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ABSTRACT 

Aldi Purnomo, (2025) : “A Comparative Study of Speaking Ability: English 

Camp Participants and Non-Participants at MAN 1 

Kuantan Singingi” 

This study aimed at finding out significant differences in speaking ability 

between students participating in English Camp program and those who did not 

participate in English Camp program at State Islamic Senior High School 1 

Kuantan Singingi.  It was quantitative study with causal-comparative design.  All 

eleventh-grade students at State Islamic Senior High School 1 Kuantan Singingi 

were the population of this study, and they were 236 students.  30 students were 

selected as samples selected by using purposive sampling technique, and they 

consisted of 15 English Camp participants and 15 non-English Camp participants.  

The instrument of collecting data was speaking test, and the data were analyzed 

by using independent sample t-test with the help of SPSS 27.  The findings 

showed that the score of Sig. (2-tailed) was 0.001 lower than 0.05, and it indicated 

a significant difference in speaking ability between the two groups.  Thus, Null 

hypothesis (H0) which stated that there was no significant difference in speaking 

ability between students participating in English Camp and non-participants in 

English Camp was rejected, and Alternative hypothesis (Ha) was accepted. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



vii 

  

ABSTRAK 

Aldi Purnomo, (2025) : “A Comparative Study of Speaking Ability: English 

Camp Participants and Non-Participants at MAN 1 

Kuantan Singingi” 

Penelitian ini bertujuan untuk mengetahui perbedaan yang signifikan 

dalam kemampuan berbicara antara siswa yang mengikuti program English Camp 

dan siswa yang tidak mengikuti program English Camp di MAN 1 Kuantan 

Singingi. Penelitian ini merupakan penelitian kuantitatif dengan desain kausal-

komparatif. Populasi dalam penelitian ini adalah seluruh siswa kelas XI MAN 1 

Kuantan Singingi yang berjumlah 236 siswa. Sebanyak 30 siswa dipilih sebagai 

sampel menggunakan teknik purposive sampling, yang terdiri dari 15 siswa 

peserta English Camp dan 15 siswa non-peserta English Camp. Instrumen yang 

digunakan untuk mengumpulkan data adalah tes berbicara, dan data dianalisis 

menggunakan uji Independent Sample T-test dengan bantuan program SPSS versi 

27. Hasil penelitian menunjukkan bahwa nilai Sig. (2-tailed) sebesar 0,001 < 0,05, 

yang menunjukkan adanya perbedaan yang signifikan dalam kemampuan 

berbicara antara kedua kelompok. Dengan demikian, hipotesis nol (H₀) yang 

menyatakan tidak terdapat perbedaan signifikan dalam kemampuan berbicara 

antara siswa peserta English Camp dan non-peserta English Camp ditolak, 

sedangkan hipotesis alternatif (Hₐ) diterima. 
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 ملخّص 

ال (:  ٢٠٢٥ألدي فورنومو، ) بين المشاركين في مخيم اللغة   كلامدراسة مقارنة لمهارة 
الثانوية   المدرسة  في  فيه  المشاركين  وغير  الإنجليزية 

 الإسلامية الحكومية الأولى بكوانتان سينغينغي

البحث   بين هذا  الكلام  مهارة  في  إحصائيا  دال  فرق  وجود  معرفة  إلى  يهدف 
في    مخيم اللغة الإنجليزية والتلاميذ الذين لا يشاركون فيه   التلاميذ الذين يشاركون في برنامج 

المدرسة الثانوية الإسلامية الحكومية الأولى كوانتان سينغينغي. ويعد هذا البحث بحثا كميا  
يتكون مجتمع البحث من جميع تلاميذ الصف الحادي    .باستخدام التصميم السببي المقارن

عددهم  والبالغ  سينغينغي،  الأولى كوانتان  الحكومية  الإسلامية  الثانوية  المدرسة  في  عشر 
اختيار    ٢٣٦ وتم  حيث    ٣٠تلميذا.  القصدية،  العينة  أسلوب  باستخدام  تلميذا كعينة 

تلميذا   ١٥  و مخيم اللغة الإنجليزية تلميذا من المشاركين في برنامج   ١٥تألفت العينة من  
فيه الكلام، وقد تم تحليل   .من غير المشاركين  البيانات فهي اختبار مهارة  أداة جمع  أما 

اختبار  باستخدام  المستقلة    البيانات  للعينات  برنامجت  اللإحصائية    بمساعدة  الحزمة 
  ٠٫٠٠١بلغت    وأظهرت نتائج البحث أن قيمة الدلالة  .٢٧الإصدار  للعلوم الاجتماعية  

من   أقل  بين   ٠٫٠٥وهي  الكلام  مهارة  في  إحصائيا  دال  فرق  وجود  على  يدل  مما   ،
التي تنص على عدم وجود فرق   المجموعتين. وبناء على ذلك، تم رفض الفرضية الصفرية

وغير المشاركين  مخيم اللغة الإنجليزية دال في مهارة الكلام بين التلاميذ المشاركين في برنامج
 . فيه، وقبول الفرضية البديلة
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CHAPTER I 

INTRODUCTION 

A. Background of the Research 

Mastering English speaking ability is a fundamental requirement for 

students in the era of globalization, as English functions as a primary medium 

of international communication in education, economics, and social 

interaction. Speaking ability enables learners to express ideas, thoughts, and 

feelings orally in real communicative situations. According to Richards 

(2008), speaking is a productive skill that requires not only linguistic 

knowledge but also the ability to process and respond to information in real 

time. Therefore, speaking ability is considered a core indicator of students’ 

communicative competence in English as a Foreign Language (EFL) contexts. 

Despite the importance of speaking ability, many Indonesian students 

still experience difficulties in developing effective oral communication skills 

in English. Although English has been taught as a compulsory subject for 

several years in formal education, students’ speaking performance often 

remains unsatisfactory. Limited exposure to English outside the classroom, 

insufficient opportunities for oral practice, and teacher-centered instructional 

approaches are frequently identified as factors contributing to students’ low 

speaking proficiency. Brown (2004) emphasizes that speaking is one of the 

most challenging language skills for EFL learners because it requires 

spontaneous language production involving pronunciation, grammar, 

vocabulary, fluency, and comprehension simultaneously. 
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In response to these challenges, various non-formal language learning 

programs have been implemented to support students’ speaking development. 

One such program is the English Camp, which provides an immersive 

environment where students are encouraged to use English in daily 

communication. English Camp programs emphasize continuous exposure, 

interaction, and practice, which are considered essential for developing 

speaking fluency and confidence. Previous studies have consistently reported 

that English Camp programs positively influence students’ speaking ability, 

including improvements in vocabulary mastery, pronunciation accuracy, 

fluency, grammatical competence, comprehension, and self-confidence 

(Mustakim, 2018; Thahira et al., 2023; Aziz, 2024). 

However, while the effectiveness of English Camp programs has been 

widely acknowledged, a debatable issue remains regarding the extent to which 

participation in English Camp results in significantly better speaking ability 

when compared directly with students who do not participate in such 

programs within the same formal educational context. Many existing studies 

focus on pre-test and post-test designs or learners’ perceptions of English 

Camp experiences, without explicitly comparing the speaking performance of 

English Camp participants and non-participants within one institutional 

setting. As a result, empirical evidence that directly contrasts these two groups 

in a school-based context remains limited. 

This issue is particularly relevant in the context of MAN 1 Kuantan 

Singingi, a state Islamic senior high school that integrates formal English 

instruction with a non-formal English Camp program. Not all students at this 
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institution have the opportunity to participate in the English Camp, which 

raises an important pedagogical question: whether students who participate in 

the English Camp demonstrate significantly better speaking ability than those 

who rely solely on formal classroom instruction. Addressing this question is 

essential for evaluating the role of English Camp as a complementary program 

within formal education rather than merely assuming its effectiveness. 

