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ABSTRACT 

 

 

Miftahul Fauziah, (2025):  “An Analysis of Students’ Error in Pronouncing 

English Consonants at SMAN 7 Pekanbaru”.  

 

 The purpose of this research was to find out the students‟ errors obtained 

in pronouncing English consonant sounds in analytical exposition text at State 

Senior High School 7 Pekanbaru. Therefore, this research aimed to find out the 

most dominant sound errors appeared in the recording of English consonant pro-

nunciation in analytical exposition text done by students of State Senior High 

School 7 Pekanbaru. This research was conducted on November 18, 2024. The 

population in this research were grade XI students of State Senior High School 7 

Pekanbaru consisted of 9 (nine) classes with total 298 students and the samples 

were 75 students selected through simple random sampling. Then, the data of this 

research were collected through a pronounciation test. Based on the result of data 

analysis, the researcher found that the most dominant sound errors made by the 

students in pronouncing consonant sounds at the eleventh grade of State Senior 

High School 7 Pekanbaru in reading analytical exposition text was in the sound of 

“th” [θ] with the percentage of errors 91%. So, it can be concluded most of the 

students‟ made errors in pronouncing Dental sounds “th” [θ]. 
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ABSTRAK 

 

Miftahul Fauziah, (2025):  “Analisis Kesalahan Siswa Dalam Melafalkan 

onsonan Bahasa Inggris di SMAN 7 Pekanbaru”. 

 

Tujuan penelitian ini adalah untuk mengetahui kesalahan siswa dalam 

pengucapan bunyi konsonan Bahasa Inggris pada teks eksposisi analitis di 

Sekolah Menengah Atas Negeri 7 Pekanbaru. Oleh karena itu, penelitian ini 

bertujuan untuk mengetahui kesalahan bunyi paling dominan muncul dalam 

rekaman pengucapan konsonan Bahasa inggris pada teks eksposisi analitis yang 

dilakukan oleh siswa Sekolah Menengah Atas Negeri 7 Pekanbaru. Penelitian ini 

dilakukan tanggal 18 November 2024. Populasi dalam penelitian adalah siswa 

kelas 11 (Sebelas) Sekolah Menengah Atas Negeri 7 Pekanbaru yang terdiri dari 9 

(Sembilan) kelas dengan jumlah 298 siswa, sampelnya adalah 75 siswa yang 

diambil secara simple random sampling. Selanjutnya, data penelitian ini 

dikumpulkan melalui tes. Berdasarkan hasil analisis data, penelitian ini 

menemukan bahwa kesalahan bunyi yang paling banyak dilakukan oleh siswa 

dalam mengucapkan bunyi konsonan di kelas 11 Sekolah Menengah Atas Negeri 

7 Pekanbaru dalam membaca teks eksposisi analitis adalah pada bunyi “th” [θ] 

dengan persentase kesalahan 91%. Jadi dapat disimpulkan sebagian besar siswa 

melakukan kesalahan dalam pengucapan bunyi Dental “th” [θ]. 
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 ملخص

كنة في في نطق الحروف السا  التلاميذتحليل أخطاء (: ٠٢٠٢مفتاح الفوزية، )
 7اللغة الإنجليزية في المدرسة الثانوية الحكومية 

 كنباروبب
هدف هذا البحث هو معرفة أخطاء التلاميذ في نطق الأصوات الساكنة في اللغة 

ببكنبارو.  7الإنجليزية عند قراءة نصوص العرض التحليلي في الددرسة الثانوية الحكومية 
الصوتية شيوعا التي تظهر في تسجيلات لذلك، يسعى البحث إلى تحديد أكثر الأخطاء 

نطق الحروف الساكنة الإنجليزية أثناء قراءة النصوص التحليلية من قبل تلاميذ الددرسة 
 مجتمع. تكون 0202نوفمبر  81أُجري هذا البحث في . ببكنبارو 7الثانوية الحكومية 

بكنبارو، والذين ب 7البحث من تلاميذ الصف الحادي عشر في الددرسة الثانوية الحكومية 
تم  تلميذا 77وعدد عينة البحث تلميذا،  091فصول بإجمالي  9يتوزعون على 

تم جمع بيانات البحث من خلال . و باستخدام تقنية العينة العشوائية البسيطة هماختيار 
إلى أن الخطأ الأكثر شيوعا الذي  بحثبناءً على تحليل البيانات، توصل ال .اختبار نطق

الصف الحادي عشر في نطق الحروف الساكنة عند قراءة نصوص العرض  ارتكبه تلاميذ
%. وبالتالي، يمكن 98، حيث بلغت نسبة الخطأ th"  [θ]"التحليلي هو في نطق صوت 

بشكل   th"  [θ]" أن غالبية التلاميذ يواجهون صعوبة في نطق الصوت السنيبالاستنتاج 
 .صحيح
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

We use English to communicate to other foreign language because 

English is international language so we should be able to communicate in 

English. The success of English learning was usually seen from learners‟ abil-

ity to communicate with the native speaker of English or people who speak 

English in daily life. There were four main skills that must be mastered to be 

able communicate well in English. Those are listening, speaking, reading, and 

writing. Speaking is one of the important elements in English language. 

Speaking plays an essential role in communication and as English students 

who are prepared to continue the language relay, this ability is very crucial be-

cause it directly related to us and it has an attachment in our daily basis and al-

so the future. According to (Tarigan :2006) Speaking is one of the important 

and essential skills that people must practice. Lacking the ability to communi-

cate orally, people cannot be successful in school or in society.  

In learning English language there are some advantages from doing 

speaking activities. First, speaking provides the example of good pronuncia-

tion in English. Second, students can also learn about intonation, stress, accent 

and speed. Third, students can learn grammar directly. When students are 

speaking English language, they subconsciously learn the grammar. 

