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ABSTRACT 

Annisa Rahim (2025):  The Effect of Mind Mapping Technique in Writing 

Descriptive Text at Mts PP Darul Quran Kampar 

This research was conducted based on the problem faced by students in 

writing, especially in descriptive text. Therefore, this research was aimed to find 

out the significant effect in writing descriptive text between students taught and 

without taught by using mind mapping technique at MTs PP Darul Quran Kampar. 

This method of this research was quantitative method. The researcher used a quasi-

experimental design. The population in this research were grade VIII students a 

number of 2 classes consisted of 49 students of Mts PP Darul Quran Kampar and 

49 students as a samples chosen by using total sampling. This reserch was 

conducted on February-May 2025 at MTs PP Darul Quran Kampar. In the data 

collection, the researcher used pre-test was given to both group before the treatment 

and post-test was given after treatment. In analyzing the data, the researcher used 

independent T-test by using SPSS 23. Based on the research result, Ha accepted 

because the sig. value was 0,000<0,05. The results of the analysis data showed that 

there was a significant effect of mind mapping technique in writing descriptive text 

at MTs PP Darul Quran Kampar. 
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ABSTRAK 

Annisa Rahim (2025):   Pengaruh Teknik Pemetaan Pikiran dalam Menulis 

Teks Deskriptif di Mts PP Darul Quran Kampar 

Penelitian ini dilakukan berdasarkan masalah yang dihadapi oleh siswa dalam 

membaca, khususnya pada  teks deskriptif. Oleh karena itu, penelitian ini bertujuan 

untuk mengetahui pengaruh yang signifikan dalam menulis teks deskriptif antara 

siswa yang diajar dan tidka diajar menggunakan teknik pemetaan pikiran di MTs 

PP Darul Quran Kampar. Metode penelitian ini adalah metode kuantitatif. Peneliti 

menggunakan desain quasi-experimental. Populasi dalam penelitian ini adalah 

siswa kelas VIII yang berjumlah 2 kelas dan terdiri dari 49 siswa MTs PP Darul 

Quran Kampar dan 49 siswa sebagai sampel yang dipilih dengan menggunakan 

total sampling. Penelitian ini dilaksanakan pada Februari-Mei 2025 di MTs PP 

Darul Quran Kampar. Dalam pengumpulan data, peneliti menggunakan pre-test 

yang diberikan kepada kedua kelompok sebelum diberikan perlakuan dan post-test 

yang diberikan setelah diberi perlakuan. Dalam menganalisis data, peneliti 

menggunakan independent T-test dengan menggunakan SPSS versi 23. Berdsarkan 

hasil penelitian , Ha diterima karena nilai sig. adalah 0.000<0.05. hasil data 

menunjukkan bahwa ada pengaruh yang signifikan dari teknik pemetaan pikiran 

dalam menulis teks deskriptif di MTs PP Darul Quran Kampar. 
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 ملخّص

تأثير استخدام تقنية خرائط التفكير في كتابة النص الوصفي في المدرسة المتوسطة (: ٠٢٠٢النساء رحيم، )
الإسلامية بمعهد دار القرآن بكامبار

لوصفي. اأُجري هذا البحث بناءً على المشكلات التي يواجهها التلاميذ في الكتابة، وخاصة في كتابة النص 
وبناءً على ذلك، يهدف هذا البحث إلى معرفة التأثير الكبير لاستخدام تقنية خرائط التفكير في كتابة النص الوصفي 
بين التلاميذ الذين يتلقون تعليمهم باستخدام هذه التقنية والذين لا يتلقونه في المدرسة المتوسطة الإسلامية بمعهد 

ن، ثة المنهج الكمي بتصميم شبه تجريبي. ومجتمع البحث تلاميذ الصف الثامدار القرآن بكامبار. استخدمت الباح
تلميذا.  ٩٤تلميذا، وقد تم اختيار العينة باستخدام أسلوب العينة الكلية وعددهم  ٩٤وعددهم فصلان يضمون 

 آن بكامبار. لجمعفي المدرسة المتوسطة الإسلامية بمعهد دار القر  ٠٢٠٢نُ فّذ البحث في الفترة من فبراير إلى مايو 
عد تطبيق المعالجة. ب للمجموعتين قبل تطبيق المعالجة، واختبارا بعديا الباحثة اختبارا قبليا تالبيانات، استخدم

ية الحزمة الإحصائية للعلوم الاجتماع المستقل باستخدام برنامجالتائي  لتحليل البيانات، استخدمت الباحثة الاختبار
 إلى وجود تأثير معنوي لاستخدام تقنية خرائط التفكير في كتابة النص الوصفي في . وتشير النتائج٠٢الإصدار 

.المدرسة المتوسطة الإسلامية بمعهد دار القرآن بكامبار
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem

Writing is one of the four important components of language skills that 

must be mastered by students. It is one of the productive skills and activities that 

can stimulate thinking in expressing messages, ideas, feelings and information. 

According to Harmer (2004) Writing is used for many different purposes. It is 

generated in a variety of ways, and students can communicate their ideas and 

opinions through writing. According to Bello (1997) Writing is an effective 

language skill that is important to learn as it allows students to express their 

thoughts clearly and reinforces the grammar and vocabulary they learn in class. 

Students can experiment with words, sentences and long written pieces. 

In the process of learning English, writing is crucial, most difficult and 

complicated language skill to be learned, particaly for students in every levels of 

eduation. This is supported by Westwood (2008), written language is perhaps 

the most challenging skills to learn because developing written language requires 

the efficient coordination of numerous cognitive, linguistic, and psychomotor 

processes). 

MTs PP Darul Quran Kampar used 2013 Curriculum in teaching and 

learning process which is implement student center, students must be active and 

creative. In the second grade of MTs PP Darul Quran Kampar, English subject 

and taught by teacher once a week with time duration about 2 x 45 minutes. 
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There are four skills must be learn by students in MTs PP Darul Quran Kampar, 

but one of skil that most significant aspect that students must to be master is 

writing especially in descriptive text. Based on syllabus of curriculum 2013 

descriptive text has purpose in comparing, grasping meaning and composing oral 

and written descriptive text related to know the basic theory of genre text enable 

them to analyze the social function, text structure and language features of the 

text and the way writing texts.  

During the preliminary interview with the english teacher at MTs PP 

Darul Quran Kampar on 15 November 2024, especially a teacher of the eight 

grade students. Teachers have challenges in the teaching process, the lack of 

adequate facilities and lesson hours makes it not easy to teach English including 

writing skills. Based on the researcher observation experience on 6 December 

2024, the researcher found the following phenomena: some of students always 

got difficulties in organize their ideas when they were asked to write in English 

cause there are many things they want to wtite but did not know how to  

organized these ideas into appropiate sentences. Smalley &Routten (1986), 

argues that each students need to consider various ideas that could potentially 

support the main topic. Event though the topic has been determined, it is not easy 

for students to develop ideas about they will write. 

Another difficulty is some of students are lack of vocabulary cause the 

students commonly used the same words which put in their writing. Some of 

students were confused in develop their ideas into good sentencces. The last 

problem is the rarely use of various media/tools and technique, which makes 
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students feel that writing is boring activity. 

According to Rustler & Buzan (2012), Mind mapping is a simple, user-

friendly graphic method for structuring and organizing ideas that supports 

students' idea generation and information processing. This is supported by Buzan 

in (Nurlila, 2013), to solve students problem in writing, mind mapping is one 

technique that can be used to help students write. 

According to Goodnough et al., (2002) it demonstrates that students 

found mind mapping to be a fun and engaging method of learning. It encouraged 

students to be motivated to learn. The researcher suggests mind mapping as a 

technique to learn descriptive text, the researcher considers that mind mapping 

can be an interesting alternative that can help students organize ideas about the 

text they have read based on their own schema, so that they can understand the 

text easily. 

In previous research which was conducted by Rahmadiyah (2020), 

Saraswati (2019), and Shaleha (2019). This previous research found that mind 

mapping is an effective and interested technique on students’ ability in writing 

descriptive text. Futhermore, the research conducted by Yadi (2013) this 

previous research found that mind mapping technique had the significant effect 

on students writing ability of narative text. From the previous above, the use of 

mind mapping technique has been investigated at different level. In addition one 

of the previous research use the different genre of the text. 
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Based on the problem and  description above, to solve students problem 

in writing descriptive text, the researcher sould be able to apply technique or 

stategies in learning process. One of the best techniques that can help students 

in generated ideas into appropiate sentences is mind mapping. The researcher 

interested to do research using mind mapping technique in writing descriptive 

text, the the subject of this research were the second grade of MTs PP Darul 

Quran Kampar. The researcher conducted a research with the title ‟ The Effect 

of Mind Mapping Technique  in  writing descriptive text at MTs PP Darul 

Quran Kampar” 

B. Problem of the Research

1. Identification of the Problem

Based on the background of the problem, several problem can be 

discerned in this research: 

a. Some of students always got difficult in organized their writing

b. Some of students re lack of vocabulary

c. Some of students were confused in develop their ides into good

sentences

d. rarely use of various media/tools and technique, which makes

students feel that writing is boring activity.
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2. Limitation of the Problem 

After describing identification of the problem above, it is need 

limitation and focus the problem based on the topic of this research, The 

researcher focused on “The Effect of Mind Mapping in Teaching Descriptive 

Text Writing at MTs PP Darul Quran Kampar”. 

3. Formulation of the Problem 

The research problems can be formulated as follows: 

a. How is the students writing in descriptive text taught by using mind 

mapping technique at MTs PP Darul Quran Kampar? 

b. How is the students writing in descriptive text taught without using mind 

mapping technique at MTs PP Darul Quran Kampar? 

c. Is there any significant effect of students writing in descriptive text by 

using and without using mind mapping technique at MTs PP Darul Quran 

Kampar? 

C. Objectives and Significances of the Research 

1. Objectives of the Research 

a. To find out the students writing in descriptive text taught by using mind 

mapping technique at MTs PP Darul Quran Kampar 

b. To find out the students writing in descriptive text taught without  using 

mind mapping technique at MTs PP Darul Quran Kampar 

c. To find out whether there is a significant effect of students writing in 

descriptive text by using and without using mind mapping technique at 

MTs PP Darul Quran Kampar? 
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2. Significances of the Research

a. This research can be usefull input for students to improve their ability in

writing descriptive text.

b. The findings of this research can be benefit for the teacher to improve and

develop their technique in teaching and learning process.

c. This study can be a reflection for the next researcher and provide a

different chance to do the better research of teaching and learning process

in writing descriptive text.

D. Definition of the Term

1. Writing

Writing is a methode of expressing thoughts in written form throuhgt the use

of letters, words, artwork or media to express ideas by requiring deep thinking

process (Uusen, 2009). In this research, writing refers to students skill in

writing descriptive text at MTs PP Darul Qur’an Kampar.

2. Descriptive Text

Gerot and Wignell (1994) defines descriptive text as writing that we use when

we want to describe something, such as: a particular person, place or object.

This means when we want to describe how the appearance, shape, action,

feels to someone through text. In this study, the researcher asked students to

write their own descriptive text with taught and without taught by using mind

mapping technique of the at MTs PP Darul Qur’an Kampar.
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3. Mind Mapping

Mind mapping is a note making before writing or scribbling down about a

topic and developing those ideas as their mind, then organize it sytematically

( Buzan, 2006). In this research, mind mapping is a diagram in the shape of a

tree that has many branches and can be given pictures and colors to make it

attractive, this mind mapping technique is used by researchers to improve

writing skill in descriptive text.
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CHAPTER II 

THEORITICAL FRAMEWORK 

A. Theoritical Framework

1. Definition of Writing

a. Writing

Writing is one of the critical language abilities that pupils should 

be able to master in learning English. Writing is an activity that involves 

putting thoughts and views into words. in line with this statement, Uusen 

(2009), Writing is a methode of expressing thoughts in written form 

throuhgt the use of letters, words, artwork or media to express ideas by 

requiring deep thinking process. In addition according to Bowker (2007), 

writing is an ability that is necessary in numerous situations throughout 

life. For instance, you may contact a friend or keep a daily journal entry in 

which you reflect on what happened. Writing is a tool for conveying ideas 

to others, not only for the sake of creating words or sentences. 

Anthony in Sugiharti et al., (2020), stated that Writing is a 

significant instrument for thinking because it gives pupils control over 

their thoughts and patterns, as well as how they see themselves and the 

others. According to Brown (2001), Writing is a product of thinking, 

drafting, and revising that necessitates specialized knowledge of how to 

come up with ideas, organize them coherently, revise for clarity of 

meaning, edit for appropriate grammar, and produce a final product.  
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Based on the description given above, writing is a means of 

expressing language that originates in our thoughts. We can express any 

thought, emotion, or mental construct through writing 

According to O’malley & pierce in Novianti (2017), there are 

several purpose of writing such as: informative writing, expreesive and 

persuasive writing. 

a) Informative writing

Infomative writing is commonly used if the people want 

to share knowledge and give information, direction or ideas, can 

embrace report experiences or event, analyzing ideas, 

speculating on causes or effect, creating new concept or 

connections. This kind of writing can include a biography of 

person. 

b) Expreesive writing

Expreesive writing is a form of creative or personal 

expression, which include stories and essay. This kind of writing 

frequenly draws inspiration from observation of people, things 

and locations and may also  involve imagination, speculation 

and interpetations. It might contaion autobiographical story. 

This kind of writing include a poems and short play. 
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c) Persuasive writing

Persuasive writing is purposed to persuade the readers to 

take an action or to do something. This type of writing often 

relies on background knowledge, fact, and examples that people 

uses to reinforence the point of view they are expressing. This 

kind of writing including analysis and evaluation of book, 

movies, consumer product and debated issues. 

Writing is ongoing proces of considering alternatives and make a 

choice Subekti (2017),  people must understand the writing process to 

make a good writing results, the good writing is when we enjoy the time 

used for writing. The writen process divided into several stage. According 

to Tompkins and Hokison in Ramadiyah (2020), there are five stages in a 

writing process: prewriting, drafting, revising, editing and publishing. In 

addition, According to Blanchard & Root (2003), there are three steps in 

writing process; prewriting, writing and revising as follows 

1) Pre-writing

The first step is prewriting, or rather the preperation stage 

before writing. This phase entails questioning, categorizing 

concept, and brainstorming. Before start to write, the writer should 

decide on a topic and narow it down because it the best way to 

make focus more on the topic. 
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2) Writing

The writing activity is the next step in the writing process. 