It is important to emphasize that this study does not aim to introduce a 

new theoretical framework or instructional model in English language 

teaching. Instead, this research is positioned as a confirmatory and contextual 

comparative study that seeks to validate previous findings within a specific 

institutional context. By comparing the speaking ability of English Camp 

participants and non-participants at MAN 1 Kuantan Singingi, this study 

provides empirical evidence that strengthens existing research on English 

Camp programs in an Islamic senior high school setting. 

Based on these considerations, this research focuses on examining 

whether there is a significant difference in speaking ability between students 

who participate in the English Camp program and those who do not at MAN 1 

Kuantan Singingi. The study specifically investigates students’ speaking 

ability that operationalized through pronunciation, grammar, vocabulary, 

fluency, and comprehension. Through a quantitative causal-comparative 

design, this research aims to contribute contextual evidence that may inform 

educators and school administrators in evaluating and optimizing English 

Camp programs as part of English language learning strategies in formal 

education. 
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B. Indentification of the Problem 

English speaking ability is a crucial skill that enables students to 

communicate ideas effectively in real-life contexts. However, despite years of 

formal English instruction, many students still experience difficulties in 

developing adequate speaking ability. This condition indicates that classroom-

based learning alone may not provide sufficient opportunities for students to 

practice speaking English actively and meaningfully. As a result, students 

often demonstrate limited fluency, lack of confidence, and difficulty in using 

English for oral communication. To address these challenges, various non-

formal programs have been implemented to support English language 

learning, one of which is the English Camp program, which aims to provide 

an environment that encourages the use of English in daily communication. 

In the context of MAN 1 Kuantan Singingi, English Camp has been 

implemented as a complementary program alongside formal English 

instruction. However, not all students have the opportunity to participate in 

this program. This condition raises a pedagogical concern regarding whether 

students who participate in English Camp demonstrate differences in speaking 

ability compared to those who do not participate. The limited availability of 

empirical evidence based on direct comparison between English Camp 

participants and non-participants within the same school context indicates a 

research gap that needs to be addressed. Therefore, a systematic comparative 

study is required to examine whether participation in English Camp is 

associated with differences in students’ speaking ability and to provide 
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empirical evidence that can support educational decision-making and program 

evaluation. 

C. Limitation of the Problem 

To maintain focus and feasibility, this research is limited to examining 

students’ speaking ability at MAN 1 Kuantan Singingi. The study specifically 

compares eleventh-grade students who participate in the English Camp 

program with those who do not participate. The scope of speaking ability in 

this research is restricted to five components, namely pronunciation, grammar, 

vocabulary, fluency, and comprehension, as measured through a speaking test. 

Other language skills such as listening, reading, and writing are beyond the 

scope of this study. 

D. Formulation of the Problem 

Based on the problems above, the researcher formulated the problems 

in the research as a question: Is there any significant difference in speaking 

ability between English Camp participants and non-English Camp 

participants? 

E. Objective of the Research 

Based on the formulation of the research problem, The objective of 

this research is to examine whether there is a significant difference in speaking 

ability between English Camp participants and non-participants at MAN 1 

Kuantan Singingi. 

F. Significance of the research 

Theoretically, this research is expected to contribute to the existing 

body of knowledge in English language education, particularly in the field of 
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English as a Foreign Language (EFL) speaking instruction. This study 

provides empirical evidence that confirms previous findings regarding the 

effectiveness of English Camp programs within a specific institutional 

context. By positioning the research as a confirmatory and contextual study, 

the findings strengthen existing theories related to immersive and 

communicative language learning environments. 

Practically, the findings of this research are expected to provide 

valuable insights for various stakeholders. For English teachers, this study 

may serve as a reference for evaluating the effectiveness of English Camp as a 

complementary program to formal classroom instruction. For school 

administrators, the results may be used as empirical consideration in decision-

making related to the implementation and development of English Camp 

programs. Furthermore, for students, this research may offer motivation and 

awareness regarding the importance of active participation in English-

speaking environments to improve speaking ability. 

G. Definition of the Key Term 

1. Comparative 

According to Iranifard & Latifnejad Roudsari (2022) a comparative 

study is the study of similarities and differences between two or more 

cases. In this study, the case is about the differences in speaking abilities 

between students who participate in English Camp program and those who 

do not participate in English Camp program.  
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2. Speaking Ability 

According to Faziah et al. (2022) Speaking ability is the 

communication abilities aimed at conveying opinions, thoughts, and 

feelings. Having good speaking skills can make it easier for listeners and 

audiences to understand what is being conveyed by the speaker. 

3. English Camp 

According to Wibowo (2015) English Camp can be translated as a 

Kampung Inggris, which is a place that contains a series of agendas, media 

for learning English, and agreed-upon rules for learning the English 

language. Based on English Thesaurus Dictionary, the term of “Camp” 

relates to a community of people who live together temporarily with a 

common purpose. Mustakim (2018) stated that English Camp is a 

community that operates and communicates in English. English Camp 

provides an environment conducive to English practice in daily 

interactions. In this study, an English Camp is a place that provides an 

English-speaking environment, guided by teachers who have studied at the 

English Camp in Pare, known as "Kampung Inggris.” This is a program of 

MAN 1 Kuantan Singingi. This program combines formal education with 

non-formaleducation.
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoretical Framework 

1. Speaking Ability 

Ability refers to the capacity or skill possessed by an individual to 

perform a certain action, activity, or task, either physically or mentally. 

Ability can be an innate potential from birth or the result of practice, 

experience, and learning. According to Anderson (1982), in the article 

"Acquisition of Cognitive Ability" describes Abilities are the result from 

learning and reflect changes in cognitive representations related to a 

specific task. 

According to Nunan (2003), speaking is the ability to produce 

systematic verbal utterances with the purpose of conveying meaning in 

real communication contexts. Speaking ability is a fundamental language 

skill that is essential for conveying messages, ideas, and feelings orally in 

a clear and understandable manner. According to Arsjad and Mukti 

(2005), speaking ability is the competence to articulate sentences aimed at 

expressing and effectively delivering thoughts and emotions. Thus, 

speaking is not merely producing sounds but a complex communication 

process that involves correct pronunciation, appropriate grammar use, and 

logical organization of ideas so that the message can be understood by the 

listener. 

In language learning, speaking is often considered the most 

challenging skill to master, particularly for learners of English as a Foreign 
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Language (EFL). Brown (2004) states that speaking requires learners to 

process language rapidly while simultaneously managing pronunciation, 

grammar, and meaning. Unlike writing, which allows time for planning 

and revision, speaking demands immediate production. This condition 

often causes learners to hesitate and make errors, which may reduce their 

confidence in speaking English. 

Speaking ability is closely related to learners’ exposure to the 

target language. Frequent exposure enables learners to internalize language 

patterns and develop automaticity in speech production. Richards (2008) 

explains that speaking is a productive skill that develops through 

interaction and meaningful communication. Without sufficient exposure 

and practice, learners may understand English theoretically but struggle to 

express ideas orally. This situation is commonly found in EFL contexts, 

where English is rarely used outside the classroom. 

Moreover, affective factors such as motivation, confidence, and 

anxiety significantly influence the development of speaking ability. 

According to Harmer (1991), students who feel anxious or fear making 

mistakes tend to avoid speaking activities, which limits their opportunities 

for practice. Conversely, learners who feel motivated and supported are 

more willing to participate in oral communication. This willingness to 

communicate plays an important role in improving speaking performance. 

From a pedagogical perspective, speaking ability develops most 

effectively in environments that encourage meaningful interaction. Brown 

and Abeywickrama (2019) emphasize that communicative speaking 
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activities allow learners to practice language in realistic contexts and 

receive immediate feedback. Activities such as discussions, role-plays, and 

collaborative tasks provide opportunities for learners to develop fluency 

and accuracy simultaneously. Through repeated interaction, learners 

gradually improve their confidence and overall speaking competence. 

Overall, speaking ability is a multifaceted skill that involves 

linguistic, cognitive, and affective dimensions. It requires continuous 

practice, adequate exposure, and supportive learning conditions to develop 

effectively. Without sufficient opportunities to use the language in 

meaningful interaction, learners may understand English theoretically but 

struggle to express ideas orally in real communication. 

