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ABSTRACT 

Risma Jayantri, (2025): “The Correlation between Students' Habit of 

Listening to English Songs and Their Vocabulary 

Mastery at UIN Sultan Syarif Kasim Riau”  

The purpose of this study is to find the relationship between students' habit 

of listening to English songs and their vocabulary acquisition at English Education 

Department. This study is a quantitative correlation research. The sample consist 

of 55 students using purposive sampling. In collecting data, researchers 

distributed questionnaires to respondents to find out the habits of students in 

listening to English songs, it consisted of 21 statement items arranged based on 

indicators. To find out the mastery in student vocabulary, researchers gave a test 

consisting of 25 questions in the form of multiple choice and arranged according 

to indicators. The results of the significant correlation showed that the sig value 

(2-tailed) was 0.000 <0.05 which means there is a significant correlation between 

the habit of listening to English songs and their vocabulary mastery. In 

conclusion, the null hypothesis (Ho) or there is no significant difference between 

the habit of listening to English songs and their vocabulary mastery, is rejected 

and the alternative hypothesis (Ha) or there is a significant correlation between the 

habit of listening to English songs and their vocabulary mastery, is accepted. 
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ABSTRAK 

Risma Jayantri, (2025): “Hubungan antara Kebiasaan Mahasiswa dalam 

Mendengar Lagu Bahasa Inggris dan Penguasaan 

Kosakata Mereka di UIN Sultan Syarif Kasim 

Riau ”  

Tujuan dari penelitian ini adalah untuk mencari hubungan korelasi antara 

kebiasaan mendengar lagu bahasa inggris dengan penguasaan kosakata mahasiswa 

di jurusan Pendidikan Bahasa Inggris. Penelitian ini bersifat korelasi kuantitatif. 

Sampel yang diambil sebanyak 55 mahasiswa dengan menggunakan purposive 

sampling. Dalam mengumpulkan data,peneliti menyebarkan angket kepada 

responden untuk mengetahui kebiasaan mahasiswa dalam mendengarkan lagu 

berbahasa inggris, yang terdiri dari 21 item pernyataan yang disusun berdasarkan 

indicator. Untuk mengetahui penguasaan dalam kosakata mahasiswa, peneliti 

memberi tes yang terdiri dari 25 soal yang berbentuk pilihan ganda dan disusun 

sesuai indikator. Peneliti menggunakan teknik analisis data yang digunakan 

adalah signifikan Korelasi melalui SPSS 23. Hasil signifikan korelasi 

menunjukkan bahwa nilai sig (2-tailed) sebesar 0.000 < 0.05 yang berarti terdapat 

korelasi yang signifikan terhadap kebiasaan mendengar lagu bahasa inggris 

dengan penguasaan kosakata mereka. Kesimpulannya, hipotesis nol (Ho) atau 

tidak ada perbedaan yang signifikan dari  kebiasaan mendengar lagu bahasa 

inggris dengan penguasaan kosakata mereka, ditolak dan hipotesis alternatif (Ha) 

atau ada korelasi yang signifikan dari kebiasaan mendengar lagu bahasa inggris 

dengan penguasaan kosakata mereka, diterima. 

 

 

 

 

 

 

 

 



 

 

  x 

 

 ملخّص

 الاستماع فٍ الطلاب عادات بُه علاقة(: ٠٢٠٢) جاَاوترٌ، رَسما

 مذي وبُه الإوجلُزَة باللغة الأغاوٍ إلً

 السلطان جامعة فٍ للمفردات إتقاوهم

 برَاو الحكىمُة الإسلامُة قاسم الشرَف

 فٍ انطلاب عاداث بٍُ انعلاقت عٍ انكشف إنً َهذف انبحث هذا

 فٍ نهًفزداث إحقاَهى يذي وبٍُ الإَجهُشَت بانهغت الأغاٍَ إنً الاسخًاع

 حى .كًٍ ارحباطٍ بحث هى انبحث وهذا. الإَجهُشَت انهغت حعهُى قسى

 ونجًع. انهادفت انعُُت أسهىب باسخخذاو طانبا 55 يٍ انبحث عُُت اخخُار

 فٍ عاداحهى نقُاص انًشاركٍُ عهً الاسخبُاٌ انباحثت وسعج انبُاَاث،

 بُذا 12 الاسخبُاٌ حضًٍ حُث الإَجهُشَت، بانهغت الأغاٍَ إنً الاسخًاع

 نذي انًفزداث إحقاٌ يذي ونقُاص. يحذدة يؤشزاث عهً بُاء   إعذادِ حى

 يٍ الاخخُار َىع يٍ سؤالا 15 يٍ َخكىٌّ اخخبار أجُزٌ انطلاب،

 12 الإصذار انباحثت اسخخذيج .نغىَت نًؤشزاث وفقا وصًًُج يخعذد،

 دلانت اخخبار باسخخذاو انبُاَاث نخحهُم نهعهىو الإحصائُت انحشيت نبزَايج

 انقًُت أٌ إحصائُا انذال الارحباط اخخبار َخائج أظهزث وقذ .الارحباط

 وجىد عهً َذل يًا ،0.05>  0.000 بهغج (انذَم ثُائُت) الإحصائُت

 الإَجهُشَت بانهغت الأغاٍَ إنً الاسخًاع عادة بٍُ كبُزة ارحباطُت علاقت

 عهً حُص انخٍ انًبذئُت انفزضُت رفض حى وبانخانٍ، .انًفزداث وإحقاٌ

 علاقت وجىد حؤكذ انخٍ انبذَهت انفزضُت وقبىل كبُزة، علاقت وجىد عذو

 وإحقاٌ الإَجهُشَت بانهغت الأغاٍَ إنً الاسخًاع عادة بٍُ كبُزة ارحباطُت

 .انطلاب نذي انًفزداث
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

In language learning, vocabulary plays a fundamental role in 

language learning as it forms the foundation for all four language skills: 

listening, speaking, reading, and writing. Without sufficient vocabulary, 

learners will struggle to comprehend texts, express ideas, and participate in 

meaningful communication. Therefore, vocabulary mastery is considered a 

critical component in acquiring a second or foreign language, particularly 

English. 

According to Nation (2001), vocabulary is central to language 

learning because learners need to know a substantial number of words to 

effectively use the language. He emphasizes that vocabulary knowledge 

enables learners to understand input and produce output in 

communication. Similarly, Schmitt (2000) argues that vocabulary learning 

is a complex and ongoing process that requires systematic exposure and 

reinforcement, as learners must not only learn the meaning of words but 

also how to use them accurately in various contexts.  

One effective way to improve vocabulary mastery is through 

listening to English songs. Songs provide a natural and fun context, so 

learners are more motivated to listen and understand the content of the 

song, which indirectly helps in enriching their vocabulary. According to 

Murphey (1992), songs have a rhythmic, repetitive and memorable 

language structure, which makes them very suitable as aids in language 
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learning, including for vocabulary development. In addition, Medina 

(1993) states that songs provide meaningful and contextualized linguistic 

input, thus reinforcing the process of natural vocabulary acquisition. 

Listening habit to English songs provides learners with authentic 

and meaningful language input. Songs contain vocabulary presented in 

natural, communicative contexts, which helps learners not only recognize 

words but also understand their meanings and usage. When students listen 

to songs regularly, they repeatedly encounter the same words and phrases. 

This repetition supports long-term memory retention and helps transfer 

vocabulary from receptive knowledge (recognition) to productive 

knowledge (active use). According to Krashen (1985), Language 

acquisition occurs when learners receive comprehensible input that is 

slightly above their current level. English songs provide such input, 

making them an effective tool for vocabulary learning. Students listen, 

infer meanings, and gradually internalize new vocabulary without explicit 

instruction. 

Several previous studies have demonstrated a positive correlation 

between students‘ habits of listening to English songs and their vocabulary 

mastery. For instance, Wardiansyah et al. (2019) found a significant 

relationship between the frequency of listening to English songs and 

vocabulary improvement among junior high school students. Similar 

studies by Fitri et al. (2024) and Abudi et al. (2023) reported that students 

who regularly listen to English songs tend to have better vocabulary skills 

compared to those who do not. However, most of these studies were 
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conducted with different populations and in contexts that are not specific. 

