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ABSTRACT

nani (2025): The Effect of Using Analytical Rubric in Peer Assessment on
Students’ Writing Skill at SMAN 12 Pekanbaru

weldio yey

—The purpose of this study was to determine whether there was a significant
difference in writing skill between students who were taught using an analytical
rubric in peer assessment and those who were not at SMAN 12 Pekanbaru. This
research employed a quantitative method with an ex Post Facto design. The
population of the study consisted of eleventh-grade students at SMAN 12
Pekanbaru in the academic year 2024/2025, total sampling 400 students. A sample
of, 74 students was selected from two classes using a convenience sampling
technique. The instrument used to collect the data was a written test, which included
both a pre-test and a post-test. To analyse the data, the researcher used an
independent sample t-test with SPSS version 20.0. The results showed that the null
hypothesis (Ho) was rejected, while the alternative hypothesis (Ha) was accepted.
In other words, the use of an analytical rubric in peer assessment significantly
improved the students’ writing skills at SMAN 12 Pekanbaru.
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® ABSTRAK

Iﬁ’énani (2025): Pengaruh Penggunaan Rubrik Analitik dalam Penilaian

J

Sejawat terhadap Keterampilan Menulis Siswa di SMAN 12 Pekanbaru

-

s |

—Penelitian ini bertujuan untuk mengetahui apakah terdapat perbedaan yang
sEnifikan dalam keterampilan menulis antara siswa yang diajar menggunakan
rubrik analitik dalam penilaian sejawat dan siswa yang tidak menggunakan rubrik
tefsebut di SMAN 12 Pekanbaru. Penelitian ini menggunakan metode kuantitatif
dengan desain penelitian ex post facto. Populasi dalam penelitian ini adalah seluruh
siswa kelas XI SMAN 12 Pekanbaru tahun ajaran 2024/2025 yang berjumlah 400
siswa. Sampel penelitian terdiri dari 74 siswa yang diambil dari dua kelas
menggunakan teknik convenience sampling. Instrumen yang digunakan untuk
mengumpulkan data adalah tes tertulis yang terdiri dari pre-test dan post-test. Untuk
menganalisis data, peneliti menggunakan uji T sampel independen dengan bantuan
program SPSS versi 20.0. Hasil penelitian menunjukkan bahwa hipotesis nol (Ho)
ditolak, sedangkan hipotesis alternatif (Ha) diterima. Dengan kata lain, penggunaan
rubrik analitik dalam penilaian sejawat secara signifikan meningkatkan
keterampilan menulis siswa di SMAN 12 Pekanbaru.
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CHAPTER |
INTRODUCTION

A. Background of the Problem.
English is widely recognized as a global language and plays a significant

role in various sectors such as education, technology, communication, and
international collaboration. In the Indonesian context, English is taught as a
foreign language (EFL) across all levels of education, from elementary school
to university (Pratiwi et al., 2022). As the world becomes more interconnected,
having a strong command of English has become essential for students to
access global knowledge and participate in academic and professional settings
(Thao & Mai, 2022).

Among the four language skills (listening, speaking, reading, and writing)
writing is often considered the most challenging for EFL learners (Nenotek et
al., 2022; Phuong, 2021) Writing involves not only the mastery of grammar
and vocabulary but also the ability to organize ideas coherently and
communicate them clearly to the reader. According to Harmer (1998), writing
is a productive skill that plays a crucial role in the process of learning a second
language, as it allows learners to express ideas, opinions, and arguments
logically. However, many EFL students struggle with writing due to limited
vocabulary, fear of making grammatical errors, and a lack of confidence
(Richardo & Renandya, 2002; Rozimelia, 2016).

These challenges are often exacerbated by the traditional teacher-cantered
approach and the overemphasis on summative assessments such as tests and

final exams (Maulana et al., 2023; Radinger, 2022). Such assessments typically
1
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focus on grammar and vocabulary without adequately addressing students’
actual writing abilities. Moreover, EFL assessment practices in Indonesia often
lack consistency and alignment with the curriculum goals, leading to
questionable validity and reliability (Ho, 2015; Tran, 2015).

To improve students’ writing performance, researchers have emphasized
the importance of formative assessment, which allows for ongoing feedback
and learning improvement (Ahmed & Troudi, 2018; Widiastuti & Saukah,
2017). One effective form of formative assessment is peer assessment (PA),
where students evaluate each other's work. Peer assessment encourages
students to engage critically with writing criteria and take responsibility for
their learning (Jonsson & Panadero, 2016). This approach can help EFL
learners improve their writing skills, promote reflective thinking, and enhance
learning outcomes (Rattanadilok Na Phuket & Othman, 2015).

In addition to peer assessment, the use of analytical rubric provides
structured guidelines for evaluating different aspects of writing such as content,
organization, vocabulary, grammar, and mechanics (Allen, 2014; Razi, 2015).
Analytical rubric not only promote transparency and consistency in assessment
but also serve as learning tools that help students understand expectations and
improve performance (Reddy & Andrade, 2010). When used in peer
assessment, rubrics can foster critical evaluation and provide students with
constructive feedback (Jonsson & Svingby, 2007; Yamanishi et al., 2019).

Despite the proven benefits, the use of analytical rubric for peer assessment

in writing classes remains underutilized in many Indonesian schools. Most
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existing studies focus broadly on rubrics or peer assessment without
specifically investigating the combined use of analytical rubric and peer
assessment on students’ writing skills, particularly at the high school level (Cox
etal., 2015; Phuong et al., 2023). This indicates a gap in the research that needs
to be addressed.

Based on a preliminary study conducted at SMAN 12 Pekanbaru, the
researcher found that students' writing skills remain unsatisfactory. Many
students expressed fear of making grammatical errors and difficulty in
choosing the right vocabulary. Furthermore, the use of analytical rubrics in peer
assessment is not well-implemented and rarely used by teachers. In fact, there
is no specific writing rubric available that aligns with the latest Indonesian
curriculum (Dwi Rayana et al., 2019). Teachers’ assessments tend to be general
and do not provide detailed feedback on different writing components, limiting
the opportunity for students to develop their skills effectively.

Considering these challenges, this research aims to examine the effect of
using analytical rubric in peer assessment on students’ writing skills. By
focusing on a more systematic and formative approach to assessment, the study
seeks to provide empirical evidence on whether the integration of analytical
rubric in peer assessment can significantly improve students' writing
performance. Therefore, the research is entitled: “The Effect of Using
Analytical Rubric in Peer Assessment on Students’ Writing Skill at SMAN

12 Pekanbaru”.
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B. Research Problem
1. Identification of the problem

Base on the background of the problem, the researcher identifies some
problems of this research as follows:
a. Some students are still unable to write texts correctly.
b. Some students experience fear of making grammatical errors and
face difficulties in selecting appropriate vocabulary when writing.
c. The use of analytical rubrics for peer assessment has not been
implemented effectively and is rarely used to evaluate students’

work.

C. Limitation of the Problem

Base on the identifications of the problem above, it is necessary to limit
and focus on the problem of this study. The research limited to find out the
significant difference of using analytical rubric for peer assessment on student’

writing skill at SMAN 12 Pekanbaru.

D. Formulation of the Problem

Based on the issues described in the background of the problem above, the
researcher formulates the problem as follow:
1. How is the students’ writing skill taught without using Analytical
Rubric in Peer Assessment at SMAN 12 Pekanbaru?
2. How is the student’s writing skill taught by using Analytical Rubric in

Peer Assessment at SMAN 12 Pekanbaru?



‘nery eysng NN uizi eduey undede ynjuaq wejep iul sijn eAley yninjas neje ueibegas yelueqiadwaw uep uejwnwnbuaw Buele|iq 'z

£

AVIA VASNS NIN
o0
=

‘nery eysng NiN Jelem BueA uebunuaday uexibniaw yepy uednynbuad “q

‘yejesew nens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw) eAiey uesiinuad ‘uenjpuad ‘ueyipipuad uebunuaday ynmun eAuey uednnbusad e

\)

JJaquins ueyIngaAusw uep ueywniuesusaw eduey 1ul siny A1y yninas neje ueibegas diynbusw bBuele|iq |

s

3
oo

Buepun-Buepun 1Bunpuijg ediD yeH

©

Nery e3xsng NN !iw ejdio ey

~

nery wisey JireAg uej[ng jo A}ISIdAIU) DTWR]S] 3}€}§

3. Is there any significant different of students’ writing skill between

students who were taught by using and without using Analytical Rubric

in Peer Assessment at SMAN 12 Pekanbaru?

E. Objective and Significance of the Research

1. Objective of the Research

a.

To describe students’ writing skill taught without using Analytical

Rubric in Peer Assessment at SMAN 12 Pekanbaru.

. To describe student’s writing skill taught by using Analytical Rubric

in Peer Assessment at SMAN 12 Pekanbaru.

To examine whether there is a significant different of students’
writing skill between students who were taught by using and without
Using Analytical Rubric in Peer Assessment at SMAN 12

Pekanbaru.

2. Significance of the Research

The findings of this study are expected to provide benefits not only

theoretically but also practically. theoretically and practically, which can

be used for:

a.

Teachers

This study provides insight into the use of analytical rubric in peer
assessment as an alternative method to improve students’ writing
skills. It helps teachers to involve students more actively in the
assessment process, making them more aware of writing

components such as content, organization, vocabulary, grammar,
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and mechanics. Teachers can also use the rubric to make assessment

more objective and consistent.

. Students.

By using an analytical rubric in peer assessment, students are trained
to assess writing based on specific criteria. This helps them become
more critical and reflective in their own writing process. It also
increases their understanding of what constitutes good writing,
promotes collaborative learning, and enhances motivation in writing

activities.

