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ABSTRACT 

Salsabilla Azzahra, (2025) : Exploring Students’ Difficulties in Listening 

Section of TOEFL Test at UIN SUSKA RIAU 

 

This research aimed at exploring the types of difficulties experienced by students 

in listening section of TOEFL test and identifying the factors underlying these 

difficulties at State Islamic University of Sultan Syarif Kasim Riau. Qualitative 

approach was used in this research with case study design. Participants were the 

ninth-semester students selected through purposive sampling technique. 

Collecting data was conducted through closed-ended questionnaire and interview. 

The research findings indicated that students faced various difficulties, including 

linguistic factors such as unfamiliar accents (British or American), high speaking 

speed, and limited vocabulary. Furthermore, there were also non-linguistic factors 

such as test anxiety, time pressure, and technical issues such as poor audio quality. 

The research findings provided significantly contextual and practical contributions 

to the development of more relevant and effective listening preparation strategies 

for students preparing for TOEFL test at State Islamic University of Sultan Syarif 

Kasim Riau. Further research is recommended to examine the effectiveness of 

specific listening strategies, learning techniques, or training models that can help 

EFL learners overcome difficulties in understanding TOEFL listening. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

vii 

 

ABSTRAK 

 

Salsabilla Azzahra, (2025) : Eksplorasi Kesulitan Mahasiswa dalam Bagian 

Listening pada Tes TOEFL di UIN SUSKA 

RIAU 
 

Penelitian ini bertujuan untuk mengeksplorasi jenis-jenis kesulitan yang dialami 

mahasiswa dalam bagian listening pada tes TOEFL serta mengidentifikasi faktor-

faktor yang melatarbelakangi kesulitan tersebut di UIN Suska Riau. Penelitian ini 

menggunakan pendekatan kualitatif dengan desain studi kasus. Partisipan 

penelitian adalah mahasiswa semester sembilan yang dipilih melalui teknik 

purposive sampling. Pengumpulan data dilakukan melalui kuesioner tertutup dan 

wawancara.Hasil penelitian menunjukkan bahwa mahasiswa menghadapi berbagai 

kesulitan, meliputi faktor linguistik seperti aksen yang tidak familiar (British atau 

American), kecepatan berbicara yang tinggi, dan keterbatasan kosakata. Selain itu, 

terdapat pula faktor non-linguistik seperti kecemasan saat tes, tekanan waktu, 

serta masalah teknis seperti kualitas audio yang kurang baik. Temuan penelitian 

ini memberikan kontribusi kontekstual dan praktis yang signifikan dalam 

pengembangan strategi persiapan listening yang lebih relevan dan efektif bagi 

mahasiswa yang mempersiapkan diri menghadapi tes TOEFL di UIN Suska Riau. 

Penelitian selanjutnya disarankan untuk mengkaji efektivitas strategi listening 

tertentu, teknik pembelajaran, atau model pelatihan yang dapat membantu 

pembelajar EFL mengatasi kesulitan dalam memahami listening TOEFL. 
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 ملخّص

 قسم في الطلاب صعوبات استكشاف (:٠٢٠٢) الزهراء، سلسبيلا

 السلطان بجامعة التوفل اختبار في الاستماع

 برياو الحكومية الإسلامية قاسم الشريف

 انطلاب يىاظهها انري انصعىتاخ أَىاع اسركشاف إنى يهذف انثحس هزا

 ذقف انري انعىايم ذحذيذ وكزنك انرىفم، اخرثاس في الاسرًاع قسى في

 الإسلاييح قاسى انششيف انسهطاٌ ظايعح في انصعىتاخ ذهك وساء

 حانح. دساسح ترصًيى كيفيان انًُهط انثحس هزا اسرخذو تشياو. انحكىييح

 ذقُيح خلال يٍ انراسع انذساسي انفصم طلاب يٍ انًشاسكيٍ اخرياس وذى

 .وانًقاتلاخ انًغهقح الاسرثاَح عثش انثياَاخ ظًُعد انهادفح. انعيُح

 ذشًم يرُىعح، صعىتاخ يىاظهىٌ انطلاب أٌ انثحس َرائط أظهشخ

 الأيشيكيح، أو انثشيطاَيح انهكُح يع الأنفح عذو يصم نغىيح عىايم

 ذىظذ رنك، إنى إضافح انًفشداخ. ويحذوديح انكلاو، في انعانيح وانسشعح

 انزيُي، وانضغظ الاخرثاس، أشُاء انقهق يصم نغىيح غيش عىايم

 انثحس هزا َرائط وذسهى انصىخ. ظىدج كضعف انرقُيح وانًشكلاخ

 نقسى الاسرعذاد اسرشاذيعياخ ذطىيش في يهًا وعًهيا سياقيا إسهايا

 لاخرثاس يسرعذوٌ انزيٍ نهطلاب وفاعهيح يلاءيح أكصش تصىسج الاسرًاع

 فعانيح تذساسح انلاحقح انثحىز في ويىصى انعايعح. في انرىفم

 انري انرذسية ًَارض أو انرعهى، ذقُياخ أو نلاسرًاع، يعيُح اسرشاذيعياخ

 صعىتاخ عهى انرغهة في أظُثيح نغح الإَعهيزيح يرعهًي ذذساع أٌ يًكٍ

 .انرىفم اخرثاس في الاسرًاع قسى فهى
 

 

 

 

 

 

 

 

 

 



 

 

ix 

 

LIST OF CONTENT 

 
STATEMENT OF AUTHENTICITY 

SUPERVISOR APPROVAL .................................................................................. i 

EXAMINER APPROVAL .................................................................................... ii 

ACKNOWLEDGMET ........................................................................................ iii 

ABSTRACT .......................................................................................................... vi 

LIST OF CONTENT ........................................................................................... ix 

LIST OF TABLES ................................................................................................ xi 

LIST OF FIGURE ............................................................................................... xii 

LIST OF APPENDICES .................................................................................... xiii 

CHAPTER I INTRODUCTION ........................................................................... 1 

 Background of the Problem ....................................................................... 1 A.

 Problem of the Research ............................................................................ 5 B.

1. Indentification of the problem ............................................................... 5 

2. Limitation of the Problem ..................................................................... 6 

3. Formulation of the Problem .................................................................. 6 

 Objectives and Significance of the Research ............................................. 7 C.

 Definition of key Terms ............................................................................. 7 D.

CHAPTER II LITERATURE REVIEW ............................................................. 9 

 Theoretical Framework .............................................................................. 9 A.

1. TOEFL .................................................................................................. 9 

2. Listening Section ................................................................................. 13 

3. Listening section in TOEFL test .......................................................... 19 

4. Difficulties in Listening Section of TOEFL Test ................................ 20 

 Relevant Research .................................................................................... 23 B.

 Conceptual Framework ............................................................................ 31 C.

CHAPTER III RESEARCH METHOD ............................................................ 33 



 

 

x 

 

 Research Design....................................................................................... 33 A.

 Research Site and Time ............................................................................ 34 B.

 Source of Data.......................................................................................... 34 C.

 Participant and Sample ............................................................................ 35 D.

 Data Collection Techniques ..................................................................... 36 E.

1. Questionnaire ...................................................................................... 37 

2. Interview.............................................................................................. 38 

 Data Trustworthiness ............................................................................... 41 F.

 Data Analysis Techniques ........................................................................ 42 G.

 Research Procedures ................................................................................ 44 H.

CHAPTER IV FINDINGS AND DISCUSSIONS ............................................. 46 

 Findings.................................................................................................... 46 A.

1. Students Difficulties in Listening section of TOEFL Test .................. 47 

2. Reasons students face difficulties in listening section of TOEFL test 65 

 Discussion ................................................................................................ 68 B.

CHAPTER V CONCLUSION AND SUGGESTIONS ..................................... 76 

 Conclusion ............................................................................................... 76 A.

 Suggestion ................................................................................................ 76 B.

REFERENCES ..................................................................................................... 79 

APPENDICES 

CURRICULUM VITAE 

 

 

 

 

 

 

 

 



 

 

xi 

 

LIST OF TABLES 

 

Table III.1 Blueprint Exploring Students Difficulties in  Listening section of 

TOEFL Test ........................................................................................ 38 

Table III.2 Blueprint Exploring Students Difficulties in  Listening Section of 

TOEFL Test ........................................................................................ 40 

Table IV.1 Questionnaire Results Related to Speaker and Speech Features ....... 48 

Table IV.2  Questionnaires Results related to Language (vocab and grammar) ... 50 

Table IV.3 Questionnaires Results related to Language (vocab and grammar) ... 51 

Table IV.4 Questionnaires Results related to Technical and environment ........... 53 

Table IV.5 Questionnaires Results related to Individual and psychological ........ 54 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

xii 

 

LIST OF FIGURE 

Figure II. 1 Students Difficulties in Listening Section of TOEFL Test ................ 31 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

xiii 

 

LIST OF APPENDICES 

Appendix 1 List of Participant 

 

Appendix 2 Interview Protocol 

 

Appendix 3 Transcript Interview (Verbatim) 

 

Appendix 4 Coding of Interview and Closed-Ended Questionnaires Trancript 

 

Appendix 5 Questionnaire Instrument 

 

Appendix 6 Questionnaire Result 

 

Appendix 7 Thesis Guidance Letters 

 

Appendix 8 Research Letters 

 

Appendix 9 Documentation 



 

1 

 

CHAPTER I 

INTRODUCTION 

 Background of the Problem A.

Achieving success in the TOEFL test is challenging; it requires 

consistent preparation and the development of a habit. Individuals must adapt 

to the examination. The three abilities assessed in the TOEFL test each 

provide distinct challenges and difficulties. Moreover, several instances have 

occurred when individuals with strong speaking skills and a solid grasp of 

grammar have, upon taking the TOEFL test, failed to get a maximum score or 

even failed the test completely. Success in the TOEFL test requires more than 

only proficient speaking abilities and grammar. According to Deborah (2001), 

the first component of both the paper and online TOEFL tests is known as 

Listening Comprehension. This section has fifty questions. Students engage 

with recorded content and answer multiple-choice questions pertaining to the 

information. Students are required to listen to several various types of texts on 

a tape recording that demonstrate their comprehension of spoken English. 

Students must closely listen, since they will hear the tape just once, and the 

content of the recording is not transcribed in the exam book (Asmawati et al., 

2022). 

The second section of the TOEFL test that focuses on written English 

has two parts: (A): Structure and (B): Written expression. Test-takers have 25 

minutes to answer 40 questions in Part A, which has 15 multiple-choice 

questions marked with A, B, C, and D probable answers for sentence 

completion. Part B has 25 questions (Akmal et al., 2020). TOEFL reading is 
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the last section. Brown (2006) identifies reading as the most crucial skill in 

education since it can measure students' overall language skills. Language 

abilities, including reading comprehension, must be learned by students. To 

effectively comprehend reading content, students must possess strong 

comprehension skills. Reading comprehension is essential in all subjects since 

it is vital to each instruction. Therefore, students should understand their 

capabilities (Febriani et al., 2019). 

Many students perceive the Listening Comprehension section of the 

TOEFL test as very difficult, even for those who have previously taken the 

test. Many of them fail to succeed in the TOEFL test due to difficulties in 

answering the listening section. 

Graham (2006) said that there are some other factors that increase 

learners’ listening comprehension problems such as restricted vocabulary, poor 

grammar, and misinterpretations about listening tasks. According to Seferoglu 

and Uzakgoren (2004), some other listening comprehension problems are 

related to the kind of listening materials. Bloomfield et al. (2010) and Walker 

(2014) expressed that one of the serious problems of listening comprehension 

is related to the pronunciation of words that is different from the way they 

appear in print. Due to the fact that the spoken language varies to the form of 

the written language, the recognition of words that make the oral speech can 

create some difficulties for students. Buck (2001) mentioned a lot of problems 

in listening activities like unknown vocabularies, unfamiliar topics, fast speech 

rate, and unfamiliar accents. Hasan (2000) indicated that unfamiliar words, 
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difficult grammatical structures, and the length of the spoken passages are the 

most important factors that cause problems for learners’ listening 

comprehension. Hasan (2000) continued that clarity, lack of interest, and the 

demand for complete answers to listening comprehension questions are the 

serious difficulties of students’ listening comprehension. 

In educational psychology, difficulties refer to the degree of effort and 

sometimes psychological strain that a person must exert to complete a task. 

According to Cronbach (1957) difficulty as the amount of effort and anxiety a 

learner experiences when trying to solve a problem or perform a task; the 

higher the effort or tension required, the greater the difficulty perceived. This 

implies that difficulties are not merely objective, but deeply influenced by the 

learner's internal state, such as motivation, prior knowledge, and emotional 

condition. In the context of the TOEFL test especially the listening 

comprehension section difficulties often arise due to the cognitive load 

required to understand fast-paced spoken academic English. Goh (2000) state 

that many second language learners struggle with real-time processing of 

spoken input, particularly when it contains reduced forms, unfamiliar 

vocabulary, or various English accents. These challenges are exacerbated by 

test conditions such as one-time audio playback, time pressure, and unfamiliar 

topics. According to Buck (2001) that factors such as unknown vocabulary, 

rapid speech, and unclear pronunciation significantly hinder listening 

performance. In addition, Brown (2004) points out that when students’ skills 

do not match the cognitive or linguistic demands of the task, comprehension is 
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likely to break down. These layered difficulties, both linguistic and 

psychological, make listening comprehension one of the most challenging 

parts of the TOEFL test for many students, thus warranting focused research 

and pedagogical attention. 

