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ABSTRACT

tia Fathona (2025) : An Analysis of Student Anxiety in Writing English
Paragraphs at State Islamic University of Sultan
Syarif Kasim Riau

yijiw ejdo ey @

This research aimed at analyzing the level and type of anxiety experienced by
stadents in writing English paragraphs at State Islamic University of Sultan Syarif
Kasim Riau. Quantitative approach was used in this research with descriptive
design. 55 fourth-semester students in English Education Study Program were
participants in this research. Data were collected with Second Language Writing
Afxiety Inventory (SLWAI) questionnaire developed by Cheng (2004) consisting
of” three types of writing anxiety—cognitive anxiety, somatic anxiety, and
agoidance behavior. The research findings showed that student writing anxiety
level was in moderate category with the mean score 58.78. Among these three
types of anxiety, somatic anxiety was the most prevalent, followed with avoidance
behavior and cognitive anxiety. This indicated that most students experienced
physical symptoms such as nervousness, heart palpitations, and a blank mind
when writing English paragraphs, especially when under time pressure. It could
be concluded that writing anxiety impacted student fluency and confidence in
writing. Therefore, ongoing writing practices, anxiety management strategies,
and learning approaches that could boost student confidence in writing English
paragraphs were necessary.
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i ABSTRAK

S@ftla Fathona (2025) : Analisis Kecemasan Mahasiswa dalam Menulis
Paragraf Bahasa Inggris di UIN Suska Riau

| 1 LU eyd

Penehtlan ini bertujuan untuk menganalisis kecemasan mahasiswa dalam menulis
pgagraf bahasa Inggris di Universitas Islam Negeri Sultan Syarif Kasim Riau.
Penelitian ini menggunakan pendekatan kuantitatif dengan desain deskriptif.
Stubjek penelitian adalah mahasiswa semester empat Program Studi Pendidikan

asa Inggris yang berjumlah 55 orang. Data dikumpulkan melalui kuesioner
Second Language Writing Anxiety Inventory (SLWAI) yang dikembangkan oleh
@eng (2004), yang mencakup tiga jenis kecemasan menulis: cognitive anxiety,
samatic anxiety, dan avoidance behavior. Hasil penelitian menunjukkan bahwa
tingkat kecemasan mahasiswa berada pada kategori sedang dengan nilai rata-rata
58,78. Di antara ketiga jenis kecemasan menulis tersebut, somatic anxiety
merupakan jenis yang paling dominan dialami mahasiswa, diikuti oleh avoidance
behavior dan cognitive anxiety. Hal ini menunjukkan bahwa sebagian besar
mahasiswa mengalami gejala fisik seperti gugup, jantung berdebar, atau pikiran
kosong saat menulis dalam bahasa Inggris, terutama di bawah tekanan waktu.
Penelitian ini menyimpulkan bahwa kecemasan menulis yang dialami mahasiswa
berdampak pada kemampuan mereka dalam menulis dengan lancar dan percaya
diri. Oleh karena itu, diperlukan upaya untuk mengurangi kecemasan tersebut
melalui latihan menulis yang berkelanjutan, strategi pengelolaan emosi, serta
pendekatan pembelajaran yang mendukung rasa percaya diri mahasiswa dalam
menulis bahasa Inggris.

Vi
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CHAPTER |

INTRODUCTION

Background of the Problem

The ability to write is a fundamental linguistic competency that students

— learning English as a foreign language (EFL) must acquire. This skill

necessitates consistent practice to develop proficient sentence and paragraph
construction. While challenging, writing is a crucial vehicle for personal
expressmn idea sharing, and knowledge acquisition. The capacity to write
stands as an indispensable linguistic competence that students of English as a
foreign language (EFL) must acquire. Attaining proficiency in this skill
demands consistent, intensive practice to effectively construct well-formed
sentences and cohesive paragraphs. While widely regarded as a challenging
endeavor, writing concurrently serves as a crucial avenue for personal
) expression, the dissemination of ideas beyond one's immediate surroundings,
and the accumulation of new knowledge (Setiawan et al., 2019).

Mastery of writing is critical for several key reasons, as detailed by
Riddel (2003): Firstly, written language is a core mechanism for effective
communication, acting as the fundamental instrument for conveying
messages. Secondly, academic writing requires precision and elevated formal
w language, thereby enabling students to transmit information with greater
clarity and impact. At its heart, writing is the process of translating one's
thoughts and concepts onto paper using accurate grammatical structures,

- ensuring the message is transparent to the audience.
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However, the educational journey, particularly in mastering English

19 YeH ©

writing, is frequently fraught with difficulties for students. Anxiety is

1d

emphasized by Brown (2007) as a major influencing factor in the context of

Iw e

= foreign language acquisition. Because English is not their mother tongue, EFL
-~
 learners often encounter struggles with linguistic elements, which exacerbates
Z

g}the difficulty of writing tasks. They frequently become apprehensive about
% making errors and feel overwhelmed when attempting to synthesize words and
gsentences into a coherent whole. This apprehension ultimately erodes their
- confidence in their writing ability, sometimes leading them to completely
avoid the act of writing.

For this study, the investigator selected fourth-semester students in the
English Education department at Sultan Syarif Kasim Riau State Islamic
University as the research participants. This group was chosen specifically
because they possess a familiarity with using English, distinguishing them
from many high school students who often struggle with basic communal

, English communication. Nonetheless, these university students face unique

[ST 21B1S

3
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pressures, including elevated anxiety regarding the creation of high-quality
written assignments.

Anxiety related to writing is categorized into distinct types (Cheng,
,'_2004): Cognitive Anxiety: This encompasses internal mental distress, such as
negative self-appraisal, performance-related worries, and apprehension about

Jothers' judgments. Somatic Anxiety: This pertains to the physical signs of

-

distress, including feelings of physical tension and general nervousness.
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gAvoidance Behavior: This is characterized by the complete evasion of
-~

© assigned writing tasks by the university students.

To address these hurdles, students could enhance their writing

w e)d

— competency through regular grammar exercises. Paradoxically, the extensive

n

—rules governing grammar can themselves induce anxiety, thereby stymieing
Z

g}their writing progress. Given that English is a foreign language, EFL learners

% frequently confront difficulties with its mechanics, making the task of writing

gmore demanding. The fear of errors and the feeling of being unable to

- correctly assemble language often results in a loss of self-assurance,
prompting occasional complete withdrawal from writing.

Based on initial data gathering, the type of anxiety experienced can

differ among students due to variations in individual personality and

situational context. The researcher identified patterns of writing anxiety

~among the fourth-semester students in the English teaching department at UIN

S

Suska Riau. For instance, some students reported feeling distressed when
presented with complex assignments, which hindered their capacity for clear

thought. Linguistic anxiety often surfaces when students perceive a task as

ATU[) STUIE][S] 2]B]

“excessively challenging, leading to both procrastination and feelings of

31819

‘unease. Writing anxiety thus stands as a significant determinant of classroom

Jo A

~conduct and emotional state, largely resulting from the unique cognitive

r

S

demands of the language learning environment.

To strengthen the foundation of this research, several preceding studies

-

nery wisey juredAg uejn

were examined, including work by Panjang Emas (2022), Zulfikri and Lindra
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©
g (2021), Thalia Oryza (2021), Rafitra Aulia (2020), and Wiwin (2022). Each of

-~
© these investigations explored various aspects of students' anxiety during

English writing tasks. While much of this earlier research utilized a

Iw exd

= quantitative framework to analyze writing anxiety, the current study adopts a

N

— qualitative approach. This distinction allows the current investigation to
P

g} explore the phenomenon of "Students anxiety in writing English paragraph at
W
o, Sultan Syarif Kasim State Islamic University Riau " with greater depth and

A
—-nuance.
m

=
B. Identification of the Problem

Based on the background of the problem described above, several
problems can be identified in relation to students’ anxiety in writing English
paragraphs. First, many students experience anxiety when they are asked to
write English paragraphs, which makes it difficult for them to think clearly

nand develop their ideas. Second, students often feel nervous, worried, and

S

uncomfortable when writing English paragraphs, especially when the writing
tasks are conducted under time constraints or will be evaluated by lecturers.