Therefore, there is a lack of research that specifically examines the 

correlation between the habit of listening to English songs and vocabulary 

mastery among fourth-semester students in the English Education Study 

Program at UIN Sultan Syarif Kasim Riau. The unique academic and 

cultural context of UIN Suska Riau may influence students‘ listening 

habits and the impact of these habits on their vocabulary mastery, making 

focused research on this population necessary to provide more accurate 

and relevant insights.. 

Based on preliminary, many students from the English Education 

Department are exposed to English songs on a daily routine. Some 

students have developed a habit of listening to English songs for 

approximately 20 minutes each day. This habit is often practiced during 

leisure activities, commuting, or while studying.  

While consistent exposure to English through music can serve as a 

valuable source of input, the effect of this habit on vocabulary acquisition 

varies among students. Some report improvements in vocabulary, 

especially when they focus on the lyrics and try to understand unfamiliar 

words. Others, however, listen passively without attempting to grasp the 

meaning of the words or expressions used in the songs. This variation 

highlights an interesting phenomenon, even though students are regularly 

exposed to English songs for about 20 minutes per day, their level of 

vocabulary mastery is not always proportional to their listening habits. 

Therefore, it is necessary to explore whether there is a significant 
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correlation between the habit of listening to English songs and students‘ 

vocabulary mastery at English Education Department, especially 

considering the regular yet informal nature of their listening practice. 

Based on the problem described above, the researcher was 

interested in conducting research about ―THE CORRELATION 

BETWEEN STUDENTS' HABIT IN LISTENING TO ENGLISH 

SONGS AND THEIR VOCABULARY MASTERY AT UIN SULTAN 

SYARIF KASIM RIAU”. 

B. Research of the Problem 

1. Identification of the Problem 

a. Students have a regular habit of listening to English songs, but 

their levels of vocabulary mastery vary. 

b. Students‘ habit in listening to songs does not always 

correspond directly with the ability to understand and master 

the vocabulary within the songs. 

c. It is unclear how strong the correlation is between the duration 

and frequency of listening to English songs and students‘ 

vocabulary improvement. 

2. Limitation of the Problem 

This study is limited to fourth semester of English Education 

Department of UIN Sultan Syarif Kasim Riau. It focused to examining 

the correlation between students habit in listening to English songs and 

their vocabulary mastery.  
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3. Formulation of the Problem 

a. What is the level of Listening Habit to English Songs of Fourth 

Semester Students at English Education Department of UIN Sultan 

Syarif Kasim Riau? 

b. What is the level of Vocabulary Mastery of Fourth Semester 

Students at English Education Department  UIN of Sultan Syarif 

Kasim Riau? 

c. Is there any Significant Correlation Between Students‘ Listening 

Habit to English Songs and Their Vocabulary Mastery Of Fourth 

Semester Students at English Education Department of UIN Sultan 

Syarif Kasim Riau? 

C. Objective and Significance of the Research 

1) Objective of the Research 

a. To find out the level of  students listening to English songs at 

fourth semester students of English Education Department of UIN 

Sultan Syarif Kasim Riau. 

b. To find out the level of vocabulary mastery at fourth semester 

students of English Education Department UIN of Sultan Syarif 

Kasim Riau. 

c. To find out whether there is an significant of listening to english 

songs and their vocabulary at fourth semester students  of English 

Education Department UIN Sultan of Syarif Kasim Riau 
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2) Significance of the Research 

The significance of this research can be seen from a practical 

theoretical aspect. 

1. Theoretical Significance 

This research is expected to contribute to the development 

of knowledge in the field of English language teaching, 

particularly in understanding the correlation between students‘ 

listening habits to English songs and their vocabulary mastery. 

It may provide theoretical support for the use of authentic audio 

materials, such as music, as a source of comprehensible input 

that can aid vocabulary acquisition. Furthermore, the findings 

of this study can enrich the existing literature by offering 

empirical evidence related to vocabulary learning through 

informal listening practices. 

2. Practical Significance 

a. For Students 

This study may raise students‘ awareness of the potential 

benefits of listening to English songs as a fun and effective 

way to improve their vocabulary. It can encourage them to 

develop better listening habits and engage more actively 

with English outside the classroom. 

b. For Teachers and Lecturers 

The findings can help educators consider the integration of 

English songs into listening or vocabulary learning 



7 

 

 

activities. It may also support the idea of promoting 

informal learning strategies as a complement to classroom 

instruction. 

c. For Future Researchers 

This research can serve as a reference or starting point for 

further studies on similar topics, especially for those 

interested in investigating language input, listening habits, 

or vocabulary development using different methods, 

populations, or learning contexts. 

D. The Definition of  Key Terms 

1) Correlation 

According to Sarwono (2011), correlation is a statistical 

method employed to assess the relationship or connection between 

two variables. This research aims to evaluate the correlation 

between students‘ listening habits to English songs and their 

vocabulary mastery. 

2) Listening habit 

In this study, listening habit refers to the students‘ 

consistent and repeated behavior of listening to English songs as 

part of their daily or weekly routine. It includes the frequency, 

duration, and consistency of their listening activity. Listening habit 

is considered an informal exposure to English input that may 

influence language learning, particularly vocabulary acquisition. 

The concept is based on Sandua (2023) explanation of habits as 
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―ingrained patterns of behavior‖ formed through repetition and 

routine. 

3) English Songs 

In this study, an English song refers to any song that is 

predominantly performed and written in the English language, 

regardless of musical genre (e.g., pop, country, ballad, indie, etc.). 

Students in this study are reported to listen to English songs for 

approximately 20 minutes per day, either actively (by paying 

attention to lyrics and meanings) or passively (as background 

music). Moreover, Murphey (1992) emphasizes that "Songs can 

serve as valuable tools for learning vocabulary, sentence structures, 

and patterns, while also reflecting the culture of the mother 

tongue." 

4) Vocabulary Mastery 

In this study, vocabulary mastery refers to the students‘ 

ability to understand and use English words accurately and 

appropriately in various contexts. It involves knowing the meaning 

of words, how they are used in sentences, and how they relate to 

other words in the language. Vocabulary mastery is essential in 

developing overall language proficiency, as it directly supports 

skills such as listening, speaking, reading, and writing. According 

to Nation (2001), having a strong vocabulary base is a key factor in 

successful language learning because vocabulary knowledge 
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influences learners‘ ability to comprehend input and express ideas 

clearly. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoretical Framework 

1) Vocabulary Mastery 

a. Definition of Vocabulary Mastery 

Vocabulary mastery is a crucial component of second language 

acquisition, as it enables learners to understand input, express 

ideas, and engage in meaningful communication. Vocabulary 

development can occur through different learning strategies and 

processes, particularly through explicit and implicit learning. 

According to Schmitt (2000), vocabulary learning strategies are 

defined as ―the conscious and unconscious mental processes used 

by learners to learn and retain vocabulary.‖ These strategies are 

typically categorized into two major types: explicit learning and 

implicit learning. 

Explicit vocabulary learning involves intentional efforts to 

acquire vocabulary, such as through direct instruction, using 

dictionaries, vocabulary lists, or rote memorization. Learners are 

consciously aware that they are trying to learn new words. This 

method is often used in formal education settings and is effective 

for quickly acquiring specific vocabulary items (Nation, 2001). 

On the other hand, implicit vocabulary learning occurs 

naturally and unconsciously through exposure to the language in 

meaningful contexts, such as listening to songs, watching movies, 
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or reading texts. Learners are not necessarily focused on learning 

vocabulary but acquire it as a by-product of understanding the 

overall message. As Krashen (1985) explains in his Input 

Hypothesis, language acquisition happens most effectively when 

learners are exposed to comprehensible input—language that is 

slightly above their current proficiency level but still 

understandable through context. 

In the context of this study, vocabulary mastery is primarily 

explored through the lens of implicit learning, where students 

develop vocabulary knowledge incidentally by listening to English 

songs. Regular exposure to such input allows learners to repeatedly 

encounter new words in context, helping them internalize 

meanings and usage patterns without formal instruction. 

b. Type of Vocabulary Mastery 

Susanto (2017), distinguished the two types of vocabulary. The 

first type of vocabulary refers to the one that the students had been 

taught and that they were expected to be able to use. Meanwhile, 

the second one referred to the words which the students would 

recognize when they met them, but they would probably not be 

able to pronounce. 

