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ABSTRACT 

 

Nabilatul Husniah, (2025):  The Effect of Using Story Telling on Students` 

Speaking Ability at SMPN 2 Bengkalis.  

 

Most of the students` of grade VIII SMPN 2 Bengkalis have low speaking 

ability due to several factors, it is lack of mastery of vocabulary, difficulty in 

pronunciation and grammar, lack of self – confidence and fear to speak and 

ineffective teaching methods, so researchers are interested in using story telling 

techniques as a solution to these problems. Storytelling technique is a keyword or 

main topic that can produce other ideas that are associated with a chart or image, 

with storytelling student can improve speaking skills, expand vocabulary and 

improve language fluency. The purpose of this study is to find out whether there 

are significant differences in the speaking ability of eighth graders at SMPN 2 

Bengkalis before and after using the story telling technique. This research uses 

quantitative research with a pre-experimental research design. The research 

findings show that the average score of students` after using the story telling 

techniques is higher (62.75) than before using the story telling technique (56.75) 

the hypothesis results in this study show that the sig (2-tailed) is 0.000>0.05, so it 

can be concluded that there is a significant between before using the story telling 

technique and when using storytelling to the speaking ability of eighth grade 

students` at SMPN 2 Bengkalis.    
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ABSTRAK 

 

Nabilatul Husniah, (2025): The Effect of Using Story Telling on Students` 

Speaking Ability at SMPN 2 Bengkalis. 

 

Sebagian besar siswa kelas VIII  SMPN 2 Bengkalis memiliki kemampuan 

berbicara yang rendah karena beberapa factor, yaitu kurangnya menguasai 

vocabulary, kesulitan dalam pelafalan dan tata bahasa, kurangnya percaya diri dan 

rasa takut untuk berbicara bahasa inggris, kurangnya motivasi berbicara dan 

metode pengajaran yang kurang efektif. sehingga peneliti tertarik untuk 

menggunakan teknik storytelling sebagian solusi dari permasalahan tersebut. 

Teknik storytelling merupakan kata kunci atau topik utama yang dapat 

menghasilkan ide-ide lain yang dihubungkan dengan suatu bagan atau gambar, 

dengan storytelling siswa dapat meningkatkan kemampuan berbicara, memperluas 

kosa kata dan meningkatkan kelancaran berbahasa.  Tujuan dari penelitian ini 

adalah untuk mengetahui apakah terdapat perbedaan yang signifikan pada 

kemampuan berbicara siswa kelas delapan di SMPN 2 bengkalis sebelum dan 

sesudah menggunakan teknik storytelling.  Penelitian ini menggunakan penelitian 

kuantitatif dengan desain penelitian pra-eksperimental. Temuan penelitian 

menunjukan bahwa rata-rata nilai siswa setelah menggunakan teknik storytelling 

lebih tinggi (62.75) dibandingkan sebelum menggunakan teknik storytelling 

(56.75) hasil hipotesis dalam penelitian ini menunjukkan sig(2-tailed) sebesar 

0.000>0.05, sehingga dapat disimpulkan bahwa terdapat perbedaan yang 

signifikan antara sebelum menggunakan teknik storytelling dan saat menggunakan 

teknik storytelling terhadap kemapuan berbicara siswa kelas delapan di SMPN 2 

Bengkalis.   
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 ملخّص
 مهارة التحدثعلى  طريقة السرد القصصيتأثير استخدام (: ٠٢٠٢نبيلة الحسنية، )

 بنكاليس ٠الددرسة الدتوسطة الحكومية  لدى الطلاب في

 بنكاليس من ضعف ٠الحكومية الددرسة الدتوسطة الصف الثامن في  طلابمعظم يعاني 
، منها: ضعف في إتقان الدفردات، بسبب عدة عوامل في مهارة التحدث باللغة الإنجليزية

في النطق والقواعد، عدم الثقة بالنفس والخوف من التحدث باللغة الإنجليزية،  صعوبة
ة. وهذه بالإضافة إلى ضعف الدوافع للتحدث باللغة الإنجليزية وطرق التدريس غير الفعال

مما دفعت الباحثة إلى استخدام طريقة السرد القصصي كحل لذذه الدشكلات. يعُد السرد 
القصصي طريقة فعالة تساعد على توليد أفكار جديدة من خلال ربطها بمخططات أو 
رسوم، ومن خلال السرد القصصي يمكن للطلاب تحسين مهارات التحدث، توسيع 

إلى معرفة ما إذا كان هناك فرق  ة. يهدف هذا البحثمفرداتهم، وزيادة طلاقتهم اللغوي
الددرسة الدتوسطة  في التحدث لدى طلاب الصف الثامن هارةإحصائية في م ةذو دلال
استخدم  .قبل استخدام طريقة السرد القصصي وبعد استخدامها بنكاليس ٠ الحكومية

أن الدتوسط وأظهرت نتائج البحث . بتصميم تجريبي قبلي نهجا كمياهذا البحث م
أعلى  وكان (5٠،26) الحسابي لدرجات الطلاب بعد استخدام طريقة السرد القصصي

وأظهرت نتائج اختبار الفرضية في هذا  (.65،26) من الدتوسط الحسابي قبل استخدامها
( مما يدل على ٢،٢6( وكانت أقل من )٢،٢٢٢انت )البحث أن القيمة الاحتمالية ك
هارة التحدث قبل وبعد استخدام طريقة السرد القصصي وجود فرق دال إحصائية في م

 بنكاليس ٠لدى طلاب الصف الثامن في الددرسة الدتوسطة الحكومية 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

Speaking is the primary way to engage with others in a social 

community. Additionally, the initial success in language learning can often be 

measured by a learner's speaking ability. However, for beginners, speaking a 

foreign language, especially English, can be quite challenging. There are 

various reasons for these difficulties, such as a lack of ideas to share, limited 

vocabulary to express those ideas, insufficient opportunities to speak, and 

unengaging teaching methods that fail to motivate them to speak.   

Thornbury (2005) states that speaking is so much a part of daily life 

that people take it for granted. Thus, speaking is important to be learnt as early 

as possible especially in Junior high School. Speaking is the first way to 

interact with others in the social community and it means speaking is the 

interaction between the speaker and listener in everywhere for example in 

classroom.  

Speaking ability are essential for students to communicate effectively 

in the target language. Mastering this skill is crucial and should involve 

applying language learning experiences to real-life situations. For many 

second language learners, developing proficiency in spoken English is a top 

priority, and the success of an English course is often measured by how much 

students improve their speaking abilities (Megawati, 2018:18). When students 

have a strong command of speaking ability, they can express their thoughts 

and emotions clearly and appropriately according to the situation and context. 
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However, practicing speaking is not as simple as it may seem, as many 

students face challenges in doing so. 

In developing speaking ability students often encounter several 

challenges. These include difficulties in speaking due to a limited vocabulary, 

fear of making mistakes while talking, insufficient time to practice English, a 

lack of understanding of the material presented by the teacher, and sometimes 

a sense of insecurity because they haven't memorized grammar rules 

(Hidayati, 2019). 

In according with the problems faced by the students above, the 

researcher employed different techniques to enhance their speaking ability. 

One of the methods used was storytelling, aimed at improving students' 

speaking abilities in a fun and engaging way. Storytelling was chosen because 

it makes the learning process enjoyable and easier, helping students become 

more confident speakers. As a technique, storytelling is effective because it 

encourages students to share stories with their classmates, allowing them to 

practice how characters in the stories pronounce words and form sentences. 

Additionally, students learn to imitate the intonation and expressions used by 

the characters, enhancing their speaking ability. 

Several previous studies have explored the use of storytelling in 

improving speaking ability. These include works by Shierly (2019), Tanti 

(2019), and Ikrammuddin (2017), all of which focused on applying 

storytelling to enhance students' speaking abilities. Encouraging students to 

read or listen to stories can help them learn a second language in a way that is 

both enjoyable and memorable. English learners should focus on practicing 
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and enhancing their skills in reading, listening, writing, and speaking. 

Additionally, other studies have examined how storytelling can boost speaking 

ability, with a specific focus on the activities of the lecturer, students, and their 

responses during storytelling sessions in speaking classes, as highlighted by 

Zuhriyah (2017). 

Other previous studies have also focused on storytelling, including 

works by Fikriah (2016), Veronika (2018), and Lili (2019). This approach is 

often referred to as learning by doing, where students gradually enhance their 

speaking fluency, reading comprehension, and writing performance. 

Storytelling is a method that helps improve students' speaking abilities by 

enriching their vocabulary, boosting creativity, refining pronunciation, and 

organizing ideas. It has been shown to enhance students' fluency, grammar, 

pronunciation, vocabulary, and content. 