Pronunciation is a part of speech and it is very crucial. Mancer (1991) 

stated that the pronunciation of English cannot be separated from aspect of 
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speech, an activity carried on by people who use English for communicating. 

It is very important to study pronunciation as the pronunciation is reflection to 

the meaning of something. The different sounds even in a word will cause 

misunderstanding in the meaning of the spoken words. 

Pronunciation is a part of language that is very important in communi-

cation the listener cannot understand what the speaker says if the speaker pro-

nunciation is not good. By having good pronunciation, grammar and vocabu-

lary, the speaker can speak fluently and accurately, thus interlocutor can un-

derstand easily. When we talk about language, we have to talk about pronun-

ciation too. Pronunciation is the foundation of speaking. Good Pronunciation 

may make the communication easier and thus more successful. That is the rea-

son why pronunciation is the most important aspect in acquiring English as 

foreign language because it is a core of language. It is impossible for us to use 

language in our communication if we do not know how to pronounce every 

word of that language. The speaking unjointed and mispronounced, others 

might not understand the meaning, Kenworthy, J. (1987). 

Non-native learners may find the difficulties in learning pronunciation. 

According to Djajaningrat (2011) “The English learners in Indonesia some-

times make mistake in the pronunciation English sounds. It is known as Eng-

lish pronunciation is difficult to learn” Many learners do errors in articulating 

several sounds in English. Dulay, Burt & Krashen (1982) said that first lan-

guage is one of the factors that influences learners to make errors. 
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Errors analysis is the type of study and cause of language errors, espe-

cially in obtaining a second   language and error analysis is the study and 

evaluation of uncertainly measurement. Error analysis emphasize the signifi-

cance of learners   in second language. It is important to note here that inter-

ferences from the learners‟ mother tongue is not only reason for committing 

errors in his target language. 

According to Brown (2000), a learner‟s errors are significant in that 

they provide to the researcher evidence of how language is learned or ac-

quired, what strategies or procedures the learner is employing in the discovery 

of the language. Thus, description the error of analysis is important because 

give the purpose to researcher about how to learn language or how to get strat-

egy to use by notaries to find language. 

Ellis (2005) stated that the description of errors are essentially a com-

parative process, the data being the original errorneous utterances. Thus, de-

scription of learner errors involves specifying how the forms produced by the 

learner differ from those produced by the learners native-speaker counterparts. 

It focuses on the surface properties of learner utterances. 

Edgein Harmer (2007) suggested that mistake has three categories that 

are:  "Slips" (that is mistakes cannot get the points of students‟ mistakes), "Er-

rors" (mistake which students cannot be correct and cannot back explain what 

the teacher say) "Attempts" (that is when the students tries to say something 

but cannot say with good pronunciation). Error and mistake are different. In 

order to analyze learners " errors in proper perspective, it is important to dif-

ferentiate the errors and mistakes. Mistakes are skin to slip of tongue and rec-
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ognizable (by the mistakes maker), error is systematic in which it is likely to 

occur repeatedly and is not recognized by learner. 

Based on practical field experience while teaching at the SMAN 7 

Pekanbaru, When the researcher asked students to read the descriptive text 

that was being studied the researcher found that many students experienced 

difficulties in pronouncing consonants in English and they made errors in pro-

nouncing English sounds when they were speaking English. 

Many studies have focused on pronunciation. The identification of 

English pronunciation error vowels made by students at the tenth grade of Is-

lamic boarding school Lebanon of Mamuju (Muhammad Idhar:2017). The 

English pronunciation problems of EFL students speaking (Ninin Jari-

yah:2020). An analysis of students' pronunciation in speech of third semester 

students at English language education study program of FKIP UIR (Rizky 

Kusuma Dewi:2022). Previous research focused on identifying and discussing 

several problems in students‟ pronunciation. previous studies which focused 

on discussing consonants Muhammad Ishak, (2021) entitled “Analysis of Stu-

dents Error in Pronouncing English Consonats at The Fifth Semester of Eng-

lish Education Study Program at Islamic University Sulthan Thaha Saifuddin 

Jambi The result of the research showed they most problematic sound word 

Dental and Labiodental. 

Based on the previous studies the researcher found that there is a gap 

between this research and previous ones. Their population or sample consisted 

of 5th-semester students at Sultan Thaha Saifuddin University in Jambi. In 

contrast, this study uses high school students as the sample. Additionally, the 
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researcher observed that research on consonants was still quite limited, high-

lighting the need for further studies in this area. 

Based on the statement above, the researcher is interested in conduct-

ing research entitled “AN ANALYSIS OF STUDENTS’ ERROR IN PRO-

NOUNCING ENGLISH CONSONANTS AT SMAN 7 PEKANBARU” 

 

B. Problem of the Research 

1. Identification of the Problem 

Based on the practical field experience at SMAN 7 Pekanbaru and 

previous studies, the identified problem revolves around studies experienc-

ing difficulties in pronouncing consonants in English, resulting in errors in 

pronunciation of students speaking skill. 

2. Limitation of the Problem 

After describing identification of the problem above, it needs to 

limit and focus the problem of this study. This research is focused on anal-

ysis of student errors in pronouncing consonants sound. 

3. Formulation of the Problem 

Based on the limitation of the problems stated above, the research-

er formulates the problems as follows: What is the most dominant sound 

errors made by the students in pronouncing consonant sound at the elev-

enth grade of SMAN 7 Pekanbaru? 