In yhis part, the writer organizes the outline of the paragraph that 

has been provided earlier, including creating a topic sentence. 

Provide some comments and suggestion to support your arguments 

and formulate a final statement. 

3) Revising

The last step is revising, which is the most important step 

to take after draftin. Students should analyze the draft for content 

that is unclear, ambiguos, or difficult to understand. The writer 

should make sure that paragraph are consistent, coherence and 

improve grammatical accuray. Therefore, at this stage the wrirter 

can enrich the content of their writing by adding new sentences to 

support their ideas or by deeting some sentences that are not related 

to the topic. 

In writing, there are several types of text in writing that students 

need to know. According to Jordan in Kusumayanthi & Malik (2020), 

there are five types of writing namely expository, narative, persuasive, 

descriptive and recount text, as follows; 

1) Expository

Expository text are used to inform, clarify, explain, define or

instruct by providing information, explaining why or how.

Expository ha a clear main focus and is developed based on
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facts, examples or definitios that advance the readers 

understanding 

2) Narative

Narative text describe personal or fictional experience and tell

stories based on real or imagined events. In well-eritten narative,

people can use insight, creativity, drama, suspense, humor and

imagination to create an identifiable plot. Narative are usually

organized chronologically, but also can include flashback or

interuption that take the story back in time.

3) Persuasive

Persuasive text is one that convinces, encourages or entices its

readers to believe something or engage in an activity.  A well-

written persuasive essay use statistics, analogies, irony,

antithesis, real-life example, role model and expert evidence to

create an argument that moves the reader to take action

4) Descriptive

Desciptive text that describe a person. Place or thing using

concrete and specific details that attract more attention

5) Recount

Recount text is a piece of the text that retells a past event, usually

in the order which it happend. The purpose of retelling text is to

give the audience an idea of what happend and when it happend.
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However, in this study, the researcher would like to used 

descriptive text as source for this study which is taught in the second year 

of MTs PP Darul Quran Kampar. 

b. Writing Descriptive Text

Descriptive text is one of the learning material in junior high school 

based on Indonesia education curriculum. According to Tompkins (1994), 

descriptive text is a type of text that aims to describe an object, place, or 

person in a way that leaves a deep impression on the reader's mind and 

helps the reader describe the subject of the description. A descriptive text 

is a type of writing used to describe a place, item, or person. 

Gerot and Wignell (1994), defines descriptive text as writing that 

we use when we want to describe something, such as: a particular person, 

place or object. This means when we want to describe how the appearance, 

shape, action, feels to someone through text. According to Priyana et al., 

(2008), descriptive text describes the characteristics of a particular thing, 

such as people, animals, or objects. Therefore, descriptive paragraphs 

should be used to describe objects, locations, or people and should include 

a controlling theme, some supporting information, and sentence structure. 

In writing descriptive text, it should consist of generic structure, 

they are; identification and description. Hammond (1992), stated that 

descriptive text has the generic structure as follows: 
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1. Identification

Identification locates the phenomenon to be described. The

readers are introduced to the subject of the description in general

terms in the first paragraph or first sentence. In addition, it can

give the reader a brief description of the when, where, or what

of the object being described.

2. Description

Descriptions can illustrate the subject's physical attributes,

traits, such as a sense of beauty or majesty, or unique

characteristics they may possess

According to Qhorimah as cited in Saliyah (2013), there are 5 

characteristic of descriptive text. First, using simple tense. Second, use of 

attribute and identifying process. Third, use linking verbs (are, is, appears) 

and consists of. Fourth, use of adjective (big, beautiful, etc) and compound 

adjectives. Fifth, and sometime using degree of comparison 

In writing descriptive text, there are three categories of descritptive 

text, as follow; 

a) Description of place

To describe a place, the writer should describe the sence 

clearly to make the reader can imagine every prt of the palce being 

described and not only give the details but lso smell and hear the 

sounds involved it. 
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b) Description of object

In describing the object, writer ca describe it as a whole nd

inculde the purpose or meaning. By describing the object as

realistically as posibble, readers are intrested in imagining the

object in front of them

c) Description of people

In describing people, statistics such us height, weight and age are

often used. In addition, writers can convey a person characteristic

through clothing choices,hair color and style, facial features, body

type expression and how they speak. Writers hve the ability to

describe anyone: which is describing parents, siblings, teachers,

friend, etc.

Example of descriptive text 

(Identification) 

Borobudur is one of historical buildings in Indonesia. It is 

considered to be the world’s largest Buddhist temple for its size (15129 

m2) and height (34.5m). It is located in Magelang, Central Java. Not only 

it became a well known tourism destination to a lot of travelers around the 

world, Borobudur Temple is also included in UNESCO list of world 

heritage site 

(Description) 

Borobudur temple consists of six square floors and three circular floors 

which arranged accordingly and make it to be stair-like layers that you 
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have to climb one by one to reach the top of the temple. In the middle of 

the floor, you will find small stairwell with couples of stairs connecting 

each floor that you can use as a passage to go to the top. On each level of 

the floor, there are a lot of relief panels and Buddha statues spread around 

it. Based on the data, there are 2.672 panels and 504 statues in total. There 

is a dome located on the top center of the temple and is surrounded by 72 

Buddha statues, each seated inside a perforated stupa. It is saida that, if 

you place your hand into the stupa through one of its hole and you can 

touch the Buddha statue, you will be able to make one of your dream come 

true. 

c. Assessment of Writing 

Assessment writing is the most important part to determine students' 

ability to connect thoughts and communicate so as to form a product. 

Therefore teachers must be able to assess student writing appropriately. 

This is accordance with Urquhart & Mclver (2005), he stated that writing 

assessment is the most importance part of teaching. 

According to Hedge (2007), he sated that assessment refers to the 

general practice of monitoring or keeping learners on progress. According 

to O’ Malley & Pierce (1996), Writing tests are most effectively used in 

the classroom when students clearly understand the assessment criteria for 

their writing and see a clear connection between what they write and the 

results they achieve. 
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In assessing writing  descriptive text, the teacher cannot measure 

the students ability by giving them multiple choice or short answer that 

can be done in assessing reading or listening. The teacher should ask the 

students to write in order to know students’ achievement. According to 

Jacob et al., (1981) cited in Setyowati (2020), there are five criteria to write 

a good writing descriptive text for students such us content (30 points), 

organization (20 points), vocabulary (20 points), language use (25 points) 

and mechanics (5 points) as follows; 

1) Content

one components of writing that addresses knowledge, substance

the unity of the main idea relevance to the topic

2) Organization

One of the components in writing that tells about the systematic

of ideas to select, to organize and relevant information

3) Vocabulary

It refers to the sellection of words whic are suitable with the

content

4) Language use

It refers to use of correct grammatical and appropiate sentences

5) Mechanics

It refer to use a capitalization correctly in written language, e.g

punctuation and spelling



18 

2. Mind Mapping

a. Definition of Mind Mapping

a mind mapping map is a visual representation of words, ideas 

(thoughts), tasks, or other items related to a central concept of the brain. In 

addition to aiding learning, organizing, problem-solving, decision-making, 

and writing, mind maps can also be used to generalize, describe, and 

categorize ideas. 

Buzan (2006), mind mapping is an easy way to get to places 

information to the brain and retrieve information from the brain. Mind 

mapping is used to generated, visualize, structure and classify ideas 

solving problem and making decission in writing. According to Harmer, 

as cited by Rekolina (2018) Mind mapping is a technique of teaching 

writing in which students create their diagrams by using lines, arrows, and 

encircles to show the relationship between ideas and details 

In addition, Buzan as cited in Purnomo (2014), states that mind 

mapping are a powerful graphic technique that represents a universal key 

to unlocking the brain's potential. This technique utilizes a variety of 

cortical skills such as words, images, numbers, logic, rhythm, color, and 

spatial awareness in a unique and powerful way. Hudojo (2009), defines 

mind mapping as the relationship between the concepts of a subject matter 

represented in a network of concepts ranging from the core of the problem 

to supporting elements that have a relationship with each other, in order to 

form knowledge and facilitate understanding of a topic or theme. 
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According to Syurfah in Faradilla (2023), mind map is a graphic 

Creative note-taking that provides general points to optimize the brain's 

potential by using words, images, numbers, logic, rhythm, and dimensions 

and presenting them in a unique pattern. Creative note-taking techniques 

make it easier for students to remember more information and present it 

accurately and pleasantly. 

According to the views of the experts mentioned above, it should 

be underlined that the definition of mind mapping is a learning technique 

that uses a non-linear learning approach that allows learners to examine 

and explore different concepts by using different relationships that can 

connect from a central topic to peripheral branches. Below is an example 

of an ilustration from a mind mapping. 
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b. The Application of Mind Mapping Technique in Writing Descriptive

Text

From the defintion previously it can be known that mind mapping 

technique can help students write better by sturturing and organizing thir 

thoughts and ideas by unlocking their potential and brain capacity. 

According to Farmery cited in Rahmah (2017), the first step in mind 

mapping process is to center keywords or visual images in the middle of 

blank sheet of paper. In this mind mappping we can ad keywords, image 

phrases or short senteces. Using lines or arroes to connecting ideas, in mind 

mapping add colours to distinguish different ideas from the text. 

The process of mind mapping technique need preparation which 

are blank paper, coloured pencils, imagination and our brain. So, when 

focusing on the procedure, Buzan (2006) states that there are seven steps 

in making mind mapping, they are: 

1) Start in the center of a blank page turned sideways. Starting from

the center allows your brain to think in all directions and express

thoughts more freely and naturally.

2) Use an image or picture for your central idea. Using pictures is

more meaningful than thousands of words and helps express

imagination. makes the center more attractive, makes us more

focused in concentrating and makes the brain more active.

3) Use colour throughout. It is because makes mind mapping more

interesting and colorful
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4) Connect your main branches into the other branches. It is needd

since our brain works by association. It likes to link two (or three

or four) things together. If you connect the brances, you will

undertand and remeber  lot mre easily.

5) Make your branches curved rather than straight-lined (using

straight lines is not only having nothing but also boring to your

brain).

6) Use one key word for every line; single key words will give your

mind mapping more power and flexibility

7) Use images throughout.

From the explanation above, it can be conclude that mind mapping

is like a tree has many branches. This technique is more practical and can 

be used to teach writing skill. Based on the step of mind mapping technique 

above, there are some procedures of mind mpping in teaching writing 

descriptive text according to Hdii (2015), as follows: 

1. The researcher explains descriptive text material (the generic

structure and the language features)

2. The researcher asks students to review and identify the material of

descriptive text (the generic structure and the language features)

based on the example from the researcher gives

3. The researcher explains each element of mind mapping, topic that

used in the main brances, then divides into 2 parts (identificcation
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and description), use straight line or cuved line and add some 

pictures to avoid boredom. 

4. The researcher asks students to make a mind mapping consist of

the element of descriptive text related to the topic

5. After students make a mind mapping, then the researcher asks

students to write descriptive text based on their mind mapping they

have learned.

6. After students finish their writing. students can check their mistake

and revise their writing.

c. Advantages and Disadvantages of Mind Mapping in Writing

Descriptive Text

According to DePorter & Henarcki (2011), there are some 

advantages of using mind mapping technique. 

1) Flexible

Without additional content, explaining something can be

simple when using a mind map. In mind mapping, we can

assign labels and categories to things depending on our

personal preferences.

2) Concentrate on the topic

Get the subtopics we are talking about by focusing on the main

ideas easily. Keeping our focus on the keywords can help us

keep it simple and not waste time.



23 

3) Increasing comprehension

Using mind mapping can make it easier to understand the

material. Mind mapping is a straightforward thinking method

that makes it easy to remember information and prevents

confusion about what we have learned.

4) Enjoyable

Mind mapping is an amazing tool to master as it allows for

unlimited creativity and imagination. Utilizing images and

colors will stimulate the mind to think about the subject matter

in a way that we find enjoyable and exciting.

However, There are also disadvantages of mind mapping arcording 

to Tee et al., as cited in Shaleha (2019), he stated that some of 

disadvantages of mind mapping technique as follows; 

1) mind maps can only be saved digitally as scanned documents.

2) when using mind maps, there is a limit to the size of the map as

more space is required to draw the mind map.

3) mind mapping also takes time. If students only focus on drawing

the mind map, they might waste time writing it. Students should

individually create their own mind maps by completing the

mind map items.
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3. Significant Effect of Mind Mapping in Writing Descriptive Text

In the process of improving students' writing skills, it is important to 

know the importance of using the mind mapping technique taught in this 

study. According to Nugraheni and Basya (2018), students' obstacles in 

writing difficulties are driven by various aspects, such as vocabulary, diction, 

and grammatical features. 

According to Tirumalesh (1991), there are five reasons why students 

struggle in writing, namely lack of language skills, large schools, unqualified 

teachers, unmotivated students, and lack of resources. In addition, White 

(2007), stated that excessive use of words, the subject to be described will 

make students not focus on the composition of the main image and cause 

students to lack skill in organizing the content in writing. 

Based on previous research by several experts in dealing with the 

problems above, the researcher calculates the significance of mind mapping 

technique in students' writing, especially in descriptive text. Keles (2012), 

mind mapping is a technique that can helps students in learning, this 

technique is effective in enhancing students’ creativity and encouraging 

students to think critically in writing. 

Furthermore, mind mapping is very effective to help students organize 

ideas and understand the content of their writing Backwell (2009). According 

to Nurnila (2013), states that mind mapping effectively helps students write 

descriptive text and increase creativity, organize ideas and arrange them in an 

interesting way. doing mind mapping is the first step that teachers can take to 
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allow students to create a new atmosphere in their writing. 