Third, some students experience physical symptoms of anxiety such as heart

JAIUM 2TUIE[S] 23€]

i pounding, tension, and a blank mind while writing English paragraphs. Fourth,

students tend to feel afraid of making grammatical mistakes and receiving

A3isx

- negative evaluations from lecturers or peers, which reduces their confidence in

writing. Finally, due to high levels of anxiety, some students tend to avoid

G uej[ng jo

LieA

writing activities, delay completing writing assignments, or show low

"~ motivation in writing English paragraphs.

nery wisey J



Y%

?&3

NVIH YASNS NIN
!U:
7

&

‘neiy eysng NiN Jefem bueA uebunuaday ueyibnisw yepn uedynbusad q

‘nery e¥sng NI uizi eduey undede ymuaq wejep Ul siin} eAJey yninjes neje ueibeges yeAueqiadwew uep uejwnwnbusw Buele|q ‘zZ
‘yejesew mens uenefun neje ynuy uesinuad ‘uesode| ueunsnAuad ‘yeiw) eAsey uesiinuad ‘uenauad ‘uexipipuad ueBunuadey ymun eAuey uedynbusd ‘e

)

:Jaguins ueyingaAusw uep ueywnuesuaw edue) 1ul SN} BAIRY ynunjas neje ueibeqas diynbusw Buelejq |

-nl;"

Buepun-Buepun 16unpuipg eydi) yey

Limitation of the Problem

Based on identification of the problem, the problem can be limited only
the students anxiety in writing English paragraph at Sultan Syarif Kasim
‘Islamic University Riau, especially for 4th semester students.
Formulation of the Problem

Based on limitation of the problem, the researcher formulated the

problem of the research as follows;

¥ eysns N yw eydio Yy @

1. What kinds of anxiety do the students have in writing English paragraphs

nei

at UIN Suska Riau?
2. What is the most dominant type of anxiety experienced by the students in
writing English paragraphs at UIN Suska Riau?
E. Obijective of this research
The objective of this research is to identify the types of anxiety
i experienced by the fourth-semester students of the English Education
% Department at State Islamic University of Sultan Syarif Kasim Riau in writing

English paragraphs and to determine the most dominant type of anxiety

) dTuIe]s]

-experienced by the students in writing English paragraphs. This research

AluU

“focuses on students’ writing anxiety which includes cognitive anxiety,

31819

somatic anxiety, and avoidance behavior as proposed by Cheng (2004). The

0 A

.- identification of these types of anxiety is expected to provide a clear

¥y

=

& description of students’ anxiety in writing English paragraphs at the English
=

¥ p'

= Education Department of UIN Suska Riau.

nery wisey Ju
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@
Fﬁ Significance of the Research
-~
e Theoretical benefits, the result of this research can be used as further
=
@ reference research. This research can increase the readers knowledge about
=
— English writing in the departement of Sultan Syarif Kasim State Islamic
-~
< University Riau.
Z . . . . .
0 From this research, it is hoped that the research result will be contribute
=

2 to the improvement of effective English language teaching learning process in
]

A general by knowing student problems in particular foreign students. The result

g of this research can be used by lecturers, students, and other researchers. For
lecturers, lecturers can know students anxiety when dealing with it learn about
writing as a foreign language. For students, they can prepare strategies that
must be carried before facing English lessons.

Even though their anxiety is always felt when they learn English,

especially writing. Although their anxiety will decrease as long they carry out

1S

' these strategies. For other researchers, it is hoped that the result of this

[ 23e

research can be used as a reference for other research when conducting

=

research it may be a different object of another technique.

~ Definition of terms

ﬁ’auuela

This section provides definitions of important terms used in this

Aj1sI9A1U

“research in order to avoid misunderstanding and to clarify the scope of the

study.

1. Writing

-

NEL}Y WISEY] J[JEAS‘ uejing jo

Writing is the ability to express ideas, thoughts, and feelings in

written form by using appropriate vocabulary, grammar, and organization.
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In this research, writing refers specifically to students’ ability to write
English paragraphs.
Writing Anxiety

Writing anxiety refers to the feelings of fear, nervousness, tension,
and worry experienced by students when they are required to write in
English. In this research, writing anxiety is viewed as a psychological
factor that may affect students’ performance in writing English
paragraphs.
Cognitive Anxiety

Cognitive anxiety refers to students’ negative thoughts related to
writing, such as fear of making mistakes, concern about writing
performance, and worry about negative evaluation from lecturers or peers
when writing English paragraphs.
Somatic Anxiety

Somatic anxiety refers to the physical reactions experienced by
students while writing in English, such as heart pounding, nervousness,
trembling, tension, or having a blank mind during writing activities.
Avoidance Behavior

Avoidance behavior refers to students’ tendency to avoid or delay

writing activities due to anxiety. In this research, avoidance behavior
includes reluctance to write, procrastination, and trying to avoid situations

that require writing English paragraphs.



anxiety in writing English

>

An English paragraph is a group of related sentences that develop
one main idea, consisting of a topic sentence, supporting sentences, and a
Second Language Writing Anxiety Inventory (SLWAI) is a
anxiety in writing a second or foreign language. In this research, SLWAI is

questionnaire developed by Cheng (2004) that is used to measure student’

used as the instrument to identify students

concluding sentence, written in English.
7. Second Language Writing Anxiety Inventory (SLWAI)

=
)
&
£ o
=5 <=
= g
& 2
S
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1.

CHAPTER II

REVIEW OF RELATED LITERATURE

Theoritical Framework

Writing

Writing is one of the most complex language skills in language
learning. This skill requires not only mastery of vocabulary and
grammatical structures, but also the ability to think logically, organize
ideas, and convey ideas effectively. According to Nunan (2003:88), writing
is mental work in which ideas are expressed, ways of expressing them are
considered, and they are organized into sentences and paragraphs that are
clear to the reader. This confirms that writing is an activity that involves a
high level of thinking that requires practice and perseverance.

Brown (2001:336) also emphasizes that writing is the written
product of a process of thinking, drafting, and revising that requires
specific skills, such as generating ideas, organizing them coherently, using
discourse markers and rhetorical conventions appropriately, revising the
text to make its meaning clearer, and editing grammar to produce an
effective final product. In this context, writing is not a spontaneous
activity, but a gradual process that requires According to Harmer
(2004:31), writing not only functions as a form of written communication,
but also as a means of thinking and learning. Through writing, a person
can express their thoughts in a more organized manner, reflect on ideas,

and deepen their understanding of a topic. Harmer divides writing skills
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into two main dimensions, namely writing for communication and writing
for learning. In learning English as a foreign language (EFL), both of these
objectives are important because writing is not only used to convey
messages, but also to practice language structure and critical thinking.

a. The Nature of Writing

Byrne (1988:1) defines writing as the act of producing graphic
symbols arranged in sentences to convey meaning to readers.
Meanwhile, Langan (2008) states that writing is the process of
compiling ideas in a logical, structured, and coherent manner with the
aim of informing, persuading, or entertaining the reader. From these
definitions, it can be understood that writing is not merely copying
words, but a productive activity that requires simultaneous thinking
and language skills.

