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ABSTRACT

esta Adlina (2025): The Correlation between Students Vocabulary Mastery and
Their Reading Comprehension in Descriptive Text (A
Correlational Study at Eighth Grade Students of MTsN 8
Kampar)

llw ejdigieH @

This study aims to investigate the correlation between students’ vocabulary
pastery and their reading comprehension in descriptive texts among eighth-grade
students of MTsN 8 Kampar. The research employed a quantitative correlational method,
tnvolving a sample of 30 students selected through cluster random sampling. Data were
tollected using two instruments: a vocabulary mastery test consisting of 40 multiple-
Bhoice questions and a reading comprehension test with 20 questions focusing on
dglentifying main ideas, specific information, understanding vocabulary meaning in
gontext, recognizing references, and making inferences. The results showed that the
fhean score for vocabulary mastery was 74.3, categorized as good, while the mean score
for reading comprehension was 76.2, also categorized as good. The Pearson Product
Moment analysis revealed a correlation coefficient of 0.646 with a significance value of
.000, indicating a significant and strong positive relationship between vocabulary
mastery and reading comprehension. This finding implies that students with higher
vocabulary mastery tend to achieve better reading comprehension in descriptive texts.
The results support theories emphasizing vocabulary as a crucial foundation for text
comprehension. Therefore, it is recommended that English teaching strategies focus on
developing students’ vocabulary to enhance their reading comprehension skills,
particularly in descriptive texts.

viii

neny wisey jrreAg uejpng jo AJISIdAIU) dDTWE[S] 3}€)S



‘nery eysng NN uizi eduey undede ymuaq wejep Ul sin} eA1ey yninjas neje ueibegas yeAueqiadwaw uep uejwnwnbuaw Buelse|iq ‘'z

NVIE YYSNS NIN
o

&

‘nery BYsng NiN Jelem Bueh ueBunuadsy ueyiBniaw sepn uediynBuad °q

‘yejesew niens uenefun neje )iy uesinuad ‘uelode| ueunsnAuad ‘yeiw) efiey uesinuad ‘uenieuad ‘ueyipipuad uebunuaday ynun eAuey uednnbuad e

b )

3,
\l'l/'ﬂ

>

h

JJaquuns ueyingaAuswu uep ueywniueasusw edue) 1ul siny eAiey ynines neje ueibeqgas diynbusw Buele|q ‘|

Buepun-Buepun 1Bunpuing eidio eq

@)
Ak
QO
=~ ABSTRAK
£
B

-esta Adlina (2025): Korelasi antara Penguasaan Kosakata Siswa dan
o Pemahaman Membaca Teks Deskriptif (Sebuah Studi
= Korelasional pada Siswa Kelas VIII1 MTsN 8 Kampar)
Pe

nelitian ini bertujuan untuk menyelidiki korelasi antara penguasaan kosakata siswa
@an pemahaman membaca mereka dalam teks deskriptif di antara siswa kelas delapan
ETSN 8 Kampar. Penelitian ini menggunakan metode korelasional kuantitatif yang
melibatkan sampel sebanyak 30 siswa yang dipilih melalui cluster random sampling.
BPata dikumpulkan dengan menggunakan dua tes: tes penguasaan kosakata yang terdiri
dari 40 pertanyaan pilihan ganda dan tes pemahaman bacaan dengan 20 pertanyaan yang
ﬁerfokus pada identifikasi ide pokok, informasi spesifik, makna kosakata dalam konteks,
teferensi, dan penarikan kesimpulan. Hasil penelitian menunjukkan bahwa nilai rata-rata
wmtuk penguasaan kosakata adalah 74,3, dikategorikan baik, sedangkan nilai rata-rata
Intuk pemahaman bacaan adalah 76,2, juga dikategorikan baik. Analisis Pearson Product
Moment menunjukkan koefisien korelasi sebesar 0,646 dengan nilai signifikansi 0,000,
yang menunjukkan hubungan positif yang signifikan dan kuat antara penguasaan
kosakata dan pemahaman membaca. Hal ini mengimplikasikan bahwa siswa yang
memiliki penguasaan kosakata yang lebih tinggi cenderung mencapai pemahaman
membaca yang lebih baik dalam teks deskriptif. Hasil penelitian ini mendukung teori-
teori yang menekankan kosakata sebagai fondasi penting untuk memahami teks. Oleh
karena itu, disarankan agar strategi pengajaran bahasa Inggris menekankan pada
pengembangan kosakata untuk meningkatkan kemampuan pemahaman membaca siswa,
terutama dalam teks deskriptif.
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CHAPTER |

INTRODUCTION

}d1oeH @

A®Background of the Problem

w

—Vocabulary is one of the English subskills that students must learn since it is
=

esSential to all other language abilities. Nurbaeti's research indicates that vocabulary

isgfucial to language and critical for language learners (Nurbaeti, 2012). Therefore,
c

to%mprove students' ability to master English, vocabulary mastery cannot be

segarated from it because it may be used to gauge how well students comprehend
QD

Encglish and to boost their self-assurance when speaking the language. On the other

hand, by knowing the language, students can use it as a bridge to access any content

and thereby broaden their knowledge. By expanding their vocabulary, students will

instantly find it easier to interact with individuals from diverse cultures, which will

expand their spans of knowledge.

Students must be able to speak, listen, read, and write in English to be able
togommunicate effectively in that language. To achieve these objectives, the pupils
m%t comprehend a few terms. In her journal entry from the When English Rings a
B%l textbook, Astika provides information about the vocabulary in the textbooks
thg are K1 words, which are the 1,000 words that appear most frequently, and K2
wéds, which are the next most frequently recurring 1,000 words. K1 words are the

i w

si@plest and most common terms in all literature. According to Astika (2016), the
L 2]

KgWords are ones that appear less frequently and frequently in texts. These K1 and

therms should be understandable to junior high school pupils.
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g Schmitt suggests that we should similarly set the distinction between high-

frguency words. They propose a completely new vocabulary category known as
"r-gfd-frequency terms," which is distinct from academic and technical word lists.
AI?_C_{ they returned. The high-frequency word count consists of the 2,000 to 3,000
mgt common word families. They continue by defining mid-frequency words as
thg%e that fall between the most prevalent 3,000- and 9,000-word families, and low-
fréi@luency words as those that are over 9,000 levels. Low-frequency words are in
th;)alist between the ninth and fourteenth thousand levels, whereas infrequency
Wg’ds are in the list between the third and third thousand levels (Schmitt, 2014).
Students in the third level of the seventh grade, which spans the ages of nine to
fourteen, must therefore possess a significant vocabulary size of two thousand
words.

Reading is a linguistic skill that gives students feedback and allows them to
research a variety of sources for their academic work. In these circumstances,
re@ing turns into a linguistic ability that pupils must acquire right away. According

-

¢]

tom.-Safdarian et al.(2014), reading is the most important skill for their students to
&

acguire knowledge. Students can translate their knowledge into other languages and
=2

Iegh more quickly in a number of methods.