B. Relevant Research

Rahmadiyah (2020) first research entitled "A Study on Student`s Writing 

Ability in Descriptive Text at State Vocational High School 1 Pangkalan 

Lesung". In this study, the research design used was quantitative descriptive 

research or descriptive survey. Researchers use tests as testing tools to collect 

data. The purpose of this research is to study the descriptive writing skills of 10th 

grade students of SMK 1 Pangkalan Lesung. The population of this study was 

grade X students totaling 312 students and 169 students were selected as samples 

using random sampling technique. Based on data analysis, the researcher found 

that students could not use grammar correctly, based on the percentage of written 

grammar skills of 18%, content 19%, vocabulary 20%, subject mechanics 21% 

and organization 22%. From the results of these data, the researcher found that 

students were weak in grammar and strong in organization. It can be concluded 

that students' descriptive writing skills are good. 

The second research by Saraswati et al (2019) entitled “The 

implementation of Mind-mapping technique to improve student’s Descriptive 

text writing ability” this is quatitative research. It is aimed to find out the 

significant of mind mapping on students’ writig ability in descriptive text at first 

grade f SMA Surya Dharma 2 Bandar Lampung in academic year 2019/2020. 

The data obtained by giving test (pre-test and post-test) and questionaire. The 

result shows there is a significant difference of student’s descriptive text writing 

ability before and after the implementation of mind mapping technique. It can 
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be seen at men score of pre-test are 62.73 and in post test are 68.98. most of 

students agreed that using mind mapping technique made them easier to learn 

english and they felt relaxed in doing all of the procedure. It can be conclude that 

the student’s perception toward mind mapping technique are positive in each 

statement. 

The third research by Yadi, (2013) entitled "The Effect of Mind Mapping 

on Student`s Writing Ability of Narrative Text at The Second Year of State 

Islamic Junior High School 1 Pangean Kuantan Singingi Regecy". This research 

used experimental method with quasi experimental design. The subject of this 

research was the 2nd grade students of MTsN Pangean Regency. The population 

and sample of this study consist of 124 students with a sample size of 60 students 

using the cluster sampling method. By analyzing the data, the researcher found 

that there was a significant influence on narrative text writing which showed that 

the observed T was 9.357 at the 5% significance level and the T table showed 

2.00 at the 1% significance. The T table gives a value of 2.65 so Ho is rejected 

and Ha is accepted, resulting in 2.00<9.357>2.65. 

The fourth related research was conducted by Riswanto (2017) with the 

title "The Influence of Mind Mapping Technique Towards Students Descriptive 

Writing at The Tenth Grade of SMK Jaya Buana". 60 tenth grade students of 

SMK Jaya Buana were sampled for quantitative research using a quasi 

experiment design. This study used Cohen's Kappa to measure inter-rater 

reliability. 
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The fifth related research of Naimah et al (2021) entitled “Teaching 

Writng Descritpive Text Through Mind Mapping Technique”. This research the 

aim to describe the implementation and students interest towards mind mapping. 

The data obtain by observation, students interview and documentation. The 

researcher use desciptive quantitative, because the researcher carried out was 

related to ongoing events an with current condition. Based on the Naimah 

research conclude that a of students’ are interested in learning writing descriptive 

text by using mind mapping it is provide by the result of interview that 75% are 

interested in this technique. 

The sixth related research of Shaleha (2019) entitled "The Use of Mind 

Mapping Technique to improve Students Ability in Writing Descriptive Text". 

In this study, researcher used the CAR method, the aim of improving students' 

writing skills through mind maps at SMPN 2 Ambulu. The purpose of this study 

was to improve students' descriptive writing skills to determine their 

participation in the learning process through the mind map technique. Cycle 1 

observation results showed 78% of students were active in the learning process 

and cycle 2 observation results showed very positive results. 

Astuti (2020), the latest related research entitled "The Use of Mind 

Mapping As Media To improve Seventh Grade Student`s Ability In Writing 

Descriptive Text At MTsN Salatiga In The Academic Year 2019/2020". The 

purpose of this study is to find out the implementation of the use of mind map 

technique and to find out whether the use of mind map technique provides 

significant improvement. The research object of this topic is 7th grade students 
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of MTsN Salatiga School using CAR method. This study analyzed the data 

quantitatively and qualitatively, in this study the application using mind map, 

was considered successful showing the average results of pre-test cycle 1 55.8 

and post-test cycle 1 67.8 while the average results of pre-test cycle 2 67.4 and 

post-test cycle 2 79.4. 

C. Operational Concept

According to Syafi'i (2019), the concept of activity is used to avoid 

misunderstanding and misinterpretation in scientific research. In this study, two 

variables were used, namely X and Y. The first variable X refers to the mind 

map technique, the second variable Y refers to the students' ability to write 

descriptive text 

1. Variable X is an independent variable, there are some procedures of mind

mapping technique in teaching writing according to Hdii (2015)

a. The teachere explain descriptive text material (the generic structure and

language features)

b. The researcher asks students to review and identify the material of

descriptive text based on the example form the researcher given

c. The researcher expain each element of mind mapping, topic that used in

main branches, then divided into two parts (identification and

description, use straight line or curved line and add some pictures to

avoid boredom.

d. After students make a mind mapping, then the reearcher asks students to

write descriptive text based on their mind mapping they have learned



29 

e. After students finished their writing, students can check their mistake and

revise their writing

2. Variable Y is the dependent variable, based on components of writing

descriptive text in Jacobs (1981), there are some indicators of variable Y

a. Students are able to develop the content of writing

b. Students are able to write based on the organization of descriptive text

c. Students are able to use vocabulary in writing descriptive text

d. Students are able to choose the correct language use in writing descriptve

text

e. Students are able to write descriptive text with correct mechanics

D. Assumption and Hypothesis

1. Assumption of the Research

In this research, the researcher assumes that mind mapping technique 

has a significant effect on students writing in descriptive text at MTs PP Darul 

Qur’an Kampar. 

2. Hypothesis of the Research

Based on the assumption above the researcher also formulate a 

hypothesis as follows: 

a. The null Hypothesis (Ho)

There is no significant effect of using mind mapping technique in writing

descriptive text at MTs PP Daru Quran Kampar.
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b. The Alternative Hypothesis (Ha)

There is a significant effect of using mind mapping technique in writing

descriptive text at MTs PP Darul Quran Kampar.
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CHAPTER III 

RESEARCH METHOD 

A. Research Design

This research aims to determine the significant effect of using mind 

mapping techniques, especially on descriptive text. So in this research, 

researcher used quantitative method. According to Dornyei (2007) stated that 

quantitative research involves data collection mostly produce numerical data, 

which is subsequently evaluated using statistical method. Which means that the 

data from quantitative research in the form of number analyzed by using 

statistical formula 

This research was conducted quantitatively through a quasi-experimental 

design. Mcmillan and Schumacer (2006), stated that despite not being a true 

experiment, quasi-experiment research is strong design and more effective than 

pre-experiment research since it offers good control for most sources of 

invalidity. This research involved 2 group consisting of experimental group and 

control group. The researcher used class of second grade students at MTs PP 

Darul Quran Kampar, where the students in experimental group were taught by 

using mind mapping technique and control group without being taught using 

mind mapping technique. However the materials given and purposed of the 

research will be the same 
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Table III. 1 

Research Design 

Select control group Pre-test No Treatment Post-test 

Select experiment group Pre-test Experimental 

treatment 

Post-test 

McMillan & Schumacher (2006) 

B. The Location and Time of the Research

This research was conducted at MTs PP Darul Quran Kampar. It is 

located on Kubang Raya street. This research was carried out in February until 

May 2024/2025 academic year. 

C. Subject and Object of the Research

The subject of this research was the second year students of MTs PP 

Darul Quran register in 2024/2025 academic year. The object of this research 

was the effect of mind mapping technique in writing descriptive text at MTs PP 

Darul Qur’an Kampar. 

D. The Population and Sample of the Research

1. Population of the Research

According to Creswell (2012) population is a group of individuals 

who have the same characteristic. In this research, the population were the 

eight grade students of MTs PP Darul Quran in academic year 2024/2025. 

Students at eight grade of MTs PP Darul Quran consist of  2 classes with the 

total 49 students. 
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Table III. 2 

Population 

No Classes Population 

1 VIII A 32 

2 VIII B 17 

Total 49 

2. Sample of the Research

A sample is a group of subjet which information is obtained. Creswell 

(2012) stated that a sample is a subgroup of the target population that the 

researcher will study to make generalizations about the target population. 

Arikunto (2006) argues that if population in a study is less than 100, then the 

researcher should take the entire population. 

Based on the explanation above, the researcher determined to use total 

sampling in this research, because the total sample of this research are 49 

students. 

Tabel III. 3 

Sample 

No Classes Population 

1 VIII A 32 

2 VIII B 17 

Total 49 

E. The Technique of Collecting Data

In technique collecting data, the researcher used a written test. The 

students are asked to write descriptive text before and after doing treatment with 

taught mind mapping technique for experiment class and without being taught 

using mind mapping technique to controll class. This test is used to determine 
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students' descriptive writing skills, specifically as follows:  

1. Pre-test 

Pre test is conduted to determine students writing before given treatment to 

experiment group using mind mappping technique and control group without 

using mind mapping technique. The test gave to VIII A class as experiment 

group and VIII B class as control group. The item that used in pre-test is written 

test. 

2. Treatment 

The treatment was given to students after the pre-test has been done. The 

treatment started in February 2025. The researcher used mind mapping in 

experiment group while control group using conventioanl methodology. Both 

group learn the same materials with different topic in each meeting. The 

resercher conduct 4 meeting for the treatment 

3. Post-test 

In the post-test the researcher asked the students in experiment group and control 

group to write descriptive text about people,place or animals with duration 30-1 

hours. The post-test is conducted to find out whether students understanding 

after receiving the treatment using mind mapping for experiment group and no 

treatment for the control group. The scrore of post-test compared to see if there 

is a significant effect after given the treatment between students taught by using 

mind mapping for experiment group and taugh without using mind mapping 

technique for controll group. 
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Table III. 4 

Blueprint of Pre-test and Post-test 

Test Instruction Score 

1. Pre-test 1. Fulfill your personal 

information

2. Choose on of the intresting

picture above

3. Please write a simple

descriptive text consist of 2

paragraphs

This score as judge a rubric 

consist of content, 

organization, vocabulary, 

language use, mechanics 

2. Post-test 1. Fulfill your personal 

information

2. Choose on of the intresting

picture above

3. Please write a simple

descriptive text consist of 2

paragraphs

This score as judge a rubric 

consist of content, 

organization, vocabulary, 

language use, mechanics 
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Table III. 5  

Writing Score Rubric From Jacobs et al., 

Aspect of writing Level Score Criteria 

 

 

 

Content 

Excellent to 

very good 

30-27 tries vocabulary and expression, but 

makes occasional error in word 

choice 

Good avarage 26- 22 Limited development of students 

“writing, most relevant to the topic 

but lacks detail 

Fair to poor 21-12 Limited knowledge of subject and 

minimally focused on the topic 

Very poor 16-13 Ideas are unclear 

 

 

 

 

Organization 

excellent to 

very good 

20-18 Ideas clearly stated and well 

organized, satisfactory use of 

cohesion 

Good avarage 17-14 Lose of organized but main ideas 

stand out, somewhat copy 

Fair to poor 13-10 Lack of logical sequencing and 

development of ideas 

Very poor 9-7 Does not communicate, no 

organization 

 

 

 

Vocabulary 

excellent to 

very good 

20-18 Use a variety of vocabulary and 

idiomatic expression 

Good avarage 17-14 Varies vocabulary and makes 

eccasional error in word choice. 

Fair to poor 13-10 Use limited vocabulary with frequent 

errors.  

Very poor 9-7 Have many errors in vocabulary 

usage, even at the basic level 

 

 

 

Language use 

excellent to 

very good 

25-22 Usu some effective comple grammar 

structures with few errors of 

agreement 

Good avarage 21-19 Use effective complex sentences with 

several errors of agreement 

Fair to poor 17-11 Use simple sentence in frequent errors 

in tense, agreement and meaning is 

confused 

Very poor 10-5 Use simple sentences dominated with 

errors 

 

 

 

Mechanics 

Exellent to 

very good 

5 Use good accuracy in punctuation, 

capitalization, and spelling 

Good avarage 4 Occasonally error in 

punctuation,capitalizaztion, and 

spelling 

Fair to poor 3 Frequet errors in punctuation, 

Capitalization, and spelling 

Very poor 2 Dominated errors in of punctuation, 

capitalization, spelling 
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F. Validity and Reliability of Instrument

1. Content Validity

To measure the validity of this test, researcher used content validity to 

measure the content of the program-based test. According to Creswell (2012) 

content validity is useful if the test's capabilities are well known and easy to 

determine. This means that content validity can be guaranteed by having a 

professional English teacher analyze whether the concepts are valid or not. 

This technique is done by being based on the curriculum 

2. Inter-Rater Reliability

To obtain reliability in this study, researcher used inter-rater reliability. 

According to Phelan and Wren (2006), inter-rater reliability is the reliability 

used to assess the extent to which different judges or raters agree in making 

decisions. Inter-rater reliability is used to obtain reliable test results by 

checking the test results with 2 raters to get the correlation coefficient. The 

two raters in this study were English teachers. The reason why the researcher 

chose English teachers is because they have sufficient knowledge and 

experience in teaching and assessing students' writing skills. Both raters will 

assess students' descriptive text writing by assessing the pretest and post-test 

which refers to Jacob's et al., (1981) writing assessment rubric. 

3. Normality and Homogenity

To analyze the normality of test have a normal distribution or not. The 

reseacher was used test normality with shaphiro-wilk by using SPSS V.23. It 

can be seen as follows: 
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Ha : population with normal distribution 

Ho : population with not normal distribution 

If the probability >0,05 Ha is accepted 

If the probability <0,05 Ho is rejected 

Futhermore, for assessing homogenity of data, the researcher was used 

SPSS V.23. The data analysis of homogenity can be seen as follows: 

Ha : population with homogenous distribution 

Ho : population with not homogenous distribution 

If the probability >0,05 Ha is accepted 

If the probability <0,05 Ho is rejected 

G. The Technique of Data Analysis

To find out the wether there is a significant effect with taught and without 

being taught by using mind mapping technique in writing descriptive text at MTs 

PP Darul Quran. The researcher used score pre test and post test in experimental 

group and control group that had been carried out. The researcher analyzed the 

data by using SPSS V.23. To analyzed the data, the researcher used independent 

sample T-test. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion

This researh was conduted to determine whether ot not there is a 

significant effect of mind mapping technique at MTs PP Darul Quran Kampar. 

