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ABSTRACT

ahra Alfitri Ramdani (2025): Exploring Impulsive and Reflective
Strategies in  Overcoming Reading
Comprehension Challenges at English
Education Department of UIN SUSKA
RIAU

INNweid® yeH o

This research aimed to exploring the strategies used by learners with
impulsive and reflective cognitive styles in overcoming reading comprehension
cfé&llenges and revealing the reasons behind their use of these strategies. Qualitative
descriptive approach was used in this research, and the participants were 25 students
af,English Education Study Program of State Islamic University of Sultan Syarif
Kgsim Riau who had taken Critical Reading course. Questionnaire was used to
classify participants into impulsive and reflective learners, while in-depth interview
served as the primary data source. The research findings showed that there was a
significant difference in strategies between the two cognitive styles. Reflective
learners tended to use more planned, analytical, and deliberate strategies, such as
rereading texts, taking notes, and interpreting meanings with context in mind. In
contrast, impulsive learners relied more on spontaneous and quick strategies, such
as answering questions directly based on prior knowledge or skipping difficult
sections of the text. This finding confirmed that cognitive styles influenced the way
students understood reading texts, and understanding the differences in these
strategies was expected to provide input in developing reading learning strategies
in universities.
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ABSTRAK

ahra Alfitri Ramdani (2025): Menjelajahi Strategi Belajar Impulsif dan
Reflektif dalam Mengatasi Tantangan
Pemahaman Bacaan di Departemen
Pendidikan Bahasa Inggris Universitas
Islam Negeri (UIN) SUSKA Riau.

INNweid® yeH o

Penelitian ini bertujuan untuk mengeksplorasi strategi yang digunakan
oféh pembelajar dengan gaya kognitif impulsive dan reflective dalam mengatasi
técﬁtangan pemahaman membaca, serta mengungkap alasan di balik penggunaan
strategi tersebut. Penelitian ini menggunakan pendekatan kualitatif deskriptif
dgngan partisipan sebanyak 25 mahasiswa Program Studi Pendidikan Bahasa
Inggris UIN SUSKA RIAU yang telah menempuh mata kuliah Critical Reading.
Igstrumen penelitian berupa kuesioner digunakan untuk mengklasifikasikan
partisipan ke dalam kategori impulsive dan reflective learners, sedangkan
wawancara mendalam dilakukan sebagai sumber data utama. Hasil penelitian
menunjukkan bahwa terdapat perbedaan strategi yang signifikan antara kedua gaya
kognitif. Reflective learners cenderung menggunakan strategi yang lebih terencana,
analitis, dan berhati-hati, seperti membaca ulang teks, membuat catatan, dan
menafsirkan makna dengan mempertimbangkan konteks. Sebaliknya, impulsive
learners lebih mengandalkan strategi spontan dan cepat, seperti langsung menjawab
pertanyaan berdasarkan pemahaman awal atau melompati bagian teks yang sulit.
Selain itu, ditemukan satu partisipan dengan skor imbang yang menunjukkan
kombinasi strategi dari kedua gaya tersebut. Temuan ini menegaskan bahwa gaya
kognitif memengaruhi cara mahasiswa dalam memahami teks bacaan, dan
pgmahaman terhadap perbedaan strategi ini diharapkan dapat menjadi masukan
dgl'_am pengembangan strategi pembelajaran membaca di perguruan tinggi.

vil
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CHAPTER1

INTRODUCTION

- Background of the Problem
Reading is one of four skills that should be taught in teaching English
(Subayil, 2017). The process of reading is dynamic, collaborative, and global.

It requires essential abilities and can be influenced by non-linguistic internal

Y exsns NIn yIFw eidio yey o

and external circumstances. The dynamism of reading is reflected in the

nel

cognitive operations of comprehension, interpretation, and synthesis that occur
as individuals navigate textual information.

The process of learning to read is intricate and requires the integration of
multiple skills, including as word identification, phonemic awareness, and
letter-sound correspondence (Rayner et al., 2001). Reading difficulties can have
far-reaching repercussions, such as low academic performance, limited access
to educational and employment prospects, and an increased risk of social and
emotional disorders (Stanovich, 1986).

Reading is a multifaceted activity that encompasses various styles and

strategies (Guthrie et al., 2007). One of the key distinctions in reading styles

Iun dJTuwe|sy 23jelg

especially in cognitive style is between impulsive and reflective reading
(Kagan, 1966). Students who are impulsive tend to make decisions fast and
don't give accuracy much thought, while students of similar intelligence take
longer to make decisions because they are more concerned with accuracy. Put
another way, reflective people consider their responses, whereas impulsive

persons typically rush at the first opportunity.
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On the other hand, reflective reading involves a more thoughtful and
. deliberate approach, where the reader actively engages with the text, critically
analyzes it, and takes the time to comprehend and reflect on the information
- (Johnny, 2012). Impulsive reading is often characterized by fast-paced
skimming, scanning, and jumping between sections of a text (Fatmawan et al.,
2023). This reading style is often used when there is a need for quick

information or when the reader is pressed for time. Reflective reading, on the

Y e)ysng Nin yllw eydio yeq @

. other hand, requires a slower pace and deeper engagement with the text. This

nel

style of reading is more appropriate for complex and challenging texts that
require a higher level of understanding.

Furthermore, in reading comprehension, each person must have their
own reading style, one of which is reflective and impulsive: "Reflective learners
are those who seek accuracy and fluency, while impulsive learners prefer to
learn more systematically rather than more accurately". Indeed, reflective
learners avoid making mistakes, while impulsive learners may be more prone

to making mistakes. Boreman (2013) identified impulsive readers as those who

dTWR[S] 3}B)S

- tend to understand the text literally and do not undertake in-depth analysis. On

N

_the other hand, reflective readers are more likely to read critically, evaluate
information, and make deeper considerations of the text.

The importance of reading comprehension in language learners'
academic success or failure is apparent, and many research have focused on
ways to improve reading texts in order to boost information intake (Han et al.,
_2008). Understanding reading comprehension in impulsive and reflective

learners is a difficult task that involves a variety of cognitive and metacognitive
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processes. Reflective readers, on the other hand, approach texts with a more

193eH @

intentional and considered strategy. They take their time, engage in critical

thinking, and apply a variety of cognitive methods to fully absorb the content.

lw eyd

— However, other academics like (Kolb & Kolb, 2013) and (Loughran & Hamil,

e

€ 2016) emphasize the importance of reflection in the learning process and
Z

w expand its applicability beyond reading to other areas of professional and
=

2]
= educational growth.

The strategies that are used by these two categories of readers can have a

neiy e

major impact on their overall comprehension and retention of the information
(Stanovich, 1999) (Kahneman & York, 2012). Impulsive readers may favor
speed and efficiency over depth of knowledge, whereas reflective readers may
take more time and effort to analyzing and synthesizing material, thereby
improving their understanding (Epstein, 2010).

Dealing with literature, impulsive readers frequently make quick,
intuitive decisions, focusing on surface-level aspects and depending on their
first impressions (Kahneman & York, 2012); (Pietarinen & Hitchcock, 2000).

- Reflective readers, on the other hand, take a more methodical and analytical

Iun dJTuwe|sy 23jelg

_approach, carefully considering the material's nuances and intricacies (Epstein,

ISIoA

; 2010).

Academic achievement and reading comprehension may be significantly
impacted by these variations in reading strategies. Impulsive readers might have
no trouble processing and extracting information rapidly, but they might have
_ trouble understanding the text deeply (Arrington et al., 2023). Conversely,

reflective readers might take more time and make more effort to analyze the
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©

g information, which would improve knowledge retention and application
-~

©_(Stanovich, 1999).

The above facts emphasize that differences in reading styles can affect

1w eyd

- reading understanding, especially with impulsive and reflective techniques that
need to be studied. However, there is still a lack of research focus to explore
impulsive readers and reflexive learners in reading comprehension. Most of the

previous studies focused on learning style, scanning information skill with text

d BYSNS NIN X

.and academic achievement, (Zaidi et al., 2023) (Reza et al., 2016) also in

nel

Listening Comprehension and writing performance, (Estaji & Safari, 2023) but
it doesn't mean no one researches Impulsive and Reflective Learners overcome
the challenges of reading comprehension because there is one researcher who
researches in the section of reading understanding but with different context
location and design research. Mentoring research only focuses on several
aspects, including listening comprehension, assessments, learning style and
writing performance.

Based on the interviews, the researcher found that common reading

dTWR[S] 3}B)S

- comprehension challenges faced by English language learners such as limited
vocabulary, cultural differences, lack of background knowledge, and ineffective
reading strategies affect reading comprehension for students at UIN Suska Riau.
The students in the English Education Department at UIN Suska Riau have
reported difficulties in developing effective reading comprehension skills.
These difficulties appear to be driven by individual differences in cognitive
processing styles, particularly the divide between impulsive and reflective

learners. Students with reflective reading need to invest more time and effort in
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analyzing the content, leading to better retention and application of the
. information and also the students still difficult to find the right strategy to deal
with reading comprehension challenges.

Therefore, it is necessary to study how impulsive and reflective learners
overcome the challenges of reading comprehension. In addition, most of the
previous studies used a survey with a quantitative questionnaire design, and

most of the studies were located abroad. Due to the limited research on

Y e)ysng Nin Allw eydio yeq @

.impulsive and reflective learner’s strategies in reading comprehension,

nel

especially in universities, in this study, the researcher used a different location
setting and a different design.

In the research on students' impulsive and reflective strategies to solve
reading comprehension challenges in the English Department of UIN Suska
Riau. There has a significant gap in the current understanding of how these
strategies are used, especially in fourth semester students who are studying
critical reading courses. However, in practice, there were still many students

who do not understand the material taught, this is because there are still

dTWR[S] 3}B)S

- vocabulary limitations as well as a lack of motivation and engagement.

N

_Addressing these gaps is critical to developing targeted interventions and
instructional strategies that meet the specific needs of 4™ semester students in
the context of this study. Focusing on 4" semester students of the English
education major, this study aims to provide valuable information that fills gaps
in the literature and provides contextual recommendations for teachers and

policy makers to improve reading comprehension strategies tailored for

impulsive and reflective learners in specific academic settings.
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Identification of the Problem

Based on the research background, there were several main problems
related to the reading comprehension abilities of students in the English
Education Study Program at UIN Suska Riau. First, students with impulsive
cognitive styles tend to have difficulty developing a deep understanding of
reading texts. This was due to their tendency to read quickly and respond
spontaneously without thoroughly analyzing the content of the text.
Conversely, students with a reflective cognitive style generally spend more
time and cognitive effort to analyze texts carefully, enabling them to achieve
better comprehension and higher levels of retention and application of
information. However, the slower reading process of reflective learners can
also be a challenge in an academic context that demands time efficiency.

In addition, there were still many students who are unable to find and
apply the right reading strategies to overcome various difficulties in
understanding English texts. This condition shows a gap in the awareness and
use of effective reading strategies. Therefore, it is important to specifically
identify the reading strategies used by impulsive and reflective learners in order
to obtain a more comprehensive picture of how differences in cognitive styles
affect the process and results of reading comprehension

Limitation of the Problem
After describing the identification of the problems above, it is necessary

to limit and focus on the problem of this study. This research is focus on
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impulsive and reflective learners strategies in overcoming reading

19 3BH @

. comprehension challenges with students at UIN SUSKA RIAU.
Formulation of the Problem
Based on the background stated above, the researcher formulated some
questions in the following, such as:
1. What are the strategies used by impulsive and reflective learners for

overcoming reading comprehension challenges?

¥ eysng NIN YIwRid

* 2. Why do impulsive and reflective learners used the strategies for overcoming

nel

reading comprehension challenges?
E. Objectives of the Problem
Based on the formulation of the problem above, the researcher aims to:
1. To explore the strategies used by impulsive and reflective learners for
overcoming reading comprehension challenges.

2. To describe why do impulsive and reflective learners used the strategies for

L

=

@  overcoming reading comprehension challenges.

@

Fg Significance of the Research

E Theoretically, this study was contributed to the existing body of
=]

ﬁ- knowledge on the distinction between impulsive and reflective learners
ot

w

E (Kahneman & York, 2012); (Pietarinen & Hitchcock, 2000). Drawing on

theoretical frameworks such as metacognition and cognitive processing, the
research seeks to enhance our understanding of the cognitive and metacognitive

processes involved in the reading comprehension of impulsive and reflective
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©

g learners. Describe the precise ways that reflective and impulsive learning styles
-~

©_ affect academic achievement and reading comprehension (Epstein, 2010).

Practically, the findings from this research can inform educators and

1w eyd

- curriculum developers within the English Education Department at UIN Suska

NIN X

Riau and beyond. Understanding the specific challenges faced by impulsive and

(C”reﬂective learners in the context of reading comprehension can guide the

S

= development of tailored instructional approaches. Insights gained from the

A

& study may lead to the implementation of targeted interventions and support

=
mechanisms, fostering a more inclusive learning environment. This study can

help improve the academic achievement and general success of students in the
English Education Department by addressing the special needs of reflective and
impulsive learners (Epstein, 2010).

G. Definition of the Term

1. Impulsive and Reflective Strategies

Impulsive and reflective reading strategies refer to the approaches

used by learners with different cognitive processing styles when
comprehending reading texts. Based on Kagan’s theory of cognitive styles,
impulsive learners tend to process information rapidly and respond
spontaneously with limited consideration, whereas reflective learners take
more time to analyze information carefully in order to achieve greater
accuracy. These differences influence how learners approach reading tasks,

including the speed of reading, depth of analysis, and accuracy of responses.
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In this study, impulsive reading strategies are characterized by
behaviors such as rapid skimming, guessing meanings, and answering
questions quickly without thorough evaluation of the text. In contrast,
reflective reading strategies involve rereading passages, identifying key
ideas, taking notes, and reviewing answers before responding. Both
strategies represent learners’ efforts to comprehend English texts, and their
use reflects the distinct cognitive characteristics of impulsive and reflective
learners in overcoming reading comprehension challenges.