Richards and Renandya (2002:303) add that writing is the most
difficult skill for second language or foreign language learners to
master. This is because writing requires abilities that involve linguistic,
psychological, and cognitive elements simultaneously. In writing
activities, students must be able to produce texts that are not only
grammatically correct, but also meaningful and contextually
appropriate.

Thus, writing can be considered a productive and expressive
communicative activity that allows writers to convey messages to

readers through the medium of writing. Writers are required to have
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language skills, critical thinking skills, and sensitivity to the social and
cultural context in which the writing is produced.
Purpose of Writing
According to Harmer (2004), the main purpose of writing is to
communicate and convey meaning. However, in an academic context,
writing also has several other purposes, such as demonstrating
knowledge, analyzing ideas, and developing critical thinking skills.
Keraf (1984:3) states that the purposes of writing include:
1) Informative purpose, which is to provide information or knowledge
to readers.
2) Persuasive purpose, which is to influence or convince readers to
accept the writer's ideas.
3) Expressive purpose, which is to express the writer's personal
feelings or views.
4) Recreational purpose, which is to entertain readers through writing.
In English language learning, the purpose of writing is related to
the mastery of linguistic and communicative skills. According to
Hyland (2003:9), writing in the context of EFL is a social activity that
involves interaction between the writer and the reader, where the writer
adapts the language, style, and structure of the text according to the
purpose of communication. Therefore, successful writing is determined
not only by grammatical aspects, but also by the writer's ability to

understand the needs of the reader and the context of communication.
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c. The Writing Process

Writing is a process that takes place in several stages. According

to Harmer (2004:5), there are four main stages in the writing process,

namely:

1)

2)

3)

4)

Planning

At this stage, the writer determines the purpose of the
writing, identifies the target audience, and plans the content to be
conveyed. This planning is important so that the writing has a clear
direction and focus.
Drafting

The writer begins to express ideas in sentences and
paragraphs without worrying too much about mistakes. This stage
serves to develop the framework of ideas into a complete text.
Revising

This stage involves rereading the draft to improve sentence
structure, logical flow, and clarity of ideas. Revisions are made to
make the writing more effective and coherent.
Editing

The final stage is to edit grammatical errors, spelling,

punctuation, and writing format before producing the final product.

These stages are also known as the process approach to writing,

which emphasizes that writing is a repetitive process that allows
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students to gradually improve and enhance the quality of their writing

(Tribble, 1996).

Types of Writing

According to Brown (2003:220-221), there are four types of

writing based on skill level and complexity, namely:

1)

2)

3)

4)

Imitative Writing

Focuses on imitating the form of writing and basic sentence
structure. For example, practicing copying sentences or filling in
the blanks in a text.
Intensive (Controlled) Writing

Emphasizes the use of vocabulary and grammatical structures
in a limited context.
Responsive Writing

Students write short texts in the form of paragraphs or
responses to specific readings.
Extensive Writing

Involves longer written works such as essays, reports, or
research papers.

A similar opinion is expressed by Weigle (2002:20), who states

that academic writing includes several forms, including descriptive

writing, narrative writing, expository writing, and argumentative

writing. Each type has a different structure, style, and purpose.
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e. Aspects of Assessment in Writing

The assessment of writing skills usually covers several main
aspects. According to Jacob et al. (1981) in ESL Composition Profile,
there are five important aspects in assessing writing, namely:

1) Content: clarity and relevance of the ideas conveyed.

2) Organization: the orderliness of ideas and the relationship between
paragraphs.

3) Vocabulary: accuracy and variety in word choice.

4) Language Use: accuracy in grammar and sentence structure.

5) Mechanics: accuracy of spelling, punctuation, and capitalization.

These aspects form the main basis for assessing student writing,
both in academic contexts and in foreign language learning.

The Importance of Writing Skills

According to Walsh (2010), writing skills are very important in
the world of work and higher education because most professional
communication is done in swriting, such as reports, letters,
applications, and emails. By mastering writing skills, a person can
convey messages effectively and professionally.

In addition, Nasser (2016) emphasizes that writing plays an
important role in language mastery because through writing, students
can internalize new vocabulary, grammar, and style. In an academic
context, writing skills help students develop critical thinking and

argumentative skills, which are the basis of scientific research.
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Harmer (2007) also states that writing plays an important role in
improving overall language learning abilities because the writing
process encourages students to think reflectively, pay attention to
language forms, and develop effective written communication
strategies.

Anxiety

Anxiety is a psychological phenomenon that individuals often
experience in their daily lives, especially in the context of learning.
Koutsimani et al. (2019) define anxiety as a permanent trait or
characteristic of an individual, which indicates the extent to which a
person perceives a stressful situation as threatening. In other words,
anxiety does not only arise because of a real threat, but also because of a
person's perception of that threat. Meanwhile, the Oxford Advanced
Learner's Dictionary (1995) defines anxiety as a feeling of nervousness
that arises from the fear that something bad will happen. Furthermore,
anxiety can also be interpreted as a feeling of tension, unpleasant
anticipation of a possible threat, and prolonged restlessness.

According to Spielberger (1983), anxiety is divided into two main
forms, namely trait anxiety and state anxiety. Trait anxiety refers to an
individual's tendency to feel anxious in various situations as part of their
personality. Meanwhile, state anxiety is a temporary emotional condition
that arises in response to certain situations that are considered stressful. In

an academic context, these two forms of anxiety can affect student
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performance, especially when faced with tasks that require high cognitive
abilities, such as public speaking or writing in a foreign language.

Scovel (1978) explains that anxiety in language learning is complex
and can be either positive or negative. To a certain extent, anxiety can play
a positive role (facilitative anxiety) because it encourages students to study
harder and focus more. However, if the intensity is excessive, anxiety
becomes an obstacle (debilitative anxiety) that actually disrupts the
learning process.

a. Fore Foreign language anxiety

Foreign language anxiety is a specific form of anxiety that arises
when a person learns and uses a language other than their native
language. Horwitz, Horwitz, and Cope (1986) explain that foreign
language anxiety is a form of anxiety that arises from the
communication process, fear of negative evaluation, and anxiety about
tests in the context of foreign language learning. They developed a
measurement instrument known as the Foreign Language Classroom
Anxiety Scale (FLCAS) to identify students' anxiety levels in foreign
language classes.

Maclntyre and Gardner (1994) emphasized that foreign language
anxiety is one of the most significant affective factors that influence
language learning achievement. They mention that foreign language
anxiety can affect three important stages in the language learning

process, namely the input stage, the processing stage, and the output
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stage. At the input stage, anxiety can prevent students from receiving
and understanding new information. At the processing stage, anxiety
interferes with students' ability to remember and process information.
Meanwhile, at the output stage, anxiety can inhibit students from
expressing themselves orally and in writing.

Anxiety about foreign languages often arises in the four main
language skills, namely listening, speaking, reading, and writing.
Among these four skills, writing is known as one of the most
challenging because it requires critical thinking skills, vocabulary
mastery, grammar, and good organization of ideas (Zheng, 2008).
Therefore, writing anxiety is one of the most common forms of foreign
language anxiety experienced by second language learners.

