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ABSTRACT 

Feri Dwi Andianto (2025): The Effect of Mind Mapping Technique on 

Student’s Ability in Writing Narrative Text at 

Second Grade Vocational High School Taruna 

Pekanbaru 

 

Writing is one of the important skills to be taught to students. The ability 

to write must be learned consciously by students and it is expected that students 

can write well. The objective of the research was to find out the significant 

difference in writing narrative text between students taught with and without the 

use of mind mapping strategy at Vocational High School Taruna Pekanbaru. This 

research was categorized into quasi experimental research. The population of the 

research was the second-grade students of Vocational High School Taruna 

Pekanbaru academic year 2024/2025. This study divided the groups into 

experimental and control classes; the pre-test was given to both groups and the 

mind mapping strategy was only given to the experimental group. The last, post-

test was given to assess the difference between the groups (experimental group 

and control group). This research was conducted from April to May 2025 at 

Vocational High School Taruna Pekanbaru. There were 36 students as samples 

chosen by Cluster Random sampling. They were distributed into two groups 

namely Class XI DPIB as the experimental group and Class XI TAV as the control 

group. The data were obtained by using pretest that was given to both groups 

before the treatment and post-test was given after the treatment. The pre-test data 

and post-test data of both groups were analyzed by using descriptive statistics. In 

analyzing the data, the researcher used The Wilcoxon Test formula calculated by 

using SPSS 20 version. The results of data analysis showed the Z-value of -3.826 

with an Asymp. Sig. (2-tailed) of 0.000 which less than 0.05. So, there was a 

significant difference of writing narrative text ability between students’ who are 

taught without and by using mind mapping technique at Second grade Vocational 

High School Taruna Pekanbaru. 
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ABSTRAK 

Feri Dwi Andianto (2025): Pengaruh Penggunaan Pemetaan Pikiran 

Strategi Kemampuan Siswa Menulis Teks 

Naratif Siswa Tahun Kedua SMK Taruna 

Pekanbaru 

 

Menulis adalah salah satu keterampilan penting yang harus diajarkan 

kepada siswa.Kemampuan menulis harus dipelajari secara sadar oleh siswa dan 

diharapkan siswa dapat menulis dengan baik. Tujuan dari penelitian ini adalah 

untuk mengetahui perbedaan yang signifikan dalam kemampuan menulis teks 

naratif antara siswa yang diajar dengan dan tanpa penggunaan strategi mind 

mapping di SMK Taruna Pekanbaru. Penelitian ini tergolong sebagai penelitian 

quasi eksperimen. Populasi penelitian adalah siswa kelas dua SMK Taruna 

Pekanbaru tahun ajaran 2024/2025. Penelitian ini membagi kelompok menjadi 

kelas eksperimen dan kelas kontrol. Tes awal (pre-test) diberikan kepada kedua 

kelompok, dan strategi mind mapping hanya diberikan kepada kelompok 

eksperimen. Terakhir, tes akhir (post-test) diberikan untuk menilai perbedaan 

antara kedua kelompok (kelompok eksperimen dan kelompok kontrol). Penelitian 

ini dilaksanakan dari bulan April hingga Mei 2025 di SMK Taruna Pekanbaru. 

Sebanyak 36 siswa dijadikan sampel yang dipilih melalui teknik Cluster Random 

Sampling. Mereka dibagi menjadi dua kelompok, yaitu Kelas XI DPIB sebagai 

kelompok eksperimen dan Kelas XI TAV sebagai kelompok kontrol. Data 

diperoleh melalui tes awal (pre-test) yang diberikan kepada kedua kelompok 

sebelum perlakuan, dan tes akhir (post-test) setelah perlakuan. Data pre-test dan 

post-test dari kedua kelompok dianalisis dengan menggunakan statistik deskriptif. 

Dalam menganalisis data, peneliti menggunakan rumus Uji Wilcoxon yang 

dihitung dengan menggunakan SPSS versi 20. Hasil analisis data menunjukkan 

nilai Z sebesar -3.826 dengan Asymp. Sig. (2-tailed) sebesar 0.000, yang lebih 

kecil dari 0.05. Maka, dapat disimpulkan bahwa terdapat perbedaan yang 

signifikan dalam kemampuan menulis teks naratif antara siswa yang diajar tanpa 

dan dengan menggunakan teknik mind mapping di kelas dua SMK Taruna 

Pekanbaru. 
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 ملخّص

تأثير استخدام استراتيجية خرائط التفكير على قدرة (: ٠٢٠٢فيري دوي أنديانتو، )
التلاميذ في كتابة النصوص السردية لدى تلاميذ السنة 

 الثانية في مدرسة تارونا الثانوية المهنية ببكنبارو

يجب تعليمها للتلاميذ. ويجب على  الكتابة هي إحدى المهارات الأساسية التي
التلاميذ أن يتعلموا مهارة الكتابة بوعي، ومن المتوقع أن يتمكنوا من الكتابة بشكل جيد. 
يهدف هذا البحث إلى معرفة الفرق الكبير في القدرة على كتابة النصوص السردية بين 

لذين ما تم تعليمهم به في التلاميذ الذين يتم تعليمهم باستخدام استراتيجية خرائط التفكير وا
. يُصنَّف هذا البحث ضمن البحوث شبه التجريبية مدرسة تارونا الثانوية المهنية ببكنبارو.

للسنة  مدرسة تارونا الثانوية المهنية ببكنباروالصف الثاني في  تلاميذويتكون مجتمع البحث من 
عة تجريبية ومجموعة . وقد تم تقسيم العينة إلى مجموعتين: مجمو 0202/0202الدراسية 

لكلتا المجموعتين، ثم طبُِّقت استراتيجية خرائط التفكير على  ة. أعُطي الاختبار القبلييضبط
أُجري  .لتقييم الفرق بين المجموعتين المجموعة التجريبية فقط. وأخيرا، أجُري الاختبار البعدي

لثانوية المهنية مدرسة تارونا افي  0202هذا البحث خلال شهري أبريل ومايو من عام 
ا، تم اختيارهم باستخدام تقنية العينة العنقودية تلميذ 63وقد بلغ عدد أفراد العينة ببكنبارو. 
كمجموعة تجريبية،  DPIB وتم تقسيمهم إلى مجموعتين: الصف الحادي عشر. العشوائية

ة. وقد تم جمع البيانات من خلال اختبار يكمجموعة ضبط TAV والصف الحادي عشر
يعُطى قبل المعالجة، واختبار بعدي يعُطى بعدها. وتم تحليل البيانات باستخدام الإحصاء  قبلي

الحزمة  باستخدام برنامج الوصفي، واعتمد الباحث في تحليلها على اختبار ويلكوكسون
 Z أظهرت نتائج التحليل الإحصائي أن قيمة .02الإصدار الإحصائية للعلوم الاجتماعية 

، وهي أقل 2.222كانت القيمة الاحتمالية التقريبية )ثنائية الطرف(  ، وأن 6.803-بلغت 
. وبناء على ذلك، يمكن الاستنتاج بأن هناك فرقا ذا دلالة إحصائية في القدرة على  2.22من 

الذين تعلموا باستخدام استراتيجية خرائط التفكير  تلاميذكتابة النصوص السردية بين ال
 في مدرسة تارونا الثانوية المهنية ببكنباروفي الصف الثاني  الذين لم يستخدموها تلاميذوال
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1 

CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

Writing is the way to express ideas in written form using letters, words, 

art, or media, and it requires mental process to express the ideas. Siregar 

(2015) said that ―Written language is perhaps the most difficult of all skills 

to acquire because its development involves the effective coordination of 

many different cognitive, linguistic and psychomotor processes‖ (Siregar, 

2015). 

Writing is activities that can be usefully prepared by working on the 

other skills of listening, speaking, and reading. This preparation can enable 

the use of language, such as English words, that have been previously 

encountered receptively to be applied productively (Wahid & Sudirman, 

2023). 

The process of writing, beyond mere transcription, involves three 

stages: conceptualizing, executing, and revising repeatedly, as much as 

time permits and patience allows. There are many genre texts, among 

others: analytical exposition text, recount text, report text, narrative text, 

hortatory exposition text, discussion text, explanation text, procedure text, 

news item text, review text, description text, argument text and exposition 

text (Hikmah et al., 2020). 
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Mastering written language is often considered one of the most 

challenging skills to acquire, as it requires the successful coordination of 

various cognitive, linguistic, and psychomotor processes (Maulany, 2013) 

Vocational High School Taruna Pekanbaru is one of senior high schools 

in Riau Province. Vocational High School Taruna Pekanbaru adapts 

curriculum 2013 Revision 2017. Based on the standard competence stated 

in the syllabus of writing is to comprehend some types of text related to 

genre-based approach such as narrative, procedure, argumentative, 

descriptive, and so on. Based on the syllabus, the aims of teaching writing 

in eleventh grade of vocational high school are understanding the meaning 

of written exposition text, descriptive, narrative and explanation text. It 

can be stated that texts taught at the eleventh grade of senior high school in 

the second semester are narrative. narrative text is a piece of text tells a 

story and, in doing so, entertains or informs the reader or listener. It means 

that narrative text is tells a story in form text the important and for give 

information to the reader and listener. Narrative text is a type of text 

talking about a series of event that happened to a person or a character. 

The character can be a person, animal, plant, or thing (Suhartini, 2016). 

Based on preliminary interview with the English teacher at Vocational 

High School Taruna Pekanbaru, especially a teacher of the eleventh-grade 

student. the researchers found the following phenomena: Some of the 

students not understand how to organize their ideas in writing, they still 

convey for connecting one paragraph to another paragraph, some of 
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students were not confident in their writing ability, some of the students 

are still confused in determining the structure of the text when writing and 

some of the students still have low scores in writing ability. This is also 

supported by the information provided by the teacher, who stated that a 

formative assessment on narrative text had already been administered. 

However, the learning objectives related to students’ ability in writing 

narrative text had not been fully achieved. Therefore, a new instructional 

technique is needed to enhance students’ writing ability in narrative text. 

To solve the students’ problem, the researcher has an option in teaching 

technique, one technique that can be used to help students’ write is mind 

mapping. Mind mapping is a technique of utilizing the whole brain with 

graphic means to form impression (Santri et al., 2020). 

Mind mapping can inspire students to write descriptive text, enhance 

their ability to create better descriptive writing, expand their vocabulary 

and creativity, and make it easier for them to organize their ideas (Rahman 

& Hasan, 2024). 

Mind Mapping is very necessary to train students to write narrative so 

that they can express the main ideas that will be stated in the narrative 

essay text. In this way, the narrative text can be coherent and neatly 

arranged so that it is clear what should come first and end (Febriani et al., 

2024). 

Mind Mapping is very necessary to train students to write narrative so 

that they are able to express the main ideas that will be stated in the 
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narrative essay text. In this way, the narrative text can be coherent and 

neatly arranged so that it is clear what should come first and end. 

Mind map is a powerful tool which represents any information in a 

form of visual frameworks, using words, images, and numbers". They only 

need some keywords, some branches, imagination, color, and pictures to 

create mind mapping (Nur Ahmad Tantri Narayana Diharja, 2019). 

The difference of this research is, the researcher conducted the research 

at a Vocational High School, where students are less interested in learning 

English. The researcher gives an option to using the mind mapping 

technique to engage students in learning English, especially in writing 

narrative texts. 

The researchers considered mind mapping an effective technique for 

students in writing narrative texts according to the correct generic structure. 

This technique was believed to make students more creative, enjoy the 

writing process more, and write narrative texts more easily. 

Based on the explanation, the researcher is interested in conducting 

research entitled: “The Effect of Mind Mapping Technique on 

Student’s Ability in Writing Narrative Text at Second Grade 

Vocational High School Taruna Pekanbaru”  

B. Problem 

1. Identification of the Problem 

Based on the background of the problem and the observed 

phenomena, several problems can be discerned in this research: 
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a. Students do not understand how to organize their ideas in writing; 

they still convey for connecting one paragraph to another 

paragraph; 

b. Students are not confident in their writing ability; 

c. Students are still confused in determining the structure of the text 

when writing;  

d. Students still have low scores in writing ability. 

2. Limitation of the Problem 

After describing the identification of the problems above, there are 

many problems on students’ ability in writing. Thus, the researchers 

need to limit and only to discuss on research problems ―The Effect of 

Mind Mapping Technique on Student’s Ability in Writing Narrative 

Text at Second Grade Vocational High School Taruna Pekanbaru‖ 

3. Formulation of the Problem 

Based on limitation of the problem above, thus problem of this 

research can be formulated the following questions:  

a. How is students’ ability in writing narrative text who are taught by 

using mind mapping technique at Second grade Vocational High 

School Taruna Pekanbaru? 

b. How is students’ ability in writing narrative text who are taught 

without using mind mapping technique at Second grade Vocational 

High School Taruna Pekanbaru? 
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c. Is there any significant difference of writing narrative text ability 

between students’ who are taught without and by using mind 

mapping technique at Second grade Vocational High School Taruna 

Pekanbaru? 

C. Objectives and Significances of the Research 

1. Objective of The Research 

From the formulation of the problem, the reseacher carried out this 

research for several objectives as follows:  

a. To find out the student’s ability in writing narrative text who are 

taught by using mind mapping technique at Second grade 

Vocational High School Taruna Pekanbaru; 

b. To find out the student’s ability in writing narrative text who are 

taught without using mind mapping technique at Second grade 

Vocational High School Taruna Pekanbaru; 

c. To examine whether there is any significant difference of writing 

narrative text ability between students’ who are taught without and 

by using mind mapping technique at Second grade Vocational High 

School Taruna Pekanbaru. 