Reading Comprehension

Reading comprehension refers to the process of constructing meaning
from written texts through the interaction between the reader’s prior
knowledge, cognitive processes, and the information presented in the text.
It involves the ability to understand explicit information, infer implicit
meanings, identify main ideas, and interpret relationships among ideas. In
English language learning, reading comprehension is considered a
fundamental skill that supports academic success and language
development.

In the context of this study, reading comprehension is defined as
students’ ability to understand and interpret English texts by applying
appropriate reading strategies. It is closely related to learners’ cognitive
processing styles, particularly impulsive and reflective styles, which
influence how students approach texts, process information, and respond to

comprehension tasks when overcoming reading comprehension challenges.
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CHAPTER 11

LITERATURE REVIEW

Review of the Theory

1. Reading Comprehension

Reading involved determining the meaning of words and symbols in
the text. The term "reading" refers to much more than simply reciting the
words out or paying attention to every word on a page. Reading, according
to (Spratt et al., 2005), is a receptive skill. It indicates that when someone
reads a text, they attempt to react to it instead of creating it. Reading should
be an active process where readers connect text material with their existing
knowledge. Reading is an important linguistic skill. Reading is a means to
gain information and knowledge. Reading covers almost every part of our
lives.

Every day, we read books, periodicals, commercials, and so on. In
order to obtain information from a book, we must first understand it
thoroughly. According to A. P. Andrew P. Johnson (2008), "reading is the
practice of using text to create meaning." It indicates that if we are unable
to produce the meaning, the reading will not occur. (Dawn, 2006) state that
learning a foreign language is a hard and time-consuming process. It means
we must be highly motivated and work hard to obtain it.

The goal of reading was to understand the text and determine its
overall meaning. Read because it allows us to gain information. Reading is

an active process that calls for a great deal of talent and practice (Peter et

10
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al., 2023). The reader and the text interacted during the reading process. The
writer conveys meanings in this process, and readers may differ from one
another even when they are reading the same material. Reading was
intended to increase comprehension. Reading was an essential ability for
everyone, especially schoolchildren. Reading skills are believed to enhance
pupils' understanding of the English language. Reading is a crucial English
language skill that helps students enhance their abilities and learn English
effectively.

According to Browne, adults read for a purpose, and this purposeful
activity frequently leads to a result that will assist them fulfill their
obligations in a variety of aspects of their lives. Being able to read gives
adults the chance to become more independent, make decisions, assess other
viewpoints, evaluate information, make well-informed decisions, and
acquire new ideas and opinions. It is evident that children read for different
reasons than adults. The majority of the kids read the book for enjoyment.
Additionally, both the writer and the readers contribute to the effort. Also,
the author attempts to convey a message to the reader. He or she must ensure
that the readers understand the message.

Equipped with these concepts, reading is a receptive talent that is
developed gradually and aims to respond to the text. Readers must practice
reading a variety of texts in order to develop comprehension, which is the
main objective of reading. Their ability to understand a text will improve

with reading practice.
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Reading comprehension according to (Janette K. Klingner, 2007) is
a multi-faceted, extremely complicated process that involves several
interactions between readers and what they bring to the text (prior
knowledge, technique used), as well as variables linked to the text itself.
This suggests that reading comprehension is considerably more than just
readers' responses to text. Further, (Singhasiri, 2012) state that reading
comprehension relates to reading for meaning, understanding, and
enjoyment .

Khairunnisa et al., (2015) define that the active thinking process of
reading comprehension involves the reader purposefully creating meaning
in order to comprehend the ideas and details offered in a text on a deeper
level. This is beneficial since it would facilitate oral and written
communication in English. Students used reading comprehension as a
simple way to get the information they wanted from the text. Finding a way
to help them comprehend reading is the issue. Understanding a read text or
the process of drawing meaning from it is known as comprehension.

The meaning of reading comprehension is deeper than that of
reading in general. The process of creating meaning through the
coordination of multiple intricate processes, including word recognition,
meaning understanding, and the connections between concepts presented in
a book, is known as reading comprehension (Junita et al., 2023). The main
goal of reading comprehension was to create effective, suitable

comprehension techniques. The ability to comprehend what is being read
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aids the reader in deriving meaning from the material. As defined by
(Johnson, 2008:110), these abilities are methods that readers employ to
extract information and derive meaning from a text. To understand a text,
one uses certain cognitive processes. In addition, the capacity to relate
textual content to one's existing knowledge is essential for successful
comprehension. It need more than linguistic understanding to comprehend
words, phrases, and full texts.

Understanding what has been read is known as reading
comprehension. It indicates that reading comprehension was the process of
concurrently deriving and creating meaning through interaction and
involvement with written language, and that a reading exercise was utilized
to comprehend, retain, and go over the text to obtain the primary concept
after reading. It indicates that the process of reading comprehension was
simulated and that meaning was developed in order to comprehend a text.

Burn et al., 1984 identified four categories of reading comprehension
(Nasution et al., 2018). These are:

1) Literal Reading
Understanding information that is clearly conveyed in the
reading material is part of literal reading comprehension. This ability
is considered the first and most basic level of comprehending the
text. The students required memorization of the material presented
in the text in order to answer the literal question. To find information

more quickly, readers can employ literal comprehension techniques
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like scanning, skimming, and keyword recognition. Although literal
reading comprehension is a low level reading ability, it is crucial for
teachers to help pupils improve it since it is the foundational ability
that they need to learn before they can master other reading skills.

Based on Nurjanah, L & Putri, R (2020), students must learn to
read literally because it is the lowest level of comprehension and is
therefore considered significant.
Interpretive

Interpretative reading is the cognitive process of understanding
a text beyond its literal meaning. It entails looking beyond the
surface level of the words to comprehend the author's intended
message, implicit meanings, and subtext within the text. In
interpretive reading, readers examine the intricacies of language, the
author's tone, and the underlying emotions and motivies of
characters. This ability requires readers for inference, draw
conclusions, and understand subtle subtleties that may not be
directly expressed in the text. It entails more than just absorbing the
information offered; readers must decipher layers of meaning.

Because the reader must read between the lines and take in
information that is indicated and implied rather than explicitly stated
in the text, reading imperative is the level of comprehension that

goes beyond literal comprehension.
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3) Critical Reading

Critical reading is an analytic activity in which a reader
intensively reads a text to identify text structures covering its
information, values, assumptions, and language usage during the
reading process. When reading critically, a reader involves total
interpretation and evaluation on a text. Rohmah (2018) cited that
Wang & Gierl (2011) also define that “critical reading is the reading
skills that involve a higher level of thinking in which the reader uses
a questioning attitude, logical analysis, and inference to judge the
worth of what is read’. This process includes the capacity to
discriminate between facts and views, test for logical coherence, and
examine the significance of the information supplied.

Critical reading necessitates the use of higher-order cognitive
abilities including analysis, logical reasoning, and in-depth
contemplation of the reading's content. Le (2024) also highlights that
critical reading encourages readers to analyze texts in a wider
perspective, relate them to what they already know, and think about
their scholarly and social ramifications. This ability becomes
essential to guarantee that readers can sort through, assess, and use
information properly and wisely in an era of fast information flow
and artificial intelligence-based content.

Critical reading abilities are crucial in the classroom because

they enable students to comprehend scientific books deeply and
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respond thoughtfully to them. Students who read critically are able
to spot gaps in their knowledge, spot inconsistencies in the material,
and develop stronger arguments for their written work. According to
recent studies, teaching critical reading can improve information
literacy, particularly in the area of identifying and assessing sources
in the digital age, which is full of information streams from diverse
media, including artificial intelligence-generated material. As a
result, it is regarded as a crucial component of academic literacy and
one of the essential abilities that must be specifically taught in higher
education.
Creative Reading

Creative reading is widely acknowledged as an important
component of advanced literacy, in which readers actively engage
with a book not just to comprehend its stated meaning, but also to
modify and reinterpret it in novel ways. This type of reading
combines creativity, diverse thinking, and personal experiences to
create alternate viewpoints or narratives. In contrast to literal
reading, which focuses on immediate understanding, and critical
reading, which stresses assessment and judgment, creative reading
encourages readers to move beyond analysis and into invention.

Creative reading fosters cultural literacy and empathy in
addition to language proficiency in the context of language

instruction. Adding creative reading exercises to reading lessons



‘nery e)sng NiN wizl edue) undede ynjuaq weep Ul siin} eAley yninjas neje ueibeqas yeAueqladwaw uep ueyjwnuwnbuaw Buele|iq 'z

NV VISNS NIN
o0

‘nery eysng Nin Jefem BueA uebuuadaey ueyiBnisw yepn uednnbuad g

‘yelesew niens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw | efuey uesiinuad ‘uenpuad ‘ueyipipuad uebunuaday ynjun eAuey uednnbusd ‘e

Jequins ueyngaAusw uep ueywnueousw edue) Ul siny A1y ynunjes neje ueibegses diynbusw Bueseq ‘|

Buepun-6uepun 1Bunpuljig eydid xeH

nely e)sng NiN !jiw ejdio yeH @

nery wisey JireAg uejng jo A}JISIaATU() dDTUIR]S] 3}©1§

17

prompted students to consider cultural narratives critically and
produce interpretations that were pertinent to their particular
sociocultural settings. Similarly, creative reading fosters learner
autonomy by empowering students to take charge of their own
interpretations, which makes reading a more meaningful and
intimate experience. By enabling students to participate in online
literary remix projects, multimedia storytelling, and collaborative
annotation, the incorporation of digital media has further broadened
the scope of creative reading. The literacy frameworks of the twenty-
first century, which emphasize creativity, critical thinking, and
teamwork, are in line with these multimodal practices.

Given its opportunities, creative reading need to be seen as an
essential component of literacy training rather than just an
extracurricular activity. When properly facilitated, it may cultivate
higher-order thinking skills, improve intercultural competency, and
build adaptive problem-solving abilities all of which are critical for
students in a world that is changing quickly and becoming more

linked by the day.

Reading Comprehension Challenges

EFL students encounter various reading comprehension challenges;

linguistically, restricted vocabulary and difficulties with complex
syntactic structures impede decoding and diminish reading fluency

(Allehyani, 2025). Cognitively, the capacity to infer, integrate
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information across sentences, and synthesize main ideas from lengthy
texts necessitates substantial processing ability and adept cognitive load
management (Rinantanti et al., 2024).

Moreover, constraints in working memory and difficulties in
integrating textual material with prior knowledge produce disjointed
mental representations, resulting in diminished textual comprehension
(Muliawati, 2017). The lack of metacognitive strategies such as pre-
reading preparation, monitoring comprehension during reading, and
post-reading evaluation results in readers becoming entrenched in the
decoding phase, failing to actively manage the comprehension process.

Motivational and emotional elements significantly influence
reading; diminished interest in the subject matter, lack of relevance to
the reader's experiences, or cognitive fatigue from lengthy academic
texts lead to reduced concentration and information retention
(Napratilora & Kurniawan, 2024). In educational settings, limited access
to reading materials that are appropriate for the reader's skill level and a
lack of structured teaching support exacerbate these barriers, preventing
readers from receiving systematic training to develop adaptive strategies
(Muliawati, 2017)

Thus, the challenge of reading comprehension in the context of EFL
cannot be viewed narrowly as a matter of vocabulary alone, but rather

as a combination of linguistic, cognitive, strategic, motivational, and
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contextual factors that interact with each other and require holistic

learning interventions to overcome.

2. Impulsive and Reflective in Cognitive Style

Cognitive Style

According to Michael J (2019) cognitive style is defined as a person's
preferences and ingrained method of representing and organizing
information. Cognitive style refers to a person's own approach of learning,
including how they acquire and process knowledge, their attitudes toward
information, and their learning habits (Zakiah, 2020). Fadiana (2016) define
that cognitive styles are individual variances that endure in the way that
people gather and interpret the data from these experiences. Unlike
cognitive abilities, which pertain to the level of performance, cognitive style
describes the manner of performance.

Understanding cognitive style provides valuable insights on
individual differences. Tennant (2007) state a person's distinctive and
consistent method of organizing and processing information is known as
their cognitive style. Cognitive styles come in 19 different varieties. This
kind of cognitive style is typically used to categorize students according to
how quickly they make decisions, and the variations may be explained by
the speed, accuracy, and electiveness with which they seek for and
manipulate information. In overall, 76.2% of students were reflective-

impulsive in the classroom. In addition, compared to other cognitive types,
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the reflective-impulsive style is the one that teachers can identify more
easily throughout the teaching and learning process.
Characteristics of Impulsive and Reflective Style

Cognitive style refers to an individual's characteristic and consistent
approach to perceiving, processing, organizing, and utilizing information.
Kagan (2016) divide cognitive style into two characteristics: reflective and
impulsive. The reflective individual thinks about issue solving for a long
period, yet attentively, such that the answers provided are usually right. They
prioritize accuracy over speed, taking more time to consider all available
information, evaluate options, and verify their answers before responding
(Chen, 2021). Reflective individuals generally exhibit higher levels of
metacognitive awareness, regulation, and evaluation during problem-
solving, monitoring their comprehension, identifying errors, and adjusting
their strategies (Fatmawati & Asy, 2025). For instance, reflective students
are more likely to understand problems thoroughly, plan solutions carefully,
and verify answers, making them less prone to conceptual and execution
errors (Aufa et al., 2021). In academic tasks like writing scientific articles,
reflective students often excel due to their thorough research and structured
articulation (Cintamulya et al., 2017).

