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ABSTRACT 

Indah Fitri Yuni (2025) : The Effect of Using English Learning Videos on 

Students’ Listening Skills at the Second Grade of 

State Junior High School 5 Tandun 

 

This research aimed at finding out the effect of using English learning videos on 

students’ listening skills at the eighth grade of State Junior High School 5 Tandun.  

The background of this research was the low of student listening skills proven with 

difficulties in understanding spoken information and following English 

instructions.  Pre-experiment method was used with one-group pre-test and post-

test design.  The samples consisted of 30 eighth-grade students selected with total 

sampling.  Data were collected through listening skill tests before and after the 

treatment using English learning videos.  The research findings showed that there 

was a significant increase in post-test scores after students were treated with English 

learning videos.  This was proven with the score of significance (Sig. 2-tailed) 0.000 

lower than 0.05.  Thus, it could be concluded that there was a significant effect of 

using English learning videos in increasing student listening skills. 
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ABSTRAK 

 

Indah Fitri Yuni (2025) : Pengaruh Penggunaan Video Pembelajaran Bahasa 

Inggris Terhadap Keterampilan Mendengar Siswa 

Kelas 2 di SMP N 5 Tandun. 

  

         Penelitian ini bertujuan untuk mengetahui pengaruh penggunaan video 

pembelajaran bahasa inggris terhadap keterampilan mendengar siswa kelas VIII-1 

di SMP N 5 Tandun. Latar belakang penelitian ini adalah masih rendahnya 

keterampilan mendengar siswa yang ditunjukkan melalui kesulitan dalam 

memahami informasi lisan, serta mengikuti instruksi berbahasa inggris. Metode 

yang digunakan adalah pre-eksperimental dengan desain one group pre-test and 

post-test. Sampel penelitian ini terdiri dari 30 siswa kelas VIII yang dipilih melalui 

total sampling. Data dikumpulkan melalui tes keterampilan mendengar sebelum 

dan sesudah perlakuan menggunakan video pembelajaran bahasa inggris. Hasil 

penelitian menunjukkan adanya peningkatan signifikan pada skor post-test setelah 

siswa diberikan perlakuan berupa pembelajaran dengan video pembelajaran bahasa 

inggris. Hal ini dibuktikan dengan nilai signifikansi (Sig. 2-tailed) sebesar 0.000 < 

0.05. Dengan demikian, dapat disimpulkan bahwa penggunaan video pembelajaran 

bahasa inggris berpengaruh signifikan dalam meningkatkan keterampilan 

mendengar siswa. 
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 ملخّص
تأثير استخدام الفيديو التعليمي للغة الإنجليزية على  (: ٢٠٢٥إنده فطري يوني، ) 

مهارة الاستماع لدى تلاميذ الصف الثاني في المدرسة 
 المتوسطة الحكومية الخامسة بتاندون 

يهدف إلى معرفة تأثير استخدام الفيديو التعليمي للغة الإنجليزية على مهارة  هذا البحث 
دى تلاميذ الصف الثاني في المدرسة المتوسطة الحكومية الخامسة بتاندون.  الاستماع ل

وخلفية هذا البحث هي انخفاض مهارة الاستماع لدى التلاميذ، والذي يظهر من خلال 
صعوباتهم في فهم المعلومات الشفوية ومتابعة التعليمات باللغة الإنجليزية. استخدمت في 

ب بتصميم اختبار قبلي وبعدي لمجموعة واحدة. وتتكون  هذا البحث الطريقة ما قبل التجري
عينة البحث من ثلاثين تلميذا من الصف الثامن تم اختيارهم من خلال أسلوب العينة  
عت البيانات من خلال اختبار مهارة الاستماع قبل وبعد المعالجة   الشاملة. وقد جُم

البحث وجود زيادة دالة في  باستخدام الفيديو التعليمي للغة الإنجليزية. وأظهرت نتائج
درجات الاختبار البعدي بعد أن تلقى التلاميذ معالجة على شكل تعلم باستخدام الفيديو  

وهي أقل  0.000التعليمي للغة الإنجليزية. وقد ثبت ذلك من خلال قيمة الدلالة البالغة 
الإنجليزية  . وبناء على ذلك، يمكن استنتاج أن استخدام الفيديو التعليمي للغة0.05من 

 له تأثير دال في تحسين مهارة الاستماع لدى التلاميذ. 
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

English is an international language that students in Indonesia must 

master to prepare for the global era. English language skills are essential skills 

that every individual, especially the younger generation, should have. English 

is not only a tool for international communication but also a key to accessing 

information, technology, and global job opportunities. Good English language 

skills enable students to keep up with the times and compete in today’s digital 

era. 

One of the key skills in learning English is listening, as it forms the 

foundation of oral communication. Listening skills not only help students 

understand information but also simultaneously enhance their speaking, 

reading, and writing abilities. However, in practice, listening skills often present 

a challenge for students due to their limited exposure to authentic and diverse 

spoken English (Gilakjani & Sabouri, 2016). 

The use of English learning videos offers various benefits, such as 

enriching vocabulary, introducing correct intonation and pronunciation, and 

increasing students’ interest in learning. Videos also allow students to re-listen 

to material that is difficult to understand and to learn at their own pace. In the 

context of listening, videos can present a variety of accents and speaking styles 

that broaden students’ understanding of variations in English (Harmer, 2001). 
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The use of English learning videos is considered an effective solution to 

overcome students’ difficulties in listening skills. Videos combine both visual 

and auditory elements, which help students understand spoken language more 

easily. Through videos, students can see facial expressions, gestures, and real-

life contexts that support their understanding of spoken messages. This 

audiovisual support helps learners process information more effectively 

compared to audio-only or text-based instruction. 

However, many junior high school students’ face difficulties in 

developing their listening skills due to traditional teaching methods that are less 

varied and engaging (Andani, 2022). Consequently, students’ listening skills 

remain low and require more innovative and effective approaches. The 

development of digital technology has opened new opportunities in education, 

especially in English language teaching. One medium that can be used is 

learning videos, which combine audio and visual elements simultaneously 

(Mayer, 2021). 

Several previous studies have examined the impact of video use on 

students' listening skills, such as a study by Herron et al. (1995), which found 

that video helped students understand cultural and linguistic contexts. then from 

the advancement of information and communication technology (ICT) offers 

innovative solutions in the world of education. One of them is the use of 

learning videos as a supporting medium for language learning. Learning videos 

are able to present English contextually, visually, and interactively. Through a 

combination of sound, images, and real situations, videos help students 

understand the message conveyed more completely and enjoyably (Berk, 2009). 
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Several studies have also shown that learning videos reduce students’ 

anxiety when developing listening skills. Students tend to feel more relaxed and 

confident because videos present material in a fun and non-threatening format. 

This positive emotional state positively affects students’ concentration and 

learning outcomes. Therefore, videos function not only as teaching media but 

also as tools for creating a conducive learning environment (Akmaliah & 

Hanifah, 2023). 

The phenomenon that occurs in various schools, especially at the junior 

high school level, shows that most students have difficulty in understanding 

conversations in English. This difficulty is not only caused by the complexity 

of vocabulary and sentence structure, but also by the lack of learning media that 

can stimulate understanding audio-visually. This is exacerbated by learning 

methods that are still conventional and teacher-centered, which provide less 

space for students to develop active listening skills  (Hamouda, 2013). 

Another reason for using videos is that they provide authentic English 

exposure. English learning videos often present natural pronunciation, 

intonation, and speech patterns used by native or fluent speakers. This exposure 

helps students become more familiar with real English usage and improves their 

ability to recognize sounds, stress, and meaning in spoken communication. As 

stated by Harmer (2001), videos allow learners to experience language in 

context, which is essential for developing listening skills. 

State Junior High School 5 Tandun is one of the schools that implements 

the Merdeka Curriculum as the foundation for its teaching and learning 

activities. In the English learning process, the curriculum is applied with 2x45 

per 1 meeting. As a compulsory subject, the Minimum Mastery Criteria (KKM) 
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for English at the school is set at 75. Listening is considered one of the essential 

indicators of students’ progress in learning English. It is also recognized as a 

key component of language mastery in the Merdeka Curriculum. Listening 

skills are considered an important benchmark in evaluating students’ English 

competence and development based on the learning outcomes stated in the 

curriculum. 