Based on finding data analysis and data presentation, the researcher concluded 

as follow: 

1. The students writing in descriptive text taught by using mind mapping

technique A at MTs PP Darul Quran Kampar in class VIII A  was 2226 and

mean score 69,56

2. The students writing in descriptive text without being taught by using mind

mapping technique at MTs PP Darul Qura Kampar in class VIII B was 990

and mean score 58,24

3. There is a significant effect of using mind mapping technique in writing

descriptive text at MTs PP Darul Quran Kampar. It can be seen that the sig.

(2-tailed) value is 0,000. It can be stated that 0,000 <0,05. It means that the

null hypothesis (Ho) is rejected and (Ha) is accepted.
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B. Suggestion

Related to th result of this reseacrh, the reasercher gives some uggestion 

as follow firstly For students, this technique can be useful technique can help 

students to learn english especially in writing. This technique can be usefull for 

students to express their ideas in more intresting ways, by using mind mapping 

technique students will be motivated during learning process. Secondly For the 

teacher, especially English teacher, it can be reference to tech English using 

mind mapping technique in the classroom is able to improve the students wiring, 

the teacher an support students learning by using mind mapping technique as an 

intresting and representtive media. And tle last For the future researcher, the 

researcher realized that this research was far from perfect. It it hoped this 

research can becamo an additional reference in the future. It is hoped able to 

develop more effective and effecient technique to teaching and learning process 

i order to improve students witing in descriptive text.
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APPENDIX 1 

SYLLABUS 



SILABUS MATA PELAJARAN BAHASA INGGRIS 

Satuan Pendidikan :SMP/MTs 

Mata Pelajaran : Bahasa inggris 

Kelas   : VIII 

Kompetensi inti 

 KI-1 dan KI-2: Menghargai dan menghayati ajaran agama yang dianutnya

serta Menghargai dan menghayati perilaku jujur, disiplin, santun, percaya diri,

peduli, dan bertanggung jawab dalam berinteraksi secara efektif sesuai dengan

perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan

lingkungan alam sekitar, bangsa, negara, dan kawasan regional.

 KI-3: Memahami dan menerapkan pengetahuan faktual, konseptual,

prosedural, dan metakognitif pada tingkat teknis dan spesifik sederhana

berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni,

budaya dengan wawasan kemanusiaan, kebangsaan, dan kenegaraan terkait

fenomena dan kejadian tampak mata

 KI-4: Menunjukkan keterampilan menalar, mengolah, dan menyaji secara

kreatif, produktif, kritis, mandiri, kolaboratif, dan komunikatif, dalam ranah

konkret dan ranah abstrak sesuai dengan yang dipelajari di sekolah dan sumber

lain yang sama dalam sudut pandang teori.

Kompetensi Dasar Materi Pembelajaran Kegiatan 

Pembelajaran 

3.1 Menerapkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan teks 

interaksi interpersonal 

lisan dan tulis yang 

melibatkan tindakan 

meminta perhatian, 

mengecek pemahaman, 

menghargai kinerja, 

meminta dan 

mengungkapkan 

pendapat, serta 

menanggapinya, sesuai 

dengan konteks 

penggunannya. 

 fungsi sosial menjaga

hubungan interpersonal

dengan guru dan teman

 struktur teks

− memulai

− menanggapi

diharapkan/di luar

dugaan

 Unsur kebahasaan

− ungkapan a.l,

Excuse me, Is it

clear?, Great, I think

so., dsb.

− Ucapan tekanan

kata, intonasi, ejaan,

tanda baca dan

tulisan tangan

− Menyimak,

menirukan dan

memperagkan

beberapa contoh

percakapan dengan

ucapan dan tekanan

kata yang benar

− Mengidentifikasi

ungkapan yang

sedang dipelajari

− Menanyakan hal-hal

yang tidak diketahui

atau berbeda

− Menentukan

ungkapan yang tepat

secara lisan/tulis

dari berbagai situasi

4.1 Menyusun teks interaksi 

interpersonal lisan dn 



tulis pendek dan 

sederhana yang 

melibatkan tindakan 

meminta perhatin, 

mengecek pemahaman, 

menghargai kinerja, 

serta meminta dan 

mengungkapkan 

pendapat, dan 

menanggapinya dengan 

memperhatikan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan yang 

bea dan sesuai konteks 

 Topik interaksi antara

peserta didik dan guru di

dalam dan diluar kelas

yang tidakan memint

perhatian, mengecek

pemahaman,

menghargai kinerja,

meminta dan

mengungkapan pendapat

yang dapat

menumbukan perilaku

yang termuat di KI

lain yang serupa 

− Membiasakan

menerapkan yang

sedang dipelajari

dalam interaksi

dengan teman dan

guru secara alami di

dalam dan luar kelas

− Melakukn refleksi

tentang proses dan

hasil belajar

3.2 Menerapkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan teks 

interaksi transaksional 

lisan dan tulis yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

kemampuan dan 

kemauan, melakukan 

suatu tindakan sesuai 

dengan konteks 

penggunaanya. 

(perhatikan unsur 

kebahasaan can, will) 

 Fungsi sosial

menjelaskan,

membanggakan,

berjanji, mangajak dan

sebagainya.

 Struktur teks

− Ungkapan

kemampuan dan

kemauan yang

sesuai dengan

can,will.

 Unsur kebahasaan

− Nomina singular

dan plural dengan

atau tanpa a, the

this those,my,their,

dsb.

− Ucapan tekanan,

intonasi, ejaan,

tanda baca dan

tulisan tangan

 Topik

Inerksi antara peserta

didik di dalam dan di

luar kelas yang

melibatkan kemampuan

dan kemauanmelakukan

tindakan yang dapat

menumbuhkan perilaku

− Menyimk, membaca

dan menirukan guru

membacakan

beberapa teks

pendek

berisikemampuan

dan  kemauan

degann ucapan dan

tekanan kata yng

benar

− Menanyakan hal-hal

yang tidak diketahui

tau yang berbeda

− Menentukan modal

yang tepat untuk

diisikan ke dalam

kalimat-kalimat

rumpang

− Bertanya jawab

dengan teman

tentang kemampuan

dan kemauan

masing-masing

untuk melakukan

tindakan-tindakan

tertentu

− Memaparkan hasil

temuannya dalam

bentuk teks pendek

tentng temannya

4.2 Menyusun teks interaksi 

transaksional lisan dan 

tulis pendek dan 

sederhana yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

kemampuan dan 

kemauan melakukan 

suatu tindakan dengan 

memperhatikan fungsi 

sosial, struktur teks, 

unsur kebahasaan yaang 

benar sesuai degan 

konteks 



 
 

 
 

yang termuat d KI dam 

mempresentasikan di 

kelompok lain 

diikuti tanya jawab 

− Melakukan refleksi 

tentang prosesdan 

hasil belajarnya 

3.3 Menerapkan fungsi 

sosial, struktur teks dan 

unsur kebahasaan teks 

interaksi transaksional 

lisan dan tulis yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

keharusan, larangan, 

dan himbauan, sesuai 

dengan konteks 

penggunaanya 

(perhatikan unsur 

kebahasaan must, 

should) 

 Fungsi sosial 

Menyuruh, melarang dan 

menghimbau 

 Struktur teks 

− Memulai 

− Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

− Ungkapan 

keharusan, larangan, 

himbauan dengan 

modal must, (don’t), 

have to..., should 

− Nomina Singular 

dana plural dengan 

atau tanpa a, the, 

this, those, their, 

dsb. 

− Ucapan tekanan kata 

, intonasi, ejaan, 

tanda baa, dan 

tulisan tangan. 

 Topik 

Interkasi antara peserta 

didik dan guru di dalam 

dn luar kelas yang 

melibatkan keharusan, 

larangan, himbauan yang 

dapat menumbuhkan  

perilaku yang termuaT di 

KI 

− menyimak, membaca 

dan menirukan guru 

membaca beberapa 

percakapan dengan 

ucapan dan tekanan 

kata yang benar 

− menanyakan hal-hal 

yang diketahui atau 

yang berbeda 

− menentukan modal 

yang tepat untuk 

diisikan ke dalam 

kalimat-kalimat 

rumpang 

− diberikan beberapa 

kasus, bertanya 

jawab dengan teman 

tentangg keharusan, 

larangan, himbauan 

melakukan tindakan-

tindakan tertentu 

− memaparkan hasil 

temuannya dalam 

bentuk teks pendek 

tentang temannya 

dana 

mempresentasikan di 

dalam kelompok lain 

iikuti tanya jawab 

− melakukan refleksi 

tentang proes dan 

hasil belajarnya 

4.3 menyusun teks 

transaksional lisan 

dengan sederhana yang 

meibatkan tindakan 

memberi dan meminta 

informasi terkait 

keharusan, laranan dan 

himbauan dengan 

memperhatikan fungsi 

sosial,struktur teks, dan 

unsur kebahasaan yang 

benar sesuai konteks 

3.4 menerapkan fungsi teks 

sosial, sturktur teks, dan 

unsur kebahasaan teks 

interaksi interpersonal 

 Fungsi sosial 

Menjaga hubungan 

interpersonal dengan guru 

− menyimak, 

menirukan dan 

memperagakan 

beberapa contoh 



lisan dan tulis yang 

melibatkan tindakan 

menyuruh, mengajak 

meminta ijin, serta 

menanggapinya sesuai 

dengan konteks 

penggunaanya. 

dan teman 

 Sturktur teks

− Memulai

− Menanggapi

(diharapkan/di luar

dugaan)

 Unsur kebahasaan

− Ungkapan a.1 let’s..,

can you, would you

like.., may i, please.

− Nomina

Singular dan plural

degan atau tanpa a,

the, this, those, my,

their, dsb.

− Ucapan, tekanan

kata intonasi ejaan,

tanda baca dan

tuisan tangan

 Topik

Interaksi antara guru dan

peserta didik di dalam

dan di luar kelas yang

melibatkan tindakan

menyuruh, mengajak,

meminta izin yang dapat

menumbuhkan perilaku

yang termuat di KI

percakapan dengan 

ucapan dan tekanan 

kata yang benar 

− mengidentifikasi

ungkapan yng

sedang dipelajri

− menanyakan hal-hal

yang tidak diketahui

atau yang berbeda

− menentukan

yngkapan yang tepat

secara lisan dan tulis

dari berbagai situasi

lain yang serupa

− membiasakan

menerapkan yang

sedang dipelajari

dalam interaksi

dengan guru dan

teman secara alami

di dalam dan di luar

kelas

− melakukan refleksi

tentang proses dan

hasil belajar

4.4 menyusun teks interaksi 

interpersonal isan dan 

tulis pendek dan 

sederhana yang 

melibatkan tindakan 

menyuruh, 

memperhatikan fungsi 

sosial, Struktur teks dan 

unsur kebahasaan yang 

benar sesuai konteks 

3.5 membandingkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan 

beberapa teks khusus 

dalam bentuk greeting 

card,eeting dengan 

memberi dan meminta 

informasi terkait dengan 

sehari-hari  spesial 

sesuai dengan konteks 

penggunaanya 

 fungsi sosial

menjaga hubungan

interpersonal denga

teman dan guru

 struktu teks

teks greeting card dapat

mencakup

− identifikasi (nama,

peristiwa, hri

istimewa) bersifat

khusus

− ungkapan yang

relevan

− gambar, hiasan

komposisi warna

− Mencermati dan

menemukan

perbedaan dan

persamaan dari

beberaoa greeting

card untuk hari

spesial tertentu

− Mengidentifikasi dan

menyebutkan ucapan

selamat yang ada

dengan ucapan dan

tekanan kata yang

benar

− Mencermati dan

menemukan

4.5 menyusun teks khusus 

dalam bentuk greeting 

card pendek daan 

sederhana, terkait hari-



 
 

 
 

hari spesiaal dengan 

memperhatikan dungsi 

sosial, struktur teks da 

nunsur kebahasaan 

secara benar dan sesuai 

dengan konteks 

 unsur kebahasaan 

− ungkapan 

congtatullation, well 

done, good job, dll. 

− Ucapan tekanan 

kata, intonasim 

ejaan, tanda baca dan 

tulisan tangan 

 Topik 

Peristiwa peringatan 

ulangg tahun, naik kelas, 

kejuaraan, dsb. Yang 

dapat menumbuhkan 

perilaku yang termuat di 

KI 

perbedan dan 

persamaan dari 

beberapa greeting 

card untuk event lain 

− Mengidentifikasi 

perbedaan dan 

persamaan dan 

memberikan 

penilaiannya 

− Membuat greeting 

card terkait hari 

istimewa yang 

relevan dengan 

peserta didik saat itu 

− Melakukan refleksi 

tetang proses dan 

hasil belajarnya 

3.6 menerapkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan teks 

interaksi transaksional 

lisan dan tulis yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

keberadaan orang, 

benda, binatang sesuai 

dengan konteks 

penggunaannya ( there 

is are) 

 fungsi sosial 

menyebutkan, 

mendeskripsikan, 

membuat, inventaris 

berbagai dan sebagainya. 

 struktur teks 

− memulai 

− menanggapi 

(diharapkan/ di luar 

dugaan) 

 unsur kebahasaan 

− ungkapan dengan 

there is /are 

− kata jumlah  yang 

tidak tertentu: little, 

few, some, many, 

much, a lot (of). 