1) Active Vocabulary 

The words that learners are able to understand, pronounce 

correctly, and apply efficiently in both speaking and writing.  

Manda et al (2022) further explains that active vocabulary refers to 
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words that students have been taught or learned, and are expected 

to be able to use. Active vocabulary is a form of productive 

learning, particularly in speaking and writing. 

2) Passive vocabulary 

Words that students can recognize and understand when 

encountered in context, but are unable to produce accurately 

themselves. Manda et al (2022) also notes that passive vocabulary 

refers to words students can recognize when they come across 

them, although they are unlikely to be able to produce them. 

Passive vocabulary involves receptive learning, particularly related 

to reading and listening. 

Learners are expected to acquire these vocabularies in order 

to become proficient in the English language. As we know, English 

encompasses four skills: speaking, reading, listening, and writing. 

Many believe that a strong vocabulary helps individuals perform 

well in reading and listening comprehension tasks. It also allows 

them to write anything they wish to express. Conversely, a person 

may feel hesitant to speak English if they lack a solid vocabulary, 

and they might struggle with reading and listening comprehension 

tasks. 

c. The Indicators of Vocabulary Mastery 

1) Lexical Recognition 

Lexical recognition refers to the ability to recognize and 

understand the relationships between words, such as synonyms 
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(words with similar meanings) and antonyms (words with 

opposite meanings). This skill is essential for learners to 

expand their vocabulary and use word variations effectively in 

communication. According to Nation (2001), vocabulary 

mastery involves the ability to recognize the meaning of words 

and the relationships among them, which supports effective 

learning of new vocabulary. 

2) Morphological Awareness 

 Morphological awareness is the ability to recognize and 

understand the structure of words, including distinguishing root 

words from those with prefixes and suffixes. This awareness 

helps learners identify patterns in word formation and enrich 

their vocabulary. According Carlisle (2000), morphological 

awareness is a crucial aspect of language learning because it 

enables learners to break down complex words into simpler 

parts to understand their meaning. 

3) Contextual Understanding 

Contextual understanding is the ability to grasp a word's 

meaning based on the context of a sentence or conversation, 

including how a word's meaning can change depending on the 

situation. This skill is important so learners do not just 

memorize literal meanings but understand appropriate usage. 

According to Krashen‘s Input Hypothesis (1985), language 

acquisition is most effective when learners receive 
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comprehensible input language input that they can understand 

within meaningful context. 

4) Comprehension and Response 

This aspect involves learners‘ ability to respond or answer 

questions appropriately based on the context of a text or 

conversation. It shows that learners not only understand 

vocabulary passively but can also actively use it in 

communication. According to Nation (2001), productive 

vocabulary knowledge, the ability to use vocabulary actively in 

speaking or writing is a crucial part of vocabulary mastery. 

Tabel II.1 

 Vocabulary Mastery Indicators Based on CEFR (B1) 

CEFR 

Level(B1) 

  

Indicators 

Lexical 

Recognition 

Students are able to recognize synonyms of the words. 

Students are able to identify antonyms of the words. 

Morphological 

Awareness 

 

Students can distinguish between root words and words with 

prefixes or suffixes. 

Contextual 

Understanding 

Students understand the context in which a word can be used. 

Comprehension 

and Response 

Students can respond to questions based on the context of the 

text or conversation. 

 

2) Listening Habit 

a. Description of Habit 

Habit is something that is not conducted drastically but it is 

conducted slowly, repeatedly, and continuously. In addition, 

Longman (2010), defines habit as a pattern behavior that is 

regular and which has become almost automatic as a result of 



15 

 

 

repetition. Meanwhile, Carter (1973) said that Habit is an action 

practice has become familiar and easy. According to Jack 

Richard et al. (1990) a habit is a behavior pattern that occurs 

regularly and becomes almost automatic due to repeated 

practice. Sandua (2023), state that ―Habit are ingrained pattern 

of behavior that usually reflect an individual‘s automatic 

responses to various stimuli.‖ 

Based on the definitions above, it can be concluded that 

a habit is a repetitive action or activity that, through frequent 

repetition, develops into a tendency to perform it automatically, 

regularly, and without conscious awareness. Over time, this 

behavior becomes ingrained, requiring little or no intentional 

thought to carry out. Moreover, habits are often linked to 

activities related to one's hobbies, talents, preferred activities, or 

personal inclinations, and they are performed regularly, often 

without conscious awareness. These behaviors become deeply 

ingrained over time, as individuals engage in them naturally and 

routinely. 

b. Definition of Listening Skill 

 Buck (2001) explains that ―listening is not a passive 

activity, but rather an active process of constructing meaning‖. 

This process involves using prior knowledge and experiences to 

interpret and make sense of the incoming sounds. As individuals 

listen, they actively engage with the information by applying 
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their understanding of language, context, and personal 

experiences to decode and interpret the spoken words, ultimately 

creating meaning from what they hear.  

Listening plays a crucial role for students in the classroom 

because it helps enhance their speaking abilities, with listening 

being a fundamental component of speaking skills. Much of our 

time is spent listening to various sources of information, such as 

lectures, radio, television, movies, videos, music, and platforms 

like YouTube. In order to communicate effectively, it is vital to 

be able to understand and process what others are saying on a 

daily basis, as this enables meaningful and coherent interaction. 

According to Brown & Yule (1983), listening is the 

process of focusing attention on and attempting to understand 

the meaning of the sounds or words we hear. The more we 

engage with listening, the better we become at understanding the 

information being conveyed. Similarly, Rost et al (2002) offers a 

comprehensive definition of listening, describing it as a process 

with multiple dimensions. First, it involves receiving the spoken 

message (receptive orientation), then constructing and 

interpreting its meaning (constructive orientation). Listening 

also requires negotiating meaning with the speaker and 

providing responses (collaborative orientation). Finally, it 

involves creating meaning through personal involvement, 

imagination, and empathy (transformative orientation). 
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From the description above, it can be concluded that 

listening is a complex and active process of interpretation, 

where learners connect new information they hear with their 

existing knowledge. This process engages the mind, requiring 

focused attention to understand the message. By actively 

listening and processing the information, learners are able to 

integrate and make sense of what they hear, which in turn 

facilitates the development of other skills. When listening is 

approached with attention and engagement, it becomes easier to 

improve in other areas, such as speaking, reading, and writing, 

since understanding spoken language forms the foundation for 

these abilities. 

3) English Song 

According to Tovmasyan & Ghazaryan (2021), songs are 

compositions of music that include lyrics or words. They 

combine melody and rhythm with verbal expression, where the 

music serves as a framework for the words, allowing them to be 

sung and often conveying a message or emotion through both 

the sound and the lyrics. The fundamental components of a song 

are the music and the lyrics. The music is primarily associated 

with rhythm, which provides the tempo and flow, while the 

lyrics consist of the words that are sung. Together, these two 

elements combine to create the full structure of a song, with the 

rhythm helping to shape the pace and mood, and the words 
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conveying meaning or emotion. Songs can be categorized into 

various genres, with common types including art songs, pop 

songs, and folk songs, each distinguished by its unique 

characteristics and style. There are art songs, pop songs, and 

folk songs.  

a. Art Song 

  Art songs are compositions crafted specifically for 

performance as independent pieces of music, usually 

accompanied by piano, though other forms of accompaniment 

such as orchestras or string quartets may also be utilized. These 

songs are meticulously written down in musical notation. The 

lyrics of art songs are typically written by a poet or lyricist, 

while the music itself is composed by a composer. For an 

optimal performance, singers typically require formal voice 

training, as the performance demands a high level of vocal 

technique and expressiveness. The combination of music and 

lyrics in art songs is designed to present a cohesive work, 

emphasizing the close connection between the two elements. 

