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ABSTRACT 

Khoirunnisa, (2025):   Uncovering Learners Challenges in Reading 

English Academic Texts: A Case Study at 

English Education Department of an 

Islamic University in Pekanbaru. 

 

This research aims to uncover the challenges faced by students in reading 

English academic texts. The study was conducted at the English Education 

Department of University Sultan Syarif Kasim Riau, using open-ended 

questionnaires and in-depth interviews as the research methods. The 

findings revealed that students face various challenges when reading English 

academic texts. These challenges vary from one student to another. 

However, all participants reported that vocabulary is a common challenge 

for all students. To overcome this challenge, students use various strategies, 

with the most interesting being the use of dictionaries and rereading English 

journal articles several times. This approach has proven to be very effective 

in helping students understand complex academic language and improving 

their comprehension of the material. 
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ABSTRAK 

 

Khoirunnisa, (2025):   Mengungkap Tantangan Pembelajar dalam 

Membaca Teks Akademik Bahasa Inggris: 

Studi Kasus di Jurusan Pendidikan Bahasa 

Inggris Universitas Islam di Pekanbaru. 

 

Penelitian ini bertujuan untuk mengungkap tantangan yang dihadapi 

oleh mahasiswa dalam membaca teks akademis bahasa Inggris. Penelitian 

ini dilakukan di Jurusan Pendidikan Bahasa Inggris Universitas Sultan 

Syarif Kasim Riau, dengan menggunakan kuesioner terbuka dan wawancara 

mendalam sebagai metode penelitian. Temuan penelitian mengungkapkan 

bahwa mahasiswa menghadapi berbagai tantangan ketika membaca teks 

akademis bahasa Inggris. Tantangan-tantangan ini bervariasi dari satu 

mahasiswa ke mahasiswa lainnya. Namun, semua peserta melaporkan 

bahwa kosakata merupakan tantangan umum bagi semua mahasiswa. Untuk 

mengatasi tantangan ini, mahasiswa menggunakan berbagai strategi, dengan 

yang paling menarik adalah penggunaan kamus dan membaca ulang artikel 

jurnal bahasa Inggris beberapa kali. Pendekatan ini terbukti sangat efektif 

dalam membantu mahasiswa memahami bahasa akademis yang kompleks 

dan meningkatkan pemahaman mereka terhadap materi. 
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صٌ   مُلخََّ

في قراءة النصوص الأكاديمية باللغة  الطلابكشف تحديات (: ٠٢٠٢خير النساء، )
الإنجليزية بجامعة : دراسة الحالة في قسم تعليم اللغة الإنجليزية

 السلطان الشريف قاسم الإسلامية الحكومية برياو

يهدف إلى كشف التحديات التي يواجهها الطلاب في قراءة النصوص هذا البحث 
بجامعة السلطان الشريف تم إجراء البحث في قسم تعليم اللغة الإنجليزية . الأكاديمية باللغة الإنجليزية

، باستخدام الاستبيانات المفتوحة والمقابلات المتعمقة كطريقة وقاسم الإسلامية الحكومية بريا
تائج البحث أن الطلاب يواجهون تحديات متنوعة عند قراءة النصوص تكشف ن. للبحث

أفاد جميع ، ومع ذلك، تختلف هذه التحديات من طالب لآخر. الأكاديمية باللغة الإنجليزية
، يستخدم اتالتحدي هلمواجهة هذ. ين جميع الطلابالمشاركين أن المفردات تدثل تحديا مشتركا ب

الطلاب استراتيجيات متنوعة، ومن أبرزها استخدام القواميس وقراءة مقالات المجلات الأكاديمية 
وقد ثبت أن هذا النهج فعال للغاية في مساعدة الطلاب على فهم اللغة . الإنجليزية عدة مرات

 استيعاب الموادالأكاديمية المعقدة وتحسين قدرتهم على 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

Reading is an activity full of purpose. It is how readers receive, 

analyze, and understand information to determine the text message. 

Therefore, the focus of this activity is not only on reading skills but also on 

understanding text (Daulay et al., 2020). This is the process by which we 

obtain information from what we see, such as text and symbols. Reading 

requires the reader to manage each part of the text to understand it because 

reading is a process of constant guessing, and what one brings to the text is 

often a process of guessing more important than what is found in it 

(Mahyuddin, 2019). 

Reading is also important and necessary for students because their 

academic achievement is very dependent on their reading ability, especially 

their ability to read academic texts. The ability to successfully read, 

understand, synthesize, and reproduce ideas presented in academic texts is 

critical to students' success in their studies.  

The currency of academia is represented by peer-reviewed texts, 

such as journal articles, that capture developments in knowledge and ideas. 

These texts present a major challenge to the uninitiated because they use 

abstract and technical language, representing abstract „institutional‟ 

knowledge rather than „everyday‟ knowledge (Dardjito et al., 2023). 
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However, because they use technical and abstract language and represent 

"institutional" information rather than daily knowledge, these publications 

pose a significant difficulty to the uninitiated (J.Hermida 2009). This 

challenge is exacerbated for students for whom English is not their first 

language. 

During the reading process, comprehension is an important aspect 

because it allows individuals to understand and remember the information in 

the text. According to Zimmerman, and Hutchins (2003), reading 

comprehension is the ability to read text, process it, and understand its 

meaning. It relies on two interrelated abilities: word reading (being able to 

decode symbols on a page) and language comprehension (being able to 

understand the meaning of words and sentences). Reading comprehension is 

very important for various aspects of life, from academic success to career 

success. Therefore, it is important to improve understanding in reading 

comprehension to get maximum benefits from reading activities. 

Reading English academic texts are more difficult to comprehend 

than general reading texts because they are longer, have denser paragraphs, 

and include terminology and complicated phrases that are difficult to 

understand (Anwar et al., 2022). Students need to bring sufficient 

vocabulary and past knowledge to  reading process in order to read well 

(Westwood, 2008). Reading in a university setting differs greatly from 

reading in a middle school setting. According to Hirano (2015), reading 

academic papers written in English presented more difficulties for pupils. In 
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higher education, reading assignments in English are common. Reading 

assignments in English are frequently given to students from a variety of 

sources, including textbooks and journal articles. Student performance and 

success in learning English are impacted by low motivation and interest in 

reading English texts (Cahyono & Widiati, 2006). 

Challenges in understanding English academic texts often occur in 

various countries, including Indonesia, Thailand and the Philippines. 

Liangpanit in Thailand (2018) and Tudtud et al. in the Philippines (2022) 

revealed similar barriers to reading comprehension. Liangpanit (2018) 

identified vocabulary, grammar, and motivation as obstacles that affect 

graduate students' English reading ability. Similarly, Tudtud et al. (2022) 

reported that high school students in the Philippines had difficulty with 

technical terms, unfamiliar expressions, and difficulty understanding 

complex words. In Indonesia, research conducted by Shen (2013) and 

Sultana (2016) reinforces this challenge, where students expressed difficulty 

in understanding vocabulary and needed help with technical terms. In 

addition, prolonged academic reading texts pose additional difficulties, 

influenced by factors such as linguistic ability, motivation, self-regulation, 

academic background, and adjustment to academic life (Anwar et al., 2022). 

Knowing the problems students face in reading English academic 

texts is an important thing to discuss because it helps in designing effective 

learning strategies and providing appropriate support for students (Maili et 

al, 2017). Through a deep understanding of the barriers students face, 
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educators can identify areas that need improvement, such as vocabulary 

development, grammar understanding, and student motivation. Discussion 

of these issues can also spark further research and updates in curriculum and 

teaching methods that can significantly improve students' reading abilities. 

Additionally, a better understanding of these challenges may motivate 

education providers to provide additional resources and support to students, 

such as tutoring programs or additional English language training. 

Therefore, paying attention to the problems students face in reading English 

academic texts is an important step in improving the quality of education 

and ensuring their academic success (Maili et al, 2017). 

Based on the facts above, it can be seen that understanding students' 

abilities in reading English academic texts is very important to investigate. 

However, there is still a lack of research that focuses on students' challenges 

in reading English academic text in the Indonesian context, especially for 

English education department students. Most of previous studies focus on 

research on reading in academic contexts in Indonesia shows that university 

students struggle to make sense of what they read. Earlier research on 

academic reading in English indicates that students have difficulty 

understanding required texts for academic credit (Anwar & Sailuddin, 2022; 

Dardjito, 2019; Erten, 2018; Fitriana, 2018). Consequently, many classes in 

Indonesian higher education focus on specialized or academic objectives, 

emphasizing reading comprehension and English grammar (Solikhah, 2020; 

Yulia et al., 2020). This emphasis on discipline material suggests that 
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instructors prioritize subject matter over assisting students with their reading 

(Andrianatos, 2019; Nabhan & Hidayat, 2018; Rahmat et al., 2020). 

Addressing this, some studies explore instructional methods to support 

academic reading (Ismail & Edi, 2022; Pustika & Wiedarti, 2019). Notably, 

Tudtud et al. (2022) highlighted persistent challenges in students' com 

prehension and suggested innovative instructional methods.  

In addition, Anwar and Sailuddin (2022) study specifically focused 

on Indonesian students' academic reading difficulties, particularly in 

grammar and vocabulary. Tomas et al. (2022) proposed specialized 

programs to enhance reading skills for a majority facing challenges. Alharbi 

(2022) delved into hurdles faced by English as a Foreign Language (EFL) 

learners, while Dardjito et al. (2023) emphasized non-English major 

students' struggles. Additionally, Daulay et al. (2023) identified various 

impediments affecting secondary school students' reading comprehension. 

Khan and Samad (2023) explored pragmatic strategies for text 

comprehension, whereas Rolls, Setiawan, and Sumekto (2023) addressed 

challenges among non-native English-speaking university students, 

highlighting the need for better support with complex texts. 

Based on the phenomena and facts that have been revealed, 

researcher interested in investigating the challenges faced by students in 

reading English academic texts, especially those majoring in English 

Education. Previous research tends to emphasize the challenges of reading 

academic texts for students who are not majoring in English Education. 
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Apart from that, the gap above was also found in the 5
th

 semester of the 

English Education Department at an Islamic University in Pekanbaru. After 

the researchers conducted an interview with one of the students in 

December 2023, the student experienced difficulties in the critical reading 

class. First, they face difficulties with unfamiliar English vocabulary, which 

may be unfamiliar to them. Second, translation problems may arise due to 

differences in meaning between the mother tongue and English. Lastly, the 

highly academic nature of the text can also be a challenge. Therefore, the 

researcher intends to conduct this study with the title “Uncovering Learners 

Challenges In Reading English Academic Texts: A Case Study at English 

Education Department of an Islamic University In Pekanbaru” 

 

B. Problem of the Research 

1. Identification of the Problem 

Reading English academic texts presents considerable challenges for 

university students, especially those majoring in English Education. Despite 

their background in language studies, many students still struggle with 

complex academic vocabulary, grammatical structures, and abstract content 

commonly found in such texts. Previous studies have largely focused on 

difficulties experienced by students from non-English majors, leaving a gap 

in understanding the specific struggles of English Education students. 

Moreover, the challenges become more evident among fifth-semester 

students at an Islamic university in Pekanbaru, where early observations and 

interviews reveal that learners face problems with unfamiliar vocabulary, 
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nuanced translation, and the demanding nature of critical reading materials. 