Writing Anxiety

Writing anxiety is a form of academic anxiety commonly
experienced by students, especially in the context of foreign language
learning. Clark (2005) states that writing anxiety arises from a lack of
knowledge and understanding needed to complete writing tasks and the
belief that writing is a difficult and frightening activity. Al Sawalha and
Chow (2012) add that writing anxiety is a combination of feelings,
beliefs, and behaviors that can hinder a person's ability to start, carry
out, or complete a writing task, even though intellectually they are

capable of doing so.
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Cheng (2004) categorizes writing anxiety into three main types,

namely:

1)

2)

3)

Cognitive Anxiety

This anxiety is related to the mental aspects of the anxious
experience, such as negative expectations, concerns about other
people's judgments, and fear of failure. In the context of writing,
students often feel afraid that their writing will be criticized or will
not meet academic standards, thereby inhibiting their ability to
express their ideas freely.
Somatic Anxiety

This type of anxiety is related to the body's physiological
reactions to anxiety, such as a pounding heart, trembling hands, or
feelings of tension. Often, these symptoms appear when students
have to write under time pressure or when they are unsure of their
language skills.
Avoidance Anxiety

This anxiety causes individuals to avoid writing altogether.
Students with high levels of avoidance anxiety tend to procrastinate
on writing assignments, are reluctant to do homework, or even
refuse to write in English class. This type of anxiety is considered
the most dangerous because it hinders the overall development of

students' writing skills.
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c. Factors Causing Writing Anxiety

Based on various previous studies, there are several factors that

cause writing anxiety, including:

1)

2)

3)

4)

Fear of Negative Evaluation and Exams

Most students feel anxious when their writing will be
assessed by lecturers or teachers. They are afraid of getting low
grades or criticism that can lower their self-confidence. According
to Horwitz et al. (1986), fear of negative evaluation is one of the
main causes of academic anxiety in foreign language learning.
Time Pressure

Writing assignments are often done within a limited time
frame. This condition makes students feel rushed and unable to
think clearly. Lin and Ho (2009) found that time pressure can
exacerbate writing anxiety because students do not have enough
time to plan, write, and revise their writing.
Low Self-Confidence

Self-confidence is closely related to writing performance.
Students who feel unable to write well in English tend to
experience high anxiety (Hassan, 2001). When self-confidence is
low, students often judge themselves as not competent enough, so
they focus more on mistakes than on the content of their writing.
Language Difficulties

Limited vocabulary, grammar, and sentence structure are

the main causes of writing anxiety for foreign language learners
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(Richards & Renandya, 2002). Students often want to write
complex ideas but are hampered by limited language skills, which
ultimately makes them frustrated and anxious.
Lack of Experience or Practice

Students who rarely practice writing in a foreign language
will experience difficulties when asked to write academically.
According to Daly and Miller (1975), writing anxiety increases in
students who have little experience and practice in writing because
they feel unfamiliar with expressing ideas in written form.
Pressure for Perfection

Many students who are academic perfectionists feel that
their writing must be perfect. This pressure causes them to
procrastinate because they fear that the results will be
unsatisfactory (Madigan, Linton & Johnson, 1996). As a result,
they become even more anxious and unproductive.
The Impact of Writing Anxiety

Writing anxiety can have a significant impact on learning
outcomes. Students who experience high anxiety tend to produce
shorter, less organized writing that is full of grammatical errors
(Zheng, 2008). In addition, they are also more likely to lose
motivation to learn and often avoid writing tasks.

According to Pajares and Johnson (1994), writing anxiety can

lower students' self-efficacy regarding their writing abilities. When
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students feel unable to write well, they will lower their achievement
standards and try to avoid tasks that involve writing. As a result, their
writing skills will struggle to develop.

Relevant Research

Niny3Hiw eidio yeH o

Several previous studies have investigated students’ anxiety in writing

?English, both at the secondary school and university levels. These studies

indicate that writing anxiety is one of the affective factors that significantly

d BXS

“influences students’  writing performance, particularly in the context of

nei

English as a foreign language (EFL). The findings of these studies provide
strong theoretical and empirical foundations for the present research.

The first relevant study was conducted by Aurora, Sani, and Sesmiyanti
(2022) entitled “An Analysis of Students’ Anxiety in Writing English
Paragraphs.” This study aimed to identify the types and causes of students’

anxiety in writing English paragraphs at the English Education Department of

S] 23€31S

7 PGRI University of West Sumatra. The researchers employed a qualitative

[ue|

_descriptive method by collecting data through interviews and classroom

N d

observations. The results showed that students experienced anxiety mainly due
to time pressure and low self-confidence. Students felt rushed when asked to
write within limited time, which made it difficult for them to organize ideas

r

properly. In addition, fear of negative feedback from lecturers caused students

2}[NG JO A}1S19A

= to doubt their writing ability and avoid writing tasks. This study highlights the

L<‘
® importance of creating a supportive learning environment to reduce students’

g

II

anxiety in writing.
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The second relevant research was conducted by Panjang Emas (2022)

19 YeH ©

_entitled “Students’ Anxiety in Writing Academic Texts.” This study used a

mixed-method approach to examine students’  writing anxiety, its causes, and

¥1jiw eyd

= the strategies used to cope with it. The participants were third-semester

N

— students of the English Education Department at UIN Raden Mas Said
w
= Surakarta during the COVID-19 pandemic. The findings revealed that most

students experienced a moderate level of writing anxiety. The main factors

d BXS

'causing anxiety were fear of negative evaluation, limited language

nei

competence, and lack of writing practice. The study also found that students
used several strategies to reduce anxiety, such as preparation, relaxation,
positive thinking, and peer support. This research emphasizes that writing
anxiety is influenced not only by linguistic factors but also by psychological
factors.

The third relevant study was carried out by Thalia Oryza (2021) entitled

“An Analysis of Students’ Anxiety in Writing Skill at Tenth Grade Students

IUIR[S] 2}81G

_of SMAN Jumapolo.” This qualitative descriptive study aimed to identify the

types of writing anxiety, the causes, and the strategies used to overcome it.

N d

The data were collected using the Second Language Writing Anxiety

) A31S19A

* Inventory (SLWAI) developed by Cheng (2004), interviews, and classroom

S 3¢

2 observations. The findings showed that cognitive anxiety was the most

1

dominant type of anxiety experienced by students. The causes of anxiety

S uej[r

F

LieA

included fear of making mistakes, time pressure, lack of confidence, and

limited writing experience. The study also revealed that students used
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®

% strategies such as preparation, relaxation, and positive thinking to cope with
-~

© their anxiety.

In addition to national studies, international research also supports the

lw ejdi

— existence and impact of writing anxiety. Cheng (2002) found that writing
-~

Eanxiety is closely related to students’ self-efficacy. Students with low

SN

— confidence in their writing ability tend to experience higher levels of anxiety

because they focus more on fear of errors than on idea development. Similarly,

d B)S

'Zheng (2008) stated that writing anxiety negatively affects students’ writing

nei

performance because excessive anxiety prevents students from thinking
clearly and creatively during writing tasks.

Based on the previous studies reviewed above, it can be concluded that
writing anxiety is a common phenomenon experienced by EFL students at
different educational levels. The dominant causes of writing anxiety include

w fear of negative evaluation, limited language proficiency, time pressure, and

low self-confidence. Although the previous studies have provided valuable

ST 33818

r

[ue|

insights into writing anxiety, most of them focused on identifying types,
causes, and coping strategies using qualitative or mixed methods.

Therefore, the present research differs from previous studies by

Aj1s19A1UN D

-employing a quantitative descriptive design to identify the level and dominant
type of students’ anxiety in writing English paragraphs at the English

Education Department of UIN Sultan Syarif Kasim Riau using the Second

-

nery wisey JjuredAg uejng jo

Language Writing Anxiety Inventory (SLWAI). This research is expected to
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enrich existing studies by providing empirical data on students’ writing

1eH @

-anxiety in the context of higher education.

dio

. Conceptual Framework

The key to preventing misunderstandings in scientific research is

N wSe)

Eoperational concept. Operational concepts originate from theoretical concepts
g}related to all variables that need to be operated practically and empirically at
W

o any time writing research papers (Syafi'i 2019). That theoretical idea what was
A

o discussed previously is still broad and abstract. According to Cheng (2004),
&
writing anxiety is divided into three types, namely:
1. Cognitive Anxiety
Cognitive anxiety refers to the cognitive aspects of the anxiety
experience, including negative expectations, preoccupation with
performance, and concern about the perceptions of others. How students
produce their writing can be greatly influenced by the expectations of
other students or teachers.
2. Somatic Anxiety
Refers to a person's perception of the psychological impact of the

experience of anxiety, such as nervousness and tension. Sometimes

students feel nervous in high tension when they are limited by time and

-

they have not come up with any ideas.