2. Significance of the Research 

There are several significant in this research:  

a. These research findings are also expected useful and valuable, for 

the teachers of English at Second grade Vocational High School 

Taruna Pekanbaru. If the results of the study show that there is a 
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significant effect, so become a guide for teachers using mind 

mapping technique as a strategy in learning.  

b. Besides, this research can support and motivate students’ ability in 

writing narrative text using mind mapping Technique in learning.  

c. Finally, this research is also expected to be useful for the next 

researchers using this research as a reference for research using the 

same topic but in a wider scope and with more samples. 

D. Definition of the Terms 

1. Effect 

The definition of effect (NOUN) is as follows: ―An effect is a 

change that is caused in a person or thing by another person or thing‖ 

(Ummah, 2019). Effect is the result of an action, as in those ―cause 

and effect‖ papers you might write in English class. Your topic could 

be how your late-night tuba playing (cause) has driven your roommate 

insane (effect). 

2. Mind Mapping Technique 

Mind mapping is a technique note created by is memory expert of 

English, Tony Buzan. This technique is constituted by result research 

into that way of brain process and information of keep information is 

not linearly, phase for the shake of phase, but brain of keep 

information and process information at random. From other side that, 

brain of keep information in the form of picture, and non in the form of 
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article or letter. This technique is very good for doing record-keeping, 

brainstorming, and to recollect items studied (Ari, 2016). 

3. Writing 

Writing is a basic language skill, as important as speaking, 

listening and reading. writing is an intellectual activity of finding the 

ideas and thinking about the way to express and arrange them into a 

statement and paragraph that is clear to be understood by the people. It 

indicates that the students are expected to explore the ideas and 

arranging into good paragraph (Rezmah et al., 2020) 

4. Narrative Text 

According to Mulia (2013), A narrative is a text that tells the story 

of an incident or event, where a character or characters face challenges 

and find solutions related to them. It concludes by presenting a 

sequence of events involving the characters (Qatrinada & Apoko, 

2024). 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoretical Framework 

1. Writing 

a. Writing Ability 

Writing is seen as a product constructed from the writer’s 

command of grammatical and lexical knowledge. As a result, 

writing is a result that is got by a process to construct some aspects 

of writing like grammatical and writer knowledge or experience. 

Process writing gives students the opportunity to use both 

expressive writing and to use writing as a tool for learning and 

thinking, let the students think with a pen in their hand (Sitepu & 

Conny, 2022). 

Purpose is the reason or reasons why a person composes a 

particular piece of writing. Focusing on purpose as one writes helps 

a person to know what form of writing to choose, how to focus and 

organize the writing, what kinds of evidence to cite, how formal or 

informal the writing style should be, and how much should be 

written (Copeland, 2012). Explanations of the eleven types of 

writing purpose are listed below: 
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a. Express 

In expressive writing, the writer's purpose or goal is to put 

thoughts and feelings on the page. Expressive writing is 

personal writing. We are often just writing for ourselves or 

for close friends. Usually, expressive writing is informal, 

not intended for outside readers. Journal writing, for 

example, is usually expressive writing. 

b. Describe 

Descriptive writing portrays people, places, things, 

moments and theories with enough vivid detail to help the 

reader create a mental picture of what is being written about. 

By appealing to the five senses an original, unique, and 

creative way, the writer does not tell the audience that the 

flower is beautiful; it shows them the flower is beautiful. 

c. Explore or Learn 

In exploratory writing, the writer's purpose is to ask key 

questions and reflect on topics that defy simple answers. In 

those topics where intuition and reflection are more 

important than rational analysis or argumentation, writers 

focus more on their journey of discovery than on any 

definite answers. In exploratory writing, your readers are 

companions, sharing your journey of discovery, listening to 

your thoughts and reflections. 
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d. Entertain 

As a purpose or goal of writing, entertaining is often used 

with some other purpose--to explain, argue, or inform in a 

humorous way. Sometimes, however, entertaining others 

with humor is our main goal. Entertaining may take the 

form of a brief joke, a newspaper column, a television 

script or an Internet home page tidbit, but its goal is to relax 

our audience and share some story of human foibles or 

surprising actions. 

e. Inform 

Writing to inform is one of the most common purposes for 

writing. Most journalistic writing fits this purpose. A 

journalist uncovers the facts about some incident and then 

reports those facts, as objectively as possible, to his or her 

readers. 

f. Explain 

Writing to explain, or expository writing, is the most 

common of the writing purposes. The writer's purpose is to 

gather facts and information, combine them with his or her 

own knowledge and experience, and clarify for some 

audience who or what something is, how it happened or 

should happen, and/or why something happened. 
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Effective writing ability can be categorized into various groups 

and components. These are generally divided into five key areas: 

grammar, mechanics, vocabulary, content, and organization (Risan 

& G, 2019). 

1) Grammar 

Grammar concerns about the ability to write correct and 

appropriate sentences. The writer has to give attention for 

preposition, tenses such as using of verbs, nouns, adjective, 

also conjunction and articles. 

2) Mechanics 

It is related with the ability to use correctly words to the 

written language such as using of capitalization, 

punctuation, spelling. It is very important to lead the readers 

to understand or recognize what the writer means to express. 

3) Content 

The content of writing is about the ability to think creatively 

and develop thoughts, excluding all irrelevant information. 

It should be clear to the readers. So, they can understand 

what the messages convey and gain information from it. 

4) Vocabulary 

Vocabulary is an essential part of compose writing. The 

writes need vocabulary mastery well to express or write 

their ideas. The effective using of words or vocabulary in 
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writing must be relevant with the topic to let the readers 

perceive and feel it. 

5) Organization 

Organization is the ability to develop ideas and topic which 

relevant in a united form. On the other hand, it concerns in 

ways of writer to arrange and organize the ideas or 

messages in writing. 

Writing ability is a set of skills required to effectively convey 

ideas, thoughts, and information through written language. It is a 

multidimensional competence that involves various key 

components, such as grammar, vocabulary, writing mechanics, 

content, and organization. Each of these components collectively 

contributes to the quality and clarity of the writing. 

b. Process of Writing 

Writing is not easy thing to do. Writing ability can be developed 

by practice. And their step in writing process. In fact, there are 

three main stages of the writing process: preparing to write, 

drafting, and revising (Brown & Hood, 1993). 

Writing is as vital a skill as any other. Although it may be 

neglected due to the lack of experience in formal academic writing 

by many inexperienced or poorly trained EFL teachers, writing 

remains an essential aspect of language learning (Martínez et al., 

2020) 
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Graves in Andrew the process of writing are prewriting, drafting, 

revising, editing, publishing and sharing (Asiva Noor Rachmayani, 

2015). 

a. Prewriting 

The goal here is to generate ideas. Listing, brainstorming, 

outlining, silent thinking, conversation with neighbor, or 

power writing are ways to generate ideas. 

b. Drafting 

Drafting is the writer’s first attempt to capture ideas on paper. 

Quantity here is valued over quality. If done correctly, the 

draft is a rambling, disconnected accumulation of ideas. Most 

of the writing activities in the classroom involve just these 

first two steps. Only those drafts that students feel are 

interesting or of value should be taken to the next step. 

c. Revising 

This is the heart of the writing process. Here a piece is 

revised and reshaped many times. Revising is where you 

shape the blob, adding parts, taking parts away, adding parts 

and continual molding and changing. Here you look flow and 

structure. You reread paragraphs and move things around. 

d. Editing 

This is the stage where grammar, spelling, and punctuation 

errors are corrected. A word of caution: The quickest way to 
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run a good writing project or damage a writer is to insist that 

step 4 be included in step 1, 2, or 3. If writers are editing of 

worrying about mechanics at the prewriting, drafting, and 

revising stages, the flow of ideas and the quality of writing 

suffers. 

e. Publishing and Sharing 

This is where students’ writing is shared with an audience. 

Writing becomes real and a live at this point. Publishing can 

involve putting together class books, collections of writing, 

school or class newspapers, school, or class magazines, or 

displaying short samples of writing in the hall or out in the 

community. 

The writing process is a complex and ongoing activity that 

involves several key stages, such as prewriting, drafting, revising, 

editing, and publishing. This process is not linear but rather 

dynamic and flexible, with writers often moving between these 

stages. 

c. Teaching Writing 

Writing is considered a complex process of putting ideas down 

on paper that transform thoughts into words. To teach writing, 

teachers need approaches that help them during the teaching and 

learning process; since the approach is essential, particularly in 

teaching writing (Amelia & Hidayat, 2021). 
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Writing tends to increase retention and makes available a source 

for later reference. It provides students with physical evidence of 

his achievements and becomes a source whereby he can measure 

his improvement (Vandermeulen et al., 2020). 

The primary reason for teaching writing is that it is an essential 

language skill, equally important as speaking, listening, and 

reading. Students must learn how to write letters, compile reports, 

and understand specific writing conventions such as punctuation 

and paragraph structure. While students may have different reasons 

for learning to write, teachers play a crucial role in helping them 

improve their writing ability, as they have an important task in 

guiding students through this process (Harmer 1998), Harmer 

mentions the task writing is the following: 

a. Demonstrating 

Teachers must able to draw these features to their attention. 

In whatever way students are made aware of lay out issues or 

the language uses to perform certain written function. 

b. Motivating 

Is one of our principal roles in writing tasks will be a to 

motivate the students, creating the right conditions for the 

generation of ideas, persuading them of the usefulness of the 

activity, and encouraging them to make as much effort as 

possible to maximum benefit. 
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c. Supporting 

Teacher needs to be extremely supportive when students are 

writing in class, always available, and prepared to help 

students overcome difficulties. 

d. Responding 

When responding, we react to the content and construction of 

a piece supportively and often make suggestion for its 

improvement. 

e. Evaluating 

When evaluating our students’ writing for test purposes, we 

can indicate where they wrote well and where they made 

mistakes, and we any award grades. 

Writing is a complex process that involves transforming ideas 

into written words. To teach writing ability, teachers need an 

effective approach in the learning process, as the right approach is 

crucial in developing students' writing abilities. Writing not only 

enhances retention but also provides a source for future reference 

and serves as physical evidence of a student's achievements, which 

can be used to measure their progress. Writing is an essential 

language skill, equally important as speaking, listening, and 

reading. Therefore, teachers play a key role in helping students 

develop their writing ability by guiding them through the various 

stages and writing conventions required. 
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d. Writing Narrative Text 

Narrative is a text that tells the story of an incident or event, 

where a character or characters face challenges and find solutions 

related to them. It concludes by presenting a sequence of events 

involving the characters (Fadilah et al., 2016). 

Narrative text is a type of writing that presents a sequence of 

events in chronological order. It has unique characteristics and 

components that distinguish it from other types of text. Narrative 

texts follow a story structure, including elements such as setting, 

characters, conflict, plot (rising action, climax, falling action), and 

resolution (Madu, 2024). 

Narrative is a unique type of text that describes events with 

unexpected or problematic outcomes, aiming to entertain and 

educate the reader or listener. Examples of narratives include 

novels, poems, comics, movies, and more. This type of text 

typically uses the Simple Past Tense (Lubis, 2014). 

The purpose of narrative text is to amuse or entertain the readers 

with actual or imaginary experiences in difference ways. Narrative 

always deals with some problems which lead to the climax and 

them turn into a solution to the problem. Seven main elements of 

fiction are defined below followed by a sample of questions to help 

readers uncover meaning of a given narrative (Lewis Writing 

Center, 2021). 
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a. Theme 

Theme is perhaps the most important literary concept because 

it is the overarching idea that the writer of the story wants to 

reader to understand. All other literary concepts are used to 

create theme. 

b. Plot 

Plot is the structure of the narrative as it moves through time. 

Most narratives (but not all) follow this traditional plot 

structure. It consists of the exposition (introduction of setting 

and characters), rising action (events that build conflict for the 

protagonist), climax (tension of conflict reaches highest, most 

intense point), falling action (the events following the climax), 

and denouement (the resolution of conflict). 

c. Characters 

Characters are the people involved in the narrative. The 

process by which a writer creates a character is called 

characterization. The main or central character, often 

considered the hero, is called the protagonist. The main 

character who opposes the protagonist is the antagonist, 

sometimes considered the villain. 

d. Conflict 

Conflict refers to the issue or problem characters in a story are 

confronted by. The narrative is structured around how the 
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characters face the conflict. The four general types of conflicts 

are:  

1) Person vs. person (a couple going through a divorce);  

2) Person vs. self (protagonist wrestling with depression);  

3) Person vs. nature (protagonist trying to survive a natural 

disaster); and  

4) Person vs. society (protagonist fighting for civil rights).  

The interaction of character and conflict creates the central 

effect of the story and is the main indicator of meaning 

e. Setting 

This element can refer to a time and place the story is set in. 

The location can either work symbolically or it can simply be a 

backdrop for the story to take place in. 

f. Point of View 

Refers to the perspective the story is told from. This element 

includes first-person, third person, and third-person omniscient 

narrators. 

1) First-person narrator: Tells the story from the 

perspective of one or several characters with the word 

―I‖ or ―we.‖ The readers, as if from their own eyes, can 

envision the characters actions. 

2) Third-person limited narrator: Tells the story from an 

outside perspective from the perspective of one of the 
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characters (usually the protagonist). The third-person 

limited narrator can relate events, thoughts, actions, but 

is limited to that single character. 