In the context of English as a Foreign Language (EFL), speaking 

ability is widely recognized as the most challenging language skill to 

develop. Unlike learners in English as a Second Language (ESL) 

environments, EFL learners have limited exposure to English outside the 

classroom. English is rarely used in daily communication, which 

significantly reduces opportunities for authentic interaction. According to 

Richards (2008), speaking proficiency develops through meaningful 

communication and repeated exposure to real language use. When such 

exposure is minimal, learners may possess theoretical knowledge of 

English but lack the ability to express ideas fluently and confidently in 

spoken form. 

In Indonesia, English is taught as a foreign language and is 

primarily used within formal educational settings. Although students study 
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English for many years, instructional time is limited, and speaking practice 

is often constrained by curriculum demands, large class sizes, and 

examination-oriented teaching. As a result, students tend to focus more on 

reading and writing skills, while speaking receives less attention. Brown 

(2004) explains that speaking requires spontaneous language production, 

which demands rapid processing of vocabulary, grammar, and 

pronunciation simultaneously. This complexity makes speaking 

particularly difficult for EFL learners who do not regularly use English in 

real-life situations. 

To overcome these challenges, EFL learners require supportive 

learning environments that encourage active participation and reduce 

psychological barriers. Brown and Abeywickrama (2019) emphasize that 

speaking instruction should focus on creating meaningful communicative 

situations where learners feel safe to experiment with language. Through 

frequent interaction and positive feedback, learners gradually develop 

confidence and improve their speaking performance. 

From a pedagogical perspective, speaking ability in EFL settings 

develops most effectively when learners are immersed in environments 

that require them to use English for communication. Richards (2008) 

highlights that immersion and interaction play a crucial role in developing 

fluency and communicative competence. Programs that promote daily use 

of English, peer interaction, and authentic communication help learners 

internalize language patterns and improve automaticity in speech 

production. 
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Fernandes (2016, as cited in Thahira et al., 2023), stated that five 

components are generally recognized in analyses of the speech process 

such as grammar, pronunciation, fluency, vocabulary, and comprehension. 

All components mentioned above play an important role in speaking. 

People can develop good speech by mastering those components. 

1)  Grammar  

In relation to Grammar, Laksana (2016) argues that grammar 

is the process of organizing words into correct sentences. Grammar 

is often defined as the study of language that deals with the patterns 

and structure of words (phonology) and the conventional 

arrangements in phrases and sentences (syntax). 

2) Pronunciation  

Boyer (2002, as cited in Erdiana et al., 2019), has said that 

pronunciation is a crucial aspect of speaking (spoken 

communication) since it entails making the correct sounds of a 

particular language and combining those sounds in the flow of 

speech.  

3) Fluency  

Fluency relates to how well a student communicates meaning 

rather than how many grammar, pronunciation, and vocabulary 

errors they make. Accuracy and fluency are frequently contrasted. 

According to Syukri (2016), fluency refers to rapid, efficient, and 

accurate word recognition skills that allow a person to develop the 

meaning of a context. 
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4) Vocabulary 

Vocabulary is the essential thing to acquire before practicing 

speaking. Alqahtani (2015) defines vocabulary is the number of 

words needed to express the speaker's meaning and communicate 

ideas. Vocabulary is a single sentence form component that becomes 

the formulation of the words to be said to produce an organized and 

understandable communication. 

5) Comprehension 

Comprehension is the skill of grasping something by having 

a decent understanding of the subject or knowing what a situation is 

truly like. According to Iman (2017), comprehension requires a 

person to respond to and initiate speaking. The skill relates to the 

student’s capacity to make their speaking easily understood by other 

listeners or to invite others to talk.   

These components collectively reflect students’ communicative 

competence, as emphasized in the Merdeka Curriculum, where effective 

communication and meaningful language use are central learning 

objectives. Pronunciation, grammar, vocabulary, fluency, and 

comprehension are essential elements that contribute to successful oral 

communication. Rather than functioning independently, these components 

operate as an integrated system that enables speakers to convey meaning 

clearly and appropriately in various communicative contexts. 

According to Brown (2004), effective speaking performance cannot 

be evaluated by focusing on a single component because each aspect 
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contributes to overall intelligibility and communicative effectiveness. A 

weakness in one component may negatively affect the others and reduce 

the quality of spoken communication. For instance, accurate grammar 

without sufficient vocabulary may limit expression, while fluent speech 

with poor pronunciation may cause misunderstanding among listeners. 

Brown and Abeywickrama (2019) emphasize that speaking ability 

should be assessed holistically to capture learners’ true communicative 

competence. Assessing speaking through isolated linguistic elements may 

not accurately represent learners’ actual speaking performance. Therefore, 

pronunciation, grammar, vocabulary, fluency, and comprehension should 

be evaluated together to provide a comprehensive picture of learners’ oral 

proficiency. 

In the context of English as a Foreign Language (EFL), learners 

often experience uneven development across speaking components due to 

limited exposure to English and restricted opportunities for authentic 

communication. Richards (2008) states that speaking ability develops 

through interaction and negotiation of meaning, which are often limited in 

traditional classroom settings. As a result, EFL learners may possess 

adequate grammatical knowledge but struggle to integrate other 

components effectively in spontaneous communication. 

Therefore, speaking-oriented learning programs that emphasize 

active communication and daily language use play a crucial role in 

developing students’ speaking ability. By engaging learners in 

communicative activities such as discussions, role-plays, and interactive 
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tasks, these programs support the integrated development of pronunciation, 

grammar, vocabulary, fluency, and comprehension. This holistic practice 

enhances students’ speaking ability and prepares them for real-life 

communication. 

2. English Camp 

 According to Mustakim (2018), English Camp is the way to 

improve students’ speaking ability. Most of the activities in English Camp 

are speaking skill, of course, because English Camp was formulated as a 

good moment and gold opportunity to practice all the students’ knowledge 

which had been studied. English Camp is a way out for students who have 

difficulty learning. where the concept of learning English that is applied is 

easier to learn and more routine in practicing English in Camp life. The 

ability to speak English will be more easily achieved with rules that 

require students to use English daily because the English Camp applies no 

English no service (Azhari, et al., 2023). 

English Camp is not only defined as a place or program where 

English is used as a medium of communication, but also as an immersive 

learning environment that supports language acquisition through 

continuous exposure and practice. According to Mustakim (2018), English 

Camp emphasizes the use of English in both formal learning sessions and 

daily interactions, allowing learners to apply their language knowledge in 

authentic situations. This immersive environment encourages students to 

actively use English rather than merely learning about the language. 
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In the context of English as a Foreign Language (EFL), English 

Camp plays a crucial role in addressing the limitations of classroom-based 

instruction. Indonesian EFL learners often have limited opportunities to 

speak English outside the classroom. Richards (2008) states that speaking 

ability develops through interaction and meaningful communication. 

Therefore, English Camp provides an alternative learning space where 

students can engage in frequent interaction using English, which supports 

the development of fluency and communicative competence. 

Furthermore, English Camp can be viewed as a supportive learning 

community that reduces learners’ anxiety in speaking English. Many 

students are hesitant to speak due to fear of making mistakes. According to 

Harmer (1991), a low-anxiety learning environment increases learners’ 

willingness to communicate. By creating a community where all 

participants are encouraged to use English, English Camp helps students 

build confidence and develop positive attitudes toward speaking English. 

a. English Camp Purpose 

 English Camp activities purpose is as an implementation of 

organization of learning activities to achieve educational goals 

(Mustakim, 2018). This can be classified as follows:  

1) General Purpose 

   In general, English Camp activities to develop learning at 

the junior high school level education which can be described, 

among others: 

a) As the implementation of teaching and learning process, 
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b) To enhance the teaching and learning process based on the 

demands of curriculum so that learners can learn effectively 

and efficiently. 

c) To facilitate the teachers and students in learning 

d) Introduce the teachers and students that there are several 

method and learning programs that they can use as learning 

resources. 