By using storytelling in teaching speaking, it is hoped that students will 

become more active, engaged, cooperative, responsible, and independent 

learners. Storytelling provides opportunities for students to actively participate 

in the speaking class, making the learning experience more dynamic. It is 

considered one of the most effective methods for helping students learn a 

second language in a manner similar to how they acquire their mother tongue. 

Storytelling can be utilized in various ways to enhance students’ oral 

communication skills (Sanchez, 2014). 

The difference between this research and previous studies lies in its 

objectives. This study aims to examine the differences in students' speaking 

abilities between those who use storytelling and those who do not, specifically 



 

 

4 

at SMPN 2 Bengkalis. Additionally, the research design follows a pre-

experimental approach using a non-equivalent control group. 

SMPN 2 Bengkalis is a junior high school located on Jl. Kelapapati, 

Kab. Bengkalis. As a formal educational institution, the school includes 

English as a mandatory subject for its students. According to the junior high 

school curriculum, the objective of learning speaking ability is to enable 

students to communicate in English through various text types, including 

narrative, descriptive, procedural, expository, recount, report, and opinion 

texts.  

Based on a preliminary interview conducted on September 11, 2023, 

with teachers at SMPN 2 Bengkalis, several issues were identified regarding 

students' speaking abilities. The first issue is that, in English instruction, 

teachers tend to focus less on developing students' speaking ability. The 

second problem is the continued use of teacher-centered learning, which limits 

students' opportunities to actively engage in the learning process. The third 

issue is students' lack of interest in learning English, which negatively impacts 

their overall English proficiency, particularly in speaking. The fourth problem 

is students' anxiety and fear when asked to speak English individually in front 

of the class. The fifth issue is that students struggle with understanding the 

lessons, and the final problem is their lack of vocabulary mastery, which 

affects their overall English language proficiency. Given these challenges, the 

researcher is interested in using storytelling as a method to help improve 

students' english speaking ability.   
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 The researcher chose this topic with the goal of improving students' 

speaking skills. There are various methods to teach speaking, and teachers 

should incorporate enjoyable techniques to engage students. This approach 

helps students stay active and prevents them from becoming bored. One such 

method is storytelling, which encourages students to actively participate in the 

classroom by allowing them to freely express their ideas orally about the story 

being shared. In storytelling, students can adapt words or even events in their 

stories and speak in their own way. By using storytelling, the hope is that 

students will be able to enhance their speaking abilities. 

The novelty of this research, compared to other studies, lies in the use 

of the storytelling technique for teaching narrative texts in English learning. 

The researcher aims to assess whether this technique effectively supports 

students' competence, particularly in speaking performance. By incorporating 

storytelling, the researcher hopes to make the learning process more engaging, 

helping students avoid boredom and better understand the material. 

Additionally, the researcher employed pre-test, and post-test as part of the 

research design to measure progress and outcomes. 

Based on the description above, the researcher is interested to conduct a 

researcher entitled “The Effect of Using Storytelling on Student Speaking 

Ability at SMPN 2 Bengkalis”    

 

B. Identification of the Problem 

 

Based on the background of the study described above, the problems 

identified in this study are as follows: 
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1. Students did not want to speak English due to low proficiency and a fear of 

making mistakes. 

2. Students were afraid of making mistakes while speaking English. 

3. Students lacked confidence and were afraid to speak in front of the class. 

4. Students faced difficulties in expressing their opinions, ideas, and feelings 

in their own language.  

 

C. Limitation of Problem    

Based on the identified problems, the researcher aims to focus on 

improving students' speaking skills through storytelling in narrative texts for 

the eighth grade at SMPN 2 Bengkalis. The researcher believes that this 

approach will provide students with more opportunities to practice speaking in 

class, helping to overcome their fear of making mistakes and boosting their 

confidence in expressing themselves. 

 

D. Formulation of the Problem  

Based on the identified problems, the research has formulated the 

following questions:  

1. What is the mean average score of students speaking ability before being 

taught using storytelling in the eighth grade SMPN 2 Bengkalis?  

2. What is the mean average score of students speaking ability after being 

taught using storytelling in the eighth grade SMPN 2 bengkalis?    

3. What is there any significant difference in students' speaking ability before 

and after being taught using storytelling at the eighth grade of SMPN 2 

Bengkalis?     
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E. Objective of the Research 

Based on the problem formulation, the researcher has outlined the 

following objectives for the study:  

1. To describe the students' speaking ability before being taught using 

storytelling at the eighth grade of SMPN 2 Bengkalis. 

2.  To describe the students' speaking ability after being taught using 

storytelling at the eighth grade of SMPN 2 Bengkalis.  

3. To examine the difference in students' speaking ability before and after 

being taught using storytelling at the eighth grade of SMPN 2 Bengkalis. 

 

F. Significance of the Research 

1. For the Teachers 

The results of this study will help teachers better understand the 

difficulties students face in developing their speaking skills. It will also 

provide teachers with alternative strategies to enhance students' 

storytelling abilities. Moreover, the findings will raise teachers' awareness 

of the common challenges students encounter when practicing storytelling 

in speaking. 

2. For the Students 

The results of this study may assist students in improving their 

speaking ability. It can also help boost their motivation to enhance their 

abilities in learning to speak, especially through engaging and enjoyable 

methods like storytelling. 
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3. For the Researcher 

The researcher gained experience in measuring students' 

achievement in speaking English and obtained valuable insights that can 

be used to conduct more effective action research in the future. This study 

also helped the researcher develop a deeper understanding of practical 

classroom strategies to enhance speaking ability.  

 

G. Definition of Terms 

To avoid any misunderstandings or misinterpretations in writing this 

research, it is important to define the following terms:  

1. Speaking Ability 

Speaking is one of the four key language skills and plays a crucial 

role in communication. According to Cameron (2001: 40), speaking is the 

active use of language to express meaning in a way that others can 

understand. In this research, speaking ability refers to graders’ ability to 

produce that convey intended meaning and are comprehensible to others, 

enabling effective communication.  

In the 2013 Curriculum (K13), speaking skills are recognized as one 

of the core competencies that students must master. This skill focuses on 

the ability to effectively communicate information, ideas, or opinions 

verbally. The assessment of speaking skills in this curriculum includes 

several key aspects: grammar, vocabulary, fluency, pronunciation, and 

comprehension. K13 promotes active and interactive learning approaches, 

which means speaking activities often involve group discussions, 
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presentations, debates, and other tasks that engage students in expressing 

their thoughts and opinions orally. 

2. Storytelling 

Storytelling is defined as an activity that helps students understand a 

story and enables them to retell it using their own language development. 

By engaging in storytelling, students can recall details about events while 

narrating them orally (Thornbury, 2005).  

In the 2013 Curriculum, storytelling is incorporated as an effective 

learning method to enhance students’ speaking, writing, and listening skills. 

This approach not only supports language development but also fosters 

students’ imagination, creativity, and emotional intelligence, making 

learning more engaging and meaningful, the role of storytelling in the K13 

curriculum is to offer students the opportunity to practice speaking in a 

clear and engaging manner, which helps boost their self-confidence in 

expressing their ideas. Through storytelling, students can develop their 

ability to communicate effectively while enjoying the process of sharing 

stories. 

Benefits of Storytelling: 

a. Vocabulary Mastery: Storytelling helps students enhance their 

vocabulary by exposing them to a wide range of words and expressions 

used within the story context. 

b. Creativity and Imagination: Storytelling stimulates students' 

imagination, encouraging them to create their own stories and develop 

their creative thinking. 
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c. Emotional Intelligence: Through stories, students can explore different 

emotions, perspectives, and experiences of the characters, which helps 

them better understand both themselves and others. 
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CHAPTER II  

LITERATURE REVIEW 

 

A. Theoretical Framework 

1. Speaking Ability 

Speaking ability are essential for students to communicate 

effectively in the target language. Mastering speaking is crucial, as it 

allows students to apply their language learning experiences in real-life 

situations. According to Bailey (2005), speaking is a key skill in English 

that involves producing oral language, and its primary function is to 

facilitate communication between the speaker and the listener. In other 

words, speaking serves as a medium to express ideas, opinions, feelings, 

and messages.  

a. Speaking ability with communicative competence 

Speaking ability in communicative Competence refers to the 

ability to communicate effectively in real-life situations by integrating 

both linguistic knowledge (such as grammar and vocabulary) and 

social knowledge (the appropriate use of language in various contexts). 

It involves achieving communicative goals and understanding how to 

adjust language according to different social settings, ensuring the 

message is conveyed properly and appropriately. 