These recurring difficulties highlight the urgent need to explore and 

understand the particular obstacles English Education students face in 

comprehending English academic texts. 

 

2. Limitation of the Problem 

This research sounds general and will broaden the discussion. 

Therefore, to make this research more effective, the researcher limited the 

problem, namely the challenges faced by English language education 

students in reading English academic texts, especially English journal 

articles. As well as uncovering how English students overcome the 

challenges face in reading English academic texts. 

 

3. Formulation of the Problem 

Based on the problems depicted in the background of the problem, 

then Researcher will identify the following: 

a) What are the challenges faced by English Department of Education 

students in reading English academic texts at the Islamic University 

in Pekanbaru? 

b) How do students overcome challenges in reading English academic 

texts at the Islamic University in Pekanbaru? 
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C. Objectives and Significance of the Research 

1. Objectives of the Research 

The objectives of the study are formulated as follows: 

a. To describe the challenges encountered by English Department of 

Education students when reading English academic texts  

b. To explore the strategies employed by students to overcome 

challenges encountered when reading English academic texts at the 

Islamic University in Pekanbaru. 

2. Significance of the Research 

Theoretically, the findings of this research can contribute to the 

existing body of knowledge in educational and language learning. 

Understanding the specific challenges faced by English Department of 

Education students in reading academic English texts can provide insights 

into the cognitive processes involved in learning English as a foreign 

language. It can also contribute to theories related to language learning 

strategies and reading comprehension in academic settings. Additionally, it 

may offer a nuanced perspective on the intersection of language learning 

and educational practices within a specific cultural context.  

 

Practically, the findings of this research can be beneficial for several 

stakeholders. For educators and curriculum developers within the English 

Department at the Islamic University in Pekanbaru, the insights garnered 

from this study can inform the design and implementation of more effective 
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teaching methodologies and materials tailored to address the identified 

challenges. Apart from that, it can help develop reading skills, which aim to 

improve students' reading skills in academic English texts. Additionally, the 

results of this study can provide valuable guidance for educational 

policymakers seeking to improve English language education strategies in 

higher education institutions. For researchers, this research provides a basis 

for further investigation in related fields. This paves the way for exploring 

additional factors that influence students' language acquisition and 

comprehension, thereby contributing to the advancement of scientific 

discourse in English language education and pedagogy. 

D. Definition of key terms  

In this research there are a lot of terms contained in it, therefore it is 

best to avoid them misunderstanding of the terms used, the following terms 

should be defined as follow: 

1. Challenges 

  According to Horikoshi (2023) defines a challenge as a difficult, 

new, or complex situation, task, or problem that tests a person's skills or 

resources. 

2. Reading 

  According to Lluch and Zayas (2023), reading is an activity that 

requires skills in accessing and selecting information based on reading 
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purposes, as well as the ability to reflect on the contents of the reading in a 

social context. 

3. Academic Text 

According Rao (2018), academic text is a type of writing that is used 

for academic purposes and is very important in academic development. 

These academic texts are used to understand scientific disciplines, support 

the learning process, and assist in career development. According Salam, 

et.al (2018) academic texts are characterized by simple sentence structures, 

dense information, objective definitions and identifications, and direct 

presentations. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. Theoretical Framework 

1. Learners Challenges in Reading English Academic Text 

Reading academic texts in English is often a challenge for 

students. Understanding and interpreting academic texts requires 

reading skills that go beyond just understanding words. Students are 

often faced with a number of challenges when reading academic texts 

in English, ranging from the complexity of sentence structures and 

special vocabulary to complex reasoning and argumentation. Not 

infrequently, the formal and technical writing style in academic texts 

can be an obstacle for students who are not used to it. A deep 

understanding of contextual issues, cultural background, and language 

variations in academic contexts are also often additional factors that 

influence students' ability to read English academic texts. 

In the educational context, Nawawi et.al (2024) describe 

“challenge” as an instructional approach that engages learners in real-

world problems that require sustained effort and critical thinking to 

achieve learning goals. That means if someone encounters a challenge, 

he has to do something and find a way to solve it. However, based on 

common knowledge, challenges can be defined as difficulties or 

obstacles that require great effort to overcome. It can be seen that a 
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challenge can be defined as something or a problem that is difficult to 

do and requires more effort and skill to do and face. Thus, what is 

meant by challenges in this research are obstacles or problems faced 

by students when reading academic English texts in the lecture world. 

To face challenges, the ability to read is needed so that it can be done 

successfully and does not have a negative impact on the learning 

process. 

Dardjit et al. (2023) highlighted four main themes that 

encapsulate the challenges encountered while reading academic texts, 

particularly journal articles in English. Among these themes are 

vocabulary, translation, language knowledge, and reading digest. Their 

study revealed that many participants struggled with comprehending 

English texts due to their limited proficiency in the language. 

Specifically, the complexities of vocabulary, the intricacies of 

translation, and the demands of language proficiency hindered their 

ability to fully grasp the content. Additionally, the overwhelming 

nature of academic texts, characterized by their density and structural 

complexity, compounded the challenge, making it harder for 

participants to effectively digest and synthesize the information 

presented. 

The following discusses the details of each theme and the 

subthemes of the students' challenges in reading English academic 

texts. 
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1. Vocabulary 

Several vocabulary definitions are provided by esxperts. 

According to Linse (2005), vocabulary is a collection of words that 

each individual understands. Furthermore, as mentioned in Bintz 

(2011), Neuman and Drawyer state that vocabulary can be understood 

as words that people need to understand in order to communicate 

effectively, words used in speech (expressive vocabulary) and words 

used in writing (vocabulary receptive words). Conversely, Homby 

(2006) regards vocabulary as all words understood or used by an 

individual when conversing about a certain subject in a particular 

language. Based on a few vocabulary-related studies above, it can be 

concluded that vocabulary is a foundational language that people need 

to learn in order to communicate effectively with others. In addition, 

based on all of the above-mentioned vocabulary comprehension, the 

researcher concluded that vocabulary is every word in a language. 

 

    Dardjit et al. (2023) the vocabulary theme in the context of 

reading academic texts has three significant subthemes: vocabulary 

mastery, specific terms, and multiple meanings. For participants, the 

main challenge lies in this aspect of vocabulary. Many of them admit 

that understanding and mastering vocabulary is a crucial point in 

understanding texts. Some participants even revealed their habit of 

regularly referring to the dictionary to ascertain the meaning of 

individual words. However, they often find it difficult to interpret the 
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meaning of certain words in an academic context. This was caused by 

several words having various meanings or interpretations, which made 

participants feel doubtful in determining the correct meaning 

according to the context. Despite trying to understand, participants are 

often trapped in confusion about the most appropriate meaning in 

academic reading. 

1. Vocabulary Mastery  

Vocabulary mastery is one of the important components that 

must be mastered in English as a foreign language at the basic, 

intermediate, and advanced levels. Vocabulary mastery is defined as 

the knowledge or skills an individual has for understanding and 

mastering words. Mastery of vocabulary is very important in learning 

English because the potential for broader knowledge can be known by 

mastering vocabulary (Schmitt, 2005). Apart from that, 

communication will be difficult and meaningless without mastery of 

vocabulary and a lack of understanding of meaning. This means that 

by increasing vocabulary mastery, a person will be able to express 

their ideas and thoughts and will also be able to communicate well 

(Vossoughi and Zargar, 2009) 

2. Multiple Meaning 

Words with multiple meanings (i.e., polysemes and 

homonyms) have received little attention in second language 
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vocabulary research (Crossley et. al., 2010)  and in teaching materials 

for foreign language learners. The term 'words with multiple 

meanings' is used here to refer to cases where one word form is 

associated with at least two meanings. The existence of two meanings 

for a word form is taken as the minimum criterion for double 

meaning, even though words may have more meanings. This term 

includes two traditional concepts in lexical semantics: homonymy and 

polysemy. In homonymy, the various meanings associated with word 

forms are not related to each other. A classic example of homonymy in 

English is the word bank. 

For most native English speakers, these two meanings are 

semantically unrelated. On the other hand, polysemy is “the 

combination of two or more related meanings in one linguistic form” 

(Taylor 1995). In the following example, the first sentence represents 

the meaning of the main meaning of the word head, namely the 

meaning of 'body part', and it is with this meaning that the other two 

meanings are related. The meaning of 'headache' in the second 

sentence is related to the meaning of 'body part' in the content 

relationship context because the head 'body part' contains the head 

'which hurts'. In the third sentence, the head of a department bears a 

metaphorical resemblance to the head of a person's body because both 

control the structure of which they are a part. 
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Homonymy is often considered an accidental phenomenon. 

Taylor (2003) argues that it may be more appropriate to think of 

homonymy not as a word having two or more unrelated senses but as 

two or more unrelated words that happen to have the same 

phonological form‟. Therefore, polysemy is much less common than 

polysemy, whereas polysemy is considered „endemic to natural 

languages. 

3. Specific Terms 

A specific term in vocabulary refers to a word that has a 

particular meaning and can be used in various contexts. In the context 

of language learning, understanding and learning specific terms is 

essential for effective communication and comprehension. Research 

has shown that a significant proportion of words in the English 

language have multiple meanings, which can impact the learning load 

for students. Additionally, studies have been conducted to measure 

children's knowledge of multiple word meanings and their relationship 

to reading comprehension, highlighting the importance of 

understanding this aspect of vocabulary. Furthermore, the use of 

vocabulary journals has been found to be effective in enhancing 

students' vocabulary mastery, which can include recording words with 

multiple meanings and their definitions. Therefore, being aware of and 

proficient in understanding specific terms is a crucial component of 

language acquisition and comprehension. 
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2. Translation  

Translation is a complex and dynamic process that involves 

transferring meaning from the source language to the target language, 

taking into account linguistic, cultural, and contextual nuances. 

According to Nababan et al. (2021), translation is not just a matter of 

replacing words between languages, but a communicative act that 

aims to convey the closest natural equivalent in terms of meaning and 

style. In line with this, Setiawan (2023) emphasized that effective 

translation requires linguistic competence and cultural awareness to 

ensure that the message is conveyed accurately and appropriately. 

In the research of Hanandyo Dardjit et al. (2023), translation 

shows two interrelated subthemes: dependent word meaning and 

word-for-word translation. These findings illustrate how participants 

in the study attempted to translate English into Indonesian by focusing 

on word definitions. Based on feedback from the participants, it was 

revealed that their main attention was focused on understanding each 

word individually. They tend to believe that understanding the 

meaning of each word will guarantee a thorough understanding of the 

reading they are exposed to. 

A commonly observed approach is an attempt to decode each 

word to understand the text, rather than deciphering the meaning in 

broader contexts such as field, tenor, and mode of the text, as well as 

overall understanding of the text, paragraph, and sentence levels. 
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Participants often rely on online translations that translate texts 

literally, word for word, without considering nuances or deeper 

context. Reliance on word-for-word translations can limit a more 

holistic understanding of academic texts, particularly regarding the 

overall meaning of the text and the context in which it was composed. 

1. Word Meaning Dependency  

Word meaning dependency refers to the relationship between a 

word and its meaning, where the meaning of a word is dependent on 

the context in which it is used. "Word Meaning" refers to the meaning 

or significance of a word in a particular context. "Dependency" can 

refer to the relationship or dependence between language elements in 

a sentence, such as the relationship between words or syntactic 

structure. 