2) Special Purpose 

a) Improving the ability of teachers and all students to enhance 

learning in accordance with the needs that have been 

determined primarily English subject. 

b) Improving learning achievement. 

c) As one of the basic school curriculum development in 

accordance with the intended purpose. 

d) Make it easy for teacher to implement the learning process. 

The purposes of English Camp are closely related to the 

development of students’ speaking ability and communicative 

competence. Beyond achieving general instructional goals, English 

Camp aims to provide students with meaningful opportunities to 

practice English in real-life contexts. Brown (2004) emphasizes that 

speaking skills develop most effectively when learners are engaged in 

communicative activities that require them to use language for 

genuine interaction. English Camp programs are designed to fulfill 
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this purpose by encouraging students to communicate in English 

during both academic and non-academic activities. 

English Camp also aims to support learners’ affective 

development, such as motivation and self-confidence. Motivation 

plays a vital role in language learning, as motivated learners tend to 

participate more actively in speaking activities. According to Harmer 

(1991), supportive and engaging learning environments can enhance 

students’ motivation and reduce anxiety. Through collaborative 

activities and peer interaction, English Camp creates a learning 

atmosphere that encourages students to take risks in speaking without 

fear of negative evaluation. 

Moreover, the purpose of English Camp aligns with the 

objectives of communicative language teaching and the Merdeka 

Curriculum, which emphasize meaningful communication and 

student-centered learning. By focusing on real-life language use rather 

than memorization, English Camp helps bridge the gap between 

formal classroom instruction and practical communication skills. This 

alignment ensures that the program not only supports curriculum 

demands but also enhances students’ speaking ability in a holistic 

manner. 

From the perspective of modern language learning, English 

Camp reflects principles of communicative and experiential learning. 

Learning is viewed as an active process in which students construct 

knowledge through experience and interaction. Richards (2008) states 
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that effective speaking instruction should engage learners in 

meaningful communication rather than isolated language practice. 

English Camp embodies this principle by encouraging students to use 

English as a tool for communication in real-life situations. 

Furthermore, English Camp supports learner autonomy by 

encouraging students to take responsibility for their own learning. 

Students are not only passive recipients of instruction but active 

participants who use English to express ideas and solve problems. 

This approach aligns with student-centered learning, which is 

emphasized in current educational paradigms and curriculum 

frameworks. 

b. Theoretical Foundation of English Camp in EFL Context. 

English Camp is theoretically grounded in the principles of 

communicative language teaching and immersive learning, which 

emphasize meaningful interaction and active language use. In English 

as a Foreign Language (EFL) contexts, learners often experience 

limited exposure to English outside the classroom. As a result, formal 

instruction alone is frequently insufficient to develop students’ 

speaking ability optimally. According to Richards (2008), speaking 

proficiency develops most effectively through continuous interaction 

and opportunities to use language in real communicative situations. 

English Camp provides such opportunities by creating an environment 

where students are encouraged to use English as a primary means of 

communication. 
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From the perspective of communicative language teaching, 

language learning is viewed as a process of developing communicative 

competence rather than merely mastering grammatical rules. Harmer 

(1991) explains that learners improve their speaking ability when they 

are actively involved in communicative activities that require them to 

express meaning, negotiate understanding, and respond to others. 

English Camp supports this approach by emphasizing communication 

over accuracy-focused drills. Through daily interaction, learners are 

encouraged to use English naturally, which helps them develop fluency 

and confidence in speaking. 

Another important theoretical foundation of English Camp lies 

in the concept of immersive learning. Immersion allows learners to be 

exposed to the target language in various contexts over an extended 

period of time. Richards (2008) states that immersion enhances 

learners’ ability to internalize language patterns and develop 

automaticity in speech production. In English Camp programs, 

students are surrounded by English through rules, routines, and peer 

interaction, which reduces reliance on the first language and increases 

meaningful exposure to English. 

In the EFL context, affective factors such as anxiety, 

motivation, and self-confidence play a crucial role in speaking 

performance. Brown (2004) emphasizes that learners who experience 

high levels of anxiety tend to avoid speaking activities, which limits 

their opportunities for practice. English Camp helps reduce speaking 
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anxiety by providing a supportive and less formal learning 

environment where making mistakes is considered a natural part of 

learning. As students engage in frequent speaking activities, they 

gradually develop greater confidence and willingness to communicate. 

English Camp also facilitates the integrated development of 

speaking components, including pronunciation, grammar, vocabulary, 

fluency, and comprehension. Through communicative activities and 

daily interaction, learners are required to apply these components 

simultaneously in meaningful communication. Brown and 

Abeywickrama (2019) argue that speaking ability should be developed 

holistically rather than through isolated practice of individual 

components. English Camp aligns with this view by encouraging 

learners to use language in real-life situations, which supports overall 

speaking development. 

Furthermore, English Camp is particularly relevant in the 

Indonesian EFL context, where opportunities to use English in daily 

life are limited. Although students may study English for several years 

in formal education, their exposure to spoken English remains 

minimal. English Camp bridges this gap by providing a learning 

environment that simulates real-life communication and encourages 

active language use. Thahira et al. (2023) note that English Camp 

programs contribute to improvements in learners’ speaking ability as 

well as their confidence and motivation to communicate in English. 
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In addition, English Camp aligns with the goals of the Merdeka 

Curriculum, which emphasizes student-centered learning, active 

participation, and the development of communicative competence. By 

encouraging learners to communicate in English through meaningful 

interaction, English Camp supports the development of 

communication, collaboration, and critical thinking skills. These skills 

are essential for preparing students to engage in real-life 

communication beyond the classroom. 

c. The Activities of English Camp. 

 The activities of the English Camp discussed in this study are 

derived from authentic English language learning practices 

implemented within the English Camp program at MAN 1 Kuantan 

Singingi. Through a qualitative investigation conducted by Karim et. 

al. (2025), the English Camp is portrayed as an immersive learning 

environment in which English is not merely taught as a classroom 

subject but is integrated into students’ daily routines and social 

interactions. Based on field observations and in-depth interviews with 

a teacher directly involved in the program, the study captures how the 

English Camp operates as a communicative and contextual learning 

space. Consequently, the activities described reflect the actual 

implementation of the program and illustrate how structured routines 

and interactive practices are employed to foster students’ speaking 

development through sustained exposure and real-life communication. 

The activities conducted in the English Camp include the following: 
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1) Daily Vocabulary Learning 

Daily vocabulary learning is conducted every morning after 

the dawn prayer (Subuh). In this activity, students are introduced to 

a set of new English vocabulary items on a regular basis, which are 

later practiced and reused in daily communication. This routine 

aims to gradually expand students’ lexical repertoire and 

strengthen their readiness to use English in spoken interaction. By 

consistently exposing students to new words in a structured 

manner, this activity supports the development of vocabulary 

mastery as a fundamental component of speaking ability and 

encourages students to actively apply newly learned vocabulary in 

real-life communication contexts. 

2) Mandatory English Communication 

All English Camp participants are required to use English 

in their daily interactions within the camp environment. This rule is 

implemented to habituate students to communicating naturally in 

English and to minimize reliance on their first language. 

Continuous use of English in everyday situations allows students to 

practice speaking spontaneously and develop confidence in 

expressing ideas orally. To maintain consistency and discipline, 

this rule is supported by supervision and light sanctions, which 

function not as punishment but as reinforcement of language 

learning commitment. Through this practice, English becomes an 
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integral part of students’ daily routines rather than merely a 

classroom subject. 

3) Evening Expression Practice 

In the evening sessions, students participate in expression 

practice activities that focus on the use of communicative 

expressions commonly applied in real-life situations. These 

activities emphasize functional language use, such as expressing 

opinions, responding appropriately, and maintaining conversations. 

By practicing expressions in contextualized situations, students 

gain a deeper understanding of how language functions socially 

and pragmatically. This activity contributes to the improvement of 

speaking fluency and accuracy, as students learn not only what to 

say, but also how and when to say it appropriately. 