3. Avoidance Anxiety (anxiety or behavior)

NEL}Y WISEY] JI.!E/{H" uejing jo AII!FUBA!U["] JIUIB]S] 23E]S

Avoidance anxiety is a type of anxiety that causes students to avoid

writing. This is the behavioral aspect of the anxiety experience. This is the
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most dangerous type of writing anxiety because students will avoid
writing. They will not do anything in writing class. Students cannot get
Writing Anxiety — (Cognitive, Somatic, Avoidance) — Writing Performance
This framework reflects the relationship between the three types of
anxiety and their impact on writing achievement. Reducing anxiety
through practice, feedback, and confidence-building strategies is expected

to improve students’ writing outcomes.

any results from their writing.

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau
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CHAPTER 11

METHOD OF THIS RESEARCH

Research Method

The objective of this research was to identify the level and types of
students’ anxiety in writing English paragraphs at State Islamic University of
Sultan Syarif Kasim Riau. Therefore, this research employed a quantitative
approach with a descriptive research design.

According to Creswell (2014), quantitative research is a means for

neiry e}sng NinN >11||L5>eld|0 YeH ©

testing objective theories by examining variables that can be measured using
instruments so that numerical data can be analyzed statistically. In this
research, students’ writing anxiety was measured through a questionnaire in
order to obtain numerical data that describe the phenomenon under
investigation.

This research used a descriptive quantitative method because it aimed

& to describe students’ anxiety in writing English paragraphs as it naturally

JIUIB]S] 23E]S

-occurred, without manipulating any variables. Tavakoli (2012) states that

N

_descriptive research is conducted to provide a systematic and accurate

description of a phenomenon, population, or area of interest. In line with this

-

definition, this research focused on describing the level and types of writing
anxiety experienced by the students based on the data collected from the

questionnaire.

NEL}Y WISEY] JIJE/{Q uejing jo AII!FUBA
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Location and Time of this Research
This research conducted at Sultan Syarif Kasim State Islamic
University Riau specifically in English Education Department located at

= Panam, JI. HR. Soebrantas Km. 15, RW.15, Simpang Baru, Kota Pekanbaru,

A

© Riau 28293. This research was conducted in May 2025.

N

C/ Subject and Object of this Research

The subject in this research were 4th semester students of English

Y Bysn

- Education Department of Sultan Syarif Kasim State Islamic University Riau.

nei

The object of this research were students anxiety in writing English paragraph.

D. Population and Participant of this Research

-

NEL}Y WISEY] JI.!E/{H" uejing jo AII!FUBA!U["] JIUIB]S] 23E]S

1. Population of this Research
According to Creswell (2014) participants refers to individuals or
groups who take parts in a study by providing data, such as responses to
interviews, surveys, or observations that serve as sources of information to
answer research questions. The participants in this research were the
students of the 4th semester in english Education Department of UIN
Suska Riau. Based on administrative data, the total participants of the

english education department in the academic year 2024/2025 there are:

Table I11.1
Total of Population
Class Male Female Total/Population
A 7 21 28
B 3 23 26
C 3 24 27
D 5 23 28
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28

E 6 18 24
Total 24 109 133

Source: Vice Principal of English Education Department Universitas
Islam Negeri Sultan Syarif Kasim

2. Sample of the Research

A sample a refers to portion if the population that is survey, in this
research used purposive sampling. According to Sugiyono (2011)
purposive sampling is involves selecting a subset of individuals from
population in away that ensures each individual has an equal probability
of being selected. The researcher used probability sampling by using
simple random sampling to choose two class to be observed, where every
individual had probability to be chosen as a sample. The researcher
selected the sample randomly. So, class A and C was chosen as a subject

on this research which consist of 55 students.

Table I11.2
Sample of the Study
No Class Total
1. A 28
2. C A7)
Total 55

Technique of Collecting Data

In collecting the data, the researcher employed a questionnaire as the

main instrument of this research. The questionnaire was adopted from Rezaei

and Jafari (2014) and developed based on the Second Language Writing
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©
% Anxiety Inventory (SLWAI) proposed by Cheng (2004). A questionnaire is a

-~
© data collection technique in which respondents are asked to respond to a set of

written statements. This technique enables the researcher to collect data from a

Iw exd

= large number of respondents efficiently and systematically.
The questionnaire used in this research was the Second Language

-~
_
Z
g}Writing Anxiety Inventory (SLWAI), which consists of 22 items designed to
= measure students’ anxiety in writing English. The SLWAI measures three
A

W

Q

o dimensions of writing anxiety, namely cognitive anxiety, somatic anxiety, and

=
avoidance behavior. Cognitive anxiety refers to negative expectations, worries
about performance, and fear of negative evaluation. Somatic anxiety relates to
physical reactions such as nervousness, tension, and heart palpitations

experienced during writing activities. Avoidance behavior refers to students’

tendency to avoid writing tasks or situations involving writing in English.

The questionnaire was distributed to the fourth-semester students of the

I 21B31G

English Education Department of UIN Suska Riau who were selected as the

r

[UIejs

sample of this research. The respondents were asked to respond to each

statement using a five-point Likert scale ranging from Strongly Disagree (SD),

JAIUN 2

Disagree (D), Neutral (N), Agree (A), to Strongly Agree (SA). The responses

A3isx

obtained from the questionnaire were then scored and analyzed to determine

the level and types of students’ anxiety in writing English paragraphs.

The blueprint of the questionnaire, including indicators, item numbers,

-

nery wisey JjuredAg uejng jo

and total items for each type of anxiety, is presented in the following table.
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Table III. 3
The Blue Print of Students Anxiety Questionnaire
No Indicators Item Number Total Number
Somatic anxiety 1,3,7,9,14,17,20,21 8
Cognitive anxiety 2,6,8,11,13,15,19 7
Avoidance behavior 4,5,10,12,16,18,22 7
Total 22

Validity and Reliability of The Test

1. Validity of the Test

Validity refers to the extent to which an instrument measures what it
is intended to measure. According to Sugiyono (2018), validity is an
important aspect of a research instrument because it determines the
accuracy and appropriateness of the data collected. An instrument is
considered wvalid if it is able to measure the variables that are being
investigated.

In this research, the validity of the instrument was ensured through
content validity. The questionnaire used in this research was the Second
Language Writing Anxiety Inventory (SLWAI) developed by Cheng
(2004). This instrument has been widely used in previous studies to

measure students’  writing anxiety and consists of three dimensions,

namely cognitive anxiety, somatic anxiety, and avoidance behavior.
Therefore, the questionnaire was considered valid because its contents
were relevant to the theoretical framework and research objectives of this
study. In addition, the items of the questionnaire were adapted and

reviewed based on the indicators of writing anxiety to ensure that they
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were suitable for measuring students’

paragraphs.