2. Word for Word Translation  

Translation word for word in this way, the translator translates 

the content of the source language into the content of the target 

language by looking at the word reference. As a result, they make 

word choices that are not basic and the translation sounds unattractive 

and unnatural to the reader, because the word structure in the 

translated sentence cannot be distinguished from the word order in the 

original sentence. 
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The order of SL word is preserved and the words translated 

singly by their most common meaning. On the other words, the 

translator translate the text word by word and keeps the structure of 

the target text similar with the source text. Below are some examples 

of word for word translation based on Hartono (2009): 

 English   : I will go to New York tomorrow.  

Indonesian  : Aku akan pergi ke New York besok.  

      (I will go to New York Tomorrow). 

English   : Look, little guy, you-all shouldn‟t be doing that. 

 Indonesian  : Lihat, kecil anak, kamu semua harus tidak   

   melakukan ini. 

    (Look, little child, you should not do that).  

The sentences above is translated with word-for-word 

translation method. We can see that the ST sentences have the same 

equivalence with the TT sentences. However, the translation result still 

awkward. 

3. Language Knowladge 

In the research of Hanandyo Dardjit et al. (2023), language 

knowledge is interpreted as students' ability to understand and 

correctly recognize language rules, including word spelling, syntax, 

and grammatical mechanisms. This theme is divided into sub-themes 

of academic expression, grammar, and sentence structure. The 
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students who were research subjects found that complex sentences and 

compound sentences in texts posed a significant challenge for them. 

They have difficulty extracting the essence of these long sentences. In 

facing this challenge, they believe that understanding the meaning of 

each word is a key step. Apart from that, students also show their 

confusion regarding grammatical knowledge in English. They stated 

that they faced difficulties in understanding grammar and vocabulary, 

which made identifying subjects and verbs in sentences problematic. 

They attribute these errors to difficulties in identifying the overall 

meaning of words. 

a. Sentence Structure 

Ellis, Matt (2023) Sentence structure is the arrangement of all 

the constituents of a sentence, including the subject, predicate, objects, 

phrases, and punctuation. It covers a lot of ground, including the 

positioning of words and phrases next to the things they change, the 

use of proper grammar, and the combination of independent and 

dependent clauses (discussed below). Four different sentence 

structures. 

There are four distinct kinds of sentence structures that can be 

made, depending on how you combine clauses: 

1. Simple  : One stand-alone sentence 

2. Compound  : two or more separate clauses 



21 
 

 

3. Complexity  : one independent clause plus one or more  

      dependent clauses 

4. Compound-Complex : one or more subordinate clauses plus two 

or more independent clauses 

 

b. Grammar 

 

  Vocabulary and grammar are essential elements in the 

teaching and learning process of language. There are numerous 

definitions for the word "grammar," and many individuals try to 

explain it. The term "grammar" is defined or explained differently by 

many authorities. Grammar, according to Harmer (2001:12), is the 

study of how words in a language can take on different forms and be 

joined to produce sentences. Lado (1977) defines it as the study of 

rules that instruct pupils on what to say and what not to say in order to 

communicate in the language of the socially educated class. To sum 

up, grammar is the study of word classes, their functions, relationships 

within sentences, and their inflections. 

Understanding grammar entails studying how words are put 

together correctly in sentences, knowing when to use grammatical 

patterns, and understanding how a sentence should be understood. It 

was considered that language not only describes how words are put 

together and function, but also the system and pattern that governs 

word choice and combination. It also explains how sentences are put 

together. 
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c. Academic Expression  

Academic expression refers to the way researchers and 

scholars communicate their ideas and findings in a formal and 

objective manner. It is characterized by a clear focus on the research 

problem, the use of a formal tone, and a precise choice of words. 

Academic expression refers to a person's ability to express thoughts or 

ideas academically, especially in the context of higher education or an 

academic environment. This includes the skills of writing, speaking, 

and conveying information in a clear, logical, and structured manner 

according to standards recognized in an academic environment. 

4. Reading Digest 

Reading digest is a form of summary that someone makes after 

reading certain material. Responses from research participants also 

provide insight into the attitudes and strategies used in comprehending 

English-language academic articles. Participants considered journal 

articles of 5000 to 8000 words to be long. One respondent in the 

interview stated that their approach was to summarize the article first, 

attempt to understand the content, and then translate the summary if 

deemed necessary. They use online applications, such as Resoomer, to 

summarize the text and then translate the summary if there are 

comprehension difficulties. Some other respondents used Google 

Translate or a similar online translation engine. Their belief is that 
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understanding each word will help them understand the entire text, so 

they tend to translate texts literally using machine translation. 

However, after reading the translated version, they realized that 

understanding the core ideas of the text was not easy with this 

approach. They found that word-for-word translation did not help 

them understand the substance of the given text. 

 

In conclusion, the challenges faced by students when reading 

English academic texts are multifaceted, encompassing hurdles in 

vocabulary comprehension, translation complexities, language 

proficiency, and reading digestion. Dardjit et al. (2023) identified key 

themes and subthemes that encapsulate these challenges. Vocabulary 

mastery proves pivotal, as participants struggled with the nuances, 

multiple meanings, and specificity of terms in academic texts. The 

intricate nature of certain words, their polysemous attributes, and the 

varied contexts in which they're employed often led to confusion. 

Translation methods employed by students centered around word-for-

word approaches, hindering a deeper understanding of context and 

overall meaning.  

Additionally, difficulties in language knowledge, especially in 

deciphering complex sentence structures and grammatical rules, 

further compounded their comprehension struggles. Despite attempts 

at reading digestion, including summarization and machine 

translations, students found it challenging to grasp the core concepts 



24 
 

 

due to their reliance on literal word translations. These findings 

underscore the multifaceted nature of hurdles students encounter when 

engaging with English academic texts, emphasizing the need for 

comprehensive strategies to overcome these challenges effectively. 

Moreover, according Anwar and Sailuddin (2022), the most 

challenging factors in reading English academic text as perceived by 

students, namely: 

1. Translation & Vocabullary 

Students face difficulties in comprehending and translating 

complex and formal words. Phakiti & Li (2011) discovered analogous 

findings when students were tasked with identifying challenges in 

academic reading. Recognizing the meanings of academic vocabulary 

is frequently cited as the most problematic aspect in reading. Similar 

findings were pinpointed in Hirano's (2015) research, where students 

highlighted difficult vocabulary as a primary hurdle when 

encountering intricate reading materials. Further elaboration revealed 

that a lack of background knowledge also stands out as a major issue 

in academic reading.  

Undoubtedly, mastery of vocabulary significantly contributes 

to students' reading comprehension. Sutarsyah (2008) mentioned that 

most academic texts contain low-frequency words, posing difficulties 

for students with low reading habits. It is common for EFL learners to 

encounter challenging vocabulary, especially within unfamiliar topics. 
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Insufficient background knowledge in a relevant field or subject area 

may result in students losing engagement with the text during reading 

(Zuhra, 2015). Lack of prior knowledge about the given text can 

render students incapable of drawing conclusions from the reading 

material. 

2. Lack of reading skills 

Insufficient reading skills pose a significant challenge for 

students during academic reading. In line with Satriani's findings 

(2018), students acknowledge that poor reading skills directly impact 

their reading comprehension negatively. These lower reading abilities 

are linked to several critical aspects of reading. Through 

questionnaires, it's evident that students encounter various difficulties 

in understanding texts, such as the complexity of grammar, academic 

terms, challenging vocabulary, lengthy sentences, and difficult topics.  

As highlighted in Hirano's research (2015), the academic 

reading load differs significantly from that in secondary schools. Most 

high school reading activities occur within the classroom, allowing 

students ample opportunities for discussions with peers and teachers. 

Conversely, in higher education, students must have heightened 

awareness of individual reading practices, especially outside class 

hours. These difficulties can hinder students from obtaining 

information effectively from their reading materials. 
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To attain academic success, Phakiti & Li (2011) emphasize 

that students need to recognize personal aspects influencing their 

reading comprehension. High motivation combined with self-efficacy 

is suggested as a factor leading students toward success. Furthermore, 

class size contributes to student motivation. Academic reading should 

be approached more as a tutorial activity than a traditional lecture-

based subject. Smaller class sizes can result in higher attention and 

focus, whereas larger classes with more students might lead to reduced 

attention (Miller & Merdian, 2020). 

Additionally, another challenging reading skill is the ability to 

read quickly for an overall interpretation of the text. Reading quickly 

to grasp the essence of information is also known as skimming. 

Skimming is a reading technique aimed at getting a brief overview of 

the text's content or identifying the main ideas by swiftly going 

through it before deciding to read it more thoroughly (Brown, 2009).  

Skimming enables readers to predict the text's purpose, main 

ideas, and messages. Readers don't have to read everything but only 

go through the text rapidly, skipping unnecessary parts, to gather a 

general overview. However, readers lacking experience in this reading 

technique might find it challenging, especially in higher education.   

Skimming, nevertheless, offers significant benefits in 

enhancing reading comprehension. Hutabarat's comparison between 

two groups of students learning different reading techniques 
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discovered that the group taught intensively with skimming techniques 

achieved better reading comprehension and could easily grasp the 

main ideas from paragraphs. Skimming is an excellent technique for 

students dealing with a substantial amount of reading material within 

limited timeframes. 

 

 

3. Use of Academic Language  

The use of academic language in university texts often 

becomes an obstacle for readers because of the high complexity of the 

sentences. Academic texts tend to use words with a high level of 

formality and complex sentence structures to convey detailed 

information. This can make it difficult to understand for readers who 

are not familiar with complex terminology or grammar. 

Academic reading skills, especially in dealing with the use of 

academic language and sentence complexity, require practice and a 

high degree of awareness. Students need to learn to identify complex 

sentence structures and understand how to break them down into 

easier-to-understand parts. 

The conclusion is that the challenges faced by students in 

reading English academic texts, as highlighted by Indry Widyasti 

Anwar and Sartika Putri Sailuddin (2022), are multifaceted. The main 

problems revolve around difficulties in translation and comprehension 
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of vocabulary, inadequate reading skills, challenges in dealing with 

stylistics, and complexities arising from the use of academic language. 

These barriers hinder students' reading comprehension and overall 

engagement with the material. Mastering vocabulary, recognizing the 

meaning of academic terms, and developing stronger reading skills 

emerged as important points influencing students' ability to understand 

academic texts. In addition, language style and the use of complex 

academic language significantly contribute to the reading barriers 

students face. 

 

2.  Overcoming Challenges in Reading English Academic Texts 

 

In an academic context, the ability to reading English 

academic texts is an important skill for all students, especially for 

those who are not native English speakers. For students majoring in 

English education, reading skills are an important foundation in the 

language learning and teaching process. They are expected to be able 

to research, analyze and synthesize information in various academic 

texts in English language and literature.  

Reading for academic purposes in the context of English 

education aims to gain an in-depth understanding of linguistic 

concepts, literature, teaching methodology, and educational theory. 

This reading process is not just about understanding word for word, 

but also understanding the context of the text being read, and being 
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able to examine and interpret the author's various points of view. For 

students who are not native English speakers in this major, the 

challenge of reading academic texts can be much greater, as they must 

understand more deeply when dealing with a language they may not 

yet fully master (Martiarini 2018) 

Students face various challenges when reading English 

academic texts, including those who are not native English speakers. 