The test is challenging for many students since it assesses many English 

language abilities, including listening, reading, grammar, writing, vocabulary, 

and mistake analysis. Numerous studies have been influenced by TOEFL test 

phenomena, the students’ problems in listening comprehension of toefl test, 

difficulties in answering reading TOEFL section test. La’biran & Dewi (2023), 

Anggraini et al., (2023), Purba et al., (2024), Ulminarika (2023), Ali (2023), 

Rahman & Purwaningtyas (2022), Gunantar & Rosaria (2023), Putra et al., 

(2020), Nurdahliana et al., (2024), Rina & Tiarina (2021), Fitria (2021), 

Akmal et al., (2020), Wahyuningsih et al., (2024), Oktody Herdianto (2022), 

Aprino et al., (2022), Fitria (2021), Asrida & Fitrawati (2019), Yuniarti et al., 

(2022), Pramesti (2023), Citra Wahyuningsih et al., (2024), Siti Rahmah 

(2019), and Nisa Alzana (2022). 

Based on the phenomena and facts that have been revealed, although 

many previous studies have examined students' difficulties in facing the 

TOEFL test, particularly in the Listening Comprehension section, most of 

these studies are quantitative in nature and tend to provide general findings 

without exploring students’ personal experiences or local contexts in depth. 

Based on preliminary research, it was found that students face highly specific 

challenges such as difficulty understanding unfamiliar British or American 
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accents, the fast pace of native speakers’ speech, limited vocabulary, and poor 

audio quality during the test. 

Additionally, time pressure and anxiety further worsen their 

comprehension in the listening section. The strategies students use such as 

practicing with simulation tests and watching English language media are 

often inconsistent and vary in effectiveness. This reveals a gap that this study 

aims to address: the lack of in-depth, contextual, and qualitative research 

focused on the specific challenges faced by final-semester students at the State 

Islamic University of Sultan Syarif Kasim Riau, who are preparing for the 

TOEFL as a graduation requirement. Therefore, this study not only strengthens 

previous findings but also provides a new and practical contribution for 

developing more relevant and effective listening preparation strategies. 

In light of the phenomena and fact mentioned above, the researcher 

intend to undertake a study tittle “EXPLORING STUDENTS’ 

DIFFICULTIES IN LISTENING SECTION OF TOEFL TEST AT UIN 

SUSKA RIAU”.  

 Problem of the Research B.

1. Indentification of the problem 

Listening Comprehension is considered one of the most challenging 

sections of the TOEFL test, especially for students who are not 

accustomed to the test format or to intensive exposure to spoken English. 

Many students from the English Education Department at the State Islamic 

University of Sultan Syarif Kasim Riau struggle to understand audio 
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materials that are played only once, without any transcript, and often 

feature various accents and speech speeds. Although some students may 

have general English proficiency, many still fail to achieve the minimum 

TOEFL score required for graduation, primarily due to weaknesses in the 

listening section. These difficulties are often intensified by a lack of 

relevant practice, low self-confidence, and insufficient strategies 

specifically targeted toward TOEFL listening tasks. Therefore, an in-depth 

investigation is needed to identify the specific challenges students face and 

the underlying factors contributing to those difficulties. Such research can 

support the development of more effective and contextually relevant 

learning approaches and TOEFL preparation strategies. 

2. Limitation of the Problem 

This study concentrated on analyzing the difficulties faced by 

students who took the TOEFL test in listening comprehension section. The 

study focused exclusively on students who participated in the TOEFL test 

within the English Education Department. 

3. Formulation of the Problem 

Based on the problems depicted in the background of the problem, 

the Researcher will identify the following: 

a. What are the students’ difficulties in Listening section of TOEFL Test? 

b. Why do the students’ difficulties faced in Listening section of TOEFL 

test? 
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 Objectives and Significance of the Research C.

1. Objectives of the Research 

The objectives of the study are formulated as follows: 

a. To explain the students difficulties in Listening section of TOEFL test 

b. To explore students’ reasons face difficulties in Listening section of 

TOEFL test 

2. Significance of the Research 

Theoretically, this study can serve as a valuable resource for 

students in English language programs preparing for the TOEFL test, 

helping them to reduce their challenges. The findings of this study could 

offer valuable insights for instructors in the English language study 

program regarding their students' capabilities. This will enable them to 

identify the challenges encountered by students preparing for the TOEFL 

test promptly. 

Practically, this study's findings aim to underscore the significance 

of the TOEFL test for readers. This study aims to inform students on how 

to enhance their TOEFL scores since the constantly changing age of 

globalization turns the TOEFL more significant in several aspects of life. 

The primary concern is that students enrolled in the English language 

study program do not fail the TOEFL exam again. 

 Definition of key Terms D.

1. Listening 

According to Brown (2001), Listening is a receptive skill that 

involves receiving and understanding oral language. Listening requires 
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learners to process spoken input and interpret meaning from sounds, 

words, and structures. 

2. TOEFL Test 

In this research, The TOEFL test refers to standardized test 

intended to evaluate the English language proficiency of non-native 

speakers, especially in the academic context. The test include four skill as 

listening, reading, and structure and written expression, which is used by 

numerous educational institution globally as an essential requirement for 

student entry.  

3. Listening section in TOEFL Test 

According to Educational Testing Service (2019), The TOEFL 

Listening Section evaluates the ability to understand spoken English in 

academic settings. It includes listening to lectures and conversations, and 

answering questions based on understanding of the content, organization, 

and speaker intent. 
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CHAPTER II 

LITERATURE REVIEW 

 Theoretical Framework A.

1. TOEFL  

a. Definition of TOEFL test 

TOEFL, which means "Test of English as a Foreign Language," is 

a globally recognized standardized exam that evaluates a person's 

proficiency in using and comprehending English in academic settings. 

This test is frequently al prerequisite for those seeking admission to 

colleges or universities in countries where English is the primary 

language of instruction (Rifiyanti et al., 2023). Asmawati et al., (2022) 

referenced Deborah (2001) stated that TOEFL, or the Test of English 

as a Foreign Language, is designed to evaluate the English skills of 

those who are not native speakers. Many English-speaking universities 

and institutions usually mandate this test. Additionally, it is often a 

requirement for various organizations, including government offices, 

companies, and scholarship programs. The TOEFL is now available in 

both paper and digital formats. 

Silviyanti et al., (2020) who quoted from Warfield et al., (2013) 

and Educational Testing Service's exam as a reliable evaluation (2019), 

TOEFL is conducted by the Educational Testing Service (ETS). It 

assesses non-native English speakers' ability in the subject matter 

(Warfield et al., 2013). This standardized exam assesses non-native 

learners' English proficiency. 



10 

 

 

 

The Test of English as a Foreign Language (TOEFL) is 

commonly employed to evaluate English proficiency. In Indonesia, 

many prestigious universities require the TOEFL test for admission 

and for evaluating theses or dissertations. Furthermore, businesses 

consider it a necessary criterion for job applications and promotions. 

According to Gu et al. (2015), TOEFL functions as a global 

standardized assessment to gauge-English language abilities for higher 

education, including in Indonesia (La’biran & Dewi, 2023). Mastery of 

English is vital for those seeking to advance their education or careers 

in English-speaking environments. The Test of English as a Foreign 

Language (TOEFL) is a widely recognized exam that assesses 

academic English proficiency (Norris & Lee, 2023). It can be 

concluded that proficiency in English, as measured by TOEFL, is an 

essential requirement for achieving higher education and career 

opportunities in English-speaking contexts. 

According to Anggraini et al., (2023), when future learners 

submit to institutions, their English language proficiency is also 

assessed using the results of the TOEFL test. Institutions from a 

number of nations, including Australia and Europe, have shown an 

interest in taking part. Although the TOEFL is primarily geared 

towards American English, it is already accessible and used in the 

workplace as a rung on the climb to advancement. Learners most often 
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take one of two TOEFL exam formats: computer-based testing or 

paper-based testing.  

Based on the explanation above, it can be conclude that TOEFL 

test can define as standardized test that used to assess English language 

proficiency for non-native speakers. Usually, this test is recognized 

globally and often used for requirement universities or institutions. In 

addition, TOEFL test is also used by some institutions, such as 

companies, and scholarship programs. Furthermore, TOEFL test plays 

as an important tools during preparing learners or individuals for 

success in higher education and English speaking professional.  

b. Section of the TOEFL test 

According to Mahmud (2023) there are four part or section in the 

TOEFL test, include listening, reading, speaking, and writing. TOEFL 

content is integrated throughout the curriculum, including speaking, 

listening, reading, and grammar classes (Misnawati & As’ari, 2023). 

TOEFL has three components: (1) listening comprehension, (2) 

structure and written expression, and (3) reading comprehension. The 

TOEFL exam begins with Listening Comprehension (Parts A, B, and 

C), then Structure and Written Expression (Parts A and B), and finally 

Reading Comprehension (Oktody Herdianto, 2022). 

Anggraini et al., (2023), Masfufah (2018) states that there are 

various abilities in the TOEFL test, which include reading, listening, 

and structure and written expression. 
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1) Reading 

The interaction between readers and texts that promotes 

automaticity and proficiency in reading is known as reading. 

Reading is crucial to education because it allows students to 

acquire information. Learners must successfully complete the 

meaning-construction procedure in order to gain knowledge. 

Understanding comes from the process of creating meaning. Only 

after they grasp the information included in a book can students 

say that they have understood it (Anggraini et al., 2023). Reading 

comprehension in educational settings requires reliable and 

naturally occurring word reading, obtaining prior experience, 

recognizing vocabulary and concepts, making deductions and 

linking important concepts (Thompson & Vaugh, 2007). According 

to Snow (2002), learners must be able to build meaning in order to 

learn from a book. Establishing meaning contributes to 

understanding (Zarnisa et al., 2021). 

2) Listening  

Ulminarika (2023), the purpose of this exam is to assess an 

individual's comprehension of English speech. The test involves 

listening to different forms of speech over an audio tape and 

picking several alternatives. This portion tests our ability to listen 

to English conversations and monologues. These talks include both 

short and long chats, as well as speeches (Herman et al., 2023) 
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3) Structure and written 

According to Ramadhika and Riadil (2022), the TOEFL exam 

is known for its hard structure and written language, highlighting 

the need of grammar studies (Misnawati & As’ari, 2023). The 

researchers examined TOEFL's Structure and Written Expression 

in relation to the aforementioned statements. Taking the TOEFL 

test during the Structure and Written Expression session gives 

learners the chance to assess their grammar comprehension and 

competence.  

2. Listening Section 

a. Definition of Listening Section 

Listening section is a fundamental part of the TOEFL test that 

aims to measure test takers’ ability to understand spoken English in 

academic situations. According to the Educational Testing Service 

(ETS,2019), this section evaluates learners comprehension of 

conversations and lectures commonly found in university 

environments, including their ability to identify main ideas, supporting 

details, speaker intentions, and the organization of spoken information. 

In line with this view, Philips (2001) states that the TOEFL 

Listening section assesses how effectively examiners can comprehend 

spoken English delivered at a natural pace by native speakers. During 

this section, test takers listen to recorded dialogues and academic talks 
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and respond to multiple-choice questions based on what they have 

heard. 

Several studies indicate that the listening section is often 

perceived as difficult by EFL learners. Ulminarika (2023) explain that 

one of the main challenges arises from the one time audio playback, 

which forces learners to process information quickly without the aid of 

written transcripts. As a result , test takers must depent heavily on their 

listening ability, vocabulary knowledge, and familiarity with spoken 

academic English. 

Based on these explanations, Listening section can be described 

as a TOEFL component designed to evaluate learners’ ability to 

comprehend spoken English in academic contexts through recorded 

conversations. Listening section also include some items like 

vocabulary, sentence structure, and the ability to capture the nuances 

and context of the information heard. 

b. The Important of Listening Section in TOEFL test 

The listening section plays a significant role in determining 

overall TOEFL performance. Harmer (2007) notes that listening is 

frequently regarded as the most challenging component of 

standardized English tests, as learners must understand native-speaker 

speech without opportunities for repetition. 

In addition,Gilakjani and Ahmadi (2011) highlight that listening 

accounts for the largest propostion of communication activities, which 
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explains its importance in academic and professional contexts. Within 

the TOEFL framework, strong listening performance reflects learners’ 

readiness to function in English-medium academic environments. 