Storytelling enhances speaking ability and communication 

competence by offering a structured framework for delivering 

information and expressing ideas orally. Through storytelling, 
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individuals improve their fluency, accuracy, and ability to engage with 

an audience—key skills essential for effective communication. It 

encourages the speaker to organize their thoughts, maintain clarity, and 

connect emotionally with listeners, fostering more impactful and 

confident communication. 

b. Speaking ability in genre-based approach  

A genre-based approach to teaching speaking focuses on 

helping students develop the ability to communicate effectively in 

various social contexts and communicative events. This method 

emphasizes understanding and producing language across different 

genres, such as conversations, reports, or discussions, by analyzing the 

purpose, generic structure, and language features of each genre. By 

concentrating on how language is used in real-world situations, the 

approach aims to improve students' fluency, accuracy, and overall 

speaking competence, preparing them to communicate effectively in 

diverse settings. 

c. The Concepts of Speaking 

Speaking is a way for people to express and communicate ideas 

to others orally. According to Gert and Hans, as cited in Efrizal (2012), 

speaking involves speech or utterances produced by the speaker with 

the intention of being understood, with the listener then processing the 

words to grasp the speaker's intention. Irawati (2014) defines speaking 

as the activity of producing words and sentences orally to communicate 
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with others. Meanwhile, Khorashadyzadeh (2014) states that speaking 

requires not only the learner's understanding of linguistic competence, 

such as grammar, pronunciation, and vocabulary, but also 

comprehension of sociolinguistic competence, such as when, why, and 

how to speak. 

Speaking is a form of speech production that is an integral part 

of our daily activities, according to Thornbury (2005). Underwood 

(1997) defines speaking as a creative process, an active interaction 

between the speaker and listener that involves both thought and 

emotion. Speaking encompasses three key areas of knowledge: 

mechanics, which include pronunciation, grammar, and vocabulary. 

Speaking involves the ability to use the right words in the 

correct order with proper pronunciation. It also includes understanding 

function (transaction and interaction), which means knowing when 

clarity of the message is essential (transaction/information exchange) 

and when precise understanding is not required (interaction/ 

relationship building). Additionally, speaking requires awareness of 

sociocultural rules and norms, such as knowledge of turn-taking, 

speech rate, the length of pauses between speakers, and the roles of 

participants. It involves the ability to understand who is speaking to 

whom, in what situation, about what, and for what reason. 

Furthermore, Weir identifies five important aspects to focus on in 

speaking: content, vocabulary, grammar, performance, and fluency 
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d. Component of Speaking Ability  

1) Pronunciation 

Pronunciation refers to the way students produce words 

clearly when speaking. According to Kline (2001: 69), 

pronunciation is the method by which students produce uttered 

words clearly when speaking. In the communication process, it is 

essential to pronounce and produce words accurately to avoid 

miscommunication. This means that students can communicate 

effectively, even with limited vocabulary and grammar, if they 

have good pronunciation and intonation. 

According to Richards and Schmidt (2010), pronunciation 

refers to the way a certain sound or sounds are produced. Unlike 

articulation, which focuses on the physical production of speech 

sounds in the mouth, pronunciation emphasizes how these sounds 

are perceived by the listener. From these theories, we can 

understand that pronunciation pertains to the sounds produced by 

our speech organs. To ensure correct pronunciation of words, we 

can refer to phonetic symbols, which are typically found in 

dictionaries. This is important because a letter can have different 

pronunciations depending on the word it appears in. 

2) Vocabulary  

In speaking, vocabulary is a crucial element that a speaker 

must possess. It is essential for conveying thoughts, feelings, or 
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views to others. Without sufficient vocabulary, individuals may 

struggle to deliver their message effectively to listeners. 

Vocabulary is a key aspect that supports speaking activities, as it 

involves choosing the right and appropriate words. According to 

Hormailis (2003), vocabulary refers to the proper diction used in 

communication. Without an adequate vocabulary, one cannot 

communicate effectively or express their ideas, both orally and in 

writing. A limited vocabulary can hinder learners from fully 

mastering a language. While grammar allows some communication, 

without vocabulary, nothing can be conveyed. 

3) Fluency  

Fluency in speaking is one of the key competencies sought 

by many language learners. It gives speech the qualities of being 

natural and smooth, encompassing elements such as pausing, 

rhythm, intonation, stress, speaking rate, and the use of 

interjections and interruptions (Richards and Schmidt, 2010). 

Longman, as cited in Hormailis (2003: 17), defines fluency as the 

quality or condition of being fluent. It refers to the skill of using 

language in a smooth, effortless, and natural manner language 

spontaneously and confidently and without undue pauses and 

hesitation. 
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In addition, fluency reflects a person's level of 

communication skills. A person's fluency in speaking can be 

observed by whether they speak naturally, without hesitation about 

what they want to say. In short, being able to speak fluently 

indicates good communication ability. Therefore, students are 

expected to be able to speak fluently, particularly in English. 

4) Grammar 

 Grammar is a set of rules that governs how we use a 

language. It is essential for students to arrange words into correct 

sentences for both written and oral communication. According to 

Greenbaum and Nelson (2002:1), grammar refers to the rules that 

enable us to combine words into larger units in a language. The 

grammar of a language is a description of how words can change 

their forms and be combined into sentences in that language 

(Harmer, 2001). 

It can be concluded that the function of grammar is to 

arrange sentences in a way that conveys the correct meaning based 

on the context, and it helps to avoid misunderstandings between 

communicators. However, in speaking ability, the speaker and the 

listener may sometimes not focus on grammar itself, especially in 

informal or spontaneous communication. 
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5) Comprehension 

Comprehension is defined as the ability to understand 

something to a reasonable level of knowledge about a situation. It 

involves fully understanding the nature of a situation, even when 

procedures are complex or entail risks (Cohen et al., 2005). In the 

context of speaking, comprehension is a crucial factor, as the goal 

of speaking is to deliver a message or information effectively. It 

can be concluded that comprehension refers to the speaker’s 

understanding of what they are conveying to the listener, in order 

to avoid misunderstandings. Additionally, comprehension ensures 

that the listener can easily grasp the information being 

communicated by the speaker. 

e. The Problems in Teaching Speaking Ability 

Students often face challenges when speaking in public, or in 

this case, speaking in front of the classroom. According to Ur (1996), 

the problems in speaking activities include: Inhibition: Students 

frequently feel inhibited in a foreign language classroom. They are 

afraid of making mistakes, being criticized, or feeling shy about 

speaking, which can hinder their participation. Nothing to Say: 

Students sometimes feel they have nothing to contribute. In other 

words, they struggle to express themselves because they can't think of 

what to say. The third issue is Low or Uneven Participation: Often, 

only one student participates in the conversation because a few 
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learners dominate, while others speak very little or not at all. The 

fourth challenge is Use of the Mother Tongue: In a classroom where 

all students share the same native language, they may feel 

uncomfortable speaking in a foreign language. This results in less 

exposure to the target language and a lack of motivation or discipline 

to engage fully Strategies in Teaching Speaking. 

English teachers are expected to implement effective strategies 

in teaching speaking to help students achieve fluency in English. 

Furthermore, in today's digital age, teachers are required to be 

innovative and creative, utilizing the internet to effectively manage 

their classrooms. Given English's role as a global language and a key 

medium for expressing ideas orally, speaking is an essential skill to 

develop. 

According to Murphy in Widyaningsih (2016), an important 

goal for ESL students is to be able to speak coherently and intelligibly 

on a specific topic. As outlined in the 2013 curriculum, the teacher 

plays a central role in developing ideas and planning the teaching and 

learning process. In this capacity, the teacher must provide a learning 

environment that supports students' needs in becoming fluent in 

speaking English. In this context, teachers must select strategies that 

effectively enhance students' speaking abilities without wasting too 

much time. For teaching speaking to young learners, two teachers have 

chosen discussion as a strategy to encourage students to speak with 

their peers and foster two-way communication. 
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One of the teachers implements this strategy by providing 

questions for discussion, while the other assigns a topic for students to 

discuss in groups. Storytelling is chosen with the goal of enriching 

students' vocabulary. Generally, these teachers use storytelling as a 

strategy, incorporating pictures to help students naturally acquire new 

vocabulary. After presenting the pictures, the teachers introduce the 

new vocabulary related to them, and the students repeat the words. 

The students are then given opportunities to retell the story or 

share another story based on the given topic. In the next activity, 

speech, the teacher encourages students to read materials and write 

speeches to practice speaking individually. The teacher provides 

various topics for students to choose from and prepare their speeches. 

Additionally, a guessing game is used as a strategy to engage students 

in speaking activities, enrich their vocabulary, and review material. In 

this game, cards with pictures are used. The teacher describes animals 

based on the pictures on the hidden cards, and students try to guess the 

animal. The student who guesses correctly may take on the role of 

describing another hidden card. Alternatively, the teacher provides 

multiple pictures, and students either name them or select the correct 

image based on the teacher's instructions. 