3) Third-person omniscient narrator: Also tells the story 

from an outside perspective but this narrator is not 

limited to actions and thoughts of one character. 

g. Style 

This element refers to the way the writer uses language 

including diction, voice, tone, sentence style, etc. Paying 

attention to these details allows the reader to identify how and 

why word choice and sentence style, etc. can help create the 

effect and meaning of the story. 

Generic structure is structure in text which usually used by 

learners in target language (Sulistyo, 2013). Generic structure is 

divided into three elements, they are: 

1) Orientation 

It means to introduce the participants or the characters of the 

story with the time and place set. Orientation exists in every 

text type though it has different term. 

2) Complication 

It is such the crisis of the story. If there is not the crisis, the 

story is not a narrative text. In a long story, the complication 
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appears in several situations. It means that some time there is 

more than one complication. 

3) Resolution 

It is the final series of the events which happen in the story. The 

resolution can be good or bad. The point is that it has been 

accomplished by the characters. Like complication, there are 

Major Resolution and Minor Resolution. 

The language features of narrative text are displayed as follows: 

1) Action Verbs 

Action verbs provide interest to the writing. For example, 

instead of the old woman was in his way try the old woman 

barred his path. Instead of She laughed try She cackled. 

2) Written in the first person (I, we) or the third person (he, she, 

they). 

3) Usually past tense. 

4) Connectives, linking words to do with time. 

5) Specific nouns 

Strong nouns have more specific meanings, eg. oak as opposed 

to tree. 

6) Active nouns 

Make nouns do something, example It was raining could 

become Rain splashed down or There was a large cabinet in the 

lounge could become A large cabinet seemed to fill the lounge. 
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7) Careful use of adjectives and adverbs 

Writing needs judicious use of adjectives and adverbs to bring 

it alive, qualify the action and provide description and 

information for the reader. 

8) Use of the senses 

Where appropriate, the senses can be used to describe and 

develop the experiences, setting and character 

9) Imagery 

a. Simile: A direct comparison, using like or as or as though; 

b. Metaphor: An indirect or hidden comparison; 

c. Onomatopoeia: A suggestion of sound through words; 

d. Personification: Giving nonliving things (inanimate) living 

characteristics. 

10) Rhetorical Questions 

Often the author asks the audience questions, knowing of 

course there will be no direct answer. 

11) Variety in sentence beginnings 

2. Mind Mapping Technique 

Mind mapping is a technique note created by is memory expert of 

English, Tony Buzan. This technique is constituted by result research 

into that way of brain process and information of keep information is 

not linearly, phase for the shake of phase, but brain of keep 

information and process information at random. From other side that, 
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brain of keep information in the form of picture, and non in the form 

of article or letter (Ari, 2016) 

Mind map, note-taking tool, learning tool, teaching tool, thought 

organizer, information organizer, thought map, graphic organizer, 

post-reading complementary activity, pre-writing preparation activity, 

visual learning tool, presentation, business life, revealing prior 

knowledge It is used in areas such as revealing an individual’s 

thoughts on a subject for evaluation purposes (Yorulmaz et al., 2021). 

Buzan promoted that mind map notes can be quickly and easily 

transformed into essays, presentations, and other creative or 

communicative form, then, it can increase the clarity of analytical 

through, and it grows delight in accumulating knowledge. 

Furthermore, mind map has four essential characteristics (Buzan, 

1994), as follows: 

a. The subject of attention is crystalized in a central image; 

b. The main themes of the subject radiate from the central image 

as branches; 

c. Branches comprise a key image or key word printed on an 

associated line. Topics of lesser importance are also 

represented as branches attached to higher level branches; 

d. The branches from a connected nodal structure. 

The following picture illustrates the form of mind mapping. 
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There are at least 7 advantages of mind mapping technique for 

students (Buzan, 2011): 

1) Making Notes 

Mind maps are useful ways for students to make notes toward 

information received. This technique helps students to take note 

about important information by using key words only, and then 

make connections between facts and ideas visually to keep all 

information received together on one sheet. Then, when students 

review the notes, they will remember the information quickly. 

2) Planning an Essay 

Mind map helps the writer generate more ideas quickly and, with 

the radial structure, the writer can quickly see the connecting 

topics, main paragraphs, and structure. This technique helps the 

writer makes a realistic plan for essay, and create logical structure 

for the instruction, main sections, and conclusion. It focuses the 

writer’s mind on the message that the writer wants to get across 

and the key information the writer wants to include. 
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3) Studying for Exams 

By using mind mapping, studying and exams will be helped by 

providing simply review of the notes for each subject. Mind 

mapping creates the key information that the students need to 

remember. 

4) Creative Inspiration 

Mind maps have the same concept as the brain working system. 

The meaning that people have in their thought-could be an image, 

a word or feeling-have many ways in connecting ideas. Mind 

maps are the way of representing this process on paper. So, when 

students use mind mapping, they should note down any ideas that 

are in their head-no matter how crazy or random it is. This is 

where the best creative inspiration comes from. 

5) Problem Solving 

If students have obstacles that need to overcome, mind mapping 

can help the students to see things clearly. When the students have 

a problem, they often be panic, meaning that their heart starts 

beating faster and they feel stressed. Instead of forcing their mind 

to find the solution, mind mapping helps them to open many 

possibilities and options to solve the problem. Mind maps help the 

students to create many possibilities from their original thoughts. 

For students, when they get solution from it, they should become 
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focused on many options they have, then they must choose the 

quickest/easiest/best one for their problem. 

6) Making Presentation 

In presenting paper at school, commonly students read from sheets 

of notes that make others feel boring. With mind maps, the 

presentation will be a breeze for students. Mind maps provide 

keywords and image that can stimulate students’ memory, so in 

presenting the paper, it will be more conversational way-the 

students can keep eye contact with your audience. 

7) Group Study 

Group study can be a fun way for students to share their 

knowledge. Mind map can help the students to get a brainstorming 

session. First, the students have to make their individual mind map 

or their thoughts on the topic. Then, they can join with their 

friends. They can combine their ideas and peers without losing 

their personal insights on the topic by creating new mind maps. 
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Furthermore, Buzan explains the benefits of using mind mapping, 

as follows: 

Table II. 1.  

Advantages of Mind Mapping Technique 

Uses Benefits 

Learning 1) Reduce those 'tons of work'; 

2) Feel good about study, revision, and exams; 

3) Have confidence in our learning abilities. 

Over Viewing 1) See the whole picture, the global view, at once;  

2) Understand the links and connections. 

Concentrating 1) Focus on the task for better results; 

2) Using all your cortical skills attracts your 

attention. 

Memorizing 1) Easy recall; 

2) 'See' the information in your mind's eye. 

Organizing  1) Easy recall; 

2) Be on top of all the details for parties, holidays, 

projects, or any other subject. 

Presenting Speeches are clear, relaxed, and alive. You can be at your 

best. 

Communicating  In all forms with clarity and conciseness. 

Meetings  From planning to agenda, to chairing, to taking the 

minutes the jobs are completed with speed and efficiency. 

Training From preparation to presentation, they make the job 

easier and much faster 

Thinking Having a method to analyze thoughts - almost a 'way 

station' for them. 

Negotiating All issues, your position and maneuverability on one 

sheet 

Brain Blooming The new brain-storming in which more thoughts are 

generated and appropriately assessed. 

 

Mind mapping, developed by Tony Buzan, is a diagram that helps 

clarify and develop ideas into written form. Additionally, students can 

benefit from using mind mapping in various ways, including note-

taking, essay planning, exam preparation, enhancing creativity, 

problem-solving, improving concentration, memorization, 

organization, and presentation. 
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Mind mapping technique is considered an effective learning 

strategy to enhance students’ writing ability. In this technique, students 

are encouraged to record or write down key ideas in a systematic and 

structured manner before they begin the writing process. The new 

ideas generated through mind maps or concept maps can be used by 

students to organize and develop their writing. As a result, the writing 

process becomes more manageable and coherent for students 

(Yusrumaida, 2021). 

Mind mapping can help the students create better composition. It 

could be proved from the progress of students‟ ability in writing 

narrative texts. In the second implementation of writing narrative text, 

it can be known that the students‟ composition was better because the 

students had chances to share their knowledge of narrative texts with 

their friends in pair stage and share stage of the first implementation 

of mind mapping (Assrorri, 2005). 

The mind mapping learning method has proven effective in 

enhancing elementary students’ narrative writing ability by helping 

them organize ideas visually and systematically. Research at Sukahati 

Indramayu Elementary School showed significant improvement in 

students’ writing abilities after using mind mapping. This method 

encourages active student participation, promotes better idea 

organization, and aids comprehension. It can be applied across 

subjects and supports both writing development and overall 
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understanding. Therefore, mind mapping offers valuable contributions 

to improving the effectiveness of elementary education and 

curriculum development (Sopian, 2023). 

Mind Mapping is an effective and engaging technique that helps 

students organize ideas from main topics to subtopics, enhances 

creativity using lines and colors, and makes the writing process more 

structured and enjoyable. 

The procedures of mind mapping technique are as follows: 

The procedure of mind mapping technique (Education, 2023), as 

follows: 

a. Prepare a Sheet and Define the Main Theme 

Use a blank sheet (landscape format). Write the main idea or 

story topic in the center (e.g., character name, title, or theme). 

b. Create Main Branches 

Draw main branches from the center to represent narrative 

elements: Characters, Setting, Conflict, Plot, and Theme. 

c. Add Sub-Branches with Details 

Extend sub-branches with specific ideas. For instance: 

Character (traits, goals), Setting (time/place), Conflict 

(internal/external). Use keywords only. 
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d. Use Visuals, Colors, and Symbols 

Include pictures, color codes, and symbols to distinguish 

elements. Colors help memory and structure clarity. 

e. Connect Ideas Logically 

Use arrows or lines to show connections. Thicker lines can 

indicate major ideas; thinner ones for details. 

f. Let Ideas Flow Freely 

Allow brainstorming to happen without strict editing. All ideas 

are welcome at this stage. 

g. Review and Refine 

Go back and reorganize your map. Remove weak ideas, add 

missing ones, and improve layout. 

h. Use the Mind Map as a Writing Guide 

Turn each major branch into a paragraph in your draft. The 

map becomes your story blueprint. 

In addition, (Gupta & Bajpai, 2023) explains the steps that make 

up the concept mapping process as follows: 

a. Planning 

This is the first step in this process and takes place before the 

beginning of the actual group process. At the start of this 

process, the facilitator works with people involved to decide on 

who will participate in the process. Remember it is good to 
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encourage a wide range of relevant people to ensure that 

various viewpoints are taken into consideration. 

b. Statement Generation 

It is after the focus and participant statements have been decided 

that the participants develop a large set of statements. These 

statements that describe the focus form several different aspects. 

Brainstorming is typically used in this process 

c. Statements are Now Structured 

Once generated, the participants organize the statements to check 

if they are related to each other. This is done in two processes - 

sorting and rating. In the first process, each participant sorts the 

statement into piles according to their judgment. In the next 

process, the participants rate each other on some dimension, 

whose focus is decided in the planning. 

d. Statements are Represented 

It is at this point that the stakeholder’s team is ready to make the 

concept map. At this stage statistical analysis is used, the two 

kinds being, multidimensional scaling and cluster analysis. Using 

the first type of analysis each statement is represented as a single 

separate point on the map. In this case the statements that are piled 

together by more participants are put closer to each other on the 

map meaning that the distance between the points on the map 

stands for the degree of interrelationships among the statements. In 
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the second analysis that is called cluster analysis, the outcomes are 

portioned into cluster or groups. The concepts that are grouped 

into a cluster are the ones that are strongly interrelated to each 

other or reflect similar ideas and concepts. A cluster analysis 

represents conceptual domain. 

e. Maps are Utilized 

In this step the stakeholder group uses the maps to address the area 

that they were focusing on earlier. The map that has been created 

is useful in both evaluation and planning. It helps in planning by 

showing the action plan, assessment of needs, planning of the 

group structure or the program development. In the second 

category, it displays the basis for sampling, developing measures 

and/or outcome assessment. 

Furthermore, Borker elaborates the procedure of mind mapping as 

follows: 

a. Use a plain paper that is essentially huge and bring in a collection 

of colored pens to draw with.  

b. Take the chapter that you must study and make a note of the 

central theme in the center of the page. For example - Irony.  

c. Start drawing branches (each with a different color) of the 

different kinds of ironies like situational irony, verbal irony and so 

on, on all sides of the central idea of irony.  
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d. Under each type of irony, draw arrows to map out the basic 

pointers that make up this concept. For example - the definition, 

examples, characters and their traits, etc.  

e. Keep enough space handy to add in more information as you 

brainstorm and come up with more concepts.  

f. Preferably draw pictures that center around each concept. 

Something that will help you associate the idea with the text. The 

brain tends to remember things better when they are presented in 

the visual form. 

After reviewing the procedures suggested by various experts, the 

researcher selected Borker's procedure to be developed and applied in 

this study for several reasons. First, the steps outlined in his procedure 

are easier to identify and put into practice. Second, the procedure is 

better suited to the students' condition and abilities at Vocational High 

School Taruna Pekanbaru. Third, the procedures can be adapted to the 

teaching context. 

B. Relevant Research 

There was two relevant researches provided; first the research 

conducted by Putri & Sujiati, (2021) which entitled ―Mind Mapping to 

Teach Writing in Descriptive Text‖ This research article discussed the 

effectiveness of mind mapping to teach writing descriptive text. In this 

case, the subject of research was 32 students of English Department, 
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Faculty of Teacher Training and Education in Mayjen Sungkono 

University of Mojokerto. This article was aimed to use qualitative pre-

experimental research design. The finding showed a significant different 

score between the pre-test and post-test. It indicated that mind mapping 

was effective to teach writing descriptive text. 