− Frasa kata depan in, 

on, under, in front 

of, below, above 

− ucapan tekanan kata, 

intonasi, ejaan, tanda 

baca, dan 

 Topik 

Keberadaan orang, benda 

dan binatang di kelas, 

− Menyimak dan 

menirukan guru 

menanyakan dan 

menyebutkan 

keberadaan orang, 

benda, binatang di 

rumah,sekolh dn 

sekitarnya dengan 

tata bahasa,ucapan 

dan tekanan kata 

yang benar 

− Mencermati 

beberapa yels 

pendek tentag situasi 

suatu tempat dengan 

menyebutkan 

keberadaa orang, 

benda dan binatang 

kemudian membaca 

dengan ucapan dan 

tekana kata yang 

benar 

− Mengisikan dengan 

ungkapan jumlah 

yang tepat pada 

kalimat-kalimat yang 

rumpang 

4.6 menyusun teks 

transaksional lisan dan 

tulisan pendek 

sederhana yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait orang, 

benda, bintang dengan 

memperhhatikan fungsi 

sosial, struktur teks dan 

unsur keabahasaan yang 

benar dan sesuai 

konteksnya 



sekolah, rumah dan 

sekitarnya yang dapat 

menumbuhkan perilku 

yang termuat di KI 

− Membut teks pendek

untuk

mendeskripsikan

rumah masig-masing

dan sekitarya dengan

menyebutkan

keberadaan orang,

benda dan binatang

di dalam dan

sekitarnya  dengan

ejaan dan tanda baa

yang benar

− Melakukan refleksi

tentang proses dan

hasil belajarnya

3.7 menerapkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan teks 

interaksi transaksional 

lisan dan tulis yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

keadaan/ tindakan/ 

kegiatan/ kejadian yang 

dilakukan/terjadi secara 

rutin atau merupakan 

kebenaran umum, 

sesuai dengan konteks 

penggunaannya. 

(Perhatikan unsur 

kebahasaan simple 

present tense) 

 fungsi sosial

menjelaskan

mendeskripsikan

 struktur teks

− memulai

− menanggapi

(diharapkan/ di luar

dugaan)

 unsur kebahasaan

− kalimat deklaratif dan

interogatif dalam

Simple Present

Tense.

− Adverbia: always,

often, sometimes,

never, usually, every

− Nomina singular dan

plural dengan atau

tanpa a, the, this,

those, my, their, dsb.

− Ucapan tekanan kata,

intonasi, ejaanm

tanda baca dan

tulisan tangan

 Topik

Kegiatan/kejadian sehari-

hari dan kebenaran umum

yang dapat menimbulkan

perilaku yang termuat di

KI

− Menyimak dan

menirukan guru

membacakan teks-

teks pendek dan

sederhana tentang

kejadian rutin yang

merupakan

kebenaran umum

yang sangat dikenal

peserta didik,

dengan ucapan dan

tekanan kata yang

benar

− Mengidentifikasi

ungkapan-ungkapan

yang menunjukkan

kejadian rutin dalam

teks

− Menanyakan

tentang kejadian

rutin yang serupa

dengan yang

disebutkan dalam

teks pada konteks

lain

− Bertanya jawab

tentang kegiatan

rutin yang biasa,

sering, kadang-

kadang, biasanya,

tidak pernah mereka

lakukan sebagai

anggota keluarga

4.7 Menyusun teks interaksi 

transaksional lisan dan 

tulis sangat pendek dan 

sederhana yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

keadaan/ ndakan/ 

kegiatan/ kejadian yang 

dilakukan/terjadi secara 

rutin atau merupakan 



 
 

 
 

kebenaran umum, 

dengan memperhatikan 

fungsi sosial, struktur 

teks dan unsur 

kebahasaan yang benar 

dan sesuai konteks 

dan remaja sekolah 

− Mengumpulkan 

informasi tentang 

hal-hal yang biasa, 

sering, kadang-

kadang, biasanya 

dilakukan di 

keluarganya 

− Saling menyimak 

dan bertanya jawab 

tentang teks 

masing-masing 

dengan teman-

temannya 

− Melakukan refleksi 

tentang proses dan 

hasil belajarnya 

3.8 Menerapkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan teks 

interaksi transaksional 

lisan dan tulis yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

keadaan/tindakan/ 

kegiatan/kejadian yang 

sedang dilakukan/ 

berlangsung saat 

diucapkan, sesuai 

dengan konteks 

penggunaannya. 

 Fungsi sosial 

Menjelaskan, 

mendeskripsikan 

 Struktur teks 

− Memulai 

− Menaggapi 

(diharapkan/ di 

luar dugaan) 

 Unsur kebahasaan 

− Kalimat 

deklaratif dan 

interogatif dalam 

 Topik 

Kegiatan dan kejadian 

yang sedang berlangsung 

di rumah, sekolah dan 

sekitarnya yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

− Menyimak dan 

menirukan guru 

menyebutkan 

tindakan, kegiatan 

yang sedang 

dilakukan di kelas, 

sekolah, dan rumah 

pada saat diucapkan, 

dengan ucapan dan 

tekanan kata yang 

benar 

− Mengidentifikasi 

ungkapan-ungkapan 

yang menunjukkan 

kejadian yang 

sedang terjadi 

− Bertanya jawab 

untuk mengetahui 

tindakan, kegiatan 

yang sedang 

dilakukan oleh 

anggota keluarga 

mereka 

− Menyebutkan 

tindakan, kegiatan 

yang sedang 

dilakukan yang 

tampak pada 

tampilan visual (a.l. 

gambar, video) 

− Membuat teks 

pendek berdasarkan 

4.8 Menyusun teks interaksi 

transaksional lisan dan 

tulisan pendek dan 

meminta informasi 

tekait 

keadaan/tindakan/kegiat

an/kejadian yang 

sedang dilakukan sat 

diucapkan dengan 

memperjatikan fungsi 

sosiaal, struktur teks da 

unsur kebahasaan yang 

bear sesuai konteks 



 
 

 
 

tampilan visual 

lainnya 

− Saling menyimak 

dan bertanya jawab 

tentang teks masing-

masing dengan 

teman-temannya 

− Melakukan refleksi 

tentang proses dan 

hasil belajarnya 

3.9 Menerapkan fungsi 

sosial, sturktur teks dan 

unsur kebaahasaan teks 

interaksi transaksional 

yang melibatkan 

tindakan memberi dan 

menerima informasi 

terkait sifat orang, 

binatang dan benda 

sesuai dengan konteks 

penggunaanya 

 fungsi sosial 

menjelaskan, 

mendeskripsiskan tentang 

orangg, biantang dan 

benda dari segi sifatnya 

 struktur teks 

− memulai 

− menanggapi 

(diharapkan/ di luar 

dugaan) 

 unsur kebahasaan 

− kalimat 

perbandingan positif, 

mompratif dan 

superlatif dengan as 

... as, -er, -est, more 

..., the most ... 

− perbandingan 

jumlah; more, fewer, 

less 

− nomina singular dan 

plural dengan atau 

tanpa a, the, this, 

those, my, their, dsb. 

− ucapan, tekanan 

kata, intonasi, ejaa, 

tanda baca dan 

tulisan tangan 

 topik 

perbandingan jumlah 

orang, benda dan 

binatang di kelas, rumah, 

sekolah dan sekitarnya 

yang dapat 

menumbuhkan perilaku 

− Menyimak dan 

menirukan guru 

membaca interaksi 

yang 

menggambarkan 

perbandingan jumlah 

dan sifat orang, 

benda, binatang, 

dengan ucapan dan 

tekanan kata yang 

benar 

− Menjawab 

pertanyaan dengan 

menggunakan 

informasi yang 

terdapat dalam teks, 

secara lisan. 

− Mendeskripsikan 

perbandingan jumlah 

dan sifat orang, 

benda, binatang 

yang tampak dalam 

dua gambar yang 

berbeda 

− Bertanya jawab 

untuk 

membandingkan 

orang, benda, 

binatang yang 

mereka ketahui di 

rumah, sekolah dan 

sekitarnya 

− Membuat beberapa 

teks pendek dan 

sederhana 

membandingkan 

orang, benda, 

binatang yang 

mereka ketahui 

4.9 menyusun teks interksi 

transaksional lisan dan 

tulisan pendek dan 

sederhana yang 

melibatkan tindakan 

memberi dan menerima 

infrormasi terkat sifat 

orang, benda, dan 

binatang dengan 

memperhatikan fungsi 

sosial, struktur teks dan 

unsur kebahasaan yang 

benar dan sesuai 

konteks 



 
 

 
 

yang termuat di KI − Saling menyimak 

dan bertanya jawab 

tentang teks masing-

masing dengan 

teman-temannya 

− Melakukan refleksi 

tentang proses dan 

hasil belajarnya 

3.10 menerapkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan teks 

interaksi transaksional 

lisan dan tulis yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

keadaan/ tindakan/ 

kegiatan/ kejadian yang 

dilakukan/terjadi, rutin 

maupun tidak rutin, atau 

menjadi kebenaran 

umum di waktu lampau, 

sesuai dengan konteks 

penggunaannya. 

 Fungsi sosial 

Melaporkan, 

menceritakan, 

menjelaskankejadian 

yang dilakukan/terjadi, di 

waktu lampau. 

 Struktur teks 

− Memulai 

− Menanggapi 

(diharapkan/ di luar 

dugaan) 

 Unsur kebahasaan 

− Kalimat deklaratif 

dan interogatif dalam 

bentuk Simple Past 

Tense 

− Nomina singular dan 

plural dengan atau 

tanpa a, the, this, 

those, my, their, dsb. 

− Ucapan, tekanan 

kata, intonasi, ejaan, 

tanda baca, dan 

tulisan tangan 

 Topik 

Kegiatan, tindakan yang 

(rutin) terjadi di masa lalu 

di sekolah, rumah, dan 

sekitarnya yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

 

− Membaca dan 

mencermati teks-

teks pendek dan 

sederhana tentang 

beberapa kejadian, 

kegiatan yang terjadi 

di masa lampau 

− Melengkapi kalimat 

dengan jawaban 

berupa ungkapan-

ungkapan yang 

diambil teks, dengan 

ejaan dan tanda baca 

yang benar  

− Bertanya jawab 

tentang 

kegiatan/peristiwa di 

waktu lampau yang 

mereka dan anggota 

keluarga atau 

temannya alami 

− Mengumpulkan 

informasi tentang 

beberapa peristiwa 

atau kegiatan di 

waktu lampau untuk 

membuat teks-teks 

pendek dan 

sederhana 

− Saling 

mempresentasikan, 

menyimak dan 

bertanya jawab 

tentang teks masing-

masing 

4.10 Menyusun teks interaksi 

transaksional lisan dan 

tulis sangat pendek dan 

sederhana yang 

melibatkan tindakan  

memberi dan meminta 

informasi terkait 

keadaan/ 

tindakan/kegiatan/ 

kejadian yang 

dilakukan/terjadi, rutin 

maupun tidak rutin, atau 

menjadi kebenaran 

umum di waktu lampau, 

dengan memperhatikan 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan yang benar 

dan sesuai konteks 

3.11 Membandingkan fugsi − menyimak dan 



 
 

 
 

sosial, struktur teks, dan 

unsur kebahasaan  

beberapa teks personal 

recount lisan dan tulis 

dengan memberi dan 

meminta informasi 

terkait  dan sederhana, 

sesuai dengan konteks 

penggunaannya 

 Fungsi sosial 

Mendeskripsikan, 

mengenalkan, 

memuji , 

menggidenifikasi, 

mengkrititk 

 Struktur teks 

− Identifikasi 

− Sifat yang 

menjadi penciri 

− Fungsi, 

perilaku, mnfaat 

 Unsur kebahasaan 

− Kalimat 

deklaratif 

(positif, 

negatif )dan 

interogatif 

(yes/no) 

dalam simple 

present tense 

− Nomina 

singular dan 

plurl dengan 

a tanpa a the, 

this those, 

my, their, 

dsb. 

 Topik 

Orang, benda dan 

binatang yang 

terdapat di sekolah, 

rumah dan sekitarnya 

yang dapat 

menumbuhkan 

perilaku yang 

termuat di KI 

menirukan guru 

membaca teks 

sederhan tentang 

orang, benda atau 

binatang dengan 

tekanan kata, 

intonasi dan ucapan 

yang benar 

− mencermati dan 

bertanya jawab 

tentang contoh teks 

dengan alat seperti 

tabel, mind mapp 

dan kemudian 

menerapkanya untuk 

mengenganlisis 

− mengumpulkan 

informasi terkait 

orang, benda dan 

bintang untuk 

menghasilkan teks 

deskriptif pendek 

dan sederhana 

− saling 

mempresentasikan, 

menyimak da 

nbertanya jawab 

tentang teks masing-

masing 

− melakukan refleksi 

tentang proses dan 

hasil belajarnya 

4.11 menangkap makna 

secara kontekstual 

terkait fungsi sosial, 

struktur teks, dan unsur 

kebahasaan terkait 

orang, benda dan 

binatang 

4.11 .1 menyusun teks 

deskriptive lisan dan 

tulisan pendek dan 

sederhana terkait orang, 

benda, binatang dengan 

memperhtikan fungsi 

sosial, struktur teks dan 

unsur kebahasaan 

secara benar dan sesuai 

konteks 

3.12 Membandingkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan 

beberapa teks khusus 

dalam bentuk pesan 

singkat dan 

 Fungsi sosial 

Memberi informasi 

tindakan dilaksnakan 

sesuai yang 

diharapkan 

− membaca dengan 

suar alantamg setiap 

pengumuman/pembe

ritahuan dengan 

ucapan dan 

tekanakata yang 



 
 

 
 

pengumuman/ 

pemberitahuan (notice), 

dengan memberi dan 

meminta informasi 

terkait kegiatan sekolah, 

sesuai dengan konteks 

penggunaannya 

 Struktu teks 

− Judul 

Pengumuman  

− Informasi rinci 

yang diumumkan 

 Unsur kebahasaan 

− Ungkpn-

ungkapan yang 

lazim digunakan 

dalam 

pengumuman 

 Topik 

Kegiatan kejadian 

peristiwa dan hal 

penting bagi peserta 

didik dan guru yang 

dpat menumbuhkan 

perilaku yang 

termuat di KI 

benar 

− menyimak untuk 

menemukan 

perbedaan dan 

persamaan dari 

beberpa 

pengumuman/ 

pemberitahuan 

pendek dan 

sederhana dengan 

menggunakan tabe 

analisis 

− mempelajari contoh 

dan kemudian 

mempresentasikan 

hasil analisis 

tersebut di atas 

secara lisan dengan 

ucapan dan tekana 

kata yang benar 

− membuat 

pengumuman/pembe

ritahuan yang lazim 

di kelas dan sekolah 

untuk kemudian di 

tempel di kelas 

− melakukan refleksi 

tentang proses dan 

hasil belajarnya 

4.12 Teks pesan singkat dan 

pengumuman/pemberita

huan (notice) 