A strategy used in teaching speaking is direct speaking through 

storytelling. Direct speaking involves using English as the medium of 

instruction to help students become accustomed to speaking the 
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language. In this approach, the teacher communicates and asks 

questions in English, and the students are expected to respond in 

English as well. To support this strategy, teachers use movies as 

media, as students enjoy watching movies and are often more 

interested in retelling what they have seen in a movie than in retelling a 

passage from a textbook. This method helps increase student 

engagement and enhances their speaking ability. 

In addition, movies can enhance students' critical thinking 

skills. After watching a movie, students are asked to share their 

perspectives, which encourages them to think critically and express 

their opinions. The teacher also uses pictures and cards as media for 

teaching speaking, believing that these materials stimulate students to 

express their ideas and opinions, thereby encouraging them to speak. 

Similarly, living objects are selected for the same reasons as pictures 

and cards, as they can help students retell stories based on what they 

see. This approach supports the development of students' speaking 

abilities by providing them with various ways to express themselves. 

f. Principle of Teaching Speaking Ability  

Nunan (2003) proposes at least four principles for teaching 

speaking, below the descriptions: 

1) Giving student practice with both fluency and accuracy 

Accuracy refers to the ability to speak or write without 

making grammatical, vocabulary, punctuation, or other types of 
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errors. Fluency, on the other hand, is the smooth flow with which 

sounds, syllables, words, and phrases are connected when 

speaking. Teachers should provide students with opportunities to 

practice fluency and understand that making mistakes is a natural 

part of the language learning process. This helps students develop 

both their accuracy and fluency in speaking. 

2) Providing opportunities for student to talk by using group work or 

pair work and limiting teacher talk. 

  As language teachers, it's important to be mindful of how 

much we talk in class to ensure that we don't take up all the time 

that students could be speaking. Incorporating pair work and group 

work activities can help maximize students' speaking practice and 

minimize the amount of time the teacher spends talking, allowing 

for more student interaction and language use. 

3) Planning speaking tasks that involve negotiation for meaning 

  Learners make progress by communicating in the target 

language, as interaction requires them to both understand and be 

understood. This process is known as "negotiating for meaning." It 

involves checking if you have understood what someone has said, 

clarifying your understanding, and confirming that the other person 

has grasped your intended meaning. This back-and-forth helps to 

ensure effective communication and aids in language learning. 
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4) Designing classroom activities that involve guidance and practice 

in both transactional and interpersonal speaking.  

  When we converse with someone outside the classroom, it 

is typically for either interactional or transactional purposes. 

Interpersonal speech refers to communication aimed at social 

interaction, while transactional speech involves communicating to 

accomplish specific tasks, such as exchanging goods or services. 

Based on the previous explanation, a good teacher plays a crucial 

role in teaching speaking. The teacher should understand how to 

make speaking activities engaging and accessible, encouraging 

students to participate and actively join in the learning process. 

Principles when teaching and developing speaking in his/her 

students: 

1) Creating Realistic Situations 

It will benefit students if they practice and use English in 

realistic situations. The teacher should design scenarios where the 

language being taught is commonly used, allowing students to see 

the practical application of their language skills. This approach 

helps students engage more effectively and understand how the 

language functions in real-life contexts. 

2) Engaging All Students 

When teaching speaking, the teacher should treat the 

classroom as a community where students interact with each other, 
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not just with the teacher. The teacher should create opportunities 

for all students to participate and give them reasons to speak. It's 

also important to promote the characteristics of spoken language. 

In our native language, we often use techniques like asking for 

clarification or incorporating body language to ensure 

understanding. Students should be taught to apply these strategies 

when speaking a foreign language, and teachers should foster and 

support these practices. This approach helps students become more 

confident and effective communicators. 

3) Personalizing Speaking Topics 

Students will find it easier to speak in a foreign language 

about subjects that interest them, such as personal topics or those 

related to their own lives. When planning lessons, the teacher should 

consider the students' lives and interests to help develop speaking 

skills effectively. 

4) Creating an Unfearful class 

Many students feel anxious about speaking in class due to 

shyness or a fear of making mistakes. It is the teacher's 

responsibility to create a welcoming environment where students 

feel comfortable and at ease, which encourages them to speak 

confidently without fear or hesitation. 
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5) Planning Different and Various Types of Speaking Activities 

It’s beneficial to plan two types of activities: one focused 

on practicing vocabulary and grammar in a more structured way, 

and another that allows students to speak freely. 

2. Storytelling 

a. Definition of Storytelling  

Storytelling is an interactive activity that uses words and actions 

to bring a story's elements and imagery to life, while also stimulating 

the listener's imagination. It involves a two-way interaction between 

the storyteller and one or more listeners. The storyteller retells a story 

they’ve read or heard, using their own words based on their 

understanding of the narrative. According to Harmer (2007), 

storytelling is an effective method for teaching speaking. Students can 

either summarize a story they have heard from someone else or create 

their own stories to share with classmates. This allows students to 

express their ideas through storytelling. Implementing storytelling 

offers numerous benefits for both teachers and students, such as 

enhancing vocabulary, boosting self-confidence, and improving the 

ability to choose appropriate words. 

Inayah (2015) identifies two types and purposes of storytelling. 

The first is Cultural Storytelling, which involves transmitting values, 

morals, and beliefs through stories passed down from generation to 

generation in an engaging and memorable way. These stories often 
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teach children the meaning of religion and are considered cultural 

stories. The second is Family Storytelling, which refers to the spoken 

history of a family. It preserves various events and experiences, 

maintaining traditions and expectations. Family storytelling helps 

shape a family’s identity and often highlights the best traits of an 

ancestral history, encouraging individuals to live up to past family 

achievements. This type of storytelling can inspire listeners to strive to 

meet the standards set by their ancestors. 

Storytelling encourages students to expand their imagination 

and develop critical thinking skills (Harlina & Wardarita, 2020: 3). 

Research by Koki and Stan (1998) highlights the importance of 

storytelling, particularly for children, as it helps them creatively 

visualize events, including what might have happened or what ideally 

should have occurred. Roney (1996: 7–9) emphasizes that effective 

storytelling relies on collaboration between the storyteller and the 

audience. This collaboration involves the listener staying engaged with 

the performance, while the storyteller remains focused on delivering 

the story in an expressive and compelling way. Storytelling also offers 

children valuable opportunities to build and practice social skills. 

In conclusion, storytelling serves as an effective teaching 

strategy where students are required to retell the story's content using 

their own words and sentence structures. Through storytelling, students 

have the freedom to improvise, alter words, or even change elements 
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of the story, and can speak in their own language when necessary. This 

technique encourages students to practice speaking more frequently, 

especially when they encounter challenges in understanding the 

content. Storytelling also provides opportunities for students to repeat 

and reinforce their learning as they engage with the material.  

b. The Objective of Storytelling 

Ellis & Brewster (1991) outline several goals for incorporating 

storytelling into speaking classes. The first goal is to encourage 

students to develop a positive attitude towards learning the foreign 

language. Every story carries a moral message, whether positive or 

negative. If the message is negative, the teacher should advise students 

not to imitate it; if positive, the teacher should encourage students to 

follow it. The second goal is to stimulate students' imagination. As 

students engage with a story, they connect with the characters and 

interpret the narrative and visuals, allowing them to apply fantasy and 

imagination to their real lives. 

The goal of using storytelling to improve speaking ability is to 

develop different aspects of communication, such as fluency, 

coherence, vocabulary, and overall confidence in speaking. 

Storytelling promotes active involvement and allows learners to 

practice speaking in a dynamic, structured, and imaginative way. 

Below are the primary objectives of using storytelling to enhance 

speaking abilities: 
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1) Improving Fluency and Confidence 

Storytelling helps students speak more smoothly and 

confidently by providing them with opportunities to practice 

speaking regularly. As they retell stories, they become more 

comfortable with expressing themselves, which builds their 

confidence in speaking. 

2) Enhancing Vocabulary and Language Usage 

Through storytelling, students are exposed to new words 

and phrases, helping them broaden their vocabulary. As they 

narrate and rephrase stories, they also learn to use language more 

effectively and creatively. 

3) Developing Coherence and Organization 

Storytelling encourages students to organize their thoughts 

logically and present ideas in a clear, structured way. As they retell 

a story, they practice maintaining a logical flow, helping them 

develop better coherence in their speech. 

4) Practicing Pronunciation and Intonation 

Storytelling provides students with the chance to focus on 

correct pronunciation and the use of varied intonation. By 

mimicking characters and emotions in the story, students can 

improve their ability to pronounce words clearly and use 

appropriate tone and pitch in their speech. 
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5) Increasing Engagement and Interaction 

Storytelling fosters greater student involvement by 

encouraging active participation and interaction. As students 

engage with the story and each other, they practice communication 

in a more dynamic and interactive setting. 