Second, the research conducted by Rezmah et. al (2020) entitled ―The 

Effectiveness of Mind Mapping Technique in Teaching Writing 

Descriptive Text at the 7th Grade of Smp Negeri 5 Alalak in School Year 

2019/2020‖ The purpose of this study is intended to know how effective 

the use of mind mapping technique in teaching writing descriptive text. 

The method of this research is a quantitative with pre-experimental design 

that concist of pretest, treatment, and posttest. After collecting the data, by 

using t-test and score of the one only were compared from the pre-test and 

post-test. The t-test analysis performed on the data students’ score in 

teaching writing descriptive text by using mind mapping comes to finding 

that t-value is 2.056 while the mean score is 13.734. In other words, mind 

mapping technique is effective in teaching writing descriptive text for 7th 

grade of SMP Negeri 5 Alalak school year 2019/2020. The teachers can 

apply this technique to teach writing, to make the students become more 

creative. 

Third, the research conducted by Siregar (2015) entitled ―The Effect of 

Mind Mapping Technique in Writing Narratives Text‖ This study aims at 

investigating the effect of applying Mind Mapping Technique on the 
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students’ achievement in writing narratives. The population of this study 

was the Grade 8 students of Junior High School. This research used a 

mixed method between pre-experimental design particularly one group 

pretest - posttest design and questionnaire and interview techniques. The 

population 474 students were randomly taken as the sample of research. 

The sample was divided into two groups. The first group 44 students as the 

experimental group, while the rest 45 students as the control group. The 

experimental group was taught by applying Mind Mapping Technique. The 

instrument for collecting data was essay test. To obtain the reliability of the 

test, the writer used the inter-rater formula. The data were analyzed by 

using t-test formula. Finally, the results of interviews suggest that the 

students loved this technique because it successfully motivated them to 

write Narrative texts in an enjoyable way, to improve their writing 

Narrative texts, to increase vocabulary and creativity, to arrange sentences 

and organize ideas. It is then recommended that mind mapping technique 

be used in teaching writing in different text types and levels of schooling. 

Fourth, the research conducted by Panggabean et. al (2019) entitled 

―Mind Mapping on Students’ Writing Descriptive Text‖ This research 

focused on students’ writing descriptive text by using mind mapping 

strategy. The research was experimental research that uses one group pre-

test and post-test design with 32 students in experimental and control class 

at Grade VIII Students of SMP N 6 Padang sidimpuan. The data were 

collected from students’ writing test that consists of 32 students for 
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experimental class and 32 students also for control class. The result of the 

research has found from t-test, which is t-count higher than t-table 6.22 ˃ 

1.66. It was concluded that mind mapping strategy has a significant effect 

on the writing descriptive text of students. 

C. Operational Concept 

To provide clarity on the theories employed in this research, the 

researcher will briefly explain the variables involved in the study. This 

research is experimental research in which focuses on gaining the effect of 

mind mapping technique on students’ writing ability of narrative text at the 

second year of Vocational High School Taruna Pekanbaru. Therefore, in 

analyzing the problem in this research, there are two variables used. The 

first is using mind mapping technique which refers to the teacher’s 

technique in teaching writing. The second is the students’ writing ability of 

narrative text at the second year of Vocational High School Taruna 

Pekanbaru. Using Mind mapping technique is an independent variable and 

ability in writing narrative text at the second year of Vocational High 

School Taruna Pekanbaru is a dependent variable. To operate the 

investigation on the variable, the researcher adopted the procedures stated 

by Borker. Thus, the indicators were designed as follows: 

1. The indicators of using mind mapping technique are as follows: 

a. Teacher uses a plain paper that is essentially huge and brings in a 

collection of colored pens to draw with; 
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b. Teacher takes an example of narrative text and makes a note of the 

central theme in the center of the page. For example-Malin 

Kundang; 

c. Teacher starts drawing branches (each with a different color) of the 

components of narrative text like orientation, complication, and 

resolution language, etc., on all sides of the central idea of narrative 

text-Malin Kundang;  

d. Teacher, together with students, unders each point of Malin 

Kundang story, draws arrows to map out the basic pointers that 

make up this concept. For example –the characters and each 

characteristic, where, when, what the conflicts are, how to solve it, 

what the end of the story, etc; 

e. Teacher divides students into 4 groups in which each group 

consists of 4 students; 

f. Teacher asks students to write a mind map about a simple narrative 

text as what teacher has already explained for approximately 20 

minutes; 

g. Teacher asks students to write a simple narrative text based on the 

mind map created for approximately 30 minutes; 

h. Teacher asks students to submit the text; 

i. Teacher together with the students discusses about couple of 

students’ writing-goodness and weakness. 



39 

 

 

2. Based on the limitation of the problem that the text used by researcher 

is narrative text. In addition, the criteria for students’ ability in writing 

narrative text were adopted from the structure of narrative text such as 

purpose, text organization, and language features. Thus, the indicators 

of students’ ability in writing narrative text were designed as follows: 

a. The students can write orientation clearly; 

b. The students can write complication coherently; 

c. The students can write resolution clearly; 

d. The students can use action verb correctly; 

e. The students can use temporal connectives correctly; 

f. The students can use past tense correctly; 

g. The students can use vocabulary appropriately; 

h. The students can use spelling and punctuation correctly. 

D. Assumption and Hypothesis 

1. Assumption 

In this research, the researcher assumes that (1) students’ ability in 

writing narrative text is various, and (2) teaching technique can 

influence students’ ability in writing narrative text. 

2. Hypothesis 

a. There is significant effect of mind mapping technique on students’ 

writing ability of narrative text at the second year of Vocational 

High School Taruna Pekanbaru.  
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b. There is no significant effect of mind mapping technique on 

students’ writing ability of narrative text at the second year of 

Vocational High School Taruna Pekanbaru. 



 

41 

CHAPTER III 

RESEARCH METHOD 

A. Research Design 

This research used quantitative method as a research design. According 

to Cresswel, (2003) quantitative research ―employ strategies of inquiry 

such as experimental and surveys, and collect data on predetermined 

instruments that yield statistical data‖ The type of this research was an 

experimental research an experimental is ―the traditional approach to 

conduct quantitative research, whether it influences an outcome or 

dependent variable‖ (Ramadhana & Allo, 2021). 

In this research, the researcher used a quasi-experimental design. The 

characteristic of quasi experimental have both pre and posttest, 

experimental and control groups, but no random assignment of subjects. In 

conducting this research, two classes of second year of second grade 

Vocational High School Taruna Pekanbaru were participated. The 

researcher assigned the experimental and control treatments, administered 

a pretest to both groups, conducted experimental treatment activities with 

the experimental group only and then administered a posttest to assess the 

differences between the two groups. The researcher used a quasi-

experimental because the researcher just compares groups based on the 

variables in this research. 

This research focuses on two variables: the independent and dependent 

variables. The independent variable (Variable X) refers to the factor that 
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influences other variables, while the dependent variable (Variable Y) 

represents the outcome affected by the independent variable. In this study, 

the independent variable is the use of the mind mapping technique in 

writing instruction, and the dependent variable is the students' writing 

ability in descriptive texts. The research involved both an experimental 

and a control class. The experimental class received instruction using the 

mind mapping technique, along with pre-tests, treatments, and post-tests, 

while the control class was taught without the use of the mind mapping 

technique.  

This research will be designed according to table III.I. 

Table III. 1.  

Quasi-Experimental Design 

Control Group Pre-test No Treatment Post test 

Experimental Group Pre-test Experimental Treatment Post test 

Adapted from (Creswell, 2018) 

B. Location and Time of the Research 

This research was conducted at Vocational High School Taruna 

Pekanbaru. It is on Rajawali Sakti Street No. 90, Binawidya District, 

Pekanbaru City, Riau. This research was carried out in April until May 

2024/2025 academic year. 

C. Subject and the Object of the Research 

The subject of this research is the second-year students of Vocational 

High School Taruna Pekanbaru registered in 2024/2025 academic year. 
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The object of this research was the effect of mind mapping technique on 

students’ writing ability of narrative text. 

D. Population and Sample 

1. Population 

The population of this research is the second-year students of 

Vocational High School Taruna Pekanbaru registered in 2024/2025 

academic year consisting of 261 students out of ten classes. The 

classification of the population can be seen in the table III.2. 

Table III. 2 . 

Total Population of the Second year Students at  

Vocational High School Taruna Pekanbaru. 

Classes Students 

XI T. Geomatika (XI TG) 26 

XI T. Audio Video (XI TAV) 19 

XI T. Kendaraan Ringan 1 (XI TKR 1) 25 

XI T. Kendaraan Ringan 2 (XI TKR 2) 21 

XI Teknik Sepeda Motor (XI TSM) 34 

XI T. Jaringan Komputer dan Jaringan 1 (XI TKJ 1) 27 

XI T. Jaringan Komputer dan Jaringan 2 (XI TKJ 2) 31 

XI T. Jaringan Komputer dan Jaringan 3 (XI TKJ 3) 31 

XI Desain Permodelan dan Informasi Bangunan (XI DPIB) 23 

XI Bisnis Daring dan Pemasaran (XI BDP) 24 

Total Population 261 

Source: Curriculum section of Vocational High School Taruna Pekanbaru 

2. Sample 

In determining the sample, the researcher took two classes as the 

sample by using purposive sampling. In purposive researchers handpick 

the cases to be included in the sample on the basis of their judgement of 

their typicality or possession of the particular characteristics being sought 
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(Louis Cohen, n.d. 2007). One class as a control group that was XI TAV 

and another as an experimental group that was XI DPIB. The researcher 

chooses classes XI DPIB and XI TAV because both classes have a 

balanced writing ability. It means that the subject of this research has the 

same material, the same grade, and the same level of ability in writing. It 

can be figured out at the following table III.3. 

Table III. 3.  

Sample of The Research 

Classes Type Total 

XI DPIB Experimental Class 23 Students 

XI TAV Control Class 19 Students 

Total Sample 42 Students 

Source: Curriculum section of Vocational High School Taruna Pekanbaru 

 

E. Technique of Collecting Data 

Collecting data is a crucial aspect of research as it provides the 

foundation for supporting the study. According to Arikunto (2013), a 

research instrument is a tool or means used by researchers to gather data, 

aiming to make the process easier and to produce results that are complete, 

accurate, systematic, and straightforward to analyze. A well-designed 

instrument assists researchers in obtaining precise data and drawing 

conclusions based on actual conditions. Various techniques can be used 

for data collection, including questionnaires, interviews, observations, and 

tests. 
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1. Pre-Test 

Pre-test gave before treatment. According to Creswell, (2018) pre-

test provide a measure on some attribute or characteristic that you 

asses for participant in an experimental before they receive treatment. 

Pre-test used to collect the data about writing narrative text using mind 

mapping technique of the students’ before giving no treatment to the 

control class. The test was given to class XI DPIB as experimental 

class and class XI TAV as control class. 

2. Treatment 

The treatment was carried out after the pre-test was conducted. The 

experimental group was taught narrative text using the mind mapping 

technique, while control group taught using conventional methodology 

both groups learned the same narrative text content. The writer 

conducted 6 meetings for the treatment. 

1. First Meeting 

For the first meeting Students in both classes was taught the 

basic of understanding from narrative text such as: (1) the 

definition and purpose of narrative text, (2) Generic structure 

and (3) Language feature of narrative text. 

2. Second Meeting 

For the second meeting students in the experiment class were 

taught the definition of the mind mapping technique and how 

to make narrative text using mind mapping technique. 
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3. Third Meeting 

Students in control class were taught how to make a narrative 

text. After students in experiment class knows how to make 

explanation text using the mind mapping technique and 

students in control class knows how to make a narrative text. 

Students did simple mind mapping about fable after 

completing the assignment, students and researchers were 

collaborated to identify the mistake in their essay. 

4. Fourth Meeting 

The researcher instructed make a group and the students to 

create a mind map as creatively as possible based on the given 

narrative fable text. The content of the mind map was required 

to include the generic structure of the narrative text, namely 

Orientation, Complication, Resolution, and Reorientation/Coda. 

Students were also directed to use the materials and tools that 

had been provided. 

5. Fifth Meeting 

The researcher instructed the students to continue create a 

mind map and students and researchers were collaborated to 

identify the mistake. 

6. Sixth Meeting 

The researcher asked the students to sit in groups as previously 

assigned. Each group was then instructed to present the results 
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of their mind mapping to the other students. At the end of the 

presentation, the researcher provided explanations and 

suggestions to the presenting group. 

3. Post test 

Post test gave after teaching several times. It gave both classes. 

Post-test collect the data about ability in writing narrative text using 

roundtable technique of the students’ after giving treatment to the 

experimental class and after giving no treatment to the control class. 

The score of post-tests compared to know the effect of treatment. The 

test gave to class XI DPIB as experimental class and class XI TAV as 

control class. 

Table III. 4. 

Blueprint of Pre-test and Post-test 

Test Instruction Score 

1. Pre-test 1. Make a narrative story about 

Fable 

2. Your writing should consist of 

4 paragraphs  

3. You have 40 minutes to finish 

your narrative story  

4. Do not forget the generic 

structure of narrative text 

(orientation, complication, 

resolution, reorientation/coda-

optional) 

This score as judge by a 

rubric consist of content, 

organization, vocabulary & 

mechanic, grammar 

2. Post-test 1. Make a narrative story about 

Fable 

2. Your writing should consist 

of 4 paragraphs 

3. You have 40 minutes to finish 

your narrative story  

4. Do not forget the generic 

structure of narrative text 

(orientation, complication, 

resolution, 

reorientation/coda-optional) 

This score as judge by a 

rubric consist of content, 

organization, vocabulary & 

mechanic, grammar 
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Table III. 5.  