In other words, a student with strong reading skills is more likely to succeed

SIJAT

a@@emically and pass exams than a student with limited reading skills. Skilled

(0]

reéaers are able to comprehend both the individual phrases and the overall
e

org'anization of a piece of text. They are able to follow arguments, comprehend

o

vsg

cepts, and identify implications. Although they already recognize most of the

nery wisey jix
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©
ngs in the book, they can also infer the meaning of numerous unfamiliar words

-
frem their context or, if needed, effectively use their dictionary.

1 d

The relationship between vocabulary Mastery and reading comprehension

-
B e

been an important concern in English language learning. Vocabulary is the key

tognderstanding the meaning of a text, so the more vocabulary students have, the

|1

=l . . .
more likely they are to comprehend the content. Several theories support this

c

reP;g_tionship. Threshold Theory (Laufer, 1992; Nation, 2001) states that readers
jeb)

must understand at least 95-98% of the vocabulary in the text in order to understand

thgcontent well. Anderson & Freebody (1981), who state that the more vocabulary
a person has, the better his understanding of the text he reads. In addition, the
Interactive Model (Rumelhart, 1977) emphasizes that the reading process involves
interaction between linguistic information (vocabulary) and background
knowledge. (Perfetti's, 2007) research through the Lexical Quality Hypothesis also
shows that the quality of vocabulary understanding affects the speed and accuracy
ofg:fext comprehension. In the educational context, many students experience

-

(¢]
re&ding difficulties due to limited vocabulary acquisition, which in turn has an

F—

+¥]

impact on their low comprehension of English texts. Therefore, it is important to
=

exgnine the relationship between vocabulary acquisition and reading

cmfglprehension ability in order to improve the effectiveness of English language
W

ledfning in schools.
=)

3 Based on the curriculum, vocabulary is one of that important things that
e

evgry students at MTsN 8 Kampar should masters, if the students are not able to

mgs)ter about components of English, especially in reading as stated in the

neny wisey jue
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cugiculum 2013, it means that the learning process of English is not effective and

-
sugcessful.
o

o  The eighth-grade students of MTsN 8 Kampar are one example of learners

Wéﬁse reading comprehension remains relatively low. This issue was identified

=
dufing preliminary research conducted by the researcher, supported by data from

tthnglish teacher, which indicated that many students struggled to understand

c
W@ten English texts. This problem persists despite the implementation of the 2013
jeb)
cumiculum, which aims to improve language skills.
QD
< According to Yulia (2013), teaching English in Indonesia often lacks

effectiveness due to several challenges, including limited instructional resources,
low parental support, and students' low motivation to use English outside the
classroom. These problems hinder students' ability to develop essential skills such
as vocabulary mastery and reading comprehension.

Although the importance of vocabulary in reading comprehension, past

re%arch has typically treated these skills separately. There is a scarcity of research

-

¢]

thgntq precisely investigates the relationship between students' vocabulary mastery
&

ang reading comprehension, particularly among junior high school students at
=

renglous public schools such as MTSN. This difference highlights the importance

ofrsonductlng research on how vocabulary mastery affects students' English reading
cn

abﬂities. As a result, this study attempts to solve this issue by examining the
=)

re’l_ah;ionship between students' vocabulary knowledge and reading comprehension
e

sk.ﬁ'.ls at MTsN 8 Kampar.
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g According to the above statement, reading English is crucial. Gaining

-
flugncy in reading vocabulary is a crucial component of learning English as a

o
segbnd language. Learning vocabulary is essential for pupils learning a foreign

=
larguage.
=~
— Students in junior high school struggle with reading comprehension in

adﬁtion to vocabulary. The researcher would like to conduct research based on the

c
de‘;\_’cription above to examine and determine the relationship between students'

vo?;abulary mastery and their reading comprehension challenges faced by the
Eighth-grade students of MTsN 8 Kampar. The aforementioned facts show that
students' language use continues to be hampered by their lack of vocabulary, which
was commonly overlooked in classrooms and instructional materials. While
vocabulary knowledge was crucial for supporting language proficiency.
Additionally, she can significantly affect the language's quality by employing
terminology. That is why the researcher would like to conduct a study under the
“T@e Correlation between Students Vocabulary Mastery and Their Reading
C%prehension in Descriptive Text (A Correlational Study at Eighth Grade
Stg(.ients of MTsN 8 Kampar)”

% A research was conducted by Faliyanti (2015). According to the researcher's
fir;rid'ings, there is a strong positive association between students' vocabulary mastery

]
and their interest in English when it comes to reading comprehension in descriptive

=)

teg,th,g, conducted during the second semester of the 2014-2015 academic year at
e

Mghammadiyah University. Another study was conducted by Lestari (2020).

Aé;s)ording to the findings, students' language proficiency and reading

nery wisey jix
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co@prehension are correlated. Furthermore, Bahri (2019) stated that vocabulary is

-

meye crucial for text comprehension than reading comprehension itself, even
o

thehigh students’ experiences and reading habits also contribute to their reading
= :

comprehension.

=
B —Problem of the Research

< Based on the background of the problem, the writer identifies some problem

of§\_his research as follows:
1.9;3Identification of the Problem
ga. Students’ difficulties in mastering English vocabulary.
b. Students’ difficulty in reading comprehension in text.
c. Students lack opportunities to practice the material from the teacher
2. Limitation of Problem
In this research, the researcher determined to limits of the research into
the correlation between students’vocabulary mastery and their reading

g..%omprehension at MTsN 8 kampar of year 2024/2025

w

neny wisey jrredg uejng yo &JISI%\IUQ dTure[s] 3

ormulation of Problem

This research can be formulated in the following research questions:
What is the vocabulary mastery of Eighth grade at MTsN 8 Kampar?
What is the students’ reading comprehension of descriptive text of Eighth
grade at MTsN 8 Kampar?
Is there a significant correlation between students’ vocabulary mastery and

their reading comprehension of descriptive text?
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C

1d 1D

Objective and Significance of the Research

1.5;0bjective of the Research

nei

2.

¥ exsns NI t!LW

To know students vocabulary mastery of Eighth grade at MTsN 8 Kampar.
To know students reading comprehension in descriptive text of Eighth grade
at MTsN 8 Kampar.

To identify the significant correlation between students’ vocabulary mastery
and their reading comprehension using quantitative correlational analysis.

Significance of the Research

It is believed that the study will help with:

neny wisey jrreAg uejpng jo AJISIdAIU) dDTWE[S] 3}€)S

a. The students: This study is intended to help students realize the

importance of vocabulary mastery in improving their reading
comprehension. By understanding vocabulary as an essential and
engaging part of learning English, it is hoped that students will become
more motivated and enthusiastic in their English learning process.

The teacher: This study may assist English teachers in developing more
effective teaching strategies, learning materials, and classroom activities
focused on strengthening students' vocabulary and reading skills.

Other researchers: This research may serve as a reference for future
studies focusing on the relationship between vocabulary mastery and
reading comprehension. It can help other researchers to conduct more
targeted and efficient research in similar areas, especially among junior

high school students.
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Do Definition of Term

19

1.5;Correlation

eyd

In this research Correlation refers to a statistical measure that shows the

extent to which two or more variables have a relationship with each other.

I@w

C%[)relatlon does not imply causation; it only shows the relationship between certain

c

va‘?rj_ables. According to Sugiyono (2016), correlation is a statistical technique used
jeb)

to-gdetermine the relationship or influence between two or more variables.