Therefore, achieving proficiency in the listening section is essential for 

students who aim to obtain satisfactory TOEFL scores and succeed in 

higher education. 

c. Process of Listening 

Every learning experience must include both listening and a 

process. According to Babita (2013) as cited from Hanafiah (2024), the 

listening process has five steps, including: 

1) Hearing  

Hearing is the initial stage in the listening process. During this 

level, we will use our hearing to receive information or messages 

from others. This reaction occurs when sound waves enter the ear 

and stimulate sensory receptors. There is a difference between 

hearing and listening. Kline (1996) defines hearing as a passive 

activity and listening as an active one. Simply hearing something 

does not always imply understanding the speaker's meaning. When 

someone listens, they absorb the speaker's knowledge and 

meaning. Hearing is the first and most crucial step. Failure to 

complete this stage will prevent progress to the next.  

2) Understanding 
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This phase marks the second part of listening. Once a person 

has heard something, the following action is to comprehend it, 

which involves breaking down the audio information. They will 

interpret signals from what they've listened to, categorizing these 

signals into various groups. For instance, this can include inquiries, 

directives, locations, colors, etc. According to Kline (1996), 

comprehension during listening can be disrupted by two main 

issues: first, identical words may convey different meanings; 

second, distinct words may express similar meanings. 

3) Remembering  

The third phase in the listening process is remembering. Once 

an individual has grasped the information, the subsequent step 

involves retaining that information. The details understood during 

this phase must be stored for future recall. Kline (1996) identifies 

two categories of memory in this process: short-term memory, 

which enables brief retention lasting only seconds, and long-term 

memory, which facilitates recall over extended periods, from hours 

to even days.  

4) Evaluating 

During this phase, an individual needs to comprehend the 

information they've received. This level is only achievable by 

engaged listeners. Here, the brain assesses the importance of the 

received information. Additionally, the listener categorizes 

evidence, facts, and viewpoints. 

5) Responding 
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In this phase, listeners engage in providing feedback. They 

have various methods to react to the information they receive. 

First, there are direct verbal responses, which can be spoken or 

written. Second, there are clarification-seeking responses, used 

when listeners require more information due to gaps in their 

understanding. Third, paraphrasing responses enable individuals to 

express agreement or disagreement with what they hear. Lastly, 

non-verbal responses involve communicating through symbols or 

gestures, such as giving a thumbs-up. 

Besides the five-step listening process proposed by Babita 

(2013), other scholars have explained listening as a cognitive and 

interactive process. Anderson (1983) describes listening as 

consisting of perception, parsing, and utilization, which are 

essential in processing spoken input during TOEFL Listening 

Section. Similarly, Rost (2002) and Vandergrift (2007) emphasize 

the interaction between bottom-up and top-down processing in 

listening section. Furthermore, Goh (2000) and Buck (2001) argue 

that listening involves both linguistic decoding and the use of 

contextual and background knowledge, making it a complex 

process for EFL learners. 

d. Strategies for Listening Section 

Wenden and Rubin (1987), as referenced in Silviyanti et al., 

(2020), define learning methods as the techniques students employ to 
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grasp English skills and language acquisition. According to Heffernan 

(2006), using techniques may enhance both language skills and 

academic performance (Silviyanti et al., 2020).  

Nation and Newton (2009) identified three ways for listening 

section: bottom up, top down, and interactive strategies. 

1) Buttom-up 

The bottom-up processing model involves listeners starting 

their understanding by breaking down spoken sounds and words, 

then moving on to interpret the message's meaning using the 

information gathered during listening (Nguyen, 2020). This model 

emphasizes the role of acoustic and phonological elements, along 

with the listener's ability to perceive, in effectively processing 

spoken language. It entails a detailed examination of linguistic 

components, starting from identifying phonemes to comprehending 

words and parsing sentences, ultimately leading to an 

understanding of syntax. By following this structured approach to 

auditory information, listeners gradually construct meaning from 

the conveyed message. 

2) Top-down 

In order to understand and comprehend spoken language, top-

down processing in listening comprehension uses preexisting 

information, context, and expectations. This method starts with a 
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general grasp of the subject or background, which is then used to 

decipher the particulars expressed orally. 

3) Interactive strategy 

This listening section model combines top-down and bottom-

up approaches. According to the interactive approach, language 

processing takes place at several levels concurrently. Rumelhart 

(1977) developed this technique when he carried out studies using 

students as subjects. Rumelhart (1977) discovered via his research 

that most pupils had a propensity to formulate their answers using 

predictions. 

3. Listening section in TOEFL test 

According to Asmawati et al., (2022), Deborah (2001), the first 

component of the TOEFL exam, whether on paper or computer, is termed 

Listening section. The following section has fifty items. Learners listen to 

taped recordings and answer multiple-choice enquiries about them. 

Learners are required to listen to audio recordings of several passage types 

to illustrate their grasp of spoken English. Students must pay close 

attention to the tape since it is only played once and does not appear in the 

exam book. The listening section component consists of three parts: 

a. Short dialogue: In this section, students hear brief talks between two 

individuals. Following each conversations, students are asked 

questions concerning the topic discussed. The discussion and question 

will not be replayed. After hearing a question, learners check the four 
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alternative responses in their exam book and pick the best one. Part A 

of the TOEFL exam consists of thirty brief conversations and thirty 

enquiries relating to them. 

b. Long dialogue: Students engage in an informal converse lasting 60-90 

seconds, then face questions with multiple options. Learners listen to 

recordings of extended conversations and questions, then select the 

best response from four selections in the book. Part B of the TOEFL 

exam consists of two discussions and 7–9 questions. 

c. Talks: This section features a discussion lasting 60 to 90 seconds 

focused on school life or academic topics, which is followed by a 

series of multiple-choice questions. Learners listen to the lengthy 

conversations and the corresponding questions on the recording, then 

select the most appropriate answer from four available options in the 

book. Part C of the TOEFL exam includes these three speakers and the 

11-13 related questions. 

4. Difficulties in Listening Section of TOEFL Test 

Difficulties refers to a condition or situation that presents challenges, 

obstacles, or complexities that require extra effort, skill, or strategy to 

overcome. In educational contexts, difficulty often describes the learner’s 

struggle to understand, process, or respond to learning content or tasks. In 

line with this concept, Rahmah (2019) states that the exploration of 

students’ difficulties in the TOEFL listening section can be conducted by 

examining several aspects, including students’ prior knowledge of the 
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TOEFL, first test experience, TOEFL score, listening difficulties, and 

factors influencing listening comprehension. These aspects provide a 

comprehensive understanding of students’ experiences and challenges in 

the TOEFL listening section. 

 According to Goh (2000), difficulties in listening section especially 

in the context of tests like the TOEFL are largely rooted in cognitive 

processing challenges faced by second language learners. Goh (2000) state 

that many learners struggle not only with recognizing spoken words but 

also with processing them in real time, especially when speech is fast, 

contains unfamiliar vocabulary, or includes reduced forms and connected 

speech. These difficulties become more prominent during high-stakes tests 

like the TOEFL, where test-takers are under time pressure and cannot 

replay the audio. Goh (2000) state that such listening difficulties are not 

simply due to a lack of vocabulary or grammar knowledge, but stem from 

the mental effort required to decode, interpret, and retain information 

simultaneously. As a result, learners may miss key ideas or become 

overwhelmed, which significantly affects their overall listening 

performance in the test. 

According to Brown (2007), a difficulty arises when there is a 

mismatch between a learner's capabilities and the demands of the task. 

Difficulties can be cognitive (relating to thinking and understanding), 

affective (relating to emotions and motivation), or environmental (such as 
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distractions or lack of support). Cronbach (1986) state that views 

difficulties as the degree of effort and sometimes anxiety that an individual 

must exert to complete a task; the greater the effort or tension required, the 

higher the level of difficulty.  

According to Goh (2000), listening difficulties experienced by second 

language learners arise from multiple factors, including fast speech rate, 

limited vocabulary knowledge, lack of background knowledge, difficulty 

in identifying main ideas and details, and unfamiliar accents, all of which 

interfere with real-time processing of spoken input. According to Fitria 

(2021), students’ difficulties in the TOEFL Listening section can be 

categorized into several aspects, namely speaker and speech features, 

language (vocabulary and grammar), test and format, technical and 

environmental factors, and individual and psychological factors. 

a. Speech rate 

TOEFL listening materials feature native speakers who speak at a 

natural speed, which may be too fast for non-native listeners. 

According to Buck (2001) Fast speech rate can reduce comprehension 

because listeners may not be able to segment the input into meaningful 

units in time. 

b. Vocabulary limitations 

Limited knowledge of academic vocabulary or idiomatic 

expressions often leads to poor comprehension. Nation (2001) state 
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that a lack of vocabulary knowledge is one of the major causes of poor 

listening comprehension. 

c. Lack of Background knowledge 

TOEFL listening passages are often based on academic topics that 

require prior knowledge to fully understand. According to Anderson & 

Lynch (1988), Understanding spoken language is not just a matter of 

decoding sounds; it also involves drawing on prior knowledge. 

d. Difficulty in identifying Main ideas and Details 

Some test takers struggle to distinguish main ideas from 

supporting details, which is essential for answering questions 

accurately. Brown (2001) state that Listening Comprehension requires 

the listener to extract the gist and identify key points from a spoken 

text. 

e. Accent and pronunciation Issues 

The TOEFL includes speakers with various English accents 

(American, British, Canadian), which can confuse listeners who are 

not familiar with these accent differences. Goh (2000) state that 

Learners often report that unfamiliar accents can significantly hinder 

their listening performance. 

 Relevant Research  B.

There are several relevan research which deal with the research about 

exploring students difficulties in Listening section TOEFL test, which has : 

Firstly, Romadhon (2022) have conducted research about Investigating 

Problems Faced by Students in Listening Section of TOEFL Test. This study 
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finding out what holds back students from doing well on the TOEFL listening 

exam is central to this study's overall aim. The fifth semester AK19A class 

consisted of 36 students, and the whole population was sampled for this study. 

In this study, the quantitative descriptive approach was used. A sample of 36 

participants from Piksi Input Serang's fifth semester accounting diploma class 

served as the basis sample for this study. The study instrument was based on 

an instrument cited from Hamouda (2013). The results are organized into 

seven categories, each of which has 27 statements asking students about their 

difficulties with listening comprehension. Section one asked students 

regarding their concerns about the content of the TOEFL listening section. 

This section contains six statements. To determine how frequently and in what 

proportion the participants experienced the issue during the TOEFL listening 

phase, the questionnaire items were evaluated.  

Second, Aprino & Elfrida; Aziz (2022). The objective of this reseach is to 

find out the difficulties and the dominant factor that faced by the English 

students in understanding the listening section of the toefl test. This research 

used descriptive quantitative method. The population of the research was 

students who have got the treatment by the UPT BAHASA Universitas 

Bengkulu academic year 2017. There were 18 students, and all of this 

population are taken as sample in this research. The instrument of the 

reasearch was questionnaire adopted from Hamouda in Raini (2019). The 

questionnaire consist of 27 statements and devided into 7 tables. The result of 
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this research shown that the highest percentage by using mean is in physical 

setting (50%) and the dominant factor is in physical setting (50%) where the 

problem that were the difficulty to concentrate with noises around and unclear 

sounds from poor quality-CD player are the biggest difficulties to the English 

students UNIB. 

Additionally, Nur (2021). This study is to know the students’ difficulty in 

doing the TOEFL prediction test, especially the listening section in ITB AAS 

Indonesia. This study uses descriptive qualitative research by using a 

questionnaire. The result shows that the students’ difficulty in doing TOEFL 

listening both external and internal factors. 

Moving to Hidayanti, Zuhairi & Kurniasih (2021) have conducted 

research about Strategies for Answering TOEFL: The Correlation Study 

Between Its Use and the EFL Students’ Listening Score. This study was taken 

place in Universitas Islam Malang, especially English Department Students at 

Faculty of Education. The objectives are to investigate whether there is 

significant different on the strategy attainment between high and low achiever 

students and to know the interrelation between the strategy use and their 

listening score. The quantitative approach was implemented, focusing on the 

Independent T-test and correlation data analysis. The result on Table 1 reveals 

that the high achiever students attained higher mean for most of strategies. 

This means that there is no significant correlation between the strategy choice 
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and the students’ listening scores for TOEFL. This implies the use of strategies 

did not affect the students listening scorein TOEFL test. 

Similarly La’biran and Dewi (2023), The aim of this research was to 

identify the challenges encountered by students while engaging with TOEFL 

Preparation Tests within the English Study Program at FKIP UKI TORAJA. 