In the teaching and learning process of English, especially listening 

skills, teachers commonly apply conventional techniques such as reading aloud 

the listening text, asking students to listen to the teacher’s pronunciation, and 

then answering questions based on the text. In many cases, listening activities 

are conducted by the teacher reading the material from the textbook while 

students listen passively and write down answers. This technique is still teacher-

centered and provides limited opportunities for students to experience authentic 

spoken English. 

Based on preliminary observation at Junior High School 5 Tandun, the 

English teacher mainly teaches listening by explaining the material verbally and 

reading the listening script without the support of audio or audiovisual media. 

Students are required to listen carefully and answer questions, but they rarely 

hear native or natural English pronunciation, intonation, and stress patterns. As 

a result, students often find it difficult to understand spoken English, especially 

when the speech is delivered at a natural speed. 

Therefore, the writer is interested in carrying out a research entitled : 

“The Effect of Using English Learning Videos on Students’ Listening Skills at 

Second Grade Junior High School 5 Tandun”. 
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B. Identification of the Problem 

Based on the background of the problem above there were some 

identification of the research,  

1. Many students continue to demonstrate limited understanding of      

pronouns. 

2. Students continue to struggle with recognizing spoken word. 

3. The listening teaching techniques used by the teacher are still conventional 

and teacher-centered. 

4. The teacher does not often use audio or audiovisual media in teaching 

listening skills. 

C. Limitation of the Problem 

The researcher determined the research limitations to focus on the effect 

of using English learning videos on students’ listening skill at second grade 

junior high school 5 Tandun of year 2025/2026 academic year. 

D. Formulation of the Problem 

This research is aimed to find the answer to the following research 

question: Is there any significant difference on students’ listening skills before 

and after being taught by using English learning videos at second grade junior 

high school 5 Tandun? 

E. Objective of the research 

This research aims to find out the effect of using English learning videos 

on students’ listening skills at second grade junior high school 5 Tandun. 



6 

 

 

 

F. Significance of the research 

In this research, the researcher hopes that the results of the study can 

motivate students to develop greater interest in listening skills through the use 

of English learning videos. 

1. Students’ 

This research can help students improve their listening skills through 

more interesting and effective media by using videos. Students get direct 

exposure to more authentic spoken English. 

2. Teachers 

This research can be a reference for English teachers to implement video-

based learning strategies, especially in improving students' understanding 

of listening materials. 

3. Researcher 

The results of this study can guide for anyone who wants to research how 

English learning videos can influence students listening skills. 

G. Definition of term 

1. English learning videos  

English learning videos are instructional audiovisual materials designed 

to support the development of English language skills through both visual 

and auditory input. These videos may include conversations, storytelling, 

interviews, role plays, cartoons, songs, and educational animations that 

present English in a contextualized and meaningful way. According to 

Mayer (2021), the dual-channel nature of multimedia—combining both 
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visual and auditory channels—helps learners process information more 

effectively, especially when the content is presented in a coherent and 

engaging manner. English learning videos not only expose students to native 

or near-native pronunciation, intonation, and accent, but also provide visual 

cues such as gestures and facial expressions that support comprehension. 

2. Listening skills 

Listening skills refer to the ability to receive process, interpret, and 

respond to spoken messages in an accurate and meaningful way. In the 

context of English language learning, listening involves recognizing sounds, 

understanding vocabulary, identifying grammatical structures, catching the 

speaker’s main ideas and supporting details, as well as interpreting the 

speaker’s tone, attitude, and implied meanings  (Andani, 2022).  According 

to Akmaliah & Hanifah (2023), It is a receptive skill that forms the 

foundation for effective communication and influences the development of 

other language skills such as speaking and pronunciation. 

Listening is often considered one of the most difficult skills for foreign 

language learners to master due to several challenges, including unfamiliar 

accents, speech rate, background noise, and limited exposure to authentic 

English speech. However, when learners are provided with appropriate 

input through authentic and multimedia resources, such as English learning 

videos, their listening ability can improve significantly. 

According to Mayer (2021), listening comprehension is enhanced 

when students receive input that is both linguistically rich and visually 
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supported. As argued by Marbun et al. (2025), enhancing students’ listening 

skills requires the integration of engaging materials that reflect real-life 

communication and capture students’ attention.
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CHAPTER II 

REVIEW OF THE RELATED LITERTURE. 

A. Theoretical Framework 

1. English learning videos 

a. Learning media 

Good and interesting media are very important for language 

learning. Students' attention is directed to the teacher through the use of 

media in learning activities. The media used must be interesting and 

successful. According to Suyanto (2005), the use of interesting and 

successful media in class will help students understand the subject 

matter more easily. Videos, especially those on YouTube, are one of the 

many forms of media that can be used in the learning process. The media 

used obtains functionality from the teacher's accuracy. The advantages 

of learning media for the student learning process were put forward  

(Rivai & Sudjana 2007), especially : 

1) Learning will attract more students' attention so that it can foster 

learning motivation.  

2) Learning materials will have a clearer meaning so that they can be 

better understood by students and allow them to master and achieve 

learning objectives.  

3) Learning methods will be more varied, not merely verbal 

communication through the utterance of words by the teacher, so 
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that students do not get bored and the teacher does not run out of 

energy, especially if the teacher teaches every lesson. 

b. Definition of video 

Video is defined by Arsyad  (2011) as an image in a frame that is 

mechanically projected frame by frame through a projector lens so as to 

create a living image on the screen. Based on the definition above, one 

form of audio-visual material that can describe moving objects  

Accompanied by natural sounds is video. Video has its own appeal 

because of its potential in creating lively music and visuals. Video can 

convey knowledge, clarify difficult ideas, save or extend time, teach 

skills, illustrate procedures, and influence attitudes. 

c. Benefits of Using Video for Learning Media 

The benefits of video media according to Prastowo (2012) include: 

1) Provide unexpected experiences for students, 

2) Show clearly something that was initially impossible to see, 

3) Analyze changes over a period of time,  

4) Provide experience for students to feel a certain situation, and 

5) Presenting case study presentations about real life that can trigger 

student discussion. 

d. Steps of Using Video in The Classroom 

We have to prepare the material to teach the students and include 

it into the lesson plan. We have to beginning and ending learning neatly 

based on the appropriate strategies. Based on the English central schools 
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and teachers, there are some of General video activities are divided into 

3 main types: 

1) Pre-viewing. Activities will be done before watching the video. They 

help prompt student schema and background knowledge. It is used 

to assess student knowledge and interest. 

2) Viewing: Students have a task while watching the video. They 

perform tasks and activities during the video, either with or without 

the teacher pauses the video. 

3) Post Viewing: After watching the video, the students practice the 

language forms and vocabulary encountered in the video. Students 

might discuss, retell, role play or complete. It will be completed by 

adding some of students’ activities to make it being clearly. We have 

to giving the students some of opportunities which it helped them 

more understanding about something they learn from the video. 

There are some of students’ activities:  

a) View the flash presentation 

Keep the Video Short (2-4 minutes) attention spans are 

limited when watching visual content. Chunk up and divide up 

videos with focused activities.  

b) Watch the whole video first.  

Students need to “have a try” first and watch to get the “big 

picture”. This provides students with the chance to deal with the 
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“ambiguity” of language. Give students one simple task while 

watching the whole video to keep them focused.  

c) Always preview the video.  

Be sure to watch the whole video yourself before using it 

in class. The teacher will never know what content might be 

inappropriate or hurtful to your students. So, it will be useful to 

make it appropriate to show as a learning material in the 

classroom. 

d) Make it available outside the classroom. 

 Provide students with a webpage or link so they can watch 

the video and practice outside of classroom time. Many students 

learn better independently and this is a great opportunity to foster 

student independence. 

e. Procedures of Watching Video in the Class 

According to Munadi (2013), the procedures are elaborated as 

follows: 

1) The teacher should choose the appropriate video with the learning 

goals. 

2) Ask students to think of a definition for this expression. 

3) Give the students the video to watch. 

4) After video is played, it needs to have a discussion that has been 

prepared by the teacher. Here, the students train themselves to solve 

the problem, make and answer the question. 
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5) It is necessary to play video more than once so the students can pay 

attention in certain aspects. 

