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ABSTRACT 

Tengku Hamidah(2026): An Analysis of Descriptive Texts in the English  

    Textbook “English for Nusantara” for the Grade 

    VII. 

This study aims to analyze the language features of descriptive texts and to 

examine their conformity with the characteristics of the descriptive genre from the 

perspective of Systemic Functional Linguistics (SFL) in the grade VII English 

textbook English for Nusantara. This research employed a qualitative approach 

with a content analysis design. The object of the study was the grade VII English 

textbook English for Nusantara, with the data source consisting of twenty six 

descriptive texts found in Chapters 1 to 5. Data were collected through 

documentation using an SFL based descriptive text analysis sheet as the research 

instrument. The data were analyzed systematically through the stages of 

identification, classification, interpretation, and conclusion drawing. The findings 

reveal that all descriptive texts consistently realize the core language features of the 

descriptive genre, including the use of specific and concrete participants, the 

dominant use of the simple present tense, frequent descriptive adjectives, and the 

predominance of relational and material processes to represent attributes, states, and 

routine activities. Furthermore, expanded nominal groups and circumstantial 

elements of time, place, manner, and frequency are systematically employed to 

elaborate information and maintain textual coherence. These linguistic realizations 

demonstrate a strong alignment with genre based theoretical frameworks and 

effectively realize ideational, interpersonal, and textual metafunctions. Therefore, 

this study concludes that English for Nusantara provides linguistically appropriate, 

theoretically grounded, and pedagogically effective models of descriptive texts for 

grade VII students. 

 

Keywords:  Descriptive Texts, Linguistic Features, Systemic Functional 

Linguistics, English for Nusantara, Grade VII 
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ABSTRAK 

Tengku Hamidah(2026): Analisis Teks Deskriptif dalam Buku Teks 

Bahasa Ingris “ English For Nusantara” untuk 

Kelas VII . 

Penelitian ini bertujuan untuk menganalisis fitur kebahasaan teks deskriptif 

serta menelaah kesesuaiannya dengan karakteristik teks deskriptif berdasarkan 

perspektif Systemic Functional Linguistics (SFL) dalam buku teks Bahasa Inggris 

English for Nusantara kelas VII. Penelitian ini menggunakan pendekatan 

kualitatif dengan desain analisis konten. Subjek penelitian berupa buku teks 

English for Nusantara kelas VII, dengan sumber data terdiri atas dua puluh enam 

teks deskriptif yang terdapat pada Bab 1 sampai Bab 5. Teknik pengumpulan data 

dilakukan melalui dokumentasi dengan instrumen berupa lembar analisis teks 

deskriptif berbasis Systemic Functional Linguistics. Teknik analisis data 

dilakukan secara sistematis melalui tahapan identifikasi, klasifikasi, interpretasi, 

dan penarikan simpulan terhadap fitur kebahasaan yang dianalisis. Hasil 

penelitian menunjukkan bahwa seluruh teks deskriptif secara konsisten 

merealisasikan fitur kebahasaan utama, meliputi penggunaan partisipan spesifik, 

dominasi simple present tense, penggunaan kata sifat deskriptif, serta dominasi 

proses relasional dan material dalam merepresentasikan atribut, keadaan, dan 

aktivitas rutin. Selain itu, kelompok nominal yang berkembang serta keterangan 

waktu, tempat, cara, dan frekuensi digunakan secara sistematis untuk memperinci 

informasi dan menjaga koherensi teks. Temuan ini menunjukkan bahwa teks 

deskriptif dalam buku English for Nusantara memiliki tingkat kesesuaian yang 

tinggi dengan karakteristik teoretis teks deskriptif dan secara efektif 

merealisasikan metafungsi ideational, interpersonal, dan tekstual. Kebaruan 

penelitian ini terletak pada analisis komprehensif terhadap seluruh teks deskriptif 

dalam satu buku ajar berbasis Kurikulum Merdeka menggunakan pendekatan 

Systemic Functional Linguistics. Penelitian ini menyimpulkan bahwa English for 

Nusantara menyediakan model teks deskriptif yang sesuai secara linguistik dan 

pedagogis bagi siswa kelas VII, meskipun penambahan variasi teks masih 

diperlukan sebagai pengayaan pembelajaran. 

 

Kata kunci: teks deskriptif, fitur kebahasaan, Systemic Functional 

Linguistics, English for Nusantara, kelas VII 
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 صّخلم 

ا  الإنجليزية اللغة كتاب في الوصفية النصوص تحليل : :)٢٠٢٦( حميدة تنكو   

السابع للصف . 

لخصائص ملاءمتها مدى ودراسة الوصفية للنصوص اللغوية الخصائص تحليل إلى الدراسة  هذه تهدف  
نوسانتارا لأبناء الإنجليزية" الإنجليزية اللغة  كتاب في النظامية الوظيفية اللسانيات منظور من الوصفية النصوص " 

اللغة  كتاب هي البحث عينة كانت .المحتوى تحليل تصميم مع نوعيًا منهجًا الدراسة  استخدمت .السابع للصف  

من وصفيًا نصًا وعشرين ستة البيانات مصادر وتضمنت السابع، للصف "نوسانتارا لأبناء الإنجليزية" الإنجليزية  

على القائمة الوصفية النصوص تحليل نماذج باستخدام توثيقها  خلال من البيانات جُمعت .5 إلى 1 من الفصول  

والتفسير والتصنيف التحديد مراحل عبر منهجي بشكل البيانات  تحليل أجُري .النظامية الوظيفية اللسانيات  

طبقت الوصفية النصوص جميع أن النتائج أظهرت .المُحللة اللغوية بالخصائص المتعلقة النتائج واستخلاص  

واستخدام البسيط،  المضارع زمن وهيمنة  محددين، مشاركين استخدام ذلك في بما  رئيسية، لغوية سمات  باستمرار  
علاوة  .الروتينية والأنشطة والحالات السمات تمثيل في والمادية العلائقية العمليات وهيمنة الوصفية، الصفات  

منهجي بشكل والتكرار والكيفية والمكان الزمان وظروف المتطورة  الاسمية المجموعات استخُدمت ذلك، على  
اللغة  كتاب في الوصفية النصوص أن إلى النتائج هذه تشير .النص تماسك  على والحفاظ المعلومات لتفصيل  

نوسانتارا لطلاب الإنجليزية  (English for Nusantara) للنصوص النظرية الخصائص مع عالية بدرجة تتوافق  

الشامل  التحليل في البحث هذا جدة تكمن .والنصية والشخصية الفكرية الفوقية الوظائف بفعالية وتحُقق الوصفية،  

الوظيفية اللسانيات منهج باستخدام المستقل المنهج على قائم واحد مدرسي كتاب في الوصفية النصوص لجميع  
لغويًا  مناسبًا وصفيًا  نصيًا نموذجًا يقُدمّ "لنوسانتارا الإنجليزية" برنامج أن إلى الدراسة هذه تخلص .النظامية  

التعلّم عملية لإثراء إضافية نصية تنويعات إلى الحاجة مع السابع، الصف لطلاب وتربويًا . 

 

برنامج  النظامية، الوظيفية اللسانيات لغوية، خصائص وصفي، نص  :المفتاحية الكلمات                                                           

السابع الصف ا  
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CHAPTER I  

INTRODUCTION 

A. Background of the Problem 

 English language learning at the junior high school level in 

Indonesia continues to develop alongside the implementation of the 

Kurikulum Merdeka, which emphasizes meaningful learning, contextual 

language use, and the development of students’ communicative 

competence. This curriculum positions language not merely as a system of 

rules to be memorized, but as a tool for communication and meaning making 

in social contexts. Consequently, English learning is expected to help 

students understand how language is used to represent ideas, interact with 

others, and organize information meaningfully in texts, rather than focusing 

solely on isolated grammatical accuracy (Richards, 2017). 

 In line with this orientation, teaching materials play a crucial role in 

shaping how students experience and learn the English language. In 

Indonesian junior high schools, textbooks remain the primary source of 

linguistic input, especially for grade VII students who are at the initial stage 

of formal English learning. The types of texts presented, the vocabulary 

selected, and the sentence patterns modeled in textbooks significantly 

influence students’ comprehension, language awareness, and ability to use 

English meaningfully in both written and spoken forms (Tomlinson, 2013). 