In contrast, individuals with an impulsive style typically respond
quickly, often prioritizing speed over accuracy. Impulsive individuals
believe that addressing issues in a short period of time is less

comprehensive, resulting in incorrect responses. Impulsive individuals
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might rush through problems, exhibiting a superficial understanding or
imitating procedures without fully grasping underlying mathematical
concepts, a phenomenon sometimes referred to as "pseudo thinking" (Era
Riyantika, Muniri, 2023). This can manifest in less robust algebraic thinking
processes, hindering their ability to identify patterns, recognize
relationships, and generalize mathematical problems (Lughina & Najma,
2023). While they may complete tasks quickly, their solutions might lack
depth or accuracy.

Therefore, the promptness and accuracy of the solutions pupils
utilize to solve issues are two crucial components of the reflective and
impulsive cognitive styles. Fontana (1995) claims in (Bazargani & Larsari,
2013) that reflective children are less likely to make mistakes than impulsive
ones, especially when it comes to difficult and demanding tasks, because
they exhibit a strong desire to get it right the first time and appear to be able
to handle the ambiguity of a lengthy silence in front of the class.

Reflective learners and impulsive learners address challenges faced
throughout the language learning process differently, even while completing
assignments. This method is sometimes referred to as a learning technique.
Since learning techniques are something that students own individually,
teachers may not always pay much attention to them. Because there is a lot
of material for language learners to absorb in the classroom, they employ a

variety of techniques to complete assignments and process new knowledge.
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According to Sholatunisa (2016), who cited Ungureanu &
Georgescu (2012), language learning strategies are the actual language
learning behaviors that students use to acquire and control their second or
foreign language acquisition. It indicates that the tactics have the power to
alter students' behavior, particularly constructive conduct. However, in
practice, many language learners were passive and used to learning only
from their teachers. When it comes to receptive skills like reading, language
acquisition techniques are crucial. It has been discovered that some tactics
hinder readers' ability to deduce meaning. It is expected that students who
employ effective tactics would be able to respond to the reading exam
questions and fully understand the message they have been given.
Impulsive and Reflective Strategies

In general, learners have a variety of strategies to issues they
experience when completing tasks. This approach is commonly referred to
as a learning strategy. Thi & Ha (2008) describe language learning strategy
as "the language learning activities that learners participate in to learn and
regulate their study of a second or foreign language." It means that the
tactics can influence the learners' behavior, particularly positive behavior,
including reflective behavior. However, in reality, many language students
were passive and had become accustomed to learning solely from their
teacher. As a result, schooling has a significant impact on one's talents

(Maskur et al., 2020)



‘nery e)sng NiN wizl edue) undede ynjuaq weep Ul siin} eAley yninjas neje ueibeqas yeAueqladwaw uep ueyjwnuwnbuaw Buele|iq 'z

NV VISNS NIN
pfO:

‘nery eysng Nin Jefem BueA uebuuadaey ueyiBnisw yepn uednnbuad g

‘yelesew niens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw | efuey uesiinuad ‘uenpuad ‘ueyipipuad uebunuaday ynjun eAuey uednnbusd ‘e

Jequins ueyngaAusw uep ueywnueousw edue) Ul siny A1y ynunjes neje ueibegses diynbusw Bueseq ‘|

Buepun-6uepun 1Bunpuljig eydid xeH

nely e)sng NiN !jiw ejdio yeH @

nery wisey JireAg uejng jo A}JISIaATU() dDTUIR]S] 3}©1§

23

Reflective and impulsive learners have various cognitive styles that
influence their reading comprehension strategies. Reflective learners spend
their time processing information, carefully examining and assessing text
before answering, whereas impulsive learners rush through reading
assignments, frequently choosing speed above comprehension (Chen,
2021). This dichotomy can have a profound impact on how these students
approach reading comprehension. Summarization, questioning, and
establishing connections to prior knowledge are all strategies that help
reflective learners engage deeply with the text. For example, individuals
may utilize graphic organizers to map out their comprehension of the
subject, allowing learners to perceive linkages between concepts and
improve recall (Mayer, 2009). Furthermore, reflective learners frequently
use self-regulation tactics such as setting specific reading goals and tracking
their comprehension as they proceed through a text (Zimmerman, 2022).

On the other hand, alternative approaches might be needed for
impulsive learners to enhance their reading comprehension. Because they
tend to scan over materials, they can benefit from approaches that urge them
to slow down and concentrate on crucial points. Teaching impulsive learners
to use annotation techniques like underlining essential information or
writing marginal notes, for example, might help them interact more actively
with the text and get a better grasp of it. Furthermore, timed reading tasks

can assist impulsive learners in developing a balance between speed and



‘nery e)sng NiN wizl edue) undede ynjuaq weep Ul siin} eAley yninjas neje ueibeqas yeAueqladwaw uep ueyjwnuwnbuaw Buele|iq 'z

NV VISNS NIN
pfO:

‘nery eysng Nin Jefem BueA uebuuadaey ueyiBnisw yepn uednnbuad g

‘yelesew niens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw | efuey uesiinuad ‘uenpuad ‘ueyipipuad uebunuaday ynjun eAuey uednnbusd ‘e

Jequins ueyngaAusw uep ueywnueousw edue) Ul siny A1y ynunjes neje ueibegses diynbusw Bueseq ‘|

Buepun-6uepun 1Bunpuljig eydid xeH

nely e)sng NiN !jiw ejdio yeH @

24

understanding by allowing them to practice pacing themselves while
remaining focused on the text (Schunk, 2012).

Moreover, collaborative learning environments, where students
discuss and reflect on their reading experiences, can be particularly
beneficial, as they allow learners to share strategies and insights, thereby
enhancing their overall comprehension skills (Johnson & Johnson, 2002).
By recognizing the unique needs of each learner type and implementing
targeted instructional strategies, educators can foster improved reading
comprehension skills across the spectrum of cognitive styles. This tailored
approach not only enhances individual learning outcomes but also promotes

a more equitable educational experience for all students.

B. Relevant Research

nery wisey JireAg uejng jo A}JISIaATU() dDTUIR]S] 3}©1§

Many previous research have discussed that related to this research about
impulsive and reflective learners strategies in reading comprehension
challenges.

The first studied was conducted by L.A. Sari et al., (2015) have
conducted research about “The Use of Learning Strategies in Reading
Comprehension”. The primary aim of the study was to determine if there is a
significant difference between successful and unsuccessful learners in their use
of different learning strategies while reading English texts. This is crucial as
understanding the effectiveness of various strategies can help improve reading
comprehension skills among students. The research employed a quantitative

approach and was conducted with 64 second-grade students at SMAN 1
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Gedong Tataan. Data collection involved administering a questionnaire
(LLSQ) and a reading test to assess the students' reading comprehension
abilities and the strategies they employed. The study emphasizes the need for
students to be informed about various learning strategies and their appropriate
application in reading. This knowledge is vital as selecting the right strategies
can significantly enhance students' reading skills and overall comprehension
abilities.

Shaban et al., (2017) have conducted research about “The Effect of
Impulsivity vs. Reflectivity on Reading Comprehension of Iranian EFL
Learners”. The study investigates the impact of learning styles, specifically
impulsivity and reflectivity, on the reading comprehension of Iranian EFL
learners. The primary aim is to determine if these styles significantly affect
comprehension outcomes. A total of 72 adult EFL learners, with at least two
years of language learning experience, participated in the study. They were
selected from intact classes at a language institute in Tehran, ensuring a mix of
genders and intermediate proficiency levels. The research employed
independent samples t-tests to analyze the data collected from participants,
which included impulsivity and reflectivity assessments, as well as reading
comprehension tests. The findings revealed that neither impulsivity nor
reflectivity had a statistically significant effect on reading comprehension
among the participants, leading to the conclusion that these learning styles are

not determining factors in this context. The study acknowledges limitations,
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including a small sample size and the influence of confounding variables such
as participants' social and economic backgrounds.

Nisa (2018) have conducted research about “The Comparative Study
between Reflectivity and Impulsivity Cognitive Style in Using Learning
Strategy in Reading and Reading Comprehension”. The fundamental goal of
the study is to investigate if thoughtful or impulsive pupils do better in reading
comprehension. It also looks for any notable variations in how the two groups
employ learning techniques when reading. The researchers used the Matching
Familiar Figure Test (MFFT) to divide the students into groups that were
introspective or impulsive. In addition, they used reading assessments to gauge
comprehension and the Language Learning Strategy Questionnaire (LLSQ) to
gauge the learning techniques adopted when reading. The results indicated that
reflective students outperformed impulsive students in reading comprehension.
However, the study found no significant differences in the learning strategies
employed by reflective and impulsive students, leading to the rejection of the
second hypothesis. The researchers suggest that understanding the tendencies
in learning strategies can help students maximize their learning processes,
particularly in reading comprehension tests.

Swan et al., (2018) have conducted research about “Reading Strategies
Effect on Reading Comprehension Performance of ESL Learners”. The main
goal in this research was to investigate how different reading strategies affect
reading comprehension performance among students with various learning

styles. This is particularly relevant for English as a Second Language (ESL)
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learners, who may have unique challenges in reading comprehension. Students
were categorized into four distinct learning style groups: active, sensitive,
visual, and sequential. This classification was based on their scores from the
Index of Learning Styles (ILS) questionnaire. By separating students into these
groups, the study aimed to assess how each group responded to different
reading strategies. The abstract concludes that a student's learning preference
plays a crucial role in how they process information. Therefore, selecting
appropriate reading strategies tailored to these preferences is essential for
optimizing reading comprehension outcomes.

Chen (2021) have conducted research about “A Study on the Relationship
Between Reflective-impulsive Cognitive Styles and Oral Proficiency of EFL
Learners”. The study emphasizes a shift in language teaching from a teacher-
centered approach to one that focuses on the personal factors of language
learners. The research posits that different cognitive styles significantly affect
language learning, particularly in oral proficiency. Oral English is crucial as it
relates to the output of language and is a vital component of pragmatic
competence. The study involved 80 high school students from a middle school
in Chongqing. The researchers utilized the MFFT, along with observations,
interviews, and oral tests, to evaluate the students' oral performance and ability.
This comprehensive approach aimed to analyze the correlation between
cognitive styles and oral English ability. The results indicated that both
reflective and impulsive cognitive styles were present among the students. It

was found that these cognitive styles influence oral ability, with reflective
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learners generally performing better in terms of accuracy, while impulsive
learners excelled in fluency.

Moiinvaziri, (2024) have conducted research about “Reading
Comprehension Performance Among Impulsive and Reflective English
Learners: Examining the Influence of Three Reading Methods”. The study
explores the influence of cognitive styles, specifically impulsivity and
reflectivity, on the reading comprehension performance of Iranian EFL
learners. It aims to fill a research gap regarding how these styles interact with
different reading methods. The research utilized independent samples t-tests to
analyze comprehension scores from multiple-choice items and essay-type
questions, assessing the effectiveness of oral, silent, and subvocalization
reading methods. Findings indicated that neither impulsivity nor reflectivity
significantly affected reading comprehension outcomes among the
participants, suggesting these cognitive styles may not be critical factors in this
context. The study recognizes limitations, including a limited sample size and
potential confounding variables, such as individuals' social and economic
backgrounds, that may influence the results.

Based on all the previous research above, the differences between the
above research and this research is that the participant are different, where this
research specifically disscusses for English Department of Education in UIN
Suska. Moreover, the above study just disscusses about effect, comparative,

relationship, and the performance between impulsive and reflective strategies
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m CHAPTER III
-~
2 RESEARCH METHOD
©
®
=
AS Research Approach and Design
=
= This study utilized a qualitative research approach to explore how
Z
(C” impulsive and reflective learners overcome reading comprehension issues. This
w
o study used a descriptive research design. This design has suitable since it
A

- emphasizes comprehending people's lived experiences and how they interpret

nel

them. The objective was to identify the key strategies used by reflective and
impulsive learners in the context of reading comprehension.

Creswell stated that qualitative research is an approach for exploring and
understanding the meaning individuals or groups ascribe to a social or human
problem (2018). The process of research involves emerging questions and
procedures, data typically collected in the participant’s setting, data analysis
inductively was builded from particulars to general themes, and the researcher

make interpretations of the meaning of the data. Merriam emphasized that

dTWR[S] 3}B)S

" qualitative research is particularly effective in exploring how individuals

ATU)

. construct meaning and understanding in their lives (2014). This is especially

ISIo

_relevant to educational contexts, where learners' perceptions and strategies can
significantly influence their academic outcomes. Additionally, qualitative
research allows data collecting to be flexible and adaptable, allowing
researchers to address the changing character of human experiences.

The qualitative approach was chosen because the primary objective of

the study was to explore and describe in depth the reading comprehension

30
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strategies used by impulsive and reflective learners, rather than to measure
variables statistically or test hypotheses. Qualitative research allows the
researcher to gain a deeper understanding of participants’ experiences,
perceptions, and cognitive processes as they naturally occur in an educational
context. In the context of reading comprehension, this approach is particularly
appropriate because students’ strategies, decision-making processes, and
responses to texts cannot be fully captured through numerical data.

The descriptive design was selected to provide a detailed and systematic
description of the phenomena under investigation, namely the characteristics
of impulsive and reflective learners and the strategies they employ in
overcoming reading comprehension challenges. This design enables the
researcher to present participants’ strategies in their authentic form, based on
real classroom experiences and personal reflections, without manipulating the
learning environment. By using a descriptive qualitative design, the researcher
was able to portray similarities and differences in reading strategies between
impulsive and reflective learners clearly and comprehensively.