Table I1I. 4
The Validity of Students’writing Anxiety
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anxiety in writing English

Item Var00023 | r Table | Result
Item 1 8397 | 0514 | Valid
ltem 2 8437 | 0.514 | Valid
Item 3 6517 | 0514 | Valid
Item 4 816~ | 0.514 | Valid
Item 5 603" | 0.514 | Valid
ltem 6 8377 | 0.514 | Valid
ltem 7 7927 | 0.514 | Valid
Item 8 550" | 0.514 | Valid
Item 9 7307 | 0.514 | Valid
Item 10 530" | 0.514 | Valid
ltem 11 8977 | 0514 | Valid
ltem 12 8727 | 0.514 | Valid
ltem 13 816~ | 0.514 | Valid
ltem 14 8487 | 0.514 | Valid
ltem 15 7707 | 0.514 | Valid
ltem 16 7507 | 0.514 | Valid
ltem 17 7927 | 0514 | Valid
Item 18 594" | 0.514 | Valid
ltem 19 846" | 0.514 | Valid
ltem 20 8157 | 0.514 | Valid
ltem 21 7587 |  0.514 | Valid
ltem 22 6707 | 0.514 | Valid
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Reliability of the Test

Reliability refers to the consistency and stability of an instrument in
measuring a variable. According to Arikunto (2010), a reliable instrument
is one that produces consistent results when administered to the same
subjects under similar conditions. Reliability is important to ensure that
the data collected are dependable and free from random errors.

The reliability of the questionnaire used in this research was based
on the reliability testing conducted by Cheng (2004). The Second
Language Writing Anxiety Inventory (SLWAI) has been proven to have a
high level of reliability in previous studies. The reliability coefficient of
the SLWAI was reported to be reliable for measuring students’  writing
anxiety. Therefore, the instrument used in this research was considered
reliable and appropriate to collect data regarding students’ anxiety in
writing English paragraphs.

Table IIL.S
Reliability Statistics of Students’writing Anxiety

Cronbach's Alpha N of Items
0.763 23

Technlque of Data Analysis

There are some steps to analyze the data in this research. First, to know

= the level students’ anxiety in writing paragraph at Sultan Syarif Kasim State
'Islamic Riau through questionnaire, the research calculated the mean score of

.the sample by employing Evroro and Sylvanus (2015) as follows:
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CHAPTER V

CONCLUSION AND SUGGESTION

Conclusion

Based on the findings and discussion presented in the previous chapter,
it can be concluded that the fourth-semester students of the English Education
Department at State Islamic University of Sultan Syarif Kasim Riau

experienced a moderate level of anxiety in writing English paragraphs. This

nei

‘indicates that writing anxiety is a common problem faced by students in
learning English writing.

The findings also revealed that there were three types of writing anxiety
experienced by the students, namely cognitive anxiety, somatic anxiety, and
avoidance behavior. Among these types, somatic anxiety was found to be the
most dominant type experienced by the students. This anxiety was reflected in

P students’  physical reactions such as nervousness, tension, heart pounding,

— and difficulty concentrating while writing English paragraphs.
Furthermore, avoidance behavior appeared as the second dominant type
of anxiety, indicating that some students tended to avoid or delay writing
activities due to anxiety. Meanwhile, cognitive anxiety was the least dominant
type, although some students still experienced fear of making mistakes and

negative evaluation when writing English paragraphs.

In conclusion, the results of this research indicate that students’

S ugjing jo .-‘:Jl!!-;.la;‘\llln JIUIE][S] 2]B])

LieA

anxiety in writing English paragraphs at the English Education Department of

UIN Sultan Syarif Kasim Riau needs to be addressed, as it may influence

nery wisey J



‘neiy eysng NiN Jefem bueA uebunuaday ueyibnisw yepn uedynbusad q

‘nery e¥sng NI uizi eduey undede ymuaq wejep Ul siin} eAJey yninjes neje ueibeges yeAueqiadwew uep uejwnwnbusw Buele|q ‘zZ
‘yejesew mens uenefun neje ynuy uesinuad ‘uesode| ueunsnAuad ‘yeiw) eAsey uesiinuad ‘uenauad ‘uexipipuad ueBunuadey ymun eAuey uedynbusd ‘e

NVIH YYSNS NIN
()
r

:Jaguins ueyingaAusw uep ueywnuesuaw edue) 1ul SN} BAIRY ynunjas neje ueibeqas diynbusw Buelejq |

Buepun-Buepun 16unpuipg eydi) yey

-

NEL}Y WISEY] JI.!E/{H" uejing jo AII!FUBA!U["] JIUIB]S] 23E]S

nery exsns NiN Xjiw ejdio yeH o

57

students’ confidence and performance in writing. Therefore, appropriate

teaching strategies and supportive learning environments are necessary to help

reduce students’  writing anxiety.

Suggestion

Based on the finding, the researcher would like to propose several

suggestions, as follows.

1.

no

For students, students should actively develop strategies to overcome their
anxiety in writing, particularly somatic symptoms such as nervousness and
physical discomfort. They are encouraged to practice regular writing
activities, engage in peer review, and apply relaxation techniques such as
deep breathing or mindfulness to reduce tension. Consistent practice and
exposure to writing will gradually build their confidence and reduce the
level of anxiety.

For future researcher, future researchers are recommended to investigate
writing anxiety using larger and more diverse samples to enrich the
understanding of this phenomenon. It is also suggested to employ
experimental or longitudinal designs to test the effectiveness of different
strategies in reducing somatic anxiety. Furthermore, future studies could
explore the relationship between writing anxiety and other variables such
as writing proficiency, self-efficacy, or motivation to gain deeper insights

into  how  anxiety affects language  learning  outcomes.
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APPENDIX 1

Instrument of The Research

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

q\fl Hak Cipta Dilindungi Undang-Undang
n.__._...... 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

Mr hm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
I/_._\_n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsearay 2 Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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N Alternatives
END. | =~ Statements
g 9| o SA| A| U | D |SD
é—: Vi ile writing in English, I’'m not nervous at all.
——
P Z | Idfeel my heart pounding when I write English
© 2 | compositions under time constraint.
ol =
R 3 | While writing English compositions, I feel worried
R § and uneasy if [ know they will be evaluated.
oS
3 3 Igften choose to write down my thoughts in English.
E>5 I-usually do my best to avoid writing English
& compositions
] )
DE’_ 6 | My mind often goes blank when I start to work on an
= English composition.
= 7 | I don’t worry that my English compositions are a lot
-é worse than others’.
® 8 |I tremble or perspire when I write English
5 compositions under time pressure.
B
5 9 | If my English composition is to be evaluated, I would
%’3_ worry about getting a very poor grade.
£ 10 | I do my best to avoid situations in which I have to
=2 write in English.
& 4
@11 My thoughts become jumbled when I write English
=% cOmpositions under time constraint.
12 Ugfless I have no choice, I would not use English to
5 write composition.
e - : : . —
13 | I 'often feel panic when I write English compositions
under time constraint.
[g7]
14 I’::fi} afraid that other students would deride my
English composition if they read it.
I5 |1 :ﬁ*eeze up when unexpectedly asked to write English
cénpositions.
16 |1 @ould do my best to excuse myself if asked to write
English compositions.
<
17 I_%.on’t worry at all about what other people would
tlﬁxhk of my English compositions.
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Hak munm Di
_Uu_\_._lﬂ 1. Dilarang mengutip sebagian atau iseluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
m... .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
I/_Wh_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

UIN SUSKA RIAU



APPENDIX 11
Students' Answer

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

q\fl Hak Cipta Dilindungi Undang-Undang

n.__._...... 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

ﬁr hm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
LI_._\_D b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsearay 2 Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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c;.( QUESTIONNAIRE OF A... <
TONS PREVIEW RESPONSES ~ SETTINGS
go)
1))
3,
=V O & @&
=
E Response @T
== ThuJul 31 2025, 12:06:47 PM
w
=
7 < M v of 62 >
ek
1))
A
o Name
= Sella
Age
20
Class
4A

1. While writing in English, I'm
nervous at all.
3
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< QUESTIONNAIRE OF A... <

TIONS PREVIEW RESPONSES SETTINGS

Y B @ & @

Response Ty
Thu Jul 31 2025, 12:06:47 PM

<4 v of 62 >

1. While writing in English, I'm not
nervous at all.
3

2.  |feel my heart pounding when |
write English compositions under time
constraint.

