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ABSTRACT 

Muhammad Rifki Hamim, (2025) : Students Perception on Microteaching 

Course At English Education 

Department Of UIN SUSKA RIAU. 

 

The purpose of this research to describe the students’ perception on and 

determine students’ ability in microteaching course microteaching course at sixth 

semester students of English education department UIN Suska Riau. This research 

was quantitative design. The sample of this research was taken by random 

sampling. The population of this research was sixth semester students at English 

education department of UIN SUSKA RIAU. The total numbers of sample were 

26 students (20% from 126 students). In data collection, researcher used 

questionnaires and interview to collect data. The result of the research shows that 

the students’ perception on microteaching course is M= 4,68 which is classified 

into very good category with students’ ability in teaching preparation is M= 4,36 

which is classified into very high level category, students’ ability in preparation 

process (making RPP) is M= 4,00 which is classified into high level category and 

students’ ability in explanation skill which is classified into enough level category. 
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ABSTRAK 

Muhammad Rifki Hamim, (2025) : Persepsi Mahasiswa Terhadap Mata 

Kuliah Microteaching Pada Jurusan 

Pendidikan Bahasa Inggris UIN 

SUSKA RIAU. 

 

Tujuan dari penelitian ini adalah untuk mendeskripsikan persepsi 

mahasiswa dan mengetahui kemampuan mahasiswa dalam mata kuliah 

microteaching pada mahasiswa semester enam jurusan pendidikan bahasa Inggris 

UIN Suska Riau. Penelitian ini merupakan penelitian kuantitatif. Sampel 

penelitian ini diambil secara random sampling. Populasi penelitian ini adalah 

mahasiswa semester enam di jurusan pendidikan bahasa Inggris UIN SUSKA 

RIAU. Jumlah total sampel adalah 26 mahasiswa (20% dari 126 mahasiswa). 

Dalam pengumpulan data, peneliti menggunakan kuesioner dan wawancara untuk 

mengumpulkan data. Hasil penelitian menunjukkan bahwa persepsi mahasiswa 

terhadap mata kuliah microteaching adalah M= 4,68 yang diklasifikasikan ke 

dalam kategori sangat baik dengan kemampuan mahasiswa dalam persiapan 

mengajar adalah M= 4,36 yang diklasifikasikan ke dalam kategori tingkat sangat 

tinggi, kemampuan mahasiswa dalam proses persiapan (membuat RPP) adalah 

M= 4,00 yang diklasifikasikan ke dalam kategori tingkat tinggi dan kemampuan 

mahasiswa dalam keterampilan menjelaskan yang diklasifikasikan ke dalam 

kategori tingkat cukup. 
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صٌ   مُلخََّ

(ٌ ٌحميم، ٌرفقي ٌالتذريس0202ٌمحمذ ٌمادة ٌالطلابٌحول ٌتصورات :)

ٌالإنجليزيةٌ ٌاللغة ٌتعليم ٌقسم ٌفي المصغر

ٌالإسلاميةٌ ٌقاسم ٌالشريف ٌالسلطان بجامعة

 الحكوميةٌرياو

 