Furthermore, Koops (2004) states that "The role of the 

singer in art songs is not only to perform the music but to bring 

the poetry to life, thus creating a deeper connection with the 

audience." These insights emphasize the importance of both the 

technical and interpretive aspects involved in performing art 

songs, reflecting their unique place in musical history. 
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b. Folk Song 

 Folk songs are typically songs with origins that are either 

unknown or in the public domain, and they are traditionally 

passed down through oral transmission. These songs are an 

integral part of national or cultural identity, as noted by Lomax 

(1968), who emphasizes that "folk songs are an essential means 

of transmitting and preserving cultural traditions."  

c. Popular Song 

According to Brackett (2011), "Popular music is a key 

cultural force in modern society, shaping and reflecting the 

values of its time" and plays an integral role in global cultural 

exchange. Moreover, Cohen (2007) have noted that modern 

popular music, including pop songs, becomes ingrained in 

culture when it transcends its original context and is shared 

across different generations and social groups. These songs, 

often starting as recordings, find new life as they are passed on 

in a more informal, personalized manner, solidifying their place 

in the cultural landscape. 

We can conclude that singing and listening to English 

songs involve engaging with English words and music using 

one's voice, which is typically distinguished from speaking. 

Singing is an act of vocalizing English words in a musical 

context, while listening to these songs involves focusing on and 
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attempting to understand the meanings of the English words 

presented in the lyrics. 

a. Listening Habit to English Song 

According to Murphey (1992), there are three key 

indicators that define the habit of listening to English songs: 

1) Repetitive Action   

Students should engage in the regular practice of listening 

to English songs, making it a frequent activity they repeat over 

time. 

2) Attention  

 Students should focus their attention while listening to 

English songs, ensuring they are actively engaged in listening 

process. 

3) Get the meaning  

Students learn to derive meaning from lyrics, improving 

their overall understanding of the language 

b. The Correlation between Listening Habit to English Song and 

Vocabulary Mastery 

  Many students struggle with understanding English because they 

are not familiar with the meanings of the words. However, learning 

vocabulary can be challenging. Students must not only memorize the 

words but also actively practice using them in various contexts to 
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fully grasp their meanings and applications. This process requires 

consistent effort and repetition.  

According to Rahmadaniati & Widiastuty (2024), Listening to 

English-language music, in particular, has shown to have a 

significant impact on students' ability to acquire new words. 

Listening to English songs is an effective way to motivate students in 

their English learning journey, particularly in enhancing their 

vocabulary skills. According to Murphey (1992) cited on Millington 

(2011), songs serve as valuable tools in learning vocabulary, 

sentence structures, and sentence patterns. Additionally, songs often 

reflect the cultural aspects of the native language, making them a 

rich resource for language learners.  

When students develop an interest in English songs, it 

encourages them to listen to these songs more frequently. The more 

they engage in this activity, the more it becomes a habit. Students 

who enjoy listening to English songs often play the same songs 

repeatedly, which helps reinforce their familiarity with the language. 

Listening to English songs becomes a regular practice for them. This 

activity is simple and enjoyable, making it an accessible way for 

students to immerse themselves in the language.  

Based on this explanation, the researcher concludes that the habit 

of listening to English songs is linked to vocabulary mastery. When 

students regularly listen to English songs, this habit can significantly 

motivate them in their learning process, particularly in expanding 
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their vocabulary. The frequent exposure to the language through 

music encourages them to engage with English in a more natural and 

consistent manner. 

B. Relevant of the research 

According to Syafi'i (2007), it is essential to conduct relevant 

research that reviews and analyzes previous studies conducted by other 

researchers, particularly those that are closely related to the topic of our 

own research. This helps in understanding the context and background of 

the issue being investigated and ensures that the new research builds upon 

existing knowledge. In other words, the researcher must provide a detailed 

overview of the designs, results, and conclusions from prior studies. This 

includes explaining the methodologies used, the key findings, and the 

interpretations or conclusions drawn by previous researchers, which are 

relevant to the current study.  

The first relevant study is conducted by Wardiansyah et al, (2019), 

this study aimed to determine ―the correlation between students' listening 

habits to English songs and their vocabulary mastery‖. A quantitative 

correlational design was used. The research subjects were 60 third-grade 

students at SMPN 06 Bengkulu City. Data were collected through two 

instruments: a questionnaire to assess students‘ English song listening 

habits and a vocabulary test (VLT). The Pearson Product Moment formula 

processed through SPSS IBM Statistics version 20 showed that rxy was 

greater than the r table (0.835 > 0.254). This means the alternative 

hypothesis was accepted, and the null hypothesis was rejected. It can be 
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concluded that there is a significant positive correlation between the habit 

of listening to English songs and vocabulary mastery. 

The second relevant study is conducted by Fitri et al. (2024), this 

study investigates ―the correlation between the habit of listening to English 

songs and vocabulary mastery among first-year students in the English 

Study Program at FKIP Universitas Riau‖. English songs are increasingly 

popular and serve as an engaging medium for language learning, offering 

repeated exposure to new vocabulary, improved pronunciation, and 

contextual word understanding. Students who frequently listen to English 

songs tend to become more familiar with new words. The study employed 

a quantitative correlational method using questionnaires and vocabulary 

tests. Using the Pearson Product-Moment correlation processed through 

SPSS, the study found a correlation coefficient of 0.714, indicating a 

strong correlation. The null hypothesis (Ho) was rejected, confirming a 

significant relationship between the two variables.. 

The last relevant study is conducted by Abudi et al. (2023), this 

study aims to find out ―the correlation between students‘ habits of 

listening to English songs via YouTube and their vocabulary mastery‖. A 

quantitative correlational approach was used with 24 tenth-grade students 

from SMA N 1 Suwawa. Data were collected using a questionnaire on 

song-listening habits and a vocabulary test. Data analysis using the 

Pearson Product Moment formula showed a moderate positive correlation 

(r = 0.529), meaning that the more frequently students listen to English 

songs, the better their vocabulary mastery. Listening habits contributed 
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27.98% to vocabulary mastery. In conclusion, there is a moderate 

correlation between students‘ English song-listening habits and their 

vocabulary skills. 

Several previous studies have demonstrated a positive correlation 

between students‘ habits of listening to English songs and their vocabulary 

mastery. For instance, Wardiansyah et al. (2019) found a significant 

relationship between the frequency of listening to English songs and 

vocabulary improvement among junior high school students. Similar 

studies by Fitri et al. (2024) & Abudi et al. (2023) reported that students 

who regularly listen to English songs tend to have better vocabulary skills 

compared to those who do not. However, most of these studies were 

conducted with different populations and in contexts that are not specific. 

Therefore, there is a lack of research that specifically examines the 

correlation between the habit of listening to English songs and vocabulary 

mastery among fourth-semester students in the English Education Study 

Program at UIN Sultan Syarif Kasim Riau. The unique academic and 

cultural context of UIN Suska Riau may influence students‘ listening 

habits and the impact of these habits on their vocabulary mastery, making 

focused research on this population necessary to provide more accurate 

and relevant insights. 

However, there are also differences from the previous research. 

The several studies used a cluster random sampling technique. However, 

the researcher only focus on the correlation between habit in listening to 

English songs and vocabulary mastery, the researcher used purposive 
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sampling in this study and there are no previous researchers who have 

examined this title at the English Education Department of UIN Sultan 

Syarif Kasim Riau. So, the researcher was interested to conducting this 

research.  

C. Operational Concept 

Operational concepts are based on theoretical concepts that are 

relevant to the variables involved in a study. These concepts must be 

clearly defined and measurable in both practical and empirical terms for 

use in academic writing (Syafi‘i, 2013). In other words, when conducting 

research, the abstract ideas and theories related to a study must be 

transformed into specific, measurable terms that can be applied in real-

world situations and tested through empirical methods.  

This study is a correlational research, employing a quantitative 

approach with a correlation method. In this type of research, if there is a 

strong relationship between two variables, the scores or values of one 

variable can be used to predict the scores or values of the other variable. In 

other words, the researcher examines how changes or patterns in one 

variable are associated with changes or patterns in another, and uses this 

relationship to make predictions or understand the nature of the connection 

between the two variables.  

This study adopts the quantitative correlational method due to its 

emphasis on analyzing numerical data through statistical processes. The 

use of this method is specifically chosen because it allows for the 

examination of the relationship between variables and their potential 
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influence on each other. By applying statistical techniques, the research 

aims to reveal how changes in one variable may be associated with or 

affect changes in another, offering insights into their interconnectedness 

and influence.  