QD
2.<Vocabulary

In this research vocabulary mastery refers to a person's ability to recognize,
understand, and use words in a particular language appropriately in the context of
both oral and written communication. In addition to understanding word meanings,
mastery of vocabulary include knowledge of word forms, grammatical usage,
collocations, connotative and denotative meanings, and word relationships. The

th%’e primary components of vocabulary mastery are form, meaning, and use,

-

acgording to Schmitt (2000). To be able to use the word successfully in everyday

F—

+¥]

spgech, one must master its subcomponents. Similarly, Nation (2001) states that
=5

mgtery of vocabulary includes understanding words' meanings, their written and

spéken forms, and how to employ them in the right settings, including syntax and
W

caHocation.
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In this research reading comprehension refers to the ability to understand,
ding to the curriculum, with indicators of finding the main idea, specific

oretical references were taken from Stanley & King (1999).

eading Comprehension

© mmx cip

m@‘rpret and draw meaning from written text. The focus is on descriptive text
infgrmation, word meaning in context, reference identification, and inference.
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I/\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsuscamay 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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CHAPTER I

LITERATURE REVIEW

}d1oeH @

A®Vocabulary

w

1.—The General Concept of Vocabulary

X

< Vocabulary is one of the linguistic elements that learners of English should
be?pme proficient in. The development of the four language abilities in a learner is
c
inguenced by vocabulary, phonology, and grammar. VVocabulary has an impact on
oné’s capacity to communicate in English. Since all of the language's abilities are
QD
connected to words, students cannot learn English without increasing their
vocabulary. Students with a limited vocabulary will struggle in reading, writing,
speaking, and listening. Therefore, if children can master vocabulary, their English
language acquisition will be successful.

A language's vocabulary is its collection of words that are used to express
ideas. It is an essential element that students should become proficient in. A pupil
sh@ld have acquired enough vocabulary to express concepts both vocally and in
w%ing since they cannot communicate if they do not have it. Because the
in%,ortance of new words is regularly emphasized, whether in literature or in class,

MEfareh contends that vocabulary is an essential part of learning a foreign language

(Al:-Qahtani, 2015).

I

The fundamental element of language is vocabulary. A limited vocabulary

jo A3

m@les it difficult to express ideas clearly or converse effectively. If students are

I

uridble to expand their vocabulary, they will gradually lose interest in learning.

S

Clguston (2013), like the expert who gave the explanation above, defines
-t

nery wisey ji
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©
vogabulary as a language's words, including single words, phrases, or groups of

-

mujtiple words that express a particular meaning, much like individual words like
o

"Good Morning" and "Nice to Meet You." This implies that sentences that contain

=] . :
three or more words are also regarded as having a little vocabulary.

X

— According to the above theories, a vocabulary is a group of words in a
Ia@?guage that have many meanings. Since vocabulary is used to teach us the four
Erilish language skills that people from all walks of life and professions use in
co;;:;munication, it is the foundation of language. VVocabulary is the most important
co%ponent of learning English. Students will find it easier to understand word
meanings when they read, write, talk, and listen in English if they have a solid
vocabulary. Since vocabulary is a tool for understanding other people's intents and
is crucial to our ability to interact with them, we must expand it. It is impossible to
master a language without a vocabulary.

2. The Concept of Vocabulary Mastery

The acquisition of new vocabulary is not a quick and simple process. The

ess of mastering a language begins in infancy. Essentially, a newborn learns

o
=

1EERLETS

their first language in the mother tongue. They can acquire vocabulary through

dime

sifiple words by listening to what others are saying. It is often known that the

wth of English vocabulary cannot occur without English abilities (English

ISATIU

gr

skills), as both are essential to the teaching and learning of English.

Sis

The teacher needs to know how to assess students' language proficiency so

[0S o

thg/ can be identified. Stated differently, a learner's productivity that is, their

caﬁjacity for efficient writing is measured by the vocabulary test that will be used to

nery wisey jix
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evguate their vocabulary knowledge (Nation, 2012). To sum up, learning a

-

vagabulary involves more than simply memorizing words or word clusters. Those
o

WRD attend them frequently should never forget them or they should get embedded

= - . . :

in—their long-term memory. And just remembering them is not enough.
~

Umrderstanding words entails understanding their antecedents and connotative
= : .

meaning. Furthermore, someone who knows words well will be able to utilize them
c

apfg;ropriately in both written and spoken contexts.

jah
3.z0Types of Vocabulary

g There are two types of vocabulary, according to Thornbury & Nation (2002,
2001, both of which are cited in (Sujadi, 2019). These two types of vocabulary are
receptive and productive. When learning new words, people require a lot of
repetition and context-based connections in order to commit the words to memory
and utilize them in writing and speech. A person's vocabulary can be divided into
two main categories: active and passive.

=a. Productive Vocabulary

The terms in this vocabulary refer to words that students not only

[SI @3¢

e

understand but are also able to pronounce correctly and use effectively in

g)D

peaking and writing. These words are associated with productive language

skills, which involve active language use. When someone constructs a

ISI2ATIU

Zsentence—whether in writing or speaking—they draw upon this set of

(0]

avocabulary. It applies to both oral and written communication.

neny wisey jraedg uejn
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Receptive Vocabulary

Receptive vocabulary refers to the words that students can recognize and

dio jeH ©

ayunderstand when reading or listening, even if they do not use these words in
=0 . :

—their own speech or writing. These words are connected to receptive language
=

cskills, such as reading and listening. For example, students may often

= . . .
munderstand the meaning of certain words when they encounter them in a text or

c
ghear them in conversation, even though they rarely use them themselves.

jeb)
stHowever, depending on the context, some passive or receptive words can

ggradually shift into active vocabulary. If a person has never encountered a
certain word before, it will be difficult for them to incorporate it into their
productive vocabulary.

Both active and passive vocabulary are important. The aim of teaching
a foreign language is to help students develop both types of vocabulary along
with the four main language skills: listening, speaking, reading, and writing.

%\Nhile active vocabulary may seem more important for conversation, receptive

-

(¢]
;vocabulary forms the foundation for comprehension. Therefore, the author

F—

+¥]
=emphasizes the importance of teaching basic vocabulary that is commonly used

a

gand understood among English-fluent students, especially for seventh-grade
:-

o learners.

-t

.

o] Moreover, Kamil & Hiebert (2005 p.3) also mention other kinds of
=)

Lo =

«vocabulary beside productive and receptive vocabulary. In this case, the oral
e

g'vocabulary refers to the words that their meanings are known in speaking or

mreading orally, whereas the print vocabulary is,considered as the words of which

eA

nery wisey jix
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mllheir meanings, known in writing or reading silently.
-
2

According to Fromkin, et.al (2003) classify words in a language in to

di

otwo terms. They are:

=

—a. Content word

7_\_- - - -

— Content word is the word used to express or describe things such as
mactlons, object, attributes and ideas. It consists of noun, verb, adjective, and
c

Padverb.

=L

jeb)

. Function word

&

c

Function word is a word that does not have clear concepts or meaning
related to the word and it is only used in terms of grammatical function. It
consists of preposition, article, and pronoun.