. Other researchers

This research can serve as a reference for future studies related to
peer assessment, rubrics, and writing skills. It provides empirical
data on the effectiveness of analytical rubric in classroom settings,
particularly in the Indonesian senior high school context. Future
researchers can expand this study by applying it to different writing

genres, educational levels, or assessment tools.

F. Definition of the Terms
Related to the title of this research, there are many terms involved.
Therefore, each term is necessary to be defined in purpose to avoid
misunderstanding and misperception of these terms. The definitions of the

key terms to be used in the study are presented as follows:
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1. Analytical Rubric

An analytical rubric is a scoring guide that assesses students’
performance based on multiple criteria separately, such as content,
organization, grammar, vocabulary, and mechanics. Each component is
scored individually to provide detailed feedback (Brookhart, 2013).
According to Cetin (2011, p. 472), analytical rubric are more detailed
evaluation standards that aid in defining a writer's competence across a
variety of writing-related areas. In this study, the analytical rubric is used
to guide students in evaluating their peers’ writing systematically.
2. Peer assessment

Peer assessment is a process in which students assess each other’s work
using specific criteria and standards. It encourages active learning and
critical thinking and helps students become more aware of quality in
writing (Topping, 2009). In this research, peer assessment involves the use
of an analytical rubric to help students evaluate their classmates’ writing
in a more objective and educational way.
3. Writing Skill

Writing skill refers to the ability to communicate ideas clearly and
effectively in written form, including the use of correct grammar,
appropriate vocabulary, coherence, and organization (Harmer, 2004). In
this study, writing skill particularly focuses on students’ ability to compose

well-structured and grammatically correct English texts.
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CHAPTER II
LITERATURE REVIEW

A. Theoretical Framework
1. Writing Skill

a. Definition of Writing Skill

Writing skill is one of the essential productive skills in learning English
as a foreign language (EFL). It refers to the ability to express ideas,
thoughts, feelings, and information clearly and effectively in written form.
Writing is not only about producing final texts but also involves a complex
process of planning, drafting, revising, and editing to create coherent and
meaningful compositions. According to Harmer (2004), Writing is a
means of expressing thoughts, feelings, and opinions via language
production. This indicates that writing is a skill that centres on language
production, and writing requires an intellectual or expressive level.

According to Harmer (2004), writing is a process of crafting written
texts that includes several stages such as planning, drafting, revising, and
editing. It requires not only knowledge of grammar and vocabulary but
also the ability to organize ideas logically and coherently. In the EFL
context, writing is considered the most difficult language skill because it
involves both linguistic and cognitive demands.

According to Brown (2000), writing is a thought process. because there
is a thought, drafting, and revision process that calls for specific expertise.
He continues by saying that while most students learn the fundamentals of
writing in their mother tongue, very few of them acquire the skills

8
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necessary to organise their ideas logically and communicate their ideas
clearly for the intended audience. Students need to practise a lot in order
to be proficient writers. The purpose of this is to acclimatise them to
writing in a systematic manner.

Nunan (2003) also emphasizes that writing is the mental work of
inventing ideas, thinking about how to express them, and organizing them
into meaningful statements and paragraphs that will be clear to a reader.
b. Component of writing

According to Jacob (2014, p.15) in Musdir (2018), there are five
components of writing :

1) Content

Content consist of two parts, are unity and completeness. A good
reader able to focus on some words or sentences, which shows the
unity and completeness of the text so that the reader easily
understands the meaning of it.

2) Organization

Organization is correlate with coherence. A text can be classified as
organize if one sentence to another sentence to be continue. It means
that the point of message is not break.

3) Language Use/Grammar

Language use in writing consists of correct language and point of
grammar. Grammar in English writing involves the use of subject,

verb, adjective, adverb, and using right tense. A sentence with right
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grammar and tense will help reader to understand the meaning of the
sentence.

4) Mechanics
Some part that includes in writing mechanism are capitalization,
punctuation and spelling. Sentence with incorrect capitalization,
punctuation or spelling can make the meaning of sentence also
incorrect.

5) Vocabulary
Vocabulary is related with choose right words. If a word put in
wrong sentence so that, the meaning of sentence also incorrect. The
word has to match with the point of the text.

In his book How to Teach Writing, Harmer (2004, p. 30-42), identifies
three fundamental and interconnected components of effective writing:
accuracy, fluency, and appropriacy.

1) accuracy, emphasizes the correct use of grammar, vocabulary, and
mechanical aspects such as spelling and punctuation. While minor
errors may not hinder comprehension, Harmer argues that accuracy
remains crucial for producing professional and easily understandable
texts.

2) fluency, focuses on the writer's ability to express ideas smoothly and
logically, where coherence and cohesion between sentences and
paragraphs play a vital role. To develop fluency, Harmer

recommends activities like free writing.
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3) appropriacy, highlights the importance of adapting language style to

the context, purpose, and audience of the writing, including the

appropriate choice of register (formal/informal) and tone.

c. Process of Writing as a Language Skill
Harmer (2004), identifies four primary components in the writing
process.

1) Planning.

The three primary concerns need to be considered by the authors.
The goals of the writing process must be taken into account first
because these affect, among other things, not only the kind of texts
that are produced but also the language that is used and the
information that has already been selected. The language choice and
the readers' audiences are the second things they need to consider.
Thirdly, authors must think about the piece's content structure and
the best order in which to present the ideas, facts, or arguments that

they have already chosen to include (Harmer, 2004).

2) Drafting.

A draft is a piece of writing that has been started with the intention
of editing it later. It is the first "go" at a text. A few drafts may be
created before the final version as the writing and editing processes

move forward (Harmer, 2004).
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3) Editing (Reflecting and Revising).
After authors have completed their draft, they typically go over their
writing to determine what works and what doesn't. Other readers' or
editors' comments and suggestions are frequently helpful during the
reflection and revision stages (Harmer, 2004).
4) Final Version.
After editing their draft and making any necessary revisions, the
writers created their final version. Because of changes made during
the editing process, this may appear significantly different from both
the initial draft and the original plan (Harmer, 2004).
d. Teaching EFL writing in Indonesian Context
Writing has always been a part of the English curriculum as one of the
four skills (listening, speaking, reading, and writing) (Harmer, 2004, p.
37). Writing seems to be one of the most crucial English language skills to
learn, regardless of the significance of other language proficiency.
Regarding the value of writing, pedagogical approaches that address
different viewpoints on the acquisition and instruction of this skill are
necessary. Since writing in an EFL context is more complex than in one
where English is a first language, these techniques must be used extremely
carefully (Hasan, 2022).
Writing is not an easy process for second- or foreign-language students
(Richardo & Renandya, 2002, p. 303). Thus, learners face challenges when

trying to acquire such a skill because of the complexity of writing.
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Teaching writing is challenging in part because of the intricacies involved
in writing and writing instruction, which also make teachers' jobs more
difficult. These complexities are amplified in an EFL context as opposed
to one in which English is the first language (Hasan, 2022).

These days, teaching writing mostly focuses on how to define and
explain paragraph structure to students. When a teacher talks too much or
engages in more activity than the students, the teacher becomes the focus
of the students' attention in the classroom. As a result, when writing about
such a problem or topic, the students are less mature and more passive
(Ariyanti, 2016). Teaching writing in EFL contexts is characterised by
how students learn as well as the teaching and learning context (Bhowmik,
2021). Itis also important for teachers to realise that in order to know about
their students' writing development and learning, they must evaluate each
student individually during the writing teaching and learning process
(Ariyanti, 2016).

There are several essential tasks that teachers must complete in order to
assist students in becoming better writers. Before, during, and after student
writing, teachers are required to complete the following tasks:

1) Demonstrating: Instructors must be able to call students' attention to

these aspects because, as we have stated, students must be aware of the

genre restrictions and writing conventions that apply to particular forms
of writing. The important thing is that students are made aware of these

things, that is, that they are drawn to their attention, regardless of how
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layout issues or the language used to perform specific written functions,
for example, are brought to their attention (Harmer, 2004, p. 41).

2) Motivating and provoking: Students frequently struggle with finding
the right words, particularly when assigned creative writing
assignments. Here is where the teacher can step in and assist by
encouraging the students to come up with ideas, motivating them with
the task's importance, and convincing them of its potential fun.
Teachers who arrive at class with prepared suggestions, for instance,
can help students who are stuck by providing them with immediate
assistance instead of requiring them to come up with ideas on the spot.
It will not be a waste of time to plan humorous and captivating ways to
involve students in a specific writing assignment. Prior to writing,
students can be asked to exchange "virtual” texts, complete tasks on the
board, or reassemble jumbled texts (Harmer, 2004, p. 41).

3) Supporting: This function of the teacher is closely related to that of
motivator and provoker. Once they get going, students require a lot of
support and encouragement—both in terms of ideas and resources to
implement them. When students are writing in class, teachers should be
incredibly encouraging, readily available (apart from exam writing, of
course), and ready to help them get over obstacles (Harmer, 2004, p.
42).