This research consists of two variables; those are independent 

variable (X) and dependent variables (Y). Variable X refers to the students' 

habit of listening to English songs (independent variable), and Variable Y 

represents the students' mastery of vocabulary (dependent variable). 

1. The indicator of variable X (the students' habit of listening to English    

songs) 

According to Murphey (1992) as cited on Setiana (2022), there are three 

key indicators that define the habit of listening to English songs: 

a. Repetitive Action   

Students should engage in the regular practice of listening to English 

songs, making it a frequent activity they repeat over time. 

b. Attention  

Students should focus their attention while listening to English 

songs, ensuring they are actively engaged in the listening process. 

c. Get the meaning  

Students learn to derive meaning from lyrics, improving their overall 

understanding of the language 

2. The indicator of variable Y (the students' mastery of vocabulary) 

Based on CEFR level (B1) are as follow: 
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a. Lexical Reconigtion 

a. Students are able to recognize synonyms of the words. 

b. Students are able to identify antonyms of the words. 

b. Morphological Awareness 

Students can distinguish between root words and words with prefixes 

or suffixes. 

c. Contextual Understand 

Students understand the context in which a word can be used. 

d. Comprehension and Response 

Students can respond to questions based on the context of the text 

and conversation. 

D. Assumption and Hypothesis of the Research 

1. Assumption  

In this study, the researcher assume that the more frequently 

students listen to English songs, the greater their vocabulary mastery 

will be. 

2. Hypothesis 

Based on the assumption above, the researcher was formulated 

the hypothesis as follows: 

Ho:  There is no significant correlation between listening habit to  

English songs and vocabulary mastery.  

Ha: There is a significant correlation between listening habit to 

English songs and vocabulary mastery. 
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CHAPTER III 

METHOD OF THE RESEARCH 

A. Research Design 

The research design used in this study was correlational research 

and focus on listening habit to English song and vocabulary mastery. 

According to Green & Celkan (2011), to establish relationships between 

variables and to explain the causes of such relationships, quantitative data 

analysis is inevitable. Moreover, Fraenkel & Wallen (2008), correlational   

research   was   a   study   to   determine   the   relationship   and   level   of 

relationship  between  two  or  more  variables  without  any  attempt  to  

influence  these variables so that there were no variable manipulations. 

Correlational research is occasionally called a type of descriptive research 

because it outlines the current relationship between two variables. In other 

words, correlational research can also be considered a form of descriptive 

research. The reason of choosing this method is the researcher wants to 

know the strength of the relation of two or more variables based on 

correlation coefficient. 

 So, the researcher used a quantitative approach in this study. 

Creswell (2014) defines ―quantitative research is an interrelated set of 

constructs (or variables) formed into propositions, or hypotheses, that 

specify the relationship among variables (typically in terms of magnitude 

or direction)‖. As a result, the data findings was effectively interpreted and 

concluded in relation to the research question. 
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The research design is variable X correlated to variable Y, where 

variable X is habit in listening to english song and variable Y is 

vocabulary mastery .These variables can be seen at follows 

 

   

 

B.  Location and Time  

This research was conducted on March 17, 2025, in the English 

Education Department of the State Islamic University of Sultan Syarif Kasim 

Riau, located in Panam, Pekanbaru, Riau Province 

C. Subject and Object of this Research 

The subject of this research is the Fourth semester Students of English 

Education Department at UIN Sultan Syarif Kasim Riau. The object of the 

research is the correlation between students‘ habit in listening English song and 

their vocabulary mastery.  

D. Population and Sample of the Research 

1. Population of the Research 

According to Creswell (2012),  a population as a group of people who 

have similar features. The population of this study was the fourth semester 

students of 4A, 4B, 4C, 4D, and 4E classes of the English Education 

Department at UIN Sultan Syarif Kasim Riau 

 

Listening habit to 

English Songs 

( Variable X) 

Vocabulary Mastery  

( Variable Y) 
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Table III.1 

Total of population 

 

2. Sample of the Research 

Bungin (2005) states, ―sampling is a case of how to organize some 

technique in taking the sample of the research, how to stake out the sample 

in order to be a representative sample‖. The researcher was choosen 

purposive sampling in this research. Purposive sampling was chosen 

because it enables the selection of participants who possess specific 

characteristics necessary for the study in this case, students who are actively 

engaged in English listening activities and represent the target population 

for investigating the correlation between listening habits and vocabulary 

mastery (Creswell, 2014). 

Classes A and D were selected due to their similar class sizes and 

schedules, which facilitated practical data collection. Moreover, students in 

these classes consistently participate in English listening tasks, such as 

listening to English songs and other multimedia, making them appropriate 

subjects for the study focus. Additionally, these classes represent a diverse 

Class Male Female Total/ Population 

A 

B 

C 

D 

E 

7 

3 

3 

5 

6 

21 

23 

24 

22 

18 

28 

26 

27 

27 

24 

        Totals 24 118 132 
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range of academic achievement levels among fourth-semester students, 

allowing for a comprehensive analysis of the correlation across different 

proficiency levels. Prior communication also confirmed students‘ 

willingness to participate, which helped ensure the smooth execution of the 

research. 

Furthermore, purposive sampling focusing on Classes A and D 

provided a relevant, manageable sample that enhances the validity and 

applicability of the research findings within the context of the English 

Education Department at UIN Sultan Syarif Kasim Riau. 

Table III.2 

Sample of the study 

No Class Total  

 

 

 

1. 

2. 

A 

D 

28 

27 

 Total 55 

E. Techniques of Collecting Data  

In order to collect data for this research, the researcher was apply the 

following techniques: 

1. Questionnaires 

  According to Cohen, et al (2007), the questionnaire is a widely used and 

useful instrument for collecting survey information, providing structured, 

often numeric data, being able to be administered without the presence of 

the researcher, and often being comparatively straight forward to analyze.  
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  The researcher was gave 21 questionnaires to collect data on students' 

habits in listening to English songs. The scale use in the questionnaire is 

Likert scale. A Likert scale measures attitudes toward a particular topic by 

asking respondents to indicate how frequently they engage in a behavior or 

hold a belief, with options such as ―always,‖ ―usually,‖ ―rarely,‖ or ―never.‖ 

Based on this scale, each student's score will be assigned accordingly.  

Table III.3 

Likert Scale 

Always usually rarely never 

4 3 2 1 

 

Table III.3 

The Blue print of students listening habit to English song 

No categories Item number Total item 

Positive negative 

1.  Repetition action 1,2,3.4,5 6,7 7 

2.  Attention  8,9,10,11 12,13,14 7 

3. Get the meaning  15, 16,17 18,19,20,21 7 

Total 21 

2. Test 

According to Arikunto (2010) ―Test is the number of questions or 

exercises or other tool to measure one‘s skills, intelligence, ability or talent‖. 

The writers used test to collecting data of vocabulary mastery. The test was 

an objective assessment in the form of multiple-choice questions (a, b, c, or d) 

designed to evaluate students' proficiency in vocabulary based on vocabulary 

mastery indicators. The test of vocabulary mastery was consist of 25 items. 
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The result of listening habits in English songs is expected to show a 

correlation with vocabulary mastery. 

The level of vocabulary score by Salkind (1994) can be seen in the 

table below: 

Table III.4 

The Level of Vocabulary Score 

Score  Interpretation Level 

80-100 Very High 

70-79.99 High 

60-69.99 Average 

50-59.99 Low  

0-49.99 Very Low 

 

 

Table III.5 

The Blue print of Vocabulary Mastery 

No  Indicators  Item of question 

1.  Students are able to recognize synonyms of the 

words. 

3,8,13,18,23 

2.  Students are able to identify antonyms of the 

words 

5,10,15,20,25 

3.  Students can distinguish between root words and 

words with prefixes or suffixes. 

4,9.14,19,24 

4.  Students understand the context in which a word 

can be used. 

1,6,11,16,21 

5.  Students can respond to questions based on the 

context of the text or conversation. 