The research employed a descriptive qualitative method and collected data 

through interviews. The data was then analyzed using three main stages: the 

data reduction, data display, and drawing conclusions. After analyzing and 

discussing the findings, it can be concluded that 8th semester English 

Department students at UKI Toraja encounter various difficulties when 

listening to TOEFL Preparation tests, which can be categorized into three main 

areas. Each category presents different challenges. Regarding the 

comprehension of listening materials, students face difficulties with complex 

grammatical structures, understanding every word in spoken discourse, 

interpreting the meaning of lengthy spoken texts, and encountering unfamiliar 

vocabulary. Additionally, students encounter difficulties related to listening 

itself, including anxiety, deducing the meaning of unknown words, lack of 

concentration, unclear pronunciation, difficulty with retention, losing focus, 

and listening without transcripts. Furthermore, students also face obstacles 

related to the physical setting, such as poor-quality cassettes or discs, 

inadequate equipment, and background noise. 
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Additionally, Nurmala (2021), The objectives of this research were to 

investigate the students’ difficulties in making inference, to know the cause of 

students’ difficulties in making inference, and to investigate the way to 

overcome in making inference in TOEFL listening test. The researcher 

analyzed those phenomena based on the consideration of the students’ problem 

in making inference in TOEFL listening test investigated in the process of pre-

survey. The method of this research was qualitative research in the form of a 

case study carried out at English Department Students at IAIN Metro. The 

primary sources of this research are the document of seventh semester 

students’ of IAIN Metro that consists of 15 students. The researcher used 

observation, documentation and interview in collecting the data. The research 

results show students’ difficulties in making inference in TOEFL listening test 

that consist of propositional inferences and pragmatic inferences. In addition, 

the second research result is about the cause the students’ difficulties in 

making inference in TOEFL listening test were being not able to comprehend 

the surface elements such as phonemes, words, intonation or grammatical 

category, being not able to understand pragmatic context, being not able to 

determine meaning of auditory input and being not able develop the gist a 

global or comprehensive understanding.  

Wahyuningsih & Arif; AlFauzi (2024), This study attempted to explore 

EFL learners’ difficulties in dealing question of reading section in TOEFL test. 

Qualitative case study research design and semi –structuredinterview 
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astheinstrument to gain the data. The resultsof this study are expected to have 

practical contribution on determiningthe appropriate strategies employed to 

minimize students’ error during answering TOEFL test. 

Agus (2018), This research was aimed to investigate what are the most 

difficult skills in TOEFL Reading Comprehension section and what are 

strategies frequently used by students to do overcome the difficulties 

answering TOEFL Reading Comprehension section in English Study Program 

Academic year 2015 at IAIN Curup. Thus study employed descriptive method 

which was present in quantitative way. The instrument of this research were 

test and questionnaire. The data was tabulated in percentage formula and the 

result of this research shows the most difficult skills and strategies students 

used do to overcome the difficulties in answering TOEFL Reading 

comprehension section. Based on the finding, there is one the most difficult 

skill, it is skill 6 with percentage 15.46% than of the five existing strategies for 

answering the TOEFL reading comprehension section it was found that 

students used the five existing strategies to answer questions where the 

questions contained the existing question skills. 

Additionally, Bulan & Nur; Wahyuni (2023), This study explores the 

difficulties of EFL students in learning the TOEFL ITP of Structure and 

Written Expression (SWE) and how EFL students overcome these difficulties 

in learning the TOEFL ITP of SWE. This study employed a narrative inquiry 

design. The data used in this study is qualitative data obtained from 
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information provided by participants through questionnaires and interviews. 

The results of the study revealed several difficulties for students in learning 

TOEFL ITP, namely sentences with multiple clauses, sentences with inverted 

subjects and verbs, problems with prepositions, problems with the form of the 

verb, sentences with one clause, and problems with subject-verb agreement. 

The findings in this research are expected to give an empirical contribution to 

TOEFL teachers' efforts to pay attention to students' difficulties in learning 

TOEFL ITP, especially SWE. 

Abdul, Jannah, and Sarah (2017). The title of this research is “EFL 

Students’ Strategies Dealing with Common Difficulties in TOEFL Reading 

Comprehension Section”. This research focused on understanding students’ 

difficulties and strategies to deal with TOEFL reading comprehension. The 

setting of the study was at English Education Department of Syiah Kuala 

University and the participant were thirty undergraduate students. This study 

used descriptive quantitative method. The data collection techniques of this 

research were test and questionnaires. The researchers analyzed the data from 

thetest using the lists of aspects and skills in reading comprehension. While 

for questionnaires, the scoring was using 4-point Likert scale. The results from 

this research indicated five difficult reading aspects encountered by the 

students; answer implied detail questions correctly by percentage 26%, answer 

stated detail questions correctly by percentage 14%, the use of context to give 

meanings of difficult words by percentage 12%, answer main idea questions 
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correctly by percentage 11%, and determine meanings from word parts by 

percentage 9%. In addition, their strategies to complete the reading 

comprehension section of the TOEFL test were also found. 

Lastly, Fadilla (2020), This study was conducted based on the fact that a 

lot of learners and test-takers face difficulty in achieving satisfying TOEFL 

scores as being assumed they did not well prepare for the test. This study 

investigated EFL students’ preparation to find their learning strategies for each 

section of the TOEFL test. This qualitative research was conducted by using a 

semi-structured interview with the protocol and recorder as the instruments to 

obtain the information about EFL students’ preparation in taking the TOEFL 

test. The findings revealed that students were aware to use study skills during 

their preparation as they showed significant responses of being ready to 

prepare. Furthermore, for each section of the TOEFL test students involved in 

some preparations. In preparing for listening comprehension, students 

performed practicing the test and exposing to listening to authentic materials. 

For structure and written expression, students learned about grammar, 

practiced the test, and made notes about the topics. Lastly, for the reading 

comprehension section, students did not only practice the test but also 

involved in reading authentic materials exposure, asking questions strategies 

and made notes about the vocabulary. 

From the series of research above, although many previous studies have 

discussed students’ difficulties in the TOEFL Listening section, most of them 
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remain general and mainly use quantitave approaches. Consequently, students’ 

contextual backgrounds and personal experiences have not been explored in 

depth from a qualitative perspective. 

To address this gap, the present study employs a qualitative case study 

focusing on nineth-semester students of the English Education Department at 

the State Islamic University of Sultan Syarif Kasim Riau. This study 

specifically examines students who are preparing to fulfill the TOEFL 

graduation requirement. By exploring their real-life experiences in facing the 

listening section, this research provides a more contextual and practical 

understanding of students’ listening difficulties. 

 Conceptual Framework C.

This part describes about a conceptual framework to describe and provide 

a theoretical framework to avoid misunderstandings and misinterpretations in 

this study as a figure below. 

 

Figure II. 1 

Students Difficulties in Listening Section of TOEFL Test 
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b. Vocabulary limitation 

c. Lack of background knowledge 

d. Difficulty in identifying main 

ideas and details 

e. Accent and pronunciation issues 
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CHAPTER III 

RESEARCH METHOD 

 Research Design  A.

This research is a qualitative research with a case study research design, 

because this research will describe and explore in detail and holistically 

Exploring students difficulties in TOEFL Test spesifically in listening 

comprehension. This is in accordance with the opinion of Creswell (2012) 

who defines that qualitative research focuses on describing phenomena and 

gaining in-depth understanding of the meanings derived from words. 

Qualitative research is interpretative research; the inquirer is typically 

involved in a sustained and intensive experience with participants. This 

introduces a range of strategic, ethical, and personal issues into the qualitative 

research process (Locke, Spirduso, & Silverman, 2013). 

Case study is research that focuses on one unit such as an individual, a 

group, an organization or a program, which aims to obtain a detailed and clear 

picture and an in-depth understanding of the case being studied. A case study, 

in a research context, is an in-depth and holistic research approach to a 

particular case or phenomenon. Yin (2014) and Creswell (2013) are two well-

known researchers who have provided many guidelines regarding case study 

research design. A case study is an in-depth exploration and analysis of a 

bounded system, be it an activity, event, process, or individuals. It involves a 

detailed, contextual examination of a specific instance or phenomenon to gain 

insights into underlying principles, patterns, and unique characteristics ( 

Creswell, 2012). A case study is an important type of ethnography, although it 
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differs from an ethnography in several important ways. Case study researchers 

may focus on a program, event, or activity involving individuals rather than a 

group ( Stake, 1995 ). As a result, case studies provide researchers with a 

useful way to delve deeply into actual circumstances, reveal complex 

relationships, and offer deep insights that can guide theory, practice, and 

decision making in a variety of fields. Thus, the choice of case study as a 

research strategy is in line with theoretical ideas and research objectives, and 

the researcher chose case study because the researcher focused on 9th 

semester English language education students who used the TOEFL test. 

 Research Site and Time B.

This research was conducted at Department of English Education 

University of Sultan Syarif Kasim Riau, in October 2025. The location was 

chosen because it was easy to researcher conduct the study. This choice was 

also supported by preliminary observations, which revealed research problems 

at the University of Sultan Syarif Kasim Riau. 

 Source of Data C.

Source data for qualitative research could come from many sources 

including documentation, interviews, observations, audio visual recordings, 

and physical artifacts (Creswell, 2012). The research data will be collected 

from participants and sources. Data in qualitative methods will be divided into 

primary data and secondary data (Creswell, 2012 ). The classification of data 

in this study included primary data, which refers to information obtained 

firsthand or through direct engagement with participants (Creswell, 2012).  
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Primary data in this research were obtained from the results of filling 

out questionnaires and the results of interview with participants. Interview that 

will be conducted with participants will be transcribed, and from the transcript 

results, researcher will collect data. Then, the data from the questionnaire will 

be analyzed to obtain additional information regarding the research topic. 

Secondary data will be information that has been collected, analyzed, and 

interpreted by someone else for purposes other than the research to be 

conducted (Creswell, 2012). The data will be previously available and will not 

be gathered firsthand by the researcher. In this study, secondary data will 

consist of books and journal articles. 

 Participant and Sample D.

Participants in this research consisted of 30 ninth-semester students at 

University of Sultan Syarif Kasim Riau. Researcher choose ninth-semester 

students because they have the characteristics needed to understand research 

phenomena, and usually in this semester students have started registering for 

the TOEFL test as a requirement for thesis. Informants were selected based on 

students who had taken the TOEFL test. 

The researcher used a purposive sampling technique in this research. 

Purposive sampling is a sampling method in which researchers deliberately 

select participants or sample elements based on certain criteria that are 

considered relevant to the research objectives. This approach is not random 

and is carried out with the specific aim of obtaining the most relevant or 

representative information related to the research topic. 
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According to Patton (1990), purposive sampling is the selection of a 

sample based on the discretion of the researcher who considers a group of 

individuals or situations to be the most useful source of information for the 

research. Creswell (2013) defines purposive sampling as a sampling process 

conducted by a researcher who selects participants because they have the 

characteristics necessary to understand the research phenomenon. This 

researcher use a sampling technique as described by Creswell (2007) in 

qualitative research. Purposive sampling will be used to select participants and 

places based on the characteristics needed to understand the research 

phenomenon, and those who take the TOEFL test. As Yin (2018) explains, 

purposive sampling allows researchers to choose participants who possess 

unique or rich information related to the research problem, making it suitable 

for exploratory and qualitative research. 

In this research, one class consisting of 30 students who have taken the 

TOEFL test was selected based on the criterion that they had low scores in the 

Listening Comprehension section, making them suitable for questionnaire-

based data collection. Furthermore, detailed insights will be gathered through 

interview with 3 chosen students who obtained the lowest scores in Listening 

Comprehension compared to their peers. 

 Data Collection Techniques E.

In this study, the researcher use two types of data collection. The two 

types of collecting data are questionnaires and interviews: 
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1. Questionnaire 

In this research the questionnaire was employed to collect data 

about The students difficulties in Listening section of TOEFL Test at 

Department of English Education University of Sultan Syarif Kasim Riau 

in general. McNabb (2004, p.109), stated that a questionnaire could be 

used to gather information about a large number of respondents 

(populations) or small groups (samples). 

According to Yin (2014), a questionnaire is a tool used in research 

to collect data through a series of written questions designed to achieve 

certain research objectives. Questionnaires are often used in quantitative 

research to collect data from a number of respondents in a systematic and 

standardized way. Yin (2014) also emphasized the importance of careful 

questionnaire design in order to obtain valid and reliable data. The gain the 

data about the students difficulties in Listening section of TOEFL Test at 

Department of English Education University of Sultan Syarif Kasim Riau. 

The questionnaire is a method of gathering data in which the responder is 

given a written question by the researcher and asked for an answer. 

In this research, researcher used a closed questionnaire. According 

to Komalasari (2011), a closed questionnaire is a type of questionnaire 

whose questions or statements do not give respondents the freedom to 

answer according to their own opinions or desires. Researcher choose to 

use a closed questionnaire because closed questions or statements help 

provide answers faster. In addition, the use of a closed questionnaire also 
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make it easier for researcher to analyse data and ensure that responses 

remain focused and measurable, as stated by Komalasari (2011). 