4) Responding: There are two primary categories of our responses to

students' written work: evaluation and response. When we respond, we
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provide constructive feedback on the structure and content of a piece
and frequently—though not always—offer suggestions for how to make
it better. We won't be grading or judging a student's work as a finished
product when we respond to it at different draft stages. Rather, we will
inform the student of how things are going thus far (Harmer, 2004, p.
42).
5) Evaluating: On numerous instances, though, we try our best to assess
students’ work and let them and us know how well they performed.
When it comes to a progress or achievement test, we all want to know
what level we have attained. We can mark the parts of our students'
writing that they did well and the parts that they did poorly when
grading their work for exams. Nonetheless, even though marking tests
differs from responding, we can still use them as a teaching tool in
addition to grading students (Harmer, 2004, p. 42).
e. Common Difficulties in Writing for EFL/ESL Students
Many students learning English as a foreign or second language face
various challenges when developing their writing skills. These difficulties
may arise from limited vocabulary, insufficient grammar knowledge, or
lack of practice in organizing ideas logically.
According to Hyland (2003), points out that EFL students often struggle
with generating ideas, organizing their writing, and applying appropriate
language structures. In addition, they may have difficulty understanding

the expectations of different genres and writing styles. The fear of making
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mistakes and limited exposure to authentic writing models can also hinder
their confidence and motivation to write. Other common issues include:
Difficulty in developing coherent and unified paragraphs, Overuse or
misuse of transition words, Limited awareness of audience and writing
purpose, Errors in spelling, punctuation, and capitalization (ELbashir,

2023, p. 55-57)

. Assessment in Writing

a. The Importance of Assessment in Writing

Assessment plays a crucial role in the teaching and learning of writing,
especially in EFL contexts. It provides teachers with valuable information
about students’ writing proficiency, helps diagnose their strengths and
weaknesses, and guides instructional planning. At the same time,
assessment gives students feedback that is essential for improving their
writing skills over time.

According to Brown (2004), explains that writing assessment serves
multiple purposes: to measure student performance, to motivate learners
through constructive feedback, and to inform both teaching and learning
processes. Without proper assessment, students may continue making the
same errors, and teachers may not be able to provide targeted instruction.
In short, effective writing assessment enhances the overall quality and

outcomes of writing instruction.
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. Types of Writing Assessment

1) Formative vs. Summative Assessment

Writing assessment can be classified into two main types: formative
and summative. Formative assessment refers to ongoing evaluations
that occur during the learning process. Its purpose is to monitor student
progress and provide feedback that helps them improve. Examples
include draft reviews, teacher comments, and peer feedback. As stated
by Harlen and James (1997), formative assessment is assessment for
learning rather than of learning.

Summative assessment, on the other hand, is conducted at the end of
an instructional unit to evaluate student achievement. It often takes the
form of final essays, tests, or writing exams. This type of assessment is
used primarily for grading and accountability.

2) Self-Assessment, Peer-Assessment, and Teacher Assessment

There are various methods of assessing writing, each with its own
strengths:

a) Self-assessment encourages students to reflect on their own
writing and evaluate their strengths and weaknesses. According
to (Andrade & du (2007), it helps learners become more
autonomous and aware of their writing process.

b) Peer-assessment involves students assessing each other’s work

based on specific criteria. This promotes collaborative learning
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and exposes students to different writing styles (Liu & Carless,
2006).

c) Teacher assessment remains the most traditional and widely used
method. It ensures professional judgment and reliability,
especially in high-stakes contexts. However, it can be time-
consuming and may not always provide immediate feedback
(Brown, 2004).

c. The Advantages of Peer Assessment

Peer assessment offers numerous educational benefits in writing
instruction. One major advantage is that it fosters collaborative learning.
When students review and comment on each other’s work, they not only
help their peers but also improve their own understanding of good writing
practices.

According to Liu & Carless (2006), peer assessment enhances language
awareness, as students are encouraged to notice linguistic features,
structural issues, and content organization more critically. This process
helps reinforce grammar, vocabulary, and writing conventions through
active engagement.

Moreover, peer assessment builds a sense of responsibility and
autonomy. Students take an active role in the learning process, which can
boost motivation and confidence. Topping (2009), also argues that peer
assessment encourages the development of higher-order thinking skills

such as analysis, evaluation, and synthesis.
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3. Analytical Rubric

a. Definition of Analytical Rubric
An analytical rubric is an assessment tool that divides a student's
performance into multiple criteria, allowing each aspect to be scored
separately. In writing assessment, these criteria typically include content,
organization, grammar, vocabulary, and mechanics. This type of rubric
provides specific descriptors for each level of performance within each
category, making evaluation more structured and informative.
According to Moskal (2000), analytical rubric help break down
complex performance tasks into smaller components, enabling both
teachers and students to understand specific areas of strength and
weakness. This method encourages detailed feedback and facilitates
more targeted instruction.
b. Benefits of Using Analytical Rubric
Using an analytical rubric in writing assessment offers several
pedagogical benefits:
1) Clarity of criteria: Students understand what is expected of them
and can focus on improving specific areas (Brookhart, 2013).
2) Improved accuracy: Teachers can evaluate student writing more
precisely by isolating each component of the task (Jonsson &

Svingby, 2007).
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3) Better feedback: Analytical rubrics facilitate more detailed and
formative feedback, helping students recognize both their strengths
and areas for improvement (Brookhart, 2013).

4) Support for peer assessment: The structured nature of analytical
rubrics makes them ideal for peer-assessment settings, as students
can refer to clear, shared standards when evaluating one another’s
work (Jonsson & Svingby, 2007; Liu & Carless, 2006).

4. Peer Assessment Using Analytical Rubric

Integrating peer assessment with an analytical rubric offers a structured
and pedagogically effective method for enhancing students’ writing skills in
EFL classrooms. In this approach, students are given a clear set of
performance criteria in the form of an analytical rubric and asked to evaluate
their peers’ written work based on these descriptors. This not only promotes
deeper engagement with writing components; such as content, organization,
grammar, and vocabulary, but also develops their critical thinking and
evaluative skills.

According to Topping (2009), peer assessment is most effective when
guided by transparent and well-constructed rubrics. In practical classroom
settings, the teacher introduces the rubric, explains each category and score
level, and provides examples or modelling on how to use it. Students then
exchange their writing assignments, apply the rubric to their peers’ work, and

offer comments or scores accordingly.
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The role of the teacher in this process is that of a facilitator, ensuring that
students understand how to use the rubric and monitoring the fairness and
consistency of peer evaluations. Meanwhile, the students take on the role of
evaluators, actively engaging with the assessment criteria and learning to
identify quality features in writing.

Liu and Carless (2006), argue that peer assessment, especially when
supported by an analytical rubric, can raise students' awareness of writing
standards, improve their self-assessment ability, and lead to more
independent learning. This process not only benefits the writer but also the
reviewer, who internalizes the criteria and applies them to their own writing.
5. Developing Writing Skill Via Peer Assessment

Peer assessment is increasingly recognized as a valuable pedagogical
strategy for improving students’ writing skills, especially in English as a
Foreign Language (EFL) contexts. Through peer assessment, students are not
only recipients of feedback but also active evaluators of their peers’ writing.
This reciprocal process helps learners better understand writing standards,
enhances their critical thinking, and encourages reflection on their own work.

According to Falchikov and Goldfinch (2000), peer assessment contributes
to learning by fostering student engagement, increasing motivation, and
promoting deeper cognitive processing. When learners assess each other's
writing, they are exposed to a variety of writing styles and ideas, which
expands their understanding of effective writing strategies. This exposure can

also help them notice and correct their own errors.
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Hyland & Hyland (2006), explain that peer feedback provides more
learner-cantered interaction than teacher feedback, creating a collaborative
learning environment where students feel more comfortable expressing ideas
and revising based on input. Furthermore, students often benefit from
rephrased or simplified feedback given by their peers, which can be more
relatable and easier to internalize.

Peer assessment, when guided by a clear rubric and structured instructions,
can also develop writing autonomy. According to Rollinson (2005), students
who are trained in giving constructive feedback gradually become more
metacognitively aware of the writing process, leading to long-term
improvements in their writing competence.

However, it is essential to provide training and scaffolding for peer
assessment activities. Without adequate preparation, students may lack the
confidence or skill to provide meaningful feedback, and the process may be
reduced to superficial comments or unreliable scores (Cheng & Warren,

2005).

. Relevant Research

Previous research on the effects of rubrics has been limited. Only a few

~ studies have explored the effect of rubrics on writing skills, as follows:

First, research by Phuong (2023), had conducted a study on the effects of

- using analytical rubrics in peer and self-assessment on EFL students' writing

#utilizing analytic rubrics in peer-assessment (PA) and self-assessment (SA)

nery wise
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;Emethodologies to enhance the proficiency of English as a Foreign Language

o

©(EFL) students' essay writing skills in the Vietnamese context. It further

1d

“ contributed to the existing body of literature regarding formative assessment and

11
LU

—its potential to improve student learning outcomes. A total of 44 university
=

“students, all English majors, were divided into two distinct groups, each

=

Buepun-Buepun 1Bunpuijg ediD yeH

Pconsisting of 22 participants. The findings revealed no statistically significant
-, differences between the SA and PA groups in the pre-test. However, in the post-
:)'Lj - - - - -

test, a significant divergence was noted, with the SA group demonstrating

—

enhanced writing competence. Moreover, the study found that both SA and PA
had a beneficial effect on students' writing performance, although SA offered
more substantial improvements when implemented effectively.
Second, a study by Le (2023), conducted an experimental study to test
whether training learners to use analytic rubrics for peer assessment helped them
Tdevelop their writing performance. The intervention was conducted in a

o unlversuy setting in the context of Vietnam, with the participation of 22 students.

€]

The results showed a significant difference in the students' writing performance

7‘laltf‘wl

JJaquins ueyIngaAusw uep ueywniuesusaw eduey 1ul siny A1y yninas neje ueibegas diynbusw bBuele|iq |

before and after the intervention. It indicated that the intervention positively

|mpacted their writing performance, especially the way they developed ideas and

'.n&?'\!ll

!E-'used words and grammar structures. However, in-depth interviews revealed that

o

learners with sufficient writing performance before participating in the
“intervention did not develop much, or even their writing performance was

negatively affected.
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I

~  Third, astudy by Iriani (2023), This study aimed to analyse the results of peer
valuatlon by assessing students' ability to compile and analyse objective

questlons The method in this study was the descriptive method. The study was

[ 1w mrii 0)e

—conducted in the Building Engineering Education Study Program at Universities
~

ENegeri Jakarta in the Evaluation Learning course. The instrument used in this

=

{(fstudy was an analytical rubric employed when conducting peer assessment. The
wn
-, total number of respondents was 55 students who had taken the Evaluation

;jLearning course. The results of the peer assessment of students' critical thinking
: skills showed a lower category. It could be understood that during the peer
assessment, there were many influencing factors such as the lack of experience
of students in conducting peer assessments, online assessments, lack of
concentration, time constraints, and a lack of understanding of the rubric content

and misconceptions.