6) Do an activity where they recall the vocabulary usage in the video. 

7) Giving a test to know what they get from the video. 

The material that was taught by the researcher was about short 

stories. A short story is a brief prose narrative that is concise, focused, 

and centered on a significant event with a simple plot. According to 

Brown (2004), authentic assessment is an evaluation method that allows 

students to use language in real world contexts. 

2. Listening skill 

a. Definition of listening  

According to Brown (2004), listening is commonly associated 

with talking, students are able to communicate in English because of 

previous listening experience. They must first listen to the sounds, 

words, and speech patterns. Therefore, the starting point in learning a 

language will be listening.  

As previously stated, listening enables individuals to share ideas 

with others. Therefore, it constitutes an essential component of 

communication and is considered one of the most fundamental language 

skills. This is because listening is typically the first language ability 

developed before one can speak, read, or write. An individual cannot 

speak effectively without first being able to comprehend what is heard. 

A critical aspect of listening involves acknowledging the speaker’s 
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message. Acknowledgment reflects active engagement in the 

communication process and demonstrates that the message has been 

properly understood. This can be expressed through both verbal 

responses and supportive nonverbal cues, contributing to the fluency 

and effectiveness of interpersonal communication. 

This suggests that listening skills play a crucial role in daily 

activities, as they allow students to comprehend the conveyed meaning. 

Rivers, as cited in Hasyuni (2006), stated that listening is a creative skill. 

This means that students not only receive sounds through their sense of 

hearing but also process raw information derived from words, sentence 

structures, and voice intonation. Through this process, students are able 

to construct meaningful understanding in a creative manner. 

According to Tarigan (2008), listening skills involve carefully 

hearing and understanding spoken language to get and interpret the 

information shared by the speaker, These skills are essential as they 

significantly contribute to the development of speaking and writing 

abilities. Therefore, effective listening instruction should be regarded as 

a critical component of language education that requires focused 

attention. However, in practice, many educational institutions place 

insufficient emphasis on listening skills, often prioritizing grammar and 

sentence structure instead. As a consequence, listening is frequently 

neglected within the curriculum. Students who do not regularly engage 

in listening practice tend to face difficulties in improving their 

proficiency in this area. 
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Listening skills are the ability to understand what you hear 

Hamouda (2013). To master this skill, a lot of practice is required. 

Hearing, understanding the information, and then reacting appropriately 

are all components of listening. Hearing is only one aspect of listening 

the other is understanding what is being said and reacting appropriately. 

According to Brown & Yule (1983), good listening includes 

actively finding important points, taking notes, and asking questions to 

make sure you understand well. Walberg (2004) also states that effective 

listening skills enable students to gain ideas and communicate 

effectively with others. In accordance to the above theory, listening is 

essential for understanding and identifying others' perspectives. Poor 

listening skills hinder effective communication and understanding. 

b. Type of listening 

According to Brown (2004) several types of listening are as 

follows:  

1) Intensive 

Listening to the perception of components (phonemes, 

intonation words, discourse markers, etc.) of the larger stretch of 

language. 

2) Responsive 

Listen to relatively short stretch of  language (greetings, 

questions, commands, comprehension checks, etc.) in order to make 

an equally short  response. 
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3) Selective 

Process expanses of discourse such as short monologues over 

several minutes to "scan" certain information, The aim of the 

performance is not necessarily to seek global or general meaning but 

to be able to understand the information presented in the context of 

the longer spoken language (such as teacher's class directions, TV or 

news, or radio stories, or stories). Assessment tasks in selective 

listening can ask students, for example, to pay attention to names, 

numbers, grammatical categories, directions (in map training), or 

certain facts and events. 

4) Extensive 

Listening to develop a top-dwon global understanding of 

spoken language. Extensive performance ranges from listening to 

lengthy lectures to listening to a conversation and deriving a 

comprehensive message or pur  pose. Listening for the gist, for the 

main idea, and making inferences are all part of extensive listening 

c. Indicators of Listening Skills 

Listening skill in this study is defined as the students’ ability to 

understand and interpret spoken English. According to Brown (2004), 

listening skill consists of both micro-skills and macro-skills. To 

operationalize this variable, several key indicators are used to measure 

students' listening performance. 
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First, the indicator of identifying main ideas refers to the students’ 

ability to grasp the central message or the overall idea of a spoken text. 

This can be observed through students’ answers to questions asking 

about the general topic or purpose of the listening material. Second, 

understanding specific information involves the students’ skill in 

recognizing factual details such as names, numbers, dates, and locations 

presented in a spoken text. This is reflected in their ability to answer 

direct questions related to particular points mentioned in the audio. 

Third, recognizing intonation and stress patterns includes students’ 

understanding of how pitch and emphasis can influence meaning in 

spoken English. It is shown through students’ ability to detect emotions, 

attitudes, or intended emphasis in a speaker’s voice. Fourth, interpreting 

implied meaning refers to the students’ capacity to understand 

information that is not stated directly but implied in the conversation or 

speech. This skill reflects a deeper level of comprehension, where 

students must infer meaning from context.  

B. Relevant Research 

Several researchers have previously studied the effect of using English 

learning videos on listening skill. The findings of these studies serve as relevant 

foundation for this research. 

The first previous study is Sembiring et.al (2023) This research aims to 

find out how students can use YouTube's educational English videos to enhance 

their listening skills. A Google Form online survey was used as the survey 
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methodology for this quantitative research. The target population for this 

research is senior high school students taking English classes. Due to the 

application's beneficial effects on the student's hearing, the data analysis showed 

that the student can enhance their listening comprehension with YouTube's 

educational English videos. The results of this research suggest that watching 

English instruction videos on YouTube can improve students' listening 

comprehension. 

The second previous study is Nohelia & Maria 2024 “The Effects of Using 

Videos on EFL Students´ Listening Skills’’ This research synthesis focuses on 

analyzing the effects of using videos as a technological aid in English as a 

foreign language instructional settings for the teaching of the listening skill, as 

reported in previous studies. In addition, we have analyzed the teachers´ and 

students´ attitudes toward the use of this tool. During this research, twenty 

empirical studies were reviewed, providing valuable insights into several facets 

of video usage in classrooms. The majority of these studies highlight the 

positive effects of video integration, particularly in enhancing student listening 

skills. Moreover, videos also contributed to student motivation, vocabulary 

acquisition, and fostering better engagement during language lessons. 

The third previous study was conducted by Yunita et al. (2023). This 

research employed a quantitative method with an experimental design. 

Specifically, it used a quasi-experimental design with a non-equivalent control 

group design involving two groups: an experimental group and a control group. 

The population and sample of the study consisted of all first-grade students at 
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SMPN 1 Lingsar. The sample was selected using a cluster random sampling 

technique. The data were analyzed using Microsoft Excel and SPSS.  

The fourth previous study was conducted by Rakhmawati et al. (2023). 

This study revealed that the use of English videos was effective in improving 

the listening skills of eleventh-grade senior high school students. The findings 

indicated that students became more interested and engaged in the learning 

process due to the combination of visual elements and native-speaker audio. 

The five previous study is Rahmadhani (2023) “The Effects of Watching 

Authentic English Videos With and Without Subtitle on EFL Learner’s 

Motivation on Listening Skills at SMAN 3 Kediri. The Faculty of Teacher 

Training and Education. University of Nusantara PGRI Kediri. This research 

aims to determine the effect of watching original English videos, either with or 

without subtitles, onthe listening skills of English as a Foreign Language (EFL) 

students at SMA 3 Kediri. Apart from that, this research aims to determine the 

influence of motivation on the effectiveness of the two learning methods. This 

research uses quantitative methods. 

C. Operational concept 

The operational concept in this research is to explain about the variable of 

this research. This research is quantitative research which focuses on the use of 

English Learning Videos in teaching listening skills. This research using the 

variable X and Y. The variable X (independent Variable) is The Effect of English 

Learning Videos. Then, Variable Y (Dependent variable) is students‟ Listening 

skill. 
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1. The Indicators of variables X (English learning videos) from Munadi 

(2013): 

a. The teacher should choose the appropriate video with the learning goals. 

b. Give the students the video to watch. 

c. After video is played, it needs to have a discussion that has been    

prepared by the   teacher. Here, the students train themselves to solve the 

problem, make and answer the question. 

d.  It is necessary to play video more than once so the students can pay 

attention in certain aspects. 

e. Do an activity where they recall the vocabulary usage in the video. 

f. Giving a test to know what they get from the video. 