4.12.1 Menangkap makna 

secara kontekstual 

terkait dengan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan pesan 

singkat dan 

pengumuman/ 

pemberitahuan 

(notice) lisan dan 

tulis, sangat pendek 

dan sederhana, 

terkait kegiatan 

sekolah 

4.12.2  Menyusun teks 

khusus dalam bentuk 

pesan singkat dan 

pengumuman/pembe

ritahuan (notice), 

sangat pendek dan 

sederhana, terkait 

kegiatan sekolah, 

dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan, 

secara benar dan 

sesuai konteks 

3.13 Menafsirkan fungsi 

sosial dan unsur 

kebahasaan dalam 

lirik lagu terkait 

kehidupan remaja 

SMP/MTs 

 Fungsi sosial 

Mengembangkan 

nilai-nilai kehidupan 

dan karakter yang 

positif 

− membaca, 

menyimak dan 

menirukan lirik lagu 

secara lisan 



 
 

 
 

4.13 Menangkap makna 

secara konstektual 

terkait dengan fungsi 

sosial dan unsur 

kebahasaan lirik lagu 

terkait kehidupan 

remaja 

 Unsur kebahasaan 

− Kosakata dan 

tata bahasa 

dalam lirik lagu 

− Ucapan, 

tekanan kata, 

intonasi ejaan, 

tanda baca dan 

tulisan tangan 

 Topik 

Hal-hal yang dapat 

memberikan 

keteladanan dan 

menumbuhhkan 

perilaku yag termuat 

di KI 

− Menanyakan hal-hal 

yang tidak diketahui 

atau berbeda 

− Menyebutkan pesan 

yang terkait dengan 

bagian-bagian 

tertentu 

− Melakukan refleksi 

tentang proses dan 

hasil belajarnya 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 

 

Sekolah  : MTs PP Darul Qur’an 

Mata pelajaran  : Bahasa Inggris 

Kelas   : VIII 

Materi pokok  : Descriptive Text 

Alokasi waktu  : 2 x 45 menit (1 x pertemuan) 

Pertemuan ke-  : 1,2,3 dan 4 

Topik   : tourism place 

 

A. KOMPETENSI INTI 

KI 1 : Menghormati dan mengamalkan ajaran agama yang dianutnya, 

KI 2 : Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli 

(toleransi, gorong royong), santun, percaya diri dalam berinteraksi 

secara efektif dengan lingkungan sosial dan alam dalam jangkauan 

pergaulan dan keberadaannya. 

KI 3 : Memehami pengetahun (faktual, konseptual dan prosedural) 

berdsarkan rasa ingin tahu tentang ilmu pengetahuan, teknologi, seni 

budaya dan kejadian tampak mata. 

K4 : Mencoba, mengolah, dan menyajikan dalam ranah konkret 

(menggunakan, mengurai merangkai, memodifikasi dan membuat) 

dan ranah abstrak (menulis, membaca, menghitung, menggambarkan 

dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber 

lain yang sama dalam sudut pandang/teori. 

B. KOMPETENSI DASAR 

6.2. Mengungkapkan makna dan langkah retorika essai pendek sederhana 

dengan menggunakan ragam bahasa tulis secara akurat, lancar dan 



 
 

 
 

mampu untuk berinteraksi dengan lingkungan sekitar dalam teks 

berbentuk descriptive dan recount 

C. INDIKATOR PENCAPAIAN KOMPETENSI 

1. memahami pengertian teks deskriptif 

2. memahami tujuan menulis teks deskriptif 

3. memahami struktur teks dan unsur kebahasaan teks deskriptif 

4. melengkapi teks rumpang berbentuk deskriptif 

5. memproduksi teks deskriptif 

D. TUJUAN PEMBELAJARAN 

1. siswa mampu memahami pengertian teks deskriptif 

2. siswa mampu memahami tujuan menulis teks deskriptif 

3. siswa mampu memahami struktur teks dan unsur kebahasaan teks 

deskriptif 

4. siswa mampu melengkapi teks rumpang berbentuk deskriptif 

5. siswa mampu memproduksi atau membuat teks deskriptif sederhana 

dengan topik tempat wisata(bangunan) 

E. ALAT/MEDIA 

1. Alat  : Spidol, Papan tulis, Kertas berwarna 

2. Media : Kertas Hvs,Gambar 

F. MATERI PEMBELAJARAN 

Descriptive text 

Descriptive text is a text that describes that characteristics of a specific 

things, fro example a specific person, place or thing. 

A descriptive test has the generic structure: 

1. identification/introduction, identifiying the phenomenon to be 

described. It introduces about name,location, etc 

2. description, it tells about characteristic: features of the subject, e.g. 

physical appearance, habitual, behavior and significant attributes. 

The language features of descriptive text 

1. using adjactive 

2. uing simple present tens 



 
 

 
 

3. using particuar nouns. 

Example of descriptive text 

Borobudur is a Buddhist temple. It is a biggest Buddhist 

sanctuary in the world. Borobudur is located in magelang, Central 

Java, Indonesia. 

The design of borobudur symbolizes the conception of 

universe in Buddhist cosmolgy. The temple consist of nine stacked 

platform, six square and three circular topped by a central dome. It is 

decorated with 2.672 relief panles and 504 Buddha statues. The 

central dome is surrounded by 72  Buddha statue, each seated inside a 

perforated stupa. Borobudur is visited tourist, both domestic and 

foreign tourist. Most of them admire borobudur temple because of its 

beauty place, its elegance and the story of the relief on its walls. 

G. LANGKAH- LANGKAH PEMBELAJARAN 

Pertemuan ke 1 

petemuan ke-1 (2x45 menit) Alokasi 

waktu 

1. Pendahuluan 

a. Guru memberi salam pembuka 

b. Siswa berdoa dan mengucpkan salam untuk mengawali 

pembelajaran 

c. Guru mengecek kehadiran 

d. Guru mengungkapkan tujuan pembelajaran 

15 menit 

2. Kegiatan inti 

a. Mengamati 

 Guru menjabarkan teks deskriptif dari pengertian, tujuan, 

struktur, dan unsur kebahasaan teks deskriptif 

 Siswa membaca/mendengarkan penjelasan dari guru 

tentang teks tersebut 

60 menit 



 
 

 
 

 Dengan bimbingan guru siswa mengidentifikasi struktur 

teks dan unsur kebahassan dari setiap teks tersebut. 

b. Menanyakan 

 Dengan bimbingan dan arahan dari guru siswa diberi 

kesempatan untuk bertanya apabia siswa mengalami 

kesulitan dalam memahaminya. 

c. Mengeksplorasi 

 Siswa diminta untuk mendeskripsikan sebuah bangunan 

sehingga mengerti tujuan dari teks deskriptif yang akan 

di pelajari 

d. Mengasosiasi 

 Siswa diminta untuk mengisi teks rumpang yang terdapat 

dalam teks deskriptif tentang tempat wisata(bangunan) 

 Siswa mulai mengisi teks rumpang tersebut 

e. Mengkomunikasi 

 Beberapa siswa diminta untuk mempresentasikan 

hasil/jawaban dari mengisi teks rumpang tersebut 

 Guru dan siswa melakukan diskusi tentang apa yang 

telah dikerjakan oleh siswa. 

3. Penutup 

a. Guru bersama siswa mengulas sedikit materi yang telah 

disampaikan 

b. Guru menginformasikan rencana kegiatan pembelajaran 

untuk pertemuan berikutnya 

c. Guru dan siswa mengucapkan salam penutup. 

15 menit 

 

Pertemuan ke-2 

pertemuan ke- 2 (2 x 45 menit) Alokasi 

waktu 

1. Pendahuluan/ kegiatan awal 15 menit 



 
 

 
 

a. Guru memberi salam pembuka 

b. Siswa berdoa dan mengucapkan salam untuk mengawali 

pembelajaran 

c. Guru mengecek kehadiran siswa 

d. Guru mengungkapkan tujuan pembelajaran 

2. Kegiatan inti 

a. Mengamati 

 Guru menjabarkan teks deskriptif dari pengertian, tujuan, 

stuktur dan unsur kebahasaan teks beserta contoh teks 

deskriptif tentang tempat wisata(bangunan) 

 Siswa membaca/mendengarkan penjelasan guru tetang 

teks tersebut. 

 Dengan bimbingan dan arahan guru siswa 

mengidentifikasi struktur teks dan unsur kebahasaan dari 

teks tersebut 

b. Menanyakan 

 Dengan bimbingan dan araan dari guru, siswa diberi 

kesempatan untuk bertanya apabila siswa mengalami 

kesulitan dalam memahaminya. 

c. Mengeksplorasi 

 Siswa diminta untuk mendeskripsikan sebuah bangunan 

sehingga mengerti tujuan dari teks deskriptif yang akan 

dipelajari 

d. Mengasosiasi 

 Siswa diminta untuk membuat teks descriptif secara 

individu dengan topik tempat wisata(bangunan) 

e. Mengkomunikasi 

 Beberapa siswa diminta untuk mempresentasikan hasil 

teks deskriptif yang telah dibuat di depan kelas 

60 menit 



 
 

 
 

 Guru dan siswa melakukan diskusi tentag apa yang telah 

dikerjakan 

3. Penutup 

a. Guru bersama siswa mengulas sedikit materi yang telah 

disampaikan 

b. Guru menginformasikan rencana kegiatan pembelajaran 

untuk pertemuan berikutnya 

c. Guru dan siswa mengucapkan salam penutup 

15 menit 

 

Pertemuan ke 3 

pertemuan ke-3 (2x45 menit) Alokasi 

waktu 

1. Pendahuluan 

 Guru memberi salam pembuka 

 Siswa berdoa dan mengucpkan salam untuk mengawali 

pembelajaran 

 Guru mengecek kehadiran 

 Guru mengungkapkan tujuan pembelajaran 

15 menit 

2. Kegiatan inti 

a. Mengamati 

 Guru menjabarkan teks deskriptif dari pengertian, tujuan, 

struktur, dan unsur kebahasaan teks deskriptif 

 Siswa membaca/mendengarkan penjelasan dari guru 

tentang teks tersebut 

 Dengan bimbingan guru siswa mengidentifikasi struktur 

teks dan unsur kebahassan dari setiap teks tersebut. 

b. Menanyakan 

 Dengan bimbingan dan arahan dari guru siswa diberi 

kesempatan untuk bertanya apabila siswa mengalami 

kesulitan dalam memahaminya. 

60 menit 



 
 

 
 

c. Mengeksplorasi 

 Siswa diminta untuk mendeskripsikan seekor hewan 

sehingga mengerti tujuan dari teks deskriptif yang akan 

di pelajari 

d. Mengasosiasi 

 Siswa diminta untuk menuliskan kembali teks acak 

menjadi kalimat yang benar dalam bentuk deskriptif 

 Siswa mulai menyusun kalimat tersebut menjadi kalimat 

yang benar 

e. Mengkomunikasi 

 Beberapa siswa diminta untuk mempresentasikan 

hasil/jawaban dari mengisi teks rumpang tersebut 

 Guru dan siswa melakukan diskusi tentang apa yang 

telah dikerjakan oleh siswa. 

3. Penutup 

a. Guru bersama siswa mengulas sedikit materi yang telah 

disampaikan 

b. Guru menginformasikan rencana kegiatan pembelajaran 

untuk pertemuan berikutnya 

c. Guru dan siswa mengucapkan salam penutup. 

15 menit 

 

Pertemuan ke-4 

pertemuan ke-4 (2 x 45 menit) Alokasi 

waktu 

1. Pendahuluan/ kegiatan awal 

a. Guru memberi salam pembuka 

b. Siswa berdoa dan mengucapkan salam untuk mengawali 

pembelajaran 

c. Guru mengecek kehadiran siswa 

d. Guru mengungkapkan tujuan pembelajaran 

15 menit 



 
 

 
 

2. Kegiatan inti 

a. Mengamati 

 Guru menjabarkan generic stucture dan significant 

grammatical features dari teks deskriptif beserta 

contohnya tentang favorite idol 

 Siswa membaca/mendengarkan penjelasan guru tetang 

materi tersebut 

 Dengan bimbingan dan arahan guru siswa 

mengidentifikasi struktur teks dan unsur kebahasaan dari 

teks tersebut 

b. Menanyakan 

 Dengan bimbingan dan araan dari guru, siswa diberi 

kesempatan untuk bertanya apabila siswa mengalami 

kesulitan dalam memahaminya. 

c. Mengeksplorasi 

 Siswa diminta untuk mendeskripsikan idol sehingga 

mengerti tujuan dari teks deskriptif yang akan dipelajari 

d. Mengasosiasi 

 Siswa diminta untuk membuat teks descriptif secara 

individu dengan topik tempat favorit idol 

e. Mengkomunikasi 

 Beberapa siswa diminta untuk mempresentasikan hasil 

teks deskriptif yang telah dibuat di depan kelas 

 Guru dan siswa melakukan diskusi tentag apa yang telah 

dikerjakan 

60 menit 

3. Penutup 

a. Guru bersama siswa mengulas sedikit materi yang telah 

disampaikan 

b. Guru menginformasikan rencana kegiatan pembelajaran untuk 

pertemuan berikutnya 

15 menit 



 
 

 
 

c. Guru dan siswa mengucapkan salam penutup 

 

H. PENILAIAN 

Indikator teknik Bentuk instrument 

1. memahami struktur teks, 

dan unsur kebahasaa 

yang terdapat dalam 

teks deskriptif 

2. mengisi teks rumpang 

yang terdapat dalam 

teks deskriptive 

tentang tenpat wisata 

(bangunan) 

3. menulis teks essai dalam 

betuk deskriptif 

Tes lisan 

 

 

 

Tes tertulis 

 

 

 

Tes tertulis 

Tanya jawab 

 

 

 

Essay 

 

 

 

essay 

 

 

 

Mengetahui 

Guru bahasa ingris 

 

 

Indrayeni,S.Pd 

Pekanbaru 10 02 2025 

Peneliti 

 

 

Annisa Rahim 

11910422901 

 

 

 

 



 
 

 
 

RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 

 

Sekolah  : MTs PP Darul Qur’an 

Mata pelajaran  : Bahasa Inggris 

Kelas   : VIII 

Materi pokok  : Descriptive Text 

Alokasi waktu  : 2 x 45 menit (1 x pertemuan) 

Pertemuan ke-  : 1,2,3 dan 4 

Topik   : tourism place 

 

A. KOMPETENSI INTI 

KI 1 : Menghormati dan mengamalkan ajaran agama yang dianutnya, 

KI 2 : Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli 

(toleransi, gorong royong), santun, percaya diri dalam berinteraksi 

secara efektif dengan lingkungan sosial dan alam dalam jangkauan 

pergaulan dan keberadaannya. 