. Forth, in study by Phan & Phuong (2017), had conducted a study on Using
%Analytic Rubric for Speaking Self-Assessment: EFL Students' Perceptions and
jChaIIenges The study, which took place in Can Tho from January to May of
::2017 looked at two primary topics: (1) how students felt about using the
%'Analytic Rubric for self-evaluation, and (2) some issues that came up when they
-«-trled to use the rubrics. 98 students from a Vietnamese high school participated
_in the study. Using a thirty-four-item questionnaire with a five-point Likert scale,
“the research employs a descriptive methodology to ascertain students' opinions

egardlng the use of an analytical rubric for self-assessment. The outcome

Ie, (u:, uejrng jyo A

JI.

demonstrated that the students' opinions of using the analytical rubric for self-

NEIY WiIse)
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;L—'?evaluation were favourable. Although the students' perceptions of the rubric's

o

© shortcomings were unclear, the study also showed that they had difficulty using

—

Based on previous research, the topic of the influence of rubric has been
explored with varying discussions. Meanwhile, this research represents a novelty

compared to previous studies, as prior topics have not delved into the effects of

snS NN !1w eyd

-, using analytical rubric for peer assessment on EFL students’ writing skill.
py)

~C. Operational Concept
In conducting this research, it is important to clearly define the variables
involved. The study aims to find out the significant difference between students
who were taught by using analytical rubric for peer assessment and those who
were not on their writing skill. In this context, teachers play a crucial role in
enhancing students' writing skill, and one effective method is through the use of

-~analytical rubric for peer assessment in their work.

S 2335

This study involves two main variables: the independent variable and the

|

dependent variable. The independent variable is the factor that influences or

JIuae

gcauses changes in another variable. On the other hand, the dependent variable is

AT

the outcome or response that is assumed to be affected by the independent
‘variable. It represents the result observed by the researcher but is not
anlpulated directly.

In research, these variables are commonly represented by symbols, with X

|nd|cat|ng the independent variable and Y representing the dependent variable.

nery wisey Jrredg u'm,}m, jo A};‘:e
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1. The Procedures of Variable X (Analytical Rubrics in Peer Assessment)
According to Brookhart (2013), Ready-steady-pair-share, this approach to
help students fully comprehend learning goals and success criteria by
discussing rubric in their own words. The method follows students from
initial rubric understanding through to completing an assignment. The process
works as follows:
a. Early Rubric Distribution
1) Provide students with the rubric before assigning the task
2) The assignment should clearly require demonstration of target
knowledge/skills
b. Partner Explanation Phase
1) Students work in pairs to explain the rubric to each other
2) Continue until both partners feel confident about applying the rubric
to the upcoming work
c. Assignment Work Period
1) Students begin working on the task individually or in groups as
designed
2) They may separate from their initial rubric partners during this phase
d. Mid-Assignment Checkpoint
1) At the halfway point, students reconvene with their rubric partners
2) Each explains how their current work aligns with the rubric criteria
3) Partners engage in gquestioning and discussion about the work

e. Assignment Completion
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1) Students finish their work as originally designed (individually or in
groups)

f. Final Partner Review
1) Upon completion, students meet again with rubric partners

2) Each demonstrates how their final product meets rubric expectations

Buepun-Buepun 1Bunpuijg ediD yeH

3) After mutual agreement, students submit work

4) Peer evaluation results may be submitted along with assignments

Nery e3xsng NN !iw ejdio ey

2. Indicators of Variable Y (Writing Skill)
According to Jacob (2014, p.15) in Musdir (2018), there are five
components of writing :

a. Content
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Content consist of two parts, are unity and completeness. A good reader
able to focus on some words or sentences, which shows the unity and
completeness of the text so that the reader easily understands the

meaning of it.

. Organization

Organization is correlate with coherence. A text can be classified as
organize if one sentence to another sentence to be continue. It means

that the point of message is not break.

. Language Use/Grammar

Language use in writing consists of correct language and point of

grammar. Grammar in English writing involves the use of subject, verb,
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adjective, adverb, and using right tense. A sentence with right grammar

and tense will help reader to understand the meaning of the sentence.

. Mechanics

Some part that includes in writing mechanism are capitalization,
punctuation and spelling. Sentence with incorrect capitalization,

punctuation or spelling can make the meaning of sentence also incorrect

. Vocabulary

Vocabulary is related with choose right words. If a word put in wrong
sentence so that, the meaning of sentence also incorrect. The word has

to match with the point of the text.

D. Assumption and Hypothesis
1. Assumption
In this research, the researcher assumed that using analytical rubric in peer
assessment can affect students’ writing skill at SMAN 12 Pekanbaru.
2. Hypothesis of the Research

a. Ho (Null Hypothesis)

there is no significant different of writing skill between students who
were taught by using and without using analytical rubric in peer

assessment at SMAN 12 Pekanbaru.

. Hp (Alternative Hypothesis)

there is significant different of writing skill between students who were
taught by using and without using analytical rubric in peer assessment

at SMAN 12 Pekanbaru.
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CHAPTER 11
RESEARCH METHOD

D

E

»A. Research Design

This study employed quantitative research with an ex Post Facto design.

11w

“According to Creswell (2012, p. 13), Quantitative research is a means for testing
p
(oﬁoobjective theories by examining the relationship among variables. These
;%variables can be measured, typically on instruments, so that numbered data can
;_fbe analysed using statistical procedures. In quantitative research, researcher aim
Cto evaluate theories and hypotheses by analysing numerical data to determine
whether the predictions are supported or rejected (Johnson & Christensen, 2000).
An ex post facto design is used when the researcher seeks to determine the
possible cause-and-effect relationship between variables without manipulating

them directly. According to Ary et al. (2010), Ex post facto research is conducted

~when the researcher investigates a possible cause-and-effect relationship by

3}le]Q

~observing an existing condition or state of affairs and searching back in time for

I

L]
(u——

plausible causal factors.

This study involves two variables: the dependent variable, which is monitored

n drwe

ATU

to identify any resulting effects, and the independent variable, which is chosen

2

IS

by the researcher to examine its influence on the dependent variable. The

(3

JO A

=purpose of this study is to investigate how the independent variable affected the

ns

~-dependent variable. In this case, using analytical rubric in peer assessment as the

bt

“independent variable, while students' writing skill represents the dependent

24

~variable.

29
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QI)B. Time and Location of the Research

A

g The research was conducted on October until February 2024-2025 at SMAN
512 Pekanbaru. It is located in jl. Ketitiran No.KM.3 Simpang Baru, Kec.
:%Tampan, Kota Pekanbaru, Riau.

EC. Subject and Object of the Research

1. Subject of the Research

The subject of this research involved the eleventh grate students of SMAN

12 Pekanbaru in academic year 2024/2025.

nely ejysng

2. Object of the research
The object of this research was the use of analytical rubric in peer

assessment on students’ writing skill at SMAN 12 Pekanbaru

D. Population and Sample of the Research

1. Population of the Research

A population is a group of individuals who share the same characteristics
(Creswell, 2012, p. 142). The population of this research was the eleventh-
grade students of SMAN 12 Pekanbaru in the academic year 2024/2025. The
total number of populations was 400 students. They were divided into 10

classes.

nery wisey JireAg uej[ng jo A}ISIdAIU) DTWR]S] 3}€}§
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2. Sample of the research
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®
a Table 111. 1
> o
o The Total Population of XI Students of SMAN 12 Pekanbaru
“ No Class Students
o 1 XI.1 39
g1 2 XI.2 37
= 3 X1.3 39
= 4 X1.4 40

5 X1.5 37
El6 X1.6 40
Z 7 XI1.7 42
w8 X1.8 42
GCO 9 X1.9 43
- 10 XI1.10 41
Q Total population 400
A
(o))

A sample is a subset of the whole population (Ary et al., 2010, p. 148).
The sampling technique applied in this research was convenience sampling.
In convenience sampling, participants are selected based on their availability
and willingness to participate in the study (Creswell, 2012, p. 145). The total
number of samples was 74 students. In this research, the samples were XI.5
and XI.2 classes. The reason why the researcher selected these classes was
based on the teacher’s observation, which revealed that the students in these
classes still struggled with writing sentences. They were often afraid of
making grammatical mistakes, choosing appropriate vocabulary, and
organizing their ideas when writing stories or composing sentences.

Table Ill. 2

Sample of the Research

No Class students

1. XI.5 37

2. XI1.2 37
Total 74

Nery wisey JIIAGIUems Jo AJISISATU) JTWER[S] 3}B)S
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Ao

;EE. Techniques of Data Collection

-~

¢ Inthis research, the researcher used a test as appropriate technique to collect

the data. The researcher employed written tests for the pre-test and post-test in

order to get data from the sample.

1. Test

The data collection in this research was conducted using a test. A test is
a tool consisting of questions or tasks designed to evaluate an individual's

knowledge, skills, abilities, or performance in a specific area (Creswell,

Nely eXsSNS NIN J!TwW e1C

2012, p. 152). In this study, the test was used to measure the writing skills
of eleventh-grade students in writing narrative texts.