Writing Score Rubric of Sara Cushing Adapted from Jacobs et.al 

Components of Writing Scores Indicators 

Content 4 Relevant to the topic and easy to understand 

3 Rather relevant to the topic and easy to 

understand 

2 Relevant to the topic but not quite easy to 

understand 

1 Quite relevant to the topic but it is not quite 

easy to understand 

Organization 4 Most of the sentences are related to the main 

idea. 

3 Some sentences are related to the main idea. 

2 Few sentences are related to the main ide. 

1 The sentences are unrelated to the main idea. 

Vocabulary and Mechanic 4 A few errors in the choice of words, spelling, 

and punctuation 

3 Occasional errors in the choice of words, 

spelling, and punctuation 

2 Some errors in the choice of words, spelling, 

and punctuation 

1 Frequent errors in the choice of words, spelling, 

and punctuation 

Grammar 4 A few grammatical accuracies 

3 Some grammatical inaccuracy 

2 Numerous grammatical inaccuracy 

1 Frequent grammatical inaccuracy 

 

Table III. 6.  

Narrative Text Classification (Lower Thresholds) 

Categories Score 

Excellent 75-100 

Good 60-74 

Satisfactory 45-59 

Needs Improvement 30-44 

Poor 0-29 

Source: Anderson, M., & Anderson, K. (2003) 

 

F. Validity and Reliability 

1. Validity 

According to Frankle (2009), validity in research refers to the 

suitability, significance, accuracy, and applicability of any conclusions 

a researcher makes based on data collected using a particular 
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instrument. On the other hand, Ary (2010) defines validity as the 

process of gathering evidence to support the accuracy of a specific test. 

In this study, the researcher will apply content validity to assess the 

validity of writing ability in descriptive text, using material aligned 

with what the students have learned. 

2. Reliability 

Reliability in quantitative research is essentially synonymous with 

consistent dependability over time, across instruments, and among 

groups of respondents. In this study, the researcher employed inter-

rater reliability, as the scores from the test were assessed by two 

different raters. The researcher will then refer to Cohen's (2007) 

reliability table as follows: 

Table III. 7.  

Level of Reliability 

No Reliability Level of Reliability 

1 ˃0.90 Very High 

2 0.80-0.90 High 

3 0.70-0.79 Reliable 

4 0.60-0.69 Marginally/Minimally 

5 ˂0.60 Unacceptable Low 

 

3. Normality and Homogeneity 

Test normality is used to know the normality of the data that is 

going to be analyzed whether have normal distribution or not. The 

normality of the data is important because the data can be considered 

to represent the population when it is normal distribution. In this 
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research, researcher will use test normality with Kolmogorov-Smirnoff 

by using SPSS 20 version. It can be seen as follows:  

Ha 
: population with normal distribution  

Ho
 : population with not normal distribution  

If the probability ˃ 0.05 
Ho

 is accepted  

If the probability ˂ 0.05 
Ho

 is rejected. 

Furthermore, for assessing homogeneity of data, the researcher was 

using SPSS 20 version. The analysis of homogeneous can be seen as 

follows: 

Ha 
: population with homogeneous distribution  

Ho
 : population with not homogeneous distribution  

If the probability ˃ 0.05 
Ho

 is accepted  

If the probability ˂ 0.05 
Ho

 is rejected. 

G. Technique of Data Analysis 

To analyze the data, the writer used the post-test scores of the 

experimental and control classes. These scores were analyzed by using 

statistical analysis. The data was analyzed by using T-test (Independent 

sample t-test) from SPSS 20 version. 

The independent sample T-test is used to find out the significant the 

effect of mind mapping technique on student’s ability in writing narrative 

text at second grade vocational high school taruna pekanbaru.  
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CHAPTER V 

CONCLUSION SUGGESTION 

A. Conclusion 

This research was conducted in purpose to find out the students’ ability 

in writing narrative text who are taught without using mind mapping 

technique at Second grade Vocational High School Taruna Pekanbaru in 

control class, the students’ ability in writing narrative text who are taught 

using mind mapping technique in experimental class, and the significant 

difference of students’ ability in writing narrative text who are taught 

without using mind mapping technique at Second grade Vocational High 

School Taruna Pekanbaru. Referring to the data analysis and data 

presentation in chapter IV, finally the researcher concluded that the 

answers of the formulation of the problem are as follows: 

1. The students’ ability in writing narrative text who are taught by using 

mind mapping technique at Second grade Vocational High School 

Taruna Pekanbaru was categorized into ―Excellent‖ level at mean 

score as 74,90. 

2. The students’ ability in writing narrative text who are taught without 

using mind mapping technique at Second grade Vocational High 

School Taruna Pekanbaru was categorized into ―Good‖ level at mean 

score as 70,73. 

3. The Z-value of -3.826 with an Asymp. Sig. (2-tailed) of 0.000 which 

less than 0.05. So, there was a significant difference of writing 

narrative text ability between students’ who are taught without and 



66 

 

 

by using mind mapping technique at Second grade Vocational High 

School Taruna Pekanbaru.  

B. Suggestion 

Based on the findings of the study and the impact of using mind 

mapping strategy on students' ability in writing narrative text, the 

researcher would like to provide the following recommendations to 

teachers and students: 

1. Teachers are recommended to use this method in the teaching and 

learning, particularly in the subject of writing. Because the 

researcher discovered that after implementing the students Mind 

Mapping strategy to the students, the students‟ ability in writing 

narrative text improved. The students enjoyed group learning and it 

is suitable to study with their friends. The students were also gained 

the terms of their writing procedure text with team working. 

Teachers should encourage their students to use their strategy by 

rewarding them in a fun way. 

2. For the students, they are suggested to be interested in studying 

English, especially ability in writing. During the session, the students 

must also be daring and imaginative, and pay close attention to the 

teacher while she or he explains the content in front of the class. Do 

not judge writing is boring but try to write English always and enjoy 

the English learning. 
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3. The writers are encouraged to use this thesis as one of their resources 

for learning more about the Mind Mapping strategy and ability in 

writing narrative text. 

Hopefully, the findings of this study will be used and useful as a 

springboard for further research into other types of cooperative learning as 

media in teaching learning processes. Finally, the researcher believes that 

the Mind Mapping strategy can be applied to different schools to 

determine the impact of the writing method. 
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APPENDIX I  

Modul Ajar of Second-Grade students at Vocational High School 

Taruna Pekanbaru 
 

  



 

 

MODUL AJAR XI DPIB  (Experimental Class) 

Informasi Umum 

A. IDENTITAS SEKOLAH 

Nama Penyusun Feri Dwi Andianto 

Institusi SMK Taruna Pekanbaru 

Tahun Pelajaran 2024-2025 

Mata Pelajaran Bahasa Inggris 

Kelas/Semester XI DPIB/Ganjil 

Fase F 

Materi Narrative Text 

Elemen Writing 

Capaian Pembelajaran Peserta didik dapat memirsa, dan menulis – 

mempresentasikan melalui materi Narrative text 

Fable 

Alokasi Waktu 2 x 45 menit (8 x Pertemuan) 

B. KOMPETENSI AWAL 

1. Fungsi sosial Narrative text 

2. Generic Structure of Narrative Text. (Orientation, Complication, 

Resolution, and reorientation) 

3. Language Features (Simple Past Tense, using many action verbs, Using 

direct and indirect speech) 

C. PROFIL PELAJAR PANCASILA 

 Beriman, Bertakwa, 

dan Berakhlak 

Mulia 

Pelajar Indonesia yang beriman, bertakwa kepada 

Tuhan YME, dan berakhlak mulia adalah pelajar 

yang berakhlak dalam hubungannya dengan Tuhan 

Yang Maha Esa. Ia memahami ajaran agama dan 

kepercayaannya serta menerapkan pemahaman 

tersebut dalam kehidupannya sehari-hari. 

 Berkebinekaan 

global 

Berkebinekaan Global" apabila ia mampu 

mempertahankan budayanya, serta memiliki sikap 



 

 

terbuka terhadap budaya lain, sehingga mampu 

menumbuhkan rasa saling menghargai tanpa 

bertentangan dengan nilai-nilai luhur bangsa." 

 Gotong-royong Bekerja sama dalam kelompok untuk mencapai 

tujuan bersama dalam aktivitas olahraga atau 

proyek terkait kesehatan. Menunjukkan semangat 

kerjasama dalam mendukung teman dalam 

mencapai gaya hidup sehat. 

 Mandiri Mengambil inisiatif dalam menjaga kesehatan dan 

melakukan aktivitas olahraga secara rutin. 

Mengembangkan kebiasaan sehat secara mandiri 

dan mengelola rutinitas olahraga pribadi dengan 

disiplin. 

 Berfikir Kritis Menganalisis dan mengevaluasi informasi terkait 

olahraga dan kesehatan dengan cara yang kritis. 

Menyusun argumen yang logis mengenai manfaat 

dan risiko berbagai jenis aktivitas fisik dan pola 

makan. 

 Kreatif Mengembangkan ide-ide kreatif terkait olahraga 

dan kesehatan, seperti merancang program latihan 

atau kebiasaan makan yang inovatif. Mencari cara 

baru untuk meningkatkan kesehatan dan kebugaran 

secara efektif. 

D. SARANA DAN PRASARANA 

Media Laptop 

Kertas Karton 

Origami 

Spidol Warna 

Lem 

Sumber Belajar Buku Esensi Bahasa Inggris Kelas XI 



 

 

Teks Naratif Fable 

E. TARGET PESERTA DIDIK 

1. Peserta Didik Reguler 

Kelas XI DPIB SMK Taruna Pekanbaru 

F. MODEL PEMBELAJARAN 

 Mind Mapping Technique 

 Discussion 

 Presentation 

 Question and Answer 

 

KOMPONEN INTI 

A. CAPAIAN PEMBELAJARAN 

1. Siswa dapat mengidentifikasi bagaimana informasi disajikan dalam teks 

naratif fable yang digunakan. C1 

2. Siswa dapat berdiskusi tentang teks naratif fable dengan teman sekelas, 

menyampaikan argumen atau pendapat dengan jelas. C2 

3. Siswa dapat menulis berbagai jenis teks naratif fable dengan 

memperhatikan struktur dan kaidah kebahasaan . C3 

4. Siswa dapat memahami presentasi atau diskusi lisan mengenai teks 

naratif fable dan menanggapi dengan pertanyaan atau komentar. C4 

5. Siswa dapat menggunakan bahasa Inggris dengan tepat dalam teks 

naratif fable yang dipelajari, seperti menggunakan istilah teknis dalam 

panduan latihan atau kosakata khusus. C5 

6. Siswa dapat mengembangkan pandangan kritis terhadap berbagai teks 

naratif fable dengan cara yang logis dan berbasis bukti. C6 

Tujuan 

 Siswa dapat mengidentifikasi fabel sebagai teks narrative secara 

mandiri. 

 Siswa dapat memahami pengertian,struktur umum, dan unsur 



 

 

kebahasaan  dari sebuah fabel. 

 Siswa dapat menjelaskan struktur dan fungsi sosial teks narrative dalam  

bentuk mind mapping. 

B. PEMAHAMAN BERMAKNA 

Narrative Text merupakan sebuah teks atau cerita mengenai 

serangkaian peristiwa yang saling berhubungan, yang disajikan 

secara berurutan dari awal ke akhir cerita baik secara lisan atau 

tulisan, dan/atau dengan gambar (bergerak) yang juga disajikan 

secara berurutan (kronologis). 

 

C. PERTANYAAN PEMANTIK 

 What do you think about fable? 

D. PERSIAPAN PEMBELAJARAN 

 Guru Menyiapkan Pre-Test 

 Guru Menyiapkan Materi Pembelajaran 

 Guru Menyiapkan Alat-Alat Mind Mapping 

 Guru Menyiapkan Post-Test 

 

 

 

E. KEGIATAN PEMBELAJARAN 

 

Pendahuluan  Guru memberikan salam pembuka dan 

meminta salah satu siswa (dengan 

komunikasi bahasa target= Inggris) untuk 

memimpin do’a dalam memulai 

pembelajaran 

 Mengkondisikan kelas untuk memulai 

pembelajaran.  

 Mengisi Absensi 



 

 

 Guru menyampaikan tujuan penelitian 

dan apa yang akan dilakukan selama 

penelitian. 

Inti  Pertemuan 1 ( 2 x 45 Menit) 

 Guru menjelaskan siswa akan 

mengerjakan Pre-test dari guru selama 

pertemuan pertama. 

 Guru memberikan Pre-test dan meminta 

siswa mengisi Pre-test sesuai 

kemampuan tanpa melihat buku dan 

smartphone. 

 Guru meminta siswa mengumpulkan 

lembar Pre-test kedepan. 

 Guru menjelaskan kembali bahwa ini 

hanya Pre-test. 

 

 

Pertemuan 2 ( 2 x 45 Menit) 

 Guru menulis dan menjelaskan tentang 

narrative text (Definition, Purpose, 

Generic Structure and Language 

Features) 

 Guru meminta siswa menulis di buku 

tulis. 

 Guru menjelaskan tentang type of 

narrative text. 

 Guru menjelaskan bahwa materi narrative 

text khusus tentang fable. 

 Guru menjelaskan tentang fable. 