4) Public Speaking Activities (Tuesday Night Speech) 

Public speaking activities are regularly conducted every 

Tuesday night in the mosque through English speech sessions. In 

this activity, students deliver speeches on topics related to Islamic 

values, moral issues, and adolescent life, which makes the content 

meaningful and relevant to their personal experiences. This activity 

is designed to enhance students’ confidence, courage, and ability to 

speak in front of an audience. Through repeated practice, students 

become more accustomed to organizing ideas, using appropriate 

language, and speaking fluently in public, which plays a significant 

role in developing overall speaking competence. 
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5) Role Play Activities 

Role play activities are carried out within the school 

environment using themes drawn from everyday life. In these 

activities, students are encouraged to act out various social 

situations and assume different roles, which allows them to 

practice English in a functional and interactive manner. Role play 

promotes creativity and helps students develop interpersonal 

communication skills, as they must negotiate meaning, respond 

spontaneously, and adapt language to specific contexts. This 

activity also provides a low-anxiety environment in which students 

can experiment with language without fear of making mistakes. 

6) Language Games 

The English Camp also organizes various language games, 

such as guessing games, word chains, and charades. These games 

are designed to reinforce vocabulary mastery and language use in 

an enjoyable and relaxed learning atmosphere. By incorporating 

games into language learning, students become more engaged and 

motivated to participate actively. Language games reduce tension 

and anxiety, allowing students to practice speaking more freely 

while strengthening memory and recall of vocabulary and 

expressions. 

7) Multimedia-Based Learning Activities 

Learning activities in the English Camp are supported by 

the use of multimedia resources, including YouTube videos and 
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language-learning applications. These media are utilized to 

introduce cultural contexts, model authentic pronunciation and 

intonation, and enhance students’ listening comprehension. 

Multimedia-based activities provide visual and auditory input that 

helps students better understand how English is used in real 

situations. As a result, students gain richer exposure to authentic 

language use, which supports the development of both receptive 

and productive language skills. 

8) Cultural and Contextual Learning Activities 

English Camp activities are closely connected to students’ 

cultural background and daily life experiences, including religious 

and social activities. By integrating cultural and contextual 

elements into learning, English is presented as a meaningful and 

relevant language rather than an abstract foreign subject. This 

approach helps students relate language learning to their own lives, 

increasing motivation and engagement. Cultural relevance also 

supports students in using English appropriately within specific 

social and cultural contexts. 

9) International Exposure Activities 

As an authentic form of evaluation, students participate in 

international visits to Malaysia and Singapore at the end of the 

program. During these activities, students are required to 

communicate directly with native speakers of English. This 

exposure provides real-world opportunities for students to apply 
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their speaking skills outside the school environment. International 

exposure activities function as both practical language practice and 

an authentic assessment of students’ speaking ability, confidence, 

and communicative competence in real-life situations. 

English Camp contributes to the development of speaking 

ability by facilitating the simultaneous improvement of all speaking 

components, including pronunciation, grammar, vocabulary, fluency, 

and comprehension. Through continuous exposure to spoken English, 

students become more familiar with correct pronunciation patterns and 

natural intonation. Regular interaction with peers and instructors also 

allows students to receive feedback, which helps them improve 

accuracy in pronunciation and grammar (Brown, 2004). 

In addition, English Camp activities provide rich opportunities 

for vocabulary development. Students are exposed to new words and 

expressions through daily communication, discussions, and role-play 

activities. According to Alqahtani (2015), vocabulary growth is 

essential for effective speaking because it enables learners to express 

ideas more precisely. As students acquire more vocabulary, they are 

able to speak more confidently and fluently. 

Fluency development is another important outcome of English 

Camp participation. Frequent speaking practice reduces hesitation and 

increases automaticity in language production. Syukri (2016) explains 

that fluency is achieved when learners can produce speech smoothly 

with minimal pauses. By using English consistently in various 
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situations, students gradually improve their fluency and overall 

speaking performance. 

Moreover, English Camp enhances students’ comprehension 

skills through interaction and negotiation of meaning. According to 

Iman (2017), comprehension enables learners to respond appropriately 

and maintain communication. When students actively listen and 

respond to others in English Camp settings, they develop better 

understanding and interaction skills, which are essential for effective 

speaking. 

B. Relevant Research 

 There are some study researches concerned with this study. The 

researcher wrote some of them as previous of this study. The previous study 

that used by the researcher are: 

 The first study was conducted by Mustakim (2018), entitled “The 

Influence of English Camp In Improving Speaking Skill of English House 

Course Students in Maroangin Kabupaten Enrekang” The aims of the 

research is to improve speaking skill of English House Course students 

through English Camp strategy. This was an pre-experimental research using 

one group on pre-test and post-test design, the population of this research was 

the students of English House Course which has 80 students. Because the 

total number of the population was big enough, the researcher took 20 

samples and applied random sampling technique; it means that one class of 

the population were taken as samples and the data was analyzed into 

percentage, mean score analyzes and the value of the t-test. The researcher 
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does English Camp in English House Course Maroangin Kabupaten 

Enrekang for five days and it gives positive effect of students’ skill in 

speaking. All item of learning achievement able to improve the students’ 

speaking skill. 

 Second research was conducted by thahira et al. (2023) entitled 

“Students Perception Towards English Camp in Kampung Inggris Pare on 

Improving Their Speaking Skill” This research aims to determine students' 

perception of English Camp on EFL undergraduate USK students' speaking 

skills. This research was conducted using qualitative research methods. This 

study included seven undergradute students from Universitas Syiah Kuala. 

Interviews were used to collect research data. In collecting the data, the 

interviewees were selected by using purposive sampling. The seven chosen 

participants enrolled in the Kampung Inggris Pare (An English Camp 

Program in Pare). The result of this research shows that English Camp plays 

an essential role in improving students' speaking skills, such as the 

introduction of new vocabulary and improvement of pronunciation, fluency in 

speech, increase in self confidence, improvement of comprehension skills, 

and grammar improvement. Thus, their performance on campus is improving, 

as well as their fluency in speaking skills in daily life. 

 Third, research was presented by Aziz (2024) entitled “The Attraction 

of the Kampung Inggris for Students as Target Areas Improves English 

Speaking Skills” This study aims to assess the perceptions of EFL 

undergraduate students at Universitas Syiah Kuala regarding the impact of 

English Camp on their speaking skills. Employing qualitative research 
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methods, the research involved seven undergraduate students selected through 

purposive sampling. Interviews were utilized to gather data from participants 

who had attended Kampung Inggris Pare, an English Camp Program. The 

findings from the interviews reflected overwhelmingly positive perceptions 

among the respondents, indicating noticeable improvements in their English-

speaking abilities. These improvements were attributed to both the structured 

coursework and the immersive environment provided by Kampung Inggris 

Pare. English Camp have a positive impact on developing various skills, 

including vocabulary, motivation, pronunciation, and self-confidence.  

 Fourth, the previous research was conducted by M. Era Azhari (2023) 

entitled “The Use of English Camp to Improve English Speaking Skill” the 

aim of the study was to improve students’ speaking skill. This study was 

quantitative using experimental design, the population was 22 students but 

the sample was 11, Purposive sampling was taken from students who had the 

lowest pre-test scores, the speaking rubric score was used to assess students’ 

speaking abilities. The research instrument uses a list of questions about the 

material that has been taught during one week. The average score of pre-test 

was 5.81 and the average score of post-test was 10.09. From these average 

scores, English Camp can improve a student's speaking skill, if one week's 

class has much different in students' speaking skill, how about a month or 

three months. This Camp must continue to help our students master the 

English language as their second language and third language. 