2,7,12,17,22 

 

Based on the table above, there are five indicators for assessing 

vocabulary mastery. The test questions for vocabulary mastery are 25 items. 

Each indicator has a total of 5 test items. 

F. Techniques of Data Analysis 

 To examine the listening habits of English songs and vocabulary 

proficiency in the English Education Department UIN Sultan Syarif Kasim 
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Riau, the researcher analyzed the data using statistical analysis. In this study, 

the researcher employed the Pearson Product-Moment analysis in SPSS to 

determine if there will be a correlation between the two variables. Therefore, to 

assess the degree of correlation between the two variables, the following 

categories from Hartono (2008) are used: 

Table III.6 

The interpretation of Correlation Coefficient 

No Coefficient Interval Level of Correlation 

1 0.00-0.200 Very Low 

2 0.200-0.400 Low 

3 0.400-0.700 High Enough 

4 0.700-0.900 High 

5 0.900-0.1000 Very High 

 

To find out the correlation between two variable the researcher 

use the formula of product moment correlation, the formula is  

     
 ∑    ∑     ∑  

√   ∑    ∑      ∑    ∑     
 

 𝑥 

𝑦 

= Coefficient of correlation between variable X and 

Y 

N = Number of Class 

X = Distribution of students‟ habit in listening English 

song 

Y = Distribution of students‟ vocabulary mastery  

∑ 𝑥 = Sum of score of X distribution 
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The product-moment correlation was applied to data measured on an 

interval ratio scale and was represented by the symbol "r." SPSS was a 

software package used for statistical analysis. The product-moment 

correlation was calculated by considering the degrees of freedom (df) = 

N - nr, where N will represent the sample size and nr will represent the 

number of variables. 

Statistically the Hypothesis are: 

   0 >  𝑡𝑎𝑏𝑙𝑒 

𝐻0 :  0 ≤  𝑡𝑎𝑏𝑙𝑒 

 

 

 

 

∑ 𝑥 = Sum of score of Y distribution 

∑ 𝑥 𝑦 = Sum of multiplication of X and Y 

X
2 
  

𝑦2 

= 

= 

  Sum of X quadrate 

Sum of Y quadrate Significant critical value = 

0.05 and 0.01 

Significant critical value = 0.05 and 0.01 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion  

This study aimed to examine the significance correlation between 

students‘ habit in listening English song and their vocabulary mastery of 

fourth semester at English education department UIN Sultan Syarif Kasim 

Riau. The participant of this study was the fourth semester English 

education department UIN Sultan Syarif Kasim Riau. Based on the 

findings, the researcher concludes that the answers to the stated research 

questions are as follows: 

1. The students‘ habit in listening to English song at fourth semester in 

English education department UIN Sultan Syarif Riau was at ―Low‖ 

category with a mean score 57,45. 

2. The students‘ Vocabulary Mastery at fourth semester in English education 

department UIN Sultan Syarif Kasim  Riau was at “Very High” category 

with a mean score  85,16. 

3. There is a significant negative correlation of moderate to strong level 

between students‘ habit in listening to English songs and their vocabulary 

mastery, as indicated by a Pearson correlation coefficient of -0.567 (p < 

0.01). This means that among fourth-semester students in the English 

Education Study Program at UIN Sultan Syarif Kasim Riau, an increase in 

the habit in listening to English songs tends to be associated with a 

decrease in vocabulary mastery scores, or vice versa. The significance 

value (p-value) of 0.000< 0.05 indicates that the alternative hypothesis 
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(Ha) is accepted, and the null hypothesis (Ho) is rejected. Therefore, it can 

be concluded that there is a significant correlation between students‘ habit 

in listening to English songs and students‘ vocabulary mastery 

B. Suggestion 

Based on the findings, the researcher would like to offer several 

suggestions, as follows: 

1. Students are advised not to rely solely on listening to English songs as 

a strategy to improve their vocabulary. While music can be an 

enjoyable exposure to the language, passive listening without 

conscious effort to understand the lyrics may not contribute positively 

to vocabulary acquisition. It is recommended that students actively 

engage with the content such as by reading the lyrics, noting 

unfamiliar words, and practicing their usage in sentences. This aligns 

with Krashen‘s (1985) Input Hypothesis, which suggests that input 

must be meaningful and understood to facilitate language learning. 

2. Lecturers should guide students in transforming entertainment-based 

activities like listening to music into structured learning opportunities. 

By incorporating lyric analysis or vocabulary-based tasks using 

popular songs into the classroom, teachers can ensure that the language 

input from music becomes more comprehensible and purposeful. As 

Gilakjani & Ahmadi (2011) argue, music is most effective in language 

learning when learners engage with it actively rather than passively. 

3. Considering the unexpected negative correlation found in this study, 

future researchers are encouraged to explore potential variables that 
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may influence this relationship. These may include students‘ listening 

habits, song genres, language proficiency levels, or the purposes for 

which songs are listened to (e.g., for learning versus entertainment). A 

mixed-method or qualitative approach may be beneficial in uncovering 

deeper insights and providing a more comprehensive understanding. 

 



 
 

 

 

REFERENCES 

Abudi, O. O., Hasan, J. R., & Helingo, A. (2023). How listening YouTube song 

habit influences students‘ vocabulary mastery: A correlational study. 

Journal of English Language Teaching, Linguistics, and Literature 

Studies, 4(1), 1–8. https://doi.org/10.30984/jeltis.v4i1.3070 

Arikunto, S. (2010). Prosedur penelitian: Suatu pendekatan praktik. Jakarta: 

Rineka Cipta. 

Aulia, H. R., et al. (2020). The effect of Duolingo application on students' English 

vocabulary mastery. English Language Education Study Program 

Association, 4(2). 

Brackett, D. (2011). Categorizing sound: Genre and twentieth-century popular 

music. California: University of California Press. 

Brown, G., & Yule, G. (1983). Teaching the spoken language. Cambridge: 

Cambridge University Press. 

Buck, G. (2001). Assessing listening. Cambridge: Cambridge University Press. 

Carlisle, J. F. (2000). Awareness of the structure and meaning of morphologically 

complex words: Impact on reading. Reading and Writing: An 

Interdisciplinary Journal, 12(3–4), 169–190. 

https://doi.org/10.1023/A:1008131926604 

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education 

(6th ed.). London: Routledge. 

Council of Europe. (2020). Common European Framework of Reference for 

Languages: Learning, teaching, assessment – Companion volume. Council 

of Europe Publishing. 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed 

methods approaches (4th ed.). California: SAGE Publications. 

Fitri, R. R., Syarfi, M., & Supriusman, S. (2024). The correlation between 

listening habits to English songs and vocabulary mastery of the first year 

English Study Program students of FKIP Universitas Riau. Indonesian 

Journal of Education and Development Research, 3(1), 1–7. 

https://doi.org/10.57235/ijedr.v3i1.4426 

Fraenkel, J. R., & Wallen, N. E. (2008). How to design and evaluate research in 

education (7th ed.). New York: McGraw-Hill. 

https://doi.org/10.30984/jeltis.v4i1.3070
https://doi.org/10.57235/ijedr.v3i1.4426


 
 

 

 

Gilakjani, A. P., & Ahmadi, M. R. (2011). A study of factors affecting EFL 

learners' English listening comprehension and the strategies for 

improvement. Journal of Language Teaching and Research, 2(5), 977–

988. 

Gilakjani, A. P., & Ahmadi, M. R. (2011). A study on the effectiveness of using 

songs in teaching vocabulary. International Journal of Humanities and 

Social Science, 1(7), 190-198. 

https://www.ijhssnet.com/journals/Vol_1_No_7_April_2011/20.pdf 

Green, L., & Celkan, G. (2011). Student demographic characteristics and how 

they relate to student achievement. Procedia - Social and Behavioral 

Sciences, 15, 341–345. 

Hasyuni. (2016). The students‘ preferred activities for English listening classes: A 

survey conducted to the second and fourth semester students of the 

English department of FKIP. 

http://www.kotesol.org/publications/proceedings/1997/nunan_david.pdf 

Koops, L. H. (2004). The role of the singer in art songs. Visions of Research in 

Music Education, 17. https://opencommons.uconn.edu/vrme/vol17/iss1/5 

Krashen, S. D. (1985). The input hypothesis: Issues and implications. London: 

Longman. 