 



6 
 

 
 

C. The Objective and Significance of the Research  

1. The Objective of the Research 

The purpose of this study is to describe the most dominant sound 

errors made by the students in pronouncing consonant sound at the elev-

enth grade of SMAN 7 Pekanbaru. By knowing the most dominant sound 

errors in pronouncing English consonant English teacher can implement 

targeted strategies to address students' difficulties in pronouncing conso-

nant sounds. Focused pronunciation practice and phonetic awareness activ-

ities should be incorporated into lessons to help students understand the ar-

ticulation of these sounds.   

2. The Significance of the Research 

The research significance stems from practical observations at 

SMAN 7 Pekanbaru, revealing students struggles with English consonant 

sound, impacting their spoken language accuracy. By addressing this is-

sue, the study aims to improve student pronunciation proficiency, enhanc-

ing their overall English communication skills. Additionally, it contributes 

valuable insights to language teaching practices and understanding lan-

guage acquisition complexities. 

 

D. Defenition of the Term 

1. Analysis 

According to Wiradi (2006:103), analysis is an activity that con-

tains a number of activities such as mastering, differentiating, sorting 
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things to be classified and regrouped according to certain criteria, then 

looking for relationships and interpreting their meaning. 

2. Errors  

According   to Webster, (2003) error is the condition of erring, or 

going astray from the truth, especially in matters of opinion or belief.  Al-

so, deviation from a right standard of judgement or conduct, as through ig-

norance or inadvertence mistake. In this research, error refers to when the 

students cannot pronounce English word correctly in speaking English. 

3. Pronunciation 

According to Hornby, pronunciation is defined as the way of how a 

language is spoken. It means that pronunciation is the speech production 

that creates meanings. In this research, pronunciation refers to the way the 

student how to pronounce English word in speaking English.  

4. Consonant  

In his book "A Dictionary of Linguistics and Phonetics", David 

Crystal defines a consonant as a sound produced by obstructing part or all 

of the airflow in the vocal tract. It can be concluded that consonants are 

vibrations of the vocal cords that encounter obstructions or obstructions 

and inhibit the air currents that vibrate the vocal cords. 
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CHAPTER II 

LITERATURE REVIEW 
 

 

A. Theoretical Framework 

1. Error Analysis  

Errors analysis is the type of study and cause of language errors, 

especially in obtaining a second language and error analysis is the study 

and evaluation of uncertainty measurement. Errors analysis emphasizes the 

significance of learners‟ error in second language. It is important to note 

here that interferences from the learner mother tongue is not only reason 

for committing errors in his target language. Error analysis is the first ap-

proach the study of SLA which includes an internal focus on learner crea-

tive ability to construct language. It is based on the description and analy-

sis of actual learner error in L2, rather than on idealized linguistic structure 

attributed to native speaker of L1 and L2. Saville in Mustika (2005). 

The first, Brown (2012, p. 26) stated that “Error analysis as the 

process to observe, analyze, and classify the deviations of the rules of the 

second language and then reveal the system operated by learner”. Thus, an 

error analysis as the second language for learners to apply English lan-

guage. 

Secondly, Cristal (cited in Salwameh, 2013) Stated that “Error 

analysis is study of the unacceptable forms produced by someone learning 

language especially a foreign language”. However, the learners cannot ac-

cept material from the result study of foreign language, but the learners 

still use the foreign language to speak English. 
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The third, James (cited in Salwameh, 2013) Stated that “Error 

analysis in the study of linguistic ignorance, the investigation of what peo-

ple do not know and how they attempt to cope with their ignorance. In 

brief, error analysis is one of the most influential theories of second lan-

guage acquisition to analyze and observe students‟ errors. Moreover, Er-

dogan (2005) explains that error analysis does not regard them as the per-

sistence of old habits, but rather as signs that the learner is internalizing 

and investigating the system of the new language. 

Finally, in the Dictionary of Linguistics and phonetics, Crystal 

(2008) defines error analysis as “a technique foridentifying, calssifying, 

and systematically interpreting the unacceptable forms produced by some-

one learning a foreign language using any of the principles and procedures 

provided by linguistics”. In the field of error analysis, it is important to 

make a distinction between errors and mistakes. 

a. The Theory of Error Analysis 

According to Rika Diyana (2012, p.4), in order to provide a 

broader understanding of error analysis, the researcher presents some 

underlying theories. Brown (2000) emphasizes the significance of 

learner errors, as they offer evidence to researchers regarding the pro-

cess of language acquisition and the strategies employed by learners in 

discovering a language. Therefore, describing error analysis is crucial 

as it enables researchers to understand how language is learned and 

what strategies or procedures learners employ. This knowledge aids re-
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searchers in facilitating language learning and developing effective 

strategies for language acquisition. 

Similarly, Ellis (2005) argues that the description of errors is 

essentially a comparative process, where the data consists of the origi-

nal erroneous utterances. Describing learner errors involves identifying 

the differences between the forms produced by the learner and those 

produced by native speakers. This approach focuses on the surface 

properties of learner utterances and helps researchers analyze and 

comprehend the specific areas where learners deviate from the lan-

guage norms established by native speakers. 

b. Type of Errors 

Three types of errors are proposed by Corder (1974:56), those 

were pre-systematic, systematic, and post-systematic. Pre-systematic 

error mostly happened once the learners are ignorant of the presence of 

a specific guideline in the language they targeted. These often occurred 

in irregular circumstance. The students usually could not give some 

record of why a specific structure is picked; (2) Systematic occurred 

once the learner found a standard yet it was an inappropriate. The stu-

dents do not really know how to fix the errors but there are able to clar-

ify the type and mistaken precept used, (3) Post systematic error oc-

curred when the learner has known the correct rule of a target language 

but they used it inconsistently (commits a mistake). 
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2. The Concept of Pronunciation  

a. Definition of Pronunciation 

According to Pardede (2007, p. 4), pronunciation is a crucial 

component of communication competence. Willing in Chongning 

(2009, p. 39) emphasizes that mastering the sounds and pronunciation 

of the target language, particularly English, is of high importance for 

English speakers. Pronunciation plays a significant role when learners 

speak and listen to the language. 