In terms of implementation, the qualitative descriptive design was applied
through the collection of rich, narrative data. The classification of students into
impulsive and reflective learners was conducted using a questionnaire based on
cognitive style theory. Subsequently, in-depth interviews were used as the main
data collection technique to explore how students approach reading tasks, deal
with difficulties, and select specific strategies to comprehend texts. The

interview data were then analyzed thematically to identify recurring patterns,
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©

g key strategies, and distinctive characteristics associated with each cognitive
style. Through this process, the qualitative descriptive design facilitated a

thorough understanding of how cognitive processing styles influence students’

1w eydio y

-reading comprehension strategies in English Education Department of UIN
Suska Riau.
Location and Time of the Research

This research conducted at English Education Department of State Islamic

yeysnE NN

- University in Pekanbaru. This research carried out on May until June 2025. The

nel

location was chosen because the students are frequently required to comprehend
English academic texts, making it a relevant context for investigating reading
comprehension strategies based on cognitive processing styles, particularly
impulsive and reflective learners.
C. Source of Data
The informant of this research is the fourth semester students at English
Education Department of State Islamic University in Pekanbaru who have taken
Critical Reading Course. They were selected by using purposive sampling as a

. technique.

] dTuxe|[s] 2}elg

In this study, 25 students were invited to complete the questionnaire

JISIoATU

- designed to assess their learning styles. From this initial group, participants
purposefully selected for in-depth interviews and focus group discussions based
on their classification as impulsive or reflective learners. This selection ensure

that the study captures the nuances of each learning style, allowing for a rich
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exploration of the strategies employed by each group in overcoming reading
comprehension challenges (Creswell, 2018).
Participants and Sample
The population of this study consisted of fourth-semester students of the
English Education Department at UIN Suska Riau. One class consisting of 25
students was selected randomly as an initial group for data screening and
questionnaire distribution. The random selection of the class was intended to
facilitate data collection and ensure varied student -characteristics.
Subsequently, a cognitive style questionnaire was administered to classify
students into impulsive and reflective learners. Based on the classification
results, four students were purposively selected as the main research
participants, consisting of two impulsive learners and two reflective learners,
to obtain in-depth qualitative data through interviews.
Data Collection Techniques
In this research the researcher used two types of data collection techniques,
namely questionnaire and interview.
1. Questionnaire
In this research the questionnaire used to sellect learning style that
informants used for reading comprehension. Questionnaires are usually an
effective data collection approach in quantitative research, but it is not
uncommon for researchers to use questionnaires in qualitative research

especially when questionnaires are structured to obtain detailed answers
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from participants which are used as a means to categorize students as
reflective or impulsive learners.

In this research, the researcher used closed-ended questionnaire to collect
data on impulsive and reflective learners in reading comprehension. The
structured nature of closed-ended questions facilitates easier data analysis
and comparison across respondents, making it a valuable method for
collecting data in various fields, including social sciences and market
research (Creswell, 2013).

The questionnaire used was adapted from the impulsive and reflective
cognitive style theory proposed by Allison & Hayes (2012). The items in the
questionnaire were designed to represent the main characteristics of each
cognitive style, such as speed in decision making, tendency to make
mistakes, and level of caution in processing information. The adaptation was
carried out by adjusting the language and context to suit the characteristics
of students in the English Education Study Program at UIN Suska Riau.

The questionnaire has 15 closed-ended questions organized on a Likert
scale ranging from true, uncertain and false. These items were created to
assess participants' behavior patterns throughout reading activities. Prior to
complete dissemination, a pilot test with ten non-participant students was
done to assess the items' clarity and dependability. After receiving

comments, the questionnaire was administered to 25 fourth-semester
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2. Interview

Interviews are key data collection technique in qualitative research,

allowing researchers to gain in-depth insights into participants' experiences,

nery wisey JireAg uejng jo A}JISIaATU() dDTUIR]S] 3}©1§

reading comprehension.

beliefs, and perspectives. This method facilitates a flexible and interactive
dialogue between the researcher and the participant, allowing for the nuanced
exploration of complex topics (Creswell, 2013). In this research, the researcher

used in-depth interview to collect data on impulsive and reflective learners in

Qualitative in-depth interviews are an effective tool for investigating the
strategies used by impulsive and reflective learners to overcome reading
comprehension challenges. An interview protocol was created using relevant
theories, particularly those of Zimmerman (2002), Mayer (2009), and

Afflerbach et al. (2008), and included 9 open-ended questions. These questions
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probed topics such as reading habits, comprehension challenges, and coping
mechanisms.

Four individuals were purposefully chosen for the interviews two as
impulsive, two as reflective. Participants were selected based on the results of
a questionnaire, whereby students with high scores for impulsivity, and vice
versa, were selected to become participants. The interviews were arranged over
a week and held with video call in whatsapp, with each session lasting about
15 to 30 minutes. Participants were encouraged to express themselves in
Bahasa Indonesia to ensure comfort and clarity. All interviews were audio-
recorded with participant consent, transcribed verbatim, and verified through
member-checking. The researcher also documented reflective notes after each
session to capture contextual and non-verbal insights.

The interview questions were open-ended, allowing participants to
explain their experiences, strategies, and views freely and in depth. The
interview guidelines covered several key aspects, including: difficulties
encountered when reading English texts, strategies used to understand the texts,
and how participants monitored and evaluated their comprehension during the

reading process.
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Table I11.2
Blueprint Interview of Impulsive and Reflective Learners Strategies
in Overcoming Reading Comprehension Challenges
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Data Trustworthiness
Data trustworthiness is an important feature of qualitative research, as it

ensures that the findings accurately reflect the participants' experiences and

Iiw eydio Y&H @

:opinions. To establish trustworthiness, researchers must consider four crucial
criteria: credibility, transferability, dependability, and confirmability (Jacobson,
2019).

This study emphasized credibility, transferability, dependability, and

d BIXSNS NIN X

* confirmability. Credibility entails ensuring that the findings are trustworthy and

nel

accurately represent the participants' perspectives, which is commonly
accomplished through approaches such as member checking, in which
participants examine and validate the findings. Transferability relates to how
well the findings may be transferred to different situations or populations, which
can be improved by including detailed descriptions of the research context,
participants, procedure and homogeneous sampling for deeper understanding.
Dependability highlights the importance of a consistent and dependable

research process, which can be demonstrated using precise methodological

] dTuxe|[s] 2}elg

descriptions and audit trails. Then, confirmability assures that the findings are

JATU

" formed by the participants' replies rather than the researcher's biases, which is

" frequently accomplished by reflexivity and keeping a thorough audit trail of the

K181

research process (Creswell, 2013). By meticulously addressing these criteria,
researchers can improve the credibility of their qualitative data, resulting in

more trustworthy and meaningful conclusions.
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The validity of the instruments in this study focused on content validity,
given that this study was qualitative in nature and the questionnaire was not
used as a quantitative measurement tool, but rather as a tool for classifying
students' cognitive styles. Content validity is ensured by adapting the
questionnaire based on the impulsive-reflective cognitive style theory
proposed by Allinson & Hayes (2012), so that each statement item represents
the main characteristics of each cognitive style.

In addition, the research instrument was consulted with the supervising
lecturer to ensure clarity of language, contextual appropriateness, and
representativeness of the indicators for the construct being studied. Thus, the
instrument used was deemed to have met content validity and was suitable for

use in supporting the data collection process in this study.

G. Data Analysis Techinques

Data analysis involve a qualitative techniques to comprehensively
interpret the findings from both the questionnaires and interviews. The data
from the questionnaires were analyzed using descriptive statistics to identify
trends and patterns in the learning styles of the participants, specifically
focusing on the characteristics of impulsive and reflective learners. This initial
analysis were provide a foundational understanding of the participants' self-
reported strategies and challenges in reading comprehension. Following this,
qualitative data from the semi-structured interviews were subjected to thematic
analysis, a method that allows for the identification and interpretation of

recurring themes within participants' narratives (Braun & Clarke, 2006). The
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interviews were transcribed verbatim, and significant statements will be coded

.to uncover insights into the specific strategies employed by learners. By

}dio yeH ®

© integrating the findings from qualitative analyses, the study aims to provide a
=
= holistic view of how impulsive and reflective learners navigate reading
=
= comprehension challenges, ultimately enriching the understanding of their

unique learning processes and informing educational practices.

Qualitative analysis is unstructured and nonlinear. In qualitative research,

d B)YSNS N

" data analysis is frequently carried out immediately or simultaneously with data

nel

gathering. However, (Ary et al., 2019) indicate that the data analysis in this
study can be divided into four stages: coding, data reduction, data display, and
drawing conclusion or interpretation.
1. Coding
The first step in analyzing qualitative data is coding. Coding refers to
preparing for the data presented. The initial step of coding is known as open
coding, preliminary coding, or provisional coding. The most frequent
strategy is to read and reread all of the material and arrange it by looking for
units of meaning--words, phrases, and sentences--to make it easier to
remember. In this step, the researcher gathers the data and arranges all of the
units with the same coding together so that it will be easier to read the data.
In other words, by coding all of the data we have collected, we can highlight
the important data that are relevant to our research topic, making it easier to

read the data.
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2. Data Reduction

The second stage of data analysis is data reduction, which is the process
of reducing the data that occurs repeatedly. "Reducing the data means
summarizing, choosing the main thing, focusing on the important things,
finding the topic and the form" (Moleong 2006). During this stage, the
researcher collects data from an interview with the teacher, which
demonstrates how the teacher used the strategies in teaching reading
comprehension.

Data Display

After data reduction, the next phase in data analysis is Data Display. It
is the process of exhibiting facts in the form of a table or essay so that it can
be better understood. (Miles, 1994) state that "looking at displays helps us to
understand what is happening and to do something-further analysis or
caution on that understanding" (Sugiono, 2016). The researcher will exhibit
data using the essay format, which is commonly utilized in qualitative

research.

. Drawing Conclusion

In the final step, data analysis is used to draw conclusions. Here, the
researcher begins to investigate the data. The researcher evaluates all items
with the same code, then merges these categories and determines the
relationship between the categories. Then it continues to tell stories and
establish connections between them. Finally, the researcher can obtain the

study's results and conclusions.
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(@)
I—i,t Research Procedure
This research was conducted at English Department of the Islamic

University in Pekanbaru. This research aimed to explore how the strategies of

1w eydio y

: impulsive and reflective learners in reading comprehension challenges in fourth

n

— semester students. This research uses a qualitative approach to gain in-depth

NS N

understanding using phenomonological method. The location and time period

w

o of this research will be determined to be in May 2025. This was chosen because

o of the course will be begin in that month and because the department itself is

=
well known and accessible to researchers. The selection of participants followed

intentional sampling, specifically homogeneous sampling. One class with 25
students was selescted for data collection. This sampling technique was
appropriate as it targeted a group of impulsive and reflective learners style. Data
collection involved two methods: a questionnaire and interview. A closed-ended
questionnaire, designed based on (Creswell, 2013) categories, selected students
who used impulsive and reflective learning styles.

Finally, the researchers drew conclusions by interpreting the analyzed data
in the context of the research objectives. Findings from the questionnaires and
interview were linked to form how the impulsive and reflective learners
" strategies in reading comprehension challenges. This culminated in a research

report that provides insight into this complex relationship and has the potential

to inform future educational practice.
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CHAPTER V
CONCLUSION AND SUGGESTION
Conclusion
Based on the results of a study which to explore the strategies used by
learners with impulsive and reflective cognitive styles in overcoming reading
comprehension challenges, as well as to determine the reasons behind the use

of these strategies, it was found that there were significant differences between

Y exsns NIn yiw?Ridio yeq o

nel

the two groups. Data analysis from interviews revealed that reflective learners
tend to employ structured, in-depth, and thoughtful reading strategies. These
strategies include rereading the text to ensure accurate comprehension,
interpreting or translating difficult language sections, discussing with peers to
clarify understanding, and reviewing answers before submission. These
strategies reflect high metacognitive engagement, where learners consciously
regulate, monitor, and evaluate their reading processes, and focus on achieving
accurate and comprehensive understanding.

On the other hand, impulsive learners tend to use quick and intuitive
reading strategies. They often skimming through texts, guess answers based on

first impressions without thorough verification, and rarely reevaluate the

0 AJISI3ATU) DTWE[S] 3}B)S

= material or answers they have provided. The use of these strategies is influenced

S

= .. . .
= by low monitoring of the reading process, a tendency to complete tasks quickly,

ue

 and a mindset that prioritizes speed over accuracy. The choice of these strategies

68
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is also driven by a preference for short thinking processes and a desire to finish

1BH @

. reading quickly, even at the potential expense of comprehension quality.

dio

Thus, the results of this research confirm that cognitive style plays an
- important role in determining the strategies used by students in understanding
reading material. The differences in strategies used by reflective and impulsive
learners show that successful reading comprehension is not only determined by

language ability, but also by each individual's way of thinking and processing

d BIYSNS NIN ¥l e}l

“information. Therefore, a good understanding of students' cognitive styles is

nel

crucial in designing effective learning strategies, particularly in teaching
English at the university level, so that each student can optimize their learning
potential according to their cognitive characteristics.
B. Suggestion
Based on the findings and conclusions in this study, several suggestions
can be proposed to help identify appropriate strategies for impulsive and
reflective learners in overcoming reading comprehension challenges. Students
are encouraged to recognize and understand their own cognitive styles, whether
impulsive or reflective, as this awareness can help them select learning

strategies that best suit their individual needs. Students with impulsive reading

I(.IISIBAIIIH JIwIe|sy ajelg

- styles are advised to adopt more systematic and reflective reading strategies,
such as rereading texts, taking notes on key ideas, and reviewing their answers
before submitting them, in order to achieve a deeper understanding of the
content. Meanwhile, reflective students are expected to maintain their careful

and analytical reading habits, as these contribute positively to comprehension
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©

g and retention. At the same time, they are encouraged to develop a balance
-~

© between accuracy and efficiency so that they can manage time constraints more

)
@ effectively without compromising the quality of their understanding.

3

= Subsequently, it is necessary for lecturers to provide instructional
=

= strategies that accommodate the variety of cognitive types among their pupils.
Z

(C” For learners with impulsive and reflective styles to grow to their full potential,
w

~

o a variety of learning modalities must be offered, including group discussions,

o critical thinking activities, step-by-step reading guides, and reflecting exercises.