 Guru meminta siswa mengidentifikasi 



 

 

teks naratif fable di buku cetak. 

Pertemuan 3 ( 2 x 45 Menit) 

 Guru menjelaskan metode belajar yang 

akan digunakan. 

 Guru menjelaskan akan menggunakan 

metode mind mapping. 

 Guru menjelaskan mind mapping 

(Definition, Purpose and Example). 

 Guru menjelaskan kaitan mind mapping 

dan narrative text fable. 

 Guru menjelaskan narrative text melalui 

mind mapping yang dibuat di papan tulis. 

Pertemuan 4 ( 2 x 45 Menit) 

 Guru meminta siswa membuat mind 

mapping sederhana tentang narrative text 

(Definition, Purpose, Generic Structure 

and Language Features) di kertas 2 

lembar. 

 Guru melihat dan memberikan saran dari 

mind mapping sederhana yang dibuat 

siswa. 



 

 

 

 

 

Pertemuan 5 ( 2 x 45 Menit) 

 Guru menyiapkan alat dan bahan untuk 

membuat mind mapping tentang teks 

naratif fable. 

 Guru membuatkan siswa kelompok 

sebanyak 5 kelompok (1 kelompok terdiri 

dari 4-5 orang). 

 Siswa membentuk kelompok sesuai yang 

telah ditentukan 

 Guru membagikan alat dan bahan untuk 

membuat mind mapping tentang teks 

naratif fable. 

 Guru membagikan teks naratif fable 

berbeda-beda ke setiap kelompok. 

 Guru meminta siswa membuat mind 

mapping sekreatif mungkin dari teks 

naratif fable yang telah diberikan, isi dari 

mind mapping mencakup generic 

structure (Orientation, Complication, 

Resolution and Reorientation/Coda) dari 

teks naratif fable. 

Pertemuan 6 ( 2 x 45 Menit) 

 Guru meminta melanjutkan membuat 

mind mapping dari teks naratif fable 

yang sudah diberikan. 

 Guru memberi masukan dan kritikan dari 

mind mapping yang mereka buat. 



 

 

Pertemuan 7 ( 2 x 45 Menit) 

 Guru meminta duduk perkelompok 

sesuai dengan yang sudah ditentukan. 

 Guru meminta kelompok 

mempresentasikan hasil mind mapping 

mereka kepada siswa lain. 

 Guru memberikan penjelasan dan saran 

kepada kelompok siswa yang sedang 

presentasi. 

 

 

Pertemuan 8 ( 2 x 45 Menit) 

 Guru memberikan lembar Post-test 

kepada siswa. 

 Guru meminta siswa mengerjakan Post-

test tanpa melihat buku dan smartphone. 

 Guru menjelaskan Post-test merupakan 

hasil dari belajar menggunkan mind 

mapping. 

Penutup  Guru meminta peserta didik 

menyimpulkan poin-poin penting dari 

hal-hal yang dipelajari kegiatan 

pembelajaran yang telah dilakukan.  

 Melakukan refleksi dan tanya jawab 

untuk mengevaluasi kegiatan yang telah 

berlangsung 

 Guru menginformasikan kegiatan 

pembelajaran pada pertemuan berikutnya.  

 Guru mengakhiri kegiatan pembelajaran 

dengan memberikan pesan dan motivasi 



 

 

semangat belajar dan diakhiri dengan 

salam penutup. 

 Guru mengucapkan terimakasih karena 

sudah membantu banyak dalam 

penelitian.  

 

F. ASESMEN 

Asesmen Non Kognitif 1. Guess, what lesson are we going to learn 

today? 

Asesmen Kognitif  Activity 

1. Penilaian Harian 

Asesmen Formatif  Penilaian Akhir Semester 

Asesmen Sumatif Penilaian Akhir Semester 

G. PENGAYAAN DAN REMEDIAL 

1. Pengayaan diberikan kepada peserta didik yang menguasai materi ini 

dengan sangat baik, yaitu dengan cara memberikan ragam soal yang 

tingkatannya lebih tinggi.  

2. Remedial diberikan kepada peserta didik yang belum menguasai materi 

dengan baik, yaitu dengan cara memberikan pengulangan materi dasar 

serta materi spesifik yang kurang dikuasai oleh peserta didik .  

H. REFLEKSI PESERTA DIDIK DAN GURU 

 Apakah model pembelajaran yang saya gunakan sesuai dengan materi 

dan karakteristik peserta didik?  

 Apakah semua peserta didik nyaman belajar dalam kelompoknya?  

 Pada bagian mana dari materi ini peserta didik mudah memahami?  

 Bagaimana kesesuaian durasi waktu dan tujuan belajar yang ingin 

dicapai pada pembelajaran ini 

 

Lampiran  



 

 

A. Narrative Text Fable 

Terlampir 

B. Bahan Bacaan Guru dan Peserta Didik 

 Lembar Kerja Peserta Didik 

 Esensi Bahasa Inggris untuk SMA/MA/SMK Fase F Kurikulum 

Merdeka 

C. Glosarium 

 Narrative Narrative is a type of text that tells 

a story. It usually includes 

characters, a setting, and events 

that happen in a certain order — 

often starting with a problem and 

ending with a solution. 

 Text A text is any written or spoken 

piece of communication that has 

meaning. It can be as short as a 

single sentence or as long as a 

book. A text is a group of words 

that people use to share ideas, tell 

stories, give information, or 

express feelings 

 Narrative Text Narrative text is a type of text that 

tells a story. It can be real or 

imaginary. The purpose is to 

entertain the readers. It usually 

includes characters, a setting, a 

problem, and a solution. 

 Fable A fable is a type of narrative text 

that tells a short story, usually 

featuring animals as the main 



 

 

characters. These animals act and 

speak like humans. The purpose of 

a fable is to teach a moral lesson 

or a life value. 

Daftar Pustaka 

 

Lampiran 1: 

Definition Narrative text is a type of text that tells a story. It can be real 

or imaginary. The purpose is to entertain the readers. It 

usually includes characters, a setting, a problem, and a 

solution. 

example 1. The Clever Tortoise and the Proud Hare 

Purpose The main purpose of narrative text is to entertain the readers 

or listeners with a story. Sometimes, it can also give a moral 

lesson or message. 

Generic Structure 1. Orientation: Introduces characters, setting (place and 

time), and background. 

2. Complication: Shows the conflict or problem in the 

story. 

3. Resolution: The problem is solved; ending of the 

story. 

4. Re-orientation/Coda: Sometimes adds a reflection or 

moral value. 

Language 

Features 

1. Past Tense 

2. Action Verbs 

3. Time Connectives 

4. Specific Characters 

5. Direct/Indirect Speech 

6. Adjectives & Adverbs 



 

 

Lampiran 2: Narrative Text Fable 

 

The Generous Camel and the Selfish Jackals 

In the desert, there lived a generous camel who was known for his kindness and 

compassion. One day, a group of jackals approached the camel and asked him for food. 

The camel, who was always happy to help others, agreed to share his food with them. 

But the jackals were selfish and greedy, and they wanted all the food for themselves. 

So, the jackals came up with a plan to trick the camel. They said, ―We cannot eat this 

food without washing it. Can you take us to the nearest river?‖ 

The camel agreed to take them to the river, but as soon as they reached the river, the 

jackals attacked the camel and ate all the food. 

The camel was hurt and saddened by the jackals’ behavior but decided to teach them a 

lesson. He asked them to follow him, and they walked for miles until they reached an 

oasis. 

There, the camel showed them how to find food and water in the desert and taught 

them the value of sharing and cooperation. 

The Brave Lion and the Cunning Hyena 

In a savannah, there lived a brave lion who was known for his courage and strength. 

One day, while on his patrol, he came across a cunning hyena who was stealing food from 

a nearby village. 

The lion approached the hyena and asked him to stop. But the hyena, who was quick-

witted, said, ―Why should I listen to you? You are just a cowardly lion who is afraid of 

his own shadow.‖ 

The lion was offended by the hyena’s words and challenged him to a race. He said, 

―Let’s see who can run faster, and the winner gets to keep the food.‖ 

The hyena agreed to the challenge, and the race began. The lion ran as fast as he could, 

but the hyena used his cunning and tricked the lion by taking a shortcut. 



 

 

The hyena reached the finish line first and claimed the food. But the lion was not 

happy with the hyena’s dishonesty and decided to teach him a lesson. 

The lion challenged the hyena to another race but this time, he said, ―Let’s race to the 

village and back, and the winner gets to keep the food.‖ 

The hyena agreed to the challenge, and the race began. But this time, the lion ran 

towards the village, while the hyena took the shortcut again. 

However, the lion had already made a plan with the villagers, and they were waiting 

for him with their weapons. As soon as the hyena reached the village, the villagers caught 

him and punished him for stealing their food. 

The Clever Spider and the Greedy Flies 

Once upon a time, in a forest far away, lived a clever spider who was famous for her 

wits and wisdom. One day, as she was spinning her web, she saw a group of flies buzzing 

around a ripe fruit. The spider knew that they were greedy and would not stop until they 

had eaten all the fruit. So, she decided to teach them a lesson. 

The spider approached the flies and said, ―Why don’t you share the fruit with me? I 

can’t eat it all by myself.‖ The flies were surprised by the spider’s generosity and agreed 

to share the fruit with her. However, as soon as they landed on the fruit, the spider trapped 

them in her web. 

The flies were angry and accused the spider of tricking them. But the spider calmly 

replied, ―You were too greedy to share the fruit, so I had to teach you a lesson. Now, you 

will have to stay here until I decide to let you go.‖ 

The Wise Elephant and the Foolish Monkeys 

In a dense jungle, there lived a wise elephant who was respected by all the animals. 

One day, a group of monkeys approached the elephant and said, ―We want to be as wise 

as you, can you teach us your ways?‖ 

The elephant agreed to teach the monkeys but warned them that wisdom came with 

age and experience. However, the monkeys were impatient and wanted to learn quickly. 



 

 

The elephant decided to teach them a lesson and took them to a riverbank. There, he 

picked up a rock and threw it into the river. He then asked the monkeys, ―What did you 

see?‖ 

The monkeys replied, ―We saw the rock fall into the river and create ripples.‖ 

The elephant then picked up another rock and threw it into the river again. This time, 

he asked the monkeys, ―What did you learn?‖ 

The monkeys were confused and said, ―We saw the rock fall into the river and create 

ripples, but we don’t understand what we’re supposed to learn.‖ 

The wise elephant replied, ―Just like the rock, your actions have a ripple effect on 

others. If you do good, it will create positive ripples, and if you do bad, it will create 

negative ripples. So, always think before you act.‖ 



 

 

 

 

 

 



 

 

MODUL AJAR XI TAV (Control Class) 

Informasi Umum 

G. IDENTITAS SEKOLAH 

Nama Penyusun Feri Dwi Andianto 

Institusi SMK Taruna Pekanbaru 

Tahun Pelajaran 2024-2025 

Mata Pelajaran Bahasa Inggris 

Kelas/Semester XI TAV/Ganjil 

Fase F 

Materi Narrative Text 

Elemen Writing 

Capaian Pembelajaran Peserta didik dapat memirsa, dan menulis – 

mempresentasikan melalui materi Narrative text 

Fable 

Alokasi Waktu 2 x 45 menit (8 x Pertemuan) 

H. KOMPETENSI AWAL 

4. Fungsi sosial Narrative text 

5. Generic Structure of Narrative Text. (Orientation, Complication, 

Resolution, and reorientation) 

6. Language Features (Simple Past Tense, using many action verbs, Using 

direct and indirect speech) 

I. PROFIL PELAJAR PANCASILA 

 Beriman, Bertakwa, 

dan Berakhlak 

Mulia 

Pelajar Indonesia yang beriman, bertakwa kepada 

Tuhan YME, dan berakhlak mulia adalah pelajar 

yang berakhlak dalam hubungannya dengan Tuhan 

Yang Maha Esa. Ia memahami ajaran agama dan 

kepercayaannya serta menerapkan pemahaman 

tersebut dalam kehidupannya sehari-hari. 

 Berkebinekaan 

global 

Berkebinekaan Global" apabila ia mampu 

mempertahankan budayanya, serta memiliki sikap 



 

 

terbuka terhadap budaya lain, sehingga mampu 

menumbuhkan rasa saling menghargai tanpa 

bertentangan dengan nilai-nilai luhur bangsa." 

 Gotong-royong Bekerja sama dalam kelompok untuk mencapai 

tujuan bersama dalam aktivitas olahraga atau 

proyek terkait kesehatan. Menunjukkan semangat 

kerjasama dalam mendukung teman dalam 

mencapai gaya hidup sehat. 

 Mandiri Mengambil inisiatif dalam menjaga kesehatan dan 

melakukan aktivitas olahraga secara rutin. 

Mengembangkan kebiasaan sehat secara mandiri 

dan mengelola rutinitas olahraga pribadi dengan 

disiplin. 

 Berfikir Kritis Menganalisis dan mengevaluasi informasi terkait 

olahraga dan kesehatan dengan cara yang kritis. 

Menyusun argumen yang logis mengenai manfaat 

dan risiko berbagai jenis aktivitas fisik dan pola 

makan. 

 Kreatif Mengembangkan ide-ide kreatif terkait olahraga 

dan kesehatan, seperti merancang program latihan 

atau kebiasaan makan yang inovatif. Mencari cara 

baru untuk meningkatkan kesehatan dan kebugaran 

secara efektif. 