KI 3 : Memehami pengetahun (faktual, konseptual dan prosedural) 

berdsarkan rasa ingin tahu tentang ilmu pengetahuan, teknologi, seni 

budaya dan kejadian tampak mata. 

K4 : Mencoba, mengolah, dan menyajikan dalam ranah konkret 

(menggunakan, mengurai merangkai, memodifikasi dan membuat) 

dan ranah abstrak (menulis, membaca, menghitung, menggambarkan 

dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber 

lain yang sama dalam sudut pandang/teori. 

B. KOMPETENSI DASAR 

6.2. Mengungkapkan makna dan langkah retorika essai pendek sederhana 

dengan menggunakan ragam bahasa tulis secara akurat, lancar dan 



 
 

 
 

mampu untuk berinteraksi dengan lingkungan sekitar dalam teks 

berbentuk descriptive dan recount 

C. INDIKATOR PENCAPAIAN KOMPETENSI 

1. memahami pengertian teks deskriptif 

2. memahami tujuan menulis teks deskriptif 

3. memahami struktur teks dan unsur kebahasaan teks deskriptif 

4. menemukan ide melalui teknik mind mapping 

5. memproduksi teks deskriptif 

D. TUJUAN PEMBELAJARAN 

1. siswa mampu memahami pengertian teks deskriptif 

2. siswa mampu memahami tujuan menulis teks deskriptif 

3. siswa mampu memahami struktur teks dan unsur kebahasaan teks 

deskriptif 

4. siswa mampu mengemukakan ide dalam teknik mind mappping 

E. ALAT/MEDIA 

1. Alat  : Spidol, Papan tulis, Kertas berwarna 

2. Media : Kertas Hvs,Gambar 

F. MATERI PEMBELAJARAN 

Descriptive text 

Descriptive text is a text that describes that characteristics of a specific 

things, fro example a specific person, place or thing. 

A descriptive test has the generic structure: 

1. identification/introduction, identifiying the phenomenon to be 

described. It introduces about name,location, etc 

2. description, it tells about characteristic: features of the subject, e.g. 

physical appearance, habitual, behavior and significant attributes. 

The language features of descriptive text 

1. using adjactive 

2. uing simple present tens 

3. using particuar nouns. 

 



 
 

 
 

Example of descriptive text 

Borobudur is a Buddhist temple. It is a biggest Buddhist 

sanctuary in the world. Borobudur is located in magelang, Central 

Java, Indonesia. 

The design of borobudur symbolizes the conception of 

universe in Buddhist cosmolgy. The temple consist of nine stacked 

platform, six square and three circular topped by a central dome. It is 

decorated with 2.672 relief panles and 504 Buddha statues. The 

central dome is surrounded by 72  Buddha statue, each seated inside a 

perforated stupa. Borobudur is visited tourist, both domestic and 

foreign tourist. Most of them admire borobudur temple because of its 

beauty place, its elegance and the story of the relief on its walls. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Borobudur 

description 

identification 

Buddhist 

temple

 
 

identification 

Biggest Buddhist 

sanctuary in the world 

location 

heritage 

Magelang, Central 

java, Indonesia 

2.672 relief panles and 

504 Buddha statues 

tourism 

nine stacked platform, six 

square and three circular 

topped by a central dome 

beauty place, its 

elegance and the story 

of the relief on its walls 

construction 
symbolizes the 

conception of 

universe in Buddhist 

cosmolgy. 



 
 

 
 

G. LANGKAH- LANGKAH PEMBELAJARAN 

Pertemuan ke 1 

pertemuan ke-1 (2x45 menit) Alokasi 

waktu 

1. Pendahuluan 

a. Guru memberi salam pembuka 

b. Siswa berdoa dan mengucapkan salam untuk mengawali 

pembelajaran 

c. Guru mengecekk kehadiran 

d. Guru mengungkapkan tujuan pembelajaran 

15 menit 

2. Kegiatan inti 

a. Mengamati 

 Guru menjabarkan teks deskriptif dari pengertian, 

tujuan, struktur, dan unsur kebahasaan teks deskriptif 

 Dengan bimbingan guru siswa mengidentifikasi 

struktur teks dan unsur kebahasan dari setiap teks 

tersebut. 

 Guru memperkenalkan teknik mind mapping dan 

menjelaskannya dengan memberikan contoh mind 

mapping dari teks deskriptif 

b. Menanyakan 

 Dengan bimbingan dan arahan dari guru siswa diberi 

kesempatan untuk bertanya apabila siswa mengalami 

kesulitan dalam memahaminya. 

c. Mengeksplorasi 

 Guru memberikan contoh teks deskriptif tentang tempat 

wisata(bangunan) beserta design mind mapping, siswa 

diarahkan untuk dapat memunculkan berbagai macam 

kata kunci (kata kerja,sifat maupun kata benda yang 

berkaitan dengan topik. 

60 menit 



 
 

 
 

d. Mengasosiasi 

 Guru memberikan contoh teks deskriptive, kemudian 

meminta siswa untuk mencari kata kunci yag berkaitan 

dengan teks tersebut. 

 Guru meminta siswa untuk menyebutkan tempat 

wisata(bangunan) yang pernah mereka kunjungi 

 siswa diminta untuk mencari kata kunci yang 

mendeskripsikan gambar tempat wisata(bangunan) 

tersebut. Setelah itu siswa diminta untuk membuat 

design mind mapping dari kata kunci yang telah sisw 

temukan. 

e. Mengkomunikasi 

 Beberapa siswa diminta untuk mempresentasikan 

hasil/jawaban dari mencari kata kunci dalam teks 

deskriptif dan design mind mapping dari kata kunci 

tempat wisata(bangunan) yang pernah siswa kunjungi 

 Guru dan siswa melakukan diskusi tentang apa yang 

telah dikerjakan oleh siswa. 

3. Penutup 

a. Guru bersama siswa mengulas sedikit materi yang telah 

disampaikan 

b. Guru menginformasikan rencana kegiatan pembelajaran 

untuk pertemuan berikutnya 

c. Guru dan siswa mengucapkan salam penutup. 

15 menit 

 

Pertemuan ke-2 

pertemuan ke-2 (2 x 45 menit) Alokasi 

waktu 

1. Pendahuluan/kegiatan awal 

a. Guru memberi salam pembuka. 

15 menit 



 
 

 
 

b. Siswa berdoa dan mengucapkan salam untuk mengawali 

pembelajaran. 

c. Guru mengecek kehadiran siswa. 

d. Guru mengungkapkan tujuan pembelajaran. 

2. Kegiatan inti 

a. Mengamati 

 Guru menjabarkan teknik dan langkah-langkah dalam 

membuat mind mapping. 

 Siswa membaca/mendengarkan penjelasan dari guru 

tentang teknik dan langkah-langakah tersebut. 

 Dengan bimbingan guru, siswa mengidentifikasi teknik 

dan langkah-langkah dari mind mappping. 

b. Menanyakan 

 Dengan bimbingan dan arahan guru siswa menanyakan 

materi yang kurang mereka pahami dari penjelasan yang 

disampaikan guru. 

 Guru bertanya kepada siswa apa yang dapat mereka 

pahami dari materi yang dijelaskan oleh guru. 

c. Mengeksplorasi 

 Guru memberikan draft design kata kunci siswa, dan 

meminta siswa untuk menyempurakannya 

d. Mengasosisasi 

 Setelah siswa memahami dan menyempurnakan draft 

design mind mapping tersebut, siswa diminta untuk 

menulis teks deskriptif sederhana terkait dengan topik 

draft design mind mappping yang telah mereka buat. 

e. Mengomunikasi 

 Siswa mempresentasikan teks dekriptif sederhana yang 

telah dibuat dengan teknik mind mapping. 

60 menit 



 
 

 
 

 Siswa dan guru melakukan diskusi tentang apa yang 

telah siswa kerjakan 

3. Penutup 

a. Guru bersama siswa mengulas sedikit yang telah 

disampaikan, 

b. Guru menginformasikan rencana kegiata pembelajaan untuk 

pertemuan berikutnya. 

c. Guru dan siswa mengucapkan salam penutup. 

15 menit 

 

Pertemuan ke-3 

pertemuan ke-3 (2 x 45 menit) Alokasi 

waktu 

1. Pendahuluan/kegiatan awal 

a. Guru memberi salam pembuka. 

b. Siswa berdoa dan mengucapkan salam untuk mengawali 

pembelajaran. 

c. Guru mengecek kehadiran siswa. 

d. Guru mengungkapkan tujuan pembelajaran. 

15 menit 

2. Kegiatan inti 

a. Mengamati 

 Guru menjabarkan teknik dan langkah-langkah dalam 

membuat mind mapping. 

 Siswa membaca/mendengarkan penjelasan dari guru 

tentang teknik dan langkah-langakah tersebut. 

 Dengan bimbingan guru, siswa mengidentifikasi teknik 

dan langkah-langkah dari mind mappping. 

b. Menanyakan 

 Dengan bimbingan dan arahan guru siswa menanyakan 

materi yang kurang mereka pahami dari penjelasan yang 

disampaikan guru. 

60 menit 



 
 

 
 

 Guru bertanya kepada siswa apa yang dapat mereka 

pahami dari materi yang dijelaskan oleh guru. 

 

c. Mengeksplorasi 

 Guru memberikan contoh mind mapping tentang hewan 

di papan tulis, dan siswa di arahkan untuk memunculkan 

berbagai macam kata kerja, kata sifat ataupun kata benda 

yang berkaitan dengan topik. 

d. Mengasosisasi 

 Setelah siswa memahami cara menentukan kata 

kunci(kata kerja, kata sifat dan kata benda) yang akan 

mereka gunakan untuk membuat mind mapping terkait 

dengan orang. 

 Siswa diminta untuk membuat teks deskriptif sederhana 

berdasarkan mind mapping yang telah mereka buat. 

e. Mengomunikasi 

 Siswa mempresentasikan teks dekriptif sederhana yang 

telah dibuat dengan teknik mind mapping. 

 Siswa dan guru melakukan diskusi tentang apa yang 

telah siswa kerjakan. 

3. Penutup 

a. Guru bersama siswa mengilas sedikit yang telah 

disampaikan. 

b. Guru mengonfirmasikan rencana kegiatan pembelajaran 

untuk pertemuan berikutnya. 

c. Guru dan siswa mengucapkan salam penutup. 

15 menit 

 

 

 



 
 

 
 

Pertemuan ke-4 

pertemuan ke-4 (2 x 45 menit) Alokasi 

waktu 

1. Pendahuluan/kegiatan awal 

a. Guru memberikan salam pembuka. 

b. Siswa berdoa dan mengucapkan salam untuk mengawali 

pembelajaran. 

c. Guru mengecek kehadiran siswa. 

d. Guru mengucapkan tujuan pembelajaran 

15 menit 

2. Kegiatan inti 

a. Mengamati 

 Guru menjabarkan generic structure dan significant 

grammatical features dari teks deskriptif beserta 

contohnya tentang favorite idol 

 Siswa membaca/mendengarkan penjelasan guru tentang 

materi tersebut. 

 Dengan bimbingan guru, siswa mengidentifikasi generic 

structure dan significant grammatical features yg 

terdapat dalam teks 

b. Menanyakan 

 Dengan bimbingan dan arahan guru siswa menanyakan 

materi yang kurang dipahami dari penjelasan yang 

disampaikan 

 Guru bertanya kepada siswa apa yang dapat mereka 

pahami dari materi yang telah dijelaskan oleh guru 

c. Mengeksplorasi 

 Guru memberikan topik favorite idol dan mengajak siswa 

membuat mind mapping, kemudian dijabarkan menjadi 

teks sederhana 

d. Mengasosiasi 

60 menit 



 
 

 
 

 Siswa diberi tugas untuk membuat mind mapping 

berdasarkan topik favorite idol kemudian dijabarkan 

menjadi teks sederhana dengan memuat generic structure 

dan significant grammatical features. 

e. Mengomunikasi 

 Siswa mempresentasikan mind mapping dan teks 

sederhana yang telah dibuat 

 Siswa dan guru melakukan diskusi tentang apa yang telah 

dipelajari. 

3. Penutup 

a. Guru bersama siswa mengulas sedikit yang telah disampaikan 

b. Guru menginformasikan rencana kegiatan pembelajaran 

untuk pertemuan berikutnya 

c. Guru dan siswa mengucapkan salam penutup 

15 menit 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

H. PENILAIAN 

Indikator Teknik Instrument 

1. Siswa memahami generic 

stucture dan significant 

grammatical features 

yang terdapat  dalam 

teks. 