=
Furthermore, instructors can teach impulsive pupils in the application of basic

metacognitive techniques to assist them develop self-awareness while they
comprehend texts.

Lastly for the future researcher, this study contains limitations in terms
of the number of participants and the research setting, which remains restricted
to a single study program. As a result, future researchers are likely to broaden
the scope of the study by including additional people from diverse backgrounds,

as well as investigate using quantitative or mixed-method techniques to enhance

] dTuxe|[s] 2}elg

the findings. Further study can also look at effective interventions for
improving impulsive learners' reading techniques, as well as developing
cognitive style-based learning models that can be used when teaching English

as a foreign language.
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IMPULSIVE AND REFLECTIVE LEARNERS STYLE
QUESTIONNAIRE SHEET

?d10 yeH 6

Responden Identity

lw e

Name

Class

1N X!

SN
o
=4
S

B; Goal
& The purpose of this questionnaire is to classify the impulsive and reflective
Mearners style between the respondens.
Cg Instructions
a. Read the statement below carefully
b. Put a cross (X) in the true column (T) if the statement matches you very well,
and likewise if the statement does not match you very well you can choose

the false column (F), but if you are not sure about the statement, you can put
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a cross in the uncertainly column (U)

There are no right or wrong answers, simply choose the one response which

comes closest to your own opinion.

7))

])Ea'_"Research Table
o
—1. Reflective and Impulsive Questionnaire
g No Statement
= In my e?(perience, I often rely on my gut feeling rather
- than rational thought when makin decisions.
= 1. | (Menurut pengalaman saya, saya sering mengandalkan
2 insting daripada pemikiran rasional saat membuat
@ keputusan.)

ey The best way for me to understand a problem is to
e break it down into its constituent parts.
w 2. | (Cara terbaik bagi saya untuk memahami suatu
= masalah adalah dengan memecahnya menjadi bagian-
g bagiannya).
o0 3 [ usually make ‘off the top of the head’ decisions.

3 " | (Saya sering membuat keputusan yang ‘tiba-tiba’).
E_: 4 Given enough time, I would consider every situation
> " | from all angles.
w
=
8
-~
;-
e
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(Jika diberi waktu yang cukup, saya akan
mempertimbangkan setiap situasi dari semua sudut).

I find that to adopt a careful, analytical approach to
making decisions takes too long.

(Saya menemukan bahwa untuk mengadopsi
pendekatan analitis yang cermat dalam mengambil
keputusan membutuhkan waktu yang lama).

When making a decision, I take my time and
thoroughly consider all relevant factors.

(Ketika membuat keputusan, saya meluangkan waktu
dan mempertimbangkan semua faktor yang relevan
secara menyeluruh).

I work best with people who are spontaneous.
(Saya bekerja paling baik dengan orang-orang yang
spontan).

My approach to solving a problem is to focus on one
part at a time.

(Pendekatan saya dalam memecahkan masalah adalah
dengan berfokus pada satu bagian pada satu waktu).

I make decisions and get on with things rather than
analyse every last detail.

(Saya  membuat  keputusan dan  langsung
mengerjakannya daripada menganalisis  setiap
detailnya).

10.

I always pay attention to detail before I reach a
conclusion.

(Saya selalu memperhatikan detail sebelum
mengambil kesimpulan).

I1.

To solve a problem, I have to study each part of it in
detail.

(Untuk memecahkan suatu masalah, saya harus
mempelajari setiap bagiannya secara mendetail)

12.

I am inclined to scan through reports rather than read
them in detail.

(Saya cenderung memindai laporan daripada
membacanya secara mendetail).

13.

My understanding of a problem tends to come more
from thorough analysis than flashes of insight.
(Pemahaman saya terhadap suatu masalah cenderung
lebih banyak berasal dari analisis yang menyeluruh
daripada sekilas wawasan).

14.

I don’t pay attention to detail before I reach a
conclusion.

(Saya tidak memperhatikan detail sebelum saya
mencapai Kesimpulan).

15.

I find detailed, methodical work satisfying.
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eksng/N|

(Saya merasa pekerjaan yang terperinci dan metodis
memuaskan).

IMPULSIVE AND REFLECTIVE LEARNER STYLE
IN-DEPTH INTERVIEW

Faiw eydioyey o

e of interview  : Semi-structure
ation : £15-30 minutes

guage : Indonesia

3

- Responden Identity

ne

Name
Date
Place/location
Cognitive Style (initial classification : Impulsive/reflective
result)
B. Instructions for Interviewer
"Thank you for taking part in this interview. We would like to know what

our strategies are for comprehending English reading, especially when facing

dTWR[S] 3}B)S

y
" difficulties. There are no right or wrong answers. Please answer honestly
according to your experience."

“Terima kasih telah bersedia mengikuti wawancara ini. Kami ingin

0 AJIsIdATUN)

= mengetahui bagaimana strategi Anda dalam memahami bacaan bahasa Inggris,

S

f:- terutama ketika menghadapi kesulitan. Tidak ada jawaban benar atau salah.

ue

w» Mohon jawab dengan jujur sesuai pengalaman Anda.”

nery wisey jrred
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an
©

-~

%. Interview Questions and Observation Columns
© "

1\? Questions Notl‘:lsl/t(l;l des Interviewer Notes

1> | Can you tell us how you usually read
C | English texts that are difficult to
Z | understand?

(C” Bisakah Anda ceritakan bagaimana
& biasanya Anda membaca teks
| berbahasa  Inggris yang  sulit
A | dipahami?
2g Do you tend to answer questions
immediately after reading, or do you
think first?
Apakah Anda cenderung langsung
menjawab pertanyaan setelah
membaca, atau berpikir dulu?

3 In exams, do you prefer to answer

quickly or carefully? Why?

Dalam ujian, apakah Anda lebih suka

menjawab cepat atau hati-hati?
v | Mengapa?

4% | Tell me about an experience when you
2 had trouble understanding a text.
= | What did you do?

E_ Ceritakan pengalaman saat Anda
E kesulitan memahami teks. Apa yang
5| Anda lakukan?

5% | Have you ever answered too quickly

and got it wrong? Can you tell me?
Pernahkah Anda menjawab terlalu
cepat lalu salah? Bisa ceritakan?

N

What strategies do you use to
understand difficult texts? Why you
choose that strategies?

Strategi apa yang Anda pakai untuk
memahami teks sulit? Kenapa kamu
pilih strategi itu?

nery wisey JrreAg uejng jo L3is1
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©

7 g Do you think it is better to answer
: quickly or carefully? Why?

o | Menurut Anda, lebih baik menjawab
& | cepat atau hati-hati? Kenapa?

83 | What is your reaction when you find
— | a question confusing?
z Apa reaksi Anda saat menemukan
— | pertanyaan membingungkan?

9; Do you often change your answers
< | after rereading?
e Apakah Anda sering mengubah
; jawaban setelah membaca ulang?
=
c

D. Closing

nery wisey JireAg uejng jo AJISIdATU() dDTWR]S]

research. Is there anything else you would like to add about how you understand

"Thank you for your answer. This information is very useful for our

English reading?”

penelitian kami. Apakah ada hal lain yang ingin Anda tambahkan tentang cara

-

“Terima kasih atas jawaban Anda. Informasi ini sangat bermanfaat untuk

~
@ Anda memahami bacaan bahasa Inggris?”




APPENDIX 2
Instrument’s Result
(transcript interview)

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
...1 ...ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
ff .n.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
2:0) b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

.. 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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TRANSKIP INTERVIEWS

rticipant 1 (female): Reflective Learner

=]

Questions

Code

Answer

Bisakah Anda ceritakan
bagaimana

biasanya Anda membaca teks
berbahasa Inggris yang sulit
dipahami?

Pertama saya akan coba
membaca sekali, namun jika
saya merasa kurang paham
saya bisa mengulangnya 2
sampai 3 kali, dan jika
kosakata yang digunakan
sulit untuk saya pahami saya
akan mencari satu persatu
kosakata tersebut.

vlnery exsns NIN AIuzZidB yeH o

Apakah Anda cenderung langsung
menjawab pertanyaan setelah
membaca, atau berpikir dulu?

Kalau saya lebih langsung
dijawab, kemudian setelah
dijawab akan dikoreksi lagi
di akhir (sebelum
dikumpulkan, jika masih ada
waktu).

(%)

Dalam ujian, apakah Anda lebih
suka

menjawab cepat atau hati-hati?
Mengapa?

Menjawab cepat, karena
spontan saja. Kalau di piker
dulu tidak tersusun kata-kata
seperti kata-kata yang keluar
atau terpikirkan itu saja
dijawab.

Ceritakan pengalaman saat Anda
kesulitan memahami teks. Apa
yang

Anda lakukan?

Kalau membaca teks yang
sulit itu ya seperti yang saya
bilang tadi, seperti membaca
berulang kali atau memang
sudah sangat sulit baru
translate per kalimat tapi
kalau misalnya masih satu
perkata gitu saya biasanya
cari arti dari satu kata
tersebut.

Pernahkah Anda menjawab terlalu
cepat lalu salah? Bisa ceritakan?

Pernah banget, kadang
pernah salah karena
menjawab secara spontan dan
ternyata salah dan setelah di

nery wisey gpe&gnﬁe;[ng JO AJISIdATU) DTUIBS] d3)e1S
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piker kembali harusnya
menjawab dengan jawaban
lain yang ternyata benar
namun waktunya sudah habis
dan akhirnya menyesal.

Strategi apa yang Anda pakai
untuk

memahami teks sulit? Kenapa
kamu

pilih strategi itu?

Untuk strategi secara khusus
sih sepertinya tidak ada,
mungkin seperti banyak
membaca berita, artikel atau
jurnal karena pasti ada
beberapa yang sulit dan
formal lalu menerjemah kata
yang suilt tersebut satu-
persatu.

~[nery eysng NN YNw e3d19 YeH ©

Menurut Anda, lebih baik
menjawab
cepat atau hati-hati? Kenapa?

Sebenarnya harusnya lebih
hati-hati, tapi saya masih
sering menjawab secara

spontan.
8 | Apareaksi Anda saat menemukan Menanyakan pendapat teman
pertanyaan membingungkan? dan membaca ulang.
9 | Apakah Anda sering mengubah Sering juga, namun untuk
jawaban setelah membaca ulang? spesifiknya mungkin
menambahkan dan
g..j menyunting lagi jawaban
g yang sudah ditulis agar lebih
@ mudah untuk dibaca.
+¥]
2
P'érticipant 2 (female): Reflective Learner
0 Questions Code Answers
Bisakah Anda ceritakan Kalau saya sih cari di kamus
bagaimana kak, di kamus oxford yang di

biasanya Anda membaca teks
berbahasa Inggris yang sulit
dipahami?

rekomendasikan sama ma’am
faurina dan kalau saya masih
kurang faham lagi saya
hubungi teman yang saya kenal
dan lebih tinggi kemampuan
bahasa inggris nya, atau minta

nery wisey] jureAg uej[ng jo ApqIsAu
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tolong sama kating (kakak
tingkat) juga kak.

Apakah Anda cenderung
langsung

menjawab pertanyaan setelah
membaca, atau berpikir dulu?

Mungkin saya butuh waktu
untuk berpikir dulu, tapi
kadang ada pertanyaan tuh
waktu soalnya dibacakan tuh
kadang ada terbesit
jawabannya.

Nery ejxsngeN N dliweldyd ey @

Dalam ujian, apakah Anda lebih
suka

menjawab cepat atau hati-hati?
Mengapa?

Hati-hati kak, karena seperti
tadi kak kadang jawabannya
itu udah terbesit kan tapi kita
kan mau jawaban yang benar
jadi harus hati-hati apalagi
kalau teman itu bisik-bisik gitu
pasti kayak penasaran gitu
sama jawaban mereka, jadi
ragu nih sama jawaban kita
tapi ujung-ujungnya jawaban
kita yang dipilih.

Ceritakan pengalaman saat Anda
kesulitan memahami teks. Apa
yang

Anda lakukan?

Kadang tuh kalau kesulitan
tersendiri kan, kita belajar
bareng-bareng sama teman kak
kan kalau belajar bareng tuh
bisa sharing jadinya, kalau
belajar sendiri itu pasti
kepikiran tapi kalau rame-rame
kan pasti lebih lancer/mudah
sulitnya itu kan jadi yaudah
gitu.

Pernahkah Anda menjawab
terlalu
cepat lalu salah? Bisa ceritakan?

Pernah kak, apalagi matkul
(mata kuliah) grammar. Ini nih
kayak yakin kali nih eh pas di
klik jawaban nya ternyata
salah.

Strategi apa yang Anda pakai
untuk

memahami teks sulit? Kenapa
kamu

pilih strategi itu?

Kalau strategi khusus
kayaknya nggak ada sih kak,
belum ketemu sampai sekarang
gimana caranya biar paham
soalnya pasti kalau misalnya
ada tuh yaudah belajar bareng-

nery wigey JrreAg uejm|g jo A}JIsIa ARy dTUIR|S] 3)e1S
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bareng kalau nggak sendiri
juga.

Nely e)Xsng NN YW ejdd ey @

Menurut Anda, lebih baik
menjawab
cepat atau hati-hati? Kenapa?

Kalau jawab cepat juga bagus,
hati-hati juga bagus soalnya
kan tes TOEFL itukan
waktunya terbatas ya kak, jadi
kita harus cepat tapi kita juga
harus hati-hati kan kak, tapi
kalau misalnya ilmunya udah
tinggi udah tau ya nggak apa-
apa jawab cepat cuma kalau
misalnya belum apa bisa
pindah dulu ke jawaban lain
baru nanti kalau ada waktu
atau udah terbesit jawabannya
baru balik lagi ke soal
sebelumnya.

Apa reaksi Anda saat
menemukan
pertanyaan membingungkan?