 Fifth, previous research was conducted by Chaira (2023) entitled “The 

Influences of English Camp towards EFL Students Speaking Skills” This 
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research aims to determine the impact of English Camp (a camping activity 

using English) on the speaking skills of EFL students. This research uses 

qualitative research methods. The subjects of this research are 7 students from 

the English Education Department at UIN Ar-Raniry, class of 2016. The 

research data were collected through interviews. In data collection, the 

informants were selected using purposive sampling. Seven selected 

participants have joined the English Camp. Research results show that 

English Camp is capable of improving students' speaking skills. The 

improvements include mastering a large vocabulary, enhancing pronunciation 

and speaking fluency, improving grammar skills and comprehension, as well 

as building self-confidence.  

  All studies confirm that the English Camp program has a 

significant and positive impact on improving English speaking skills for EFL 

(English as a Foreign Language) students across various contexts and 

populations. These studies consistently show that participation in English 

Camp enhances multiple aspects of speaking ability, including vocabulary 

mastery, pronunciation, fluency, grammar, comprehension, and self-

confidence. Quantitative research conducted by Mustakim (2018) and M. Era 

Azhari (2023) demonstrates statistically significant improvements in speaking 

test scores after attending English Camp, while qualitative studies by Thahira 

et al. (2023), Aziz (2024), and Chaira (2023) reveal students’ positive 

perceptions of the role of English Camp in boosting their speaking 

performance and motivation. The immersive and interactive environment of 

English Camp provides effective learning opportunities that go beyond 
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traditional classroom methods. This creates a need for comparative studies to 

determine the relative effectiveness of such programs in enhancing students’ 

speaking skills. Findings from these studies are expected to offer valuable 

insights for educators and policymakers to optimize English language 

teaching strategies in schools. 

C. Operational Concept 

According to Sugiyono (2017), operationalization is the determination 

of the construct or characteristic to be studied so that it becomes a measurable 

variable. This explains the specific methods used to study and operate the 

construct, allowing other researchers to replicate the measurements in the 

same way. Additionally, according to Nani Darmayanti in Muslihin (2013), 

operational is a formulation of the scope and characteristics of a concept that 

becomes the main topic of discussion in scientific research. And this research 

is quantitative research which focuses on the students’ speaking ability. 

This study involved one dependent variable, namely students’ 

speaking ability. According to Sugiyono (2017), a variable is an attribute or 

characteristic that can be observed and measured to draw conclusions in a 

research study. In this research, speaking ability was treated as the main 

variable to be examined. The comparison of speaking ability was conducted 

based on students’ participation in the English Camp program, which 

functioned as a grouping factor to classify students into English Camp 

participants and non-participants. As stated by Nawawi (1991), a variable may 

be described through observable elements or indicators that represent a 

particular phenomenon. Therefore, students’ speaking ability in this study was 
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operationalized through pronunciation, grammar, vocabulary, fluency, and 

comprehension. 

The speaking assessment rubric used in this study is based on five key 

aspects of speaking performance, namely: 

1. Pronunciation. 

Refers to the clarity and accuracy of speech sounds production. 

2. Grammar. 

Involves the correct use of grammatical structures and sentence 

formation. 

3. Vocabulary. 

Encompasses the range and appropriateness of word choice and 

expressions used in speaking. 

4. Fluency. 

Represents the smoothness and continuity of speech delivery 

5. Comprehension. 

Measures the ability to understand and convey information 

accurately. 

These components collectively reflect students’ communicative 

competence, as emphasized in the Merdeka Curriculum, where effective 

communication and meaningful language use are central learning objectives. 

D. Assumption and Hypothesis 

1. Assumption. 

This research is based on the assumption that students who 

participate in the English Camp program have more opportunities to 
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practice English speaking skills than students who do not participate in the 

program. Therefore, it is assumed that participation in English Camp may 

influence students’ speaking ability. 

2. Hypothesis. 

The hypothesis of this research can be formulated as follows :  

Ho :  There is no significant difference between English 

Camp participants and non-English Camp participants  

student at MAN 1 Kuantan Singingi.  

Ha : There is a significant difference between English Camp 

participants and non-English Camp participants at 

MAN 1 Kuantan Singingi. 



35 

CHAPTER III 

METHOD OF THE RESEARCH 

A. Research Design 

This study was quantitative research with a causal-comparative 

approach, because this research identified and analyzed the differences in 

speaking ability (Speaking ability in this study refers to students’ performance 

as measured through pronunciation, grammar, vocabulary, fluency, and 

comprehension) between students who participate in English Camp and 

students who do not participate in English Camp. This research used a 

quantitative method because it focuses on measuring numerical data that can 

be statistically analyzed to identify significant differences between the two 

groups. This is in accordance with the definition of quantitative research, 

According to Creswell (1994), quantitative research is an investigation into 

social problems based on testing a theory consisting of variables, measured 

with numbers, and analyzed with statistical procedures to determine whether 

the predictive generalization of the theory is correct. 

Causal-comparative research is a non-experimental research design 

that aims to investigate possible cause-and-effect relationships by comparing 

two or more groups that already exist (Gay, Mills, & Airasian, 2012). This 

research design is used because the present study seeks to examine differences 

in students’ speaking abilities between those who participate in the English 

Camp and those who do not, without manipulating any variables or 

establishing direct causality. According to Sugiyono (2017), the comparative 

method, including causal-comparative research, is intended to compare the 
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values of one or more independent variables across two or more different 

populations or samples. Therefore, causal-comparative research is considered 

appropriate for this study, as it allows the researcher to explore the effects of 

English Camp participation on students’ speaking abilities without direct 

experimental control over other variables.                                                                     

B. Time and Location 

This research was conducted at MAN 1 Kuantan Singingi which is 

located in Kuantan Tengah District Kuantan Singingi Regency. This research 

was carried out in November 2025. 

C. Subject and Object of the Research 

The subjects of this research were all XI grade students at MAN 1 

Kuantan Singingi. While the object of this research is the speaking ability 

between English Camp participants and non-English Camp participants. 

D. Population and Sample of the Research 

1. Population  

In this research, the researcher selected the Eleventh grade students at 

MAN 1 Kuantan Singingi as the population of the research. The total of 

the population is 236 students. 

Table III. 1 

 Population of The Research 

No. Classes Total of Students 

1. Sains I 29 students 

2. Sains II 30 students 

3. Sains III 30 students 
4. Sains IV 29 students 

5. Sains V 29 students 

6. Sosial I 29 students 

7. Sosial II 28 students 

8. Keagamaan 32 students 

Total  236 students 
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2. Sample of the Research 

The determination of the sample was conducted using purposive 

sampling, which is more commonly known as considerations sampling. 

According to Sugiyono (2017), purposive sampling is the sampling 

method using certain considerations according to the desired criteria to 

determine the number of samples to be studied. In this research, there were 

8 classes consisting of students who English Camp participants and 

students who are non-English Camp participants.  

According to Alwi (2015), there is no definite rule regarding the 

number of samples required to represent a population. However, in 

relation to this comparative research, Gay, Mills, and Airasian (2009, p. 

133) state that a sample of 30 respondents is needed for each group to be 

compared. Meanwhile, according to Borg and Gall (2007) specifically for 

comparative research, a sample of 15 to 30 respondents is required for 

each group. Based on these theoretical foundations, particularly following 

Borg and Gall's (2007) recommendation for comparative research, this 

study will involve 30 students in total, consisting of 15 students who 

participate in the English Camp (experimental group) and 15 students who 

do not participate in the English Camp (control group). This sample size of 

15 respondents per group is considered adequate as it falls within the 

acceptable range suggested by Borg and Gall (2007) and is appropriate for 

the comparative nature of this research. Furthermore, this sample size is 
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practical and manageable for in-depth data collection and analysis while 

still maintaining the statistical validity required for comparative studies. 

E. Technique of Collecting Data 

1. Speaking Test 

In this research, a speaking test was used as the primary technique 

of data collection. The speaking test was employed to measure and 

compare the English speaking ability of two groups of students, namely 

English Camp participants and students who did not participate in the 

English Camp program at MAN 1 Kuantan Singingi. The use of a 

speaking test was considered appropriate because speaking ability can 

only be accurately assessed through direct oral performance. Brown 

(2004) states that speaking tests are effective instruments for assessing 

learners’ communicative competence, as they allow learners to 

demonstrate real-time language use. 