4. Junior High School Students’ English Vocabulary Mastery

One of the linguistic skills that students who want to acquire or master

English must the first master is vocabulary. If they have or are familiar with a large

er%ijgh vocabulary, they can converse effectively. It will be easier for students to

-

¢]

ungerstand reading materials or passages and to articulate their opinions in English
&

if they have a large enough vocabulary. If students don't have enough vocabulary,
=2

thgl will struggle to learn English. When teaching English, the instructor must

inﬁoduce language to the pupils in a suitable manner.

]
< Junior high school English instruction has distinct requirements, especially
=)

WEEn it comes to vocabulary acquisition. This has an impact on students' vocabulary
e

acg'uisition results, which remain far from the Curriculum Center's English

La?s\)guage Standards Competency for Junior High School Students' goal of 3500

e

nery wisey jix
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vogabulary mastery (2004 cited in Nappu, 2014).

-
o According to Nation (cited in Nunan; 2003; 133), Vocabulary teaching and

o
leafning must fit into the broader framework of a language course (Nappu, 2014).

= . : . :
Ta-guarantee a well-rounded variety of learning opportunities, think of a language

=
cagrse as consisting of four strands. They are as follows:

= . . . i S

oA Learning from meaning-focused input-learning through listening and
c

®  reading

L

jeb)

o Learning from listening and reading is a part of the "learning from
&

c

meaning-focused input” strand. In order for vocabulary acquisition to occur in
this strand, learners need to be familiar with 98 percent of the running
terms.Because the learning from the input strand must be present even in the
early stages of language learning, it is imperative that pupils have access to
simple written and spoken texts.

b. Deliberate language-focused learning—learning from being taught

;U") sounds, vocabulary, grammar, and discourses.

g It includes paying careful attention to linguistic elements that are
gprovided out of context, such as sounds, spelling, vocabulary, grammar, or
:CSpeech. Recalling the translations of new words in the target language is the
_E;'most evident conscious learning technique.

®

Ec. Learning from meaning-focused output-learning by having to produce

language in speaking and writing.
The "learning from meaning-focused output™ strand includes instruction

hrough speech and writing, with the primary focus of the learners being on

nery wisey jiredg uejng jo
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mIconveying ideas. Thinking of productive abilities as sources of vocabulary

-
olearning may sound strange, but it can improve learning and motivate students

o
wto focus on vocabulary material they might not otherwise be aware of when

—reading and listening. When expressing that someone took their prescription,

=
for example, the speaker needs to employ the proper verb: do individuals eat,

drink, or take medications? When reading or listening, there is no such choice

NS_N

®to be made.

e

od. Developing fluency-becoming quick and confident at listening,

nei

speaking, reading, and writing.

Not only must vocabulary be known, but it also needs to be accessible
when needed. The fluency development strand of a course aims to help students
maximize their existing knowledge. It is essential to realize that fluency is
linked to all four skills—speaking, listening, reading, and writing—and that
fluency development is different for each of these abilities. Fluency-building
g.?exercises should be message-focused, require a lot of input and output, only

-
oo : .
;utlllze well-known language objects (no unknown words or grammatical

I

+¥]
= constructions), and include some pressure to perform more quickly than usual.

T

Based on the description stated above, it is possible to ensure that there

I9ATIU[N D

is a balance between intentional learning and unintentional learning, input and

output, spoken and writing skills, and learning and fluency development.

A31s

3°

Ithough these four strands are applicable to every aspect of a language course

& and maybe to most learning styles, we will only be discussing vocabulary in this

uelmm

0ost.

o

neny wisey jrredg
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In this study, the indicators of students’ vocabulary mastery are adapted

1.

4.

from Nation’s (2001) framework, which emphasizes that vocabulary mastery
includes understanding word meaning, form, and proper use in context. Based
on the test blueprint, there are five main indicators used to measure students’

ocabulary mastery:

Determining the meaning of words from short texts

This indicator measures the students’ ability to infer or find
the meaning of unfamiliar words by understanding the context in
which the words appear. This skill is important because students
often encounter new words while reading, and using context clues
helps them understand the text without relying too heavily on
dictionaries.
Identifying specific information in simple texts

This indicator refers to the students’ skill in recognizing and
locating key details related to vocabulary items in short passages. It
shows their understanding of how certain words relate to the main
idea and supporting details of the text.
Determining synonyms or antonyms of words in context

This indicator focuses on students’ ability to identify words
with similar or opposite meanings based on the given context.
Mastery of synonyms and antonyms enriches students’ vocabulary
range and helps them understand nuances of meaning.

Using words according to their grammatical function
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This indicator measures students’ understanding of how
words function in sentences — for example, whether a word is used
as a noun, verb, adjective, or adverb. Knowing how to use words
grammatically correctly is essential for both spoken and written
communication.

5. Selecting and using adjectives appropriately according to context

This indicator assesses students’ skill in choosing the correct

adjectives that fit the meaning of a sentence. Adjectives are

nelry eysng Nin Y!jlw eydioyey @

important in providing clear descriptions and adding detail to
sentences.
Through these indicators, students’ vocabulary mastery can be measured
comprehensively not only recognizing the meaning of words but also applying
them accurately in various contexts. These indicators align with the principles
of effective vocabulary instruction, which involve both receptive

g.-)(understanding) and productive (using) vocabulary knowledge.

neny wisey jrreAg uejing jo AJISIdATU) dIWE[S] 3)
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B.mmeading Comprehension

l.gDefinition of Reading Comprehension
E’ The ability to comprehend the material that has been studied is the
qu?_r_itessence of reading comprehension. According to Clarke et al., reading
cogprehension is anchored inside the text itself (Clarke, 2013). The interaction
beﬁveen the reader's response to the content and the content itself results in a formed
urfj;_erstanding. According to him, reading is fundamental to education and learning,
ar;ijit's critical to take into account the situations in which developing students must
exg;ract and apply meaning from texts.. Furthermore, he claims that as understudies
progress through the school framework, reading comprehension capacities ended
up increasingly crucial. The information that the reader brings to the method of
comprehending has, in any case, been the accentuation of reading comprehension.
Knowing that perusing may be a changing involvement that impacts the reader's
considering and learning is significant. It's possible to come over modern
ex%?essions, thoughts, and perspectives that both test and broaden our

-
¢]
ungerstanding.

According to Leon, reading comprehension entails a reader creating a

@ orwie]

méRAtal model of a text through the creation of ad hocconnections based on the

cepts and events in the text (J.A. Leon, 2015). Conversely, Hock et al. describe

(]
8AI]I

ing comprehension as the process through which the reader interprets

,
Arsi

infgrmation derived from text (Hock et al., 2015). During this process, the reader

Cri

Bngjo

tes a mental image of the text's meaning based on the text's qualities and their

()
s u

ting knowledge of the world. When the reader integrates prior knowledge with

neny wisey jue
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tegrbased knowledge, deep comprehension occurs.

; Additionally, it is possible to define reading comprehension as the capacity,
mgthod, and development of a text employing the reader's prior knowledge. Readers
gogthrough a process when they read something. As part of the reading
cogprehension process, readers will integrate previously learned material with text-
baazgd knowledge.