These challenges can be caused by several factors, such as low 

English language skills, large vocabulary, and slow reading speed. 

Additionally, students may have difficulty understanding the cultural 

implications and nuances of the material, which can be a major barrier 

to comprehension (Singh 2014). 

To overcome the challenges of reading English academic texts, 

research conducted by Martiarini (2018) reported the use of the 

following strategies: 

a. Enrolling in some intensive English language courses 

 

Enrolling in some intensive English courses has proven to be 

an effective first step in overcoming academic reading difficulties. 

Such courses not only provide a deeper understanding of the structure 

of the English language, but also help expand students' vocabulary. 

With an intensive focus on English, students have the opportunity to 

engage in exercises specifically designed to improve their reading 
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skills. Not only that, intensive English courses also facilitate direct 

practice in reading various academic texts, ranging from journal 

articles to reference books. In this way, students are not only given 

theoretical understanding, but also the practical skills they need to 

succeed in reading academic texts. 

b. Participating in workshops conducted by the University 

 

One of the main benefits of workshops is the direct guidance 

from instructors who are experts in their fields. Instructors can provide 

in-depth insight and knowledge on how to understand academic texts 

better. They can share concrete strategies for overcoming obstacles 

students may face, such as fast reading strategies, effective note-

taking techniques, and methods for identifying main ideas and 

important details in texts. 

Thus, participation in workshops focused on developing 

academic reading skills not only provides students with the necessary 

knowledge, but also helps them acquire practical skills that can be 

applied in their studies. By attending these workshops regularly, 

students can continue to improve their reading skills and become more 

effective in comprehending complex academic texts. 

c. Taking active participation in colloquiums 

 

A colloquium is an academic discussion forum where students 

can share ideas, discuss difficult material, and deepen their 
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understanding of the topics studied. Participating in a colloquium can 

help students practice their reading skills and also improve their 

understanding through discussions with peers. 

d. Reading books on how to improve academic reading 

 

Reading books on how to improve academic reading is a very 

effective step in overcoming reading difficulties in an academic 

setting. Books such as these, dedicated to discussing specific 

strategies and techniques, become valuable resources for students who 

want to improve their reading skills. Not only that, books about 

academic reading also often include examples of academic texts taken 

from various scientific disciplines. This allows students to practice 

reading and understanding the different types of texts they may 

encounter in their studies. By studying a variety of texts, students can 

develop their ability to overcome challenges that arise from a variety 

of topics and writing styles. 

Thus, reading books on how to improve academic reading not 

only provides students with the necessary knowledge, but also 

provides them with practical tools to improve their reading skills. 

With consistency and dedication in applying the strategies learned 

from these books, students can overcome their reading difficulties and 

become more effective and skilled readers in an academic 

environment. 
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e. Seeking help from peers. 

 

Seeking help from peers is a very effective strategy in 

overcoming academic reading difficulties. Discussing with friends 

who have better English skills or who have faced similar challenges 

can provide students with valuable resources. One of the main benefits 

of discussing with peers is social support and motivation. They can 

provide encouragement and encouragement so that students do not 

feel alone in facing academic reading difficulties. Apart from that, 

seeing that colleagues are able to overcome these difficulties can also 

be a source of inspiration for students to continue fighting. 

By combining social support, motivation, and knowledge 

exchange with peers, students can feel more confident and motivated 

to overcome academic reading difficulties. Through collaboration and 

collaboration with peers, students can get the support they need to 

successfully overcome these challenges and become more effective 

readers in the academic environment. 

Moreover, according to Singh (2014), to overcome the 

challenges of reading English academic texts for students, namely: 

 

a. Read the assigned material more times 

 

Based on research Sigh (2014), it appears that the majority of 

respondents chose to read the assigned material more than once. This 
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suggests that many of them may find it important to repeat the reading 

process to better understand and master the material provided in an 

academic context. By rereading, they can overcome challenges in 

understanding complex material or in strengthening their 

understanding of difficult concepts. This strategy can be an effective 

way to deepen their knowledge and improve their ability to read 

critically and analytically, which are indispensable skills in an 

academic environment. Therefore, rereading assigned material can be 

considered an important and effective step in improving academic 

reading practices. 

 

b. Read extensively in your discipline area 

 

This strategy shows that the majority of respondents do not 

actively read widely in their scientific discipline. This shows that most 

of them may not pay attention to the importance of accessing various 

sources and materials in their scientific discipline to broaden their 

understanding. Reading widely can help in deepening knowledge 

about a particular topic, broadening horizons, and developing critical 

thinking. If not engaged in these practices, respondents may miss 

opportunities to gain deeper and broader insight into their field of 

study, which in turn may limit their development as readers and 

professionals in that field of study. Therefore, it is important for them 
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to consider integrating extensive reading strategies into their academic 

reading practices. 

c. Refer to first language text/material for reference 

 

From the results research Sigh (2014) it appears that a small 

percentage of respondents chose to refer to texts or materials in their 

first language as a reference source. This suggests that they may 

consider material in their first language as a valuable resource in 

deepening their understanding of complex material or concepts that 

are difficult to understand in their second language, in this case 

English. Utilizing resources in their first language can help them to 

more clearly understand complex content and overcome language 

barriers that may occur when reading academic materials in a second 

language. Although most respondents did not choose this strategy, for 

those who did, referring to material in their first language can be an 

important step in deepening their understanding in academic reading 

practices. 

 

d. Use a dictionary 

Sigh (2014), use a dictionary as a tool when reading academic 

material, while a small number of others do not. This indicates that the 

use of a dictionary is considered an important and effective strategy in 

helping their understanding of complex material or unfamiliar terms in 

an academic context. By referring to a dictionary, respondents can 
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quickly look up the meaning of words or phrases that may be a barrier 

to their understanding, allowing them to understand the content better. 

The use of dictionaries in academic reading practice is an important 

step in facilitating deep understanding and improving their ability to 

handle diverse and demanding material. 

 

e. Read articles with a focus on mastering English speakers' language 

 use 

The results of Sigh's (2014) research show that a small portion 

of respondents stated that they read articles with a focus on mastering 

the language use of native English speakers, while the majority did not 

do so. This strategy reflects awareness of the importance of 

understanding and mastering the language used in scientific 

publications which are generally written in English. By reading 

articles with a focus on native speakers' language use, readers can 

improve their understanding of language structures, specialized 

vocabulary, and writing styles common in academic literature.  

However, as the majority of respondents did not adopt this 

strategy, this may indicate that they have not fully realized its benefits 

or may have felt more focused on understanding the content of the 

material rather than linguistic aspects. Nonetheless, for those who 

choose to implement this strategy, it can be an important step in 

improving their academic reading skills by better understanding and 

mastering the language used in scientific publications.  
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3.  English Journal Article 

According to Swales and Feak (2021), English journal articles 

are academic texts written in English that aim to report research 

findings and engage with scholarly communities internationally 

through structured and conventional formats. These articles typically 

adhere to formats such as IMRaD (Introduction, Methods, Results, 

and Discussion), which help readers navigate complex academic 

arguments and locate relevant information effectively. Furthermore, 

Swales and Feak (2021) emphasize that journal articles are not for 

reporting findings, but are also persuasive texts in which authors must 

justify their claims, demonstrate familiarity with existing literature, 

and position their work within broader academic conversations.  

According to Day and Gastel (2021), standard format, 

including the introduction, method, results, and discussion, allowing 

readers to easily comprehend and replicate the study if necessary. So, 

journal article as a formal scientific communication tool used to report 

original research, theoretical perspectives, or critical evaluations, 

commonly following the IMRAD format and intended for an 

academic audience. 

Reading English journal articles plays a fundamental role in 

the academic development of students and researchers, particularly 

those engaging in higher education or scholarly inquiry. This practice 

involves not only understanding the content but also interpreting 
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academic language, identifying research structures, and critically 

analyzing arguments, data, and conclusions. As academic texts are 

often complex and dense in language, readers must employ a range of 

cognitive and metacognitive strategies to comprehend and evaluate the 

information effectively Zhang (2020).  

Proficient reading of journal articles in English is especially 

crucial for non-native English speakers, as it contributes to academic 

literacy, enhances disciplinary knowledge, and supports the 

development of critical thinking. According to Ahmad and Shah 

(2022), reading academic texts in English requires familiarity with 

technical vocabulary, syntactic structures, and rhetorical conventions 

typical of academic discourse. Moreover, readers are expected to 

recognize the IMRaD (Introduction, Methods, Results, and 

Discussion) structure, which aids in locating relevant information 

efficiently. 

The benefits of reading English journal articles are 

multifaceted. First, it exposes readers to current debates, theories, and 

empirical findings in their field of study. Second, it serves as a model 

for academic writing, helping students understand how arguments are 

constructed, evidence is presented, and conclusions are drawn (Chen 

& Graves, 2021). Third, it fosters intertextual awareness—readers 

learn to make connections across multiple texts and synthesize 

knowledge from different sources. However, challenges remain, 
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particularly for learners from English as a Foreign Language (EFL) 

contexts.  

A study by Widodo and Gunawan (2023) revealed that many 

undergraduate students in Indonesia experience difficulty in reading 

English journal articles due to unfamiliar terminology, lack of 

background knowledge, and limited exposure to academic texts. These 

challenges often result in superficial reading and misinterpretation of 

key concepts. To address this, strategic reading instruction, such as 

teaching annotation, paraphrasing, summarizing, and using graphic 

organizers, has proven effective in improving reading comprehension 

and retention (Rahman et al., 2024). 

The main types of English journal articles include original 

research articles, review articles, case studies, and data papers. 

Original research articles report novel findings based on empirical 

investigations and are considered the most valued contribution to 

science (Elsevier, 2020). Review articles, on the other hand, 

synthesize existing research on a specific topic and identify gaps for 

future study (Gasparyan et al., 2021). Case studies offer in-depth 

analyses of particular instances or events, commonly used in 

disciplines such as education and linguistics to explore real-world 

applications of theories (Yin, 2022). 
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 Meanwhile, data papers primarily focus on the publication of 

research datasets and methodologies, promoting transparency and 

reusability of data in scientific communities (Callaghan et al., 2021). 

Each type of English journal article has a different role in academic 

research. Original research articles are the most common and 

important because they present new findings from actual research. 

These articles are highly valued because they often become the 

foundation for future studies. According to Taylor (2022), original 

research articles usually go through a strict review process by experts 

to make sure the methods and results are correct and useful.  

On the other hand, review articles help readers understand a 

topic by summarizing many past studies. They also show what areas 

still need to be studied. Gasparyan et al. (2021) explain that review 

articles are helpful for new researchers and are often cited because 

they give a full overview of a subject. 

Besides those, there are also case studies and data papers. Case 

studies usually give a deep explanation of a real-life situation, like a 

teacher‟s experience in the classroom or how a school handles 

learning. Yin (2022) says that case studies are often used in education 

and social sciences to better understand real-world problems. 

Meanwhile, data papers focus on sharing research data and how it was 

collected, rather than analyzing or discussing it. According to 

Callaghan et al. (2021), data papers are useful for other researchers 
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who want to use the same data for their own studies. All of these 

article types are important and show that there are many different 

ways to share knowledge in the academic world. 