The speaking test used in this study was a monologic speaking test 

in the form of a retelling task based on a descriptive text. In this test, 

students were required to orally retell a descriptive text provided by the 

researcher using their own words. This type of task allows students to 

demonstrate their ability to organize ideas, describe objects or people, and 

convey information clearly through spoken English. 

The retelling task was categorized as a semi-controlled speaking 

activity, as it provides students with a clear content framework while still 

allowing them to produce language independently. This type of speaking 

test is appropriate for assessing students’ overall speaking ability, 
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including fluency, pronunciation, grammar, vocabulary, and 

comprehension. 

In terms of curriculum relevance, the use of descriptive text in the 

speaking test is aligned with the English curriculum implemented at MAN 

1 Kuantan Singingi, in which descriptive text is one of the core text types 

taught and assessed at the senior high school level. The curriculum 

emphasizes students’ ability to understand and communicate descriptive 

texts orally, making retelling activities pedagogically relevant for speaking 

assessment. Therefore, the speaking test employed in this study is both 

curriculum-based and suitable for measuring students’ speaking ability. 

The procedures of the speaking test were conducted systematically 

to ensure consistency and fairness for all participants. The procedures 

were as follows: 

a) Each participant was given a descriptive topic related to familiar 

themes. 

b) Participants were given approximately 5–10 minutes to prepare before 

performing the speaking test. 

c) Participants were asked to speak orally on the given topic. 

d) Each student was required to speak for approximately 2–4 minutes. 

e) Participants were expected to speak fluently and clearly, demonstrate 

accurate pronunciation, appropriate grammar and vocabulary, and 

produce speech that could be understood with little or no effort on the 

part of the listener. 
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f) The speaking performance of each participant was recorded to ensure 

accurate scoring and documentation. 

To assess students’ speaking performance, the researcher employed 

a speaking assessment rubric adapted from the Teacher’s Book of English 

for Grade XI published by the Ministry of Education and Culture of the 

Republic of Indonesia. The rubric was adjusted to suit the retelling 

descriptive text task by emphasizing the comprehension component as an 

indicator of students’ understanding and response to the given topic. The 

rubric consists of five components: pronunciation, grammar, vocabulary, 

fluency, and comprehension. These components were selected as they 

represent essential aspects of speaking ability and allow for a 

comprehensive evaluation of students’ oral proficiency.. 

Pronunciation was assessed to evaluate the accuracy of sound 

production, including stress and intonation. Grammar was assessed to 

measure students’ ability to construct acceptable and meaningful 

sentences. Vocabulary assessment focused on the range and 

appropriateness of words used by students during speaking. Fluency was 

assessed to determine the smoothness and continuity of students’ speech, 

including hesitation and pauses. Meanwhile, comprehension was assessed 

to evaluate students’ ability to understand the topic and respond 

appropriately during the speaking task. According to Brown and 

Abeywickrama (2019), assessing speaking ability through multiple 

components provides a more objective and holistic evaluation of learners’ 

speaking performance. 
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To minimize subjectivity in scoring, the researcher applied 

consistent assessment procedures for all participants. All students were 

assessed using the same rubric, scoring criteria, speaking topics, 

instructions, and time allocation. This consistency was maintained to 

ensure that any differences in speaking scores between English Camp 

participants and non-English Camp participants were due to students’ 

participation in the English Camp program rather than variations in testing 

conditions. Creswell (2012) states that controlling data collection 

procedures is essential in comparative research to enhance the validity of 

research findings. 

Overall, the speaking test and assessment procedure were designed 

to obtain valid and reliable data on students’ speaking ability. By 

employing a standardized speaking test, a clear assessment rubric, and 

consistent testing procedures, this research ensured that the data collected 

accurately reflected students’ actual speaking performance and were 

appropriate for further statistical analysis. 

2. Validity of the Test 

Validity refers to the degree to which a test measures what it is 

intended to measure. In this research, test validity is essential to ensure 

that the speaking test accurately measures students’ speaking ability in 

accordance with the research objectives. According to Aiken (1997, as 

cited in Mukhlisa, 2023), “Validity of a test has been defined as the extent 

to which the test measures what it was designed to measure”. The validity 

of the speaking test in this study is established through content validity and 
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construct validity, which function to guarantee the appropriateness and 

accuracy of the instrument used. 

It is important to note that the validity of the speaking test in this 

study was not statistically calculated, as the instrument used was a 

performance-based speaking test. The validity was established 

conceptually through content validity and construct validity, which ensure 

that the test content and scoring rubric appropriately represent the 

construct of speaking ability. 

a) Content Validity 

Content validity refers to the extent to which the content of a 

test represents all aspects of the skill being measured. In this study, 

content validity functions to ensure that the speaking test covers the 

relevant components of speaking ability as defined in the research 

framework. The speaking test was designed based on the indicators of 

speaking ability, namely pronunciation, grammar, vocabulary, fluency, 

and comprehension. 

The function of content validity in this research is to ensure that 

the test tasks and scoring criteria are aligned with the objectives of the 

study and adequately represent the domain of speaking skills intended 

to be measured. By constructing the speaking test and scoring rubric 

based on these five components, the instrument ensures that students’ 

speaking performance is assessed comprehensively rather than focusing 

on a single aspect of speaking ability. Therefore, content validity 
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guarantees that the test measures speaking ability in a balanced and 

representative manner. 

b) Construct Validity 

Construct validity refers to the extent to which a test truly 

measures the theoretical construct it is intended to measure. In this 

research, construct validity functions to ensure that the speaking test 

genuinely measures students’ speaking ability as a linguistic and 

communicative construct, rather than measuring unrelated language 

skills or general academic performance. 

In this study, the construct of speaking ability is operationalized 

through measurable components derived from the speaking assessment 

rubric adapted from the Teacher’s Book of English for Grade XI 

published by the Ministry of Education and Culture of the Republic of 

Indonesia. The rubric encompasses five components, namely 

pronunciation, grammar, vocabulary, fluency, and comprehension, 

which represent key dimensions of students’ oral language 

performance. By employing these components, the assessment is 

designed to reflect the construct of speaking ability as a linguistic and 

communicative skill, thereby ensuring that the test measures the 

intended construct rather than unrelated language skills or general 

academic abilities. 

 

 



44 
 

 
 

F. Technique of Analyzing Data 

1. Descriptive Analysis  

Descriptive analysis is a technique used to describe or summarize data 

numerically or visually. According to Sugiyono (2019), descriptive 

analysis aims to provide an overview of the characteristics of the data 

without drawing further conclusions. 

2. Normality Test 

The normality test is used to determine whether the data follows a 

normal distribution. quantitative research often requires data that follows a 

normal distribution to perform certain statistical tests, as mentioned by 

Creswell (1994). 

The value for the normality test can be interpreted as follows: 

If (sig) > 0,05 = the data is normal 

If (sig) ˂ 0,05 = the data is not normal 

3. Homogeneity Test 

The homogeneity test aims to examine whether the variances among 

data groups are the same. According to Sugiyono (2019), quantitative 

research requires precise statistical assumptions, including variance 

homogeneity, to conduct valid analysis. The value for homogeneity test 

can be interpreted as follows: 

If (sig) > 0,05 = the data is homogeneous 

If (sig) ˂ 0,05 = the data is not homogeneous 
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4. Independent Samples Test 

Independent sample t-test is a comparative or difference test to 

determine whether there is a significant difference in means or averages 

between two independent groups on an interval or ratio scale. The two 

independent groups referred to here are two unpaired groups, meaning the 

data sources come from two different subjects. Before conducting the t-test 

(independent t-test), a test for variance homogeneity (homogeneity) is 

performed using the F test (Levene’s Test), meaning if the variances are 

the same, then Equal Variances Assumed (assuming equal variances) is 

used, and if the variances are different, Equal Variances Not Assumed 

(assuming different variances) is used (Lupiyoadi, 2015). Data processing 

uses SPSS (Statistical Package for the Social Sciences). According to 

Sugiyono (2017), the Independent Samples T Test can also be written with 

the formula: 

 

  𝒕 =
𝑿𝒂 –𝑿𝒃

𝒔𝒑 √(𝟏)+(𝟏)
 

   na nb 

Sp : 

   Sp2 =
(𝒏𝒂−𝟏)𝑺𝒂𝟐  −(𝒏𝒃−𝟏)𝑺𝒃𝟐

𝒏𝒂=𝒏𝒃−𝟐
 

Explanation:  

Xa: average of group a  

Xb: average of group b  

Sp: combined standard deviation  
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Sa: standard deviation of group a  

Sb: standard deviation of group b  

Na: number of samples in group a  

Nb: the number of samples in group b  

DF: na = nb – 2 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the findings of this study, it can be concluded that there is a 

significant difference in speaking ability between students who participate in 

the English Camp program and those who do not at MAN 1 Kuantan Singingi. 