2. The Indicators variable Y ( Listening skills) from  Brown (2001)  : 

a. Students are able to identify main ideas.  

b. Students are able to understand specific information. 

c. Students are able to recognize intonation and stress patterns  

d. Students are able to interpret implied meaning 

D. Assumption & Hypothesis of the Research 

Based on a review of several research findings above, the researcher 

makes the assumption that listening skills has a good effect through English 

learning videos in second grade junior high school 5 Tandun. 

H0:  There is no significant difference on students listening skill before and 

after being taught by using English learning videos at junior high school 5 

Tandun. 
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Ha:  There is a significant difference on students listening skill before and after 

being taught by using English learning videos at junior high school 5 

Tandun. 



 

 

22 

 

CHAPTER III 

RESEARCH METHOD 

A. Research Design 

This study used quantitative research with an experimental design. 

Quantitative is a research method that uses data in the form of numbers as data 

analysis tool. According to Creswell (2017), quantitative research is a method 

for testing theories by way of experimenting with the relationship of variables 

so that data appears in the form of numbers which are analyzed based on 

statistical procedures. 

The design of this research was pre-experimental research design with 

one group pre-test and post-test. Cohen (2005), said the pre - experimental 

research is the one group pre-test post-test. According to Ary   (2013), in this 

pre – experimental study, there is no random assignment to subjects or groups 

without a control class. 

In this study, the treatment involves the effect of using English learning 

video on students listening skill. The research design consists of three main 

stages that must be carried out by the researcher during the implementation of 

the independent variable: 1) administering a pre-test to assess the dependent 

variable (Y), 2) applying the independent variable or experimental treatment to 

the participants, and 3) conducting a post-test to reassess the dependent variable 

(X). After completing these stages, the pre-test and post-test results are analyzed 

and compared based on the students' scores (Ary, 2013). 
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Table III. 1 

Research Design 

Pre- Test Treatment Post-Test 

√ √ √ 

 

B. Time and Location of the Research 

This research was conducted in July 2025.The site of research is at junior 

high school 5 Tandun. Kab,Rokan Hulu, Riau. 

C. Subject & Object of the research 

The subject of the research is the second grade students of junior high 

school 5 Tandun, The object of the research is the effect of using English 

learning videos on students listening skills at second grade junior high school 5 

Tandun. 

D. Population and Sample of the Research 

1. Population of the research 

According to John (2008), a population is a group of individuals who 

have the same characteristics. In this study, the researcher selected one class, 

namely Class VIII of the second-grade students at junior high school 5 

Tandun, as the population. The total number of students in the population 

was 30. 

Table III. 2 

Population of the Research 

No Class Total of students 

1 VIII 30 

 Total Population 30 
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2. Sample of the research 

According to Fraenkel & Wallen (2012), a sample as a group from 

which data is taken. Total sampling was chosen as the sampling method for 

this research. Total sampling is a non-probability sampling technique in 

which all members of a population who meet the inclusion criteria are 

selected as the sample for a study. This method is typically used when the 

population size is relatively small and manageable, and when all individuals 

are considered relevant to the research objectives. In this approach, no 

individuals are excluded, and the entire population becomes the sample. 

Sekar & Murni (2020) explain that total sampling is particularly 

useful in educational and social research with a limited number of subjects, 

such as a single class, school, or organization. It is also appropriate for 

quantitative studies that aim to measure the influence, relationship, or 

differences between variables within a homogenous population. 

Table III. 3 

Sample of the Research 

No Class Total of students 

1 VIII 30 

 Total sample 30 

 

E.  Technique of Collecting Data 

The researcher used a test as a tool to collect data in this study. The author 

used a listening test to collect information before and after the test. The validity 

and reliability of the test were assessed before and after the test. 
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1. Test 

In this research, the researcher used a test. According to Brown 

(2003), test is a method of determining a persons’ ability, knowledge, or 

performance in a specific topic. The test in this research is listening test, it 

is divided into two categories, pre-test and post-test. This technique used to 

measure students’ listening skill of English learning videos, The researcher 

was applied several techniques of data collection, they are as follows: 

a. Pre-test 

Before the treatment began, the researcher administered the first 

test to assess the students' listening skills. In this test, the researcher gave 

a listening skills test to the students. The students answered multiple-

choice questions related to listening skills. After completing the test, the 

researcher reviewed the students' answers on their worksheets. 

b. Treatment 

Following the completion of the pre-test, the students received 

treatment from the researcher. The course of treatment involved three 

sessions, each lasted thirty minutes. The researcher used a different story 

in each meeting. 

Table III. 4 

Table of Materials for Experimental Class 

No  Meetings  Materials 

1 I Pre - Test 

2 II Treatment 

3 III Treatment 

4 IV Treatment 

5 V Post -Test 
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The treatment was conducted during the teaching and learning 

process and was carried out over five meetings. The procedures of the 

treatment are explained as follows: 

1) The first meeting. 

a. Students observe a short story video 

(https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj). 

b. The teacher asks students to identify important information in 

the story. 

c. The teacher asks students about what happened in the story, who 

was involved, and what was discussed in the video. 

d. The teacher and students replay the short story video on YouTube 

and discuss the answers together. 

e. The teacher asks students about the vocabulary found in the 

video. 

f. The teacher gives a test based on the video that the students 

watched. 

2) The second meeting. 

a) Students observe a short story video 

(https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj). 

b) The teacher asks students to identify important information in 

the story. 

c) The teacher asks students about what happened in the story, who 

was involved, and what was discussed in the video. 

https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj
https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj


27 

 

 

 

d) The teacher and students replay the short story video on 

YouTube and discuss the answers together. 

e) The teacher asks students about the vocabulary found in the 

video. 

f) The teacher gives a test based on the video that the students 

watched. 

3) The Third meeting 

a) Students observe a short story video 

(https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj). 

b) The teacher asks students to identify important information in 

the story. 

c) The teacher asks students about what happened in the story, who 

was involved, and what was discussed in the video. 

d) The teacher and students replay the short story video on 

YouTube and discuss the answers together. 

e) The teacher asks students about the vocabulary found in the 

video. 

f) The teacher gives a test based on the video that the students 

watched. 

c. Post-test 

Comparing the results of the pre-test and post-test, the researcher 

conducted a post-test to determine the impact or treatment and to 

observe any improvements in this instance, the researcher asked the 

https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj
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students to complete a listening skills test. The post-test included 

multiple-choice questions with the same the pre-test. 

According to Creswell (2012), after treatment, a researcher takes 

other attributes of characteristics that are assessed for participants in the 

experiment after treatment. 

Table III. 5 

Blue Print of the Test 

No Indicators Number 

1 Students are able to identify main ideas 1,5,9,11 

2 Students are able to understand specific information 2,6,12,13,14,20 

3 Students are able to recognize intonation and stress 

patterns 

3,7,15,16,19 

4 Students are able to interpret implied meaning 4,8,10,17,18 

 

Table III. 6 

The Classification of Students Score 

No Level Classification 

1 81-100 Very good 

2 61-80 Good 

3 41-60 Moderate 

4 21-40 Low 

5 0-20 Very Low 

(Layman, 1972) 

 

 

2. Validity of Instrument 

In this research, the researcher used content validity. According to 

Heaton (1998), the validity of a test refers to appropriateness of a given test 

or any of its component parts as the measure of what it is purposed to 

measure. It means test was valid to extent that is measured what is supposed 

to measure. According to Hughes (2003), a test is said to be valid if it meets 

the requirements measure accurately what you want to measure. This means 

that there is a correlation between the question item scores and the total 
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items. To see the effect of English learning videos on students' listening 

skills, researchers are given questions in the form of multiple choice, then 

from these questions researchers can measure students' listening skills, in 

measuring the validity test, they correlate the scores of question items 

(items). to determine whether it is true or not.  When the indicator is valid, 

it is valid for certain purposes and definitions. The calculation uses the SPSS 

program. 