Pronunciation refers to the manner in which words are spoken 

or uttered in speech. It can be understood as the accepted or generally 

understood way of speaking a word. Witaningsi (2013, p. 4) asserts 

that English pronunciation is a fundamental and essential skill for ef-

fective communication in the language. Pronunciation involves both 

recognizing and producing sounds. 

Shaw (1970:355) in Triyani (2000) provides a similar defini-

tion, stating that pronunciation refers to the way a word sounds when 

spoken. Lado (1979:70) defines pronunciation as the use of the sound 

system in speaking or listening. In essence, pronunciation involves the 

production of speech sounds. Pronouncing a foreign language is a dual 

process that includes the receptive aspect of recognizing sounds as 

well as the productive aspect of producing sounds (Wallace, 

1988:128). Emphasizing both sound recognition and production assists 

students in comprehending the language more easily and speaking it 

more accurately. 
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In conclusion, pronunciation is a vital aspect of effective com-

munication, especially when learning a foreign language. It encom-

passes the way words are spoken and understood, and it involves both 

recognizing and producing speech sounds. 

b. The Importance of Pronounciation 

According to Joanne Kenworthly (1987), there are several rea-

sons why pronunciation is important. Firstly, improved pronunciation 

indicates that students have achieved a more native-like perception of 

sound categories. This means that they are not only more likely to 

sound like native speakers when they speak but also to recognize the 

specific sounds that are native to the language. Secondly, improved 

pronunciation is associated with enhanced phonetic spelling skills, en-

abling students to accurately sound out new words they encounter 

while reading. Consequently, achieving more native-like speech 

sounds can lead to improved listening, reading, and spelling abilities. 

c. Factors that Affect Pronounciation Learning 

Various factors influence the learning of pronunciation in stu-

dents, as highlighted by Joanne Kenworthly (1987). These factors in-

clude: 

a) Native language: The native language plays a significant role in 

learning pronunciation. It affects how students perceive and pro-

duce sounds in a second language. 

b) Age factor: Individuals who achieve native-like pronunciation in a 

second language often started learning it during childhood. Age 

can impact the ability to acquire accurate pronunciation. 
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c) Phonetic ability: It is commonly believed that some individuals 

possess a "better ear" for foreign languages. This skill, often re-

ferred to as aptitude for oral mimicry, phonetic coding ability, or 

auditory discrimination ability, influences the ease of learning pro-

nunciation. 

d) Attitude and identity: Factors such as a person's sense of identity 

and feelings of group affiliation can strongly influence the acquisi-

tion of accurate pronunciation in a foreign language. Attitude to-

wards language learning and cultural identity impact the motiva-

tion to develop good pronunciation skills. 

e) Motivation and concern for good pronunciation: Some learners 

display a greater concern for achieving good pronunciation com-

pared to others. Motivation and the desire to sound proficient in the 

language can influence the effort invested in improving pronuncia-

tion. 

Overall, these factors contribute to the complexities of pronun-

ciation learning and affect students' ability to acquire accurate pronun-

ciation in a second language. 

d. Aspects of Pronunciation 

According to Joanne Kenworthly (1987), the aspects of pro-

nunciation in English can be summarized as follows: 

a) Linkage sounds: English speakers tend to connect words together 

without pausing between each word. This creates a smooth flow of 

speech. 
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b) Word stress: In English, when a word has multiple syllables, one 

syllable is emphasized or stands out more than the others. This cre-

ates a rhythmic pattern in speech. 

c) Rhythm: English speech has a musical quality as it follows a beat 

or rhythm. Similar to music, there is a sense of timing and pattern 

in spoken English. 

d) Weak forms: Unstressed single-syllable words in English often un-

dergo changes in pronunciation compared to when they are 

stressed. They may be pronounced differently to accommodate the 

overall flow and rhythm of the sentence. 

e) Intonation: Intonation refers to the changes in pitch and tone while 

speaking. Speakers can deliberately raise or lower the pitch of their 

voice, giving emphasis or conveying different meanings through 

intonation. 

These aspects give the voice a distinct character when speaking 

English. The language has a musicality to it, with a tendency to follow 

specific patterns and rhythms. Understanding and applying these as-

pects contribute to natural and fluent English pronunciation. 

3. Speech Organ 

The sounds we produce when speaking are actually generated 

through the movement of air. As mentioned by Syafei (1988, p. 4), English 

speech sounds are created by the airflow that originates from the lungs, 

passes through the throat, and then exits through either the mouth or the 



15 
 

 
 

nose. Consequently, the role of speech organs is crucial in producing these 

sounds. 

Sari (1988, p. 105) uses the term "vocal tract" to describe the col-

lection of speech organs. She highlights the significance of the vocal tract 

for two main reasons. Firstly, delivering speech would be impossible 

without the presence of the vocal tract. Secondly, and more importantly, 

she suggests that the term "vocal tract" is utilized to describe the physical 

properties of the vocal system, which are essential units in the study of 

phonology. 

Vocal tract 

 

a. Lips 

b. Teeth 

c. Tongue 

d. Alveolar ridge, the bony ridge right behind the upperteeth 

e. Palate, the bony dome constituting the roof of the mouth 

f. Velum, the soft tissue immediately behind the palate 

g. Uvula, the soft appendage hanging of the velum 

h. Pharynx, the back wall of the throat behind the tongue 
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i. Epiglottis, the soft tissue which covers the vocal cords during eating, 

thus protecting the passage-way to the lungs 

j. Esophagus, the tube going to the stomach 

k. Larynx, containing the vocal cords 

l. Trachea, the tube going to the lungs 

4. Classification of English Sounds 

Sahulata (1988) classifies English sounds into three categories. 