The results indicate that students who joined the English Camp program 

demonstrated higher speaking performance compared to non-participants. This 

finding confirms that participation in English Camp is associated with better 

speaking ability in the context of this research. 

B. Suggestion 

Based on the conclusion above and considering the difference in 

speaking ability between English Camp participants and non-English Camp 

participants at MAN 1 Kuantan Singingi, the researcher would like to propose 

some suggestions that hopefully would be useful for the development of 

English speaking ability as follows: 

1. Suggestion for Students 

Based on the findings of this study, students are encouraged to 

participate actively in English Camp programs or similar English-based 

extracurricular activities. Such programs provide students with 

opportunities to practice speaking English in a communicative and 

supportive environment. Through active participation and continuous 

practice, students are expected to improve their confidence, fluency, and 

speaking ability. 
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2. Suggestion for Teachers 

For English teachers, it is suggested that English Camp activities or 

similar communicative learning programs be implemented or integrated 

into English teaching practices. Teachers are encouraged to create learning 

environments that emphasize active student participation and provide more 

opportunities for students to use English orally in meaningful contexts. By 

doing so, teachers can help students develop better speaking skills and 

increase their motivation to use English in daily communication. 

3. Suggestion for Future Researchers 

For future researchers, it is suggested that similar studies be 

conducted with larger sample sizes and different research settings in order 

to obtain more comprehensive results. Future research may also explore 

other factors that influence students’ speaking ability, such as motivation, 

learning strategies, or the duration of participation in English Camp 

programs. By examining these variables, future researchers may provide 

deeper insights into the effectiveness of English Camp activities in 

improving students’ speaking ability. 
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APPENDIX I  

Research Instrument 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Rubric of speaking test 

 

No 

Assessment Aspect 

Aspect Score Description 

1. Pronunciation 5 Pronunciation is very clear, accurate, and natural 

4 Pronunciation is clear and accurate 

3 Pronunciation is fairly clear with minor errors 

2 Frequent pronunciation errors 

1 Pronunciation is unclear and difficult to 

understand 

2. Grammar  5 Uses grammatical structures accurately and 

consistently 

4 Uses correct grammar with minor errors 

3 Some grammatical errors that do not hinder 

meaning 

2 Frequent grammatical errors 

1 Dominant grammatical errors that hinder 

meaning 

3. Vocabulary  5 Uses a wide range of appropriate vocabulary 

4 Uses varied and appropriate vocabulary 

3 Uses adequate vocabulary 

2 Uses limited vocabulary 

1 Uses very limited vocabulary 

4.  Fluency 5 Speaks very fluently without hesitation 

4 Speaks fluently with minimal hesitation 

3 Fairly fluent with some pauses 

2 Frequent pauses and hesitation 

1 Very hesitant and fragmented 

5. Comprehension 5 Fully understands instructions/questions and 

responds accurately 

4 Understands instructions well 

3 Understands most instructions 

2 Limited understanding of instructions 

1 Does not understand instructions 



 

 
 

 

 

 

 

 

 

 

 

 

 

APPENDIX II  

Students Result of Speaking Test 



 

 
 

 

SPEAKING ABILITY SCORE OF ENGLISH CAMP PARTICIPANTS 

No. Name Pronunciation Grammar Vocabulary Fluency Comprehension Total Score 

31.  Students 1 5 4 4 4 4 84 

32.  Students 2 4 3 4 4 3 72 

33.  Students 3 4 4 3 3 4 72 

34.  Students 4 4 4 4 4 5 84 

35.  Students 5 4 4 4 3 3 72 

36.  Students 6 5 3 3 4 4 76 

37.  Students 7 4 4 3 4 4 76 

38.  Students 8 3 3 4 4 4 72 

39.  Students 9 4 4 4 4 4 80 

40.  Students 10 3 4 3 3 3 64 

41.  Students 11 4 4 4 4 3 76 

42.  Students 12 5 3 4 4 4 80 

43.  Students 13 4 4 3 4 4 76 

44.  Students 14 4 4 4 4 5 84 

45.  Students 15 5 4 4 5 5 92 

 

SPEAKING ABILITY SCORE OF NON-ENGLISH CAMP PARTICIPANTS 

No. Name Pronunciation Grammar Vocabulary Fluency Comprehension Total Score 

1.  Students 1 4 4 3 4 4 76 

2.  Students 2 3 4 4 5 4 80 

3.  Students 3 4 4 3 4 4 76 

4.  Students 4 3 4 4 3 3 68 

5.  Students 5 4 4 3 4 5 80 

6.  Students 6 4 4 4 4 3 76 

7.  Students 7 4 3 4 3 4 72 

8.  Students 8 3 4 3 4 4 72 

9.  Students 9 3 3 4 3 3 64 

10.  Students 10 5 4 4 4 3 80 

11.  Students 11 4 4 3 4 3 72 

12.  Students 12 3 4 4 3 4 72 

13.  Students 13 3 4 3 4 3 68 

14.  Students 14 4 3 4 3 4 72 

15.  Students 15 4 3 2 4 3 64 
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SPEAKING ABILITY SCORE OF ENGLISH CAMP PARTICIPANTS 

No. Name Pronunciation Grammar Vocabulary Fluency Comprehension Total Score 

1.  Students 1 3 3 4 3 3 64 

2.  Students 2 2 3 3 2 3 52 

3.  Students 3 4 3 4 3 4 72 

4.  Students 4 4 4 4 3 4 76 

5.  Students 5 3 4 4 3 4 72 

6.  Students 6 4 4 4 3 4 76 

7.  Students 7 3 3 4 3 3 64 

8.  Students 8 4 4 4 3 4 76 

9.  Students 9 3 3 4 3 4 68 

10.  Students 10 4 4 4 3 4 76 

11.  Students 11 4 4 4 4 4 80 

12.  Students 12 3 4 4 3 4 72 

13.  Students 13 4 4 4 3 4 76 

14.  Students 14 4 4 4 3 4 76 

15.  Students 15 4 4 4 4 4 80 

 

SPEAKING ABILITY SCORE OF NON-ENGLISH CAMP PARTICIPANTS 

No. Name Pronunciation Grammar Vocabulary Fluency Comprehension Total Score 

1.  Students 1 3 3 3 3 3 60 

2.  Students 2 2 3 3 2 3 52 

3.  Students 3 3 3 4 3 3 64 

4.  Students 4 2 3 3 2 3 52 

5.  Students 5 3 3 4 3 3 64 

6.  Students 6 3 3 3 2 3 56 

7.  Students 7 3 3 4 3 4 68 

8.  Students 8 3 3 3 3 3 60 

9.  Students 9 3 3 4 3 3 64 

10.  Students 10 3 4 4 3 4 72 

11.  Students 11 3 3 3 2 3 56 

12.  Students 12 3 3 4 3 4 68 

13.  Students 13 3 3 3 3 3 60 

14.  Students 14 3 4 4 3 4 72 

15.  Students 15 4 4 4 3 4 76 
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