In conclusion, reading and understanding different types of 

English journal articles is an important skill for students and 

researchers in many fields. Each article type—whether it is an original 

research article, a review article, a case study, or a data paper—has its 

own purpose and helps to share knowledge in different ways. By 

learning how to read these articles, readers can gain new insights, stay 

updated with current research, and improve their own academic work. 

For non-native English speakers, building this skill takes time and 

practice, but it is very useful for success in both education and 

professional research 

 

B. Relevant Research  

In facing the challenges of reading comprehension, relevant studies 

present a series of findings that provide an overview of the various obstacles 

faced by students in understanding texts. 

Firstly, Hesborn O. Wao (2009) conducted a pivotal study 

emphasizing the crucial role of reading skills among doctoral students 

specializing in education. The research shed light on the importance of 

cultivating proficient reading abilities within this academic cohort. 

However, the study's limitations surfaced concerning its sample 
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composition, which was predominantly homogeneous. This caveat 

prompted a crucial call for further research replication across a broader 

spectrum of academic disciplines and varied student demographics. This 

broader approach was suggested to enhance the study's overall applicability 

and reinforce its findings' validity within a more diverse educational 

context.  

Second, Sigh (2014), this study discusses the difficulties faced by 

international students in Master's programs who may have academic reading 

experiences that differ from the rules and customs that apply on campus 

today. They must face challenges in reading academic material and use 

certain strategies to overcome them. While these findings are only a small 

part of their broader academic experience, the study sheds some light on the 

problems international students face in reading. Therefore, it is important for 

us to understand how international students learn in order to help them 

succeed in their studies. 

Additionally, Martiarini (2018), this study highlights the strategies 

used by international graduate students to overcome challenges in reading 

academic English texts. Findings suggest that enrolling in intensive English 

courses, participating in university workshops, engaging in colloquia, 

reading books on improving academic reading skills, and seeking help from 

peers are effective approaches. These strategies demonstrate students' 

proactive efforts to improve reading proficiency and navigate academic 

texts more effectively. This reflects a multifaceted approach that combines 
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formal language teaching, practical engagement opportunities, independent 

learning through reading materials, and collaborative learning with peers. 

These findings underscore the importance of tailored support mechanisms 

for non-native English-speaking students in academic settings, thereby 

facilitating their integration and success in higher education. 

Moving to Luningning F. (2022), delved into the persistent 

challenges encountered by students in the pursuit of developing robust 

reading comprehension skills. Despite dedicated efforts by educators, the 

study highlighted an ongoing struggle for students to achieve the desired 

proficiency in this critical area. Notably, the research hinted at potential 

gaps in the teacher-student consultation process during discussions, 

implying a need for a more comprehensive and personalized approach. The 

study emphasized the necessity for educators to actively innovate their 

instructional methodologies. This would foster increased student 

engagement and, consequently, bolster their comprehension skills more 

effectively. 

 

Similarly Anwar and Sailuddin (2022), explored the landscape of 

academic reading difficulties among Indonesian college students. It revealed 

nuanced challenges, including complex grammar structures and vocabulary 

hurdles. While students perceived academic reading as relatively 

manageable based on self-assessments, the study cautioned against broad 

generalizations due to its limited scope. This called for a more in-depth 

inquiry into the multifaceted challenges faced by students transitioning into 
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higher education, advocating tailored support strategies to ease this 

transition effectively. 

Additionally, Tomas et al. (2022) research uncovered a majority of 

learners grappling with reading difficulties, prompting an urgent need for 

enhancements in their reading competencies. The study identified several 

contributing factors, notably non-mastery of fundamental reading elements, 

the presence of at-risk learners, and a pervasive absence of a reading culture. 

In response, the study recommended the implementation of specialized 

reading programs. These programs aimed to address specific weaknesses, 

such as literacy programs, individual recovery initiatives, and enrichment 

programs tailored to augment students' reading abilities effectively. 

In the same year, Alharbi's (2022)  study in Saudi Arabia 

meticulously analyzed the myriad challenges confronting English as a 

Foreign Language (EFL) learners in their quest for refined reading skills. 

This research unveiled critical hurdles such as limited language proficiency, 

vocabulary deficiencies, and structural inadequacies within the curriculum. 

The study outlined a comprehensive array of potential solutions, advocating 

for teacher training initiatives and diversification of teaching methodologies. 

These strategies aimed to facilitate improved reading capabilities among 

learners grappling with the complexities of a foreign language. 

Shifting to the year, Dardjito et al.(2023), investigation centered on 

non-English major students at an Indonesian university, uncovering 

significant hurdles impeding their comprehension of academic texts. The 
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study pinpointed inadequate English proficiency and insufficient utilization 

of effective reading strategies as the primary barriers to comprehension. The 

research stressed the urgent need for students to augment their vocabulary 

and grammar skills to navigate academic texts effectively.   

Lastly, Daulay et al. (2023) study honed in on specific impediments 

hindering reading comprehension among secondary school students. The 

research identified a spectrum of challenges, encompassing issues like lack 

of concentration, difficulties in grasping vocabulary, struggles with lengthy 

sentence structures, grammar inconsistencies, and pronunciation 

inaccuracies. Addressing these multifaceted obstacles emerged as a pivotal 

step in implementing effective questioning techniques to bolster students' 

reading  

From the series of research above, it can be seen that there are 

striking similarities and differences between previous studies and the 

research that will be carried out by researchers. One of the similarities lies 

in the research focus which emphasizes challenges or obstacles in the 

reading process. However, a striking difference lies in the approach of the 

ongoing research, which will explore more deeply the challenges in reading 

English academic texts for students. While previous studies have tended to 

focus on reading comprehension in general, this research aims to 

specifically understand the barriers faced in reading English academic texts, 

providing a more detailed perspective regarding challenges that are specific 

and relevant to the educational environment that is the focus of the research. 
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Challenges In Reading English 

Academic Text 

Dardjit et.al (2023), Anwar&Sailuddin (2022) 

This opens up opportunities for researchers to dig deeper and gain more 

specific insights in identifying and overcoming the obstacles faced by 

students in understanding English academic texts in the special education 

environment studied. This provides an opportunity for researchers to dig 

deeper into the challenges of reading English academic texts for students: a 

case study in the English education department of an Islamic university in 

Pekanbaru. 

C. Conceptual Framework 

  Based on the theories and previous research above, it is important 

to create a conceptual framework used in this research. So in this research 

the conceptual framework above is to produce an understanding of what ing 

English academic text. 
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English Journal Article 

Swales and Feak (2021) 
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Overcoming Challenges in Reading 

English Academic Texts 

 

 

 

 

 

 

 

 

 

 

 

1. Vocabulary 

 Vocabulary Mastery  

 Multiple Meaning 

 Specific Terms 

2. Translation 

 Word Meaning Dependency  

 Word for Word Translation  

3. Language Knowledge 

 Sentence Structure 

 Grammar 

 Academic Expression 

4. Reading Digest 

Singh (2014):  

a. Read the assigned material more times 

b. Read extensively in your discipline area 

c. Use a dictionary 

d. Read articles with a focus on mastering 

English speakers' language use 

Martiarini (2018): 

a. Enrolling in some intensive English language 

courses 

b. Participating in workshops conducted by the 

University 

c. Taking active participation in colloquiums 

d. Reading books on how to improve academic 

reading 

e. Seeking help from peers 
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. Research Approach and Design  

 In this research, the researcher used qualitative case study method. 

This research was qualitative because the data is in the form of words. 

This was because researchers intend to understand and explore the 

challenges faced by students when reading English academic texts. 

Qualitative approaches in research often focused on an in-depth 

understanding of participants' experiences, perceptions, and context, which 

may be done through interviews and completing questionnaires. This 

method is suitable for research as Creswell (2012) stated that qualitative 

research is best suited to address a research problem in which you do not 

know the variables and need to explore. Case study research was a type of 

qualitative research that focuses on human behavior and perceptions (Polit 

& Beck, 2004). Individuals, groups, agencies, and communities can all be 

research subjects. 

 Case study focused on the events surrounding one case in a 

contemporary context or setting. Creswell (2013) described the qualitative 

approach to a case study with the investigator focusing on one or more 

cases over time through detailed, in-depth data collection involving 

multiple sources of information. These multiple sources of data came in 

the form of textual, visual, and audio files regarding the cases. The intent 
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of the case study was to provide an in-depth understanding through data 

analysis of multiple sources of information describing all details of the 

case, where themes or issues were identified by the researcher (Creswell, 

2013). 

B. Research Site and Time 

  This research was conducted at the Islamic University in 

Pekanbaru. The research was planned to be carried out in October 2024. 

This location was chosen as a research site because it had good 

accessibility and was easy to reach for the researchers and respondents. In 

addition, this location also provided an environment that was appropriate 

to the research objectives and allowed the collection of data relevant to the 

topic under study. The chosen time period allowed the researchers to carry 

out the data collection process carefully and facilitated a comprehensive 

analysis of the research results, which included several stages such as pre-

research, data collection, data analysis, and preparation of research results 

reports 

C. Source of Data 

 Source data for qualitative research could come from many sources 

including documentation, interviews, observations, audio visual 

recordings, and physical artifacts (Creswell, 2012). The research data were 

collected from participants and sources. Data in qualitative methods were 

divided into primary data and secondary data (Creswell, 2012). The 
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division of data types in this research was as follows: Primary data was a 

type of data collected directly from the source or through direct interaction 

with participants (Creswell, 2012).  

 Primary data in this research were the results of interviews with 

participants and the results of filling out questionnaires. Interviews that 

were conducted with participants were transcribed, and from the transcript 

results, researchers collected data. Then, the data from the questionnaire 

were analyzed to obtain additional information regarding the research 

topic.  Secondary data was information that had been collected, analyzed, 

and interpreted by someone else for purposes other than the research being 

conducted (Creswell, 2012). It was data that already existed and was not 

collected directly by the researcher. The secondary data for this research 

were journal articles and books. 

D. Participant and Sample 

 Participants in this research were sixth-semester students at an 

Islamic university in Pekanbaru who had taken a reading course in the 

fourth semester, namely the Critical Reading course. The reason the 

researcher chose sixth-semester students majoring in English education 

was because they were from a similar subgroup, namely, they had taken a 

critical reading course in the fourth semester, which was related to this 

research about challenges in reading English academic texts. 
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 The researcher chose a purposive sampling technique in this 

research. According to Creswell (2012), in purposive sampling, 

researchers intentionally select certain participants who are considered to 

have relevant knowledge, experience, or characteristics needed to answer 

the research questions. This sampling technique involves identifying 

specific criteria and selecting individuals or sites that meet those criteria. 

Purposive sampling is often used when the goal of the research is to gain 

an in-depth understanding of a particular group, situation, or phenomenon. 

As Yin (2018) explains, purposive sampling allows researchers to choose 

participants who possess unique or rich information related to the research 

problem, making it suitable for exploratory and qualitative research. 

 In this research, one class consisting of 26 students, namely class 

A, is selected based on the criterion that they have the highest GPA among 

all classes and are therefore considered suitable for the questionnaire-

based data collection. Furthermore, detailed insights will be gathered 

through interviews with 4 selected students who received the highest 

marks in the critical reading course during the fourth semester. This 

purposive approach ensures a focused and meaningful exploration of the 

challenges students face in reading English academic texts within an 

academic context. 