The tests were categorized into two types: pre-test and post-test. The
pre-test was administered to assess the students’ initial writing Skill, while
the post-test was used to evaluate their writing Skill after the instructional
process. Although the researcher did not apply any direct treatment (as this
study used an ex post facto design) the comparison of pre-test and post-
test scores helped to observe the differences in students' writing Skill based
on the instructional method that had already been implemented.

a. Pre-test

A pre-test was conducted to assess the students’ initial writing skill. The

-

nery wisey JIIeAg uej[ng Jo AJISIaAIU) dTWe[S] 3}e}g

topic of the writing task was aligned with the current curriculum and the

genre being taught in the classroom, namely narrative text. The results of

the pre-test served as baseline data to evaluate students’ writing
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performance prior to the instructional process that applied peer assessment
using an analytical rubric.

Although this study employed an ex post facto design, the pre-test data
were used to observe students’ initial abilities and to compare them with
the post-test results. In ex post facto research, data are collected based on
conditions or treatments that have already occurred, without researcher
manipulation (Creswell, 2012, p. 297).

To ensure the validity of the writing test, content validity was used.
According to Brown (2004, p. 22), “Content validity involves evaluating
whether the test content sufficiently represents the subject area or skill
domain it is intended to measure.” The writing test was reviewed by
experts to ensure its appropriateness, relevance, and alignment with the
learning objectives. Based on their evaluation, the test was considered
valid for use in this research.

b. Post-test

The post-test was administered after the teaching and learning process
had been completed. It aimed to measure the students’ writing
performance after they had been taught using peer assessment with an
analytical rubric. The same test structure and rubric were used to maintain
consistency and objectivity. In an ex post facto design, a post-test is used
to evaluate specific traits or characteristics of participants based on a

condition or treatment that has already occurred (Creswell, 2012, p. 297).
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Blue print of the writing test

No Writing Component Indicators
1. Content a. Main idea is clear and relevant to the topic
b. Supporting details are appropriate
c. Paragraphs are relevant to each other
2. Organization a. Clear introduction, body, and conclusion
b. Logical transitions between paragraphs
3. Vocabulary a. Appropriate word choice
b. Variety of vocabulary used
4. Language Use (Grammar) a. Correct sentence structure
b. Consistent use of tense
5. Mechanics a. Correct spelling
b. Proper punctuation
C. Correct capitalization

Then, the researcher compared the result of mean score from pre-test and

post-test to the scale of rating score from Arikunto (2009). The category of

students’ scores is as explained below:

Table lll. 4

Classifying the Score of the Students

Score Category
80-100 Very good
66-79 Good
56-65 Enough
40-55 Less
30-39 Fail

Arikunto (2009)

The researcher used the scoring scale for speaking criteria established by

~Adapted from Jacob (1981) in Phuong (2023, as shown in the table below:
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EE Table I11.5

=

o Writing Scoring Rubric

o Date: Topic:

eb)

=2 Level Score Criteria comments

gpntent Excellent- 30-27 The individual shows deep understanding

very good and has significantly improved their

E writing, which is detailed and closely

z related to the topic.

wn Good- 26-22 The individual understands the topic to

e average some extent but has basic writing skills.

% Their writing is related to the topic, but not

= detailed.

. Fair- poor 21-17 The individual lacks knowledge on the

= topic and does not cover it fully or clearly

o in their writing.

- Very poor 16-13  The writing does not show understanding of
the topic, lacks content, and is not suitable
for evaluation.

Organization Excellent- 20-18 The writing is clear and well-organized,

very good presenting ideas logically and efficiently.

Good- 17-14 writing is somewhat disorganized, but the

average main ideas are clear. There is some logic,
but the flow of ideas could be better.

Fair - poor 13-10 The writing is unclear and lacks a logical
flow of ideas.

Very poor 9-7 The writing does not communicate clear
ideas, lacks organization, and is not suitable
for evaluation.

Vocabulary Excellent- 20-18 This writing shows strong language skills,

4 very good including the right choice of words, correct

® word forms, and appropriate tone

@ Good- 17-14 The vocabulary used is mostly correct,

& average though there are some mistakes in idiomatic

3 expressions. These mistakes do not take

A away from the main message.

] Fair - poor 13-10 The vocabulary is basic with frequent errors

= in word choice and usage, which sometimes

< makes the meaning unclear.

- Very poor 9-7 The writing seems like a direct translation

wn

e from another language and shows a lack of

= understanding of English vocabulary. It’s

o hard to evaluate because of this.

anguage use Excellent- 25-22  This writing has complex sentences with
very good few errors in grammar, word order, and
usage.

Good- 21-18 The sentences are simple and have some

average mistakes in grammar and structure, but the

' overall meaning is clear.

Fair - poor 17-11  The writing has many grammar mistakes,

both basic and advanced, making the
meaning often unclear.

nery wisey JupAg ugyng
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;L‘; Very poor 10-5 There are many major grammar mistakes,
= making it hard to understand the meaning
o or evaluate the writing.
-Mechanics Excellent- 5 The writing follows conventions correctly,
4 very good with rare mistakes in spelling, punctuation,

and paragraphing.
= Good- 4 The writing mostly follows conventions,
= average with a few errors in spelling, punctuation,
= and paragraphing.
(= Fair - poor 3 The writing has many mistakes in basic
- writing conventions, and the poor

handwriting further confuses the meaning.
EJ Very poor 2 The writing consistently makes errors in
» basic conventions, and the handwriting is
g hard to read, making evaluation difficult.
Total score:
Reader:
Comments:

-

nery wisey JireAg uej[ng jo A}ISIdAIU) DTWR]S] 3}€}§

2. Validity of the Instrument

Jacob (1981) in Phuong (2023

This research used the adoption of research instruments conducted by

(Phuong et al., 2023). According to Creswell (2012), Researchers can adopt or

adapt instruments from previous studies as long as the instrument’s reliability

material or subject matter being assessed.

and validity are documented, and its use is appropriate for the current sample
and purpose. Instruments that have been proven valid and reliable can be reused
by other researchers without the need for retesting, as long as the context,
population, and purpose of use are the same or very similar (Sugiyono, 2013).

In this research, the research used content validity to know the validity of
writing skill test. According to Sudaryono (2019), content validity refers to

how well the questions, tasks, or items in a test reflect the entire scope of the
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3. Reliability of the Instrument.
After validating the instrument, the next step was to assess its reliability.

Reliability refers to the consistency of a measurement tool in evaluating what
itis intended to measure. A reliable instrument is one that consistently produces
stable results when used for data collection. In other words, reliability is
concerned with the consistency of measurement outcomes. There are five
common types of reliability: stability, equivalence, equivalence and reliability,
internal consistency, and inter-rater reliability.

In this study, inter-rater reliability was applied, where two ratters evaluated
and scored the students’ writing skill. The scores from Ratter 1 were compared
with those from Ratter 2, and the researcher calculated the average of both

scores to ensure scoring consistency.

F. Techniques of Data Analysis

1S

Vv

-

JireAg uejng jo AJIsIaAru

u——

rsion. The following formulas were used by the researcher:

>

A

Il

no

nery wisey|

The researcher used pre-test and post-test scores from both groups to analyse

data. These scores were analysed by using statistical analysis used SPSS 20.0

1. Descriptive Analysis

Descriptive analysis is a statistical method aimed at providing an
explanation or description of a research topic based on variable data obtained
from a specific group of subjects.
2. Normality Test

The normality test was used to determine whether the sample under study

- was normally distributed or not. To know whether the data of students’ score
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had normal distribution or not, the researcher did normality test. The test used
Shapiro-Wilk to analyse the data, because the total number of samples was less
than 50 individuals. The normality test was carried out with reference to the
rules:

a. The data are not distributed normally if the p-value is lower than 0.05 (sig.

<0.05).
b. The data is distributed normally if the p-value is higher than 0.05 (sig. >
0.05).
3. Independent Sample T-Test

An independent-samples t-test is used when you want to compare the mean
scores of two different groups of people or conditions (Pallant, 2016, p. 239).
The significant value is used to determine whether there is a significant
difference among the mean scores both of X1.5 and XI.2 classes. The basis for
decision-making was:

a. Hp: if the p-value <sig a = 0.05%, there is significant different of writing
skill between students who were taught using and without using an
analytical rubric in peer assessment at SMAN 12 Pekanbaru. The null
hypothesis (Ho) is rejected, whereas the alternative hypothesis (Ha) is
accepted.

b. Hg: if the p-value > sig a = 0.05%, there is no significant different of
writing skill between students who were taught using and without using

an analytical rubric in peer assessment at SMAN 12 Pekanbaru. This
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CHAPTER V
CONCLUSION AND SUGGESTION

A. Conclusion

Based on the data analysis presented in Chapter 1V, it can be concluded that

~the writing skill results of students taught using Analytical Rubric in Peer

=

—Assessment were better than those of students who were taught without it.

w
{JCOTherefore, the researcher concludes that the answers to the research questions

=
Dare as follows:

A
Q
o

~

nery wisey JireAg uej[ng jo A}ISIdAIU) DTWR]S] 3}€}§

1. The students’ writing skill taught without using Analytical Rubric in Peer

Assessment at SMAN 12 Pekanbaru was at “Good” category with a mean

score 79.84

. The student’s writing skill taught by using Analytical Rubric in Peer

Assessment at SMAN 12 Pekanbaru was at “Very Good” category with

a mean score 87.43

. There is any significant different of students’ writing skill by using and

without using Analytical Rubric in Peer Assessment at SMAN 12
Pekanbaru. The result of the Independent Samples T-Test showed that
the significance value (Sig. 2-tailed) was 0.000, which is less than the
significance level of 0.05. Therefore, the alternative hypothesis (Ha) is
accepted, and the null hypothesis (Ho) is rejected. This indicates that the
use of Analytical Rubric for Peer Assessment had a statistically

significant effect on students’ writing skills.