2. siswa mampu membuat 

teks essai sederhana 

memuat generic 

structure  dan 

significant 

grammatical features 

dengan menggunakan 

teknik mind mapping 

 

 

Tes lisan 

 

 

 

 

 

Tes tetulis 

 

 

Tanya jawab 

 

 

 

 

 

essay 

 

 

Mengetahui 

Guru bahasa ingris 

 

 

Indrayeni,S.Pd 

Pekanbaru 10 02 2025 
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APPENDIX 3 

Instrument Of The Research 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

WRITING INSTRUMENT 

PRE-TEST 

 

subject   : English   Name :_________________ 

topic   : Descriptive text  Class :_________________ 

Time Allocation : 2 x 45 minutes  Date :_________________ 

 

 

   

 

 

 

 

Instruction: 

1. Fulfill your personal information 

2. Choose one of the intresting picture above 

3. Please write  simple descriptive text consist of 2 paragraphs 

 



 
 

 
 

WRITING INSTRUMENT 

POST-TEST 

 

subject   : English   Name :_________________ 

topic   : Descriptive text  Class :_________________ 

Time Allocation : 2 x 45 minutes  Date :_________________ 

 

 

 

   

 

 

 

Instruction: 

1. Fulfill your personal information 

2. Choose one of the intresting picture above 

3. Please write  simple descriptive text consist of 2 paragraphs 



 
 

 
 

 

 

 

 

 

APPENDIX 4 

Students’ Writing Test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Pre-test class Experiment and Control 

 

 
 

 
 

 



 
 

 
 

 

 

 
 

 



 
 

 
 

Post-Test class Experiment and Control 

 

 
 

 
 

 
 

 



 
 

 
 

 

 

 
 

 
 

 
 



 
 

 
 

 
 

 



 
 

 
 

 

 

 

 

 

APPENDIX 5 

Result of Students’ Writing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

EXPERIMENT CLASS 

Pre-test 

Students 
content organization vocabulary Language 

use 

mechanics Total 

score 

 score score score score score 

Student 1 14 9 10 9 2 44 
Student 2 15 12 11 12 2 52 
Student 3 14 13 12 13 2 54 
Student 4 14 12 12 12 2 52 
Student 5 13 12 10 12 2 49 
Student 6 12 10 12 11 2 47 
Student 7 13 12 12 12 2 51 
Student 8 12 11 10 10 2 45 
Student 9 15 12 12 13 2 54 
Student 10 15 9 12 12 2 50 
Student 11 13 12 11 12 2 50 
Student 12 12 12 12 12 2 50 
Student 13 12 9 10 12 2 45 
Student 14 13 9 9 13 2 46 
Student 15 15 12 12 12 2 53 
Student 16 16 9 13 12 2 52 
Student 17 14 13 12 12 2 53 
Student 18 13 9 10 12 2 46 
Student 19 14 9 9 12 2 46 
Student 20 13 12 12 12 2 51 
Student 21 13 10 10 12 2 47 
Student 22 15 12 12 14 2 55 
Student 23 12 9 9 12 2 44 
Student 24 14 9 10 12 2 47 
Student 25 15 9 12 12 2 50 
Student 26 12 9 12 11 2 46 
Student 27 12 9 9 12 2 44 
Student 28 13 9 12 13 2 49 
Student 29 15 9 12 12 2 50 
Student 30 13 12 11 12 2 50 
Student 31 12 12 12 12 2 50 
Student 32 12 9 10 12 2 45 

 

 
Rater 1 

 

 

 

 

Muhammad Taufik Ihsan, S.Pd., S.Kom., M.Pd 

 



 
 

 
 

Post-test 

Students 
content organization vocabulary Language 

use 

mechanics Total 

score 

score score score score score 

Student 1 23 16 15 17 2 73 
Student 2 22 15 15 17 3 72 
Student 3 21 13 16 15 3 68 
Student 4 23 16 15 17 3 74 
Student 5 21 15 15 16 3 70 
Student 6 22 15 15 17 3 72 
Student 7 23 15 15 17 3 73 
Student 8 22 16 16 15 3 72 
Student 9 23 16 16 17 3 75 
Student 10 23 15 15 17 2 72 
Student 11 22 15 15 17 3 72 
Student 12 21 14 14 16 3 68 
Student 13 21 14 14 15 2 66 
Student 14 21 15 15 16 2 69 
Student 15 23 15 15 17 3 73 
Student 16 23 14 14 17 3 71 
Student 17 22 15 15 16 3 71 
Student 18 21 14 14 16 3 68 
Student 19 22 14 14 17 3 70 
Student 20 22 15 15 16 3 71 
Student 21 22 14 16 16 3 71 
Student 22 23 15 15 18 3 74 
Student 23 22 15 13 17 3 70 
Student 24 21 14 16 16 3 70 
Student 25 23 15 15 17 3 73 
Student 26 22 14 15 16 3 70 
Student 27 22 14 15 16 3 70 
Student 28 23 16 16 17 3 75 
Student 29 22 15 16 17 3 73 
Student 30 21 14 15 16 3 69 
Student 31 21 14 15 15 2 67 
Student 32 21 15 14 16 2 68 

 

 

Rater 1 

 

 

 

 

 

Muhammad Taufik Ihsan, S.Pd., S.Kom., M.Pd 

 

 



 
 

 
 

CONTROL CLASS 

Pre-Test 

Students 
content organization vocabulary Language 

use 

mechanics Total 

score 

score score score score score 

Student 1 14 12 12 12 2 52 
Student 2 13 12 10 12 2 49 
Student 3 15 10 12 11 2 50 
Student 4 14 12 12 12 2 52 
Student 5 15 12 12 12 2 53 
Student 6 14 11 10 12 2 49 
Student 7 13 10 9 13 2 47 
Student 8 15 12 12 12 2 53 
Student 9 13 11 10 12 2 48 
Student 10 14 10 9 12 2 47 
Student 11 13 12 12 12 2 51 
Student 12 13 10 10 12 2 47 
Student 13 15 12 12 12 2 53 
Student 14 14 10 12 11 2 49 
Student 15 14 11 9 12 2 48 
Student 16 13 10 12 13 2 50 
Student 17 15 12 12 12 2 53 
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Muhammad Taufik Ihsan, S.Pd., S.Kom., M.Pd 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Post-test 

Students 
content organization vocabulary Language 

use 

mechanics Total 

score 

score score score score score 

Student 1 20 14 14 15 3 66 
Student 2 19 12 15 13 2 61 
Student 3 21 15 14 15 3 68 
Student 4 20 15 15 13 3 66 
Student 5 21 15 15 15 3 69 
Student 6 20 14 15 14 3 66 
Student 7 19 13 15 13 2 62 
Student 8 20 14 14 14 3 65 
Student 9 18 12 12 14 2 58 
Student 10 20 13 13 15 3 64 
Student 11 20 14 14 14 3 65 
Student 12 19 13 15 14 2 63 
Student 13 21 15 15 13 3 67 
Student 14 20 14 15 14 3 66 
Student 15 20 13 14 14 3 64 
Student 16 18 12 14 13 2 59 
Student 17 19 13 15 14 2 63 
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Muhammad Taufik Ihsan, S.Pd., S.Kom., M.Pd 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

EXPERIMENT CLASS 

Pre-test 

Students 
content organization vocabulary Language 

use 

mechanics Total 

score 

 score score score score score 

Student 1 15 10 10 10 2 47 

Student 2 16 9 9 10 2 46 

Student 3 21 13 13 15 3 65 

Student 4 15 8 8 8 2 41 

Student 5 18 12 12 14 2 58 

Student 6 20 13 10 14 3 60 

Student 7 15 9 9 7 2 42 

Student 8 14 7 7 7 2 37 

Student 9 15 10 10 9 2 42 

Student 10 13 7 7 6 2 35 

Student 11 13 9 9 7 2 40 

Student 12 20 13 12 13 3 61 

Student 13 18 12 10 10 2 52 

Student 14 15 10 9 9 2 45 

Student 15 21 13 13 15 2 64 

Student 16 13 8 8 8 2 39 

Student 17 15 9 9 6 2 41 

Student 18 16 10 9 10 2 47 

Student 19 16 9 9 10 2 44 

Student 20 14 10 10 8 2 44 

Student 21 18 12 12 12 2 56 

Student 22 16 12 12 10 2 52 

Student 23 16 10 10 10 2 48 

Student 24 20 13 13 15 2 63 

Student 25 20 12 12 10 2 56 

Student 26 13 9 9 7 2 40 

Student 27 16 9 9 10 2 46 

Student 28 16 10 10 10 2 48 

Student 29 15 8 8 8 2 41 

Student 30 18 12 12 14 2 58 

Student 31 15 9 9 7 2 42 

Student 32 18 12 12 14 2 58 
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Post-Test 

Students 
content organization vocabulary Language 

use 

mechanics Total 

score 

 score score score score score 

Student 1 21 16 15 22 4 78 
Student 2 22 15 14 13 2 66 
Student 3 18 13 14 18 3 66 
Student 4 16 12 12 13 2 55 
Student 5 20 14 14 17 2 67 
Student 6 22 15 15 17 3 72 
Student 7 18 13 13 17 2 63 
Student 8 23 16 15 20 3 77 
Student 9 22 16 17 20 3 78 
Student 10 22 15 15 20 3 75 
Student 11 21 15 17 20 3 76 
Student 12 18 13 15 18 3 67 
Student 13 20 14 15 20 4 73 
Student 14 24 16 17 22 4 83 
Student 15 20 13 12 14 2 61 
Student 16 20 15 14 18 3 70 
Student 17 21 15 13 14 2 65 
Student 18 22 15 15 20 3 75 
Student 19 20 14 10 10 2 56 
Student 20 18 13 13 14 2 60 
Student 21 20 14 15 20 3 72 
Student 22 21 15 15 17 3 71 
Student 23 23 16 15 20 3 77 
Student 24 16 12 12 14 2 56 
Student 25 20 14 13 14 2 63 
Student 26 15 13 10 10 2 50 
Student 27 18 13 15 17 3 66 
Student 28 20 14 14 15 2 65 
Student 29 23 16 15 20 3 77 
Student 30 18 13 14 14 2 61 
Student 31 21 15 13 13 2 64 
Student 32 18 14 13 14 2 61 
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CONTROL CLASS 

 

Pre-Test 

Students 
content organization vocabulary Language 

use 

mechanics Total 

score 

score score score score score 

Student 1 13 7 7 5 2 34 
Student 2 13 7 7 5 2 34 
Student 3 13 7 7 5 2 34 
Student 4 21 13 13 17 3 67 
Student 5 13 7 7 5 2 34 
Student 6 13 7 7 5 2 34 
Student 7 13 7 7 5 2 34 
Student 8 15 8 8 7 2 40 
Student 9 13 7 7 5 2 34 
Student 10 13 7 7 5 2 34 
Student 11 16 9 9 12 3 49 
Student 12 21 13 10 12 2 58 
Student 13 14 8 8 7 2 39 
Student 14 21 13 10 12 2 58 
Student 15 13 7 7 5 2 34 
Student 16 16 9 9 10 2 46 
Student 17 16 9 9 10 2 46 
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Post-Test 

Students 
content organization vocabulary Language 

use 

mechanics Total 

score 

score score score score score 

Student 1 13 9 9 9 2 42 
Student 2 14 9 9 8 2 42 
Student 3 16 10 10 12 2 50 
Student 4 24 16 18 22 4 84 
Student 5 13 9 9 7 2 40 
Student 6 14 9 9 8 2 42 
Student 7 21 13 12 10 2 58 
Student 8 18 12 12 12 2 56 
Student 9 13 9 9 7 2 40 
Student 10 16 12 10 9 2 49 
Student 11 21 14 13 15 3 66 
Student 12 23 15 15 17 3 73 
Student 13 14 9 9 8 2 42 
Student 14 18 12 12 12 2 56 
Student 15 14 9 9 7 2 41 
Student 16 18 12 12 13 2 57 
Student 17 14 10 9 8 2 43 
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EXPERIMENTAL CLASS 

NO Name Pre-test  Result  Post-Test Result 

  Rater 1 Rater 2 Rater 1 Rater 2 

1 Student 1 44 47 46 73 78 76 

2 Student 2 52 46 49 72 66 69 

3 Student 3 54 65 60 68 66 67 

4 Student 4 52 41 47 74 55 65 

5 Student 5 49 58 54 70 67 69 

6 Student 6 47 60 54 72 72 72 

7 Student 7 51 42 47 73 63 68 

8 Student 8 45 37 41 72 77 75 

9 Student 9 54 42 48 75 78 77 

10 Student 10 50 35 43 72 75 74 

11 Student 11 50 40 45 72 76 74 

12 Student 12 50 61 56 68 67 68 

13 Student 13 45 52 49 66 73 70 

14 Student 14 46 45 46 69 83 76 

15 Student 15 53 64 59 73 61 67 

16 Student 16 52 39 46 71 70 71 

17 Student 17 53 41 47 71 65 68 

18 Student 18 46 47 47 68 75 72 

19 Student 19 46 44 45 70 56 63 

20 Student 20 51 44 48 71 60 66 

21 Student 21 47 56 52 71 72 72 

22 Student 22 55 52 54 74 71 73 

23 Student 23 44 48 46 70 77 74 

24 Student 24 47 63 55 70 56 63 

25 Student 25 50 56 53 73 63 68 

26 Student 26 46 40 43 70 50 60 

27 Student 27 44 46 45 70 66 68 

28 Student 28 49 48 49 75 65 70 

29 Student 29 50 41 46 73 77 75 

30 Student 30 50 58 54 69 61 65 

31 Student 31 50 42 46 67 64 66 

32 Student 32 45 58 52 68 61 65 
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CONTROL CLASS 

 

NO Name Pre-test  Result  Post-Test Result 

  Rater 1 Rater 2 Rater 1 Rater 2 

1 Student 1 52 34 43 66 42 54 

2 Student 2 49 34 42 61 42 52 

3 Student 3 50 34 32 68 50 59 

4 Student 4 52 67 60 66 84 75 

5 Student 5 53 34 44 69 40 55 

6 Student 6 49 34 42 66 42 54 

7 Student 7 47 34 41 62 58 60 

8 Student 8 53 40 47 65 56 61 

9 Student 9 48 34 41 58 40 49 

10 Student 10 47 34 41 64 49 57 

11 Student 11 51 49 50 65 66 66 

12 Student 12 47 58 53 63 73 68 

13 Student 13 53 39 46 67 42 55 

14 Student 14 49 58 54 66 56 61 

15 Student 15 48 34 41 64 41 53 

16 Student 16 50 46 48 59 57 58 

17 Student 17 53 46 50 63 43 53 
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APPENDIX 6 

Research Letter 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
  



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 

 

 

 

 

APPENDIX 7 

Documentation 
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