Kalau pertanyaan
membingungkan kayak
menjebak gitu, itu tuh di telaah
dulu kak kayak di baca
berulang kali. Kalau misalnya
kata perkata nya itu di pahami
dulu, kalau misalnya udah
ketemu atau belum juga
mungkin bisa Tanya sama
temen apa sih yang di maksud
soal ini.

Apakah Anda sering mengubah

jawaban setelah membaca ulang?

Jarang sih kak, tapi kalau
misalnya ujian nih kak dan ada
waktu lebih mungkin bisa
dibaca ulang dan mungkin
bukan di ubah tapi di tambah
jawabannya.

nery wisey JireAg uejng jo A}ISIdATUPPTIUIR]S] 3)81S
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@)

Pgrticipant 3 (female): Impulsive Learner

-~

_g.o Questions Code Answers

& | Bisakah Anda ceritakan Kalau saya ketika mendapat

3 | bagaimana bahasa inggris yang sulit

= biasanya Anda membaca teks dipahami, saya cenderung

N . .

c berbahasa Inggris yang sulit langsung menanyakan ke

— | dipahami? teman.

g Apakah Anda cenderung Kalau saya lebih sering to the

= langsung point dan apa ya, ya bisa di

= menjawab pertanyaan setelah katakana saya jarang untuk

- | membaca, atau berpikir dulu? mengulas kembali jawaban

B saya dan ya begitu lah saya

= akan menjawab secara

spontan.

3 | Dalam ujian, apakah Anda lebih Aku cepat, Karena targetnya
suka mau cepat pulang.
menjawab cepat atau hati-hati?

Mengapa?
4 | Ceritakan pengalaman saat Anda Kalau misalkan dapat teks sulit

kesulitan memahami teks. Apa

yang
Anda lakukan?

di ujian, saya lebih cenderung
untuk melewati dulu gitu loh,
jadi saya nggak kerjain dulu,
nanti kalau misalkan yang lain
udah beres saya baca dulu soal
nya terus cari kata yang sama
di teksnya udah gitu aja.

Pernahkah Anda menjawab
terlalu
cepat lalu salah? Bisa ceritakan?

Itu beberapa kali eh kayaknya
sering deh, karena saya juga
termasuk orang yang cukup
ceroboh dan terburu-buru ya
jadi saya kadang mendapatkan
nilai yang tidak memuaskan
saat terburu-buru
menyelesaikan ujian dan tugas
sekolah.

Strategi apa yang Anda pakai
untuk

memahami teks sulit? Kenapa
kamu

Eh strategi ya, biasanya sih
kadang ya karena saya tidak
punya cukup waktu untuk
berpikir lama konsentrasi saya

nery wisey jureis|uejng jo A}JIsIaATu) Mfue|s| 3jels




‘nery e)sng NiN wizl edue) undede ynjuaq weep Ul siin} eAley yninjas neje ueibeqas yeAueqladwaw uep ueyjwnuwnbuaw Buele|iq 'z

NV VISNS NIN
o0

‘nery eysng Nin Jefem BueA uebuuadaey ueyiBnisw yepn uednnbuad g

‘yelesew niens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw | efuey uesiinuad ‘uenpuad ‘ueyipipuad uebunuaday ynjun eAuey uednnbusd ‘e

Jequins ueyngaAusw uep ueywnueousw edue) Ul siny A1y ynunjes neje ueibegses diynbusw Bueseq ‘|

Buepun-6uepun 1Bunpuljig eydid xeH

pilih strategi itu?

mudah buyar, jadi saya hanya
melihat dari langsung
paragraph 2 dan seterusnya
kalau misalkan dalam teks,
karena biasanya isi nya itu
terdapat di paragraph ke 2 dan
seterusnya, gitu.

Menurut Anda, lebih baik
menjawab
cepat atau hati-hati? Kenapa?

Cepat, biar cepat pulang.

Nely essng NHN Yl lw eldido ey @

Apa reaksi Anda saat
menemukan
pertanyaan membingungkan?

Sebetulnya saya punya trik
sendiri sih seperti menghitung/
menghapus, menghitung
kancing biasanya kalau
misalkan ada soal yang sulit
atau teks atau ada soal yang
merujuk pada teks yang sulit
di pahami, itu trik terakhir.

9 | Apakah Anda sering mengubah Eh, tidak. Karena saya tidak
jawaban setelah membaca ulang? pernah membaca ulang, ketika
selesai langsung saya
kumpulkan.
93]
-
o
Participant 4 (female): Impulsive Learner
0 Questions Code Answers
Bisakah Anda ceritakan Biasanya sih saya langsung
bagaimana baca saja dari awal sampai

biasanya Anda membaca teks
berbahasa Inggris yang sulit
dipahami?

akhir. Saya nggak suka terlalu
lama mikir di satu bagian.
Kalau ada kata yang nggak
saya ngerti, saya coba tebak
aja dari konteksnya. Kalau
masih bingung, saya lanjut
dulu, siapa tahu ngerti
belakangan.

Apakah Anda cenderung
langsung

Saya lebih sering langsung
jawab sih. Soalnya kalau
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menjawab pertanyaan setelah
membaca, atau berpikir dulu?

kelamaan mikir, nanti saya
malah lupa isi bacaan tadi. Jadi
ya, lebih baik cepat-cepat
jawab, yang penting dapet dulu
jawabannya.

Dalam ujian, apakah Anda lebih
suka

menjawab cepat atau hati-hati?
Mengapa?

Saya lebih suka cepat. Soalnya
waktu ujian itu kan terbatas,
dan saya ngerasa kalau saya
mikir terlalu lama, nanti malah
nggak sempat jawab
semuanya. Jadi mending cepat,
walaupun kadang salah juga.

nexy BXSNS NN MW e1did el @

Ceritakan pengalaman saat Anda
kesulitan memahami teks. Apa
yang

Anda lakukan?

Pernah waktu itu ada teks
panjang banget dan banyak
kata yang susah kak. Saya
sempat bingung sih, tapi saya
tetap terus baca aja sambil
nebak-nebak artinya. Kadang
saya loncat-loncat baca
paragraf yang kayaknya lebih
gampang dulu. Pokoknya
jangan terlalu lama stuck di
satu bagian.

Pernahkah Anda menjawab
terlalu
cepat lalu salah? Bisa ceritakan?

Iya, sering malah kak. Pernah
waktu latihan soal, saya
langsung jawab karena merasa
yakin, padahal ternyata saya
salah ngerti pertanyaannya.
Tapi ya sudah, saya anggap itu
pengalaman aja. Nanti lain kali
saya coba lebih hati-hati,
walaupun tetap nggak bisa
lama-lama juga sih mikirnya.

Strategi apa yang Anda pakai
untuk

memahami teks sulit? Kenapa
kamu

pilih strategi itu?

Saya biasanya baca cepat, cari
kata kunci aja. Kadang saya
juga langsung terjemahin di
kepala pakai Bahasa
Indonesia. Kalau terlalu
banyak mikir, malah pusing
dan makin nggak ngerti. Jadi
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strategi saya itu yang penting
cepat dan fokus ke inti-inti
kalimat. Terus kadang juga
saya tebak aja artinya kalau
lagi nemu kosakata yang sulit,
di cocok-cocok in sama
konteks nya.

nery e)sng N\ 11w eldio yey o

Menurut Anda, lebih baik
menjawab
cepat atau hati-hati? Kenapa?

Kalau saya sih cepat. Karena
kadang jawaban pertama itu
justru yang paling benar kak.
Kalau kelamaan mikir, bisa
jadi malah overthinking dan
berubah jadi salah. Intuisi
pertama itu biasanya lumayan
akurat buat saya.

8 | Apareaksi Anda saat Biasanya agak panik dikit, tapi
menemukan langsung aja jawab pakai
pertanyaan membingungkan? feeling. Kalau masih bingung

juga, saya pilih jawaban yang
kayaknya paling masuk akal,
terus lanjut ke soal berikutnya.

9 | Apakah Anda sering mengubah Jarang banget. Soalnya kalau

jawaban setelah membaca ulang?

sudah jawab, saya malas lihat
lagi. Lagipula saya percaya
jawaban pertama saya
biasanya lebih benar daripada
kalau saya ubah-ubah.
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APPENDIX 3

Quest

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau
U.\/I Hak Cipta Dilindungi Undang-Undang
...1 ... 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
ff .n.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

.. 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Pertanyaan  Jawaban @ Setelan

The best way for me to understand a problem is to break it down into its constituent parts.
(Cara terbaik bagi saya untu memahami suatu masalah adalah dengan memecahnya menjadi
beberapa bagian).

) True
(@ Uncertainly

) False

I usually make 'off the top of the head’ desicions *
(Saya selalu membuat keputusan yang 'tiba-tiba)

(@ True

) Uncertainly

) False

Given enough time, i would consider every situation from all angles.
(Jika diberi waktu yang cukup, saya akan mempertimbangkan setiap situasi dari semua sudut)

e @ o ¢

Pertanyaan  Jawaban @ Setelan

Mama Responden *

Hani Hanifah

NIM *

22516004

In my experience, | often rely on my gut feeling rather than rational thought when making decisions. *
(Menurut pengalaman saya, saya sering mengandalkan insting daripada pemikiran rasional saat
membuat keputusan.)

(@ True
) Uncertainly

) False

The best way for me to understand a problem is to break it down into its constituent parts.
(Cara terbaik bagi saya untu memahami suatu masalah adalah dengan memecahnya menjadi
beberapa bagian).
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Pertanyaan  Jawaban @ Setelan

Given enough time, i would consider every situation from all angles.
(Jika diberi waktu yang cukup, saya akan mempertimbangkan setiap situasi dari semua sudut)
) True

(@ Uncertainly

) False

| find that to adopt a careful, analytical approach to making decisions takes too long
(Saya menemukan bahwa untuk mengadopsi pendekatan analitis yang cermat dalam mengambil
keputusan membutuhkan waktu yang lama)

(@) True

) Uncertainly

) False

When making a decision, i take my time and thoroughly consider all relevant factors
(Ketika membuat keputusan, saya meluangkan waktu dan mempertimbangkan semua faktor yang
relevan secara menyeluruh)

B ® o ¢
Pertanyaan Jawaban @ Setelan

When making a decision, i take my time and thoroughly consider all relevant factors L
(Ketika membuat keputusan, saya meluangkan waktu dan mempertimbangkan semua faktor yang
relevan secara menyeluruh)

) True

(®) Uncertainly

) False

| work best with people who are spontaneous
(Saya bekerja paling baik dengan crang-orang yang spontan)

(® True
) Uncertainly

) False

My approach to solving a problem is to focus on one part at a time.
(Pendekatan saya dalam memecahkan masalah adalah dengan berfokus pada satu bagian pada
satu waktu)
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Pertanyaan  Jawaban @ Setelan

My approach to solving a problem is to focus on one part at a time.
(Pendekatan saya dalam memecahkan masalah adalah dengan berfokus pada satu bagian pada
satu waktu)

) True

) Uncertainly

(@) False

| make a decisions and get on with things rather than analyse every last detail. =
(Saya membuat keputusan dan langsung mengerjakannya daripada menganalisis setiap detailnya)

(@ True

) Uncertainly

) False

| always pay attention to detail before i reach a conclusion "
(saya selalu memperhatikan detail sebelum mengambil keputusan)

e ©® o ¢

Pertanyaan Jawaban @ Setelan

| always pay attention to detail before i reach a conclusion =
(saya selalu memperhatikan detail sebelum mengambil keputusan)
) True
™) Uncertainly

(@ False

To solve a problem, i have to study each part of it in detail. -
(Untuk memecahkan suatu masalah, saya harus mempelajari setiap bagiannya secara mendetail)
) True

(® Uncertainly

) False

| am inclined to scan through reports rather than read them in detail N
(Saya cenderung memindai laporan daripada membacanya secara mendetail)
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Pertanyaan Jawaban @ Setelan

| don't pay attention to detail before i reach a conclusion. N
(Saya tidak memperhatikan detail sebelum saya mencapai kesimpulan).

) True
(®) Uncertainly

) False

I find detailed, methodical work satisfying. 3
(Saya merasa pekerjaan yang terperinci dan metodis memuaskan).

) True
(® Uncertainly

) False

Pertanyaan  Jawaban @ Setelan

| am inclined to scan through reports rather than read them in detail.

(Saya cenderung memindai laporan daripada membacanya secara mendetail)

(@ True

™) Uncertainly

) False

*

® @ S <

/25, 21.22 dikirimkan

B ® o ¢

My understanding of a problem tends to come more from thorough analysis than flashes of insight
(Pemahaman saya terhadap suatu masalah cenderung lebih banyak berasal dari analisis yang

menyeluruh daripada sekilas wawasan).

) True
(@ Uncertainly

) False

| don't pay attention to detail before i reach a conclusion.
(Saya tidak memperhatikan detail sebelum saya mencapai kesimpulan).

*
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Pertamyaan Jawaban a Setelan
The best way for me 1o understand a prcblemmwn into its constituent parts. *
(Cara terbaik bagi saya untu memahami suatu masalsh adalsh dengan memecahnya menjadi
beberapa bagian).

® e
) Uncertainly

) Falze

1 usually make 'off the top of the head' desicions *
(Saya selalu membusat keputusan yang ‘tiba-tiba)

) Uncertainly

(®) Falzs

Given enough time, i would consider every situation from all angles. ®
(Jika diberi waktu yang cukup, saya akan mempertimbangkan setiap situasi dari semua sudut)

® Toe
) Uncertainly

) Falze

e ® 5 2

Pertanyaan  Jawaban @ Setelan

Nama Responden *

Azlin Lestari

NI *

12310421907

In my experience, | often rely on my gut feeling rather than rational thought when making decisions
(Menurut pengalaman saya, saya sering mengandalkan insting daripada pemikiran rasional saat
membuat keputusan.)

(® True
) Uncertainly

) False

The best way for me to understand a problem is to break it down into its constituent parts.
(Cara terbaik bagi saya untu memahami suatu masalah adalah dengan memecahnya menjadi
beberapa bagian).