They are consonants, vowel, and diphthong. 

a. Consonants System  

Consonant sounds can be compared to solid building blocks 

that we use to construct words, phrases, and sentences. These blocks 

are joined or connected by a more flexible or fluid substance. In the 

English language, there are a total of 24 consonant sounds, as stated by 

Ramelan (1999, p. 12). The complete set of consonant phonemes found 

in Native American English is presented in table II.1 

Table II.1 

Complete Set of Consonant Phonemes 

Sound Examples Sound Examples 

/b/ Boy, cab / ∫/ Shy,dish 

/p/ Pie, lip /h/ His, ahead 

/d/ Dog, bed /ʧ/ Cheek, watch 

/t/ Toe, cat /ʤ/ Joy, budge 

/g/ Go,beg /m/ Me, seem 

/k/ Cat, back /n/ No,sun 

/v/ View, love /ƞ/ Sing, singer 

/f/ Fill, life /l/ Long, full 

/ð/ The, bathe /r/ Run, car 

/Ɵ/ Thin, bath /w/ Win, away 

/z/ Zoo,goes /hw/ Which, what 

/s/ See.bus /y/ You, soya 

/ʒ/ Leisure,beige   
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Furthermore, Ramelan (2003, p. 100) categorized consonants 

into three types according to the following criteria: 

a) Classification based on the location of the primary obstruction: 

This includes bilabial consonants, labiodental consonants, dental or 

interdental consonants, alveolar consonants, palatal consonants, ve-

lar consonants, and glottal consonants. 

b) Classification based on the manner in which the airflow is ob-

structed by the articulators: This includes plosive or stop conso-

nants, affricate consonants, fricative consonants, and nasal conso-

nants. 

c) Classification based on the activity of the vocal cords: This in-

cludes voiced consonants and voiceless consonants. In this way, 

consonants can be categorized and described based on their specif-

ic characteristics and features. 

b. English Vowels 

English is characterized by the presence of 12 pure vowels, as 

noted by Ramelan (1999, p. 57). These vowels are represented by the 

symbols [i:], [I], [ε], [ᴂ], [ᴐ], [ᴐ:], [U], [u:], [ʌ], [ə], [ə:]. Jackson 

(1980, p. 20) further classified vowels into three categories: front vow-

els, central vowels, and back vowels. 

a) Front vowels: English includes four front vowels, all of which are 

articulated with spread lips. These vowels are the close front spread 

vowel [i:], the lowered and centralized close front spread vowel [I], 
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the mid front spread vowel [ε], and the open front spread vowel 

[ᴂ]. 

b)  Back vowels: The back area of the mouth produces five vowels. 

These include the close back rounded vowel [u:], the lowered and 

centralized close back rounded vowel [U], the mid back rounded 

vowel [ᴐ:], the open back rounded vowel [ᴐ], and the open back 

spread vowel [a:]. 

c) Central vowels: Three vowels are produced in the central area of 

the mouth. These include the open central spread vowel [ʌ], the 

mid central spread vowels [ə:] and [ə], as well as the schwa vowel 

found in unstressed syllables. 

This classification helps to categorize and describe the distinct vowel 

sounds present in English based on their articulatory characteristics. 

1. Dipthong 

In accordance with Ramelan (1999, p. 81), a diphthong is a particu-

lar type of vowel sound that possesses a distinct characteristic: it involves 

a deliberate gliding movement from one vowel position to another within a 

single syllable. Ramelan further categorized diphthongs into two groups: 

closing diphthongs and centering diphthongs. 

Closing diphthongs occur when the tongue's movements transition 

from an open vowel position to a closer vowel position. English has five 

closing diphthongs, namely [εI], [ᴐU], [aI], [aU], and [ᴐI]. On the other 

hand, when the tongue's movement is directed towards the central vowel 
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[ə], the diphthong is referred to as a centering diphthong. There are four 

centering diphthongs in English: [Iə], [Uə], [ᴐə], and [εə] (Ramelan, 

1999). 

2. Voiced and Voiceless 

When you place your fingers on your "Adam's apple" or voicebox 

(technically called the larynx) and produce a long [zzzzzzz] sound, you 

will feel vibrations, indicating that [z] is a voiced sound. Conversely, when 

you produce a long [sssssss] sound, you will not feel the same vibration; 

this indicates that [s] is a voiceless sound. 

3. Manner of Articulation 

According to McMahon (2002), the production of consonant 

sounds involves an active articulator moving towards a passive articulator 

along the vocal tract. The specific locations of these articulators determine 

the place of articulation for each consonant sound. This characteristic is 

known as the manner of articulation. There are three manners of 

articulation: Stops, Fricatives, and Approximants (McMahon, 2002, p.28). 

a) Stops 

Stops occur when the active and passive articulators make 

complete contact, momentarily blocking the airflow through the oral 

cavity. For example, when you close your lips to produce the sound [p] 

in the word "pea" and hold that position, you will feel the buildup of 

air that is released when you transition to the following vowel. Stops 
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involve a complete closure, preventing any air from passing out of the 

mouth. In English, examples of stops are /p t k b d g/. 

b) Fricatives 

Fricatives are produced with a narrow opening that allows air 

to escape with audible friction. The escaping air creates a turbulent and 

noisy sound, known as friction. During the production of a fricative, 

the active and passive articulators are brought close together but not 

close enough to completely block the oral cavity. This close 

approximation of the articulators forces the air from the lungs to 

squeeze through the narrow gap at high speed, resulting in turbulence 

or audible friction. Voiceless fricatives, such as [f] in "five" and [s] in 

"size," produce a hissing sound, while voiced fricatives, such as [v] in 

"five" and [z] in "size," create a buzzing sound. 

c) Approximants 

In contrast to fricatives, approximants do not create audible 

friction because the active and passive articulators do not come close 

enough to cause it. Instead, the open approximation of the articulators 

alters the shape of the oral cavity, producing a specific sound quality. 