 One of the official English textbooks provided by the Ministry of 

Education, Culture, Research, and Technology is English for Nusantara for 
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grade VII. As a government issued textbook, it is designed to support the 

implementation of the Kurikulum Merdeka and is widely used across 

Indonesian junior high schools. This textbook is expected to present 

learning materials that are linguistically accessible, pedagogically 

appropriate, and suitable for the cognitive and language development of 

beginner level learners. However, the official status of a textbook does not 

necessarily ensure that all texts within it optimally support students’ 

understanding of how language functions to construct meaning (Widodo, 

2016). 

 Among the various genres introduced in English for Nusantara, 

descriptive texts emerge as one of the most dominant and frequently used 

text types. These texts are distributed across multiple chapters and are 

commonly employed to introduce vocabulary, grammatical patterns, and 

basic communicative purposes, such as describing people, animals, places, 

and objects. The repeated use of descriptive texts indicates that this genre 

serves as a foundational genre for grade VII students and functions as an 

entry point for learning how English texts are structured and how meanings 

are expressed linguistically (Gerot & Wignell, 1994). 

 Despite their central role, descriptive texts are not always easily 

comprehended by junior high school students. In classroom contexts, 

students often encounter difficulties when engaging with descriptive texts, 

even when the texts appear grammatically simple. These difficulties 

frequently arise from the use of unfamiliar or formal diction, dense nominal 
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groups, and unclear patterns of meaning organization. In some cases, texts 

labeled as descriptive texts tend to include sequences of actions or 

procedural elements, which may obscure the core descriptive purpose and 

confuse students when identifying the characteristics of the genre 

(Derewianka & Jones, 2016). 

 These challenges suggest that students’ learning problems are 

closely related to linguistic realization rather than content selection alone. 

In English language teaching, comprehension difficulties often occur when 

texts employ lexical items that are not commonly used in students’ everyday 

English or when clauses are loosely connected and fail to clearly represent 

descriptive meanings. As a result, students may struggle not only to 

understand the content of the text but also to recognize how descriptive texts 

are conventionally constructed, as expected in the curriculum (Nation, 

2013). 

 From a pedagogical perspective, English teaching at the junior high 

school level should not be limited to correcting grammatical errors or 

memorizing language forms. Instead, it should guide students to understand 

how grammar, vocabulary, and clause structures work together to create 

meaning within a text. When descriptive texts are dominated by action 

oriented clauses or contain overly complex nominal groups, students may 

find it difficult to relate the language to real world descriptions, which can 

hinder effective comprehension and meaningful learning (Ellis, 2006). 
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 To address these linguistic and pedagogical concerns, Systemic 

Functional Linguistics (SFL) offers a theoretical framework that is 

particularly relevant. SFL views language as a resource for making meaning 

and emphasizes the functional relationship between language forms and 

their social purposes. Through the analysis of language features such as 

participants, processes, and circumstances, SFL provides a systematic way 

to examine how meanings are constructed and organized in texts, including 

descriptive texts (Halliday, 1985). 

 The relevance of SFL to educational practice becomes more evident 

through the perspective that genres function as socially recognized ways of 

using language to achieve specific communicative goals (Martin, 2009). 

From this viewpoint, descriptive texts are expected to follow predictable 

patterns so that learners can identify how information is organized and 

eventually reproduce similar structures in their own writing. When learning 

materials fail to provide accurate genre models, students are at risk of 

internalizing inappropriate patterns, which may weaken both their 

comprehension and their ability to construct effective descriptive texts. 

 In the context of English language teaching, SFL is particularly 

valuable because it bridges linguistic analysis and classroom practice. 

Rather than focusing solely on grammatical correctness, SFL helps explain 

how linguistic choices influence textual clarity, readability, and meaning 

making. This perspective allows teachers and researchers to understand why 

certain texts may be difficult for learners, even when the grammar appears 
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simple, by revealing how meanings are realized at the clause and text level 

(Halliday & Matthiessen, 2014). 

 Although English for Nusantara has been examined by various 

researchers, the focus of previous studies has generally been limited. 

Purwaningtyas (2024) explored coherence in learning tasks, Liagustin 

(2023) analyzed character education values, and Rahmadana (2024) 

investigated cognitive levels based on Bloom’s taxonomy. These studies 

contribute valuable insights but do not specifically evaluate the descriptive 

texts contained in the textbook. Moreover, Wulandari (2022) and Anggi 

(2024) reported structural and semantic inconsistencies in other genres 

within the same textbook series, suggesting that similar issues may also 

occur in descriptive texts, yet this aspect remains underexplored. 

 Based on these theoretical, pedagogical, and empirical 

considerations, this study focuses on examining the descriptive texts 

presented in English for Nusantara for grade VII. The analysis emphasizes 

how descriptive meanings are constructed through linguistic choices by 

examining ideational, interpersonal, and textual metafunctions within the 

descriptive texts using the Systemic Functional Linguistics framework. The 

study aims to determine whether these texts align with theoretical 

expectations and pedagogical principles, thereby providing insights for 

English teachers, textbook writers, and curriculum developers 
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 Based on these considerations, the researcher conducts a research 

entitled : “An Analysis of Descriptive Texts in English Textbook English 

for Nusantara for Grade VII”.  

B. Identification of the Problem 

 The implementation of the Kurikulum Merdeka places strong 

emphasis on genre based learning, in which descriptive text becomes one of 

the essential genres for grade VII students. As the main textbook distributed 

by the Ministry of Education, Culture, Research, and Technology, English 

for Nusantara serves as a primary reference for teachers and students. 

Consequently, the descriptive texts presented in the textbook are expected 

to model appropriate language features that reflect the characteristics of 

descriptive texts and support students’ understanding of how meaning is 

constructed through language. 

 However, the descriptive texts in English for Nusantara grade VII 

have not been systematically analyzed in terms of their language features. 

From the perspective of Systemic Functional Linguistics, language features 

such as descriptive adjectives, relational processes, nominal groups, and 

tense selection play a central role in constructing descriptive meanings and 

representing experiential reality in texts (Halliday & Matthiessen, 2014). 

Without a clear analysis of these features, it remains unclear how descriptive 

meanings are linguistically realized in the textbook texts. 

 The absence of a systematic investigation into the language features 

of descriptive texts may limit both teachers’ and students’ understanding of 
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how descriptive texts are conventionally constructed within a genre based 

approach. Therefore, the main problem identified in this research is the lack 

of systematic analysis of the language features presented in the descriptive 

texts of the grade VII textbook English for Nusantara. 

 Based on these considerations, the identified problems in this 

research are: 

1. The representation of language features in the descriptive texts of 

 English for Nusantara grade VII has not been systematically analyzed. 

2. The extent to which these language features align with the 

characteristics of descriptive texts remains unclear. 

C. Limitation of the Problem 

 To ensure that the scope of this research remains specific and prevent 

conceptual or methodological expansion, the following limitations are 

established: 

1. This research examines only the descriptive texts contained in the 

English for Nusantara grade VII textbook. 

2. This research does not measure students learning outcomes or 

language proficiency. 

D. Formulation of the Problem 

 Based on the research focus explained in the previous sections, this 

study is guided by the following research question:  What language features 

are presented in the descriptive texts of the grade VII English textbook 

English for Nusantara ? 
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E. Objective of the Research 

  The objective of this study is to analyze the language features 

presented in the descriptive texts of the grade VII English textbook 

English for Nusantara by applying a Systemic Functional Linguistics 

framework. This analysis aims to identify how descriptive meanings are 

constructed through linguistic features such as participants, processes, 

circumstances, and other relevant grammatical resources within the texts. 

F. Significance of the Research 

1. Theoretically 

This research is expected to provide significant contributions to the 

 development of science in the field of English language education.  

2. Practically 

The results of this research can be used as a reference by various parties in 

the world of education. English teachers; can utilize the findings of this 

research to improve their understanding of the structure and language 

features  of descriptive texts, so that they are able to teach them more 

effectively and systematically to students. 