(]
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Pertanyaan  Jawsban €5  Setelan

-
: I find that to adopt a careful, analytical apprecach to making decisions takes too long
— (Saya menemukan bahwa untuk mengadopsi pendekatan analitis yang cermat dalam mengambil
> = keputusan membutuhkan waktu yang lama)
o= Tre
= (®) Uncertainly
) False
=
w
o When making a decision, i take my time and thoroughly consider all relevant factors
By (Ketika membuat keputusan, saya meluangkan wakitu dan mempertimbangkan semua faktor yang
D relevan secara menyeluruh)
— True
D (@) Uncertainly
e -
) Falze
I work best with people who are spontanecus
(Saya bekerja paling baik dengan orang-orang yang spontan)
(&) Trus
) Unecertainky
) False
mulir tanpa judul - Google x ar
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Pertanyaan  Jawaban €F)  Setelan
My approach to solving a problem is to focus on one part at a time.

(Pendekatan saya dalarm memecahkan masalah adalah dengan berfokus pada satu bagian pada
satu waktu)

Trse

(®) Uncertainly

) Falze

I make a decisions and get on with things rather than analyse every last detail. -
(Saya membuat keputusan dan langsung mengerjakannya daripada menganalisis setiap detailnya)

) Uncertainly

(@) Fals=

| always pay attention to detail before i reach a conclusion wr
(saya selalu memperhatikan detail sebelum mengambil keputusan)
e

(®) Uncertainly

False

L
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Pertanyzan  Jawaban €D  Setelan

I always pay attention to detail before i reach a conclusion *
(saya selalu memperhatikan detail sebelum mengambil keputusan)

True

(&) Uncertainly

) Falze

To solve a problem, | have to study each part of it in detail. *
(Untuk memecahkan suatu masalah, saya harus mempelsjari setiap bagiannya secara mendetail)

True

(®) Uncertainly

m ) Falze
e
I am inclined to scan through reports rather than read them in detail. *
(Saya cenderung memindai laporan daripada membacanya secara mendetail)
(@) True
) Uncertainky
) False
lir tanpa judul - Google * +
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Pertanyaan  Jawsban €  Setslan

My understanding of a problem tends to come more from thorough analysis than flashes of insight  *
(Pemahaman saya terhadap suatu masalah cenderung lebih banyak berasal dari analisis yang
menyeluruh daripada sekilas wawasan).

True

| Uncertainly

@ False

I don't pay attention to detail before i reach a conclusion ™
(Saya tidak memperhatikan detail sebelum saya mencapai kesimpulan).

@ Toe
) Uncertainly

) Falze

I find detailed, methodical work satisfying.
(Saya merasa pekerjaan yang terperinci dan metodis memuaskan).

True

(®) Uncertainly

) False



APPENDIX 4
Thesis Guidence Letters

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

U.\/I Hak Cipta Dilindungi Undang-Undang
...1 ...ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

ff .n.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

.. 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Pekanbaru, 27 February 2024
Hal Permohonun SK pembimbing
Lampiran

Kepada

Yih Dekan

Fakultas Tarbiyah dan Keguruan
UIN SUSKA RIAU

D1 Pekanbaru

{ssalamualaikum Wr. Wh
Dengan Hormat,

Saya yang bertanda tangan dibawah ini

Nama AZZAHRA ALFITRI RAMDANI
NIM / HP 12110422820/0853-2114-8846
Tempat / tanggal lahir : GARUT, 06-03-2003

Semester / Tahun 1 VI/2024

Jurusan : Pendidikan Bahasa Inggris

Dengan ini saya gajukan kepada bapak/ ibu permohonan SK pembimbing dengan judul
“EXPLORING IMPULSIVE AND REFLECTIVE LEARNERS STRATEGIES IN

OVERCOMING READING COMPREHENSION CHALLENGES AT ENGLISH
EDUCATION DEPARTMENT OF UIN SUSKA RIAU”

Adapun pembimbing yang direkomendasikan oleh ketua jurusan adalah Dr. Faurina Anastasia, S.S |
M.Hum. Dengan ini saya melampirkan sebagai persyaratan :

1. Foto copy kartu tanda mahasiswa (KTM)

2. Foto copy kartu rencana study ( KRS)

3. Foto copy kartu hasil study (KHS)

4. Foto copy synopsis
Dengan demikian surat permohonan ini saya sampaikan sekiranya bapak/ibu dapat
mempertimbangkan, atas perhatian saya ucapkan terima kasth.

Wassalanua ‘alaikum Wr. Wb

MENGETAHUI Hormat Saya,
Ketua Jurusan

/ / i+

TRI RAMDAN
NIM IZl l04228’()
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KEMENTERIAN AGAMA
UNIVERSITAS ISLAM NEGERI SULTAN SYARIF KASIM RIAU
% FAKULTAS TARBIYAH DAN KEGURUAN

S:"nf"l ralaille dagsll Auls

”,N SUS FACULTY OF EDUCATION AND TEACHER TRAINING
KA RIAU JIH R Sosbrantas No 185 Km 18 Tampan Pekanbaru Riau 28293 PO BOX 1004 Talp (0761) 561647
Fax (0761) 561647 Web www fik uinsuska ac d £ mall oftak_uinsuska@yahoo co d

nery wisey

Nomor Un 04/F 1L4/PP 00 9/5276/2024 Pekanbaru,29 Februan 2024
Sifat Biasa
Lamp

Hal Pembimbing Skripsi

Kepada
Yth. Dr. Faurina Anastasia, M. Hum.

Dosen Fakultas Tarbiyah dan Keguruan UIN Suska Riau

Pekanbaru

Assalamu’alaikum warhmatullahi wabarakatuh
Dengan hormat, Fakultas Tarbiyah dan Keguruan UIN Suska Riau menunjuk Saudara
sebagai pembimbing skripsi mahasiswa :

Nama :AZZAHRA ALFITRI RAMDANI

NIM 112110422820
Jurusan  :Pendidikan Bahasa Inggris
Judul ‘Exploring Impulsive and Reflective Learners Strategies in Overcoming

Reading Comprehension Challenges at English Education Department of
UIN SUSKA RIAU

Waktu - 6 Bulan terhitung dari tanggal keluarnya surat bimbingan ini

Agar dapat membimbing hal-hal terkait dengan Ilmu Pendidikan Bahasa Inggris Redaksi dan
teknik penulisan skripsi, sebagaimana yang sudah ditentukan. Atas kesediaan Saudara
dihaturkan terimakasih.

Wassalam
_.an. Dekan
@ATER‘M Wakil Dekan |
%

'{9“

Tembusan
Dekan Fakultas Tarbiyah dan Keguruan UIN Suska Riau
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Pckanbaru, 3 Desember 2024

Hal : Permohonan perpanjangan SK pembimbing
Lampiran

Kepada

Yth. Dekan

Fakultas Turbiyah dan Keguruan
UIN SUSKA RIAU

Di Pekanbaru

Assalamualatkum Wr, Wb
Dengan Hormat,
Saya yang bertanda tangan dibawah ini :
Nama : Azzahra Alfitri Ramdani
NIM / HP 12110422820 / 085321148846
Tempat / tanggal lahir : Garut/6 Maret 2003
Semester / Tahun 1 VII/ 2024
Jurusan : Pendidikan Bahasa Inggris

Dengan ini saya mengajukan kepada bapak/ ibu permohonan SK pembimbing dengan judul
“ EXPLORING IMPULSIVE AND REFLECTIVE LEARNERS STRATEGIES IN
OVERCOMING READING COMPREHENSION CHALLENGES AT ENGLISH
EDUCATION DEPARTMENT OF UIN SUSKA RIAU”
Adapun pembimbing yang direkomendasikan oleh ketua jurusan adalah Dr. Faurina Anastasia,
S.S., M.Hum.
Dengan ini saya melampirkan sebagai persyaratan :

1. Foto copy kartu tanda mahasiswa

2. Foto copy kartu hasil study

3. Foto copy sinopsis
Dengan demikian surat permohonan ini saya sampaikan seckiranya bapak/ ibu dapat
mempertimbangkan, atas perhatian saya ucapkan terima kasih.

Wassalmua 'alaikum Wr. Wb

MENGETAIIUI Hormat Saya,

ahpa Afitri Ramdani
NIM. 12110422820

Dr. Faurina Anastasid, S.S.
NIP. 198106112008012017
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'D;I/U\i‘_ UNIVERSITAS ISLAM NEGERI SULTAN SYARIF KASIM RIAU
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FAKULTAS TARBIYAH DAN KEGURUAN

o selaaillly dugsll 2ol

FACULTY OF EDUCATION AND TEACHER TRAINING

UIN SUSKA RIAU JH R Soebrantas No 155 Km 18 Tampan Pekanbaru Riau 26293 PO BOX 1004 Telp. (0761) 561647
Fax. (0781) 561647 Web www ftk uinsuska ac id, E-mail. eftak. unwskx&ynhoo co.id

nery wisey

Nomor  : Un.04/F.11.4/PP.00.9/24902/2024 Pekanbaru, 16 Desember 2024

Sifat : Biasa

Lamp -

Hal . Pembimbing Skripsi (Perpanjangan)
Kepada
Yth.

1. Dr. Faurina Anastasia, M.Hum.

Dosen Fakultas Tarbiyah dan Keguruan UIN Suska Riau
Pekanbaru

Assalamu'alaikum warhmatullahi wabarakatuh
Dengan hormat, Fakultas Tarbiyah dan Keguruan UIN Suska Riau menunjuk Saudara
sebagai pembimbing skripsi mahasiswa :

Nama : Azzahra Alfitri Ramdani

Nim  : 12110422820

Jurusan : Pendidikan Bahasa Inggris

Judul  : Exploring Impulsive And Reflective Learners Strategies In Overcoming
Reading Comprehension Challenges At English Education Department Of Uin
Suska Riau

Waktu : 3 Bulan Terhitung Dari Tanggal Keluarnya Surat Bimbingan Ini

Agar dapat membimbing hal-hal terkait dengan Ilmu Pendidikan Bahasa Inggris dan dengan
Redaksi dan Teknik Penulisan Skripsi sebagaimana yang sudah ditentukan. Atas kesediaan
Saudara dihaturkan terima kasih.

Wassalam
~~=—an, Dekan

<

7O ERN akil Dekan |
‘ \

&

"TMAg.
. 19721017 199703 1 004

Tembusan :
Dekan Fakultas Tarbiyah dan Keguruan UIN Suska Riau
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A KEMENTERIAN AGAMA
“’!UE. UNIVERSITAS ISLAM NEGERI SULTAN SYARIF KASIM RIAU
=_" ‘C..: FAKULTAS TARBIYAH DAN KEGURUAN
1 B oo g o0 oo
=[na pulleaillle Aaggall] AalE
VIN SUSKA AV FACULTY OF EDUCATION AND TEACHER TRAINING
= Alamat Jl H R Bosbeantas Kim 16 Tampan Pekanbeny Risu 28293 PO BOX 1004 Telp (0761) 7077307 Fax (0761) 21129
LAMPIRAN BERITA ACARA -
UJIAN PROPOSAL
Nama Artahra Alfifr, Ramdani
Nomor Induk Mahasiswa ! loy 22020
Han/ Tanggal Senin / 1 Janvon 2025

Judul Proposal Penelitian E.Yflofi".g.A..'.'.!‘,R‘.’.".’??l_ “"JRtflcdrvc Learnerrf{rakglulp '
. overcoming Reading comprebengion. Challgnges "

No L URAIANPERBAIKAN

- Revise the KHel

el

2 Revice the fpormulakion and the objgcl.'m of the problem |
3. |Revise the definifion of the terms| '
Y. Revice fhe fechnique of dais Gtithon ]
g Make the theor'es op (R clear! '

Pekanbaru, . Janvari Sa2s
Penguji | Penguji 11

‘

Nordiena, M.pd Kurma Budiganﬁ', M Pd

Note
Dengan harapan Dosen Pembimbing dapat memperhatikan keputusan semunar ini dalam memperbatki
proposal mahasiswa yang dibimbing
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UIN SUSKA RIAU

KEMENTERIAN AGAMA

FAKULTAS TARBIYAH DAN KEGURUAN
Eu‘mﬂ_{:'éfr’{ﬂﬂ@] &gﬂ_jjﬂﬂ,l C"rul(/

FACULTY OF EDUCATION AND TEACHER TRAINING

ANamat - JI H R Bosbrantes Km. 16 Tampen Fekartani Wias 25753 PO BWOK 1004 Tag (0761) 1GT1HT ¥ wr. W78 24978

% UNIVERSITAS ISLAM NEGERI SULTAN SYARIF KASIM RIAU

PENGESAHAN PERBAIKAN

Nama Mahasiswa
Nomor Induk Mahasiswa
Hari/Tanggal Ujian
Judul Proposal Ujian

UJIAN PROPOSAL

: Azzahra Alfitri Ramdani
;12110422820
: Senin/13 Januari 2025

: Exploring Impulsive and Reflective Style Strategies in

Overcoming Reading Comprehension Challenges at English Education Department of UIN

SUSKA RIAU,
Isi Proposal : Proposal ini sudah sesuai dengan masukan dan saran yang
dalam Ujian proposal
TANDA TANGAN
No NAMA JABATAN
PENGUIT I PENGUII I
: s [
1. Nurdiana, M.Pd PENGUIJI I >
({ ’
2. Kurnia Budiyanti, M.Pd PENGUIT IT @ é v

Mengetahui

Pekanbaru,. 39 April 2025
Peserta Ujian Proposal

VY v/ 7

Azzahra Alfitri Ramdani

NIM. 12110422820
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Pekanbaru, 26 september 2025
Hal . Pergantian Judul
Lampiran i
Kepada
Yth. Dekan
Fakultas Tarbiyah dan Keguruan

UIN SUSKA RIAU
Di Pekanbaru

Assalamualaikum Wr. Wb
Dengan Hormat,
Saya yang bertanda tangan dibawah ini :
Nama : Azzahra Alfitri Ramdani
NIM / HP : 12110422820 / 085321148846
Tempat / tanggal lahir : Garut, 06 Maret 2003
Semester / Tahun 11X /2025
Jurusan : Pendidikan Bahasa Inggris
Dosen Pembimbing : Dr. Faurina Anastasia, S. S, M. Hum

Berdasarkan rekomendasi dosen pembimbing, dengan ini saya mengajukan kepada
Bapak/Ibu permohonan pergantian judul dari “Exploring Impulsive and Reflective
Learners Strategies in Overcoming Reading Comprehension Challenges at English
Education Department of UIN Suska Riau” menjadi “Exploring Impulsive and
Reflective Strategies in Overcoming Reading Comprehension Challenges at Department
of UIN Suska Riau”

Dengan demikian surat permohonan ini saya sampaikan sekiranya Bapak/Ibu dapat
mempertimbangkan. Atas perhatian Bapak/Ibu, saya ucapkan terima kasih.