Table III. 1 

Blueprint Exploring Students Difficulties in  

Listening section of TOEFL Test 

No Domain/aspect 
Item 

numbers 
Scale 

1 Speaker and speech features 1-4 Likert 1-5 

2 Language (vocab and grammar) 5-7 Likert 1-5 

3 Test and format 8-10 Likert 1-5 

4 Technical and environment 11-12 Likert 1-5 

5 Individual and psychological  13-15 Likert 1-5 

Adopted from Fitria (2021) 

2. Interview 

In this research, interview used as a second technique to explore 

students difficulties of TOEFL test spesifically in listening comprehension, 

because the purpose of the interview is to explore experiences, views and 

other reasons to answer research questions in detail to obtain in-depth 

information about students difficulties in TOEFL test spesifically in 

listening comprehension. Interview is considered an effective method for 

gathering in-depth data and understanding context. Interviews in a 

qualitative approach are often structured or semi-structured, allowing the 

researcher to explore various dimensions of the respondent's experiences 

or views. In line with this, (Creswell 2012) In a qualitative approach, 

interviews are used to gain an in-depth understanding of individual views, 

experiences and interpretations of a phenomenon. 
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This interviews in this study were conducted in Indonesian, the 

native language of the participants. This approach was chosen to obtain 

accurate and rich data reflecting the participants’ true experiences. Using 

participants first language helps prevent loss of meaning or nuance due to 

limited proficiency in a foreign language. This method is supported by Ali 

et al. (2021), who state that qualitative interviews should be conducted in a 

language familiar to participants to capture cultural context and emic 

meaning accurately. Squires (2009) also emphasizes that direct translation 

can alter the meaning of data; therefore, interviews should be conducted in 

participants native language. The interview results were transcribed in the 

original language and later translated into English if needed for publication 

purposes. 

In addition, the use of the interview method is very relevant when 

the data from the questionnaire is incomplete, thereby allowing researchers 

to obtain more in-depth information. Therefore, semi-structured interviews 

will be used in this research. Semi-structured interviews can explore 

individual perspectives in depth. According to Charmaz (2006), Semi-

structured interview as a method in which the researcher asks initial, 

directed questions but gives respondents the freedom to express their own 

meaning. and additionally, semi-structured interviews provide sufficient 

framework to ensure targeted data collection, while still allowing room for 

flexibility and adaptability.  
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This study employed an interview method, where three students 

who had achieved the lowest marks in TOEFL test in listening 

comprehension. This approach ensured a comprehensive understanding of 

the students face difficulties in Listening section of TOEFL test.This 

approach also aim to encourage students to express their opinions or 

feelings freely, using their first language, such as Indonesian or another 

mother tongue, to ensure that the responses given occurred with 

confidence. In addition, the interview process was recorded using a 

smartphone, in accordance with suggestions from Ary (2010) and opinions 

agreed with by Creswell (2012). Mobile note-taking was considered an 

efficient way to record participants' responses during the interview 

process. 

Table III. 2 

Blueprint Exploring Students Difficulties in  

Listening Section of TOEFL Test 

No Category Focus area 

1 First knowledge of 

TOEFL 

Exploring when and how students first learned 

about the TOEFL and their early understanding 

of the Listening section 

2 First test experience Understanding students’ first experience and 

emotional response during the TOEFL test 

3 TOEFL score Knowing the score students achieved and what 

may have contributed to that result 

4 

 

5 

Listening difficulty 

 

Influencing factors in 

Listening 

Comprehension 

Identifying the most difficult element in the 

TOEFL Listening section according to 

students’ own experience 

Examining various factors such as audio 

quality, accent, speed, vocabulary, mental and 

physical conditions and environment. 

Adopted from Siti Rahmah (2019) 
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 Data Trustworthiness F.

Trustworthiness refers to the extent to which research results are 

reliable and trustworthy. Reliability and internal validity are two main 

concepts that contribute to trustworthiness in qualitative research. Reliability 

refers to the consistency and stability of findings or research results. To 

achieve reliability in qualitative research, researchers need to ensure that 

findings can be repeated or rediscovered by other researchers in the same or 

similar context. This involves using clear, consistent, and repeatable methods 

in data collection and analysis. Internal validity measures the extent to which 

research conclusions or interpretations reflect true cause-and-effect 

relationships. To increase internal validity, researchers need to pay attention to 

variable control, comparison of controls, and monitoring of factors that can 

influence the results. The use of triangulation techniques, in which data is 

collected from multiple sources or methods, can also increase internal validity. 

Triangulation in research refers to the use of multiple methods, data 

sources, investigators, or theoretical perspectives to study a phenomenon. This 

approach aims to enhance the validity and reliability of findings by cross-

verifying information from different angles or sources. Triangulation is 

commonly employed in both qualitative and quantitative research to provide a 

more comprehensive and well-rounded understanding of the research topic. 

The underlying assumption is that convergence of evidence from diverse 

sources or methods increases the robustness and credibility of the study's 

results. In doing the triangulation for this study, the research will be use 
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triangulation by sources where the researcher interviewed students, distributed 

questionnaires for students and collected students’ documents to recheck the 

data about the students difficulties in TOEFL test spesifically in listening 

comprehension. 

According to Creswell (2012), triangulation of source involved the use 

of more than one data source to verify the information obtained. The following 

will be the procedure to be used: 

1. Data Analysis: The data collected is analyzed separately to understand the 

information contained therein. 

2. Data Correlation: Data obtained from various sources is compared to 

verify the information obtained. 

3. Data Validation: The data obtained is checked to ensure that it is accurate 

and reliable. 

By using triangulation of sources, researchers could increase the 

accuracy and reliability of the data obtained, as well as obtain a more 

comprehensive and accurate picture of the phenomenon under study. 

 Data Analysis Techniques G.

In this research, the researcher used two types of techniques in 

analysing the data, namely questionnaire and interview. Data analysis is the 

process of analyzing, interpreting, and presenting information contained in 

data to support decision making, and often employs the application of relevant 

statistical methods or qualitative analysis techniques. Data analysis is a 

continuous process conducted by researchers, emphasizing the examination of 
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the data gathered in qualitative research (Bryman, 2012). Matthew Miles 

(2014) and Michael Huberman (1992) assert the existence of three qualitative 

analysis procedures. The subsequent section outlines the stages of data 

analysis in qualitative research. 

1. Data Collection 

The first stage in qualitative research, where the researcher collects 

information through various techniques such as in-depth interviews, and 

questionnaire gain an in-depth understanding of the phenomenon being 

studied. The initial phase of data analysis involves gathering feedback 

through closed-ended questionnaires and open-ended interviews. 

 

2. Data Display 

In the second phase, Miles and Huberman (1994) described Data 

Display as an organized and succinct presentation of information, aiding 

the conclusion-drawing process through a structured assembly of 

information that allows for drawing inferences. The presentation of data is 

undertaken to provide a comprehensive view. 

3. Data Reduction  

The process of simplifying and shrinking collected data, involves 

activities such as coding, thematic grouping, and selecting examples of 

quotations. The goal is to identify the core of the data, extract meaning, 

and focus analysis on the most relevant and significant aspects. 
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4. Conclusion drawing 

Conclusion drawing refers to the process of formulating final 

insights, inferences, or deductions based on the analysis and interpretation 

of collected data or information. It involves synthesizing findings and 

making reasoned judgments to address the research questions or 

objectives. The conclusions drawn provide a summary and resolution to 

the research inquiry, often contributing to the broader understanding of the 

subject under investigation. 

 Research Procedures H.

The following are the research procedures, which is divided into 

preparation stages and implementation stages: 

1. Preparation Stage 

a. Conduct preliminary research related to research topics within the 

English Education University of Sultan Syarif Kasim Riau 

b. Develop research instruments such as Questionnaires and Interview 

about the students difficulties in Listening section of TOEFL test  

c. Validate the instruments that have been prepared 

2. Implementation Stage 

After preparations are complete, the implementation phase begin by 

determining the class that would be the research subject and the research 

schedule. The research subjects were ninth-semester students of the 

English Language Education Study Program who had taken the TOEFL 

test. A total of 30 students were selected using purposive sampling based 
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on relevant criteria. The students were asked to complete a questionnaire 

regarding their difficulties in the listening section of the TOEFL test. 

This was followed by conducting in-depth interviews with research 

subjects, namely 3 students. The data were collected from the results of 

filling out questionnaires and recorded interviews. After that, data analysis 

was carried out on all the collected data. The results of the data analysis 

were interpreted and then summarized to be written in a research report. 

Finally, a request for a letter of proof of research implementation was 

submitted to the university. 
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

 Conclusion A.

Based on the results of questionnaires and interviews, it can be 

concluded that students encountered various difficulties in the listening 

comprehension section of the TOEFL test. The main difficulties were related 

to understanding different accents, following fast speech, limited vocabulary 

knowledge, and anxiety during the test. Technical and environmental issues 

such as unclear audio and distracting surroundings also made comprehension 

more difficult. 

The findings also revealed that these difficulties occurred because of 

limited listening practice, lack of exposure to native English input, 

psychological tension, and poor testing conditions. Many students admitted 

that they rarely practiced listening and were unfamiliar with authentic spoken 

English. Emotional factors such as nervousness and fear of failure further 

reduced their concentration. Therefore, the difficulties faced by students were 

not only linguistic but also psychological and situational in nature. 

Overall, this study highlights that improving listening performance in 

TOEFL requires consistent exposure, vocabulary enrichment, mental 

readiness, and supportive test environments. 

 Suggestion B.

Based on the findings and conclusions of this research, several 

suggestions are proposed to help improve students' listening comprehension 

section performance in the TOEFL test. 
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1. For students 

Students are advised to increase their exposure to real English 

listening materials such as podcasts, films, YouTube channels, or o snline 

TOEFL listening practices. Regularly listening to authentic audio can help 

them get used to different accents, speech speeds, and vocabulary usage. In 

addition, students should learn to apply effective note-taking methods and 

self-control strategies to stay focused during long listening sections. 

Managing anxiety and maintaining concentration can greatly improve their 

listening performance during the test. 

2. For lectures and instructors  

Lecturers are encouraged to provide more listening activities that 

simulate actual TOEFL test conditions. These can include recordings with 

varied accents, natural speech rates, and real exam-style questions. It is 

also recommended that teachers include short warm-up or relaxation 

sessions before listening exercises to reduce students' nervousness. 

Furthermore, diagnostic or formative assessments can help teachers 

identify individual students' weaknesses and design more focused listening 

exercises to address them. 

3. For institutions or language centers 

Educational institutions and language centers should ensure that all 

technical facilities such as speakers, headphones, and classrooms are in 

good working condition to support listening activities. A quiet, 

comfortable testing environment with minimal distractions is also 
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important for maintaining students’ focus. In addition, offering regular 

TOEFL preparation programs or listening workshops can help students 

strengthen their language ability, build confidence, and become more 

familiar with test formats. 

4. For future researcher 

Future researchers are encouraged to involve a larger number of 

participants and combine both quantitative and qualitative approaches to 

obtain more comprehensive results. Further studies could also explore the 

effectiveness of particular listening strategies, learning techniques, or 

training models in helping EFL learners overcome difficulties in TOEFL 

listening comprehension. 
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2 APR 

3 MA 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
APPENDIX 2 

Interview Protocol 



 

 

 

INTERVIEW PROTOCOL 

 

 

 

No Questions 

1. When did you learn about TOEFL for the first time and what did you know 

about listening comprehension of TOEFL test? 

(Kapan kamu pertama kali belajar tentang TOEFL dan apa yang kamu 

ketahui tentang listening comprehension pada tes TOEFL?) 

2. When did you take the TOEFL test for the first time and how did you feel? 

(Kapan kamu mengikuti tes TOEFL untuk pertama kalinya dan 

bagaimana perasaanmu?) 

3. What did the highest score you get in TOEFL test? 

(Berapa skor tertinggi yang kamu dapatkan dalam tes TOEFL?) 

4. Based on your experience, what is the most difficult element in answering 

listening section of TOEFL test? 

(Berdasarkan pengalamanmu, apa unsur yang paling sulit dalam 

menjawab bagian listening pada tes TOEFL?) 

5. What are the factors influencing the difficulty in answering listening 

comprehension of TOEFL test? 

(Apa saja factor – factor yang mempengaruhi kesulitan dalam 

menjawab bagian listening pada tes TOEFL?) 

6. What are the problems related to listening materials involve tools of TOEFL 

test? 

(Apa saja masalah yang berkaitan dengan bahan mendengarkan atau 

alat bantu dalam tes TOEFL?) 

7. What are difficulties related to the content of the listening test of TOEFL test? 

(Apa saja kesulitan yang berkaitan denga nisi (content) dari tes 

listening TOEFL?) 

8. What are the problems related to the mental condition in answering listening 

comprehension of TOEFL test? 

(Apa saja masalah yang berkaitan dengan kondisi mental dalam 

menjawab bagian listening comprehension pada tes TOEFL?) 

9. What are the difficulties related to physical condition in answering listening 

comprehension of TOEFL test? 

(Apa saja kesulitan yang berkaitan dengan kondisi fisik dalam 

menjawab bagian listening comprehension pada tes TOEFL?) 

10. What are the problems related to environmental condition in answering 

listening comprehension of TOEFL test? 

(Apa saja masalah yang berkaitan dengan kondisi lingkungan dalam 



 

 

 

 menjawab bagian listening comprehension pada tes TOEFL?) 