J. SARANA DAN PRASARANA 

Media Laptop 

ATK 

Audio Teks Naratif 

Sumber Belajar Buku Esensi Bahasa Inggris Kelas XI 

Teks Naratif Fable 

K. TARGET PESERTA DIDIK 



 

 

2. Peserta Didik Reguler 

Kelas XI TAV SMK Taruna Pekanbaru 

L. MODEL PEMBELAJARAN 

 Problem Based Learning 

 Discussion 

 Presentation 

 Question and Answer 

 

KOMPONEN INTI 

I. CAPAIAN PEMBELAJARAN 

7. Siswa dapat mengidentifikasi bagaimana informasi disajikan dalam teks 

naratif fable yang digunakan. C1 

8. Siswa dapat berdiskusi tentang teks naratif fable dengan teman sekelas, 

menyampaikan argumen atau pendapat dengan jelas. C2 

9. Siswa dapat menulis berbagai jenis teks naratif fable dengan 

memperhatikan struktur dan kaidah kebahasaan . C3 

10. Siswa dapat memahami presentasi atau diskusi lisan mengenai teks 

naratif fable dan menanggapi dengan pertanyaan atau komentar. C4 

11. Siswa dapat menggunakan bahasa Inggris dengan tepat dalam teks 

naratif fable yang dipelajari, seperti menggunakan istilah teknis dalam 

panduan latihan atau kosakata khusus. C5 

12. Siswa dapat mengembangkan pandangan kritis terhadap berbagai teks 

naratif fable dengan cara yang logis dan berbasis bukti. C6 

Tujuan 

 Siswa dapat mengidentifikasi fabel sebagai teks narrative secara 

mandiri. 

 Siswa dapat memahami pengertian,struktur umum, dan unsur 

kebahasaan  dari sebuah fabel. 

 Siswa dapat menjelaskan struktur dan fungsi sosial teks narrative dalam 



 

 

berbagai media (infografis,video, gambar) dengan bahasa sendiri. 

J. PEMAHAMAN BERMAKNA 

Narrative Text merupakan sebuah teks atau cerita mengenai 

serangkaian peristiwa yang saling berhubungan, yang disajikan 

secara berurutan dari awal ke akhir cerita baik secara lisan atau 

tulisan, dan/atau dengan gambar (bergerak) yang juga disajikan 

secara berurutan (kronologis). 

 

 

K. PERTANYAAN PEMANTIK 

 What do you think about fable? 

L. PERSIAPAN PEMBELAJARAN 

 Guru Menyiapkan Pre-Test 

 Guru Menyiapkan Materi Pembelajaran 

 Guru Menyiapkan Audi Narrative Text 

 Guru Menyiapkan Post-Test 

 

 

 

M. KEGIATAN PEMBELAJARAN 

 

Pendahuluan  Guru memberikan salam pembuka dan 

meminta salah satu siswa (dengan 

komunikasi bahasa target= Inggris) untuk 

memimpin do’a dalam memulai 

pembelajaran 

 Mengkondisikan kelas untuk memulai 

pembelajaran.  

 Mengisi Absensi 

 Guru menyampaikan tujuan penelitian 



 

 

dan apa yang akan dilakukan selama 

penelitian. 

Inti  Pertemuan 1 ( 2 x 45 Menit) 

 Guru menjelaskan siswa akan 

mengerjakan Pre-test dari guru selama 

pertemuan pertama. 

 Guru memberikan Pre-test dan meminta 

siswa mengisi Pre-test sesuai 

kemampuan tanpa melihat buku dan 

smartphone. 

 Guru meminta siswa mengumpulkan 

lembar Pre-test kedepan. 

 Guru menjelaskan kembali bahwa ini 

hanya Pre-test. 

 

 

 

 

Pertemuan 2 ( 2 x 45 Menit) 

 Guru menulis dan menjelaskan tentang 

narrative text (Definition, Purpose, 

Generic Structure and Language 

Features) 

 Guru meminta siswa menulis di buku 

tulis. 

 Guru meminta siswa mengidentifikasi 

teks naratif di buku cetak. 

 Guru menjelaskan tentang type of 

narrative text. 

 Guru menjelaskan bahwa materi narrative 



 

 

text khusus tentang fable. 

 Guru menjelaskan tentang fable. 

 Guru menjelaskan metode belajar yang 

akan digunakan. 

 Guru meminta siswa mengidentifikasi 

teks naratif tentang fable di buku cetak. 

Pertemuan 3 ( 2 x 45 Menit) 

 Guru membuatkan siswa kelompok 

sebanyak 5 kelompok (1 kelompok terdiri 

dari 4-5 orang). 

 Siswa membentuk kelompok sesuai yang 

telah ditentukan 

 Guru meminta siswa mencari teks fabel 

dan mencari generic structurenya 

(Orientation, Complication, Resolution 

and Reorientation/Coda) 

Pertemuan 4 ( 2 x 45 Menit) 

 Guru meminta duduk perkelompok 

sesuai dengan yang sudah ditentukan. 

 Guru meminta kelompok 

mempresentasikan hasil diskusi tentang 

naratif text fable yang mereka cari 

kepada siswa lain. 

 Guru memberikan penjelasan dan saran 

kepada kelompok siswa yang sedang 

presentasi. 

Pertemuan 5 ( 2 x 45 Menit) 



 

 

 Guru meminta duduk perkelompok 

sesuai dengan yang sudah ditentukan. 

 Guru membagikan teks naratif fable 

berbeda-beda ke setiap kelompok. 

 Guru meminta siswa membuat generic 

structure (Orientation, Complication, 

Resolution and Reorientation/Coda) dan 

Language Features (Past Tense, Action 

Verbs, Time Connectives, Specific 

Characters, Direct/Indirect Speech and 

Adjectives & Adverbs) 

Pertemuan 6 ( 2 x 45 Menit) 

 Guru memberikan 2 audio teks naratif 

kepada masing-masing kelompok. 

 Guru meminta siswa membuat generic 

structure (Orientation, Complication, 

Resolution and Reorientation/Coda) dari 

audio teks naratif fable tersebut. 

Pertemuan 7 ( 2 x 45 Menit) 

 Guru memberikan refleksi kepada siswa. 

 Guru memberikan kesempatan kepada 

siswa untuk bertanya tentang materi 

narrative text fable. 

Pertemuan 8 ( 2 x 45 Menit) 

 Guru memberikan lembar Post-test 

kepada siswa. 

 Guru meminta siswa mengerjakan Post-

test tanpa melihat buku dan smartphone. 

 Guru menjelaskan Post-test merupakan 

hasil dari belajar menggunkan mind 



 

 

mapping. 

Penutup  Guru meminta peserta didik 

menyimpulkan poin-poin penting dari 

hal-hal yang dipelajari kegiatan 

pembelajaran yang telah dilakukan.  

 Melakukan refleksi dan tanya jawab 

untuk mengevaluasi kegiatan yang telah 

berlangsung 

 Guru menginformasikan kegiatan 

pembelajaran pada pertemuan berikutnya.  

 Guru mengakhiri kegiatan pembelajaran 

dengan memberikan pesan dan motivasi 

semangat belajar dan diakhiri dengan 

salam penutup. 

 Guru mengucapkan terimakasih karena 

sudah membantu banyak dalam 

penelitian.  

 

N. ASESMEN 

Asesmen Non Kognitif 2. Guess, what lesson are we going to learn 

today? 

Asesmen Kognitif  Activity 

2. Penilaian Harian 

Asesmen Formatif  Penilaian Akhir Semester 

Asesmen Sumatif Penilaian Akhir Semester 

O. PENGAYAAN DAN REMEDIAL 

3. Pengayaan diberikan kepada peserta didik yang menguasai materi ini 

dengan sangat baik, yaitu dengan cara memberikan ragam soal yang 

tingkatannya lebih tinggi.  



 

 

4. Remedial diberikan kepada peserta didik yang belum menguasai materi 

dengan baik, yaitu dengan cara memberikan pengulangan materi dasar 

serta materi spesifik yang kurang dikuasai oleh peserta didik .  

P. REFLEKSI PESERTA DIDIK DAN GURU 

 Apakah model pembelajaran yang saya gunakan sesuai dengan materi 

dan karakteristik peserta didik?  

 Apakah semua peserta didik nyaman belajar dalam kelompoknya?  

 Pada bagian mana dari materi ini peserta didik mudah memahami?  

 Bagaimana kesesuaian durasi waktu dan tujuan belajar yang ingin 

dicapai pada pembelajaran ini 

 

Lampiran  

D. Narrative Text Fable and Audio 

Terlampir 

E. Bahan Bacaan Guru dan Peserta Didik 

 Lembar Kerja Peserta Didik 

 Esensi Bahasa Inggris untuk SMA/MA/SMK Fase F Kurikulum 

Merdeka 

F. Glosarium 

 Narrative Narrative is a type of text that tells 

a story. It usually includes 

characters, a setting, and events 

that happen in a certain order — 

often starting with a problem and 

ending with a solution. 

 Text A text is any written or spoken 

piece of communication that has 

meaning. It can be as short as a 

single sentence or as long as a 



 

 

book. A text is a group of words 

that people use to share ideas, tell 

stories, give information, or 

express feelings 

 Narrative Text Narrative text is a type of text that 

tells a story. It can be real or 

imaginary. The purpose is to 

entertain the readers. It usually 

includes characters, a setting, a 

problem, and a solution. 

 Fable A fable is a type of narrative text 

that tells a short story, usually 

featuring animals as the main 

characters. These animals act and 

speak like humans. The purpose of 

a fable is to teach a moral lesson 

or a life value. 

Daftar Pustaka 

 

Lampiran 1: 

Definition Narrative text is a type of text that tells a story. It can be real 

or imaginary. The purpose is to entertain the readers. It 

usually includes characters, a setting, a problem, and a 

solution. 

example 2. The Clever Tortoise and the Proud Hare 

Purpose The main purpose of narrative text is to entertain the readers 

or listeners with a story. Sometimes, it can also give a moral 

lesson or message. 

Generic Structure 5. Orientation: Introduces characters, setting (place and 



 

 

time), and background. 

6. Complication: Shows the conflict or problem in the 

story. 

7. Resolution: The problem is solved; ending of the 

story. 

8. Re-orientation/Coda: Sometimes adds a reflection or 

moral value. 

Language 

Features 

7. Past Tense 

8. Action Verbs 

9. Time Connectives 

10. Specific Characters 

11. Direct/Indirect Speech 

12. Adjectives & Adverbs 

 

Lampiran 2: Audio Narrative Text Fable 

 

Lampiran 3: Narrative Text Fable 

 

The Generous Camel and the Selfish Jackals 

In the desert, there lived a generous camel who was known for his kindness and 

compassion. One day, a group of jackals approached the camel and asked him for food. 

The camel, who was always happy to help others, agreed to share his food with them. 

But the jackals were selfish and greedy, and they wanted all the food for themselves. 

So, the jackals came up with a plan to trick the camel. They said, ―We cannot eat this 

food without washing it. Can you take us to the nearest river?‖ 



 

 

The camel agreed to take them to the river, but as soon as they reached the river, the 

jackals attacked the camel and ate all the food. 

The camel was hurt and saddened by the jackals’ behavior but decided to teach them a 

lesson. He asked them to follow him, and they walked for miles until they reached an 

oasis. 

There, the camel showed them how to find food and water in the desert and taught 

them the value of sharing and cooperation. 

The Brave Lion and the Cunning Hyena 

In a savannah, there lived a brave lion who was known for his courage and strength. 

One day, while on his patrol, he came across a cunning hyena who was stealing food from 

a nearby village. 

The lion approached the hyena and asked him to stop. But the hyena, who was quick-

witted, said, ―Why should I listen to you? You are just a cowardly lion who is afraid of 

his own shadow.‖ 

The lion was offended by the hyena’s words and challenged him to a race. He said, 

―Let’s see who can run faster, and the winner gets to keep the food.‖ 

The hyena agreed to the challenge, and the race began. The lion ran as fast as he could, 

but the hyena used his cunning and tricked the lion by taking a shortcut. 

The hyena reached the finish line first and claimed the food. But the lion was not 

happy with the hyena’s dishonesty and decided to teach him a lesson. 

The lion challenged the hyena to another race but this time, he said, ―Let’s race to the 

village and back, and the winner gets to keep the food.‖ 

The hyena agreed to the challenge, and the race began. But this time, the lion ran 

towards the village, while the hyena took the shortcut again. 

However, the lion had already made a plan with the villagers, and they were waiting 

for him with their weapons. As soon as the hyena reached the village, the villagers caught 

him and punished him for stealing their food. 

 



 

 

The Clever Spider and the Greedy Flies 

Once upon a time, in a forest far away, lived a clever spider who was famous for her 

wits and wisdom. One day, as she was spinning her web, she saw a group of flies buzzing 

around a ripe fruit. The spider knew that they were greedy and would not stop until they 

had eaten all the fruit. So, she decided to teach them a lesson. 

The spider approached the flies and said, ―Why don’t you share the fruit with me? I 

can’t eat it all by myself.‖ The flies were surprised by the spider’s generosity and agreed 

to share the fruit with her. However, as soon as they landed on the fruit, the spider trapped 

them in her web. 

The flies were angry and accused the spider of tricking them. But the spider calmly 

replied, ―You were too greedy to share the fruit, so I had to teach you a lesson. Now, you 

will have to stay here until I decide to let you go.‖ 

The Wise Elephant and the Foolish Monkeys 

In a dense jungle, there lived a wise elephant who was respected by all the animals. 

One day, a group of monkeys approached the elephant and said, ―We want to be as wise 

as you, can you teach us your ways?‖ 

The elephant agreed to teach the monkeys but warned them that wisdom came with 

age and experience. However, the monkeys were impatient and wanted to learn quickly. 