G. Definition of Key Terms 

1. Descriptive Text 

 In this research, a descriptive text refers to a written form that 

presents detailed information about a person, place, object, or event. Its 

main purpose is to highlight specific characteristics so that readers can 

form a clear mental image of the subject. The descriptive texts found in the 
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textbook are examined to see how their organization and language choices 

support that purpose. 

2. English for Nusantara Textbook 

 In this research, English for Nusantara refers to the national English 

textbook used for grade VII students. It serves as the main source of data, 

especially the sections that contain descriptive texts. All presented texts, 

illustrations, and language input are analyzed to identify how linguistic 

features are displayed and supported. 
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CHAPTER II 

LITERATURE REVIEW  

A. Theoritical Framework  

1. Descriptive Text 

a. Definition and Purpose of Descriptive Text 

Descriptive text is a factual genre intended to represent the 

characteristics of a person, place, animal, or object in a vivid and 

detailed manner. According to Gerot and Wignell (1994), descriptive 

text aims to “describe a particular person, place, or thing” and to help 

readers form mental images through systematic lexical and grammatical 

choices. Knapp and Watkins (2005) emphasize that descriptive writing 

functions to provide “clear, detailed, and sensory representation of the 

entity being described,” making it one of the foundational genres in 

early secondary language learning. 

 In the context of English language teaching, descriptive text is not 

only a linguistic product but also a pedagogical tool for enhancing 

students observational, vocabulary building, and information 

organizing skills (Hyland, 2007). Therefore, the purpose of descriptive 

texts extends beyond communication; it supports genre awareness and 

literacy development. 

b. Generic Structure of Descriptive Text 

 The structural elements of descriptive text are widely recognized in 

genre based pedagogy and systemic functional linguistics (SFL). 
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Martin and Rose (2008) propose that genres are staged, goal oriented 

social processes in which structural elements guide the reader through 

the intended meaning. For descriptive text, the typical generic structure 

consists of two obligatory components: 

1) Identification : introducing the participant to be described,   

 establishing a general orientation. 

2) Description : outlining attributes, qualities, features, or   

 habits of the participant. 

 Derewianka (2015) asserts that the structure of descriptive texts is 

essential for ensuring coherence and accessibility, especially for young 

learners. Identification sets the scope, while Description elaborates the 

distinguishing characteristics, often arranged thematically (appearance, 

behavior, function). 

c. Language Features of Descriptive Text 

 Descriptive texts exhibit several defining linguistic characteristics 

that support their communicative function: 

1) Specific Participants 

Descriptive texts typically involve concrete and identifiable 

participants such as Borobudur Temple, the Komodo dragon, or my 

grandmother. Gerot and Wignell (1994) highlight that specific 

participants differentiate descriptive texts from procedural and 

recount genres. 

2) Descriptive Adjectives 
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Adjectives play a central role in attributing qualities (e.g., beautiful, 

ancient, tall). Martin and Rose (2007) discuss the evaluative and 

experiential functions of adjectives within the SFL appraisal 

framework, enhancing descriptive precision. 

3) Simple Present Tense 

The simple present tense is used to express general truths and stable 

characteristics. According to Biber et al. (1999), this tense 

predominates in texts describing habitual or permanent attributes. 

4) Relational and Material Processes 

SFL’s transitivity system identifies relational processes (e.g., is, has, 

looks) as dominant in descriptive texts because they encode identity 

and attributes (Halliday & Matthiessen, 2014). Material processes 

may also appear when describing activities or behaviors (e.g., “It 

lives in forests”). 

5) Adverbial Details 

Circumstances of manner, place, and extent provide additional 

precision and spatial orientation (e.g., in the mountains, very softly). 

These elements enhance visualization and clarity. 

6) Nominal Groups 

Nominal group expansion is crucial in descriptive texts. As stated by 

Eggins (2004), nominal groups allow writers to pack dense 

information into noun phrases, such as a large traditional wooden 
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house with curved roofs. These groups increase lexical density and 

descriptive richness. 

2. Concept of Systemic Functional Linguistics (SFL) 

a. Definition of Systemic Functional Linguistics 

 Systemic Functional Linguistics (SFL), originally developed by 

Michael A. K. Halliday (1994), offers a comprehensive theoretical 

framework for examining how language constructs meaning within 

social contexts. Rather than viewing language as a fixed set of 

prescriptive rules, SFL conceptualizes it as a social semiotic system a 

resource that people use to construct, interpret, and negotiate meanings 

in relation to their communicative purposes, social roles, and the 

situational context. In this perspective, language operates as a system 

of choices, and each linguistic choice is considered functional because 

it is influenced by, and simultaneously shapes, the social environment 

in which communication occurs.  

 Eggins (2004) emphasizes that SFL based linguistic analysis 

investigates the interrelationship among three key components: the 

social function of the text, the context of situation, and the grammatical 

and lexical choices made by the writer. Through this functional 

orientation, SFL enables researchers to explore how texts work by 

analyzing the meanings realized through clauses, phrases, and lexical 

items. As Thompson (2014) notes, this makes SFL a powerful analytical 

framework for educational and discourse research, allowing scholars to 
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uncover how meaning is systematically organized and expressed within 

written and spoken texts. 

 Within Systemic Functional Linguistics (SFL), language is 

understood to perform three metafunctions simultaneously, each 

contributing to how meaning is constructed and interpreted in context 

(Halliday, 1994). 

1) Ideational Metafunction 

 The ideational metafunction enables language users to represent 

experiences and events in the real world. According to Halliday and 

Matthiessen (2014), this metafunction is realized through the 

transitivity system, which comprises processes, participants, and 

circumstances. In descriptive texts, ideational meaning is often 

expressed through relational and attributive processes (e.g., is, has, 

consists of) and through detailed nominal groups (e.g., the towering 

mountain, the small village) that depict the characteristics of the entity 

being described. These linguistic choices allow writers to construct a 

clear and vivid representation of the object or phenomenon under 

discussion. 

2) Interpersonal Metafunction 

 The interpersonal metafunction concerns how writers (or speakers) 

enact social relationships with readers (or listeners). It reflects attitudes, 

judgments, and levels of certainty through mood, modality, and 

evaluative expressions (Martin & White, 2005). In descriptive texts, 
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interpersonal meaning may appear through the writer’s stance or 

appraisal such as positive descriptors (beautiful, interesting) which 

subtly guide readers toward a particular interpretation or emotional 

response to the described object. 

3) Textual Metafunction 

 The textual metafunction is responsible for organizing linguistic 

elements into a coherent and cohesive message. As described by Eggins 

(2004), this metafunction is realized through theme–rheme 

organization, cohesion, and information flow. In descriptive writing, 

textual meaning is often constructed through thematic choices, cohesive 

devices (e.g., first, then, also), and patterns of lexical cohesion that 

ensure the description flows smoothly and is easily comprehensible. 

These features enable the text to function effectively as a whole, 

guiding readers logically through the presented information. 

b. Operationalization of SFL in Text Analysis 

 The descriptive text used as the guideline for SFL analysis was taken 

from Gerot and Wignell (1994), originally written by Attwood (1990). 

The text is as follows: 

Natural Bridge National Park 

Identification : 

Natural Bridge National Park is a luscious tropical rainforest.  

Description : 

It is located 110 kilemetres south of Brisbane and is reached by 

following the Pacific Highway to Nerang and then by travelling through 
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the Numinbah Valley. This scenic roadway lies in the shadow of the 

Lamington National Park. The phenomenon of the rock formed into 

natural ‘arch’ and the cave through which a waterfall cascades is a 

short 1 kilometre walk below a dense rainforest canopy from the main 

picnic area. Swimming is permitted in the rock pools. Night time visitors 

to the cave will discover the unique feature of the glow worms. Picnic 

areas offer toilets, barbeques, shelter sheds, water and fireplaces; 

however, overnight camping is not permitted. 

(Attwood, 1990, as cited in Gerot & Wignell, 1994, p. 165) 

 This section demonstrates how the three metafunctions of Systemic 

Functional Linguistics (SFL) operate in the analysis of descriptive texts. 

The analytical procedure follows Halliday’s framework, focusing on 

ideational, interpersonal, and textual meanings, and is exemplified 

using the descriptive text “Natural Bridge National Park.”  