MENGETAHUI Hormat Saya,
Ketua Jurusan
4 j’{wy '

Roswati, S.Pd.1. M.Pd.

Azzahra Alfitri Ramdani
NIP. 197601222007102001

NIM.12110422820
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INSTRUMENT APPROVAL

T'his 1s to certify that the interview instrument regarding challenges in implementing the
merdeka curriculum used in the research entitled “Exploring Impulsive and Reflective Style
Strategies in Overcoming Reading Comprehension Challenges at English Education Department

of UIN SUSKA RIAU™ has been consulted and approved by the supervisor.

Pekanbaru, 28™ May, 2025

Student, Supevisor,

M.Hum

«:
A fitri Ramdani.
J6TT008012017

NIM.12110422820
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KEMENTERIAN AGAMA
UNIVERSITAS ISLAM NEGER!I SULTAN SYARIF KASIM RIAU

FAKULTAS TARBIYAH DAN KEGURUAN

maleadlly Aggsnll Aplle,

FACULTY OF EDUCATION AND TEACHER TRAINING
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KEGIATAN BIMBINGAN MAHASISWA
SKRIPSI MAHASISWA

Jenis yang dibimbing

[
b

Nama Pembimbing

Nama Mahasiswa

Seminar usul Penelitian

Peoulisan Laporan Penelitian

0. Faurna Avastousia, 5.5, M-Hum
Nomor Induk Pegawai (NIP)

Azalra AV Roamdant

4 Nomor Induk Mahasiswa 11104122820
S Kegiatan
‘: No Jl‘"wﬂl Konsultasi Mateni erlh.l;;g;x-n_ 7- : : ; e
- t S =
Flg/o1]ansa | Rews
- sy Umﬂcr 1 ‘
A |5y [nf204 | Reiki Chaptec V3§
|
3 |24 [ (2024 Retist daapter 0 & W
| 4 ‘131 ’“ [2024 Rl Chugter 1:‘] dan 1

T
[
| |
| |

o+

I‘ck.mh.\ru’;\ w$

Pembimbing,

%

s
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D/\. KEMENTERIAN AGAMA

& }U (= UNIVERSITAS ISLAM NEGERI SULTAN SYARIF KASIM RIAU
- 5 ? FAKULTAS TARBIYAH DAN KEGURUAN
Bto/a sl aily Aagsal] Al

UIN SUSKA RIAU FACULTY OF EDUCATION AND TEACHER TRAINING

Alamat® J.H. R Soebrantas Km. 15 Tampan Pekanbaru Riay 28293 PO BOX 1004 Teip. (0761) 7077307 Fax. (0761) 21129

KEGIATAN BIMBINGAN MAHASISWA
SKRIPSI MAHASISWA

1. Jenis yang dibimbing

a. Seminar usul Penelitian

b. Penulisan Laporan Penelitian
2. Nama Pembimbing : Dr. Faurina Anastasia, S.S., M. Hum
a. Nomor Induk Pegawai (NIP)

3. Nama Mahasiswa : Azzahra Alfitri Ramdani

4. Nomor Induk Mahasiswa : 12110422820
5. Kegiatan : Bimbingan Skripsi
No. | Tanggal Konsultasi Materi Bimbingan Tanda Tangan Keterangan

13/7/2& Dimoingun Bao 4 8 G

B -
27(1 125 Tevisi bab 4%¢ g&—

;)-/ 4 (’Ls- Acc

Pekanbaru, a‘ i QZ = 2025

Pembimbing,




APPENDIX 5
Research Letters

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
...1 ...ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
lf .n.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

.. 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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UIN SUSKA RIAU Fax (0761) 561647 Web www ftk uinsuska ac id, E-matl eftak utw@
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KEMENTERIAN AGAMA
UNIVERSITAS ISLAM NEGERI SULTAN SYARIF KASIM RIAU

\% FAKULTAS TARBIYAH DAN KEGURUAN
)

‘ pallaillg dagsalll Al

FACULTY OF EDUCATION AND TEACHER TRAINING

JIH R Soebrantas No 155 Km 18 Tampan Pekanbaru Risu 28293 PO. BOX 1004 Telp (076!)561847

Nomor
Sifat
Lamp
Hal

Yth

Tembusan

B-8461/Un.04/F 11.3/PP.00.9/2025 Pekanbaru, 28 April 2025

Biasa

Mohon Izin Melakukan PraRiset

. Ketua

Prodi Pendidikan Bahasa Inggris Fakultas Tarbiyah dan Keguruan
UIN Suska Riau
di

Tempat

Assalamu 'alaikum Warhmatullahi Wabarakatuh o
Dekan Fakultas Tarbiyah dan Keguruan UIN Sultan Syarif Kasim Riau dengan ini
memberitahukan kepada saudara bahwa :

Nama : Azzahra Alfitri Ramdani

NIM 112110422820

Semester/Tahun : VIII (Delapan) 2025

Program Studi : Pendidikan Bahasa Inggris

Fakultas : Tarbiyah dan Keguruan UIN Suska Riau

ditugaskan untuk melaksanakan Prariset guna mendapatkan data yang berhubungan dengan
penelitiannya di Instansi yang saudara pimpin.

Sehubungan dengan itu kami mohon diberikan bantuan/izin kepada mahasiswa yang
bersangkutan.

Demikian disampaikan atas kerjasamanya diucapkan terima kasih.

Wassalam,
an Dekan

nk& Dekan 111

\ ’ﬁ'\ ‘N]P l975ll 52003122 001

Dekan Fakultas Tarbiyah dan Keguruan UIN Sultan Syarif Kasim Riau

nery wisey ji:
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KEMENTERIAN AGAMA REPUBLIK INDONESIA
w UNIVERSITAS ISLAM NEGERI SULTAN SYARIF KASIM RIAU
- FAKULTAS TARBIYAH DAN KEGURUAN

LLl
>%c ull - v el .
=N i pieill g dy pll dhes
FACULTY OF EDUCATION AND TEACHER TRAINING

: JI. HR Soebrantas No. 155 Km. |5 Tuah madan: - Pekanbary - Riau 28293 PO BOX. 1004 Telp 0761-561647
UINSUSKA RIAU Fux, 0761-561646, Web www.uin-suska info/tarbryah E-mail - warbryah-uinsuska@ yahoo com

SURAT KETERANGAN

Pekanbaru, 29 Apnl 2025

Assalamu’alatkum Warahmatullahi Wabarakatuh

Yang bertanda tangan dibawah ini Ketua Jurusan Pendidikan Bahasa Inggns Fakultas
Tarbiyah dan Keguruan Universitas Islam Negeni Sultan Syanf Kasim Riau dengan
ini menerangkan bahwa

Nama Azzahra Alfitri Ramdani

NIM 12110422820

Pendidikan S1 Pendidikan Bahasa Inggns

Judul Penelitian : Exploring Impulsive And Reflective Style Strategies In

Overcoming Reading Comprehension Challenges At
English Education Department Of UIN Suska Riau

Nama yang bersangkutan di atas diizinkan melakukan Pra Riset di Jurusan Pendidikan
Bahasa Inggns sesuai dengan judul penelitian tersebut

Demikianlah surat keterangan ini kami buat untuk dapat di pergunakan sebagaimana
mestinya

Ketua Program Stud
Pendidikan Bahasa Inggris

Dr. Faurind Anasésia, M. Hum
NIP. 198106112008012017
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=N FAKULTAS TARBIYAH DAN KEGURUAN

D/\_ KEMENTERIAN AGAMA
I ,|U UNIVERSITAS ISLAM NEGERI SULTAN SYARIF KASIM RIAU
[ e

ol g2l dagsall] Agle,

FACULTY OF EDUCATION AND TEACHER TRAINING

UIN SUSKA RIAU JLH.R. Sosbrantas No. 165 Km 16 Tampan Pekanbaru Risu 26293 PO. BOX 1004 Telp (0761) 561647

Fax (0761) 561647 Wob www ik uinsusks. o d, E-mall eftak UW o i

Nomor
Sifat
Lamp.
Hal

Yth

Tembusan :

 B-8842/Un.04/F.11/PP.00.9/05/2025
. Biasa

-1 (Satu) Proposal

. Mohon Izin Melakukan Riset

Pekanbaru, 02 Mei 2025

: Ketua

Program Studi Pendidikan Bahasa Inggris
Fakultas Tarbiyah dan Keguruan UIN Suska Riau
Di  Pekanbaru

Assalamu ‘alaikum Warahmatullahi Wabarakatuh
Dekan Fakultas Tarbiyah dan Keguruan Universitas Islam Negeri Sultan Syarif
Kasim Riau dengan ini memberitahukan kepada saudara bahwa :

Nama : Azzahra Alfitri Ramdani

NIM 112110422820

Semester/Tahun : VIII (Delapan) 2025

Program Studi : Pendidikan Bahasa Inggris

Fakultas : Tarbiyah dan Keguruan UIN Sultan Syarif Kasim Riau

ditugaskan untuk melaksanakan riset guna mendapatkan data yang berhubungan dengan

judul skripsinya : EXPLORING IMPULSIVE AND REFLECTIVE STYLE STRATEGIES

IN OVERCOMING READING COMPREHENSION CHALLENGES AT ENGLISH

EDUCATION DEPARTMENT OF UIN SUSKA RIAU

Lokasi Penelitian : Program Studi Pendidikan Bahasa Inggris Fakultas Tarbiyah dan
Keguruan UIN Suska Riau

Waktu Penelitian : 3 Bulan (02 Mei 2025 5.d\02 Agustus 2025)

Sehubungan dengan itu kami mohon diperikan bantuan/izin kepada mahasiswa yang
bersangkutan.

Rektor UIN Sultan Syanf Kasim Riau
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KEMENTERIAN AGAMA REPUBLIK INDONESIA (s
UNIVERSITAS ISLAM NEGER! SULTAN SYARIF KASIM RIA
FAKULTAS TARBIYAH DAN KEGURUAN
aleiill g dy jill dd |
FACULTY OF EDUCATION AND TEACHER TRAINING
N MR \.m..:n.. No 139Km nl\ ‘l..|... nmlln'u l'd-nmlu: Risu 20291 PO BOX. 1004 Telp 0761361647

% com
Fan 0761361646, Web www uin-susks infcdiarbysh F-mail  tarbiysh-uimsuska@yshoo COM e
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SURAT KETERANGAN
Nomor : B-23667/Un 04/F Il 1/PP 00 9/10/2025

Yang bertanda tangan di bawah ini ;

Nama
NIP

Pangkat/Gol. Ruang

Jabatan

Prof. Dr. Amirah Diniaty, M.Pd.Kons.

19751115 200312 2 001

Pembina Utama Muda (IV/c) Guru Besar

Dekan Fakultas Tarbiyah dan Keguruan
Universitas Islam Negeri Sultan Syarif Kasim Riau

dengan ini menerangkan :

Nama Azzahra Alfitri Ramdani
NIM . 12110422820

Program Studi . Pendidikan Bahasa Inggris
Semester . IX (Sembilan)

Benar telah melaksanakan penelitian di Fakultas Tarbiyah dan Keguruan Universitas
Islam Negeri Sultan Syarif Kasim Riau untuk penyusunan skripsi/tugas akhir dengan
judul: “Exploring Impulsive and Reflective Strategies in Overcoming Reading
Comprehension Challenges at English Education Department of UIN SUSKA RIAU"

Demikian surat keterangan ini dibuat untuk dapat dipergunakan sebagaimana

mestinya.

Pekanbaru, 23 Oktober 2025
a.n. Dekan

g BN et . Vit | g W



APPENDIX 6
Documentation

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
...1 ...ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
lf .n.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

.. 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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CURRICULUM VITAE

Azzahra Alfitri Ramdani is a daughter of Mr. Toni
Ramdani and Mrs. Siti Rohmah. She was born in
Garut on March 06, 2003. In 2015, she graduated from
SDN 010 Seresam. She also completed her education

at SMP IT Tebuireng 4 Al-Ishlah in 2018 and MAN 2

Garut in 2021.

In 2021, she was accepted as a student in the Department of English

nely e)sng NiN !jiw ejdio yeH @

Education, Faculty of Tarbiyah and Keguruan, UIN Suska Riau. In July to
August 2024, she participated in KKN (Kuliah Kerja Nyata) in Seresam Village,
Seberida Subdistrict, Indragiri Hulu District, Riau Province. At the end of
September to December 2024, she participated in Pre-Service Teacher Practices
(PPL) at SMA Babussalam. To fulfill the requirements for undergraduate degree
An English Education, she conducted research in May 2025 for her thesis entitled

f+¥]
@Exploring Impulsive and Reflective Strategies in Overcoming Reading

omprehension Challenges at Department of UIN Suska Riau”.
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