6) Developing Emotional Expression and Empathy 

Storytelling allows students to explore and express different 

emotions, helping them connect with the feelings of the characters. 

This practice nurtures empathy, as students learn to understand and 

relate to the emotions and experiences of others.  

7) Encouraging Creativity and Imagination 

Storytelling stimulates students’ creativity and imagination, 

allowing them to think outside the box. By crafting and retelling 

stories, students have the opportunity to invent new scenarios, 

characters, and ideas, fostering their creative thinking. 

8) Improving Active Listening Skills 

Storytelling helps students develop better listening skills by 

encouraging them to pay attention to details, follow the narrative, 

and understand the emotions behind the words. This active 

listening practice is crucial for effective communication.  

9) Promoting Cultural Awareness 

Through storytelling is a powerful tool in education because 

it helps students develop an understanding and appreciation of 
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different cultures, values, and traditions. In a diverse classroom 

setting, storytelling can serve as a bridge between cultures, 

fostering empathy, respect, and open-mindedness.  

a. Language Future of Storytelling  

The language future of storytelling in enhancing speaking skills 

is transforming with the rise of technology, shifting communication 

patterns, and the increasing demand for more engaging, interactive, 

and personalized storytelling methods. As we move forward, the 

approach to using storytelling for developing speaking abilities will 

continue to evolve in response to these changes. Below are some key 

trends and factors that will influence the future of storytelling in 

speaking development: 

1) Incorporating Technology and Multimedia 

The use of technology and multimedia in storytelling will 

enhance the learning experience by allowing students to integrate 

visuals, audio, and interactive elements into their narratives. This 

will make storytelling more immersive and help learners improve 

their speaking skills in dynamic and engaging ways. 

2) Interactive and Collaborative Storytelling 

The future of storytelling will involve more interactive and 

collaborative approaches, where students work together to create 

and share stories. This will foster teamwork, communication, and 

problem-solving skills, allowing learners to engage with one 

another in real-time and contribute to the storytelling process. 
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3) Personalized and Adaptive Learning 

Storytelling in the future will be tailored to individual 

learning styles and needs, using adaptive technologies to adjust the 

complexity and content of stories. This personalized approach will 

help students progress at their own pace and focus on areas where 

they need the most improvement in speaking skills. 

4) Global Storytelling and Cultural Exchange 

Storytelling will increasingly connect students from 

different cultures, allowing them to share stories and perspectives 

from around the world. This global exchange will enrich students' 

understanding of diverse cultures and improve their 

communication skills by exposing them to a variety of storytelling 

traditions and languages. 

5) Real-Time Storytelling Feedback 

The future of storytelling will include the use of real-time 

feedback tools, allowing students to receive immediate responses 

on their speaking skills. This instant feedback will help learners 

identify areas for improvement, refine their storytelling techniques, 

and enhance their overall speaking ability more efficiently. 

b. Generic structure of Storytelling 

The generic structure of storytelling is a framework that 

organizes a story in a way that captures the audience’s interest and 

delivers a clear message or lesson. While stories can vary in style and 
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genre, most follow a general structure. Below is an outline of the 

typical storytelling framework: 

1) Introduction (Orientation) 

This part sets the stage for the story, introducing essential 

elements such as the characters, setting, and background 

information. 

Who :  The main characters are introduced (e.g., the protagonist, 

antagonist, or supporting characters). 

Where :  The location and time of the story are established (e.g., a 

village, a city, a fantasy realm, etc.). 

When :  The time period in which the story unfolds is set (e.g., 

the past, present, future, or a specific historical moment). 

Why : The initial situation or problem that the characters are 

facing is introduced, giving context to the story’s events. 

2) Rising Action (Complication) 

Creates tension and develops the story’s main conflict. A 

problem or conflict emerges that the main character(s) must 

face.The story progresses as the character takes action or 

encounters obstacles tied to the conflict. Unexpected complications 

or twists arise, increasing suspense and raising the stakes. 
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3) Climax 

The turning point or the peak of the story where the conflict 

intensifies. The protagonist confronts the main challenge directly. 

It is the moment of highest tension or the most dramatic moment. 

The outcome of this moment will determine how the conflict will 

be resolved. 

4) Falling Action (Resolution) 

The story begins to settle and leads toward the resolution of 

the conflict. The aftermath of the climax, where the consequences 

unfold. Loose ends are addressed as the conflict moves toward 

resolution. Characters deal with the fallout from the climax or start 

moving toward a solution. 

5) Conclusion (Denouement) 

The final section that concludes the story and provides 

closure. The conflict is resolved, and the characters’ fates are 

revealed. Moral lessons, themes, or reflections are highlighted. The 

story concludes with a satisfying ending, answering any lingering 

questions. 

c. Context Register of Storytelling  

The context register in storytelling refers to the specific 

language and communication styles used, which are influenced by the 

context in which the story is shared. This register can vary depending 

on social, cultural, and situational factors such as the audience, 
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purpose, medium, and the relationship between the storyteller and the 

listeners. Simply put, it encompasses the tone, level of formality, 

vocabulary, and overall style chosen by the storyteller based on the 

context of the story. Here are the key elements of the context register 

in storytelling: 

1) Field (What is happening in the story?) 

The "field" refers to the events, actions, and activities 

occurring within the story. It involves understanding what the 

characters are doing, what the central conflict is, and what the 

overall narrative is about. Essentially, it focuses on the "what" of 

the story—what is being told and what is happening in the plot. 

2) Tenor (Who is involved in the storytelling?) 

The "tenor" refers to the relationship between the people 

involved in the storytelling—typically the storyteller and the 

audience. It considers aspects such as their roles, social status, 

familiarity, and emotional connection. This influences how the 

story is told, including the tone, level of formality, and choice of 

language. 

3) Mode (How is the story being told?) 

The "mode" refers to the channel or method used to deliver 

the story. This can include spoken, written, visual, or digital forms. 

It also involves how language is structured—whether it's 

conversational, descriptive, or narrative—and how much support 
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(like images, gestures, or multimedia) is used to help convey the 

message effectively 

4) Social and Cultural Context 

This refers to the background, values, traditions, and norms 

of the society and culture in which the story is told. These factors 

influence the content, themes, characters, and language of the 

story. The storyteller may adapt the narrative to reflect cultural 

beliefs, societal roles, customs, or historical experiences, ensuring 

the story resonates with the audience’s shared understanding and 

values.   

5) Purpose (Why is the story being told?) 

The purpose refers to the storyteller’s intent behind sharing 

the story. This could be to entertain, inform, teach a lesson, inspire, 

persuade, or preserve cultural heritage. Understanding the purpose 

helps shape how the story is structured and delivered, as it guides 

the tone, message, and emotional impact the storyteller aims to 

achieve.  

6) Register (Tone, Style, and Language) 

Register refers to the overall tone, style, and language 

choices used in storytelling, shaped by the context, audience, and 

purpose. It includes the level of formality (formal or informal), the 

emotional tone (serious, humorous, dramatic), and the vocabulary 

or expressions used. The register ensures the story is appropriate 

and engaging for its intended listeners or readers.  
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B. Relevant Research  

There has been previous research relevant to this study. First, a study 

by Veronika Dasniati Tambunan, Viator Lumban Raja, and Anna Stasya 

Prima Sari (2018), titled Improving Students' Speaking Skill Through 

Storytelling Technique to the Eleventh Grade Students of SMA Swasta 

Katolik Budi Murni 2 Medan, demonstrated that teaching speaking skills 

through the storytelling technique to eleventh-grade students at SMA Swasta 

Katolik Budi Murni 2 Medan effectively improved their speaking skills. 

The results of this research showed that students’ responses to being 

taught using the storytelling technique were very positive. The findings 

indicated that the use of storytelling could significantly improve students' 

speaking skills. It is recommended that English teachers incorporate 

storytelling as a teaching method to enhance their students' speaking abilities. 

Second, Farzaneh Khodabandeh (2018) conducted a study titled The Impact of 

Storytelling Techniques Through Virtual Instruction on English Students’ 

Speaking Ability. The comparison of the first and second interviews 

confirmed the positive effect of storytelling and responding to questions via 

Telegram. The findings suggest that this approach could help learners improve 

their English speaking skills. 