Laufer, B., & Nation, I. P. (2013). Vocabulary. In The Routledge handbook of 

second language acquisition (pp. 163–176). London; Routledge. 

Lestari, R. (2020). Correlational study between students' habit of listening to 

English songs and their vocabulary mastery. Tegal: [Unpublished thesis].  

Lomax, A. (1968). Folk song style and culture. London: Routledge. 

https://doi.org/10.4324/9780203791844 

Manda, S., Talib, A., & Aeni, N. (2022). Improving students‘ vocabulary by using 

the Show and Tell (S&T) method at the first grade students of SMA 

Negeri 6 Toraja Utara. Journal of Excellence in English Language 

Education, 1(4). 

McWhorter, J. H. (2014). The language hoax. Oxford: Oxford University Press. 

Millington, N. T. (2011). Using song effectively to teach English to young 

learners. Language Education in Asia, 2(1), 134. 

Murphey, T. (1992). Music & songs. Oxford: Oxford University Press. 

Murphey, T. (1992). The discourse of pop songs. TESOL Quarterly, 26(4), 770–

774. https://doi.org/10.2307/3587118 

http://www.kotesol.org/publications/proceedings/1997/nunan_david.pdf
https://opencommons.uconn.edu/vrme/vol17/iss1/5
https://doi.org/10.4324/9780203791844
https://doi.org/10.2307/3587118


 
 

 

 

Nation, P. (2001). Learning vocabulary in another language. Cambridge: 

Cambridge University Press. 

Rahayu, E. T., Hadiarti, D., & Kurniati, T. (2018). Development of learning 

videos on the extraction and isolation of secondary metabolite compounds 

of buas-buas leaves (Premna serratifolia Linn) in the Chemistry Education 

Study Program at Muhammadiyah University of Pontianak. Ar-Razi 

Scientific Journal, 6(1), 51–58. 

Richard, J. C., & Schmidt, R. (2002). Longman dictionary of language teaching 

and applied linguistics. Harlow: Pearson Education. 

Rost, M., & Wilson, J. J. (2013). Active listening. New York: Routledge. 

Salkind, N. J. (1994). Statistics for people who think they hate statistics. 

California: SAGE Publications. 

Sandua, D. (2023). How to transform your habits and maximize your potential. 

Madrid: David Sandua 

Saputra, V. Y. (2021). The correlation between students' listening ability and 

students' vocabulary mastery. Palangka Raya: [Unpublished Thesis]. 

Sari, R. (2019). The correlation study between students‘ motivation and their 

vocabulary mastery at SMA Al-Azhar 3 Bandar Lampung. Lampung: 

[Unpublished Thesis]. 

Sarwono, J. (2011). Mengenal path analysis: Sejarah, pengertian, dan aplikasi. 

Jakarta: Bumi Aksara. 

Schmitt, N., & Schmitt, D. (2020). Vocabulary in language teaching (2nd ed.). 

Cambridge: Cambridge University Press 

Setiana, I. (2022). The correlation between listening habit to English songs and 

vocabulary mastery of eighth grade students at State Junior High School 

21 Pekanbaru. Pekanbaru: [Unpublished Thesis]. 

Siregar, S. (2013). Statistik parametrik untuk penelitian kuantitatif. Jakarta: Bumi 

Aksara. 

Susanto, A. (2017). The teaching of vocabulary: A perspective. Jakarta: Jurnal 

Kata Press. 

Syafi'i, M. (2007). From paragraphs to a research report: A writing of English 

for academic purposes. Pekanbaru: Suska Press. 

Thornbury, S. (2002). How to teach vocabulary. Harlow: Pearson Education. 



 
 

 

 

Tovmasyan, N., & Ghazaryan, N. (2021). The role of songs in communicative 

language teaching. Foreign Languages in Higher Education, 25(1), 156–

163. 

Ur, P. (1991). A course in language teaching: Practice and theory. Cambridge: 

Cambridge University Press. 

Wardiansyah, W., Barnabas, S., & Elfrida, E. (2019). The correlation between 

listening habit to English song and vocabulary mastery. Journal of English 

Education and Teaching, 3(3), 287–298. 

https://doi.org/10.33369/jeet.3.3.287-298 

Wibowo, S., Anggraeni, R. D., Herijawati, E., & Salikim, S. (2020). Comparative 

analysis of the performance of the cooperative credit method "PEARLS." 

Primanomics: Jurnal Ekonomi & Bisnis, 18(1), 45–53. 

 

 

 

 

 

 

 

 

 

 

 

https://doi.org/10.33369/jeet.3.3.287-298


 
 

 

 

 

 

 

APPENDIX 1 

Instrument Of The Research 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

Questionnaire of Listening Habit to English Song 

Name: 

Class: 

Please put check mark (√) in the blank space that indicate your opinion. 

Rating Scale Positive Categories 

4 3 2 1 

Always Usually Rarely Never 

For question no 1-5, 8-11,15-17 

Rating Scale Negative Categories 

1 2 3 4 

Always Usually Rarely Never 

For question no 6-7,12-14, 18-21 

No Statement Rating Scale 

4 3 2 1 

1.  I listen to English songs in my free time 

to learn new vocabulary 

    

2. I spend a few minutes/hour listening to an English song to 

memorize/remember new vocabulary in English. 

    

3. I usually listen to songs in English     

4. Besides listening, I also sing songs in English     

5. I listen to English songs while learning English to learn the 

grammar of the lyrics of English songs. 

    

6. I don't enjoy listening toEnglish songs for long time.     

7 I didn't like listening to English songs when I was a kid.     

8. I am very interested in listening to songs in English     

9. English songs that I listen to are fun because the music is good to 

listen to 

    

10. The English songs I listen to are interesting because the lyrics are 

good 

    

11. I want to be able to speak English by listening to English songs.     

12. The English songs I listen to are very boring, because the music is 

not pleasant to listen to. 

    

13. If there's an English song that doesn't have a catchy title, I'm not     



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

interested in knowing the lyrics 

14. I can't learn English by listening to English songs     

15. I am interested in English songs whose vocabulary I know the 

meaning of 

    

16. If I can't figure out the meaning of the English songs, I will ask my 

friends who are good at English 

    

17. I translated English song lyrics using google translate     

18. I'm not interested in English songs whose vocabulary I don't know.     

19. I'm interested in listening to English songs but I'm lazy to know 

what the words mean. 

    

20. I can't enjoy English songs because I don't know what they mean..     

21 For me translating English songs with using google translate is not 

effective. 

    



 
 

 

 

 

 

 

MULTIPLE-CHOICE QUESTIONS 

Name : 

Class : 

Instruction: 

1. Answers to all questions are to be recorded on the multiple-choice form, either 

in the format A-D in the option. 

2. Mark one box only to indicate the answer you consider correct for each 

question. 

3. This test is required as the instrument of the research. 

4. This test does not influence your school for English subject. 

Questions: 

1. Tomy, Jane, Mark, Sarah ....... smart students 

A. Is 

B. Am 

C. Are 

D. Is Not 

2. Teguh : This fried chicken is my favorite. 

Hilda : I like it too. This fried chicken is very .... 