‘E_ Understanding the written word to extract information from the text reading

jeb)

iszanother definition of reading comprehension. Reading is a process, and
co%prehension is the result. The results of reading comprehension are significantly
impacted by the reading process itself.
2. Factors in Reading Comprehension

Clarke states five factors that influence the students' scores in reading

comprehension (Clarke, 2013):

a. Language skills

g.-j Language skills can be divided into four categories: phonology (word
i:sounds), semantics (word meaning), grammar (word and sentence structures),
g:and pragmatics (the social use of language).

;.). Understanding the meaning of words

_E;' The capacity of students to comprehend connected text is highly
®

Ecorrelated with their understanding of the meanings of specific words. The
igr%\bility of students to define vocabulary concepts is commonly employed as a
E?standard for comprehending word meanings.

neny wisey jredg u
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Working memory

Working memory is the capacity to retain information while managing

dio ded ©

aother attention-demanding tasks at the same time. Working memory processes

—may be essential for text comprehension since reading necessitates retaining

=
cinformation from prior reading while continuing to decode upcoming words and

= . . : . .
ch)lntegratlng this new information with what has already been read.

c
gd. Working with text

=

o In addition to integrating the information in a text, students must use
gtheir word knowledge to foster understanding, as successful reading
comprehension relies on the reader's ability to draw conclusions and connect
disparate pieces of information.
e. Environment influences
Key factors influencing the development of reading comprehension

abilities are motivation and enjoyment. Numerous environmental influences,

Uﬁncluding exposure to a wide range of books, reading at home, and instructional

e}

ractices, affect reading motivation. The degree to which a book is understood

1L 23

depends on a number of reading comprehension characteristics. Contributing

e

actors include language skills, word meaning comprehension, working

IBA!UQ D

memory, text processing, and contextual influences.
According to Tankersley (2005), the following four important factors

hat influence reading comprehension:

[ng jo A3j1s

1) Command of the linguistic structure of the text. It means that the readers

ue}

need to know how to decode text quickly and draw meaning from the text.
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-

Adequate vocabulary in the content area. It means that a good vocabulary

enables readers to process words automatically while reading.

N

Degree of metacognitive control of the text. It means that readers must know
how to self-monitor and reflect on their level of understanding during the

act of reading.

N

Adequate domain knowledge. It means that background knowledge helps
us to connect to the text that we are reading. Without do it, we will derive

little meaning from it. And also without meaning, it is not comprehension

nery eXsNg NIN MW ejdio ey @

can result.
3. Reading Descriptive Text in the Eighth Grade of Junior High School

A descriptive text is one that provides a detailed description of a person,
animal, object, or place. Descriptive text is one type of content that is commonly
seen in essays. The thing is characterized by its features. The generic structure of
descriptive texts consists of identification and description.

According to Widarso (2013, referenced in Fatmawati, 2014), a descriptive

£2je3s

text describes an object, a place, or a person using words. This suggests that the

to

@e[s

c of the paragraph is some kind of description. This phrase usually describes

T

th

u@ o

characteristics of a thing, a place, or a person. Sometimes, a text is called a

deécriptive text if it gives a thorough description of a person, object, or place. The
W

I

regﬂing comprehension measures from Stanley M. & King (1989), which are
=)

refé}enced in this study (Ningsih, 2015), will be used by the author. As a result, this
e

st@y will use five indicators. It is divided into reading comprehension markers

iné)uding finding information, recognizing references, interpreting words in

nery wisey jix
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©)

context, and making deductions.

To sum up, teachers who teach reading through descriptive texts are

dio e

uridoubtedly responsible for their students' reading comprehension, which places
the?_ftn in a dependent position. Additionally, when teachers concentrate on their
stgents' comprehension of the descriptive text, they have less time to comment on
oto(;r, possibly more important reading-related aspects like substance and

=
cdfierence.
-~

Q;E; Additionally, Ningsih (2015) in Stanley & King (1999) as saying that there
argfive components of reading comprehension that fit within an Islamic junior high
school curriculum. They are:

a. Finding main ideas. It is the main topic that can be discussed in a paragraph,

which helps readers grasp the paragraph’'s main idea. The major concept of

a paragraph may appear in the opening, middle, or last sentence.

=

Finding information. Readers must swiftly skim the text's most important
passages. It usually contains a word that raises a guess. You might find
particular information on a person, location, event, and time when searching
for information.

Finding the meaning of vocabulary in the context. The reader should be able
to deduce the meaning of any unknown terms when reading a sentence or
paragraph.

Identifying reference. These include they, she, he, it, her, him, and others,

and are frequently short and frequently used. By pointing out the term being

neny wisey jrredg uej[ng jo AJ}SJaA;uQ dTUIR]S] 3}€}S
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referred to, this feature may aid the reader in understanding the reading
material.

Concluding. Readers are required to make accurate predictions. A forecast
can be established by carefully interpreting the clues that a writer provides.

Variables were used in this study by the researcher to combine reading

NIn!iweydio ey @

co&gprehension and descriptive text indicators. It was divided into indications of
regiding comprehension such as identifying references, finding information,
in;rpreting words in context, and making deductions. Two indicators of a
degcriptive text are identification and description.

To increase their reading comprehension of descriptive material, students
should be able to interpret descriptive language well. The reading comprehension

indicators for descriptive text are composed of the subsequent reading

comprehension and descriptive text components:

Table I1. 1
Indicators of Reading Comprehension of Descriptive Text:
h Variables Indicators
2 Students’ Reading Comprehension 1) Finding Main Idea
° 2) Obtaining Reliable Information
ol 3)Determining VVocabulary Meaning
g 4) Choosing Reference
e 5) Drawing Conclusions
& Stanley M. & King, 1999
4.2 Types of Reading Comprehension
<
(g°]
»  Grabe & Stoller (2002) define comprehension as processing words, forming
=
a egpresentation of general main ideas and integrating it into a new understanding.
Lo =
It implies that when a reader is able to take the valuable information from a text and
Y
tufh it into a new understanding of their own, they have succeeded in achieving

cothprehension. Additionally, Day & Park (2005) suggest the following forms of

nery wisey JiRAg



‘nery eysng NN uizi eduey undede ymuaq wejep Ul sin} eA1ey yninjas neje ueibegas yeAueqiadwaw uep uejwnwnbuaw Buelse|iq ‘'z

NVIE YYSNS NIN
o

&

‘nery BYsng NiN Jelem Bueh ueBunuadsy ueyiBniaw sepn uediynBuad °q

‘yejesew niens uenefun neje )iy uesinuad ‘uelode| ueunsnAuad ‘yeiw) efiey uesinuad ‘uenieuad ‘ueyipipuad uebunuaday ynun eAuey uednnbuad e

b )

3,
\l'l/'ﬂ

>

h

JJaquuns ueyingaAuswu uep ueywniueasusw edue) 1ul siny eAiey ynines neje ueibeqgas diynbusw Buele|q ‘|

Buepun-Buepun 1Bunpuing eidio eq

@)

25

comprehension.
{ah]

jels

=
oad.

nery exsng NIn NLw eid

Literal comprehension is the ability to understand a text's meaning simply,
including facts and vocabulary that aren't explained in the text.