63
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;EB. Suggestion

After conducting the research, the researcher would like to offer some

[EY

suggestions for teachers, students, and future researchers:

. For Teachers

a) Teachers are encouraged to integrate analytical rubric for peer
assessment into their writing instruction, as it provides structured
feedback that helps students improve their writing skills.

b) Regular training on how to use rubrics effectively should be conducted
to ensure both teachers and students understand the assessment criteria.

c) Teachers should encourage students to engage actively in peer
assessment, as it fosters critical thinking and self-reflection in their

writing process.

. For Students

a) Students should actively participate in peer assessment activities and
use analytical rubric as a guide to improving their writing skills.

b) They should not only focus on receiving feedback but also learn how to
give constructive feedback to their peers, as this will enhance their
understanding of writing criteria.

c¢) Students should practice self-evaluation using the rubrics to develop

greater independence in their writing improvement.

. For Future Researchers

a) Further research can explore the long-term effects of using analytical

rubric for peer assessment on students' writing development.
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students to see if the effectiveness of this method varies across different
challenges in using analytical rubric for peer assessment to refine its

implementation in classroom settings.

educational backgrounds.
c) It is also recommended to investigate students’ perceptions and

b) Future studies could involve larger sample sizes and different levels of

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

_u.\II Hak Cipta Dilindungi Undang-Undang

..u. :ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

Kf .u: a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
/\h_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

NS LXIAL 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



1VIH VASNS NIN

‘nery eysng NN uizi eduey undede ynjuaq wejep iul sijn eAley yninjas neje ueibegas yelueqiadwaw uep uejwnwnbuaw Buele|iq 'z

U:g

)

170}
S

‘nery eysng NiN Jelem BueA uebunuaday uexibniaw yepy uednynbuad “q

‘yejesew nens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw) eAiey uesiinuad ‘uenjpuad ‘ueyipipuad uebunuaday ynmun eAuey uednnbusad e

JJaquins ueyIngaAusw uep ueywniuesusaw eduey 1ul siny A1y yninas neje ueibegas diynbusw bBuele|iq |

S
By

Buepun-Buepun 1Bunpuijg ediD yeH

5 REFERENCES

o
Ahmed, A., & Troudi, S. (2018). Exploring EFL writing assessment in an Egyptian
university context: Teachers and students’ perspectives. Journal of

:: Language Teaching and Research, 9(6), 1229-1242,
= https://doi.org/10.17507/j1tr.0906.12
=

Allen, M. J. (2014). Using rubrics to grade, assess, and improve student learning.
—  Strengthening Our Roots: Quality, Opportunity & Success Professional
¢»  Development Day, Miami-Dade College.

Andrade, H., & Du, Y. (2007). Student responses to criteria-referenced self-
£ assessment. Assessment and Evaluation in Higher Education, 32(2), 159-
A 181. https://doi.org/10.1080/02602930600801928
Q

A?lkunto S. (2009). Dasar-dasar evaluasi pendidikan (Edisi revisi). Jakarta: Bumi

Aksara.

Ariyanti, A. (2016). The teaching of EFL writing in Indonesia. Dinamika llmu,
16(2), 263-277. https://doi.org/10.21093/di.v16i2.274

Ary, D., Jacobs, L. C., & Sorensen, C. (2010). Introduction to research in education
(8th ed.). Belmont, CA,: Wadsworth, Cengage Learning.

Bhowmik, S. (2021). Writing instruction in an EFL context: Learning to write or
writing to learn language? BELTA Journal, 5(1), 30-42.
; https://doi.org/10.36832/beltaj.2021.0501.03

B}jaml M., Kashef, S. H., & Nejad, M. S. (2013). Peer feedback in learning English
writing: Advantages and disadvantages. Journal of Studies in Education,
3(4), 91-97. https://doi.org/10.5296/jse.v3i4.4314

and grading. Alexandria, VA: ASCD.

Bfo okhart, S. M. (2013). How to create and use rubrics for formative assessment
B{‘ wn, H. D. (2000). Teaching by principles: An interactive approach to language
: pedagogy (2nd ed.). New Jersey: Pearson Education.

B_gown, H. D. (2004). Language assessment: Principles and classroom practices.
=  White Plains, New York: Pearson Education.

Cetln Y. (2011). Reliability of raters for writing assessment: Analytic-holistic,
v analytic-analytic, holistic-holistic. Journal of Language and Linguistic
Studies, 8(16), 471-486.

66

nery wisey Ji


https://doi.org/10.17507/jltr.0906.12
https://doi.org/10.1080/02602930600801928
https://doi.org/10.21093/di.v16i2.274
https://doi.org/10.36832/beltaj.2021.0501.03
https://doi.org/10.5296/jse.v3i4.4314

1V VASAS NIN

‘nery eysng NN uizi eduey undede ynjuaq wejep iul sijn eAley yninjas neje ueibegas yelueqiadwaw uep uejwnwnbuaw Buele|iq 'z

U:g

)

170}
S

‘nery eysng NiN Jelem BueA uebunuaday uexibniaw yepy uednynbuad “q

‘yejesew nens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw) eAiey uesiinuad ‘uenjpuad ‘ueyipipuad uebunuaday ynmun eAuey uednnbusad e

JJaquins ueyIngaAusw uep ueywniuesusaw eduey 1ul siny A1y yninas neje ueibegas diynbusw bBuele|iq |

S
By

Buepun-Buepun 1Bunpuijg ediD yeH

67
Cﬁeng, W., & Warren, M. (2005). Peer assessment of language proficiency.
~ Language Testing, 22(1), 93-121.
; https://doi.org/10.1191/0265532205It2980a
C§9 G. C., Morrison, J., & Brathwaite, B. (2015). The rubric: An assessment tool
- to gwde students and markers. Proceedings of the 3rd International
—  Conference on Higher Education Advances, 26-32.
:; https://doi.org/10.4995/head15.2015.414

Creswell, J. W. (2012). Educational research: Planning, conducting, and
ff evaluating quantitative and qualitative research (4th ed.). Boston: Pearson.
(7))

Dwi Rayana, A., Husein, R., & Saragih, A. T. (2019). Developing writing
- assessment rubric for explanation text of XI students at SMKN 4 Medan.
o Journal of Applied Linguistics of FBS UNIMED, 8(1), 1-23.

Elbashir, B. (2023). Writing skills problems: Causes and solutions. International

Journal  of English  Language  Teaching, 11(5), 52-64.

https://doi.org/10.37745/ijelt.13/vol11n55264

Falchikov, N., & Goldfinch, J. (2000). Student peer assessment in higher education:
A meta-analysis comparing peer and teacher marks. Review of Educational
Research, 70(3), 287-322. https://doi.org/10.3102/00346543070003287

Harmer, J. (1998). How to teach English. London: Longman.
I—[armer J. (2004). How to teach writing. Harlow: Pearson Education.
H“asan A. A. A. (2022). Effect of rubric-based feedback on the writing skills of

high school graders. Journal of Innovation in Educational and Cultural
Research, 3(1), 20-29. https://doi.org/10.46843/jiecr.v3il.45

learning in Vietnamese higher education: Three case studies of lecturers’
practice [Doctoral dissertation, Queensland University of Technology].
QUT ePrints. http://eprints.qut.edu.au/91545/

HZ; T. N. (2015). An exploratory investigation of the practice of assessment for

-

I—!;ZIand, K. (2003). Second language writing. Cambridge: Cambridge University
Press.

H;?}“;land, K., & Hyland, F. (2006). Feedback on second language students’ writing.
L@nguage Teaching, 39(2), 83-101. https://doi.org/10.1017/S0261444806003399

Irlanl T., Anisah, & Luthfiana, Y. (2023). Peer assessment analysis of performance
appralsal using analytical rubrics to improve critical thinking skills.

=

I
A I

[} urise

nel


https://doi.org/10.1191/0265532205lt298oa
https://doi.org/10.4995/head15.2015.414
https://doi.org/10.37745/ijelt.13/vol11n55264
https://doi.org/10.3102/00346543070003287
https://doi.org/10.46843/jiecr.v3i1.45
http://eprints.qut.edu.au/91545/
https://doi.org/10.1017/S0261444806003399

‘nery eysng NN uizi eduey undede ynjuaq wejep iul sijn eAley yninjas neje ueibegas yelueqiadwaw uep uejwnwnbuaw Buele|iq 'z

4%

1VId VASNS NIN
o0

‘nery eysng NiN Jelem BueA uebunuaday uexibniaw yepy uednynbuad “q

‘yejesew nens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw) eAiey uesiinuad ‘uenjpuad ‘ueyipipuad uebunuaday ynmun eAuey uednnbusad e

Tt

%

b

S
By

JJaquins ueyIngaAusw uep ueywniuesusaw eduey 1ul siny A1y yninas neje ueibegas diynbusw bBuele|iq |

U:g

Buepun-Buepun 1Bunpuijg ediD yeH

68
i—L Proceedings of the 5th International Conference on Education and Social
= Science Research, 216-224. https://doi.org/10.2991/978-2-38476-056-5_24
(‘;

Johsson, A., & Panadero, E. (2016). The use and design of rubrics to support
® assessment for learning. In Handbook of human and social conditions in
= assessment (pp. 1-14). Routledge. https://doi.org/10.1007/978-981-10-
=  3045-1
=

J(El:nsson, A., & Svingby, G. (2007). The use of scoring rubrics: Reliability, validity
< and educational consequences. Educational Research Review, 2(2), 130—
¢ 144. https://doi.org/10.1016/j.edurev.2007.05.002
wn
Liu, N. F., & Carless, D. (2006). Peer feedback: The learning element of peer
-  assessment. Teaching in Higher Education, 11(3), 279-290.
{ https://doi.org/10.1080/13562510600680582

Maulana R., Helms-Lorenz, M., & Klassen, R. M. (2023). Effective teaching
around the world: Theoretlcal empirical, methodological and practical
insights. Springer. https://doi.org/10.1007/978-3-031-31678-4

Moskal, B. M. (2000). Scoring rubrics: What, when and how? Practical
Assessment, Research and Evaluation, 7(3), 1-5.