Table III. 7 

Validity of the test 

 

Item Number 

 

 

R item 

 

R table 

 

Result 

Item 1 0,46 0,349 Valid  

Item 2 0,386 0,349 Valid 

Item 3 0,493 0,349 Valid 

Item 4 0,472 0,349 Valid 

Item 5 0,390 0,349 Valid 

Item 6 0,408 0,349 Valid 

Item 7 0,530 0,349 Valid 

Item 8 0,566 0,349 Valid 

Item 9 0,436 0,349 Valid 

Item 10 0,424 0,349 Valid 

Item 11 0,443 0,349 Valid 

Item 12 0,440 0,349 Valid 

Item 13 0,382 0,349 Valid 

Item 14 0,399 0,349 Valid 

Item 15 0,441 0,349 Valid 

Item 16 0,442 0,349 Valid 

Item 17 0,377 0,349 Valid 

Item 18 0,392 0,349 Valid 

Item 19 0,412 0,349 Valid 

Item 20 0,396 0,349 Valid 
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Based on the results of the validity test of students' listening skills, it 

was found that 20 question items had a calculated r value > r table, so the 

20 items were declared valid. 

3. Reliability of Instrument 

Reliability is the consistency of the measurement and dependable of 

the measurement. Creswell (2012), stated that reliability means that the 

consistency and stability of the score from instrument. The reliability 

measurement of the instrument was done by using the Alpha-Cronbach 

formula. It based on the consideration that the Alpha-Cronbach formula 

could be used to analyze the reliability dichotomously scored items. The 

tool used to analyze is SPPSS program. 

Table III. 8 

Reliability statistic of the test 

Cronbach's Alpha N of Items 

,772 20 

Based on the table above, it can be concluded that the value of the 

calculated alpha coefficient (Cronbach's Alpha) for students' listening skills 

is 0.772. Thus, it can be concluded that the Cronbach's Alpha value of the 

test instrument is greater than 0.60, which means that the test or data 

measuring instrument is reliable. 

F.  Technique of Data Analysis 

According to Singh (2006), Data collection was the accumulation of 

certain evidence that enabled the researcher to correctly analyze the results of 

all activities the research design and procedures. Quantitative was carried out 
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using a statistic called statistical analysis. To find out the significant influence 

between listening skills before and after being taught using English learning 

videos, the researcher used a paired sample t-test with SPSS version 23.0. The 

test consisted of 20 items, and each correct answer was given 5 points, while an 

incorrect answer received 0 points. 

1. Normality of the Test 

Before analyzing the data by using a paired sample test, the 

researcher found out the normality of the data. The normality test of the data 

was analyzed by using the Shapiro-Wilk technique with SPSS 23.0. version. 

Analysis: 

Ho: Data is normally distributed. 

Ha: Data is abnormally distributed. 

If probability value (sig) > 0.05, Ho is accepted. 

If probability value (sig) < 0.05, Ho is rejected. 

2. Paired sample T- Test 

The data was analyzed by the researcher using the paired sample t test. 

A paired t-test is used to determine whether thei means of two related 

measurements, such as pre-test and post-test scores, differ significantly. 

Using SPSS 23, the researcher used the paired samples t-test in this 

investigation. To ascertain whether the difference between the pre-test and 

post-test mean scores was statistically significant, the significant value was 

examined. The statistical hypothesis is: 
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a) H0 : sig. (2 tailed) > 0.05 or to (tobtain) < ttable: There is no significant 

difference on students listening skills before and after being taught by 

using english learning video at junior high school 5 Tandun. 

b) Ha : sig. (2 tailed) > 0.05 or to (tobtain) < ttable: There is a significant 

difference on students listening skills before and after being taught  

by using english learning video at junior high school 5 Tandun. 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the findings and discussions in the previous chapter, it can be 

concluded that the use of English learning videos has a significant effect on 

students’ listening skills at the second grade of Junior High School 5 Tandun. 

The data analysis using the paired sample t-test showed that the value Asym.Sig 

(2-tailed) was 0.000, which is lower than the significance level of 0.05. This 

indicates that the null hypothesis (H₀) is rejected and the alternative hypothesis 

(Hₐ) is accepted, meaning that there is a significant difference of using English 

learning videos in the listening skills at second of Junior High School 5 Tandun. 

The mean score of the students increased from 50,33 in the pre-test to 

73.50 in the post-test, which proves that English learning videos effectively 

improved students’ listening comprehension. This improvement shows that 

students were more motivated, focused, and confident in understanding spoken 

English. The combination of visual and audio elements in videos helped 

students connect meaning, recognize pronunciation patterns, and understand 

messages contextually. 

This study confirms that learning through videos provides real and 

authentic input, making the listening process more interesting and meaningful. 

The use of multimedia elements stimulates both visual and auditory senses, 

enabling students to retain information more effectively. Therefore, it can be 

concluded that English learning videos are an effective and engaging medium 
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to enhance students’ listening skills and should be considered as a practical 

teaching tool in EFL classrooms. 

B. Suggestion 

Based on the research results and conclusions above, the researcher 

proposes several suggestions for teachers, students, and future researchers as 

follows: 

1. For The Teachers 

English teachers are encouraged to use learning videos as a regular 

part of listening instruction. Videos not only make lessons more interesting 

and interactive but also help students understand spoken English in 

authentic contexts. 

2. For The Students 

Students should take advantage of English learning videos not only in 

the classroom but also as supplementary materials for self-study. Watching 

English videos such as short films, educational YouTube content, or 

animations can improve vocabulary, pronunciation, and overall listening 

comprehension. Students are advised to watch actively by repeating, 

imitating pronunciation, and noting new vocabulary. 

3. For Other Researchers 

Future researchers are suggested to conduct similar studies using 

different skills (such as speaking or writing) or at different educational 

levels to explore the broader impact of multimedia learning. They may also 
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examine how different types of videos (e.g., animated, documentary, or 

conversational videos) influence various aspects of language learning. 

In conclusion, the use of English learning videos has proven to be an 

effective strategy in improving students’ listening comprehension. It not 

only enhances students’ understanding of spoken English but also increases 

motivation, participation, and enthusiasm in learning. Thus, integrating 

multimedia, especially video-based materials, should be prioritized in 

modern English language teaching. 
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MODUL AJAR 

Penyusun : INDAH FITRI YUNI 

Institusi : SMPN 5 TANDUN 

Mapel : Bahasa Inggris 

Tahun Pelajaran : 2025/2026 

Jenjang : SMP 

Kelas : VIII 

Tahapan : Fase D 

Alokasi Waktu : 2 x 45 Menit 

Konten Utama : Short story 

CAPAIAN PEMBELAJARAN 

Menyimak dan Berbicara 

Pada akhir fase D, peserta didik menggunakan bahasa inggris untuk berkomunikasi dengan 

guru, teman sebaya dan orang lain dalam berbagai macam situasi dan tujuan mereka 

menggunakan dan merespon pertanyaan dan menggunakan strategi untuk memulai dan 

mempertahankan percakapan dan diskusi. Mereka memahami dan mengidentifikasi ide utama 

dan detil relevan dari diskusi atau presentasi. 

KOMPETENSI AWAL 

Peserta didik sudah memiliki kemampuan dasar tentang memahani video short story 

PROFIL PELAJAR PANCASILA 

1. Beriman, bertaqwa kepada Tuhan YME dan Berakhlak Mulia 

2. Gotong Royong 

3. Mandiri 

4. Kreatif 

5. Berpikir Kritis 

SARANA DAN PRASARANA 

Sarana dan Prasarana yang dibutuhkan adalah: 

● LCD Proyektor+ Kabel 

● Speaker Active 

● Laptop 

● Spidol 

● Internet 

● Penghapus 

● Gambar/PPT, Video pembelajaran 

● LKPD (Lembar Kerja Peserta didik) 

● Benda-benda di dalam kelas dan lingkungan sekolah (meja,kursi,papan tulis dst) 

Sumber Belajar: 

a. Youtube 

b. Internet 

c. Buku “Esensi Bahasa Inggris Kurikulum Merdeka Phase D Grade VIII SMP, MTS 

Penerbit CV Mediatama, 2022. 