1. Ideational Analysis (Experiential Meaning) 

 

Table II. 1 

 Ideational Analysis 

Clause Process Type Participants Circumstances 

Natural Bridge 

National Park 

is a luscious 

tropical 

rainforest. 

Relational 

(Attributive) 

Carrier: Natural 

Bridge National 

Park; Attribute: a 

luscious tropical 

rainforest 

– 

It is located 

110 kilometres 

south of 

Brisbane. 

Relational 

(Circumstantial) 

Carrier: It; 

Location Attribute: 

110 kilometres 

south of Brisbane 

Place 

This scenic 

roadway lies in 

the shadow of 

the Lamington 

National Park. 

Material 
Actor: This scenic 

roadway 

Place: in the 

shadow of the 

Lamington 

National Park 

Swimming is 

permitted in the 

rock pools. 

Relational 

(Passive) 

Carrier: Swimming; 

Attribute: 

permitted 

Place: in the 

rock pools 
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  This metafunction represents how experiences, events, and states are 

encoded in language through processes, participants, and circumstances. 

2. Interpersonal Analysis 

 This metafunction concerns the relationship between writer and  

reader, expressed through mood, modality, and evaluation. 

 

  Most clauses use declarative mood, typical of descriptive texts that 

aim to provide factual information. Modal elements are minimal, 

 maintaining an objective tone. 

3. Textual Analysis 

 This metafunction examines how information is organized to create 

coherence. It focuses on Theme Rheme structure and cohesive devices. 

Night time 

visitors to the 

cave will 

discover the 

unique feature 

of the glow 

worms. 

Mental 

(Perceptive) 

Senser: Night time 

visitors; 

Phenomenon: the 

unique feature of 

the glow worms 

Place: to the 

cave 

Clause Mood Type Modality 
Appraisal / 

Evaluation 

Natural Bridge National 

Park is a luscious 

tropical rainforest. 

Declarative – 
luscious 

(Appreciation) 

This scenic roadway lies 

in the shadow of the 

Lamington National 

Park. 

Declarative – 
scenic 

(Appreciation) 

Night time visitors … 

will discover the unique 

feature of the glow 

worms. 

Declarative 

Low 

modality 

(will) 

unique 

(Appreciation) 

Table II. 2 

 Interpersonal Analysis 
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  These elements help the text maintain a logical flow appropriate for 

 descriptive writing. 

c. Relevance of SFL for Analyzing Descriptive Texts 

  Systemic Functional Linguistics (SFL) provides an effective 

analytical framework for examining descriptive texts because it 

explains how language constructs representations of people, places, 

objects, and natural phenomena. The ideational metafunction is 

particularly useful for descriptive writing, as this genre focuses on 

presenting attributes, characteristics, and circumstantial details. By 

analyzing processes, participants, and circumstances, researchers can 

uncover how descriptive texts encode experiential meaning and how the 

writer organizes information to build a vivid depiction of the object 

being described. 

 

Clause Theme Rheme Cohesive Features 

Natural Bridge 

National Park is a 

luscious tropical 

rainforest. 

Natural 

Bridge 

National 

Park 

is a luscious 

tropical 

rainforest 

Repetition of the 

main noun across 

the text 

It is located 110 

kilometres south of 

Brisbane. 

It 

is located 

110 

kilometres 

south of 

Brisbane 

Reference word it 

links back to the 

Park 

However, overnight 

camping is not 

permitted. 

However 

(textual 

theme) 

overnight 

camping is 

not 

permitted 

Conjunction 

however marks 

contrast 

Table II. 3  

Textual Analysis 
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  SFL also contributes to understanding the interpersonal dimension 

of descriptive texts. Although descriptive texts typically maintain an 

objective and informational tone, the interpersonal metafunction 

reveals subtle evaluative language choices such as adjectives of 

appreciation that shape the reader’s perception of the described entity. 

Identifying mood structures and modality helps show how writers 

position themselves and how they guide the reader through the 

description. 

  The textual metafunction further strengthens the relevance of SFL 

for descriptive text analysis. Theme Rheme patterns demonstrate how 

information is staged, while cohesive devices indicate how the text 

achieves flow and coherence. Descriptive texts rely heavily on clear 

thematic progression and cohesive markers to ensure that the 

information remains logically structured and easy to follow. 

  Overall, SFL allows a comprehensive examination of descriptive 

texts by revealing how meaning is constructed on experiential, 

interpersonal, and textual levels. This approach is particularly 

appropriate for analyzing descriptive texts in English for Nusantara, as 

it aligns with the genre’s purpose, clarifies how language features 

operate within the text, and supports a systematic and evidence based 

interpretation of the linguistic choices made by the textbook authors. 
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3. Genre Based Approach  

a. Concept of Genre 

 In educational linguistics, genre refers to a staged, goal oriented, and 

socially recognized pattern of language used to achieve communicative 

purposes. Genre theory, as developed in the Sydney School of linguistics, 

views texts as culturally shaped models that enable learners to understand 

how language functions in different contexts (Martin, 1992). Genres provide 

predictable structures and linguistic features that help writers produce 

coherent and purposeful discourse (Hyland, 2004). Within this perspective, 

descriptive text is considered a genre designed to present detailed 

information about a person, place, or phenomenon in an organized manner. 

Understanding genre is therefore fundamental for helping students produce 

texts that meet communicative expectations. 

b. Genre Based Pedagogy in ELT 

  Genre Based Pedagogy (GBA) applies genre theory to classroom 

practices by explicitly teaching students how texts work. Central to this 

pedagogy is the belief that learners benefit from direct instruction about 

textual structures, language resources, and communicative goals (Feez, 

1998). GBA has proven effective in English Language Teaching (ELT) 

because it integrates linguistic knowledge, contextual awareness, and 

meaningful communication. It enables students to analyze model texts, 

notice recurring language patterns, and apply them consciously in their own 

writing (Derewianka, 2015). Through explicit teaching and scaffolded 
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instruction, students learn not only to reproduce genre forms, but to 

understand their functional purposes. 

c. Relationship Between GBA and Kurikulum Merdeka 

  Kurikulum Merdeka emphasizes competency based learning, 

authentic texts, and learner autonomy. These principles closely align with 

GBA. Like GBA, Kurikulum Merdeka focuses on meaningful language use 

and encourages students to engage with texts in various communicative 

contexts. The curriculum also promotes explicit modeling, guided practice, 

and independent performance mirroring the stages of the Teaching and 

Learning Cycle (Kemendikbud, 2022). Because descriptive text is one of 

the core genres taught in junior high school, GBA supports the curriculum’s 

objective of helping students understand how texts function in real world 

communication. 

d.  GBA Guides the Construction of Descriptive Texts 

  GBA directly informs how descriptive texts should be taught and 

analyzed. The deconstruction stage helps learners identify the genre’s 

typical structure (Identification and Description) and observe linguistic 

features such as specific nouns, relational processes, descriptive adjectives, 

and adverbial details. Joint construction reinforces these features by 

providing opportunities to apply them with teacher support. Finally, the 

independent construction stage ensures that students can produce 

descriptive texts with clarity, coherence, and appropriate language choices. 

Through these systematic steps, GBA gives learners the tools to construct 
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accurate and effective descriptive texts aligned with communicative purpose 

and enre expectations (Hyland, 2007). 

B. Relevant Research  

 Various studies have been conducted to examine descriptive texts in 

English textbooks, particularly in relation to curriculum demands and 

linguistic realization, although their focus and scope vary. Setyowati 

(2018), in her research entitled An Analysis of Descriptive Text in English 

Textbook Entitled “Pathway to English” for Senior High School grade X, 

investigated the appropriateness of descriptive texts with the syllabus of 

Curriculum 2013. Employing a descriptive qualitative method and 

document analysis using a validated checklist, the research analyzed social 

function, generic structure, and language features as core competences. 

The findings revealed that all five descriptive texts examined were 

appropriate and fully aligned with Curriculum 2013, as every sub 

dimension of social function, generic structure, and language features was 

evidenced through words and sentences in the texts. Although the level of 

appropriateness reached 100%, the research suggested that teachers should 

add supplementary descriptive texts to better fulfill students’ learning 

needs and encouraged future researchers to analyze other text types using 

different analytical parameters. 