Third, Tanti Hardianti (2019) conducted a study titled Storytelling to 

Improve Students’ Speaking Ability. This research highlighted storytelling as 

an effective teaching method for helping students learn to speak English. The 

study found that storytelling successfully improved the speaking abilities of 
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eighth-grade students, as demonstrated by the increasing mean scores: the 

preliminary test score (48.25), the first cycle test (56.51), and the second cycle 

test (64.77). Additionally, students reported that storytelling made them more 

active and confident in speaking English, and they became more engaged in 

the learning process. Fourth, Rezeki Ikrammuddin (2017) carried out a study 

titled Using Storytelling to Improve Speaking Ability at Insan Qur'ani 

Boarding School. Speaking, being a productive skill, was the focus of this 

research. The study aimed to determine whether storytelling could improve 

speaking abilities. The researcher conducted field research at Insan Qur’ani 

Boarding School using three methods: experimental teaching (pre-

experimental), tests, and questionnaires. The sample was selected through 

purposive sampling. The results, analyzed using statistical formulas, showed 

that storytelling had a positive impact on improving speaking skills, as 

reflected in the pre-test and post-test scores. 

Fifth, Mukminatus Zuhriyah (2017) conducted a study titled 

Storytelling to Improve Student Speaking Skills. The research implemented 

storytelling in a speaking class to encourage beginners to be more eager to 

speak English. The results showed a significant improvement in students’ 

speaking skills after the use of storytelling. The speaking test results from the 

second cycle indicated that students made considerable progress in various 

speaking aspects. Storytelling enhanced their comprehension, fluency, 

vocabulary, grammar, and pronunciation. Therefore, it can be concluded that 

storytelling effectively improves students' speaking abilities. Sixth, Fikriah 
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(2016) conducted a study titled Using Storytelling to Improve English 

Speaking Skills of Primary School Students. The purpose of the research was 

to determine whether storytelling could improve the English speaking skills of 

primary school students. This Classroom Action Research (CAR) was carried 

out in two cycles, following a procedure that included planning the action, 

implementing it, observing, and reflecting. The findings of this study support 

the idea that storytelling can be an effective tool for improving speaking skills 

in young learners. 

Seventh, Akhyak and Anik Indramawan (2017) conducted a study 

titled Improving the Students’ English Speaking Competence through 

Storytelling (Study at Pangeran Diponegoro Islamic College (STAI) of 

Nganjuk, East Java, Indonesia). The researchers identified storytelling as an 

effective method for improving students’ English speaking competence. They 

highlighted that stories, which are heavily reliant on language, provide a 

continuous and valuable source of language experience for students. Stories 

are motivating, rich in linguistic content, and cost-effective. The research 

findings concluded that when storytelling was implemented in teaching 

speaking, it significantly enhanced students’ fluency, grammar, pronunciation, 

vocabulary, and overall content comprehension. 

Eighth, Lili Sulastri and Rizka Ayu Septiani (2019) conducted a study 

titled Teacher Strategies Using Storytelling Method: Increase the Courage of 

Students to Speak. This Classroom Action Research aimed to boost the 

courage of eighth-grade students at SMP Negeri 2 Cilamaya Kulon to speak 
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using storytelling. Storytelling, which involves narrating an event or 

experience orally to share knowledge, can stimulate children's interest in 

reading. It helps EFL learners become more self-confident in expressing 

themselves spontaneously and creatively. Ninth, Shierly Novita Yappi (2019) 

conducted a study titled Using Storytelling for Teaching Language Skills to 

Intermediate Level Students. Storytelling is a powerful tool for helping 

students learn English through stories. EFL learners should practice and 

improve their skills in reading, listening, writing, and speaking, and 

storytelling is an effective method to achieve this. The technique follows a 

"learning by doing" approach, where learners gradually enhance their speaking 

fluency, reading comprehension, and writing skills. The analysis of the study 

shows how the use of storytelling helps transform students' weaknesses in 

English into strengths 

Tenth, Megawati (2018) conducted a study titled Improving the 

Students' Speaking Ability through Storytelling with Eleventh Grade Students 

at SMK Swasta Cimanggis. The goal of the research was to enhance students' 

speaking abilities through storytelling for eleventh-grade students during the 

first semester of the 2016/2017 academic year at SMK Swasta Cimanggis in 

Depok. The researcher used a qualitative approach, specifically Classroom 

Action Research, and conducted the study over three cycles. 
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C. Operational Concept 

This research involves two variables: the independent variable (X), 

which is storytelling, and the dependent variable (Y), which is speaking 

ability. The dependent variable changes or is influenced when the independent 

variable (storytelling) is introduced, modified, or replaced during the research. 

1. Variable X   is storytelling  

The element of storytelling that will improve speaking ability: 

a. The student are taught about the structure of story  

1) Orientation 

2) Complication  

3) Re- orientation 

b. The students are repeating certain patterns of utterance   

c. The student can to appropriate vocabulary in some context of future 

d. The student practice to deliver the story before H-day 

2.  Variable Y is Speaking  

The variable Y in this study was students` speaking ability. The 

indicator of variable Y according to syllabus at school: 

a. Fluency 

Students are able to deliver the story fluently.  

b. Pronunciation 

Students are able to pronounce words correctly during storytelling so 

that their speech is easily understood by the audience.  
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c. Grammar   

Students are able to control grammar effectively during storytelling, 

using accurate sentence structures and tenses. 

d. Comprehension  

Students should demonstrate an understanding of the content and 

meaning of the language used in the storytelling.  

e. Vocabulary 

Students are able to use and practice vocabulary appropriately in 

storytelling.  

 

D. Assumption and Hypothesis 

1. Assumption  

In this research, after reviewing the theories and possibilities 

outlined in the theoretical framework and operational concept, it is 

assumed that storytelling has a significant effect on teaching speaking 

ability. Students who are taught using storytelling will find it easier to 

understand and improve their speaking ability. 

2. Hypothesis 

Based on the background of the problem above, the researcher 

formulated two hypothesis the follows: 

Ho : There is no significant difference in students' speaking abilities 

before and after using storytelling at SMPN 2 Bengkalis. . 

Ha :   There is a significant difference in students' speaking abilities 

before and after using storytelling at SMPN 2 Bengkalis. 
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. Design of the Research 

This research design is quantitative, specifically using a pre-

experimental approach. This type of quantitative design is suitable for 

measuring variables and potentially establishing associations between them. 

However, it cannot establish causal relationships between variables. The study 

was conducted using a pre-experimental design with one group pre-test and 

post-test. According to Sugiyono (2017), a pre-experimental design is a form 

of experimental research that involves only one group or class. In this study, 

no control group was used, and the sample selection was not random. The 

design involves administering a pre-test (O_1), exposing the group to the 

treatment (X), and then administering a post-test (O_2). 

Based on the explanation above, the researcher concludes that a pre-

experimental design is a type of experimental research that involves only one 

class or group, and the sample selection technique in this research is not 

chosen randomly. The aim of this type of research is to test a hypothesis and 

gather evidence to support it. In this study, there are two variables: the 

students' speaking ability, which is the dependent variable, and storytelling, 

which is the independent variable. 
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Table III.1 

Pre-experimental design 
 

                                                              X                                                
 

Notation: 

   : pre-test  

X  : Treatment 

   : post-test  

 (Sugiyono,2017) 

Based on the explanation above, the researcher concluded that the pre-

experimental design was appropriate for this study because it involved 

collecting data to demonstrate the significant effect of using storytelling 

techniques on students' speaking abilities. 

 

B. Time and Location of the Research 

This research was conducted with students at SMPN 2 Bengkalis from 

February to March of the 2023/2024 academic year. The school is located on 

Jl. Kelapapati, District of Bengkalis, Riau. 

 

C. The Subject and Object of the Research 

1.  Subject of the Research 

The subjects of this research are the eighth-grade students of 

SMPN 2 Bengkalis. 

2.   Object of the Research 

The object of this research is to examine the difference in students' 

speaking abilities at SMPN 2 Bengkalis through the use of storytelling. 
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D. Population and Sample 

1.  Population of the Research 

In a study, it is essential to have research subjects determined by 

the researcher for examination and to draw conclusions. Therefore, a 

population is required as the source of research data. This is supported by 

Syafii (2018), who stated that the population refers to the number of 

subjects or data sources. The target population of this research is the 

students at SMPN 2 Bengkalis. 

2.  Sample of Research 

Based on the type of research, this is an experimental study using a 

pre-experimental research design. The researcher selected one class as the 

sample for this study. To choose the sample, the researcher employed 

purposive sampling, as described by Sugiyono (2017). In this research, the 

school's English teacher recommended class VIIIA as the sample because 

it was considered to have the best potential students. The sample in this 

study consisted of 24 students. 