Approximants are consonants with a greater opening in the vocal tract 

compared to fricatives. In English, there are four approximant 

consonant phonemes: /ʝ/ in "yes," /w/ in "wet," /r/ in "red" (although 

some speakers may have a tapped allophone for /r/), and /l/ in "let." All 

of these approximants are voiced. 
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4. Place of Articulation 

The place of articulation describes where the obstruction occurs in 

the vocal tract. It specifies which lower articulator interacts with which 

upper articulators. In English, consonants are produced at eight places of 

articulation. Understanding these places, along with the other articulatory 

parameters, allows for the complete description of the consonant phoneme 

system in English. 

a) Bilabial 

A bilabial sound involves the bottom lip as the active 

articulator and the top lip as the passive articulator. In English, the 

bilabial sounds are /p b m/. 

/p/ is a voiceless bilabial plosive (sound made by a complete 

closure and release of airflow) 

/b/ is a voiced bilabial plosive 

/m/ is a voiced bilabial nasal 

These sounds are produced by fully closing the lips. /p/ is 

voiceless, while /b/ and /m/ are voiced. 

b) Labiodental 

Labiodental sounds also involve the bottom lip as the active 

articulator, but this time it moves up to touch the upper front teeth. 

English has two labiodental sounds: /f v/, as in the initial sounds of 

"feel" and "veal." When pronouncing these sounds, the lower lip 

makes contact with the upper teeth. /f/ is voiceless, and /v/ is voiced. 
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Examples: 

/f/ in "fun," "daffy," "laugh" 

/v/ in "veal," "movie," "glove" 

c) Dental 

In most English and general speech sounds, the active 

articulator is usually a part of the tongue. To avoid confusion, places of 

articulation involving the tongue are referred to by the passive 

articulator. For the two dental fricatives, the passive articulator is the 

top front teeth, while the active articulator is the tip of the tongue. The 

tongue itself is divided into the tip, blade, front, back, and root. 

Example: 

[θ] is the voiceless dental fricative, as in "thigh." 

[ð] is the voiced dental fricative, as in "thy." 

d) Alveolar 

Alveolar sounds are produced by raising the tip or blade of the 

tongue towards the alveolar ridge, the bony protrusion felt by curling 

the tongue back just behind the top front teeth. English has more con-

sonants produced at the alveolar place of articulation than any other. 

/t/ is the voiceless alveolar plosive (e.g., "tie"). 

/d/ is the voiced alveolar plosive (e.g., "die"). 

/n/ is the voiced alveolar nasal (e.g., "nigh"). 

/s/ is the voiceless alveolar fricative (e.g., "sip"). 

/z/ is the voiced alveolar fricative (e.g., "zip"). 

/l/ is the voiced alveolar lateral approximant (e.g., "lip"). 
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e) Postalveolar 

Moving the tongue tip back behind the alveolar ridge brings it 

to the hard palate, which further back becomes the soft palate or ve-

lum. Postalveolar sounds are produced with the blade of the tongue as 

the active articulator and the adjoining parts of the alveolar ridge and 

hard palate as the passive articulator. This category includes fricatives 

and affricates mentioned in the previous section. 

Examples: 

/ʃ/ in "ship" 

/ʒ/ in "beige" 

/ʧ/ in "chunk" 

/ʤ/ in "junk" 

f) Retroflex 

The initial sound in "red" is called retroflex. It is produced by 

curling the tip of the tongue up and back towards the rear edge of the 

alveolar ridge. The tongue tip does not actually touch the back of the 

alveolar ridge but approaches it. An example of a retroflex sound is /r/ 

in "run" and "airy."  

g) Palatal 

Palatal sounds are produced when the front of the tongue artic-

ulates against the palate. The only palatal sound in English is /j/, which 

is the initial sound in "yes." It is commonly represented by the letter 

"y" but can also be found in words like "use," "few," and "ewe." To 
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differentiate the sound /j/ from the letter "j," it is denoted by the pho-

netic symbol /j/ and referred to as "yod." 

h) Velar 

Velar sounds involve the back of the tongue as the active artic-

ulator and the velum (soft palate) as the passive articulator. In English, 

the velar sounds are /k g ŋ/. These sounds are found as the final conso-

nants in words like "sick," "egg," and "sing." 

Examples: 

/k/ in "kiss," "locker," "sock" 

/g/ in "gun," "rugger," "sag" 

/ŋ/ in "singer," "bang" 

i) Glottal 

The glottal stop /h/ is produced in the larynx by tightly closing 

the vocal folds, preventing air from escaping. For example: 

/h/ in "high" (voiceless glottal fricative). 

B. Relevant Research 

The first relevant research by Muhammad Ishak, (2021) entitled 

“Analysis of Students Error in Pronouncing English Consonats at The Fifth 

Semester of English Education Study Program at Islamic University Sulthan 

Thaha Saifuddin Jambi” this research was intended to identify the students‟ er-

rors in pronouncing English consonants that consist of Labiodental, Dental, 

Postaveolar dan Velar sounds of English Education Study Program at Islamic 

University Sulthan Thaha Saifuddin Jambi. The research used descriptive 
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qualitative and simple random sampling technique as a technique sampling 

and also the subject used 24 students that consisted of 4 classes. Each class 

was taken 6 students. The instrument of this research text recording from the 

observation. The result of the research showed they most problematic sound 

word Dental and Labiodental. 