 Meanwhile, Anggraem (2014), in her research entitled An Analysis 

of Descriptive Texts of Reading Passages in English Textbooks for grade 

Seven: A Systemic Functional Linguistic Perspective, examined 
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descriptive texts from both electronic and printed English textbooks 

implementing Curriculum 2013. Using a descriptive qualitative approach 

and document analysis, the research analyzed social purpose, schematic 

structure, linguistic features, and meanings based on the SFL framework. 

The findings showed that all texts achieved the social purpose of 

describing specific participants. However, in terms of schematic structure, 

the distinction between Identification and Description in the electronic 

school book was unclear. Linguistically, several texts lacked frequent use 

of relational and material processes and consisted of only a few simplex 

clauses, resulting in limited and less detailed descriptions. Consequently, 

the printed textbook was considered more appropriate for grade VII 

students, while the electronic school book required revision and 

enrichment. 

 In a similar vein, Anggun (2016), through her research entitled An 

Analysis of Descriptive Texts in English Textbook Using Transitivity 

System, investigated the extent to which descriptive texts met genre 

criteria in terms of social purpose, schematic structure, and linguistic 

features. Applying a qualitative case research design with document 

analysis and focusing on the transitivity system within the SFL framework, 

the research found that only some descriptive texts fulfilled the required 

criteria. While three texts met the social purpose of descriptive genre, not 

all texts achieved appropriate schematic structures, and only two texts 

closely followed the expected linguistic features. The findings indicated 
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that several descriptive texts in the textbook were linguistically 

unsatisfactory and did not fully meet the criteria of descriptive texts. 

 Another relevant research was conducted by Fitriandi (2019) in the 

research entitled Comparative Research of Lexicogrammatical Features of 

Reading Texts in “When English Rings a Bell” and “English in Focus” 

English Textbooks for grade 8. This qualitative research compared the 

realization of lexicogrammatical features across descriptive, recount, and 

narrative texts and evaluated their appropriateness with the KTSP and 

Curriculum 2013 syllabi. The findings showed that descriptive texts in 

both textbooks employed various process types beyond relational 

processes, although epithets were absent in When English Rings a Bell. 

Despite both textbooks obtaining good validator scores, the research 

highlighted differences and similarities in lexicogrammatical distribution 

and emphasized the importance of textbook writers’ mastery of Systemic 

Functional Grammar to improve the quality of genre based text 

construction. 

 Meanwhile, Fiscarina (2021), in her research entitled Exploring EFL 

Students’ Descriptive Text Based on Systemic Functional Linguistics: A 

Case Research at SMAN 1 Kartasura, analyzed descriptive texts written 

by eleventh grade students using the Systemic Functional Linguistics 

framework. Employing a descriptive qualitative case research approach, 

the research focused on generic structure, linguistic features particularly 

transitivity processes and communicative purposes. The findings indicated 
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that students were able to apply the appropriate generic structure of 

descriptive texts, namely Identification and Description, with relational 

processes emerging as the most dominant feature. The communicative 

purposes reflected students’ daily experiences and preferences, 

emphasizing the role of SFL based analysis in supporting both teachers’ 

evaluation and students’ learning of descriptive writing. 

 From these various studies, it is evident that descriptive texts have 

been widely examined in relation to curriculum alignment, schematic 

structure, transitivity systems, and lexicogrammatical features, both in 

textbook analysis and student writing. However, most of these studies 

focus on textbooks other than English for Nusantara, involve different 

educational levels, or emphasize general appropriateness rather than an in 

depth analysis of language features specific to descriptive texts at the 

junior high school level. 

 Thus, this research is conducted to fill this gap by providing a 

systematic analysis of the language features of descriptive texts in English 

for Nusantara grade VII. Grounded in genre theory and Systemic 

Functional Linguistics, this research aims to evaluate the extent to which 

the descriptive texts support students’ understanding and production of 

texts in accordance with genre objectives and the learning demands of the 

Kurikulum Merdeka.  
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C. Conceptual Framework  

 The conceptual framework of this study is designed to explain how 

descriptive texts in English textbook English for Nusantara the grade VII 

are analyzed linguistically in relation to English language teaching. This 

framework integrates theoretical foundations and research methods to 

examine language features in descriptive texts using Systemic Functional 

Linguistics (SFL) within a qualitative content analysis approach. 

 This study is grounded in the assumption that a textbook functions 

not only as a teaching resource but also as a linguistic model for students. 

Therefore, the descriptive texts presented in English for Nusantara are 

expected to reflect appropriate linguistic features that support students’ 

understanding of descriptive meanings, in line with the objectives of the 

Kurikulum Merdeka 

 According to Halliday and Matthiessen (2014), SFL views language 

as a resource for meaning making realized through three metafunctions: 

a) Ideational metafunction : representing experience and reality 

through processes,participants,andcircumstances. 

b) Interpersonal metafunction : expressing attitudes, judgments, and 

social relationships. 

c) Textual metafunction : organizing messages to make them coherent 

and contextually meaningful. 

 To support the pedagogical perspective, the analysis is informed by 

the genre based approach, which views genre as a socially recognized way 
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of using language to achieve specific communicative purposes (Martin & 

Rose, 2008; Derewianka & Jones, 2016). Within this framework, 

descriptive texts are expected to follow identifiable stages and to employ 

characteristic language features, such as nominal groups, adverbial details, 

simple present tense, descriptive adjectives, specific participants, relational, 

and material processes to clearly depict people, places, or objects (Gerot & 

Wignell, 1994; Emilia, 2011) Thus, to draw the flow of this research, the 

researcher presented the conceptual framework below: 

 

Figure II. 1 Conceptual Framework 

Adapted from (Halliday & Matthiessen,2014) 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design  

  This research employed a qualitative approach using content 

analysis as the research design to examine the generic structures and 

language features of descriptive texts found in the grade VII English 

textbook English for Nusantara. A qualitative approach was considered 

appropriate because the research aimed to describe, interpret, and 

understand linguistic phenomena as they naturally occurred in written texts 

rather than to measure variables quantitatively. Qualitative research enabled 

an in depth exploration of meaning, patterns, and textual structures within 

educational materials, allowing the researcher to interpret how language was 

constructed and represented in context (Creswell, 2012). 

  Content analysis was selected as the research design because it 

provided a systematic and objective procedure for examining written and 

visual documents in order to identify specific characteristics and patterns. 

This method had been widely used in textbook analysis, as it allowed 

researchers to categorize, interpret, and evaluate textual content based on 

predetermined theoretical frameworks (Krippendorff, 2004). In addition, 

content analysis was suitable for educational research because it facilitated 

the examination of learning materials in relation to curriculum objectives and 

pedagogical principles (Ary et al., 2014). 
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  In this research, content analysis was applied to descriptive reading 

texts and their accompanying illustrations contained in the textbook English 

for Nusantara for grade VII students. The analysis focused on identifying the 

generic structures and language features of descriptive texts based on genre 

theory and Systemic Functional Linguistics (SFL). In accordance with the 

theoretical framework presented in Chapter II, particular attention was given 

to how descriptive meanings were constructed through linguistic choices, 

including processes, participants, and circumstances, as well as other 

language features that characterized descriptive texts. 

   The use of content analysis enabled the researcher to evaluate how 

linguistic features such as the simple present tense, relational processes, 

adjective phrases, and nominal groups were represented in the textbook. This 

approach was relevant to genre based pedagogy, as it allowed for an 

assessment of whether the textbook texts conformed to the conventions of the 

descriptive genre as expected in genre based learning. Furthermore, this 

method supported the main objectives of the research, namely to investigate 

whether the textbook content aligned with pedagogical and theoretical 

expectations outlined in the Curriculum Merdeka and to provide critical 

insights into the quality and appropriateness of English learning materials. 