هذف هذا انبحث هى وصف تصىراث انطلاة ويعزفت قذراث انطلاة 

في يبدة انتذريش انًصغز نذي طلاة انفصم انضبدس في قضى تعهيى 

بجبيعت انضهطبٌ انشزيف قبصى الإصلاييت انحكىييت انهغت الإَجهيزيت 

. هذا انبحث هى بحث يضحي. تى اختيبر عيُت انبحث عٍ طزيق ريبو

تًع في هذا انبحث طلاة انفصم انضبدس في قضى انعيُت انعشىائيت. انًج

بجبيعت انضهطبٌ انشزيف قبصى الإصلاييت تعهيى انهغت الإَجهيزيت 

 662٪ يٍ 62طبنببً ) 62. بهغ إجًبني عذد انعيُت انحكىييت ريبو

طبنببً(. في جًع انبيبَبث، اصتخذو انببحث الاصتبيبَبث وانًقببلاث نجًع 

أٌ تصىر انطلاة حىل يبدة انتذريش  انبيبَبث. أظهزث َتبئج انبحث

وانذي يصُف ضًٍ فئت جيذ جذاً، يع قذرة  8.24و=  انًصغز هى

وانتي تصُف ضًٍ فئت  2..8و= انطلاة في الاصتعذاد نهتذريش وهي

انًضتىي انعبني جذاً، وقذرة انطلاة في عًهيت انتحضيز )إعذاد خطت 

عبني، وانتي تصُف ضًٍ فئت انًضتىي ان 8.22انذرس( وهي و= 

وقذرة انطلاة في يهبرة انشزح انتي تى تصُيفهب ضًٍ فئت انًضتىي 

  .انًتىصظ
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

The microteaching course is a course that is applied as an exercise to 

prepare prospective teachers (students) to become minor teachers in the 

classroom, before they carry out PPL (Field Practicum) at school (Nasution et 

al., 2023). The microteaching course will provide teacher candidates with 

teaching skills and the ability to conduct direct teaching practices on a small 

(micro) scale. To effectively engage in the learning process, students must be 

prepared with appropriate information and teaching abilities. Along with an 

understanding of teaching techniques, prospective elementary school 

education teachers must possess skills connected to the teacher's 

responsibilities (Istiq’faroh, 2022).  

In micro teaching, teacher candidates find opportunities to develop skills 

in drawing learners’ attention, asking questions, using and managing time 

effectively and bringing the lesson to a conclusion (Kilic, 2010). A good way 

for aspiring teachers to practice their teaching techniques is through 

microteaching. It entails small-scale instruction, with a future teacher 

instructing a class of pupils or other participants while an observer watches 

and offers helpful criticism. Thus, microteaching offers aspiring educators a 

secure and controlled setting in which to test and improve their pedagogical 

approaches. Prospective instructors can enhance their instruction prior to 

entering the classroom by recognizing their areas of strength and weakness.
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Perception is a process of observing, selecting, organizing, and 

interpreting environmental stimuli, It occurs because every time the five 

senses (sense of hearing, taste, sight, smell, and touch) are exposed to so 

many environmental stimuli (N. Diana et al., 2021). Perception is the process 

of receiving stimuli that can be impacted by a person's motivation, social 

relationships, mental awareness, knowledge, and experience from the past 

(Chee et al., 2002). A person's perception is how they make sense of and 

apply their knowledge, experiences, and beliefs to comprehend and interpret 

information or events. Subjective thoughts, opinions, and judgments about 

this teaching approach are referred to as students' perceptions in the context 

of research on students' perceptions of microteaching. Microteaching is a 

relatively a new innovation in the field of teacher education; a highly 

individualized training device to prepare effective teachers (Journal of 

Gandaki Medical College-Nepal | Editorial Committee, n.d.). Being able to 

work as instructors and educators is one of the graduation requirements for 

higher education majors in education (Budiyasa, 2020). According to UU RI 

No 14 (2005), Teachers must have academic qualifications, competencies, 

teaching certificates, be physically and mentally healthy, and have the ability 

to realize national education goals ( Indonesian House of Representatives, 

2005). 

Microteaching has been found to be a highly beneficial method in 

experience and that of the students enrolled in this course, it has the ability to 

assist student teachers in developing teaching, assessment, and feedback 
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skills in a secure and supportive learning environment (Higgins & Nicholl, 

2003). Thus, it's critical to comprehend how students view microteaching 

since this information may be used to improve teacher preparation programs, 

design better teaching strategies, and enrich the educational experiences of 

students. Teachers can create and employ more effective teaching strategies 

that are tailored to the requirements of their students by taking into account 

the perspectives of their students.  

Based on preliminary interviews with students majoring in English 

education who have taken microteaching class, the researcher found that there 

are English Education Department students' perceptions of microteaching 

course can include various aspects, such as the usefulness of this method in 

learning, its effect on motivation and participation, the quality of feedback 

received, the development of teaching skills, and the overall learning 

experience. A range of factors might influence students' perspectives, 

including previous experiences, expectations, learning preferences, and 

interactions with teachers and peers. Individual perceptions might also differ 

depending on their background, expertise, and personal experiences. This 

study will conduct at UIN Suska Riau, specifically at the Department of 

English Education. This study also has a unique subject matter. This research 

topic consists of UIN Suska Riau students enrolled in the Department of 

English Education for the 2024 academic year, especially on sixth semester 

students.  
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Some researchers have conducted previous research written by 

Mutmainnah et al., (2019) and Sadikin & Yelianti (2020). Researchers also 

examined students’ perception which focused on the implementation of 

microteaching, as results of the study report that the implementation of 

microteaching is going well but needs to be improved in terms of facilities 

and infrastructure, additional time to practice and curriculum adjustments 

needed in schools. 