3

3.  While writing English
compositions, | feel worried and
uneasy if | know they will be
evaluated.

3
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Response Ty
Thu Jul 31 2025, 12:06:47 PM

< N N of 62 >

5.  lusually do my best to avoid
writing English compositions
3

nelry elsng NinN

6. My mind often goes blank
when | start to work on an English
composition.

3

7. ldon't worry that my English
compositions are a lot worse than
others’.

3
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< QUESTIONNAIRE OF A...

<

TIONS PREVIEW RESPONSES SETTINGS

Y 0 = & @

Response T
Thu Jul 31 2025, 12:06:47 PM

S 1 v of 62 >
8.  Itremble or perspire when |
write English compositions under time
pressure.

3

9.  If my English composition is
to be evaluated, | would worry about
getting a very poor grade.

3

10. 1do my best to avoid situationsé
which | have to write in English.
3
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Response T
Thu Jul 31 2025, 12:06:47 PM
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11. My thoughts become jumbled
when | write English compositions
under time constraint.

3

12. Unless | have no choice, | would
not use English to write composition.
3

13. 1 often feel panic when | write
English compositions under time
constraint.

3

< QUESTIONNAIRE OF A...

o

TIONS PREVIEW RESPONSES SETTINGS

Y 0 = & @

Response T
Thu Jul 31 2025, 12:06:47 PM

S | A of 62 >

14. I'm afraid that other students
would deride my English composition
if they read it.

3

15. | freeze up when unexpectedly
asked to write English compositions.
3

16. | would do my best to excuse
myself if asked to write English
compositions.

3
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Response i
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17. 1 don’t worry at all about what
other people would think of my English
compositions.

3

18. l usually seek every possible
chance to write English compositions

TIONS PREVIEW RESPONSES SETTINGS

Y © ® @& @

Response iy
Thu Jul 31 2025, 12:06:47 PM

S 1 v of 62 >

20. I'm afraid of my English
composition being chosen as a
sample to be

3

21. I'm not afraid at all that my English
compositions would be rated as very

poor.
outside of class. 3
3

22. Whenever possible, | would us
19. | usually feel my whole body English to write compositions
rigid and tense when | write Englia 3
compositions.
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S Name

Wadiyatul Hulwah

Age
19y.0

Class
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1. While writing in English, I'm

& nervous at all.

o

m S

(=1

o

o — 2
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E_ Summary List Individual

om L@
< QUESTIONNAIRE OF A... <
PREVIEW  RESPONSES  SETTINGS
Y © = &
Response Ty

Thu Jul 31 2025, 12:22:05 PM

of 62 >

1.  While writing in English, I'm not
nervous at all.
5

2.  |feel my heart pounding when I
write English compositions under time
constraint.

8

3.  While writing English
compositions, | feel worried and
uneasy if | know they will be

evaluated.
2
B o
D = L}
Summary List Individual
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writing English congigggrions write English compositions under time
2 pressure.
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6. My mind often goes blank
when | start to work on an English 9 If my English composition is
compoSitbn: to be evaluated, | would worry ab
9,? L getting a very poor grade.
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8.  Itremble or perspire when |
write English compositions under time
pressure.

3

9.  If my English composition is
to be evaluated, | would worry about
getting a very poor grade.
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10. 1do my best to avoid situation
which I have to write in English.

i @&

<&

SETTINGS

g

m 3

p=rtl

(1]

(=1

o o

| o—

s O = L)
E_ Summary List Individual

18:53 o N R SIE
< QUESTIONNAIRE OF A... <
TIONS ~ PREVIEW  RESPONSES  SETTINGS
Y © = &
Response Ty

S

Thu Jul 31 2025, 12:22:05 PM

of 62 >

10. |do my best to avoid situations in
which | have to write in English.

1

11. My thoughts become jumbled
when | write English compositions
under time constraint.

1

12. Unless | have no choice, | would
not use English to write compositio
1
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13. 1 often feel panic when | write
English compositions under time
constraint.

1

14. I'm afraid that other students
would deride my English composition
if they read it.

1

15. | freeze up when unexpectedly
asked to write English compositi
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16. 1 would do my best to excuse
myself if asked to write English
compositions.

3

17. 1 don’t worry at all about what
other people would think of my English
compositions.
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18. | usually seek every possible

w chance to write English compositi

& 1 outside of class.
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20. I'm afraid of my English
composition being chosen as a
sample to be
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21. I'm not afraid at all that my Engli
compositions would be rated as v

nery wisey| juredg uejing jo A3rs1sAmupn d

Summary List

9.? poor.

& 5

(4]

(=1

o o

| P —

s O = L)
E_ Summary List Individual

@)

s

cih8:53 on e HIE 18:53 on e HIE
-~

K QUESTIONNAIRE OF A... < < QUESTIONNAIRE OF A... <
TIINS PREVIEW RESPONSES ~ SETTINGS  TIONS PREVIEW RESPONSES ~ SETTINGS
o

3

EV G & & Y © 8 &

Z Response Ty Response Ty
¢n ThuJul 31 2025,12:22:05 PM Thu Jul 31 2025, 12:22:05 PM

c

7

5 < 2 v of62 > K (2 . O of62 >
A . RS

o 1

~ 19. lusually feel my whole body

21. I'm not afraid at all that my English
compositions would be rated as very
poor.
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22. Whenever possible, | would use
English to write compositions
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Class
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1. While writing in English, I'm
nervous at all.
4
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nervous at all.
5

2.  |feel my heart pounding when I
write English compositions under time
constraint.

8

3.  While writing English
compositions, | feel worried and
uneasy if | know they will be

evaluated.
2
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g 4. | oft_en cho.ose to write down my 7. 1don't worry that my English
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compositions are a lot worse than
4 others’.
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5.  lusually do my best to avoid
writing English compositions 8. Itremble or perspire when |
2 write English compositions under time
pressure.
3
6. My mind often goes blank
when | start to work on an English
composition. 9.  If my English composition is
2 to be evaluated, | would worry ab
getting a very poor grade.
4
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10. |do my best to avoid situations in
which I have to write in English.

2

11. My thoughts become jumbled
when | write English compositions
under time constraint.
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12. Unless | have no choice, | would
not use English to write compositi
2
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13. | often feel panic when | write
English compositions under time
constraint.

2

14. I'm afraid that other students
would deride my English composition
if they read it.
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15. | freeze up when unexpectedly
asked to write English compositi

3
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16. | would do my best to excuse
myself if asked to write English
compositions.

2

17. 1 don't worry at all about what
other people would think of my English
compositions.
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18. | usually seek every possible
chance to write English compositi
outside of class.
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19. | usually feel my whole body
rigid and tense when | write English
compositions.

8

20. I'm afraid of my English
composition being chosen as a
sample to be
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21. I'm not afraid at all that my English
compositions would be rated as ve|

poor.
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- Name 1.  While writing in English, I'm not
Hidayah Azzulfah nervous at all.
3
Age
21 2. | feel my heart pounding when |
write English compositions under time
constraint.
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1. While writing in English, I'm
nervous at all.

3.  While writing English
compositions, | feel worried and
uneasy if | know they will be

evaluated.
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6. My mind often goes blank
when | start to work on an English

composition.
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write English compositions under time
pressure.
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9.  If my English composition is
to be evaluated, | would worry ab

getting a very poor grade.
1
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10. |do my best to avoid situations in
which | have to write in English.