   By focusing on authentic textbook content, this research design 

contributed both theoretically and practically to the field of English Language 

Teaching (ELT). The findings were expected to enrich studies on genre 

analysis and textbook evaluation while also offering empirical evidence that 
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could inform teachers, curriculum developers, and textbook writers regarding 

the alignment between textbook content and curriculum goals. Thus, the 

qualitative content analysis design not only facilitated a systematic answer to 

the research questions but also supported broader discussions in education 

and applied linguistics concerning effective instructional material 

development. 

B. Time and Location of the Research   

 This research was conducted from November until December 2025 

at UIN Sultan Syarif Kasim Riau. 

C. Subject and Object of the Research  

 This book consists of five chapters presenting various text types, but 

the focus of this research is specifically on the descriptive texts that appear 

in the first few chapters. These descriptive texts are selected based on the 

clarity of their structure and linguistic features, as well as their suitability 

for a genre based approach.  

 

Table III. 1 

 List of Descriptive Texts in English for Nusantara Textbook 

 

No 

 

Title  

 

Chapter 

 

Page 

1 Pak Edo’s Hobby Chapter 1 39 

2 Galang and Friends Chapter 1 44 

3 Made the Basketball Player Chapter 1 45 

4 Galang’s Favorite Snack Chapter 2 75 
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5 My Favorite Food is Pecel Chapter 2 79 

6 My Mom Loves Rujak Chapter 2 82 

7 Tea Time Chapter 2 80 

8 Let’s Clean Up! Chapter 2 120 

9 Making Sticker Signs Chapter 2 124 

10 No Shoes in the House Chapter 2 125 

11 Tips to Separate Rubbish Chapter 2 131 

12 Sinta Chapter 3 148 

13 Monita’s bedroom Chapter 3 150 

14 My Class Schedule Chapter 3 164 

15 Ibu Ayu’s Online Class Chapter 4 173 

16 My Research Habit Chapter 4 186—188 

17 Andre loves researching. Chapter 4 189—191 

18 Pipit is in the garden Chapter 5 211 

19 The Oldest School in the World Chapter 5 216 

20 SMP Merdeka Basketball Club Chapter 5 225 

21 Pipit Likes Pencak Silat Chapter 5 227 

22 School Festival at SMP Merdeka Chapter 5 232 

23 My Classroom Chapter 5 236 

24 

Today, there is a school event in 

SMP Merdeka 

Chapter 5 244 

25 Monita’s Class Schedule Chapter 5 246 
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 The subject of this research was not an individual or human 

participant but an educational document. Specifically, the subject of the 

research was the English for Nusantara textbook and its descriptive text 

content. This orientation was consistent with the principles of 

documentation based qualitative research, in which the analytical focus is 

placed on meaning construction, structural organization, and patterns of 

representation embedded within written materials. Such an approach has 

been widely applied in qualitative document analysis as emphasized by 

Mayring (2022). The relevance of document based analysis in educational 

research was also supported by Faggiano (2023). In addition, Pulungan et 

al. (2024) highlighted that documentary data provide rich and stable sources 

for analyzing linguistic and pedagogical representations in textbooks. 

 Therefore, The object of this research was limited to descriptive texts 

that explicitly demonstrated the characteristics of the descriptive genre. 

These texts were defined by two essential stages, namely identification and 

description, as proposed by Gerot and Wignell (1994). The structural 

staging of descriptive texts was also supported by the framework outlined 

by Derewianka and Jones (2016). The selected texts were taken from Units 

1 to 5 of the textbook, which introduced descriptive writing as part of the 

early learning competencies for seventh grade students. Based on 

preliminary observation, a total of twenty six descriptive texts were 

26 

Galang attends an online class this 

afternoon 

Chapter 5 247 
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identified across these units, and these texts served as the primary data for 

analysis. 

 The selection of the texts was guided by both structural and 

linguistic criteria. Structurally, each text was required to contain an 

identification stage that introduced the object being described and a 

description stage that elaborated on its characteristics. Linguistically, the 

analysis focused on language features commonly found in descriptive texts, 

including the use of the simple present tense, relational processes, 

descriptive adjectives, and nominal group constructions. These linguistic 

features were examined based on the principles of Systemic Functional 

Linguistics as formulated by Halliday and Matthiessen (2014). The 

interpretation of genre realization was further supported by the genre 

framework proposed by Martin and Rose (2008). 

D. Technique of Collecting Data 

   In this research, documentation was employed as the primary 

technique for data collection. Documentation was chosen because the data 

were obtained from written and visual materials rather than from human 

participants. This technique enabled the researcher to collect stable and 

contextually rich data that were directly relevant to the research focus. 

Documentation has been widely recognized as an effective method in 

qualitative research for obtaining detailed and reusable data sources 

(Sugiyono, 2019). Documents also allowed repeated examination, which 
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supported careful and systematic qualitative analysis (Creswell & Poth, 

2018). 

   Documentation was particularly appropriate for this research 

because the research adopted a qualitative content analysis design. The use 

of documents ensured systematic data retrieval and analytical transparency 

in textual analysis (Schreier, 2020). In addition, documentation supported 

methodological rigor and consistency in qualitative document based 

research (Mayring, 2022). 

   The primary data were collected from descriptive reading texts and 

accompanying illustrations contained in the grade VII English textbook 

English for Nusantara. This textbook was officially published by the 

Ministry of Education, Culture, Research, and Technology 

(Kemendikbudristek, 2022). The textbook was selected because it was 

nationally implemented under the Kurikulum Merdeka and functioned as a 

representative instructional material for junior high school students in 

Indonesia. 

   The documentation process involved several steps. First, the 

researcher identified all descriptive texts presented in the textbook. Second, 

each text was documented and categorized according to its unit and title. 

Third, the texts were coded sequentially as D1, D2, D3, and so forth to 

facilitate systematic analysis. Fourth, relevant linguistic features were 

recorded using an analysis rubric developed based on genre theory and 

Systemic Functional Linguistics. In addition, visual illustrations 
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accompanying the texts were documented to support the interpretation of 

meaning and multimodal context, as visual elements contribute to meaning 

making in educational texts (Kress & van Leeuwen, 2006). The importance 

of including visual data in textbook analysis has also been supported by 

previous studies (Rizkiani, 2023). The table format used in this process is 

presented below:  

Table III. 2 

 Documentation Form 

No Title of 

Text 

Type of 

Descriptive 

Text 

Ideational 

Metafuncti

on 

(Dominant 

Processes) 

Interperso

nal 

Metafuncti

on (Mood 

& 

Appraisal) 

Textual 

Metafunctio

n (Theme & 

Cohesion) 

D1 Pak 

Edo’s 

Hobby 

Descriptive – 

Person / Hobby 

Dominated 

by material 

processes 

describing 

habitual 

actions 

(goes 

cycling, 

wears, 

rides), 

supported 

by mental 

processes 

expressing 

preference 

(likes) and 

relational 

processes 

identifying 

qualities 

and benefits 

(is good, is 

fresh) 

Mostly 

declarative 

mood; no 

modality; 

positive 

appreciatio

n (fresh, 

good, 

active, 

healthy) 

creating an 

informative 

and 

evaluative 

tone 

Topical 

themes 

focusing on 

Pak Edo and 

cycling; 

cohesion 

through 

reference 

(he, they), 

lexical 

repetition 

(cycling), 

and additive 

conjunctions 

D2 Galang 

and 

Friends 

Descriptive – 

People 

Dominated 

by 

relational 

attributive 

Declarative 

mood 

throughout; 

no 

Participant 

based 

themes; 

cohesion 
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processes 

describing 

physical 

appearance 

and identity 

(tall, skinny, 

popular, 

chubby), 

supported 

by material 

processes 

indicating 

position and 

actions 

(standing, 

wearing, 

using) 

modality; 

neutral to 

positive 

appreciatio

n of 

physical 

traits 

achieved 

through 

reference 

(he, she, 

they), 

participant 

shifts, and 

sequencing 

marker 

(finally) 

D3 Made the 

Basketbal

l Player 

Descriptive – 

Person 

Dominated 

by 

relational 

processes 

emphasizing 

identity and 

personal 

attributes 

(special, 

friendly), 

supported 

by material 

processes 

describing 

activities 

and routines 

(plays, 

practices, 

uses) and 

mental 

processes 

(likes) 