A. Delicious 

B. Bitter 

C. Salty 

D. Dangerous 

3. My mother is very pretty 

The synonym of ―pretty‖ is 

A. Ugly 

B. Strange 

C. Beautiful 

D. Stupid 

4. Which of the following is the prefix of ―Polite‖? 

A. IR 

B. DIS 



 
 

 

 

C. IN 

D.IM 

5. Choose the antonym pair. 

A. Intelligent and Smart 

B. Hardworking and Diligent 

C. Funny and Humorous 

D. Rich and Poor 

6. Alina .... song every night 

A. Sings 

B. Sing 

C. Is 

D. Does 

7. My sister went to the dentist two days ago because her ..... were in pain 

A. Ears 

B. Fingers 

C. Hands 

D. Teeth 

8. He has a big house 

The synonym of ―big‖ is 

A. Large 

B. Small 

C. Tiny 

D. Great 

9. Which of the following is not a suffix? 

A. FUL 

B. EST 

C. RE 

D. ING 

10. Choose the antonym pair. 

A. Giant and tiny 

B. Honor and justice 

C. Scary and horrific 

D. Vague and loud 

11. She .... not work because she has the flu  

A. Is  

B. Be 

C. Do 

D. Does 

12. Angel‘s doll is broken. Angel is very ..... now 

A. Charm 

B. Sad 

C. Happy 



 
 

 

 

D. Confused 

13. Anton is a fast runner 

The synonym of ―fast‖ is 

A. Slow 

B. Quick 

C. Energetic 

D. Calm 

14. Which suffix can you add to the end of ―cook‖ to make a new word? 

A. Ing 

B. Ful 

C. Est 

D. Re 

15. ―She is foolish.‖ The antonym of ―foolish‖ is 

A. Brainy 

B. Idiotic 

C. Dumb 

D. Wise 

16. I and my friends ....... in the library. We read some books 

A. Are 

B. Is 

C. Have 

D. Am 

17. Grant is a tailor. He makes…… 

A. clothes 

B. bag 

C. belt 

D. Ice cream 

18. All typing errors must be deleted from this memo.  

The synonym of ―Deleted‖ is 

A. Erased 

B. Corrected 

C. Circled 

D. Determined 

19. Which of the following is the prefix of ―Respect‖? 

A. UN 

B. DIS 

C. IR 

D. IM 

20. ―This seems like a good hotel‖ the antonym of ―good‖ is 

A. Bad 

B. Brilliant 

C. Great 



 
 

 

 

D. Dirty 

21. She is a students. She .... at school 

A. Studies 

B. Study 

C. Studying 

D. Does 

22. What is he doing in the garden ? 

A. He is watching TV 

B. He is playing cards 

C. He is planting flowers 

D. He is eating 

23. What is the synonym of the word ―sad‖ 

A. Strong 

B. Happy 

C. Unhappy 

D. Brilliant 

24. Which of the following is a suffix? 

A. Pre 

B. Ing 

C. In 

D. Un 

25. ― it is hot outside‖ the antonym of ―hot‖ is 

A. Cold 

B. Warm 

C. Breezy 

D. Stormy 

Answer Key of Vocabulary Test 

1.  C 

2. A 

3. C 

4. D 

5. D 

6. A 

7. D 

8. A 

9. C 

10. A 

11. D 

12. B 

13. B 

14. A 

15. A 

16. A 

17. A 

18. A 

19. B 

20. A 

21. A 

22.C 

23. C 

24. B 

25. A 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 2 

Students’ Answer 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 



 
 

 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

APPENDIX 3 

Students’ Result 

 

  



 
 

 

 

The Score of Students’ Habit in Listening to English Songs 

NO  
NAMA 

MAHASIS

WA 
SCORE CATEGORY 

1 Students 1 60 Average 

2 Students 2 56 Low 

3 Students 3 65 Average 

4 Students 4 59 Low 

5 Students 5 54 Low 

6 Students 6 52 Low 

7 Students 7 67 Average 

8 Students 8 62 Average 

9 Students 9 53 Low 

10 Students 10 56 Low 

11 Students 11 59 Low 

12 Students 12 54 Low 

13 Students 13 59 Low 

14 Students 14 50 Low 

15 Students 15 62 Average 

16 Students 16 55 Low 

17 Students 17 76 High 

18 Students 18 64 Average 

19 Students 19 60 Average 

20 Students 20 47 Very Low 

21 Students 21 55 Low 

22 Students 22 51 Low 

23 Students 23 63 Average 

24 Students 24 59 Low 

25 Students 25 54 Low 

26 Students 26 55 Low 

27 Students 27 59 Low 

28 Students 28 57 Low 

29 Students 29 62 Average 

30 Students 30 61 Average 

31 Students 31 51 Low 

32 Students 32 65 Average 

33 Students 33 55 Low 

34 Students 34 65 Average 

35 Students 35 63 Average 

36 Students 36 46 Very Low 

37 Students 37 50 Low 

38 Students 38 51 Low 

39 Students 39 60 Average 

40 Students 40 51 Low 

41 Students 41 59 Low 

42 Students 42 61 Average 

43 Students 43 52 Low 

44 Students 44 60 Average 

45 Students 45 77 High 

46 Students 46 63 Average 

47 Students 47 54 Low 

48 Students 48 52 Low 

49 Students 49 47 VeryLow 

50 Students 50 59 Low 

51 Students 51 51 Low 

52 Students 52 47 VeryLow 

53 Students 53 63 Average 

54 Students 54 56 Low 

55 Students 55 56 Low 

Total 3160 

Mean 57,45 

 

 

 

 

 

 

 

 

 



 
 

 

 

The Score of Students’ Vocabulary Mastery 

NO  

NAMA 

MAHASIS

WA 

SCORE CATEGORY 

1 Students 1 96 Very High 

2 Students 2 80 Very High 

3 Students 3 92 Very High 

4 Students 4 76 High 

5 Students 5 80 Very High 

6 Students 6 80 Very High 

7 Students 7 72 High 

8 Students 8 84 Very High 

9 Students 9 92 Very High 

10 Students 10 80 Very High 

11 Students 11 96 Very High 

12 Students 12 100 Very High 

13 Students 13 80 Very High 

14 Students 14 96 Very High 

15 Students 15 92 Very High 

16 Students 16 84 Very High 

17 Students 17 68 Average 

18 Students 18 72 High 

19 Students 19 88 Very High 

20 Students 20 96 Very High 

21 Students 21 100 Very High 

22 Students 22 92 Very High 

23 Students 23 96 Very High 

24 Students 24 96 Very High 

25 Students 25 84 Very High 

26 Students 26 80 Very High 

27 Students 27 88 Very High 

28 Students 28 76 High 

29 Students 29 84 Very High 

30 Students 30 88 Very High 

31 Students 31 88 Very High 

32 Students 32 84 Very High 

33 Students 33 88 Very High 

34 Students 34 24 Very Low 

35 Students 35 88 Very High 

36 Students 36 88 Very High 

37 Students 37 88 Very High 

38 Students 38 88 Very High 

39 Students 39 84 Very High 

40 Students 40 96 Very High 

41 Students 41 88 Very High 

42 Students 42 80 Very High 

43 Students 43 88 Very High 

44 Students 44 84 Very High 

45 Students 45 20 Very Low 

46 Students 46 92 Very High 

47 Students 47 92 Very High 

48 Students 48 88 Very High 

49 Students 49 96 Very High 

50 Students 50 88 Very High 

51 Students 51 96 Very High 

52 Students 52 96 Very High 

53 Students 53 88 Very High 

54 Students 54 96 Very High 

55 Students 55 88 Very High 

Total 4684 

Mean 85,16 

 

 

  

 

 

 

 

 



 
 

 

 

 

 

 

 

 

APPENDIX 4 

Recommendation Letter 

 

 

 

 

  



 
 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

APPENDIX 5 

Documentation 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 
 



 
 

 

 

 

 

 

 



 
 

 

 

 

 

 

  

 

 

 

 

 



 
 

 

 

CURRICULUM VITAE 

 

Risma Jayantri is the third daughter from Mr. Sidik 

and Mrs. Riyen Anggraini. She was born on Kuala Enok, 

January 6
th

, 2004. In 2015, she graduated from SDN 001 

Tagaraja. She also finished her studies at SMPN 1 Tanah 

Merah in 2018, and SMAN 1  Tanah Merah in 2021.In 

2021, she was accepted to be a students at Department of 

English Education, Faculty of Education and Teacher Training, UIN 

Sultan Syarif Kasim Riau. On July until Agustus 2024, she was doing KKN 

(Kuliah Kerja Nyata) Program at Pulau Panjang Hulu Village in Inuman 

District, Kuantan Singingi. Then, on September until November 2024, she was 

doing Pre-Service Teacher Practice (PPL) program at SMK Taruna Satria 

Pekanbaru. To fulfill requirements for undergraduate Degree in English 

Education, she conducted the research on January - June 2025 by thesis entitled 

―The Correlation Between Students‘ Habit in Listening to English Songs and 

Their Vocabulary Mastery at UIN Sultan Syarif Kasim Riau‖ 

 