Musdir, Z., Asriati, S., & Baso, F. A. (2018). The use of Padlet application to
enhance students’ writing ability: Experimental research. Journal of English
Education and Development, 4(1), 1-23.

N

Nenotek, S. A., Tlonaen, Z. A., & Manubulu, H. A. (2022). Exploring university

o students’ difficulties in writing English academic essay. AL-ISHLAH:

: Jurnal Pendidikan, 14(2), 909-920.
https://doi.org/10.35445/alishlah.v14i1.1352

:ﬁillant J. (2016). SPSS survival manual (6th ed.). Maidenhead: Open University
5 Press.

'\I .

Phan T. X., & Phuong, H. Y. (2017). Using analytic rubric for speaking self-
~  assessment: EFL students’ perceptions and challenges. Journal of English
Language Teaching and Linguistics, 7(3), 34-39.
https://doi.org/10.9790/7388-0703043439

0 A}1

ng p !

E’JT

uong H. Y. Le, X. M., Phan, Q. T., & Le, T. T. (2023). Impact of using analytic
rubrICS for peer assessment on EFL students’ writing performance: An
experimental  study.  Multicultural  Education,  9(3), 41-53.
https://doi.org/10.5281/zenodo.7750831

nery wisey JrreAg u


https://doi.org/10.2991/978-2-38476-056-5_24
https://doi.org/10.1007/978-981-10-3045-1
https://doi.org/10.1007/978-981-10-3045-1
https://doi.org/10.1016/j.edurev.2007.05.002
https://doi.org/10.1080/13562510600680582
https://doi.org/10.1007/978-3-031-31678-4
https://doi.org/10.35445/alishlah.v14i1.1352
https://doi.org/10.9790/7388-0703043439
https://doi.org/10.5281/zenodo.7750831

‘nery eysng NN uizi eduey undede ynjuaq wejep iul sijn eAley yninjas neje ueibegas yelueqiadwaw uep uejwnwnbuaw Buele|iq 'z

4%

1VId VASNS NIN
o0

‘nery eysng NiN Jelem BueA uebunuaday uexibniaw yepy uednynbuad “q

‘yejesew nens uenelun neje ynuy uesinuad ‘uelode| ueunsnAuad ‘yeiw) eAiey uesiinuad ‘uenjpuad ‘ueyipipuad uebunuaday ynmun eAuey uednnbusad e

Tt

%

b

S
By

JJaquins ueyIngaAusw uep ueywniuesusaw eduey 1ul siny A1y yninas neje ueibegas diynbusw bBuele|iq |

U:g

Buepun-Buepun 1Bunpuijg ediD yeH

69

Pﬁuong, H. Y. Phan, Q. T., & Le, T. T. (2023). The effects of using analytical
= rubrics in peer and self-assessment on EFL students’ writing proficiency: A

©  Vietnamese contextual study. Language Testing in Asia, 13(1), 1-18.
©  https://doi.org/10.1186/s40468-023-00256-y

PRuong, W. T. N. (2021). Difficulties in studying writing of English-majored
—  sophomores at a university in Vietnam. European Journal of Education
g Studies, 8(10), 313-330. https://doi.org/10.46827/ejes.v8i10.3962

Pratiwi, A. W., Atmowardoyo, H., & Salija, K. (2022). The use of Indonesian in
ff teaching English as the foreign language. Journal of Art, Humanity, and
»  Social Studies, 2(3), 57-66. https://cutt.ly/yYJutbl

Q

Radinger, T. (2022). Transforming education in Indonesia: Examining the
~ landscape of current reforms. World Bank.

o

Rattanadilok Na Phuket, & Othman, N. (2015). Understanding EFL students’ errors
in writing. Journal of Education and Practice, 6(32), 99-106.

Razi, S. (2015). Development of a rubric to assess academic writing incorporating
plagiarism detectors. SAGE Open, 5(2), 1-10.
https://doi.org/10.1177/2158244015590162

Reddy, Y. M., & Andrade, H. (2010). A review of rubric use in higher education.
Assessment and Evaluation in Higher Education, 35(4), 435-448.
https://doi.org/10.1080/02602930902862859

N
Richards, J. C., & Renandya, W. A. (2002). Methodology in language teaching: An
™ anthology of current practice. Cambridge: Cambridge University Press.
F{Bllmson P. (2005). Using peer feedback in the ESL writing class. ELT Journal,
59(1), 23-30. https://doi.org/10.1093/elt/cci003

=,

Rozimelia, Y. (2016). From recount to narrative: Developing writing skills and

S gaining confidence. Lingua Didaktika: Jurnal Bahasa dan Pembelajaran
Bahasa, 10(2), 149-160.

Sggiyono. (2013). Metode penelitian kuantitatif, kualitatif, dan R&D. Bandung:

Alfabeta.

ao, L. T., & Mai, L. X. (2022). English language teaching reforms in Vietnam:
EFL teachers’ perceptions of their responses and the influential factors.
Innovation in Language Learning and Teaching, 16(1), 29-40.
https://doi.org/10.1080/17501229.2020.1846041

nery wisey JureAg u;,,ing ]


https://doi.org/10.1186/s40468-023-00256-y
https://doi.org/10.46827/ejes.v8i10.3962
https://cutt.ly/yYJutbl
https://doi.org/10.1177/2158244015590162
https://doi.org/10.1080/02602930902862859
https://doi.org/10.1093/elt/cci003
https://doi.org/10.1080/17501229.2020.1846041

‘nery eysng NN uizi edue) undede ynjuaq wejep 1ul sin} eAley yninjas neje ueibeqas yeAueqiadwaw uep ueyjwnwnbuaw Buele|iq 'z

4%

VI VISNS NIN
o0}

‘nery eysng NiN Jelem BueA uebunuaday uexibniaw yepy uednynbuad “q

‘yejesew mens uenelun neje ynuy uesijnuad ‘uelode] ueunsnAuad ‘yeiw| efiey uesijnuad ‘uenijauad ‘ueyipipuad uebunuaday ynun eAuey uednnbuad ‘e

®

3
\n/!al

\)

70
©

'I‘:ﬁpping, K. J. (2009). Peer assessment. Theory into Practice, 48(1), 20-27.
= https://doi.org/10.1080/00405840802577569

O

Tran, T. D. (2015). An exploratory study of the current assessment practices for
improving the learning of English as a foreign language (EFL) in two
Vietnamese universities [Doctoral dissertation, Queensland University of
Technology]. QUT ePrints. http://eprints.qut.edu.au/84622/

diastuti, 1. A. M. S., & Saukah, A. (2017). Formative assessment in EFL
classroom practices. Bahasa dan Seni: Jurnal Bahasa, Sastra, Seni dan
Pengajarannya, 45(1), 50-63.
https://doi.org/10.17977/um015v45i12017p050

Buepun-Buepun 1Bunpuijg ediD yeH

S NEn yIl1w e

Y-amanishi, H., Ono, M., & Hijikata, Y. (2019). Developing a scoring rubric for L2
summary writing: A hybrid approach combining analytic and holistic
assessment. Language Testing in Asia, 9(1), 1-15.

https://doi.org/10.1186/s40468-019-0087-6

neixeysn

Jagquuins ueyingaAusw uep ueywnjuesuaw edue) (ul SN} eAIey yninjes neje uelbeqgas diynbusw Buele|iq 'L

nery wisey[ JrreAg uejng jo AJISI3ATU) dDTWER[S] 3}B)S


https://doi.org/10.1080/00405840802577569
http://eprints.qut.edu.au/84622/
https://doi.org/10.17977/um015v45i12017p050
https://doi.org/10.1186/s40468-019-0087-6

APPENDIX 1
Research Instrument (Test)

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
..u. :ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
Kf .u: a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

UIN SUSKA RIAU
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P%e-Test for Class XI1.5
Tgeme: Cinderella
‘ﬁfne: 90 minutes
1; Instructions:
;1. please write a narrative text based on the theme "Cinderella”.
2. Your story should be 200-250 words long.
E3. Rewrite the Cinderella story in your own words. Include:
a. Introduction of characters and setting (Orientation)
b. The main problem Cinderella faces (Complication)
c. How the problem gets solved (Resolution)

nely eysng

d. Pay attention to:
1) Grammar (correct tenses, subject-verb agreement)
2) Vocabulary (varied and appropriate word choice)
3) Mechanics (spelling, punctuation, capitalization)
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P%e-Test for Class X1.2

Tgeme: Cinderella

‘ﬁfne: 90 minutes

1; Instructions:
;1. please write a narrative text based on the theme "Cinderella”.
2. Your story should be 200-250 words long.