Declarative 

mood with 

no 

modality; 

strong 

positive 

appreciatio

n and 

judgement 

(special, 

proud, very 

good) 

Topical 

themes 

centered on 

Made; 

cohesion 

through 

repetition of 

main 

participant, 

reference, 

and textual 

theme 

(together) 

D4 Galang’s 

Favorite 

Snack 

Descriptive – 

Thing / Food 

Dominated 

by material 

processes 

describing 

preparation 

(makes, 

fries, add), 

supported 

by 

relational 

Combinatio

n of 

declarative, 

interrogativ

e, and 

exclamativ

e moods; 

strong 

positive 

appreciatio

Topical and 

temporal 

themes; 

cohesion 

through 

reference 

(them, she), 

lexical 

repetition, 

and time 
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processes 

describing 

qualities 

(crispy, 

sweet) and 

mental 

processes 

(like, 

imagine) 

n 

(delicious, 

finger 

licking 

good) and 

affect (like) 

marker 

(sometimes) 

D5 My 

Favorite 

Food is 

Pecel 

Descriptive – 

Food 

Dominated 

by 

relational 

processes 

highlighting 

classificatio

n, 

composition

, and taste 

(is, consists 

of), 

supported 

by limited 

material 

process 

(uses) 

Declarative 

mood 

throughout; 

no 

modality; 

mild 

positive 

appreciatio

n (favorite, 

traditional, 

sweet, 

spicy) 

Topical 

themes; 

cohesion 

through 

lexical 

repetition 

(Pecel) and 

reference (it) 

ensuring 

clear topic 

continuity 

D6 My Mom 

Loves 

Rujak 

Descriptive – 

Food 

Dominated 

by 

relational 

attributive 

processes 

for 

classificatio

n and 

description, 

supported 

by mental 

(affective) 

and 

material 

processes 

Declarative 

mood; 

positive 

affect 

(loves) and 

appreciatio

n (well 

known, 

sweet, hot, 

spicy) 

Topical 

themes; 

lexical 

repetition 

(rujak); 

reference 

(it); aspect 

shift (the 

taste) 

D7 Tea Time Descriptive – 

Cultural Practice 

Balanced 

use of 

relational 

(identifying 

& 

attributive) 

and 

material 

processes 

Declarative 

mood; low 

modality 

(will, may); 

positive 

appreciatio

n (more 

than just, 

Circumstanti

al themes 

(place & 

condition); 

reference 

(it); 

repetition of 

tea; contrast 

markers 
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emphasizing 

definition, 

cultural 

meaning, 

and habitual 

actions 

drink of 

choice) 

D8 Let’s 

Clean 

Up! 

Descriptive – 

Daily Activities 

Strong 

dominance 

of material 

processes 

representing 

routine 

actions, 

supported 

by a closing 

relational 

attributive 

clause 

Declarative 

mood; 

implicit 

positive 

judgement 

and 

appreciatio

n (together, 

busy) 

Temporal 

and 

circumstantia

l themes; 

participant 

repetition; 

sequencing 

markers 

D9 Making 

Sticker 

Signs 

Descriptive – 

Activity 

Dominated 

by mental 

(cognitive 

& 

desiderativ

e) and 

material 

processes 

reflecting 

intention, 

decision 

making, and 

actions 

Declarative 

mood; low 

modality 

(will); 

positive 

appreciatio

n (good 

idea); 

imperatives 

in quoted 

signs 

Topical 

themes; 

sequencing 

markers 

(then, 

finally); 

exemplificati

on; reference 

cohesion 

D1

0 

No Shoes 

in the 

House 

Descriptive – 

Cultural Practice 

Dominated 

by material 

processes 

describing 

actions 

across 

cultures, 

supported 

by 

relational 

attributive 

processes 

for 

evaluation 

Declarative 

mood; low 

modality 

(may); 

mixed 

judgement 

(strange, 

rude) and 

positive 

appreciatio

n (good 

idea) 

Circumstanti

al themes 

(place); 

contrast 

markers (on 

the other 

hand); 

conditional 

clauses 

D1

1 

Tips to 

Separate 

Rubbish 

Descriptive – 

Activity/Explana

tion 

Dominated 

by material 

and 

relational 

processes 

Declarative 

and 

interrogativ

e moods; 

use of 

Existential 

themes; 

sequencing 

markers 

(first, 
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emphasizing 

actions, 

classificatio

n, and 

functions in 

separating 

rubbish 

modality 

(can, 

should); 

positive 

appreciatio

n (very 

useful) 

second, 

then); 

reference 

and logical 

connectors 

D1

2 

Sinta Descriptive – 

Person 

Combinatio

n of 

relational 

processes 

(identity 

and 

attributes) 

and 

material 

processes 

describing 

habitual 

activities 

Declarative 

mood; 

positive 

appreciatio

n (tall, 

spicy, 

fresh) and 

affect 

(likes) 

Topical 

themes; 

reference 

(she, it); 

temporal 

conjunctions 

(after); 

contrast (but) 

D1

3 

Monita’s 

Bedroom 

Descriptive – 

Place 

Dominated 

by 

relational 

and 

existential 

processes 

highlighting 

attributes 

and 

existence of 

objects 

Declarative 

mood; 

positive 

affect 

(loves) and 

appreciatio

n (very 

spacious, 

neat, clean) 

Spatial 

themes (next 

to, between, 

in front of); 

reference; 

result marker 

(no wonder) 

D1

4 

My Class 

Schedule 

Descriptive – 

Activity/Routine 

Dominated 

by 

relational 

and 

material 

processes 

describing 

schedules, 

routines, 

and 

classificatio

ns 

Declarative 

mood; mild 

appreciatio

n (favorite); 

factual 

personal 

tone 

Temporal 

themes (from 

Monday to 

Friday); 

sequencing 

markers 

(now, 

finally); 

reference 

cohesion 

D1

5 

Ibu Ayu’s 

Online 

Class 

Descriptive – 

Activity/Educati

onal Practice 

Dominated 

by material 

processes, 

supported 

by mental 

and verbal 

processes 

Declarative 

mood; 

affect 

(happy, 

excited); 

negative 

Circumstanti

al themes 

(time and 

manner); 

reference 

(she); 

temporal 
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reflecting 

teaching 

activities 

and 

interaction 

appreciatio

n (noisy) 

markers 

(sometimes) 

D1

6 

My 

Research 

Habit 

Descriptive – 

Person / Habit 

Dominated 

by material 

processes 

representing 

habitual 

research 

actions, 

supported 

by 

relational 

processes 

describing 

personal 

qualities 

and 

possessions 

Declarative 

mood; 

positive 

judgement 

(organized, 

good), 

affect 

(happy), 

and high 

frequency 

markers 

(always, 

usually) 

Explicit 

sequencing 

markers 

(first–

finally); 

topical 

theme (I); 

logical 

progression 

D1

7 

Andre 

Loves 

Researchi

ng 

Descriptive – 

Person / Habit 

Strong 

dominance 

of material 

processes 

describing 

goal 

oriented 

research 

behavior, 

supported 

by mental 

processes 

expressing 

belief and 

motivation 

Declarative 

mood; 

positive 

affect 

(loves), 

judgement 

(manages 

well), 

ability 

modality 

(can) 

Sequencing 

markers 

(first, 

second); 

causal and 

concessive 

relations; 

participant 

continuity 

D1

8 

(Directio

nal Text – 

School 

Area) 

Descriptive – 

Place / Direction 

Dominated 

by material 

processes 

of 

movement, 

supported 

by 

relational 

circumstan

tial 

processes 

indicating 

location 

Declarative 

mood with 

high and 

medium 

modality 

(must, 

should), 

creating 

directive 

interperson

al meaning 

Temporal 

markers 

(after that, 

before); 

spatial 

references; 

consistent 

participant 

tracking 
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D1

9 

The 

Oldest 

School in 

the World 

Descriptive – 

Place / 

Institution 

Dominated 

by 

relational 

processes 

(identificati

on and 

attributes), 

supported 

by material 

and verbal 

processes 

explaining 

history and 

function 

Declarative 

mood; 

strong 

positive 

appreciatio

n (oldest, 

top 

ranked), 

judgement 

(highly 

qualified) 