Drawing conclusions from a text and creating additional information that
isn't stated directly in the text is known as inferential comprehension.
Reorganization is the process of rearranging data from different sections of
a text to produce new data.

Predictive comprehension involves combining the reader's personal
knowledge and comprehension of a text to predict what might occur next or
after the reading is done.

Inferential comprehension and evaluative comprehension are similar, but
evaluative comprehension calls on readers to make a thorough assessment
of certain elements of a book and to be able to redevelop an understanding
utilizing related issues.

Appreciative or personal comprehension is reading in order to gain an

o .
er?netlonal or other value response from a text, and it demands reader to respond a

I

+¥]
texd also with their feelings.

m

=
=

According to the definitions given above, reading comprehension is the

ahéity to comprehend what has been read. Understanding is a cognitive process that

w

rellés on the reader's prior knowledge and experience in addition to comprehension

=)
ab@ties.
e
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©

CéIJIReIationship between Vocabulary Mastery and Reading Comprehension
-
o Vocabulary mastery is a fundamental component in language skills,
o

especially in reading skills. Reading comprehension is highly dependent on the

w

reader's ability to recognize and understand the words in the text. Without adequate
~

vaeabulary mastery, readers will have difficulty in understanding the content of the

tegas a whole.

c
& Several theories support this relationship (Laufer, 1992) argues that there is

a l;::jeshold level in vocabulary acquisition that must be achieved by readers in order
to%nderstand texts effectively. The threshold is about 95% of the vocabulary in a
text. This means that if readers do not understand at least 95% of the words in the
text, then they will find it difficult to understand the content of the text as a whole.
(Nation, 2001) even proposes that to really understand the text well and
comfortably, readers should master about 98% of the vocabulary used in the text.
If the vocabulary mastery falls below that number, the reader will be distracted too
m%&h by unfamiliar words.

According to Anderson & Freebody (1981), vocabulary plays an important

ro

Fe[S] 2}

in reading comprehension, where the more vocabulary a person has, the higher

T

hi

Umf)

bility to understand the content of the text. They state that vocabulary size can

I

acéurately predict a person's level of understanding of the text being read. This is
W

beCause readers who know more words will more easily capture the meaning, main
=)

ide’_ﬁ, and detailed information in the reading without experiencing comprehension
e

baEiers.
=)
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©
g Rumelhart (1997) explains that the reading process is an interaction

-
betwveen two types of processing, namely:

©

—]

1.5;Bottom-up processing: readers start from recognizing letters, words, and

=
—sentence structure.
=
2. Top-down processing: the reader uses prior knowledge and experience to
understand the text.
Vocabulary mastery is very important in bottom-up processing, because if

th ader does not recognize or understand the meaning of the words in the text,

ela exsng_ NI

this process will stop. As a result, the top-down process also cannot run optimally,
because the reader fails to build a complete meaning from the information
presented.

Perfetti states that reading comprehension is influenced by the quality of the
lexical or mental representation of a word. This representation includes its spelling,
pronunciation, meaning, and use in context (Perfetti, 2007). Readers with high
voi%bulary mastery have strong and accurate lexical representations, so they can

-

o : -
proeess information more efficiently. Conversely, readers who have low vocabulary

F—

+¥]
mastery will have difficulty in accessing the meaning of words and will be slower

™
inG:Ifnderstanding the content of the text.

_E;' Cummins explains that skills in one aspect of language can contribute to the
®
d&elopment of other language skills. In this context, vocabulary mastery acts as a
foéhmdation that supports reading skills (Cummins, 1979). If vocabulary mastery
|n§eases then text comprehension skills will automatically increase as well. This
sh%jws that the two skills are interrelated and influence each other.
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=NO

DIRelevant Research
Researchers have found several studies that are relevant to this research the

is “The Relationship between Students' Vocabulary Mastery and Their Interest

iy &dio e

in-English Toward Reading Comprehension in Descriptive Text" (Faliyanti, 2015)

X

When collecting samples, the researcher used cluster random sampling. The

= : . .
re%e;archer focused on reading comprehension and vocabulary mastery in

n

de‘;\_’criptive texts and collected data using a test and a questionnaire. The data from
th;)‘jquestionnaire used to determine students' interest in English was analyzed by
thg researcher using the Product Moment FormulaThere are several similarities
between this research and the author's study. This study's focus on the relationship
between vocabulary and reading comprehension is what unites them. Next, the
instruments that were used were the same for both the vocabulary test and the
reading test.

The Correlation Between Students' Vocabulary Mastery and Reading
C@prehension of The Eleventh Grade Students of Sman 5 Palu is a study by
Legtari, et al. that comes in second (Lestari, 2020). This study used quantitative
mzzﬁ-:hods. The study's sample consisted of 28 eleventh graders from SMAN 5 Palu.
Tté pupils were chosen as the sample using the class XI IPA 6 purposive sampling
te%nique. The data was collected through tests and subsequently subjected to

w

st@istical analysis. The IBM SPSS Statistic Version 21 program and the Pearson
=)

Pr&uct Moment Correlation technique were used to assess all of the data gathered
e

fogthis investigation. According to the study's findings, students' language

pF%%iciency and reading comprehension are correlated.
%]
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Third, Furgon has published a journal article titled "The Correlation

ABH @

betveen Students' Vocabulary Mastery and Their Reading Comprehension™ that

d

detgils her correlation findings (Furgon, 2015). 34 second-graders' data were

coiected. Test questions for reading comprehension and vocabulary mastery were

—_
given to the students in order to assess their proficiency in these areas. The results

= : . . -
were compared in order to ascertain the link between those parameters. The findings

c

Sh?\;_Ned a strong correlation between pupils' reading comprehension and
jeb)

vogabulary. The current study came to the conclusion that students' comprehension

QD
ofthe texts was aided by their vocabulary.

Later, Bahri carried out a study titled The Correlation between Students'
Vocabulary Mastery and Their Reading Comprehension at Seventh Grade Students
of Mts. Daarul lhsan (Bahri, 2019). The sample that was taken was roughly 32
students at seventh-grade students to ascertain their level of competence in these
domains, the students performed the reading comprehension and vocabulary

m%tery tests. The outcomes were compared in order to ascertain the link between

-

¢]

th%se parameters. Shown the strong correlation between the pupils' language
&

preficiency and their comprehension of the material they were reading. The current
=2

stlgy's findings demonstrated that vocabulary is more crucial for text

< : : . , .
cm_glprehensmn than reading comprehension, even though students' experiences and
W

regﬂing habits help with reading comprehension.
=)

«n  Between previous research and this research, there are several similarities
e

and differences. The connections between previous research and more recent

u

rege?arch include the following: (1) A suitable study was conducted to investigate

neny wisey jue
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©
th% relationship between students’ vocabulary mastery and their reading

-
comprehension to ascertain the degree of vocabulary mastery and reading

o
camprehension. (2) The results of studies showing a high correlation between the

=
vatiables (3) After that, all the tools used tests for vocabulary and reading

7\_ -
camprehension.