11. What are the other factors influencing the difficulty in answering listening 

comprehension of TOEFL test? 

(Apa saja factor lain yang mempengaruhi kesulitan dalam menjawab 

listening comprehension pada tes TOEFL?) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 3 

Transcript Interview (Verbatim) 



 

 

 

Transcript Interview (Verbatim) 

 

Interviewee : KN 

Status : Student 

Interviewer : Salsabilla Azzahra 

Participant code : P1 

Topic : Students’ difficulties in listening section of TOEFL test 

Date : October, 19
th

 2025 

Time : 17.20 PM 

Location : Caffe 
 

 

Column1 Statement 

Interviewer Sebelumnya perkenalkan, saya Salsabilla Azzahra, mahasiswi jurusan 

Pendidikan Bahasa Inggris, Fakultas arbiyah dan Keguruan, di UIN Suska, Riau. 

Eee, sebelumnya terima kasih, ya, sudah mau bantuin aku interview. 

Kita santai aja, nggak usah formal – formal banget, lah. Aku cuma mau nanya 

sedikit tentang pengalaman kamu waktu mengerjakan listening TOEFL. 

Sebelumnya, aku mau bertanya, apakah kamu bersedia? Dan juga aku izin, ya, 

untuk ngerekam interview ini! 

Interviewee Oh, boleh. Silahkan. 

Interviewer Oke, langsung aja, ya, kita mulai. 

 

Ee, yang pertama, aku ingin nanya, kapan pertama kali kamu belajar tentang TOEFL 

dan apa saja yang kamu ketahui tentang listening comprehension pada tes TOEFL? 

Interviewee Pertama kali aku belajar TOEFL, sebenarnya untuk yang formal itu masih belum, ya, 

Sal, soalnya belajar TOEFL itu cuma kayak mungkin dari TikTok, terus dari buku, tapi 

kalau untuk belajar kursus itu aku gak pernah sama sekali. 

 

Cuman untuk di bidang Listening Comprehension-nya, aku tahu semenjak aku kuliah 

semester 1 atau semester 2, kita kan ada belajar Listening sama Pak Desyutusendra, gitu 

kan. Terus, itu aja sih yang aku tahu tentang Listening. 

Interviewer Oke, kita langsung ke pertanyaan berikutnya aja, ya. Kapan kamu mengikuti tes TOEFL 

untuk pertama kalinya dan bagaimana perasaan kamu pas mengikuti tes TOEFL 

tersebut? 

Interviewee Oke, pertama kali ikuti tes TOEFL itu pas semester 7. Kan kalau di UIN itu kan kalau 

untuk syarat sedang munaqosah harus tes TOEFL, TOEFL sama TOAFL. 



 

 

 

 Nah, untuk perasaan aku itu ya, bagaimana perasaan aku, jujur cemas, takut juga skornya 

gak nyampe karena kan ada kriteria khusus untuk bisa lolos. Kalau gak salah skornya 

itu berapa ya? 350 atau 500 ya? 350? Eh, 400 untuk anak bahasa Inggris. Jadi, merasa 

cemas juga karena takut gak lolos, ngulang lagi, kan, juga bayar, kan. Makanya perasaan 

itu cemas, takut, dan, dan tegang aja gitu, berasa tegang di ruang tes. 

Interviewer Oke, selanjutnya, berapa skor tertinggi yang kamu dapatkan dalam tes TOEFL tersebut? 

Interviewee Skor  tertinggi,  ini  bagaimana?  Reading  atau  Listening?  Yang  Listening  dan 

keseluruhan? 

Interviewer Keseluruhan 

Interviewee Jadi, total skor aku kemarin kalau gak salah, 450-an. 450-an. Ya, tapi gak nyampe 500, 

sekitar 450-an gitu. Yang paling tertinggi itu Reading, yang paling terendah itu 

Listening, karena Listening itu sangat-sangat menulitkan menurut aku. Dia audionya 

kadang gak jelas, terus aksen yang dipakai gak terlalu bisa aku kuasai, karena kan 

kadang ada aksen British, terus susah juga memahaminya. 

Interviewer Oke, ke pertanyaan selanjutnya. Berdasarkan pengalaman, apa unsur yang paling sulit 

dalam menjawab bagian Listening pada tes TOEFL? 

Interviewee Unsur yang paling sulit? Jadi gini, menurut pengalaman aku pas tes TOEFL di pusat 

bahasa, itu kan ada, kita dikasih audio dulu kan. Nah, dari audio tersebut ada 

instruksinya, coba kamu dengar audio ini, kemudian kamu jawab pertanyaan dari 1 

sampai 5. 

 

Nah, aku kan kemampu Listening aku sangat-sangat jelek, sangat kurang gitu kan, jadi 

untuk mengingat dari soal audio yang aku dengar sebelumnya, dan untuk menjawab 

soal-soal selanjutnya itu, aku udah lupa, dan aku gak dapet poin dari pembicaraan audio 

itu. 

 

Pertama karena aksennya juga, terus mungkin vocabulary aku yang kurang. Iya, 

penggakatannya. Iya, kosa-kotaku itu sama terbatas juga, terus ada beberapa kata juga 

yang gak familiar, makanya aku gak bisa menyimpulkan dari audio yang tersedia gitu. 

Interviewer Baik. Oke, pertanyaan selanjutnya. Apa saja faktor-faktor yang mempengaruhi kesulitan 

kamu dalam menjawab bagian Listening? 

Interviewee Faktor kesulitannya, pertama karena aku cemas, sih, Sal. 

Pertama, pas awal-awal itu kan soalnya soal audio, aku perasaan aku tuh udah cemas, 

takut gak bisa kejawab, jadi aku gak fokus juga, gak fokus. 

 

Nah, yang terus kedua, karena vocabulary tadi, faktor aku terbatasnya vocabulary aku. 

Terus yang ketiga, aku tuh gak terlalu gak terlalu bisa nangkep audio gitu lah, karena 

audionya itu kan kadang kurang jelas juga, terus aksen yang dipakainya juga sulit, dan 

aku juga gak terbiasa dari omongan native speaker-nya langsung, kecuali kalau kita 

bahas ini sesama teman kita, kan kita masih bisa tuh. 

 

Tapi kalau native speaker-nya langsung tuh aku sama sekali bukan sama sekali gak bisa 

ya, bisa dengar sedikit, tapi gak dapat poinnya. 



 

 

 

Interviewer Kalau dari segi latihan, waktu atau mungkin suasana saat tes juga berpengaruh gak? 

Interviewee Sangat-sangat berpengaruh, soalnya kan gini, di ruangan itu kan kita kan kayak betul- 

betul ujian gitu, suasananya tuh tegang, menegangkan, kita gak boleh lihat kiri-kanan, 

cuma fokus ke komputer, dengar audio masing-masing, jadi ya udah, gitu. Takut dan 

cemas aja. 

Interviewer Oke, kepertanyaan selanjutnya, apa saja masalah yang berkaitan dengan bahan listening 

tadi? Atau mungkin ada alat bantu dalam test vocal tuh? Apa saja masalah yang 

berkaitan dengan bahan mendengarkan? Atau mungkin alat bantu dalam test vocal? 

Interviewee Masalah yang berkaitan ya? Kemarin aku pas vocal sempat audionya tuh rusak, Sal. Ya, 

gak kedengeran suaranya putus-putus, itu tuh juga faktor sangat, faktor yang membuat 

aku gak bisa jawab soal listening comprehension. Terus, selain suaranya gak jelas, 

karena aku panik, aku banyak kepencet-kepencet gitu, jadi dia gak keulang lagi 

audionya, keputus audionya, jadi ya udah, aku gak bisa denger lagi audionya itu, gak 

bisa diulang, karena batas seulang itu cuma dua kali. 

 

Jadi kalau... kalau kita ada next soal selanjutnya, gak boleh lagi denger audionya itu. Ya, 

makanya itu yang membuat aku gak bisa sama sekali jawab listening comprehension, 

dan nilai aku rendah di situ. 

Interviewer Kepertanyaan selanjutnya, apa saja kesulitan yang berkaitan dengan isi dari test listening 

tersebut? 

Interviewee Isi? Kalau dari isinya tuh, biasanya kan soal listening comprehension itu kan soal dialog 

ya, soal dialog antara, mungkin teman sebaya, atau dialog antara bos dan karyawannya 

di soal-soal berbagai macam. 

 

Jadi yang poin yang susah dipentingkan itu karena vocabulari tadi, gitu. Banyak kalimat- 

kalimat atau... 

Interviewer Kalimat-kalimat yang sulit ya? 

Interviewee Iya, sulit 

Interviewer Perkataan... Yang gak familiar lah 

Interviewee Betul, perkataan itu gak bisa saya pahami gitu, makanya dari soal-soal itu saya gak bisa 

jawab, gitu. Karena susah untuk menangkap poinnya, gitu. 

Interviewer Dan apa saja masalah yang berkaitan dengan kondisi mental kamu dalam menjawab 

bagian listening tersebut? 

Interviewee Masalah kondisi mental aku yang pertama tadi cemas. 

Interviewer Cemas? Udah pasti ya? 

Interviewee Iya, udah pasti. 

 

Kayak sebelum mulai aja itu aku udah grogi, ya, udah grogi, terus cemas takut gak lolos, 

karena kan kita harus melampaui batas minimum kan, karena kalau gak lolos, ngulang 

lagi. Nah, itu, Sal, udah cemas dari awal, kemudian itu tremor, di depan komputer itu 

kita udah tremor, gitu loh, Sal. 

Interviewer Oke, selanjutnya apa saja kesulitan yang berkaitan dengan kondisi fisikmu? 



 

 

 

Interviewee Oh, fisik. 

 

Kesulitan fisik mungkin di telinga aku ya, Sal. Telinga aku tuh kayak rada-rada kurang 

suka, eh bukan kurang sih, agak kurang ternyata agak kurang gitu, Sal, aku mendengar 

gitu. 

 

jadi harus butuh konsentrasi gitu, karena apalagi ini kan native speaker langsung yang 

ngomong kan, tapi kalau sesama kita masih bisa sih aku mendengar tapi kalau untuk 

native speaker kan kayak ngomongan orang tuh kayak nyatu gitu, gak usah beda dengan 

kalau kita berbahasa Inggris kan agak satu-satunya satu kata kan tapi kalau native itu 

kayak ngomong yang rapet gitu, jadi aku kurang paham dapet poinnya gitu. 

Interviewer Yang selanjutnya, apa saja masalah yang berkaitan dengan kondisi lingkungan nih ya 

sekarang? 

Interviewee Oh, lingkungan mungkin kemarin kan pas kita ujian TOEFL kan rame-rame kan? setiap 

mungkin kalau dalam satu kelas itu ada lah 28 atau 25 sampai 28. 

 

Jadi faktor lingkungannya itu mungkin gini kalau orang yang udah siap, teman-teman 

yang udah siap nih kan, kalau udah siap kan boleh keluar itu tuh aku makin panik 

sedangkan aku masih stuck di soal itu, sedangkan teman-teman yang lain udah pada 

keluar itu sih faktor lingkungannya mempengaruhi kemudian itu dia lingkungan 

mungkin dalamnya tuh ber-AC ya, Sal, gak kuat, gitu. 

Interviewer Dan ini pertanyaan terakhir ya mungkin ada faktor lain gitu yang mengalami kesulitan 

dalam menjawab listening ini? 

Interviewee Faktor lain yang tadi sudah aku sebutin kalau faktornya vocabulary, kemampuan 

mendengar, sama dengan aku yang mudah panik, mudah cemas, dan panic attack terus, 

kemudian faktor lain apa ya itu sih soalnya sangat sulit. 

Interviewer Terima kasih, ya, udah jawab semua pertanyaan dari aku jawaban kamu sangat ngebantu 

banget nih buat skripsi aku nanti apalagi soal pengalamannya yang langsung, nih. 

Interviewee Sama-sama, Sal, Terima kasih juga, ya. 



 

 

 

Interviewee : APR 

Status : Student 

Interviewer : Salsabilla Azzahra 

Participant code : P2 

Topic : Students’ difficulties in listening section of TOEFL test 

Date : October, 20
th

 2025 

Time : 16.57 PM 

Location : Home 
 

 

Column1 Statement 

Interviewer Saya Salsabilla Azzahra, mahasiswi jurusan pendidikan Bahasa Inggris Fakultas 

Tarbiyah dan Keguruan, UIN Suska, Riau. Sebelumnya saya mau berterima 

kasih karena sudah bersedia membantu saya untuk kewawancara ini. Dan kita 

disini santai saja ya, jangan terlalu formal. 

 

Sebelumnya, aku mau bertanya, apakah kamu bersedia? Dan juga aku izin, ya, 

untuk ngerekam interview ini! 

 

Saya cuma mau nanyanya sedikit saja tentang pengalaman kamu waktu ngerjain 

listening di TOEFL Test. Sebelumnya aku mau bertanya nih, bersedia nggak aku 

wawancara? 