MODEL PEMBELAJARAN 

Kooperatif 



 

 

 

 

KOMPONEN INTI 

TUJUAN PEMBELAJARAN 

1. Siswa mampu mendengarkan informasi spesifik dari teks berbahasa Inggris 

2. Siswa mampu memahami arah, fakta, dan kejadian dari teks lisan. 

 

PERTANYAAN PEMANTIK  

1. How are you today? 

2. How you greet someone in the morning? 

3. What will you say if someone help you? 

PERSIAPAN PEMBELAJARAN  

Guru menyiapkan bahan PPT tentang materi Greeting and Responses 

KEGIATAN PEMBELAJARAN 

 
PERTEMUAN PERTAMA 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

PENDAHULUAN 

1) Mempersiapkan peserta didik untuk siap dalam 

melaksanakan pembelajaran 

(berdoa,absensi,menanyakan kabar dan menyiapkan 

sumber belajar). 

FOKUS PERILAKU DISIPLIN POSITIF 

2) Guru mengajak peserta didik melakukan refleksi 

dinamika kelas mengacu kesepakatan kelas: 

Guru: before we start our lesson today, kita akan 

melihat bagaimana dinamika kelas kita berjalan. 

Mari kita ingat, apa saja kesepakatan kelas yang 

telah kita buat bersama? 

Peserta didik: kesepakatan kelas kita misalnya, 

saling menghargai, tidak menyela saat guru 

berbicara, tidak boleh keluar masuk kelas saat 

kegiatan belajar berlangsung. 

Guru: Benar, sekarang mari kita refleksikan 

bersama bagaimana kita telah mengikuti 

kesepakatan kelas tersebut selama beberapa waktu 

terakhir. Apa yang menurut kalian sudah berjalan 

baik sesuai dengan kesepakatan kelas? 

3) Guru menunjukkan kesediaan mendengarkan 

pandangan peserta didik tentang dinamika kelas: 

 

  Peserta didik: Beberapa dari peserta didik sudah 

menerapkannya miss, seperti saling menghargai dan 

bekerja sama dalam kelompok. 

Guru: good job class, but ada beberapa hal yang 

harus kalian perbaiki. Apakah ada pengalaman atau 

situasi yang membuat kalian merasa kesepakatan 

tidak diikuti dengan baik? 

Peserta didik: kadang-kadang ada teman yang 

 



 

 

 

 

masih suka keluar masuk permisi saat kegiatan 

pelajaran berlangsung dan itu membuat suasana 

kelas tidak kondusif. 

4) Guru bersifat adaktif sehingga bersedia mengubah 

kesepakatan kelas bila diperlukan: 

Guru: terimakasih atas kejujurannya, sekarang mari 

kita sama-sama pikirkan apa yang bisa kita lakukan 

untuk meningkatkan kepatuhan terhadap 

kesepakatan kelas. Ada ide atau saran dari kalian? 

Peserta didik: mungkin kita bisa menempelkan 

kesepakatan kelas didepan atau bagi yang melanggar 

diberikan pertanyaan, dan untuk masalah permisi 

disaat jam pelajaran diizinkan saja tapi 

menggunakan batas waktu misalnya diberi izin 

selama 2 menit. 

Guru: Nice, It’s a good idea. Mari kita bersama-

sama untuk berkomitmen untuk menciptakan 

lingkungan kelas yang kondusif. Okayy let’s we start 

our lesson today by reciting basmalah. 

5) Guru memberikan pertanyaan pemantik. 

6) Guru menyampaikan tentang tujuan pembelajaran 

7) Guru menyampaikan cakupan materi 

 

 

KEGIATAN INTI 

1) Peserta didik mengamati video short story/ cerita 

pendek 

(https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1ea

j) 

2) Guru meminta peserta didik mencari informasi 

penting dalam cerita tersebut 

 

  1) Guru bertanya kepada siswa tentang kejadian apa 

yang terjadi, siapa yang terlibat dan apa saja yang di 

bicarakan dalam cerita tersebut 

2) Guru dan peserta didik mengulang pemutaran vidio 

cerita pendek di youtube tersebut dan mendiskusikan 

jawabannya. 

3) Guru bertanya kembali tentang kosakata yang ada di 

video 

4) Guru memberikan test sesuai dengan video yang 

siswa nonton. 

 

PENUTUP 

 

 

 

 

 

1) Guru membuat kesimpulan atau rangkuman dari 

materi yang disampaikan dalam satu pembelajaran 

2) Guru melakukan evaluasi hasil belajar terhadap 

materi yang telah disampaikan kepada peserta didik 

3) Guru mengakhiri kegiatan pembelajaran 

4) dengan memberikan pesan dan diakhiri dengan salam 

penutup dan berdoa 

 

https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj
https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj


 

 

 

 

MODUL AJAR 

Penyusun : INDAH FITRI YUNI 

Institusi : SMPN 5 TANDUN 

Mapel : Bahasa Inggris 

Tahun Pelajaran : 2025/2026 

Jenjang : SMP 

Kelas : VIII 

Tahapan : Fase D 

Alokasi Waktu : 2 x 45 Menit 

Konten Utama : SHORT STORY 

CAPAIAN PEMBELAJARAN 

Menyimak dan Berbicara 

Pada akhir fase D, peserta didik menggunakan bahasa inggris untuk berkomunikasi dengan 

guru, teman sebaya dan orang lain dalam berbagai macam situasi dan tujuan mereka 

menggunakan dan merespon pertanyaan dan menggunakan strategi untuk memulai dan 

mempertahankan percakapan dan diskusi. Mereka memahami dan mengidentifikasi ide utama 

dan detil relevan dari diskusi atau presentasi. 

KOMPETENSI AWAL 

Peserta didik sudah memiliki kemampuan dasar memahami video short story 

PROFIL PELAJAR PANCASILA 

1. Beriman, bertaqwa kepada Tuhan YME dan Berakhlak Mulia 

2. Gotong Royong 

3. Mandiri 

4. Kreatif 

5. Berpikir Kritis 

SARANA DAN PRASARANA 

Sarana dan Prasarana yang dibutuhkan adalah: 

● LCD Proyektor+ Kabel 

● Speaker Active 

● Laptop 

● Spidol 

● Internet 

● Penghapus 

● Gambar/PPT, Video pembelajaran 

● LKPD (Lembar Kerja Peserta didik) 

● Benda-benda di dalam kelas dan lingkungan sekolah (meja,kursi,papan tulis dst) 

Sumber Belajar: 

a. Youtube 

b. Internet 

c. Buku “Esensi Bahasa Inggris Kurikulum Merdeka Phase D Grade VIII SMP, MTS 

Penerbit CV Mediatama, 2022. 

MODEL PEMBELAJARAN 

Kooperatif 



 

 

 

 

KOMPONEN INTI 

TUJUAN PEMBELAJARAN 

1. Siswa mampu mendengarkan informasi spesifik dari teks berbahasa Inggris. 

2. Siswa mampu memahami arah, fakta, dan kejadian dari teks lisan. 

PERTANYAAN PEMANTIK  

4. How are you today? 

5. How you greet someone in the morning? 

6. What will you say if someone help you? 

PERSIAPAN PEMBELAJARAN  

Guru menyiapkan bahan berupa video pembelajaran 

KEGIATAN PEMBELAJARAN 

 
PERTEMUAN KEDUA 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

PENDAHULUAN 

1) Mempersiapkan peserta didik untuk siap dalam 

melaksanakan pembelajaran 

(berdoa,absensi,menanyakan kabar dan 

menyiapkan sumber belajar). 

FOKUS PERILAKU DISIPLIN POSITIF 

2) Guru mengajak peserta didik melakukan 

refleksi dinamika kelas mengacu kesepakatan 

kelas: 

Guru: before we start our lesson today, kita 

akan melihat bagaimana dinamika kelas kita 

berjalan. Mari kita ingat, apa saja kesepakatan 

kelas yang telah kita buat bersama? 

Peserta didik: kesepakatan kelas kita 

misalnya, saling menghargai, tidak menyela 

saat guru berbicara, tidak boleh keluar masuk 

kelas saat kegiatan belajar berlangsung. 

Guru: Benar, sekarang mari kita refleksikan 

bersama bagaimana kita telah mengikuti 

kesepakatan kelas tersebut selama beberapa 

waktu terakhir. Apa yang menurut kalian sudah 

berjalan baik sesuai dengan kesepakatan kelas? 