The following are the ways that this research differs from previous studies

NS N

in‘€ach case: (1) The research sample includes students from various locations. (2)

e

Chaster random sampling and purposive sampling techniques were utilized in

e

seweral earlier research to select the sample. Meanwhile, the English teacher is
asked to provide a sample for this study. Clarke (2013) lists five variables that have
an impact on pupils' reading comprehension test results: (1) Language skills:
Phonology (the sounds of words), semantics (the meaning of words), grammar (the
structures of words and sentences), and pragmatics (the social use of language) are
the four categories of language skills. (2) Word meaning comprehension: There is

a %fong correlation between students' comprehension of word meanings and their

-

o]
abcl-;al-ity to understand connected texts. (3) Working memory: The capacity to retain

F—

o]

information while responding to other tasks requiring attention is known as working
=

mgﬁhory. 4) Working with the material: The reader's capacity to make inferences

ané connect disparate bits of information is essential to effective reading
W

cemprehension. (5) Environmental influences: Two crucial components in the
=)

gr&th of reading comprehension abilities are motivation and enjoyment. A number
e

ofgontextual factors, including as teaching methods, reading at home, and exposure

u

to§ range of books, affect pupils' drive to read.
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©

E.mIOperationaI Concept
-
2

Operational concept is a concept used to give an explanation about

di

o theoretical framework and avoid misinterpretation and misunderstanding of this
—research. Syafi“i (2011) said that operational concepts are concluded from
telated theoretical concepts on all of the variables that should be practically and

> [ . o
ch)emplrlcally operated in an academic writing a research paper.

c
gl. Variable X (students’ vocabulary mastery)

jeb)
= In this study adoption from Nation (2001) framework the writer defines the

=
< indicators of students* vocabulary mastery as follows:
a. Students are able to meaning of words from short texts
b. Students are able to identifying specific information from simple
text
c. Students are able to determine Synonyms or antonyms of words in
context
- d. Students are able to use words according to their grammatical
— function
S
+¥]
= e. Students are able to select and use adjective that are appropriate to
-
g the context of sentence
EZ. Variable Y (Reading Comprehension in descriptive text)

Based on English subject syllabus in 2013 curriculum, King and Stanley
(1999) the indicators to define reading comprehension on descriptive text as
follows:

a. Students are able to findings main idea in descriptive text

nery wisey JuredAg uejyng jo Aj1s
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©
g b. Students are able to findings information in descriptive text
-
o c. Students are able to findings the meaning of vocabulary in
=
o descriptive text
= . . _
= d. Students are able to identify reference in descriptive text
=
— e. Students are able to draw conclusion based on the information in
= -
b descriptive text
c
F.2 Assumption
-~
jeb)
v Prior to developing the hypothesis, the writer would like to make the
QD

assumption that students' comprehension of descriptive texts will be influenced by
their vocabulary mastery.

G. Hypothesis

The hypothesis of this study is formulated as follows:

Ha:  There is significant correlation between students’ vocabulary mastery and
their reading comprehension in descriptive text at the Eighth-grade students
of MTsN 8 Kampar.

There is no significant correlation between students’ vocabulary mastery and
their reading comprehension in descriptive text at the Eighth-grade students

of MTsN 8 Kampar.

ISIJATU[) dTUIRST 2}e}S
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CHAPTER 11

METHOD OF THE RESEARCH

dioyeH @

el

A®Research Design

This study's correlational research is a designed quantitative research

3
201w

od. This study uses two variables: independent (X) and dependent (Y). The
ose of this study is to investigate the connection between students' reading

comprehension and vocabulary acquisition. Correlation research method is a

egsn

quéhtitative approach. According to Creswell (2012) defines a correlation as a
QD
statistical test to determine the tendency or pattern for two (or more) variables or
two sets of data to vary consistently. According to Cohen, et.al (2007) “Correlation
studies are aimed at identifying the relationships between variables without
manipulating them, and they are often used in educational and social research to
explore trends and associations.” According to Frankel, et.al (2009) a correlational
study describes and measures the degree of relationship between two or more

9p]
vafiables without attempting to influence them."
-

There are two variables investigated in this study, where the independent

B[S

able is students’ vocabulary mastery (X) and the dependent variable is reading

8

comiprehension in descriptive text ().

I9AI

B.S The Time and the Location of the Research

A318

This research was be conducted on the eighth-grade students at MTsN 8

Ké&mpar, in 2024/2025 of the academic year. The research was conducted 27 May-

N3 Jo

3 Hune 2025.
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ng'Subject and Object of the research

-
o  The subject of this research was the eighth-grade students of MTsN 8

o
Kampar, while the object of this research the correlation between students

= i . . _
voeabulary mastery and their Reading Comprehension in Descriptive Text (A
~
Cerrelational Study at Eight Grade Students of MTsN 8 Kampar)
D.iThe Population and the Sample of the Research
c
1.“Population
-~
jeb)
v Research's primary focus is the population (Arikunto, 2010). A population
QD
is@ generalization area made up of items or subjects with specific quantities and

attributes chosen by researchers to be investigated before drawing conclusions. The

population of eighth-graders at MTsN 8 Kampar was used by the researcher for the

study.
Table I11. 1
Population of the Research

No. Class Students

1. AVAITINE 30
w 2. VI 2 32
=3 3. VIII 3 31
1 Total Three classes 93 students
7]

The population of this research will all of the students at the eighth grade of MTsN

in Kampar. They were 93 students. They consisted of three classes

[poTuE
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2. mII'he Sample
G
o Insampling, the author uses random cluster sampling because it is more practical
o
togise in a large population. Then V111 1 class was chosen which amounted to 30 students.
=;
= Table I1. 2
c Research Sample
- No. Class Total
= 1. VIl 30 students
w
c
E =Data Collection Technique
jeb)
1.MTest Items
QD
c

According to Arikunto, a test is a set of inquiries or exercises as well as
other instruments used to evaluate the abilities, talents, skills, or information that
people, or organizations possess (Arikunto, 2014). Tests are commonly used by
teachers in the classroom to assess their students' skills or levels of understanding of
the subject matter. How successfully the teaching and learning process went can be

inferred from the test's results.

9 p]
&  The writer of this study employs two different test types. They are
g
(¢]

asggssments of vocabulary competence and reading comprehension. The
+¥]

deScriptions of the two tests are as follows:
o]
ch’" A vocabulary mastery test
<
- This test measures your vocabulary mastery and consists of 40 multiple-
]
Zchoice questions with the following four answers: A, B, C, or D. For further
=]
Lo =
gmformatlon about the instruction of the text, the blueprint of the test can be
gseen:
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Table I11. 3
Blue Print of Vocabulary Mastery Test

No Indicators Numbers

1. Students are able to meaning of words 2,45,6,14,17,19,30,32
from short texts

2. Students are able to Identifying specific  1,3,7,8,9,10,35,36,37,38
information from simple text ,39,40

3. Students are able to determine 11,12,13,23,33,34
synonyms or antonyms of words in
context

4.  Students are able to use words according  15,16,18,20,21,22,23,24
to their grammatical function ,25,26,27,28,29,31

5. Students are able to select and use 31,33,34

adjective that are appropriate to the
context of the sentence

The criteria from the standard of evaluation for students' scores were

utilized by the writer to assess the students' grades and degree of vocabulary

knowledge.
Table Il1. 4
Classification of Students' Score

N Interval Criteria

1. 80-100 Very Good

2. 6679 Good

3. 56-65 Enough

4, 40-55 Less
2 5. 30-39 Fail
E.. Arikunto, 2013
»b. A reading comprehension test
+¥]
E_ The purpose of the reading comprehension test is to determine how well
™
gpupils understand the reading material. 20 test items were included in the
:-
Zreading comprehension exam, and the questions were chosen from student

.