E. Data Collection Techniques 

In this research, researchers used two different data collection 

methods, namely questionnaire and interview, as follows. 
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1. Open-ended questionnaire 

  In this research, one class consisting of 26 students, namely 

class A, was categorized as the student group with the highest GPA of 

all classes and was the main focus of questionnaire-based data 

collection. Meanwhile, in-depth information was obtained through 

interviews conducted with 4 selected students, namely those who had 

received the highest marks in the critical reading course in the fourth 

semester. This approach ensured a comprehensive understanding of 

the challenges students faced in reading English academic texts in an 

academic environment. 

  In this research, researchers will use open-ended questions. 

Open-ended questions are a type of questionnaires where the 

researcher does not provide standard answer options, thereby allowing 

participants to provide responses freely (Creswell, 2012). The 

researcher asks questions to which the researcher does not provide 

answer choices, thereby allowing participants to provide their own 

responses. The questionnaire consisted of open questions about 

students' experiences of reading English journal articles. This 

instrument was developed by researchers and validated by experts 

before data collection. The questionnaire from from Dardjit et al. 

(2023) included questions about their experiences in understanding 

academic texts, including journal articles and course reference books, 

at the level of vocabulary, sentences, and whole texts. 
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2. Interview 

In this research, interview was used as a second technique to 

reveal the challenges of reading English academic texts among students 

majoring in English education because the purpose of the interview was 

to explore views, experiences, perceptions, beliefs, and other reasons 

for answering these detailed research questions (Gill et al., 2008). This 

was in line with Creswell (2012): interviews were a form of factual 

solutions provided by researchers through participant research, asking 

interview questions, listening to solutions, or observing behavior, 

perceptions, and responses through interviews. This aligned with the 

nature of case study research, where interviews were one of the most 

important sources of information and could be a valuable way to obtain 

descriptions of actions and events (Yin, 2003). 

This study employed an interview method, where four students 

who had achieved the highest marks in the critical reading course 

during their fourth semester were selected. This approach ensured a 

comprehensive understanding of the challenges students faced in 

reading English academic texts within an academic environment. 

This approach also aimed to encourage students to express their 

opinions or feelings freely, using their first language, such as 

Indonesian or another mother tongue, to ensure that the responses given 

occurred with confidence. In addition, the interview process was 

recorded using a smartphone, in accordance with suggestions from Ary 
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(2010) and opinions agreed with by Creswell (2012). Mobile note-

taking was considered an efficient way to record participants' responses 

during the interview process. 

The main questions that were asked during the interview were 

(Dardjit et al., 2023): 

1. When you read scientific articles such as English journal articles, 

what were your challenges in understanding the content of the 

article? 

2. Why did you think this term was a challenge? 

3. How did you overcome challenges in reading English academic 

texts? 

These questions aimed to explore the challenges faced by 

respondents when reading scientific articles in English and the 

strategies they used to overcome them. The first question led to an in-

depth understanding of obstacles such as difficult vocabulary, complex 

sentence structures, and the scientific journal writing style. The second 

question deepened respondents' thinking about why they found certain 

terms or concepts difficult to understand, helping to identify specific 

aspects that posed challenges. Meanwhile, the third question aimed to 

understand the strategies or methods used by respondents to overcome 

these challenges, providing insight into effective approaches in 

improving understanding and mastery of academic English. 
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F. Data Trustworthiness  

Validity checks were an important aspect of research because they 

helped establish the credibility and reliability of the data collected. In 

qualitative methods, there were several procedures available to ensure the 

validity of the data, including member checking, triangulation, and auditing. 

To validate the data, triangulation was used. Triangulation involved the use 

of multiple data sources, methods, or researchers to cross-verify and 

corroborate findings, thereby increasing the trustworthiness and validity of 

the data collected. By using triangulation, this research aimed to strengthen 

the credibility and robustness of the data collected (Creswell, 2012). 

Triangulation was the process of checking the validity of data using 

different data sources by examining evidence from the source. In terms of 

validity, there were four types: theory triangulation, source triangulation, 

method triangulation, and observer triangulation. In conducting 

triangulation for this research, the researcher used triangulation with 

sources, where they interviewed students and distributed questionnaires to 

students to re-examine data about learners' challenges in reading English 

academic texts. In source triangulation, the data obtained from different 

sources, such as interviews and questionnaires, were compared to verify the 

consistency of the information. This helped to increase the credibility and 

reliability of the findings by reducing the potential for bias and ensuring that 

the data was accurate and trustworthy. According to Creswell (2012), 
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triangulation of source involved the use of more than one data source to 

verify the information obtained. The following was the procedure used: 

Data Collection: Data is collected from various sources, such as 

interviews and questionnaire 

1. Data Analysis: The data collected is analyzed separately to understand the 

information contained therein. 

2. Data Correlation: Data obtained from various sources is compared to verify 

the information obtained. 

3. Data Validation: The data obtained is checked to ensure that it is accurate 

and reliable. 

By using triangulation of sources, researchers could increase the 

accuracy and reliability of the data obtained, as well as obtain a more 

comprehensive and accurate picture of the phenomenon under study. 

 

G. Technique of Data Analysis 

This research's text data was analyzed using thematic analysis, 

which offered flexibility to find unexpected responses to questions because 

it emphasized identifying meaningful patterns in the data set without 

assuming priority. Rather, themes emerged from qualitative data as a result 

of the researcher's analysis. Thematic analysis was a method in qualitative 

research that was used to identify, analyze, and provide meaning to main 

patterns or themes from qualitative data. This analysis process involved 

coding data, grouping codes into broader themes, and establishing patterns 
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or meanings that emerged from the data. Thematic analysis consisted of 

introducing data, coding, generating initial themes, reviewing themes, 

defining and naming emerging themes, and writing (Braun & Clarke, 2006). 

In applying thematic analysis, the current research used a semantic approach 

that explicitly summarized the content of the theme data (Anderson & 

Clarke, 2019; Braun & Clarke, 2020; Rance et al., 2014). 

As described by Braun & Clarke (2006), it was a systematic process 

of exploring, identifying, and developing main themes from qualitative data. 

The following were the stages of a more detailed thematic analysis: 

1) Introducing Data: The initial stage in thematic analysis involved 

familiarization with the data. This could have involved reading interview 

transcripts, looking closely at field notes, or examining documents 

relevant to the research. The goal was to understand the context, patterns, 

and important elements in the data. 

2) Coding: After the introduction of data, coding was carried out. This 

involved the process of assigning labels or codes to relevant pieces of data. 

These codes reflected certain ideas or concepts that emerged in the data. 

These codes could have been descriptive or interpretive. 

3) Generating Initial Themes: Next, grouping or combining similar codes was 

carried out to form initial themes. These themes emerged from patterns 

that arose from the collection of codes that had been generated. 

4) Reviewing Themes: At this stage, the researcher reviewed the themes that 

had been identified. This involved evaluating the relationships between 
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themes, considering relevance, or testing the internal consistency of each 

theme. 

5) Defining and Naming Emerging Themes: Following the assessment, 

verified themes were defined in more detail. This involved forming more 

detailed descriptions, identifying concrete examples from the data, and 

providing representative names for each theme. 

6) Writing: The final stage was preparing a report or narrative that described 

in detail the themes found. This involved presenting the findings of the 

thematic analysis in a form that was clear, logical, and appropriate to the 

research questions. 

In applying thematic analysis, three researchers analyzed text data 

and held discussions to synchronize their data analysis. Interviews with five 

respondents were conducted to confirm and explore further their opinions 

about their experiences handling English academic articles. The data-

enriched online questionnaire was distributed in advance and provided a 

complete understanding of the themes that emerged through thematic 

analysis. 

 

H. Research Procedures 

 The following were the research procedures, which were divided 

into preparation stages and implementation stages: 

a. Preparation Stage: First of all, the preparation stage began by 

conducting preliminary research related to the research topic at an Islamic 

University in Pekanbaru. The next step was to submit an application for a 
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research permit to the authorities or related parties at the university. After 

that, the step taken was to develop research instruments, such as a 

questionnaire about the challenges in reading English academic texts. The 

final stage in preparation was validating the instruments that had been 

prepared. 

b. Implementation Stage: After preparations were complete, the 

implementation phase began by determining the class that would be the 

research subject and the research schedule. Then, research subjects were 

selected, for example, as many as 10 fifth-semester students of the English 

Language Education Study Program based on certain criteria relevant to 

the research topic to be interviewed, and then 30 students were asked to 

fill out a questionnaire about the challenges of reading English academic 

texts. This was followed by conducting in-depth interviews with research 

subjects, namely 4 students. Data was collected from the results of filling 

out questionnaires and recorded interviews. After that, data analysis was 

carried out on all the collected data. The results of the data analysis were 

interpreted and then summarized to be written in a research report. Finally, 

a request for a letter of proof of research implementation was submitted to 

the university. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclussion 

  The aim of this study is to describe the challenges encountered by 

English Education students at Islamic University Sultan Syarif Kasim Riau 

in reading English academic texts and to explore the strategies they employ 

to overcome these difficulties. The findings indicate that students 

experience a range of challenges, which vary among individuals; however, a 

common difficulty reported by all participants is the complexity of 

academic vocabulary. Despite this, students actively adopt strategies to aid 

their comprehension. Among the most frequently used and effective 

methods are utilizing dictionaries and rereading the journal articles several 

times. These strategies enable students to better understand complex 

language structures and improve their overall grasp of the material, 

demonstrating a proactive effort to adapt to the demands of academic 

reading in a second language. 

B. Suggestion 

Based on the conclusions above, the researcher would like to convey 

several suggestions as stated below: 

1. For students 

   Students should adopt a multifaceted approach to overcome 

challenges in reading English academic texts. This includes engaging in 
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extensive reading of academic books and journals, practicing repeated 

reading of difficult material, and using dictionaries and translation tools to 

clarify unfamiliar vocabulary. Additionally, seeking help from peers when 

required can further enhance their comprehension and overall reading 

skills. 

2. For lectures 

  Lecturers are encouraged to integrate these effective strategies into 

their curriculum by designing targeted reading exercises, facilitating 

collaborative learning activities, and providing support for vocabulary 

development and translation skills. By incorporating these methods, 

educators can create a more supportive learning environment that helps 

students build proficiency in understanding complex academic texts. 

3. For others researchers 

  Future research should examine the effectiveness of these 

strategies across diverse educational settings and disciplines. Researchers 

are advised to explore additional interventions that can further improve 

academic reading skills and to assess their long-term impact on students‟ 

comprehension. Such studies will contribute to a deeper understanding of 

the challenges in reading English academic texts and inform the 

development of improved instructional practices. 
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No  Elements  Questions 

1 

Challenges in reading English 

Academic Text & How to 

overcome the challenges. 

1. Ketika Anda membaca artikel ilmiah 

sepertiartikel jurnal berbahasa Inggris, apa 

sajatantangan yang Anda hadapi dalam 

memahamiisi artikel tersebut? 

2. Mengapa menurut Anda istilah ini menjadi 

suatu tantangan? 

3. Bagaimana Anda mengatasi tantangan 

dalammembaca teks akademis berbahasa 

Inggris? 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 3 

Transcript Interview (Verbatim) 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Transcript Interview (Verbatim) 

 

Student Number : 01 

Interviewee  : WSW 

Interviewer  : Khoirunnisa 

Day   : Friday 

Date   : February, 27th 2025 

Time   : 08.00 WIB 

Location  : Class Room 

 

Role Utterance 

Interviewer Apakah kamu sudah familiar atau 

sering membaca jurnal article 

berbahasa inggris? 