The elephant decided to teach them a lesson and took them to a riverbank. There, he 

picked up a rock and threw it into the river. He then asked the monkeys, ―What did you 

see?‖ 

The monkeys replied, ―We saw the rock fall into the river and create ripples.‖ 

The elephant then picked up another rock and threw it into the river again. This time, 

he asked the monkeys, ―What did you learn?‖ 

The monkeys were confused and said, ―We saw the rock fall into the river and create 

ripples, but we don’t understand what we’re supposed to learn.‖ 

The wise elephant replied, ―Just like the rock, your actions have a ripple effect on 

others. If you do good, it will create positive ripples, and if you do bad, it will create 

negative ripples. So, always think before you act.‖ 



 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX II  

Instrument of the Research 
 

  



 

 

PRE-TEST 

Name: _____________________________ 

Class: _________ (Experimet/Control) 

1. What is Narrative Text? 

_________________________________________________________________

_________________________________________________________________

______________ 

2. Mention the generic structure in narrative text! 

_________________________________________________________________

_______ 

3. Make a narrative story about Fable and consist 4 paragraphs! 

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

______________________________________________________ 

 



 

 

POST-TEST 

Name: _____________________________ 

Class: _________ (Experimet/Control) 

1. What is Narrative Text? 

_________________________________________________________________

_________________________________________________________________

______________ 

2. Mention the generic structure in narrative text! 

_________________________________________________________________

_______ 

3. Make a narrative story about Fable and consist 4 paragraphs! 

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

______________________________________________________ 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX III  

Score of Pre-Test and Post-Test Rater 1 and Rater 2 

  



 

 

EXPERIMENTAL CLASS 

 

 

Rater 1 

 

 

 

 

 

Rizki Amelia, S.Pd., M.Pd. 

Content Organization Vocabulary Grammar Total Score Content Organization Vocabulary Grammar Total Score Gain

1 Adit Paraduan Harahap 1 1 1 1 4 1 25 4 4 3 3 14 3.5 87.5 10

2 Agus Gunawan 3 2 2 2 9 2.25 56.25 3 3 3 3 12 3 75 3

3 Aldo Gustian 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

4 Alif Nuhroun 1 1 1 1 4 1 25 4 4 3 3 14 3.5 87.5 10

5 Andre Agusneri 1 1 1 1 4 1 25 3 3 2 2 10 2.5 62.5 6

6 Aril Dwi Al Fahri 2 2 2 2 8 2 50 4 4 3 3 14 3.5 87.5 6

7 Bayu Firmansah 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

8 Bayu Satrio 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

9 Devito 4 4 3 3 14 3.5 87.5 4 4 3 3 14 3.5 87.5 0

10 Falisha Anggraeni 4 4 3 4 15 3.75 93.75 4 4 3 4 15 3.75 93.75 0

11 Krisando Sitohang 1 1 1 1 4 1 25 4 4 3 3 14 3.5 87.5 10

12 M. Aqil Azzaky L 1 1 1 1 4 1 25 3 3 3 3 12 3 75 12

13 M. Fauzan Azmy 4 4 3 3 14 3.5 87.5 4 4 3 3 14 3.5 87.5 0

14 Maikel 2 2 2 2 8 2 50 3 3 3 3 12 3 75 4

15 Novia Indriani 4 4 3 3 14 3.5 87.5 4 4 3 3 14 3.5 87.5 0

16 Rahel D. Jelita 4 4 3 3 14 3.5 87.5 4 4 4 4 16 4 100 2

17 Raul Khalifatul J 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

18 Ridhai Taufik Satria 4 3 3 3 13 3.25 81.25 4 4 3 3 14 3.5 87.5 1

19 Sandy 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

20 Tasya Fringsi Sihotang 4 3 3 3 13 3.25 81.25 4 4 4 4 16 4 100 3

21 Tiwi Rhamdani 4 4 3 3 14 3.5 87.5 4 4 4 4 16 4 100 2

176 1100 261 1631.25 89

8,38 52.38095 12,42 77.67857 4,23

Rater 1

Pre-Test Post-TestNo Name

Total

MeanMean

Total



 

 

EXPERIMENTAL CLASS 

 

 

Rater 2 

 

 

 

 

 

Kurnia Budiyanti, S.Pd., M.Pd. 

Content Organization Vocabulary Grammar Total Score Content Organization Vocabulary Grammar Total Score Gain

1 Adit Paraduan Harahap 1 1 1 1 4 1 25 4 4 3 4 15 3.75 93.75 11

2 Agus Gunawan 2 2 2 2 8 2 50 3 3 3 3 12 3 75 4

3 Aldo Gustian 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

4 Alif Nuhroun 1 1 1 1 4 1 25 2 2 3 3 10 2.5 62.5 6

5 Andre Agusneri 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

6 Aril Dwi Al Fahri 2 2 2 2 8 2 50 4 3 3 4 14 3.5 87.5 6

7 Bayu Firmansah 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

8 Bayu Satrio 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

9 Devito 4 3 2 4 13 3.25 81.25 4 3 3 3 13 3.25 81.25 0

10 Falisha Anggraeni 4 3 3 4 14 3.5 87.5 4 3 4 4 15 3.75 93.75 1

11 Krisando Sitohang 1 1 1 1 4 1 25 4 3 3 3 13 3.25 81.25 9

12 M. Aqil Azzaky L 1 1 1 1 4 1 25 2 2 3 2 9 2.25 56.25 5

13 M. Fauzan Azmy 4 4 3 4 15 3.75 93.75 4 4 3 4 15 3.75 93.75 0

14 Maikel 2 2 2 2 8 2 50 2 2 3 3 10 2.5 62.5 2

15 Novia Indriani 4 4 3 3 14 3.5 87.5 4 4 3 4 15 3.75 93.75 1

16 Rahel D. Jelita 4 4 3 4 15 3.75 93.75 4 4 4 4 16 4 100 1

17 Raul Khalifatul J 1 1 1 1 4 1 25 1 1 1 1 4 1 25 0

18 Ridhai Taufik Satria 4 3 2 3 12 3 75 3 3 3 3 12 3 75 0

19 Sandy 1 1 1 1 4 1 25 1 1 1 1 4 1 25 0

20 Tasya Fringsi Sihotang 4 3 3 3 13 3.25 81.25 4 4 3 4 15 3.75 93.75 2

21 Tiwi Rhamdani 4 3 4 4 15 3.75 93.75 4 4 4 4 16 4 100 1

175 1093.75 240 1500 65

8,33 52.08333 11,42 71.42857 3,09

Total

Mean

Total

Mean

No Name

Rater 2

Pre-Test Post-Test



 

 

CONTROL CLASS 

 

 

 

Rater 1 

 

 

 

 

 

Rizki Amelia, S.Pd., M.Pd. 

Content Organization Vocabulary Grammar Total Score Content Organization Vocabulary Grammar Total Score Gain

1 Ahmad Dion B 1 1 2 2 6 1.5 37.5 4 4 3 3 14 3.5 87.5 8

2 Alpi Sahri 1 1 1 1 4 1 25 2 2 2 2 8 2 50 4

3 Alvin Alfa Rizki 2 2 3 3 10 2.5 62.5 2 2 2 2 8 2 50 -2

4 Dia Angraini 3 3 3 3 12 3 75 2 2 2 2 8 2 50 -4

5 Dio Alpani Putra 2 2 2 2 8 2 50 3 3 3 3 12 3 75 4

6 Ferdi Agustinus Ibrani 1 1 2 2 6 1.5 37.5 4 4 3 3 14 3.5 87.5 8

7 Hendri 1 1 1 1 4 1 25 4 4 3 3 14 3.5 87.5 10

8 Jaya Ringo 1 1 2 2 6 1.5 37.5 3 3 2 2 10 2.5 62.5 4

9 Leo Putra Harapan Giawa 3 3 2 2 10 2.5 62.5 4 4 3 3 14 3.5 87.5 4

10 M. Hapis 2 2 2 2 8 2 50 2 2 2 2 8 2 50 0

11 M. Ragel 3 3 2 2 10 2.5 62.5 3 3 2 2 10 2.5 62.5 0

12 Riau Febrian Sebastian 2 2 2 2 8 2 50 3 3 3 3 12 3 75 4

13 Siti Khodijah 3 3 3 3 12 3 75 3 3 3 3 12 3 75 0

14 Wan Novriadi 2 2 2 2 8 2 50 3 3 2 2 10 2.5 62.5 2

15 Yudi Pebrianta Damanik 2 2 2 2 8 2 50 4 4 3 3 14 3.5 87.5 4

120 750 168 1050 46

8 50 11,2 70 3.06

No Name

Rater 1

Pre-Test Post-Test

Mean Mean

Total Total



 

 

CONTROL CLASS 

 

 

 

Rater 2 

 

 

 

 

 

Kurnia Budiyanti, S.Pd., M.Pd. 

Content Organization Vocabulary Grammar Total Score Content Organization Vocabulary Grammar Total Score Gain

1 Ahmad Dion B 1 1 2 2 6 1.5 37.5 4 3 4 4 15 3.75 93.75 11

2 Alpi Sahri 1 1 2 2 6 1.5 37.5 2 2 2 2 8 2 50 2

3 Alvin Alfa Rizki 2 2 2 2 8 2 50 2 2 2 2 8 2 50 0

4 Dia Angraini 3 3 3 3 12 3 75 2 2 2 2 8 2 50 -4

5 Dio Alpani Putra 2 2 2 2 8 2 50 3 2 3 4 12 3 75 4

6 Ferdi Agustinus Ibrani 1 1 2 2 6 1.5 37.5 4 4 3 3 14 3.5 87.5 8

7 Hendri 1 1 2 2 6 1.5 37.5 4 3 3 4 14 3.5 87.5 8

8 Jaya Ringo 1 1 2 2 6 1.5 37.5 3 3 2 2 10 2.5 62.5 4

9 Leo Putra Harapan Giawa 3 2 2 3 10 2.5 62.5 4 3 2 3 12 3 75 8

10 M. Hapis 2 1 2 2 7 1.75 43.75 2 2 2 2 8 2 50 1

11 M. Ragel 3 2 2 3 10 2.5 62.5 3 3 2 2 10 2.5 62.5 0

12 Riau Febrian Sebastian 2 1 2 2 7 1.75 43.75 4 4 3 3 14 3.5 87.5 7

13 Siti Khodijah 3 3 2 3 11 2.75 68.75 3 3 3 3 12 3 75 1

14 Wan Novriadi 2 2 2 2 8 2 50 3 3 2 2 10 2.5 62.5 2

15 Yudi Pebrianta Damanik 2 2 2 2 8 2 50 4 3 4 4 15 3.75 93.75 7

119 743.75 170 1062.5 59

7,93 49.58333 11,33 70.83333 3,93

Total

Mean

Total

Mean

No Name

Rater 2

Pre-Test Post-Test



 

 

Student’s Writing Ability Score in Experimental Class 

No Students 

Experimental Class 

PRE-TEST POST-TEST 

Rater 1 Rater 2 Final Rater 1 Rater 2 Final 

1 Student 1 25 25 25 88 94 91 

2 Student 2 56 50 53 75 75 75 

3 Student 3 25 25 25 50 50 50 

4 Student 4 25 25 25 88 63 76 

5 Student 5 25 25 25 63 50 57 

6 Student 6 50 50 50 88 88 88 

7 Student 7 25 25 25 50 50 50 

8 Student 8 25 25 25 50 50 50 

9 Student 9 88 81 85 88 81 85 

10 Student 10 94 88 91 94 94 94 

11 Student 11 25 25 25 88 81 85 

12 Student 12 25 25 25 75 56 66 

13 Student 13 88 94 91 88 94 91 

14 Student 14 50 50 50 75 63 69 

15 Student 15 88 88 88 88 94 91 

16 Student 16 88 94 91 100 100 100 

17 Student 17 25 25 25 50 25 38 

18 Student 18 81 75 78 88 75 82 

19 Student 19 25 25 25 50 25 38 

20 Student 20 81 81 81 100 94 97 

21 Student 21 88 94 91 100 100 100 

Total 1102 1095 1099 1636 1502 1573 

Mean 52.48 52.14 52.33 77.90 71.52 74.90 

 

1. Rater 1 Rater 2 
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Student’s Writing Ability Score in Control Class 

No Students 

Control Class 

PRE-TEST POST-TEST 

Rater 1 Rater 2 Final Rater 1 Rater 2 Final 

1 Student 1 38 38 38 88 94 91 

2 Student 2 25 38 32 50 50 50 

3 Student 3 63 50 57 50 50 50 

4 Student 4 75 75 75 50 50 50 

5 Student 5 50 50 50 75 75 75 

6 Student 6 38 38 38 88 88 88 

7 Student 7 25 38 32 88 88 88 

8 Student 8 38 38 38 63 63 63 

9 Student 9 63 63 63 88 75 82 

10 Student 10 50 44 47 50 50 50 

11 Student 11 63 63 63 63 63 63 

12 Student 12 50 44 47 75 88 82 

13 Student 13 75 69 72 75 75 75 

14 Student 14 50 50 50 63 63 63 

15 Student 15 50 50 50 88 94 91 

Total 753 748 752 1054 1066 1061 

Mean 50.2 49.87 50.13 70.27 71.07 70.73 

 

1. Rater 1 Rater 2 
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APPENDIX IV  

Thesis Guidance Letters 

  



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

APPENDIX V  

Research Letters 

 

  



 

 

 



 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX VI  

Documentation 
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