Interviewee Oke, aku bersedia. 

Interviewer Dan juga aku minta izin ya untuk direkam. Oke, kalau sudah siap kita mulai saja 

ya. Pertanyaan pertama, kapan kamu pertama kali belajar tentang TOEFL? Dan 

apa yang kamu ketahui tentang listening comprehension pada test TOEFL? 

Interviewee Nah jadi untuk pertama kali belajar TOEFL itu memang sebelum, kan ini 

persyaratan untuk sidang itu kan TOEFL. Jadi pas itu aku belajar pertama kali 

tentang TOEFL. Nah tentang listening yang aku ketahui mungkin secara 

umumnya beberapa aksen yang dipakai itu kan banyak seperti British dan 

American. Cuma itu sih yang aku tahu. 

Interviewer Waktu itu dari mana kamu tahunya tentang test TOEFL ini? Dari kampus, kursus 

atau pengalaman sendiri? 

Interviewee Kalau secara umum tau TOEFL itu memang nggak lama kan. Cuma kalau untuk 

mengikuti test TOEFL itu yang emang langsung mengikutinya, kan, dari 

kampus. Dan perasaan aku ya sedikit gugup sih, karena kan ini kan sebagai 

persyaratan juga untuk mendaftar sidang. 

Interviewer Oke. Kepertanyaan selanjutnya, berapa skor tertinggi yang kamu dapatkan dalam 

test TOEFL? 



 

 

 

Interviewee Nah jadi kemarin test TOEFL aku itu skornya sekitar 457 kalau nggak salah. 

Nggak nyampe 500. 

Interviewer Tinggi ya, itu udah termasuk tinggi loh. Oke. Kepertanyaan selanjutnya aja, 

berdasarkan pengalamanmu apa unsur yang paling sulit dalam menjawab bagian 

listening pada test TOEFL? 

Interviewee Bagian apa? 

Interviewer Sorry. Bagian unsur yang paling sulit dalam menjawab bagian listening pada test 

TOEFL? 

Interviewee Unsurnya itu mungkin karena aksen yang digunakan itu berbeda dengan yang 

biasa aku dengerin sehari-hari. Karena kan yang biasa didengerin itu yang 

Amerikan atau nggak yang orang Indonesia ngomong bahasa Inggris. Bukan 

yang kalau dari listening TOEFL itu kan biasanya ngomong orang native asli. 

Interviewer Agak sulit ya. 

Dan ini apa saja faktor-faktor yang mempengaruhi kesulitan dalam menjawab 

bagian listening pada test TOEFL? 

Interviewee Faktornya itu ya yang berkaitan dengan tadi sih. Pertama aksen yang digunakan. 

Interviewer Aksen, ya. 

Interviewee Terus mungkin karena juga kurang berlatih dalam mendengarkan aksen-aksen 

yang lain jadi nggak familiar. 

Interviewer Nggak  familiar.  Oke.  Apa  ada  masalah  yang  berkaitan  dengan  bahan 

mendengarkan atau alat bantu dalam test TOEFL? 

Interviewee Kalau masalah ini mungkin berkaitan dengan voice dari TOELF nya itu sendiri. 

Kadang ada yang nggak jelas gitu. Terus kan biasanya dari yang listening 

TOEFL itu ada tambahan sound-sound lain gitu biar kita bisa fokus kan. Itu 

kesulitannya. 

Interviewer Atau mungkin ada kata-kata yang jarang terdengar ya? 

Interviewee Vocab aku kan nggak terlalu banyak jadi jarang didengar aku. 

Interviewer Kalau kesulitan yang berkaitan dengan isi konten apakah ada? 

Interviewee Ada sih. Kadang aku setelah dengerin voice-nya itu nggak dapat poin utama dari 

isinya itu karena ya itu tadi. Apa namanya vocabulary yang nggak paham. Jadi 

kalau ada satu vocabulary yang nggak paham pasti yang lain-lainnya itu bingung 

jadinya. 

Interviewer Kalau suara dari listeningnya itu jelas nggak waktu itu? 

Interviewee Sebenarnya jelas-jelas aja sih. 

Interviewer Terlalu cepat ya? 

Interviewee Terlalu cepat terus ada tambahan sound-sound lain gitu biar kita fokus. 

Interviewer Oke. Kalau masalah yang berkaitan dengan kondisi mental dalam menjawab 

bagian listening ada nggak? 

Interviewee Ada. Apalagi ya di bagian listening ini kan emang gugup betul. Karena itu tadi 



 

 

 

 jarang latihan untuk latihan listening. Terus vocabnya banyak yang nggak tahu. 

Jadi memang gugup yang bagian listening sih. Bagian listeningnya ya. Kalau 

bagian reading sama bagian structure itu kan tinggal dibaca. 

Interviewer Iya tinggal baca. Bagian listening emang harus didengar betul-betul. Karena 

cepat juga ya. Itu ada pengulangan nggak? 

Interviewee Tunggu, pengulangan kayaknya ada deh. Cuma sekali ya sekali. 

Interviewer Sekali aja, habis itu langsung di skip? 

Interviewee Yes. Udah nggak bisa dengarkan lagi 

Interviewer Oh udah nggak bisa. 

Langsung ke soal berikutnya. Oh gitu. Kalau kesulitan yang berkaitan dengan 

kondisi fisik nih ada nggak? 

Interviewee Kondisi fisik itu mungkin pas dengerinnya itu sekeliling. Kalau untuk kondisi 

fisik itu sendiri mungkin saat itu aku ngantuk kali ya. Dan bagian listening ini 

cukup bosan dengerin voice-nya itu. 

Interviewer Itu biasanya kamu ngatasinya gimana biar nggak panik? 

Interviewee Kalau dari aku sendiri untuk nggak panik itu ya mencoba untuk tetap tenang sih. 

Terus ya melakukan peregangan sedikit biar tetap fokus dalam mendengarkan 

voice listening itu sendiri. 

Interviewer Apakah ada masalah yang berkaitan dengan kondisi lingkungan saat menjawab 

bagian listening? 

Interviewee Kalau dari awal jawab listening itu kayaknya nggak ada deh kondisi lingkungan 

yang membuat masalah. Karena orang pada fokus dalam tesnya sendiri. Cuma 

paling di bagian akhir ya. Bagian akhir misalnya ada mereka yang udah siap 

duluan jadi itu yang bikin panik. 

Interviewer Ini pertanyaan terakhir. Apa saja faktor lain yang mempengaruhi kesulitan dalam 

menjawab listening comprehension pada tes TOEFL? Mungkin ada faktor 

lainnya? 

Interviewee Faktor lain kesulitannya itu ya karena mungkin waktunya yang mepet jadi nggak 

punya banyak waktu untuk dalam melakukan latihan itu sendiri. Latihan untuk 

listening itu. 

Interviewer Terima kasih ya udah jawab semua pertanyaannya. Jawaban kamu sangat 

ngebantu banget nih buat skripsi aku apalagi soal pengalaman langsungnya. 

Interviewee Terima kasih 



 

 

 

 

Interviewee : MA 

Status : Student 

Interviewer : Salsabilla Azzahra 

Participant code : P3 

Topic : Students’ difficulties in listening section of TOEFL test 

Date : October, 22
th

 2025 

Time : 13.43 PM 

Location : Home 
 

 

Column1 Statement 

Interviewer Saya Salsabilla Azzahra, mahasiswi jurusan Pendidikan Bahasa Inggris di UIN 

SUSKA RIAU, sebelumnya saya ingin berterima kasih karena kamu sudah 

bersedia diwawancarai mengenai pengalaman kamu saat mengerjakan listening 

TOEFL. Boleh ya saya rekam biar nanti gak lupa pas saya tulis hasilnya? 
Interviewee Iya silahkan 

Interviewer Kapan kamu pertama kali belajar tentang TOEFL dan apa yang kamu ketahui 

tentang listening comprehension pada tes TOEFL? 

Interviewee Hmmm… kalau belajar TOEFL yang benar benar belajar tu belum pernah sih, 

tapi aku pernah dikasih tau soal TOEFL tu sama teman dan dosen, katanya salah 

satu bagian pentingnya tu listening. Nah, kalau listening comprehensionnya 

sendiri aku udah pernah belajar di kelas, jadi ya udah ada sedikit gambaran gitu 

Interviewer Terus, kapan kamu pertama kali ikut test TOEFL dan gimana perasaanmu waktu 

itu? 

Interviewee Pertama kali aku ikut tes TOEFL tu pas semester 8 kemarin. Jujur ya deg degan 

kali, takut nilai rendah aja sih 
Interviewer Kalau boleh tau, berapa skor tertinggimu waktu ikut TOEFL? 

Interviewee Waktu itu skor ku sekitar 470, kalau gak salah. Bagian listening nya sih masih 

rendah banget, sekitar 38 gitu. Hehe, masih perlu latihan lah 

Interviewer Dari pengalamanmu, bagian apa yang paling susah waktu ngerjain listening 

TOEFL? 

Interviewee Yang paling susah tu bagian short conversation. Cepat banget ngomongnya, 

jawabannya juga mirip mirip semua. Kadang aku udah yakin sama satu jawaban, 

eh ternyata salah. Jadi kayak harus benar benar fokus sih dari awal sampe akhir 

Interviewer Menurut kamu, apa saja faktor yang bikin listening itu susah? 

Interviewee Menurutku ya, pertama karena kurang terbiasa denger orang ngomong bahasa 

inggris, trus kadang juga karena pengucapan nya beda beda, ada yang pakai 

aksen Amerika, British, jadi bikin bingung. Sama satu lagi, kalau udah gugup 

tuh ya konsentrasi langsung buyar 

Interviewer Kalau dari segi alat bantu, kayak audio atau speakernya, ada kendala gak waktu 

tes? 



 

 

 

Interviewee Nah itu ada banget sih, kadang ya speakernya tu suaranya kecil jadi gak terlalu 

jelas 
Interviewer Kalau dari isi atau konten listening nya sendiri, apa yang bikin susah? 

Interviewee Biasanya sih kalau itu ya topiknya. Kadang bahas hal hal yang gak familiar, dan 

bahasanya juga yang aku sama sekali belum pernah dengar, itu yang bikin aku 

gak ngerti dengan konteksnya, jadi susah nyambung juga sih sama 

pertanyaannya 

Interviewer Kalau dari kondisi mental kamu sendiri waktu ngerjain listening, ada 

pengaruhnya gak? 

Interviewee Ngaruh banget sih, aku tu gampang panikan kalau udah denger audio mulai. 

Takut ketinggalan gitu jadi malah gak fokus. Padahal kalau aku gak panic dan 

bisa tenang mungkin bisa nangkep lebih banyak 

Interviewer Kalau kondisi fisik gimana, pernah gak ngerasa itu ngaruh juga? 

Interviewee Jujur ya kak kalau kondisi fisik ngaruh sih karena pas waktu aku mau ikut tes itu 

aku emang pas lagi kurang kurangnya tidur, jadi pas bagian listening mulai tuh 

kepala kayak berat banget, gak bisa fokus. Akhirnya banyak soal yang kelewat 

dan asal jawab aja 
Interviewer Terus kalau dari lingkungan waktu tes, gimana? 

Interviewee Kadang ganggu juga sih. Pernah waktu tes ada yang batuk dan juga ngegeser 

kursi gitu jadinya buyar fokus ku. Emang kalau tempatnya gak tenang tuh bener 

bener ngaruh 

Interviewer Nah, selain yang tadi kamu sebutin, ada faktor lain gak yang bikin kamu susah 

di listening TOEFL? 

Interviewee Mungkin karena kurang latihan ya. Aku jarang bareng latihan listening, bahkan 

latihan TOEFL sebelum waktu ujian nya aja aku ngerjainnya asal asalan yang 

penting siap aja. Jadi pas yang beneran ujiannya aku malah susah ngejawabnya. 