Interviewee Iya kak, dari semester 1 sampai 6 

lumayan sering disuruh baca jurnal 

Interviewer Nah, menurut kamu wahyu tantangan 

apa aja yang kamu hadapi selama ini 

dalam membaca jurnal article 

berbahasa inggris? 

Interviewee mungkin tantangan nya banyak nya 

divocabularry yaa kak, karna kan di 

jurnal article tukan bahasa nya ilmiah 

banget jadi banyak kata kata yang 

sekiranya masih asing atau belum 

diketahui artinya oleh saya sendiri. 

Interviewer ooh berati vocabullary yang bahasa 

nya terlalu ilmiah gitu yaa, selain itu 

masih ada lagi ga tantangan nyaa? 

Interviewee Paling tata bahasa nya itu yang udah 

advanced, trus senctence structure nya 

jadi agak sulit dipahami kak. 

Interviewer Kalo untuk grammar nya menurut 

kamu itu menjadi tantangan gaa dalam 

article bahasa inggris? 

Interviewee Kalo untuk grammar justru lebih enak 

baca jurnal article si kak, karna 



grammar nya tukan udah sesuai semua, 

jadi saya juga bisa belajar grammar 

dari jurnal article kak. 

Interviewer okee baik, hemm berdasarkan 

tantangan yang kamu sebutin tadi 

kayak vocab yang ilmiah kemudian 

sentence structurnya yang advanced 

trus bagaimana cara kamu mengatasi 

tantangan tersebut? 

Interviewee Kalo untuk vocabullary langsung find 

the meaning nya walaupun kadang 

meaning yang dicari tu ga sesuai sama 

konteks yang dibahas dalam article 

ilmiah tersebut... 

Interviewer Tadi kamu menyebutkan find the 

meaning maksudnya kamu 

menggunkan goggle translite atau 

memang ada aplikasi khusus itu atau 

apa? 

Interviewee haa kebetulan wahyu pake power the 

saurus kak, kak sebuah aplikasi sama 

kayak oxford dictionary. 

Interviewer oohh itu kamu translate word by word 

atau kamu salin gitu? 

Interviewee hemm aplikasi tu bukan untuk 

mentranslatekan kalimat si kaak tapi 

lebih ke mencari definisi dari kata 

tersebut... 

Interviewer ohh baik, tadi kamu menyebutkan 

bahwa ketika udah ditranslate tapi arti 

beda dengan konteks jurnalnya kaya 

banyak meaning nya gittu, nah itu 

menurut kamu menjadi sebuah 

tantangan tidak? 

Interviewee kadang menjadi tantangan kadang jadi 

penghalang ,kadang meaning yang 

dicari tu ga sesuai sama konteks yang 

dibahas... 

Interviewer oke baik, berati cara kamu mengatasi 

nya dengan find the meaning 

menggunkakan aplikasi power the 

saurus kemudian membaca ulang nya 

lagi sampai paham... 



Interviewee Mungkin karena saya kurang familiar 

sama kata kata yang ada dijurnal 

article tersbut... 

Interviewer selain itu ada lagi ga tantangan nyaa? 

Interviewee ada kak, kan artikel itu kan mungkin 

kan  article itu kan tergantung konteks 

artikel nya... 

Interviewer oo gituu, kamu tipikal orang yang suka 

baca bahasa inggris gaa? Trus pernah 

ga coba untuk mengatasi tantang 

tantangan tadi dengan baca baca buku 

untuk meningkatakan skill baca kamu? 

Interviewee kurang sii kak, karna teks jurnal .Tapi 

saya kadang jarang juga si hehe baca 

baca tentang cara meningkatkan skill 

baca... 

Interviewer oohh begitu yaa wahyu, dari semua 

tantangan yang kamu sebutkan tadi 

menurut kamu tantangan yang paling 

sulit dalam membaca jurnal artikel 

berbahasa inggris itu apa si? 

Interviewee Mencari contextual meaning nya, 

masuk ke vocabullar dan grammar. 

Interviewer contoh nya kek gimana tu bisa ga 

kamu jelasin? 

Interviewee hemmmm, pokoknya terms nya itu 

asing lah kak dan itu pertama kali saya 

jumpai hehe 

Interviewer ohh gituuu oke baik kakak paham itu 

jadi penghalang ga saat kamu 

menterjemahkan nya? 

Interviewee kadang juga si ya kak kalau saya nemu 

kata yang nggak ngerti, saya langsung 

cari arti katanya, tapi kadang pas 

diterjemahin malah nggak nyambung 

sama isi teksnya... 

 

 

 

 

 



Student Number : 02 

Interviewee  : SNS 

Interviewer  : Khoirunnisa 

Day   : Friday 

Date   : February, 27th 2025 

Time   : 09.00 WIB 

Location  : Class Room 

 

Role Utterance 

Interviewer Apakah kamu sudah familiar atau 

sering membaca jurnal article 

berbahasa inggris? 

Interviewee Iyakak, saya sudah familiar juga dalam 

membaca jurnal article bahasa inggris 

apalagi kan baru baru ini kami ada 

disuruh Pak bukhori baca jurnal 

sebanyak banyaknya trus bikin 

annotated nyaa untuk referensi 

proposal kak 

Interviewer oohh begitu, Jadi berdasarkan jurnal 

yang banyak kamu baca itu ada ga 

tantangan yang kamu hadapi dalam 

baca jurnal article bahasa inggris tu? 

Interviewee Ada kak, tantangan nya tu lebih ke 

vocab sii kak trus kata kata yang 

digunain pada article tuu bahasa nya tu 

expert/ ilmiah kak, ga daily laah kak 

jarang didengar jarang dilihat jugaa. 

Abisi tu grammar kak, karna saya 

sendiri kurang menguasai grammar 

kak jadi kek susah gitu kaak. 

Interviewer okee jadi tantangan nya kamu tu, 

vocab dan grammar. Selain itu ada lagi 

gaaa? Trus vocabullary  yang 

bagaimana yang membuat kamu susah 

untuk memahami nya? 

Interviewee heemmm apa lagi yaaa, ooh ini kak 

karna jurnal article tu kan panjang kak 

karna teks nya panjang membuat saya 



malas kak untuk membacanya. 

Vocabullary yang kosa katanya sama 

kak cuman dia memiliki banyak 

makna gitu lo kak, jadi saya kesusahan 

dalam menyesuaikan ini artinya ini 

sesuai konteks yang mana yaa begitu 

kak 

Interviewer oohhh begituu, berarti tantangan yang 

kamu hadapi vocab yang memiliki 

banyak makna, grammar dan teks yang 

panjang trus membuat kamu malas 

membaca nyaa yaa 

Interviewee haa iyaa kak 

Interviewer Jadi berdasarkan tantangan yang kamu 

sebutkan tadi bagaimana cara kamu 

mengatasi tantangan tersebut? 

Interviewee mungkin kalo vocabullary tu cari arti 

katanya ya kak karna kan ada kata 

yang sama tapi beda makna biar 

paham maknanya apa. Udah itu 

biasanyakan menggunakan goggle 

translate kan kak kalo ndak ituu pake 

biasakan pake pdf itu biasanya 

ditranslate perkatanya. Truss kalau 

saya tidak mengerti kata atau kalimat 

dalam jurnal, saya langsung tanya 

teman, Kak. Biasanya kalau 

didiskusikan bersama, saya jadi lebih 

paham dan tidak merasa kesulitan 

sendiri. 

Interviewer ooh berati kamu translate kan kata 

perkata nyaa, selain itu ada lagi gaa? 

Interviewee terkadang saya juga suka nanya 

keteman kan nanya artinya gituu trus 

juga saya suka baca ulang ulang biar 

dapat point nya. 

Interviewer tadi kamu menyebutkan diawal kan 

disuruh pak bubu baca banyak jurnal, 

itu betul betul kalian baca dari A-Z 

atau cuman baca dikit dikit aja? 

Interviewee iyakak kalo saya langsung cari di 

finding nya aja si kak hehe ada kata 

yang related dengan topik judul saya 



jadi saya baca bagian itu  ajaa. ya juga, 

karna bahasanya terlalu akademik dan 

panjang, jadi susah buat bedain mana 

yang inti dan mana yang cuma 

penjelasan tambahan. Akhirnya, malah 

jadi bingung sendiri, dan memilih 

untuk baca finding nya aja 

Interviewer loh kenapaa begituu? 

Interviewee Kadang ya kak kalimat di jurnal 

panjang banget dan ada banyak 

bagiannya. Saya harus baca berulang 

kali biar bisa ngerti maksudnya, yaa 

jadi saya langsung ke finding aja 

Interviewer oke baik sarii selanjut nya kakak mau 

nanya nih dari banyak nya tantangan 

yang kamu sebutkan tadi mengapa itu 

menjadi sebuah tantangan apa alasan 

nya? 

Interviewee mungkin itu karna kurang membaca sii 

kak, jadi yang membuat saya malas tu 

kadang ga relate topik nya dengan 

yang saya butuh kan kecuali topicnya 

utu membuat saya interest kak jadi yaa 

baru saya suka membaca topik yang 

interest 

Interviewer selain itu alasan nyaapa lagii? 

Interviewee yaa karna pengetahuan vocab saya 

yang kurangkak jadi itu yang membuat 

saya sulit dalam membaca jurnal kak. 

Interviewer oohh begitu yaa sari, dari semua 

tantangan yang kamu sebutkan tadi 

menurut kamu tantangan yang paling 

sulit dalam membaca jurnal artikel 

berbahasa inggris itu apa si? 

Interviewee Menurut saya tantangan yang paling 

sulit itu si ka vocabullary yang bersifat 

ilmiah sii kak yang saya sama sekali 

ga tau artinya vocabullary yang jarang 

di dengar. Dan lebih lagi ya kak kami 

tu jarang sekali berbahasa inggris 

dengan kawan kalo ada dosen baru 

bahasa inggris heheh. Trus vocabullary 



sama yang meaning nya banyak kak, 

jadi itu si kak tantangan terbesar saya. 

Interviewer oohh begitu yaa sariii, nah kalo untuk 

terms terms asing yang ada di jurnal 

itu gimana menurut kamu? Banyak ga 

kamu temui saat membaca jurnal tu 

trus itu jadi tantangan ga buat kamu? 

Interviewee Banyak banget istilah spesifik di 

artikel akademik yang asing buat saya. 

Karena kata-kata ini jarang dipakai 

sehari-hari kan kak, saya jadi kesulitan 

ngerti maksudnya tanpa cari referensi 

lain gitu kak. 

Interviewer ohh begitu yaa, lantas gimana cara 

kamu mengatasii itu? 

Interviewee kadang saya cariin di goggle si kak 

tapi kalo saya lagi males yaudah saya 

skip aja yang ga saya paham 

Interviewer nah tapi kalo mengharus kan kamu 

untuk translatein itu ngaruh gaa 

terjemahin digoogle dengan terjemahin 

satu terms ajaa? Maksud kakak ga 

sekaligus gituu? Trus kamu paham ga 

dengan hasil translate nya? 

Interviewee Ngaruh si Kak, kalau baca artikel 

akademik, saya sering fokus ke arti 

kata satu-satu. Tapi kadang setelah 

diterjemahin, malah beda maksudnya 

karena kata itu punya beberapa arti, 

tergantung konteksnya. 