Meanwhile, according to Muhammad Idhar (2017), this research is to 

find out the errors in pronounciation and the sources of errors in pronouncia-

tion at the tenth grade of Islamic Boarding School Lebani of Mamuju. This re-

search is expected as guidance for the teacher to know about the students‟ er-

rors in using English in conversation. The method of this research is the quali-

tative in order to interpret the data of the research, the population of this re-

search was the tenth grade of Islamic Boarding School Mamuju. The tenth 

grade as sample by using total sampling technique because of the population 

was less than one hundred students and the sample consists of 23 students. 

The result shows that the students of the Tenth Grade of Islamic Boarding 

School Lebani of Mamuju, most of them produced errors pronounciation on 

short and long vowels. 

Another research from Ninin Jariyah (2020), the purpose of this re-

search is to explain the pronunciation problem made by the fourth semester 

students English Education department at Univesity of Walisongo Semarang, 

in terms of consonants, vowels and also explain the factors can affect the pro-

nunciation problem. The method of research was qualitative using case study 
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research design. The participant of this research were 37 students who are still 

in the fourth semester English Department Students by C class. The data col-

lected through recording test and interview. The methods of analyzing data 

were the techniques proposed by Miles and Huberman, namely data reduction, 

data display, and conclusion drawing. The result of research showed that the 

pronunciation problems word in segmental features included the problems 

with consonant sounds were (v), [ð], [θ], [t∫], (z), and deletion the sounds [k], 

[ɡ], [t], and [s] and the vowel sounds were [iː], [ɛ], [Λ], [ə] and [ɔ:].  

Dewi Zulfa (2016), in this research entitled “An Analysis of Pronunci-

ation Error in Speaking Performance Among the Ninth Graders Students of 

MTS AL Asror Sekampung East Lampung”. he objectives of this research are 

to know the pronunciation error on the students and to know the students Eng-

lish speaking ability. 

Qualitative research is tradition in social science which fundamental, 

the data collection from subject research in areas themselves and their interac-

tion with other people. There of four steps in qualitative analysis, they are: da-

ta collection, data reduction, data display and conclusion. The subject of this 

research was the ninth graders of MTs Al Asror Sumbersari. The writer used 

observation, interview, and documentation to collecting data. While, to ana-

lyze the data the writer used record of students speaking. The analysіs shοwed 

that there were 4 dominant errors out of 8 English vowels errοrs, They are 

vowel [ᴧ] 53,33%, [ᴐ:] 73,33%, [i:] 60%, and [ei] 50%. The writer suggest 

that the students must be active in learning process especially English subject. 
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Futhermore, Rizky Kusuma Dewi (2022) in this research aimed to 

identify the students‟ vowel pronunciation in speech of the third semester stu-

dents at English Language Education study program of FKIP UIR. This re-

search used qualitative research, the sample of this study consisted of 15 stu-

dents was chosen based on random sampling. For the instrument, it analyzed 

based on online speech test and used pronunciation application and assessment 

to measure students‟ ability. The research found is a problem in pronouncing 

dipthong words due to interlingual and intralingua aspects. In interlingual as-

pect, it is because our first language has different rules in pronouncing words 

while in intralingua aspect, it appears because of the struggle faced by EFL or 

second language students during the learning process and the difficulty of the 

language itself. 

Based on the above findings, the researcher decided to focus on what is 

the most dominant sound errors made by the students in pronouncing conso-

nant sounds at eleventh grade of SMAN 7 Pekanbaru. 
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C. Operational Concept 

Table II.2  

Indicator Place of Articulation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Errors in pronouncing English conso-

nant sounds 

Place of articulation in English consonant 

sounds  (Peter Ladefoged: 1975) 

Bilabial sounds are /p b m/ 

Labiodental sounds are /f v/ 

Dental sounds are /θ, ð/ 

Alveolar sounds are /t d n s z l/ 

Postalveolar sounds are /ʃ, ʒ, ʧ, ʤ /. 

Retroflex sounds are /r/ 

Palatal sounds are /j/ 

Velar sounds are /k g ŋ/ 

Glottal sound are /h/ 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

In this study, the researcher used descriptive quantitative research 

method consist of one variable that was students‟ errors in pronouncing Eng-

lish consonants at the Senior High School 7 Pekanbaru. Cresweel 2012,p13) 

states that quantitative research characteristic is describe a research problem 

through a description. Quantitative research characteristics aim to obtain data 

that describes the characteristics of objects, events or situations (Sekaran & 

Bougie, 2016:43). The researcher used the descriptive quantitative because the 

researcher wants to describe the students‟ errors in pronouncing English con-

sonants at the Senior High School 7 Pekanbaru. In accordance with Gay 

(1992), in Nuardi (2015), the descriptive method is to get a deeper understand-

ing and quickly analyze data. 

 

B. Time and Location of the Research 

This research was conducted on October until December 2024. The re-

search was conducted at the Senior High School 7 Pekanbaru. It is located at 

Jl. Kapur Gg. Kapur No.7 Kec. Senapelan, Pekanbaru. 