Reference 

(it, its); 

temporal 

marker 

(now); 

progression 

from identity 

to 

description 

D2

0 

SMP 

Merdeka 

Basketbal

l Club 

Descriptive – 

Organization / 

Activity 

Balanced 

use of 

material 

and 

relational 

processes 

describing 

activities, 

attributes, 

and future 

plans 

Declarative 

mood; 

frequency 

(always), 

future 

modality 

(will), 

positive 

engagemen

t 

Participant 

repetition; 

temporal 

markers (this 

semester, 

next week); 

logical 

sequencing 

D2

1 

Pipit 

Likes 

Pencak 

Silat 

Descriptive – 

Activity / Person 

Dominated 

by material 

processes 

representing 

physical 

training 

activities 

(move, 

practice, 

teach, join), 

supported 

by mental 

processes 

expressing 

interest 

(likes) 

Declarative 

mood; 

positive 

affect 

(likes), 

commitmen

t to 

activity; 

neutral 

informative 

tone 

Temporal 

themes 

(every 

Tuesday, 

before 

practicing); 

circumstantia

l themes; 

participant 

reference 

(Pipit, he); 

logical 

sequencing 

D2

2 

School 

Festival 

at SMP 

Merdeka 

Descriptive – 

Event / Place 

Strong 

dominance 

of material 

processes 

describing 

events and 

participation 

(holds, 

participate, 

Declarative 

mood; 

median 

modality 

(usually); 

positive 

affect 

(enjoy, 

happy) 

Circumstanti

al and 

temporal 

themes (at 

this festival, 

before the 

school 

festival); 

repetition of 
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compete, 

perform), 

supported 

by mental 

affective 

processes 

(enjoy) and 

existential 

processes 

highlightin

g collective 

participatio

n 

key 

participants; 

additive and 

temporal 

conjunctions 

D2

3 

My 

Classroo

m 

Descriptive – 

Place 

Dominated 

by 

relational 

and 

existential 

processes 

describing 

identity, 

attributes, 

and 

existence of 

classroom 

facilities, 

supported 

by material 

and verbal 

processes 

Declarative 

mood; mild 

positive 

appreciatio

n (big); 

authority 

expressed 

through 

verbal 

process 

(tells) 

Deictic and 

existential 

themes (this, 

there); 

reference 

cohesion (it, 

our); 

temporal 

marker 

(sometimes) 

D2

4 

School 

Event at 

SMP 

Merdeka 

Descriptive – 

Event / Activity 

Dominated 

by 

existential 

processes 

introducing 

events and 

competition

s, supported 

by material 

processes 

(actions) 

and mental 

desiderativ

e processes 

(want to 

join) 

Declarative 

mood; 

future 

modality 

(will); 

positive 

appreciatio

n (very 

beautiful); 

expressions 

of intention 

Temporal 

theme 

(today); 

existential 

themes 

(there is/are); 

additive 

conjunctions; 

participant 

tracking 

D2

5 

Monita’s 

Class 

Schedule 

Descriptive – 

Routine / 

Activity 

Dominated 

by material 

processes 

describing 

daily 

academic 

routines 

(research, 

Declarative 

mood; 

frequency 

marker 

(usually); 

mild 

positive 

affect 

Temporal 

themes (on 

Monday, on 

Friday); 

contrastive 

conjunction 

(while); 

repetition of 



43 
 

 
 

go home, 

learn), 

supported 

by 

relational 

possessive 

processes 

(really nice 

weekend) 

participant 

(she) 

D2

6 

Galang’s 

Online 

Class 

Descriptive – 

Activity / 

Educational 

Practice 

Dominated 

by material 

processes 

representing 

sequential 

online 

learning 

actions, 

supported 

by mental 

(enjoying, 

forgetting) 

and verbal 

processes 

(teacher’s 

instructions) 

Declarative 

mood; 

authority 

through 

verbal 

processes; 

positive 

appreciatio

n (goes 

well); 

positive 

affect 

(happy) 

Temporal 

and logical 

themes 

(before, then, 

after, 

however); 

reference 

cohesion; 

chronologica

l sequencing 

 

E. Technique of Data Analysis  

   The data analysis in this research employed a qualitative content 

analysis approach to identify and interpret linguistic features in descriptive 

texts taken from the English for Nusantara textbook for grade VII. 

Qualitative content analysis was applied because it enabled systematic and 

theory driven interpretation of textual data in relation to their 

communicative context (Krippendorff, 2019). 

  The unit of analysis was the descriptive text passages contained in 

the textbook. Texts were selected based on the inclusion criteria that they 

explicitly displayed identification and description stages, which are 

characteristic of the descriptive genre. A total of twenty six descriptive texts 

were selected through purposive sampling. 
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  Following the perspective of Wang and Ma (2024), the integration 

of SFL and qualitative content analysis ensured that the analysis remained 

both systematic and interpretive. Linguistic features were coded and 

categorized based on SFL analytical categories, including process types, 

participants, and circumstances. These categories were operationalized 

directly from the theoretical framework to ensure analytical validity. 

  Although SFL recognizes three metafunctions—ideational, 

interpersonal, and textual—this research primarily focused on the ideational 

metafunction, as it represents how language constructs experience through 

processes, participants, and circumstances (Halliday & Matthiessen, 2014). 

The interpersonal and textual metafunctions were considered only when 

relevant to evaluative meaning and textual cohesion. 

  The data analysis was conducted through the following stages:  

1) identifying descriptive texts in the textbook;  

2) coding linguistic features based on SFL categories;  

3) classifying features according to their functional roles;  

4) interpreting the findings in relation to the communicative purposes  

  of the descriptive genre  

5) drawing conclusions regarding the extent to which the texts  

  conformed to descriptive genre conventions. 

  To ensure trustworthiness, theoretical triangulation was applied by 

relating the findings to SFL and genre based theory. Repeated reviews of 

the coding process and consultations with the academic supervisor were 
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conducted to enhance analytical consistency and interpretive validity 

(Creswell & Poth, 2018). 
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CHAPTER V  

CONCLUSION AND SUGGESTIONS  

A. Conclusion  

Based on the results and discussion, this research concludes that the 

descriptive texts in the grade VII English textbook English for Nusantara 

consistently realize key language features of the descriptive genre from the 

perspective of Systemic Functional Linguistics across all twenty six texts 

analyzed. The findings indicate a stable linguistic pattern characterized by the 

use of specific and concrete participants, dominant simple present tense, 

frequent descriptive adjectives, and the predominance of relational and material 

processes, which function to describe attributes, existence, and routine actions 

related to school life. In addition, expanded nominal groups and circumstantial 

adverbials of time, place, manner, and frequency are systematically employed 

to provide detailed information and ensure textual coherence. 

These linguistic realizations demonstrate that the descriptive texts align 

closely with genre based theoretical frameworks and effectively realize 

ideational, interpersonal, and textual metafunctions, confirming that English for 

Nusantara provides linguistically appropriate, theoretically grounded, and 

pedagogically effective models of descriptive texts for grade VII students. 

 

 



91 
 

 
 

B. Suggestions  

Based on the result of this research, the researcher suggested to the 

reader,  teachers, and  other researchers. The suggestions are as follows: 

1. To effectively understand descriptive texts, it is important for readers and 

students to first comprehend the basic concepts of descriptive texts, 

including their social function, generic structure, and language features. 

This understanding will help readers identify specific language features 

such as descriptive adjectives, simple present tense, and relational and 

material processes used in descriptive texts. 

2. The researcher also suggests that English teachers and material developers 

pay greater attention to the variety of descriptive texts found in different 

chapters of the textbook and in other comparable English textbooks.  Since 

descriptive texts may present different topics, contexts, and language 

features, analyzing texts from various sources can enrich students’ 

understanding and improve their descriptive writing skills. 

3. For teachers and future researchers who aim to improve students’ ability to 

understand and produce descriptive texts, it is recommended to use the 

descriptive texts in English for Nusantara as instructional models while 

supplementing them with additional descriptive texts as enrichment 

materials. This approach can support classroom instruction and provide 

students with broader opportunities to apply the characteristics of 

descriptive texts in meaningful learning contexts. 
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