Interviewer ooh berati cara translate nya perkata 

gitu yaaa? 

Interviewee Kadangsi ya kakkalo saya rajin, saya  

nerjemahin kata satu per satu, tapi 

kadang hasilnya malah beda sama 

maksud aslinya. Beberapa kata punya 

banyak arti, jadi kalau nggak paham 

konteksnya, terjemahannya yaa bisa 

salah. 

 

 

 



Student Number : 03 

Interviewee  : AF 

Interviewer  : Khoirunnisa 

Day   : Friday 

Date   : February, 27th 2025 

Time   : 10.00 WIB 

Location  : Class Room 

 

Role Utterance 

Interviewer Apakah kamu sudah familiar atau sering 

membaca jurnal article berbahasa inggris? 

Interviewee iyakak, frista lumayan sering baca jurnal 

article berbahasa inggris karna disuruh sama 

dosen sii kak trus tuntutan tugas matakuliah 

harus referensi dari jurnal hehe 

Interviewer ooh berarti lumayan sering yaa, trus 

berdasarkan banyaknya jurnal yang frista 

bacaa ada ga tantangan yang kamu hadapi 

ketika membaca jurnal nya? 

Interviewee ada kak dari grammar, vocabbulary nyaa kak 

kosa kata nya tu kannn susah untuk 

dipahamii, nah karna susah tuu jadi membuat 

saya malas dan minat baca saya jadi kurang 

kak... 

Interviewer Berarti tantangan frista, grammar, vocab sama 

kurangnya minat baca yaa fris, oke baik. 

Selain itu ada lagi gaa? 

Interviewee kek nya itu aja sii kak 

Interviewer baiikk, oke fristaa dari banyaknya tantangan 

yang kamu sebutkan tadii gimana coba kamu 

mengatasi tantangan tersebut? 

Interviewee kalo frista tu kak tipe orang yang jarang 

bukak kamus jadi cara frista tau maksud dari 

teks tu frista cari context clues nya duluu 

Interviewer context clues itu maksud nya gimana frista 

boleh ga dijelasin lebih dalam lagi? 

Interviewee context clues tu maksudnya gini kak misalnya 

kan ada satu kata yang ga frista ngertikan kan 



kak, nah tapi dari kata kata sebelumnya nih 

frista paham mengarah kemana artinya... 

Interviewer ooh berarti ga nengok kamus tapi lebih ke 

pemahaman kalimatnya menggunakan 

context clues 

Interviewee iyaa kaak 

Interviewer selain itu ada lagi gaa cara mengatasi nyaa? 

Interviewee terus cara mengatasinya mungkin, biasanya 

tukan kak saya baca inti dari jurnal tersebut, 

kalo saya sii baca finding nya aja... 

Interviewer okee fristaa selanjutnyaa menurut frista dari 

apa yang kamu sebutkan tadi banyak 

tantangan yang kamu hadapi ketika baca 

jurnal artikel itu penyebab nya apa? 

Interviewee kalo kosa kata si kak mungkin karna kosa 

kata ni bahasa nya akademik kan kak, jadi 

kita tu jarang menemukan kata yang familiar 

diartikel kak 

Interviewer frista sendiri termasuk orang yang suka baca 

jurnal bahasa inggris gaa? 

Interviewee tidak kak, frista ga sukaa karna membaca 

jurnal bahasa inggris tu butuh effort yang 

besar untuk memahami nyaa belum lagi 

ditranslate... 

Interviewer oohh begitu yaaa, trus tantangan terbesar 

dalam membaca jurnal artikel bahasa inggris 

menurut frista sendiri tu apa? 

Interviewee Mungkin tantangan terbesar frista sii minat 

baca kak, soalnya saya tu tipe yang minat 

baca nya rendah... 

Interviewer ooh berarti minat baca kamu tumbuh ketika 

ada keharusan atau perintah dari dosen baru 

kamu mau membaca jurnal article nyaa 

Interviewee hehehe iyaaa kak 

 

 

 

 

 

 



Student Number : 04 

Interviewee  : KF 

Interviewer  : Khoirunnisa 

Day   : Friday 

Date   : February, 27th 2025 

Time   : 10.00 WIB 

Location  : Class Room 

 

Interviewer Pertanyaan / Tanggapan 

Interviewer Apakah kamu sudah familiar atau sering 

membaca jurnal article berbahasa Inggris? 

Interviewee Iya kak, saya lumayan sering membaca 

jurnal bahasa Inggris selama kuliah ini. 

Interviewer Ooh berarti lumayan sering yaa, trus 

berdasarkan banyaknya jurnal yang kamu 

baca ada ga tantangan yang kamu hadapi 

ketika membaca jurnal bahasa Inggrisnya? 

Interviewee Ada kak, mungkin dari vocabulary-nya 

yang asing bagi saya karena kosa katanya 

ilmiah, kemudian grammar-nya juga kak 

yang susah juga untuk saya mengerti dan 

teksnya panjang. Jadi karena kosa katanya 

banyak yang tidak saya ketahui, saya jadi 

malas untuk membacanya. Kalau sudah 

ketemu kata yang susah, saya mikir “nanti 

ajalah bacanya”, jadi niat bacanya turun 

kak. 

Interviewer Ohh begitu yaa. Berdasarkan tantangan 

yang kamu sebutkan tadi, cara kamu 

mengatasi tantangan-tantangan itu 

bagaimana yaa? 

Interviewee Kalau saya pribadi sih kak, kalau sudah 

nggak tahu satu kosa kata, solusi saya itu 

download PDF-nya kemudian saya 

translate keseluruhan ke bahasa Indonesia 

menggunakan AI atau website DeepL. 

Terus untuk meningkatkan minat baca, 

biasanya saya coba memaksakan untuk 

membaca jurnal yang topiknya saya suka. 



Interviewer Kira-kira dengan men-translatenya 

langsung ke web itu nyambung nggak 

bahasanya? Biasanya kan kalau kita men-

translate sekaligus itu takutnya nggak 

nyambung kalimatnya. Itu bagaimana cara 

kamu mengatasinya? 

Interviewee Hemm, sejauh ini sih nyambung-

nyambung aja sih kak, tapi terkadang suka 

ada juga yang nggak nyambung sih kak 

terjemahannya. 

Interviewer Menurut kamu, dengan kamu men-

translate-kan seperti itu, work gak untuk 

penambahan kosa kata kita? 

Interviewee Setelah saya translate ke bahasa Indonesia 

kan kak, saya lihat lagi versi bahasa 

Inggrisnya. Jadi saya bandingkan satu-satu, 

tapi nggak semuanya saya baca. Saya cuma 

cari tahu kata-kata yang tidak saya ketahui 

saja. 

Interviewer Ohh oke baik. Selanjutnya pertanyaan 

kakak: dari yang kamu jelaskan tadi, apa 

saja tantangan yang kamu hadapi, mengapa 

itu menjadi tantangan buat kamu, faktornya 

kenapa? 

Interviewee Kalau saya sendiri sih kak karena jarang 

practice bahasa Inggris, jadi vocab-nya 

nggak nambah walaupun vocab-nya ada 

beberapa yang dihafal tapi setelah itu lupa 

juga karena jarang diaplikasikan di 

aktivitas sehari-hari. Selain itu juga karena 

nggak ada teman atau partner yang bisa 

diajak latihan komunikasi bahasa Inggris. 

Interviewer Selain itu masih ada lagi gak? 

Interviewee Hemmm ada kak. Jadi kan kak, saya sering 

kesulitan menemukan inti dari jurnal yang 

saya baca. Kadang informasi yang penting 

tersebar di beberapa bagian, jadi saya harus 

bolak-balik membacanya supaya paham. 

Interviewer Oohh baikkkk. Pertanyaan selanjutnya: apa 

sih tantangan yang paling menyulitkan 

dalam membaca jurnal article berbahasa 

Inggris? 



Interviewee Jadi saya pribadi, tantangan yang paling 

menyulitkan bagi saya sih kak pada 

grammar-nya kak karena saya belum 

menguasai banyaknya tenses. Mungkin 

kalau untuk terjemahan saya bisa 

menterjemahkan dengan bantuan 

terjemahan online. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

APPENDIX 4  

Coding of Interview and Open-

Ended Questionnaires Transcript



 



 



 



 



 



 



 



 



 



 



 



 



 

 

 

 

 

 

 

APPENDIX 5 

Questioner Instrument 

 

 

 

 

 

 

 

 



 

KUISIONER PENELITIAN 

Judul Penelitian: 

Uncovering Learners Challenges In Reading English Academic Texts: A Case 

Study At English Education Department Of An Islamic University In 

Pekanbaru  

Peneliti: 

KHOIRUNNISA (12110422903)  

(Pendidikan Bahasa Inggris) 

Petunjuk Pengisian: 

Kuisioner ini bertujuan untuk mengetahui tantangan yang dihadapi mahasiswa 

dalam membaca artikel ilmiah berbahasa Inggris. Silakan jawab semua pertanyaan 

dengan jujur berdasarkan pengalaman Anda. Jawaban Anda akan dirahasiakan dan 

hanya digunakan untuk keperluan penelitian. 

Data Responden: 

1. Nama  : ............................................. 

2. Usia  : ............................................. 

3. Semester : ............................................. 

4. No WA : ............................................. 

 

Pertanyaan: 

1. Apa saja tantangan yang Anda hadapi saat membaca artikel ilmiah 

berbahasa Inggris, seperti artikel jurnal? 

 



 

 

 

 

 

Bagaimana Anda mengatasi tantangan ini? 

 

 

 

 

 

2. Apa tantangan yang Anda hadapi terkait pemahaman kosa kata 

dalam artikel ilmiah berbahasa Inggris? 

 

 

 

 

 

Bagaimana Anda mengatasi tantangan ini? 

 

 

 

 

 



 

3. Apa tantangan yang Anda hadapi dalam memahami terjemahan 

artikel ilmiah berbahasa Inggris? 

 

 

 

 

 

 

Bagaimana Anda mengatasi tantangan ini? 

 

 

 

 

 

4. Apa tantangan yang Anda hadapi dalam memahami tata bahasa atau 

struktur kalimat (grammar) dalam artikel ilmiah berbahasa Inggris? 

 

 

 

 

 

Bagaimana Anda mengatasi tantangan ini? 



 

 

 

 

 

 
 

 

 

 

 

 

5. Apa tantangan yang Anda hadapi dalam memahami intisari atau poin 

utama dari artikel ilmiah berbahasa Inggris? 

 

 

 

 

 

 

Bagaimana Anda mengatasi tantangan ini? 

 

 

 

 

 

6. Apa hal yang paling menyulitkan Anda dalam memahami artikel 

berbahasa Inggris? 



 

 

Bagaimana Anda mengatasi tantangan ini? 

 

 

 

 

 

 

Terima kasih atas partisipasi Anda dalam penelitian ini. 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 6 

Questioner Result 

 

 

 

 

 

 

 

 



 



 

 



 

 



 



 

 



 

 



 



 

 

 



 

 



 

 

 



 



 



 

 

 



 

 

 



 

 

 

 



 

 

 



 

 

 

 



 

 



 

 



 

 



 

 



 

 

 

 

 

 

 

APPENDIX 7 
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Documentation 
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