 

E. Techniques of Collecting Data and Data Analysis  

 To collect data in this research, Researchers employ storytelling as a 

tool to assess students' speaking abilities. The evaluation process is divided 

into two stages. Initially, during the pre-test phase, students are asked to 

comprehend the story titled "The Fox and the Goat." Subsequently, each 

student is invited individually to present the story orally. These presentations 

are recorded to facilitate assessment. Second, a post-test was given after the 
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pretest to allow the researcher to assess and compare the effect of using story 

telling on students’ speaking ability. Students were given the task of 

understanding a story titled ―The Hungry Mouse‖ They were then asked to 

present the story orally. The researcher recorded these oral presentations to 

evaluate students’ performance and determine the improvement in their 

speaking ability between the pre-test and the post-test.  
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Table III.2 

The Blueprint of Speaking Test  
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1. Validity 

Before conducting the test, it is important to ensure the validity of the 

instrument. According to Hughes (2003), a test is considered valid if it 

accurately measures what it is intended to measure. This means that the test 

must truly assess the specific aspect it is designed to evaluate. The 

researcher conceptualizes an idea through both its conceptual definition and 

its corresponding measurement. Validity refers to how well the conceptual 

definition aligns with the actual reality being measured. It also refers to how 

well the operational and conceptual definitions connect. When indicators are 

valid, they are appropriate for specific purposes and definitions. The validity 

of the test in this research is calculated using the SPSS program. 

2. Reliability 

A test must be reliable as a measuring tool for the research results 

to be valid. Reliability is a crucial characteristic of any good test. 

According to Sugiyono (2017), reliability refers to the degree of 

consistency and stability of data. This means that if students are given the 

same test on two different occasions or assessed by different evaluators, 

the results should be consistent. An instrument is considered reliable if the 

measurement results provide consistent or stable outcomes when repeated 

under the same conditions. Instrument reliability is essential for testing 

validity. In this research, the reliability test was conducted using SPSS. 
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F. Technique of Data Analysis 

 The researcher gathered quantitative data through students’ scores from the 

speaking tests, which included both a pre-test and a post-test. These tests were 

used to assess students' speaking abilities before and after the implementation of 

storytelling. The test was a spoken assessment, where the teacher evaluated 

students based on several criteria: pronunciation, vocabulary, grammar, fluency, 

and comprehension. Each of these five aspects was scored out of five points, 

resulting in a maximum score of 25. This score was then multiplied by 4, giving 

a final maximum score of 100. 

Table III.3 

Oral Proficiency Scoring Categories (Harris,1997) 

 

No Aspects Score description 

1 Pronounciation 5 Has few traces of foregin language 

4 Always intelligible, through one is conscious 

of define accent. 

3  Pronunciation problem necessities 

concentraled listening and occasionaly lead 

to misunderstanding 

2 Very hard to understand because of 

pronunciation problem, most frequently be 

asked to repeat 

1 Pronunciation problems to serve as to make 

speech virtually unintelligible 

2 Grammar 1 Make few (if any) noticeable errors of 

grammar and word order 

2 Occasionally makes grammatical and or 

word order errors that do not, however 

obscure meaning 

3 Make frequent errors of grammar and word 

order, which occasionally obscure meaning 

4 Grammar order rephrases sentences and or 

rest rich himself 

5 Errors in grammar and word order so, 

severe as to make speech virtually 

unintelligible 
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3 Vocabularry 5 Use a vocabulary and idioms is virtually that 

of native speaker 

4 Sometimes uses inappropriate term and 

must rephrases ideas because of lexical and 

equities 

3 Frequently uses the wrong words 

conversation somewhat limited because of 

in adequate vocabulary 

2 Misuse of words and very limited 

vocabulary makes comprehension quite 

difficult 

1 Vocabulary limitation so extreme as to 

make conversation virtually impossible 

4 Fluency 5 Speech as fluent and effortless as that of 

native speaker 

4 Speed of speech seems to be slightly affected 

by language problem 

3 Speed and fluency are rather strongly 

affected by language problem 

2 Usually hesitant, often forced into silence by 

language limitation 

1 Speech is also halting and fragmentary as to 

make conversation virtually impossible 

5 Comprehension 5 Appears to understand everything without 

difficulty 

4 Understand nearly everything at normal 

speed, although occasionally repetition may 

be necessary 

3 Understand most of what is said at slower 

that normal speed without repetition 

2 Has great difficulty following what is said, 

can comprehend only ―social conversation‖ 

spoken slowly and with frequent repetition 

1 Cannot be said to understand even simple 

conversation English 
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Table III.4 

The Frequency Score 

 

Intervals  Category  

0-49  Poor 

50-59 Poor to average  

60-79 Average to good  

80-100 Good Excellent  

N  

 

If the students' scores fall within the following intervals, they are 

categorized as follows:  0-49: Students are categorized as Poor.50-59: 

Students are categorized as Poor to Average. 60-79: Students are categorized 

as Average to Good80-100: Students are categorized as Good to Excellent. 
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CHAPTER V  

CONCLUSION AND SUGESTION 

 

A. Conclusion  

This research was carried out to address issues related to speaking skills 

through the use of storytelling. The study found that, by analyzing students' 

speaking abilities with storytelling, the researcher assessed the students' 

performance through pre-test and post-test scores. The data analysis results 

indicate that, using the storytelling method, the average score of students in the 

pre-test was 56.75. In the post-test, the average score increased to 62.75, 

showing an improvement in students' speaking skills from the pre-test to the 

post-test. The students’ speaking test scores increased from pre-test to post-test. 

The percentage of students who obtained a score of That in the pre-test results, 7 

students were in the less category or 29%, while 7 other students were in the 

less-moderate category or 29%. Ten students were in the moderate-good 

category or 42%, and no students were in the good-very good category (0%). In 

the post-test results, 4 students were in the less category or 17%, 2 students were 

in the less-moderate category or 8%, 18 students were in the moderate category 

or 75%, and no students reached the good-very good category (0%). 

In other words, students’ speaking ability improved significantly from 

the first meeting to the subsequent ones. They became more capable of creating 

engaging stories, as storytelling made them more active and confident in 

participating in the learning process. The classroom atmosphere became more 

enjoyable, and all students were more focused on the lesson. By incorporating 
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storytelling into English lessons, students faced no difficulties during the exam, 

with most achieving scores above the passing grade. Through storytelling, 

students learned how to clearly express their ideas and speak English more 

actively and confidently. Therefore, it can be concluded that the use of 

storytelling in English lessons successfully enhanced the speaking skills of 

eighth-grade students at SMPN 2 Bengkalis. 

  

B. Sugestion   

The researcher would like to offer several suggestions to the readers:  

1. For teachers, especially English teachers, storytelling can be applied in the 

classroom as an alternative method for improving English skills, 

particularly speaking. The benefits of storytelling can be integrated into 

various English learning materials, such as descriptive texts, narrative 

texts, procedural texts, and others. 

2. For students, storytelling can be a valuable tool for enhancing their 

English, particularly speaking abilities. Storytelling allows students to 

express their ideas in a more engaging and creative manner. Students can 

speak more effectively as their ideas are structured and presented through 

storytelling. 

3. For future researchers, it is hoped that this study can serve as an additional 

reference for further research. Additionally, it is encouraged that this 

research be expanded and applied to other aspects of English language 

skills. 
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APPENDIX 2 

Lesson Plan  
 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

RENCANA PELAKSANAAN PEMBELAJARAN  

(RPP)  

School   : SMPN 2 Bengkalis  

Subject  : Bahasa Inggris  

Class   : VIII.A 

Subject Matter  : Storytelling     

Time   : 2 X 45 minute  

  

A. Learning Objective  

After completing the learning process, students should be able to 

recognize the context, key ideas, and specific details from oral descriptive 

texts presented in various formats on the topic of excellence.  

 

B. Media/Tools, Materials, and Learning Resources  

1. Media   : Paper Storytelling  

2. Tools and Materials : Whiteboard and Markers  

3. Learning Resources : English textbooks for Class VIII students 

 

C. Learning Step 

 1
st
 Meeting  

No Activity  Time 

Allocation  

1. Introduction 

 Begin with a greeting and prayer to start the 

learning session.  

 Check student attendance to foster a sense of 

discipline.  

 Prepare students both physically and mentally 

for the learning activities by conducting an 

icebreaker to help them focus during the lesson.  

 Review the Narrative text material that was 

previously covered, with input from both the 

researcher and students.  

 Connect the upcoming learning material to the 

students' own experiences.  

 The researcher provides motivation, guidance, 

and inspiration before the lesson begins.  

 Outline the scope of the material and the 

learning objectives.  

 The researcher explains the topics or concepts to 

be addressed during the learning activities. 

 

 

15 minute  



 

 

2.  Main Activity  

 The researcher provides an explanation of the 

Storytelling material.  

  The researcher asks students questions related to 

the material being taught.  

 Students are divided into groups to analyze and 

understand the Storytelling content that has been 

shared.  

 With the teacher's guidance, students are invited 

to interpret the provided Storytelling.  

 Students are tasked with comparing the shared 

Storytelling in terms of content, language, and 

structural elements. 