A31S
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ZE Table 111.5
‘;g, Blue Print of Reading Comprehension in Descriptive Text
. No Indicators Numbers
= 1. Students are able to findings main idea 1,10,11,24
— in descriptive text
= 2. Students are able to findings information  2,12,13,14,16,17,18,
= in descriptive text
= 3. Students are able to findings the 5,6
T meaning of vocabulary in descriptive
c text
= 4.  Students are able to identify reference in 34
o descriptive text
-~ 5. Students are able to draw conclusions 7.,8,9,15,19,20
g based on the information in descriptive
% text
A
F.gThe Data Technique of Data Analysis

Data analysis is the last stage of the research process. To examine the test-
related data, the researcher used the statistical computation of Pearson coefficient
correlation. The Pearson coefficient correlation is used to ascertain the relationship

between a student's vocabulary mastery score and their reading comprehension

score.
1. Validity
'Y
@  Validity testing is a technique that demonstrates the extent of an instrument's
@

acguracy and precision in carrying out the measurement function. "Valid
ingct.ruments" are measuring devices that were utilized to collect data (measures),
ac%)rding to Sugiyono (2016). The ability of an instrument to measure what should
begmeasured is known as validity. Stated differently, an instrument is deemed

Ie&timate if it is capable of measuring the intended quantity. To put it another way,

W
a éol is deemed legitimate if it accurately shows the outcomes of the variables it

e

=
was intended to measure.

neny wisey jrred



‘nery eysng NN uizi eduey undede ymuaq wejep Ul sin} eA1ey yninjas neje ueibegas yeAueqiadwaw uep uejwnwnbuaw Buelse|iq ‘'z

NVIE YYSNS NIN
o

&

‘nery BYsng NiN Jelem Bueh ueBunuadsy ueyiBniaw sepn uediynBuad °q

‘yejesew niens uenefun neje )iy uesinuad ‘uelode| ueunsnAuad ‘yeiw) efiey uesinuad ‘uenieuad ‘ueyipipuad uebunuaday ynun eAuey uednnbuad e

b )

3,

>

h

JJaquuns ueyingaAuswu uep ueywniueasusw edue) 1ul siny eAiey ynines neje ueibeqgas diynbusw Buele|q ‘|

0

Buepun-Buepun 1Bunpuing eidio eq

39

©
g The instrument used in this study was adopted from Nursyamsyiah (2023).

ngvocabulary mastery test was developed based on Nation's (2001) theory, which
e%lains that vocabulary mastery includes understanding the meaning of words,
We?_fd forms (oral and written), and the appropriate use of words in context,
inguding grammatical functions and collocations. Meanwhile, the reading
coﬁprehension test was developed based on the indicators proposed by Stanley &
KFC;Qg (1999), which include finding the main idea, obtaining specific information,
de;rmining the meaning of vocabulary in context, identifying reference words, and
drgwing conclusions.

Both instruments have been tested for validity in Nursyamsyiah's research.
She conducted the validity test using Pearson's Product Moment correlation
formula. The critical value of r_table for N = 30 at 5% significance level is 0.361.
The test results showed that all vocabulary mastery test items had r_hitung values
ranging from 0.375 to 0.721. Meanwhile, all reading comprehension test items have
r_gjtung values between 0.389 to 0.693. Since all r_count values are greater than

-

¢]
r_&able (0.361), it can be concluded that all items are valid and suitable for use in

F—

o]
thig study.
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2. 1Reliability
One of the most crucial components of a high-quality test is the reliability

te$t. It has to do with a test taker's performance, repeatability, or reliability. The

P LU ecad!o e

Its will be consistent if the same object is measured with the device more than

Rubber measuring tools are an example of an instrument that is unreliable or

|f§>1||

inggnsistent (Sugiyono, 2016). Conversely, an unreliable exam may result in
c
si@ificantly different outcomes for the test-taker on both sessions. It is better to

jeb)
modify a test to offer a reliable test if it yields inconsistent findings.

g The reliability of the instrument adopted from Nursyamsyiah (2023) was
also retested in this study to ensure the consistency of the instrument on the new
sample. The reliability test was conducted using Cronbach's Alpha formula. The
calculation results showed that the vocabulary mastery test had a Cronbach's Alpha
coefficient of 0.812, while the reading comprehension test was 0.785. Since both

values are greater than 0.60, it can be concluded that both instruments are reliable

anﬁ’consistently used in this study.

1.6

Index of Reliability
No Interval Criteria
1. 0.00-0.199 Very Low
2. 0.20 - 0.399 Low
3. 0.40-0.599 Moderate
4. 0.60 - 0.799 Strong
5. 0.80 — 1.00 Very Strong

The basis for making decisions is as follows (Sugiyono, 2015):
a. Cronbach’s alpha value > 0,6, then the data is reliable

b. Cronbach’s alpha value < 0,6, then the data is unreliable
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CHAPTER V

CONCLUSION AND SUGGESTION

}d1oeH @

E

A®Conclusion
Based on the results of data analysis using Pearson Product Moment, the

correlation coefficient (r) was 0.646 and the significance value (p = 0.000) was less

NIE Ot w

thas 0.05. This means there is a strong and significant positive correlation
c

befween students' vocabulary mastery and their reading comprehension in
jeb)

desériptive texts. Therefore, students who have good vocabulary mastery also tend
QD

to‘have better reading comprehension.

The results of this study support various linguistic theories which state that
vocabulary knowledge is essential in the reading comprehension process. Students
need to understand a sufficient amount of vocabulary in order to comprehend texts
effectively. The better their vocabulary mastery, the more likely they are to
comprehend the content of descriptive texts. The majority of the students in this
st@y were in the "Good" category for both vocabulary mastery and reading
co%prehension, which reinforces the presence of a meaningful relationship
be%o/een the two variables.

S Therefore, it can be concluded that vocabulary mastery contributes

i o

<
sighificantly to students’ ability to comprehend descriptive texts in English.
W

Stgéngthening vocabulary instruction may enhance students’ reading
Lo =

co@prehension skills, particularly in the context of English as a foreign language

Iegning.
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B.mISuggestion

-
Based on the conclusion above, the researcher would like to offer the following
=
sugjgestions:
=
1.—For Students: Students should enrich their vocabulary through reading and

=
cusing English in daily practice, as vocabulary mastery plays an important role

S_N

in understanding reading texts.

sn

2.“For Teachers: Teachers are encouraged to implement vocabulary-enriching

Y e

trategies before teaching reading materials, such as using word games,

el

Ssynonyms-antonyms matching, or contextual vocabulary tasks.
3. For Future Researchers: Future researchers are advised to explore other skills
such as grammar or writing and their correlation with reading comprehension

to broaden the understanding of English language learning.
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