Kalau aku latihannya dengan bener bener mungkin bisa lebih gampang nangkep 

percakapannya. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 4 

Coding of Interview and Closed- Ended Questionnaires 

Transcript 



 

 

 

No Participant 

code 

Transcript excerpt (original code) Initial meaning 

(keywords) 

Category / sub – 

theme 

Theme 

code 

1. P.1 “kadang ada aksen British, terus 

susah juga memahaminya” 

Difficult to 

understand 

different 

accents 

Difficulty 

understanding 

accent 

D1 

2. P.2 “aksen yang digunakan itu berbeda 

dengan yang biasa aku dengerin 

sehari-hari” 

Unfamiliar 

accent 

Difficulty 

understanding 

accent 

D1 

3. P.3 “karena apalagi ini kan native 

speaker langsung yang ngomong 

kan, tapi kalau sesama kita masih 

bisa sih aku mendengar tapi kalau 

untuk native speaker kan kayak 

ngomongan orang tuh kayak nyatu 

gitu” 

Accent 

variation 

confuses 

students 

Difficulty 

understanding 

accent 

D1 

4. P.1 “tapi kalau native itu kayak 

ngomong yang rapet gitu, jadi aku 

kurang paham dapet poinnya gitu” 

Fast speech 

makes it hard to 

catch the words 

Difficulty with 

words 

D2 

5. P.2 “Terlalu cepat terus ada tambahan 

sound-sound lain gitu biar kita 

focus" 

Fast speech, 

background 

noises  distract 

focus 

Difficulty catching 

words due to speed 

and sound 

distraction 

D2 

6. P.3 “Yang paling susah tu bagian short 

conversation. Cepat banget 

ngomongnya,  jawabannya  juga 

mirip mirip semua” 

Fast speech, 

similar options 

cause confusion 

Difficulty 

understanding due 

to fast speech 

D2 

7. P.1 “terus ada beberapa kata juga yang 

gak familiar” 

Limited 

vocabulary 

Limited vocabulary D3 

8. P.2 “Terus vocabnya banyak yang 

nggak tahu” 

Limited 

vocabulary 

Limited vocabulary D3 

9. P.3 “bahasanya juga yang aku sama 

sekali belum pernah dengar, itu yang 

Don’t 

understand 

Limited vocabulary D3 



 

 

 

No Participant 

code 

Transcript excerpt (original code) Initial meaning 

(keywords) 

Category / sub – 

theme 

Theme 

code 

  bikin aku gak ngerti dengan 

konteksnya” 

unfamiliar 

words 

  

10. P.1 “jujur cemas, takut juga skornya gak 

nyampe, merasa cemas juga karena 

takut gak lolos, perasaan aku tuh 

udah cemas, takut gak bisa kejawab” 

Feeling anxious 

or nervous 

Psychological 

factor (anxiety) 

D4 

11. P.2 “aku tu gampang panikan kalau udah 

denger audio mulai. Takut 

ketinggalan gitu jadi malah gak 

focus” 

Nervousness 

during test 

Psychological 

factor (anxiety) 

D4 

12. P.1 “Terus, selain suaranya gak jelas, 

karena aku panik, aku  banyak 

kepencet-kepencet gitu” 

Panic during 

listening test 

Psychological 

factor (anxiety) 

D4 

13. P.1 “keputus audionya” Poor audio 

quality 

Technical problem D5 

14. P.3 “kadang ya speakernya tu suaranya 

kecil jadi gak terlalu jelas” 

Volume too low Technical problem D5 

15. P.2 “juga kurang berlatih dalam 

mendengarkan aksen-aksen” 

Lack of practice Insufficient 

listening practice 

D6 

16. P.3 “jarang bareng latihan listening, 

bahkan latihan TOEFL sebelum 

waktu ujian nya aja aku ngerjainnya 

asal asalan yang penting siap aja” 

Minimal 

listening 

exposure 

Insufficient 

listening practice 

D6 

17. P.2 “kondisi fisik itu sendiri mungkin 

saat itu aku ngantuk kali ya. Dan 

bagian listening ini cukup bosan 

dengerin voice-nya itu” 

Physical fatigue 

affects focus 

Physical factor D4 

18. P.1 “kalau udah siap kan boleh keluar itu 

tuh aku makin panik sedangkan aku 

masih stuck di soal itu” 

Distraction 

from 

environment 

Environmental 

factor 

D8 

19. P.2 “Bagian akhir misalnya ada mereka Distraction Environmental D8 



 

 

 

No Participant 

code 

Transcript excerpt (original code) Initial meaning 

(keywords) 

Category / sub – 

theme 

Theme 

code 

  yang udah siap duluan jadi itu yang 

bikin panik” 

from 

environment 

factor  

20. P.3 “mereka yang udah siap duluan jadi 

itu yang bikin panik” 

Distraction 

from 

environment 

Environmental 

factor 

D8 

 

Main theme (code) Description / finding summary Supporting excerpts 

(examples) 

Participants 

D1 – Difficulty Students found it difficult to understand "Kadang ada aksen P.1, P.2, P.3 

understanding various English accents such as British and British, terus susah juga  

accent American. The unfamiliar pronunciation memahaminya." (P.1)  

 style made comprehension harder, "Aksen yang digunakan  

 especially when native speakers spoke itu berbeda dengan yang  

 quickly and connected words together. biasa aku dengerin."  

  (P.2)  

  "Kalau  native  speaker  

  tuh ngomongnya nyatu."  

  (P.3)  

D2 - Difficulty 

Catching Words 

Due to Speed and 

Background Sound 

Students struggled to catch words because 

the speakers talked too fast and sometimes 

background sounds or overlapping voices 

made it even harder to focus. Some also 

mentioned that the short conversations 

were particularly confusing because the 

options sounded similar. 

“kalau native itu kayak 

ngomong yang rapet 

gitu, jadi aku kurang 

paham dapet poinnya 

gitu.” (P.1) 

P.1, P.2, P.3 

“Terlalu cepat terus ada 

tambahan sound-sound 

lain." (P.2) 

 

“Yang paling susah tu 

short conversation, cepat 

banget  ngomongnya.” 

(P.3) 

 



 

 

 

D3 - Limited Limited knowledge of vocabulary "Ada beberapa kata juga P.1, P.2, P.3 

Vocabulary hindered students' understanding of the yang gak familiar." (P.1)  

 listening passages. Unfamiliar words and "Vocab-nya banyak yang  

 idiomatic expressions made it difficult to nggak tahu." (P.2)  

 follow the context or grasp the meaning. "Bahasanya belum  

  pernah aku dengar."  

  (P.3)  

D4 - Psychological 

Factors (Anxiety 

and Concentration 

Issues) 

Most participants felt anxious and nervous 

during the listening test. Feelings of fear, 

panic, or pressure (e.g., worrying about 

scores) caused loss of focus. In some 

cases, nervousness led to technical errors 

such as misclicking answers. 

"Jujur cemas, takut juga P.1, P.2 

skornya  gak  nyampe."  

(P.1)  

"Aku gampang panikan  

pas audio mulai." (P.2)  

"Karena aku panik, aku  

banyak kepencet-  

kepencet gitu." (P.1)  

D5 - Technical Poor sound quality and technical issues "Keputus audionya." P.1, P.3 

Problems such as broken or low-volume audio made (P.1)  

 the listening section more challenging. "Kadang speakernya 

kecil,  jadi  gak  terlalu 

jelas." (P.3) 

 

D6 - 

Practice 

Lack of Students admitted they rarely practiced 

listening before the test. They usually only 

prepared shortly before the exam, resulting 

in low familiarity with various accents and 

question types. 

"Kurang berlatih dalam 

mendengarkan aksen- 

aksen." (P.2) 

"Latihan TOEFL cuma 

pas mau ujian aja." (P.3) 

P.2, P.3 

D7 - 

Fatigue 

Boredom 

Physical 

and 

Fatigue and drowsiness negatively 

affected concentration during the listening 

section. Some students felt bored due to 

long or monotonous audio materials 

"Kondisi fisik aku 

ngantuk kali ya, dan 

bagian  listening  ini 

cukup bosan." (P.2) 

P.2 

D8 - Environmental 

Factors 

The test environment also influenced 

concentration. Hearing other participants 

finishing earlier or making noise caused 

panic and distraction during the listening 

session. 

"Mereka yang udah siap 

duluan jadi bikin panik." 

(P.3) 

P.3 



 

 

 

 

Aspect / 

Indicator 

Statement Alternative answer 

SA A N D SD 

 

 

 

 

 

 

 

 

 

 

Speaker and 

speech features 

1. I have difficulty 

understanding when 

the speaker uses a 

different accent. 

16,7% 33,3% 36,7% 10% 3,3% 

2.  The speaker's pace is 

too fast for me to 

follow. 

6,7% 43,3% 36,7% 10% 3,3% 

3. I have difficulty 

distinguishing 

voices when there is 

more than one 

speaker. 

6,7% 46,7% 40% 6,7% 0% 

4. Irritating 

pronunciation 

makes me lose track 

of the meaning. 

13,3% 60% 20% 3,3% 3,3% 

 

 

 

 

 

 

Language 

(vocab and 

grammar) 

5. New or unfamiliar 

vocabulary often 

prevents me from 

understanding the 

recordings. 

16,7% 43,3% 36,7% 3,3% 0% 

6. Long and complex 

sentence structures 

are difficult for me 

to understand. 

20% 56,7% 10% 10% 3,3% 

7.  I have difficulty 

grasping implicit 

10% 30% 43,3% 13,3% 3,3% 



 

 

 

Aspect / 

Indicator 

Statement Alternative answer 

SA A N D SD 

meaning in 

conversations. 

     

 

 

 

 

 

 

 

 

Test and 

format 

8. The time between 

listening to the 

recording and 

answering the 

questions is too 

short. 

36,7% 30% 26,7% 3,3% 3,3% 

9. Questions that ask 

for details confuse 

me. 

6,7% 46,7% 36,7% 6,7% 3,3% 

10. Similar answer 

options often lead 

me  to  make the 

wrong choice. 

10% 56,7% 30% 3,3% 0% 

 

 

 

 

 

Technical and 

environment 

11. The  unclear 

audio/recording 

quality made it 

difficult for me. 

26,7% 46,7% 20% 6,7% 0% 

12. The exam room 

atmosphere 

(noisy/hot) 

disrupted my 

concentration. 

26,7% 20% 26,7% 13,3% 13,3% 

 

Individual and 

psychological 

13. I easily  lost 

concentration 

during long 

recordings. 

26,7% 36,7% 26,7% 3,3% 6,7% 



 

 

 

Aspect / 

Indicator 

Statement Alternative answer 

SA A N D SD 

14. I felt 

nervous/stressed 

during the listening 

test, which caused 

me to lose focus. 

13,3% 26,7% 26,7% 30% 3,3% 

15. I don't yet have an 

effective note-taking 

strategy. 

13,3% 20% 40% 20% 6,7% 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 5 

Questioner Instrument



 

 

 

Likert Scale 

1 

2 

3 

4 

5 

: Strongly Disagree 

: Disagree 

: Neutral 

: Agree 

: Strongly Agree 

 

QUESTIONNAIRE 

 

Hello friends! 

 

 

Thank you for taking the time to participate in this research. This questionnaire aims to gather your 

information and perception into students' difficulties in completing the TOEFL Listening Section. 

Your participation is invaluable in providing deeper insights on this topic. 

 

Instructions: 

Circle the number that best describe your choice. 

 

 

No Question 
Scale 

1 2 3 4 5 

1. I have difficulty understanding when the speaker 

uses a different accent. 
 

1 

 

2 

 

3 

 

4 

 

5 

2. The speaker's pace is too fast for me to follow. 
 

1 

 

2 

 

3 

 

4 

 

5 

3. I have difficulty distinguishing voices when there 

is more than one speaker. 
 

1 

 

2 

 

3 

 

4 

 

5 

4. Irritating pronunciation makes me lose track of 

the meaning. 
 

1 

 

2 

 

3 

 

4 

 

5 

5. New or unfamiliar vocabulary often prevents me 

from understanding the recordings. 
 

1 

 

2 

 

3 

 

4 

 

5 

6. Long  and  complex  sentence  structures  are      



 

 

 

 difficult for me to understand. 1 2 3 4 5 

7. I have difficulty grasping implicit meaning in 

conversations. 
 

1 

 

2 

 

3 

 

4 

 

5 

8. The time between listening to the recording and 

answering the questions is too short. 
 

1 

 

2 

 

3 

 

4 

 

5 

9. Questions that ask for details confuse me. 
 

1 

 

2 

 

3 

 

4 

 

5 

10. Similar answer options often lead me to make the 

wrong choice. 
 

1 

 

2 

 

3 

 

4 

 

5 

11. The unclear audio/recording quality made it 

difficult for me. 
 

1 

 

2 

 

3 

 

4 

 

5 

12. The exam room atmosphere (noisy/hot) disrupted 

my concentration. 
 

1 

 

2 

 

3 

 

4 

 

5 

13. I easily lost concentration during long recordings. 
 

1 

 

2 

 

3 

 

4 

 

5 

14. I felt nervous/stressed during the listening test, 

which caused me to lose focus. 
 

1 

 

2 

 

3 

 

4 

 

5 

15. I don't yet have an effective note-taking strategy. 
 

1 

 

2 

 

3 

 

4 

 

5 

 

Thank you for your participation in completing this questionnaire. Your answers will be very useful for 

research into students' difficulties in completing the TOEFL Listening Section. All responses will be kept 

confidential and used solely for research purposes. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
APPENDIX 6 

Questioner Result 



 

 

 

 

 

 

 

RESULT OF QUESTIONNAIRE 

 

 

Description 

5 : Strongly Agree (SA) 

4 : Agree 

3 : Neutral 

2 : Disagree 

1 : Strongly Disagree 

 

A. Speaker and speech features 

 

 



B. Language (vocab and grammar) 
 

 

 

 

  

 

 

C. Test and format 

 

 



D. Technical and environment 
 

 

 

 

  

 

E. Individual and psychological 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 7 

Thesis Guidance Letters 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 8 

                                      Research Letters 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
APPENDIX 9 

Documentation 
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