3) Guru menunjukkan kesediaan mendengarkan 

pandangan peserta didik tentang dinamika kelas: 

 



 

 

 

 

  Peserta didik: Beberapa dari peserta didik 

sudah menerapkannya miss, seperti saling 

menghargai dan bekerja sama dalam 

kelompok. 

Guru: good job class, but ada beberapa hal 

yang harus kalian perbaiki. Apakah ada 

pengalaman atau situasi yang membuat 

kalian merasa kesepakatan tidak diikuti 

dengan baik? 

Peserta didik: kadang-kadang ada teman 

yang masih suka keluar masuk permisi 

saat kegiatan pelajaran berlangsung dan 

itu membuat suasana kelas tidak kondusif. 

4) Guru bersifat adaktif sehingga bersedia 

mengubah kesepakatan kelas bila 

diperlukan: 

Guru: terimakasih atas kejujurannya, 

sekarang mari kita sama-sama pikirkan 

apa yang bisa kita lakukan untuk 

meningkatkan kepatuhan terhadap 

kesepakatan kelas. Ada ide atau saran dari 

kalian? 

Peserta didik: mungkin kita bisa 

menempelkan kesepakatan kelas didepan 

atau bagi yang melanggar diberikan 

pertanyaan, dan untuk masalah permisi 

disaat jam pelajaran diizinkan saja tapi 

menggunakan batas waktu misalnya diberi 

izin selama 2 menit. 

Guru: Nice, It’s a good idea. Mari kita 

bersama-sama untuk berkomitmen untuk 

menciptakan lingkungan kelas yang 

kondusif. Okayy let’s we start our lesson 

today by reciting basmalah. 

5) Guru memberikan pertanyaan pemantik. 

6) Guru menyampaikan tentang tujuan 

pembelajaran 

7) Guru menyampaikan cakupan materi 

 

 

 

KEGIATAN INTI 

1) Peserta didik mengamati video short story/ 

cerita pendek 

(https://youtu.be/TgnjPudDyL

k?si=cPp6JIsnHAG8iYE9)  

2) Guru meminta peserta didik mencari 

informasi penting dalam cerita tersebut 

 

 

 

https://youtu.be/TgnjPudDyLk?si=cPp6JIsnHAG8iYE9
https://youtu.be/TgnjPudDyLk?si=cPp6JIsnHAG8iYE9


 

 

 

 

  1) Guru bertanya kepada siswa tentang 

kejadian apa yang terjadi, siapa yang 

terlibat dan apa saja yang di bicarakan 

dalam cerita tersebut 

2) Guru dan peserta didik mengulang 

pemutaran vidio cerita pendek di youtube 

tersebut dan mendiskusikan jawabannya. 

3) Guru bertanya kembali tentang kosakata 

yang ada di video 

4) Guru memberikan test sesuai dengan 

video yang siswa tonton. 
 

 

PENUTUP 

 

 

 

 

 

 

 

1) Guru membuat kesimpulan atau 

rangkuman dari materi yang disampaikan 

dalam satu pembelajaran 

2) Guru melakukan evaluasi hasil belajar 

terhadap teri yang telah disampaikan 

kepada peserta didik 

3) Guru mengakhiri kegiatan pembelajaran 

dengan memberikan pesan dan diakhiri 

dengan salam penutup dan berdoa. 

 



 

 

 

 

MODUL AJAR 

Penyusun : INDAH FITRI YUNI 

Institusi : SMPN 5 TANDUN 

Mapel : Bahasa Inggris 

Tahun Pelajaran : 2025/2026 

Jenjang : SMP 

Kelas : VIII 

Tahapan : Fase D 

Alokasi Waktu : 2 x 45 Menit 

Konten Utama : SHORT STORY 

CAPAIAN PEMBELAJARAN 

Menyimak dan Berbicara 

Pada akhir fase D, peserta didik menggunakan bahasa inggris untuk berkomunikasi dengan 

guru, teman sebaya dan orang lain dalam berbagai macam situasi dan tujuan mereka 

menggunakan dan merespon pertanyaan dan menggunakan strategi untuk memulai dan 

mempertahankan percakapan dan diskusi. Mereka memahami dan mengidentifikasi ide utama 

dan detil relevan dari diskusi atau presentasi. 

KOMPETENSI AWAL 

Peserta didik sudah memiliki kemampuan dasar memahami video short story 

PROFIL PELAJAR PANCASILA 

1. Beriman, bertaqwa kepada Tuhan YME dan Berakhlak Mulia 

2. Gotong Royong 

3. Mandiri 

4. Kreatif 

5. Berpikir Kritis 

SARANA DAN PRASARANA 

Sarana dan Prasarana yang dibutuhkan adalah: 

● LCD Proyektor+ Kabel 

● Speaker Active 

● Laptop 

● Spidol 

● Internet 

● Penghapus 

● Gambar/PPT, Video pembelajaran 

● LKPD (Lembar Kerja Peserta didik) 

● Benda-benda di dalam kelas dan lingkungan sekolah (meja,kursi,papan tulis dst) 

Sumber Belajar: 

a. Youtube 

b. Internet 

c. Buku “Esensi Bahasa Inggris Kurikulum Merdeka Phase D Grade VIII SMP, MTS 

Penerbit CV Mediatama, 2022. 

MODEL PEMBELAJARAN 

Kooperatif 



 

 

 

 

KOMPONEN INTI 

TUJUAN PEMBELAJARAN 

3. Siswa mampu mendengarkan informasi spesifik dari teks video berbahasa Inggris. 

4. Siswa mampu memahami arah, fakta, dan kejadian dari video lisan. 

PERTANYAAN PEMANTIK  

7. How are you today? 

8. How you greet someone in the morning? 

9. What will you say if someone help you? 

PERSIAPAN PEMBELAJARAN  

Guru menyiapkan bahan berupa video pembelajaran 

KEGIATAN PEMBELAJARAN 

 
PERTEMUAN KETIGA 

  

 

 

 

 

 

 

 

 

 

PENDAHULUAN 

1) Mempersiapkan peserta didik untuk siap dalam 

melaksanakan pembelajaran (berdoa, absensi, 

menanyakan kabar dan menyiapkan sumber belajar). 

FOKUS PERILAKU DISIPLIN POSITIF 

2) Guru mengajak peserta didik melakukan refleksi 

dinamika kelas mengacu kesepakatan kelas: 

Guru: before we start our lesson today, kita akan 

melihat bagaimana dinamika kelas kita berjalan. Mari 

kita ingat, apa saja kesepakatan kelas yang telah kita 

buat bersama? 

Peserta didik: kesepakatan kelas kita misalnya, 

saling menghargai, tidak menyela saat guru berbicara, 

tidak boleh keluar masuk kelas saat kegiatan belajar 

berlangsung. 

Guru: Benar, sekarang mari kita refleksikan bersama 

bagaimana kita telah mengikuti kesepakatan kelas 

tersebut selama beberapa waktu terakhir. Apa yang 

menurut kalian sudah berjalan baik sesuai dengan 

kesepakatan kelas? 

3) Guru menunjukkan kesediaan mendengarkan 

pandangan peserta didik tentang dinamika kelas: 

 

  Peserta didik: Beberapa dari peserta didik sudah 

menerapkannya miss, seperti saling menghargai dan 

bekerja sama dalam kelompok. 

Guru: good job class, but ada beberapa hal yang harus 

kalian perbaiki. Apakah ada pengalaman atau situasi 

yang membuat kalian merasa kesepakatan tidak 

diikuti dengan baik? 

Peserta didik: kadang-kadang ada teman yang masih 

suka keluar masuk permisi saat kegiatan pelajaran 

 



 

 

 

 

berlangsung dan itu membuat suasana kelas tidak 

kondusif. 

4) Guru bersifat adaktif sehingga bersedia mengubah 

kesepakatan kelas bila diperlukan: 

Guru: terimakasih atas kejujurannya, sekarang mari 

kita sama-sama pikirkan apa yang bisa kita lakukan 

untuk meningkatkan kepatuhan terhadap kesepakatan 

kelas. Ada ide atau saran dari kalian? 