65 minute 

3.  Closing  

 The researcher informs students about the 

material to be covered in the next session.  

 The researcher and students recite a prayer 

together after the lesson. 

10 minute  

 2
nd

 meeting   

No Activity Time 

Allocation 

1.  Introduction 

 Begin the session with a greeting and a prayer to 

start the learning process. 

  Check student attendance to promote discipline. 

Prepare students both physically and mentally 

for the learning activities by conducting an 

icebreaker, helping them focus during the lesson. 

 The researcher and students review the 

Storytelling material that was covered in 

previous lessons.  

 Connect the upcoming learning material to the 

students' personal experiences.  

 The researcher provides motivation, guidance, 

and inspiration before the lesson begins.  

  The researcher outlines the scope of the material 

and the learning objectives.  

 The researcher introduces the topics or concepts 

that will be covered during the learning 

activities.  

15 minute  

2.  Main Activity 

 The researcher asks questions related to the 

descriptive text material as a review from the 

previous session.  

65 minute  



 

 

 The researcher encourages students to ask 

questions about the material being taught.  

 Students continue to present the results of their 

individual assignments on Storytelling.  

  The researcher provides an example of 

Storytelling with the story "The Fox and The 

Goat."  

 Each student is given the opportunity to step 

forward and present the Storytelling they have 

prepared (Pre-test).  

  The researcher offers appreciation to students 

who present their Storytelling.  

 The researcher asks follow-up questions about 

the Storytelling shared.  

3.  Closing 

 The researcher informs the students about the 

material to be covered in the next session.  

 The researcher and students recite a prayer 

together to conclude the lesson. 

10 minute 

 3
rd

 meeting  

NO Activity Time 

Allocation 

1.  Introduction 

 Begin with a greeting and a prayer to initiate the 

learning session.  

  Check student attendance to reinforce 

discipline.  

  Prepare students both physically and mentally 

for the learning activities by conducting an 

icebreaker, helping them focus during the 

lesson.  

  The researcher and students review the 

previously covered Storytelling material.  

 Connect the new material to students' personal 

experiences.  

  The researcher provides motivation, guidance, 

and inspiration to encourage engagement in the 

learning process.  

  The researcher outlines the scope of the 

material and the learning objectives for the 

session. 

15 minute  



 

 

  

2.  Main Activity 

 The researcher asks questions and facilitates a 

discussion about the Storytelling material as a 

review of the previous lesson.  

  The researcher encourages students to ask 

questions related to the material being taught.  

  Students continue to present the results of their 

assignments on the Storytelling topic. 

65 minute  

3.  Closing 

 The researcher informs the students about the 

material to be covered in the next session.  

 The researcher and students recite a prayer 

together to conclude the lesson. 

10 minute  

 4
th

 meeting  

No Activity Time 

Allocation 

1.  Introduction 

 Begin with a greeting and a prayer to start the 

learning session.  

  Check student attendance to encourage 

discipline.  

  Prepare students both physically and mentally 

for the lesson by conducting an icebreaker, 

ensuring they are focused for the teaching and 

learning process.  

  The researcher and students review the 

Storytelling material covered in the previous 

lesson.  

  Relate the upcoming material to the students' 

personal experiences.  

  The researcher provides motivation, guidance, 

and inspiration before the learning process 

begins.  

  The researcher outlines the scope of the 

material and the learning objectives for the 

session. 

15 Minute  

2.  Main Activity 

 The researcher asks questions and facilitates a 

65 Minute  



 

 

review of the descriptive text material from the 

previous session.  

  The researcher continues with the Storytelling 

material.  

  The researcher provides students with the 

opportunity to ask questions about the material 

presented.  

  The researcher gives an example of the 

Storytelling, "The Hungry Mouse."  

 Students are given 5 minutes to study the text 

individually before presenting.  

  Each student reads the story "The Hungry 

Mouse" aloud (post-test).  

  Other students listen and offer appreciation to 

those who present in front of the class.  

  The researcher provides appreciation and 

feedback to each student after their presentation. 

3.  Closing 

 The researcher informs the students about the 

material to be covered in the next session.  

 The researcher and students recite a prayer 

together to conclude the lesson. 

10 minute   

 

D. Assesment. 

 

No Criteria Rating Descriptio

n 1 Pronunciation 5 Has few traces of foreign language 

4 Always intelligible, though one is 37 

conscious of define accent 

3 Pronunciation problem necessities 

concentrated listening and occasionally lead 

to misunderstanding. 

2 Very hard to understand because of 

pronunciation problem, most frequently be 

asked to repeat. 

1 Pronunciation problems to serve as to make 

speech virtually unintelligible 

2 Grammar 5 Make few (if any) noticeable errors of 

grammar and word order 



 

 

4 Occasionally makes grammatical and or word 

order errors that do not, however obscure 

meaning 

3 Make frequent errors of grammar and word 

order, which occasionally obscure meaning 
2 Grammar order rephrases sentences and or 

rest rich himself 

1 Errors in grammar and word order so, severe 

as to make speech virtually unintelligible 

3 Vocabulary 5 Use a vocabulary and idioms is virtually that 

of native speaker 

4 Sometimes uses inappropriate term and must 

rephrases ideas because of lexical and equities 

3 Frequently uses the wrong words 

conversation somewhat limited because of in 

adequate vocabulary. 

2 Misuse of words and very limited 

vocabulary makes comprehension quite 

difficult 

1 Vocabulary limitation so extreme as to 

make conversation virtually impossible 

4 Fluency 5 Speech as fluent and effortless as that of 

native speaker. 

4 Speed of speech seems to be slightly affected 

by language problem. 

3 Speed and fluency are rather strongly affected 

by language problem. 

  2 Usually hesitant, often forced into silence by 
language limitation. 

1 Speech is also halting and fragmentary as to 
make conversation virtually impossible. 

5 Comprehension 5 Appears to understand everything without 

difficulty. 
4 Understand nearly everything at normal 

speed, although occasionally repetition may 

be necessary. 

3 Understand most of what is said at slower 

that normal speed without repetition. 



 

 

2 Has great difficulty following what is 

said, can comprehend only ―social 

conversation‖ spoken slowly and with 

frequent repetition. 

1 Cannot be said to understand even simple 

conversation English. 

 

 

The Specification of the Test ( Harris,1974) 
 
 
 No   Component of 

Speaking 
  The Highest 

Score 
 

 1   Prounciation   20  

 2  G rammatical   20  

 3   Vocabulary   20  

 4   Fluency   20  

 5   Comprehesion   20  

 Total   100  
 
 

Criteria of Interpretation Score 
 
 

Test 

Score 

The Criteria Level of 

Speaking 

Ability 

80-100 Good to Excellent 

60-79 Average to good 

50-59 Poor to Average 

0-49 Poor 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 3 

Instrument of Research  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

Instrument of Research  

 

Sekolah   : SMPN 2 Bengkalis  

Mata Pelajaran  : Bahasa Inggris 

Skill    : Speaking (berbicara) 

Kelas   : VIII.A 

 

A. Pre-Test 

1.  Students are asked individually to understand the text, and come 

forward to present the story with the title "The Fox and the Goat"    

 

The Fox and The Goat  

A long time ago, in a dense forest, there lived a very hungry wolf. He saw 

a goat grazing in a meadow.  

The wolf approached the goat and lied that he was lost. The goat believed 

him and helped the wolf. However, the wolf took the goat to a secluded 

place and was about to eat it. 

Suddenly, there was a scream in the distance. The wolf was frightened and 

ran away. The goat was saved from the wolf.  

 

B. Post-test  

1.  Students are asked individually to understand the text, and come 

forward to present the story with the title "The Hungry Mouse"    

  

The Hungry Mouse  

A mouse was having a very bad time. She could find no food at all. She 

looked here and there, but there was not food, and she grew very thin. 

At last the mouse found a basket, full of corn. There was a small hole in 

the basket, and she crept in. She could just get through the hole. 

Then she began to eat the corn. Being very hungry, she ate a great deal, 

and went on eating and eating. She had grown very fat before she felt 

that she was foot fat to pass through the hole.  

―How shall  I climb out ?‖ said the mouse , ― oh, how shall I climb out 

?‖ just then a rat came along, and he heard the mouse. ― mouse‖ said the 

rat, ― if you want to climb out of the basket, you must wait till you have 

grown as thin as you were when you went in‖  

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 4  

Students` Pre-test and Post-test  
 

 

 

 

 

 

 

 

 

  



 

 

STUDENT`S PRE-TEST AND POST-TEST 

 

A. Pre-test  

          
 

B. Post-test  

 

          
 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 5  

Result of students` speaking test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 



 

 



 

 



 

 

 
 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 6  

Recommendation letters 
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Documentation  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

DOCUMENTATION 
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