4

11. My thoughts become jumbled
when | write English compositions
under time constraint.

1

12. Unless | have no choice, | would
not use English to write compositio

3
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13. | often feel panic when | write
English compositions under time
constraint.

1

14. I'm afraid that other students
would deride my English composition
if they read it.

2

15. | freeze up when unexpectedly
asked to write English compositi

3
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16. | would do my best to excuse
myself if asked to write English
compositions.

2

17. 1 don’t worry at all about what
other people would think of my English
compositions.

2

18. | usually seek every possible
chance to write English compositi
outside of class.
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19. 1 usually feel my whole body
rigid and tense when | write English
compositions.

4

20. I'm afraid of my English
composition being chosen as a
sample to be

3

21. I'm not afraid at all that my Engli
compositions would be rated as v

poor.
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Age
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Class
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1. While writing in English, I'm
nervous at all.
4
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nervous at all.
4

2.  |feel my heart pounding when |
write English compositions under time
constraint.

2

3.  While writing English
compositions, | feel worried and
uneasy if | know they will be

evaluated.
2.
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when | start to work on an English
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— 4. |often choose to write down my 7. ldon't worry that my English
thoughts in English. compositions are a lot worse than
3 others’.
4
5.  lusually do my best to avoid
writing English compositions 8.  Itremble or perspire when |
3 write English compositions under time
pressure.
4

9.  If my English composition is
to be evaluated, | would worry ab

getting a very poor grade.
2
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10. 1do my best to avoid situations in
which | have to write in English.

2

11. My thoughts become jumbled
when | write English compositions
under time constraint.

2

12. Unless | have no choice, | would
not use English to write compositio
2
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Summary List Individual
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13. | often feel panic when | write
English compositions under time
constraint.

2.

14. I'm afraid that other students
would deride my English composition
if they read it.

3

15. | freeze up when unexpectedly
asked to write English compositio
2

%)) ; *

Summary List Individual



NVIE YASNS NIn

Vg

o

]
T

\

)
=

©

G

o857 on Y SIE 18:58 om T SIE
-

K QUESTIONNAIRE OF A... < < QUESTIONNAIRE OF A... <
TIENS  PREVIEW  RESPONSES  SETTINGS TIONS  PREVIEW  RESPONSES  SETTINGS
D

3

VYV O & @& Y © &8 &

Response Ty Response T

‘nery eysns NiN Jelem BueA uebunuaday ueyibnisw yepn uedynbusad *q

‘nery BYsSNg NiN uizi edue) undede ynuaq wejep 1ul SN} eA1ey yninjas neje ueibegas yeAueqiadwa uep ueywnwnbuaw Buele)q 'z
‘yejesew mens uenelun neje ynuy uesinuad ‘uelode] ueunsnAuad ‘yeiw) eAiey uesinuad ‘ueneuad ‘ueyipipuad uebunuaday ynun eAuey uednnbuad ‘e

:Jaquins ueyingaduawl uep ueywnjueosuaw eduey Ul siny eAiey ynunjas neje ueibeqas dinbuaw Bueleq °|

Buepun-Buepun 1Bunpuiig eydin yeH

nNely eXsng NinN

neny wisey] JuiedAg uejng jo AJISIdAIU() DTWR]S] 338G

Tue Aug 05 2025, 10:42:06 AM

of 62 >

16. | would do my best to excuse
myself if asked to write English
compositions.

2

17. 1 don’t worry at all about what
other people would think of my English
compositions.

2

18. | usually seek every possible
chance to write English compositi
outside of class.

3

%)) ; x

Summary List

Individual
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19. | usually feel my whole body
rigid and tense when | write English
compositions.

3

20. I'm afraid of my English
composition being chosen as a
sample to be

3

21. I'm not afraid at all that my En
compositions would be rated as v,

poor.
2
N o
D = L
Summary List Individual
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© Haktimta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau
T
q\fl Hak Cipta Dilindungi Undang-Undang
n.__._,..., 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
m... hm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
I/_._\_n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsearay 2 Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Students' Result

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

q\fl Hak Cipta Dilindungi Undang-Undang

n.__._...... 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

ﬁr hm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
LI_._\_D b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsearay 2 Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Table IV.1
The students’ anxiety in writing paragraph

No.| Name Score| Category
1 | Respondent 1 | 60 | Moderate
2 | Respondent 2| 48 Low
3 | Respondent 3 | 59 | Moderate
4 | Respondent 4 | 50 Low
5 | Respondent 6 | 75 High
5 | Respondent 5| 52 Low

7 | Respondent 7| 60 | Moderate
8 | Respondent 8 | 55 Low
9 | Respondent 9 | 48 Low
10 |Respondent 10 49 Low
11 |Respondent 11| 54 Low
12 |Respondent 12] 60 | Mod

13 |Respondent 13| 49 Low
14 |Respondent 14| 55 Low
15 |[Respondent 15| 65 | Moderate
16 |Respondent 16| 55 Low
17 |Respondent 17| 47 Low
18 |Respondent 18] 87 |Very High
19 |Respondent 19] 60 | Moderate
20 |Respondent 20| 68 High
21 |Respondent 21| 45 Low
22 |Respondent 22| 69 High
23 |Respondent 23| 56 | Mod

24 |Respondent 24| 46 Low
25 |Respondent 25| 59 | Moderate
26 |Respond 26| 62 | Modei
27 |Respondent 27| 55 Low
28 |Respondent 28| 42 Low
29 |Respondent 29| 72 High
30 |Respondent 30| 47 Low
31 |[Respondent 31| 67 High
32 |Respondent 32| 65 | Mod

33 |Respondent 33| 60 | Mod

34 |Respondent 34| 75 High
35 |Respondent 35| 51 Low
36 |Respondent 36| 61 | Mod

37 |[Respondent 37| 46 Low
38 [Respondent 38] 60 | Moderate
39 |Respondent 39| 63 | Mod

40 |Respondent 40| 60 | Mod

41 |Respondent 41| 62 | Moderate
42 |Respondent 42| 81 |Very High
43 |Respondent 43] 62 | Mod.

44 |Respondent 44| 64 | Mod.

45 |Respondent 45| 68 High
46 |Respondent 46| 47 Low
47 |Respondent 47| 49 Low
48 |[Respondent 48] 58 | Moderate
49 |Respondent 49| 65 | Moderate
50 |Respondent 50| 55 Low
51 |Respondent 51| 80 |Very High
52 |Respondent 52| 72 High
53 |Respondent 53] 33 |Very Low
54 |Respondent 54| 45 Low
55 |Respondent 55| 75 High

Total 3235

Mean 59 [Moderate

Table IV.1 above shows the score of the
questionniare. From that table, it can be seen that
the students have various level regarding their
anxiety in writing paragraph. the average score
is 59.

The distribution of the questionnire score
can be seen below
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q\fl Hak Cipta Dilindungi Undang-Undang
n.__._...... 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

Mr hm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
I/_._\_n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsearay 2 Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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A= 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
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Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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A\ Hak Cipta Dilindungi Undang-Undang
|u_=.._l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
= a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.

“,.A-.\n b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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A\ Hak Cipta Dilindungi Undang-Undang
|u__._.._l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
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Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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A\ Hak Cipta Dilindungi Undang-Undang
|\__._m._l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
=, <, a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
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\IC Hak Cipta Dilindungi Undang-Undang

A= 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
[—

e a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
|./_.-\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
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© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

q\fl Hak Cipta Dilindungi Undang-Undang

n.__._...... 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

ﬁr hm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
LI_._\_D b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsearay 2 Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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A= 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
[—

e a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
|./_.-\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
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A\ Hak Cipta Dilindungi Undang-Undang
|u__._.._l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
lr. <, a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
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an Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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