Peserta didik: mungkin kita bisa menempelkan 

kesepakatan kelas didepan atau bagi yang melanggar 

diberikan pertanyaan, dan untuk masalah permisi 

disaat jam pelajaran diizinkan saja tapi menggunakan 

batas waktu misalnya diberi izin selama 2 menit. 

Guru: Nice, It’s a good idea. Mari kita bersama-sama 

untuk berkomitmen untuk menciptakan lingkungan 

kelas yang kondusif. Okayy let’s we start our lesson 

today by reciting basmalah. 

5) Guru memberikan pertanyaan pemantik. 

6) Guru menyampaikan tentang tujuan pembelajaran 

7) Guru menyampaikan cakupan materi 

 

 

KEGIATAN INTI 

1. Peserta didik mengamati video cerita pendek/short 

story. 

(https://youtu.be/Oq-

vK6nyPDY?si=dNUq3vGdnJN9Mkfh)  

2. Guru meminta peserta didik mencari informasi 

penting dalam video tersebut 

 

  1. Guru bertanya kepada siswa tentang kejadian apa 

yang terjadi, siapa yang terlibat dan apa saja yang di 

bicarakan dalam video tersebut 

2. Guru dan peserta didik mengulang pemutaran vidio 

cerita di youtube tersebut dan mendiskusikan 

jawabannya. 

3. Guru bertanya kembali tentang kosakata yang ada di 

video. 

4. Guru memberikan test sesuai dengan video yang 

siswa tonton. 
 

 

https://youtu.be/Oq-vK6nyPDY?si=dNUq3vGdnJN9Mkfh
https://youtu.be/Oq-vK6nyPDY?si=dNUq3vGdnJN9Mkfh


 

 

 

 

PENUTUP 

 

 

1. Guru membuat kesimpulan atau rangkuman dari 

materi yang disampaikan dalam satu pembelajaran 

2. Guru melakukan evaluasi hasil belajar terhadap 

materi yang telah disampaikan kepada peserta didik 

3. Guru mengakhiri kegiatan pembelajaran 

4. dengan memberikan pesan dan diakhiri dengan salam 

penutup dan berdoa. 

 

 

Mengetahui,        Koto Tandun, 1 September  2025 

Guru Mata Pelajaran B. ING    Mahasiswa                            

  

 

 

 

Novitalia Boru Ritonga, S.Pd   Indah Fitri Yuni 

NIP. 199011042024212018



 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 2 

INSTRUMENT OF THE RESEARCH 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

Instrument listening skill 

Name : 

Class : 

 

Direction : 

1. Fill in your identity in the blank spot that has been supplied. 

2. The video can only be played twice, first before doing the question and next 

after doing the question. 

3. Listen to the video carefully ! 

4. Read the question and choose the four possible answers, and decide which 

one would be the best answer to the question you have just heard. 

 

Video (1) for number 1-10 

(https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj) 

1. What is the story about? 

A. A bear looking for honey 

B. A bear looking for a bed 

C. A bee looking for flowers 

D. A bear looking for friends 

2. Where did the bear find the beehive? 

A. In a tree 

B. In a cave 

C. Under the ground 

D. Near the river 

3. How does the bee sound when it says: “Go away, bear!”? 

A. Soft 

B. Angry 

C. Sad 

D. Happy 

4. Why does the bee say: “This is not your honey”? 

A. Because the honey belongs to the bees 

B. Because the honey is finished 

C. Because the honey is fake 

D. Because the honey is too little 

5. What does the bear do when he gets angry? 

A. He sleeps in the forest 

B. He breaks the beehive 

C. He looks for fruits 

D. He cries 

https://youtu.be/9Q2t6o5TlwI?si=o2eXfBIJSD5E1eaj


 

 

 

 

6. What happens after the bear breaks the beehive? 

A. All the bees come out 

B. The honey disappears 

C. The tree falls down 

D. The bear sleeps 

7. How does the bear sound when he shouts: “I will squash you!”? 

A. Calm 

B. Very angry 

C. Confused 

D. Happy 

8. Why do the bees sting the bear many times? 

A. Because the bear is bad 

B. Because the bear attacks the beehive 

C. Because the bees are hungry 

D. Because the bees want to play 

9. What happens to the bear at the end? 

A. He gets the honey 

B. He is stung by the bees 

C. He sleeps happily 

D. He becomes happy 

10. What is the moral of the story? 

A. Do not sleep too long 

B. Do not be too angry 

C. Do not eat honey 

D. Do not go to the forest 

Video (2) for number 11-20 

(https://youtu.be/Nagewz2PRDo?si=p5lWmaQY0SW9n9eM) 

11. What is the story about? 

A. A girl and an ice cream truck 

B. A boy and a bicycle 

C. A family picnic 

D. A school trip 

12. What does the girl see? 

A. A car 

B. An ice cream truck 

C. A bus 

D. A train 

13. What clothes does the girl wear? 

A. Sweater 

B. Swimsuit 

https://youtu.be/Nagewz2PRDo?si=p5lWmaQY0SW9n9eM


 

 

 

 

C. Uniform 

D. Jacket 

14. Where does the truck go? 

A. To the park 

B. To the beach 

C. To the garage 

D. To school 

15. When the girl says “It MUST be summer!”, she feels…? 

A. Sure 

B. Sad 

C. Angry 

D. Quiet 

16. The word “squeals” shows the girl is…? 

A. Happy and loud 

B. Shy and quiet 

C. Angry and strong 

D. Tired and weak 

17. Why is the truck in the garage? 

A. It is broken 

B. It is selling ice cream 

C. It is hiding 

D. It is new 

18. How does the girl feel when the truck goes to the garage? 

A. Excited 

B. Confused 

C. Angry  

D. Sleepy 

19. Why does the girl think it is summer? 

A. She sees the ice cream truck 

B. She hears birds 

C. She sees her friends 

D. Her father tells her 

20. What is the lesson of the story? 

A. Do not decide too fast 

B. Ice cream is healthy 

C. Winter is better 

D. Always believe one sign 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 3 

STUDENTS ANSWER 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 

 



 

 

 

 

 

 
 

 



 

 

 

 

 
 

 



 

 

 

 

 
 



 

 

 

 

 

 
 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 

 



 

 

 

 

 

 
 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 4 

THE RESULT OF THE PRE-TEST 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

STUDENTS ANSWER FOR PRE- TEST 

 

 

No Students 

 

PRE-TEST 

Score 

1 Student 1 55 

2 Student 2 65 

3 Student 3 50 

4 Student 4 55 

5 Student 5 60 

6 Student 6 55 

7 Student 7 40 

8 Student 8 45 

9 Student 9 55 

10 Student 10 45 

11 Student 11 50 

12 Student 12 60 

13 Student 13 40 

14 Student 14 45 

15 Student 15 45 

16 Student 16 40 

17 Student 17 50 

18 Student 18 65 

19 Student 19 50 

20 Student 20 55 

21 Student 21 50 

22 Student 22 55 

23 Student 23 40 

24 Student 24 35 

25 Student 25 40 

26 Student 26 45 

27 Student 27 50 

28 Student 28 50 

29 Student 29 65 

30 Student 30 55 

Total 1510 

Mean 50.33 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 5 

 

THE RESULT OF THE POST-TEST 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

STUDENTS ANSWER FOR POST – TEST 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Students 

  

POST-TEST 

Score 

1 Student 1 80 

2 Student 2 75 

3 Student 3 55 

4 Student 4 70 

5 Student 5 75 

6 Student 6 80 

7 Student 7 55 

8 Student 8 65 

9 Student 9 70 

10 Student 10 75 

11 Student 11 70 

12 Student 12 85 

13 Student 13 60 

14 Student 14 80 

15 Student 15 55 

16 Student 16 70 

17 Student 17 85 

18 Student 18 90 

19 Student 19 70 

20 Student 20 75 

21 Student 21 80 

22 Student 22 70 

23 Student 23 85 

24 Student 24 65 

25 Student 25 95 

26 Student 26 70 

27 Student 27 80 

28 Student 28 65 

29 Student 29 65 

30 Student 30 90 

Total 2205 

Mean 73.50 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 6 

 

RECOMMENDATION LATTER 
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DOCUMENTATION 
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