<3. Rewrite the Cinderella story in your own words. Include:

g a. Introduction of characters and setting (Orientation)
& b. The main problem Cinderella faces (Complication)
A ¢. How the problem gets solved (Resolution)

c d. Pay attention to:

1) Grammar (correct tenses, subject-verb agreement)
2) Vocabulary (varied and appropriate word choice)
3) Mechanics (spelling, punctuation, capitalization)
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a. Content: Clear plot with orientation, complication, resolution
b. Organization: Logical flow with smooth transitions
c. Language: Accurate grammar and varied sentence structure

e. Mechanics: Proper spelling and punctuation

1. please write a narrative text based on the theme "Snow white".
d. Vocabulary: Precise word choice

<3. Use the Analytical Rubric (provided) to guide your writing Focus on these

2. Your story should be 200-250 words long.
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_U\II Hak Cipta Dilindungi Undang-Undang

..u. ;ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

AU.. h.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
/\h_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

R RTAL 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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_U\II Hak Cipta Dilindungi Undang-Undang

..u. ;ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

ff h.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
/\D b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

onsusanay 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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APPENDIX 2
Students Document Pre-Test and

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
..u. ;ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
ff h.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Document students’ work class XI.5 Pre-test

© Ha

Itan Syarif Kasim Riau

7\ Hak Cipta Dilindungi Undang-Undang
..Lcm.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

Mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/eh b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Hak Cipta Dilindungi Undang-Undang

..u__.—m.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
H{|) b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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7\ Hak Cipta Dilindungi Undang-Undang
..Lcm.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
Mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/eh b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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7\ Hak Cipta Dilindungi Undang-Undang
..hcm.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

Mf .nm m._um:mchm::m:<mc:ﬁc_a_ﬁmvm:=:@m:Um:aamrm:.um:m_Em:,um:::wm:memm_Emm:__um:<cm::m:_mvoqm:._um::_mwm:_q-:xm”m::é.m:m:mcmEEmmm_m:.
In/eh b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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7\ Hak Cipta Dilindungi Undang-Undang
..Lcm.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

Mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/eh b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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7\ Hak Cipta Dilindungi Undang-Undang
..u__.—m.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

mf .nm m._um:mc%m::m:<mc:ﬁc_a_6vm:==@m:Um:&amrm:.um:m_Em:,Umzc_mwmzmemm_Emm:__um:<cm::m:_muoqm:._um::_mwm:x_,Exmﬁm_._zE.mcm:mcmEEmmm_m:.
In/_.w_n b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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UIN SUSKA RIAU

©

Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



©

7\ Hak Cipta Dilindungi Undang-Undang
.u__._...l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

Sultan Syarif Kasim Riau

Mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/_._\_n b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

ORISR 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



Sultan Syarif Kasim Riau

7\ Hak Cipta Dilindungi Undang-Undang
.u__._...l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
Mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.

b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2:())
- mic 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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UIN SUSKA RIAU

Documents Students’ work class XI.2 Post-test

© Ha

Itan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

..hcm.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
Mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
H{|) b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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UIN SUSKA RIAU

©

Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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UIN SUSKA RIAU

Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang
1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.

b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



©

7\ Hak Cipta Dilindungi Undang-Undang
..u__.—m.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

mf .nm m._um:mc%m::m:<mc:ﬁc_a_6vm:==@m:Um:&amrm:.um:m_Em:,Umzc_mwmzmemm_Emm:__um:<cm::m:_muoqm:._um::_mwm:x_,Exmﬁm_._zE.mcm:mcmEEmmm_m:.
In/_.w_n b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

Sultan Syarif Kasim Riau




Appendix 3
Students Score

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
..u. ...ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
f.— .n: a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

UIN SUSKA RIAU
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Score of Students’ Pre-Test and Post-Test in Class XI.5

2
Q)
NO | Respondents Pre-test XI1.5 Post-test X1.5 | Gained Score
% | Student 1 72 85 13
2 | Student 2 75 89 14
3 Student 3 70 83 13
4 Student 4 78 88 10
5 Student 5 74 86 12
6 | Student6 80 89 9
7 | Student 7 77 88 11
8 | Student 8 80 87 7
9 Student 9 79 89 10
40 | Student 10 73 84 11
I1 | Student 11 78 88 10
12 | Student 12 80 87 7
13 | Student 13 77 90 13
14 | Student 14 81 89 8
15 | Student 15 76 86 10
16 | Student 16 82 89 7
17 | Student 17 79 85 6
18 | Student 18 75 90 15
19 | Student 19 80 89 9
20 | Student 20 74 88 14
21 | Student 21 82 91 9
22 | Student 22 80 86 6
23 | Student 23 79 88 9
24 | Student 24 83 91 8
25 | Student 25 75 86 11
26 | Student 26 78 88 10
27 | Student 27 81 90 9
28 | Student 28 72 85 13
29 | Student 29 76 87 11
30 | Student 30 70 83 13
81 | Student 31 76 86 10
32 | Student 32 79 88 9
‘33 | Student 33 73 84 11
Student 34 76 87 11
Student 35 80 89 19
Student 36 77 88 11
Student 37 79 89 10
2856 3235 389

nery wisey| _;!.lL’;‘;gCHL’gI%ﬁ.
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ﬁj}: Score of Students’ Pre-Test and Post-Test in Class XI.2
NO | Respondents | Pre-Test XI1.2 | Post-Test XI.2 | Gained Score
© 1 | Student 1 71 75 4
v 2 | Student 2 74 78 4
= 3 | Student 3 69 72 3
— 4 | Student 4 77 81 4
5 | Student5 73 77 4
—6 | Student 6 79 83 4
~ 7 | Student 7 76 80 4
-~ 8 | Student 8 75 79 4
29 | Student 9 78 82 4
10 | Student 10 72 76 4
11 | Student 11 77 81 4
12 | Student 12 79 83 4
13 | Student 13 76 80 4
14 | Student 14 80 84 4
15 | Student 15 75 79 4
16 | Student 16 81 84 3
17 | Student 17 78 82 4
18 | Student 18 74 78 4
19 | Student 19 79 83 4
20 | Student 20 73 77 4
21 | Student 21 81 84 3
22 | Student 22 79 82 3
23 | Student 23 78 81 3
24 | Student 24 82 85 3
»25 | Student 25 74 78 4
26 | Student 26 77 81 4
~27 | Student 27 80 83 3
28 | Student 28 71 75 4
~29 | Student 29 75 79 4
30 | Student 30 69 72 3
©31 | Student 31 75 79 4
=32 | Student 32 78 81 3
=33 | Student 33 72 76 4
34 | Student 34 75 79 4
=35 | Student 35 79 83 4
=36 | Student 36 76 80 4
1237 | Student 37 78 82 4
z 2815 2954 139
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;f Comparative Data Pre-Test and Post-Test Result in XI.5 and
Z XI.2 Classes
= Class X1.5 Class X1.2
“ No Name Pre-Test Post-Test Pre-Test | Post-Test
~ 1 [Student 1 72 85 71 75
~ 2 |Student 2 75 89 74 78
— 3 |Student 3 70 83 69 72
— 4 |Student 4 78 88 77 81
¢ 5  [Student 5 74 86 73 77
© 6 |Student6 80 89 79 83
= 7 |Student 7 77 88 76 80
8 |Student 8 80 87 75 79
— 9 [Student 9 79 89 78 82
< 10 [Student 10 73 84 72 76
11 [Student 11 78 88 77 81
12  [Student 12 80 87 79 83
13 [Student 13 77 90 76 80
14 [Student 14 81 89 80 84
15  [Student 15 76 86 75 79
16  [Student 16 82 89 81 84
17  [Student 17 79 85 78 82
18  [Student 18 75 90 74 78
19  [Student 19 80 89 79 83
.20  [Student 20 74 88 73 77
221 [Student 21 82 91 81 84
% 22 [Student 22 80 86 79 82
© 23 [Student 23 79 88 78 81
=~ 24  |Student 24 83 91 82 85
=25  |Student 25 75 86 74 78
CI26  [Student 26 78 88 77 81
=27  [Student 27 81 90 80 83
© 28 [Student 28 72 85 71 75
=29 |Student 29 76 87 75 79
=30 |Student 30 70 83 69 72
31 [Student 31 76 86 75 79
=32 [Student 32 79 88 78 81
2 33 [Student 33 73 84 72 76
~ 34  |Student 34 76 87 75 79
< 35 [Student 35 80 89 79 83
=.36 [Student 36 77 88 76 80
.37 |Student 37 79 89 78 82
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Appendix 4
Documentations

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
..u. :ﬁ 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
Kf .n: a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

UIN SUSKA RIAU



Sultan Syarif Kasim Riau

_u.\II Hak Cipta Dilindungi Undang-Undang
..u. :ﬁ 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

Kf .n: a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
I/\b b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

OROeR XTAL 2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



ity of Sultan Syarif Kasim Riau
_u\/l Hak Cipta Dilindungi Undang-Undang

:u. ._..ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

.. .n.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah
.Il/\b b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusarnay 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau



AL-QURAN -

AL-KITRB "

~LITERAS

/v.i.m Sultan Syarif Kasim Riau

_U\II Hak Cipta Dilindungi Undang-Undang
..u. ;ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
ff h.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
I,/\D b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

UIN SUSKA RIAU



APPENDIX 5
Recommendation L atter

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
..u. :ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
Kf .u: a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

UIN SUSKA RIAU



n Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

..u__.__“ - 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
mr .nn a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
In/eh_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

UIN SUSKA RIAU
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UIN SUSKA RIAU

Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang
1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.

b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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UIN SUSKA RIAU

© f Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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UIN SUSKA RIAU

©

n Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



©

7\ Hak Cipta Dilindungi Undang-Undang
..u__._m.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

mr .nn a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
In/eh_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

Itan Syarif Kasim Riau




©

7\ Hak Cipta Dilindungi Undang-Undang
..Lcm.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

ultan Syarif Kasim Riau

Mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
l/eh b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



©

7\ Hak Cipta Dilindungi Undang-Undang
..u__._m.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

mr .nn a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
In/eh_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

rif Kasim Riau




©

7\ Hak Cipta Dilindungi Undang-Undang
..u__._m.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

mf .nm m._um:mcm_um::m:<mc:ﬂ=_a_6um:==mm:Um:amamrm:.vm:m_am:,um:z:wm:xm&mm_amm:._um:<cm::m:_mucqm:._um:::mm:_A_,Exmﬁm_._za.mcm:wcmEEmmm_m:.
In/_.w_n b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.

f Sultan Syarif Kasim Riau




tan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

..hcm.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
Mf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
H{|) b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsusaray 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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UIN SUSKA RIAU

©

Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
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In/e_n b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
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