 

C. Participant and Sample 

1. Population of the Research 

The population of this research were the Eleventh grade students at 

Senior High School 7 Pekanbaru. 
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According to Creswell (2012), population refers to a group of indi-

viduals who share a common characteristic. For instance, all teachers con-

stitute the population of teachers, while all high school administrators 

within a school district form the population of administrators. Population 

can vary in size, ranging from small to large group. It is essential to deter-

mine which specific group you intend to study based on your research fo-

cus. In this research, the population were the students of the eleventh grade 

at Senior High School 7 Pekanbaru. The total of the classes were 8 classes 

and consisted of 295 students. The specification of the population in this 

research can be seen as follows: 

Table III.1 

Population of the Students at the Eleventh  

Grade of SMAN 7 Pekanbaru 

No Classes Total of Students 

1. XI.1 41 

2. XI.2 36 

3. XI.3 36 

4. XI.4 40 

5. XI.5 37 

6. XI.6 35 

7. XI.7 35 

8. XI.8 35 

Total of Students 298 

 

2. Sample of the Research 

According to Creswell (2012), sample is a subset of the target pop-

ulation that the researcher intends to study in order to make generalization 
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about the entire target population. Ideally, the researcher selected individ-

uals for the sample who are representative of the entire population. 

According to Arikunto (2006), if the research subjects are fewer 

than 100 individuals, it is preferable to include all of them, thereby consti-

tuting a population study. However, if the number of subjects are large, a 

sample of between 10-15% or 20-25% or more can be taken, depending on 

at least the following factors: the researchers‟ capabilities, financial re-

sources, and time constraints; the breadth of the observation area for each 

subject, as it relates to the abundance or scarcity of data; and the magni-

tude of risks borne by the researchers. This perspective remains general 

and does not provide detailed guidelines on how samples from a popula-

tion should be selected. Therefore, it is advisable to determine samples 

from a population as follows: a. population below 50 individuals are all 

included, b. population between 50-100 = 50%, c. population between 

100-300 = 25%, d. population between 300-500 = 10-20%, e. population 

of 500 and above are sample at 5-15%. 

Based on statements, the researcher took 25% of the total popula-

tion as a sample. So the samples of this research were 75 students. In this 

study, the sampling technique in this study used the random sampling 

technique, which involves taking sample members from the population 

randomly without paying attention to the strata in the population, 

(Sugiyono;2017). By making a lottery, students who got paper with (P) 

written on it were the population and students who get (S) were the stu-

dents who became as the sample of this research. 
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Table III.2 

Sample of the Research 

No Classes Total of Students 

1. XI.1 10 

2 XI.2 10 

3. XI.3 10 

4 XI.4 10 

5 XI.5 10 

6 XI.6 10 

7 XI.7 10 

8 XI.8 5 

Total of Students 75 

 

 
 

D. Technique of Data Collection 

1. Documentation 

The researchers use documentation of test results from teachers. A 

test was instrument or technique in collecting data of the research. Accord-

ing to Brown (2003) a test is instrument that provides an accurate and real 

measure of test-taker of person ability. The researcher collected data in the 

form of voice recordings along with photo documentation during the test 

process, and other photos to support the research results. 

To get the data, the researcher used both recording and note to get 

objective data based on the correctness that happen in that online observa-

tion. The recording was run by recorder equipments, such as video record-

er or voice recorder. Finally, to ensure the obtained data, the researcher 

compares both the fieldnote and the recording. 
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The researcher collected the data by using steps namely: 

Firstly, the researcher asked the student to read the text. The se-

cond, the researcher recorded the students voice while reading the text. 

Then, the researcher submited the recording to the rater to be evaluated.  

 

E. Technique of Data Analysis 

In quantitative data analysis, Creswell (2012) suggests utilizing statis-

tical methods to interpret research findings. After all the recordings were rec-

orded, the record. Then, identified pronunciation errors made by students. 

The researcher used some steps to analyze as follows: 

1. Identifying Errors 

The researcher made phonetic transcript of English and phonetic 

transcript of student. After that the researcher listened to the student‟s pro-

nounce in form of audio and the researcher compared the sounds of 

srudents with the correct phonetic transcription repeatedly. 

2. Classifying errors 

Based on written data of student‟s pronunciation, the researcher 

classified the error in each letter of consonants. Then, it concludes into ta-

ble. 

3. Quantifying errors 

The final step in the data carried out by using formula from 

Sudjono (1989 in Mulansari at al. p.3) 

P = 
 

 
  x 100%  
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In which: 

P = percentage of error  

f = frequency of incorrect error  

n = number of students  

100% = constant value 

The researcher has used scale to classify the students‟ error in pro-

nounciation: 

Table III.3 

Scale of Category 

Score Category 

80-100 Very High 

66-79 High 

56-65 Medium 

46-55 Low 

0-45 Very Low 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

Based on the findings, the most dominant sound error made by the 

eleventh-grade students of SMAN 7 Pekanbaru in pronouncing consonant 

sounds occurred in the Dental consonant [θ], with the focus word “through” 

showing a total error rate of 91%. This result indicates that Dental sounds rep-

resent the primary area of pronunciation errors among the students, highlight-

ing the need for targeted practice and focused instruction in this specific sound 

category to improve their pronunciation skills. 

 

B. Suggestion 

For the English teacher should implement targeted strategies to address 

students' difficulties in pronouncing dental consonant sounds. Focused pro-

nunciation practice and phonetic awareness activities should be incorporated 

into lessons to help students understand the articulation of these sounds. Visu-

al aids, such as diagrams and videos, can effectively demonstrate correct 

tongue and lip positions. Additionally, listening and imitation exercises, min-

imal pair activities, and interactive games can reinforce proper pronunciation. 

Regular feedback and individualized guidance are essential to monitor pro-

gress, while encouraging students to practice outside the classroom using 

online resources and apps. These approaches aim to improve students' pronun-

ciation skills and reduce errors in these challenging sounds. 



55 
 

 
 

For the students must try to learn how to pronounce a word in English, 

it can be by listening some English songs, short movies or films in English, 

short daily communication and practice it orally with your friends.  

The researcher suggests for the future researcher to conduct a re-

searcher in researching what the causes of students‟ error in pronouncing Eng-

lish consonants? In addition, future researcher can add interview as an instru-

ment in collecting the data support it. 
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