Base on the statement above, the researcher wants to know how students' 

perceptions of microteaching courses, especially for English education 

students who take microteaching courses. This study conducted at UIN Suska 

Riau, specifically at the Department of English Education. This study also has 

a unique subject matter. This research topic consists of UIN Suska Riau 

students enrolled in the Department of English Education for the 2024 

academic year, especially on sixth semester students. 

B. Problem of the Research  

1. Identification of the Problem 

Based on the occurrences that are pre-observed among UIN Suska Riau 

students in the English education department, the problems of this research 

are identified English Education Department students' perceptions of 

microteaching course are still general, such as the usefulness of this method 

in learning, its effect on motivation and participation, the quality of feedback 

received, the development of teaching skills, and the overall learning 



5 
 

 

  

experience. The researcher wants to research students' perceptions of 

microteaching course at English education department of UIN Suska Riau 

specifically and scientifically. 

2. Limitation of the Problem 

This research focuses on specific perception on microteaching course. 

Based on the identification of the problem before, the research limits the 

problem of the research on the student’s perception on microteaching course 

at English education department of UIN Suska Riau. 

3. Formulation of the Problem 

In light of the problem limitation, the researcher formulated the research 

problems into:  

1. What is students’ perception on microteaching course at English 

education department of UIN Suska Riau? 

2. What is students’ ability in microteaching course at English education 

department of UIN Suska Riau? 

C. Objective and Significance of the Research 

1. Objective of the Research 

The objectives of this research as follows: 

1. To describe the students’ perception on microteaching course at 

English education department of UIN Suska Riau. 

2. To determine the student’s ability in microteaching course at English 

Education department of UIN Suska Riau.  
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2. Significance of the Research 

This research has theoretically and practically significance. Theoretically, 

microteaching is a method for pre-service teachers who want learn how to 

teach well and correctly. The results of this study are expected to provide 

information about students’ perception on microteaching course at English 

education department of UIN Suska Riau. Practically, this research will help 

understanding and knowing students on microteaching which is beneficial to 

assist student developing teaching. The researcher hope that the results of this 

study will provide information to English teacher to improve student’s 

microteaching performance. This research can be a resource for further 

scholars working in the same subject as this study. 

D. Definition of Term 

In order to avoid misunderstanding and misinterpretation in writing this 

research, the following terms need to be defined, according to the writer: 

1. Students’ Perception 

Perception is the process of understanding sensory data that 

originates from the eyes, ears, tongue, or skin. A brain process then takes 

place, leading to the creation of the perception (English et al., 2019). 

Students' perception in this study is the perception of students who toke 

microteaching course at English education department of UIN Suska 

Riau. 
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2. Microteaching Course 

Microteaching is one activity wherein pre-service teachers can 

engage in both vicarious and mastery learning experiences. 

Microteaching entails organizing and giving a brief lesson to classmates. 

The ability to put theory into practice through a lesson, give and receive 

criticism, and engage in self-reflection are all necessary components of 

the microteaching process. Pre-service teachers can reflect on how they 

will carry out their own microteaching sessions by seeing what others do. 

(Mergler & Tangen, 2010). Microteaching in this study is a course that 

are in English education department of UIN Suska Riau which has 

become a teaching practice program for students majoring in English 

Education. 
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CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Framework 

1. Perception 

Perception is our sensory experience of the world around us, which 

includes both the awareness of environmental stimuli and the actions we 

take in reaction to those inputs (Graham, 2012). Perception is a process 

that comes before sensing, which is the system that gets a stimulus from 

humans through sensory devices, but the process does not end there; the 

stimulus continues (Dhamayanti, 2021). Perception is also knowledge 

received from activities, the environment, and the process of 

understanding something and can assist those who require the information 

they want (Maulina et al., 2022).  

According to Démuth (2012), Perception is a process for gathering 

information that is divided into two major groups: the theory of direct 

perception (bottom-up) and the theory of indirect perception (top-down).  

Direct perception (bottom-up) is the use of tangible information or facts to 

determine or influence our ultimate perception.  Sensory input refers to 

people's perspectives on things or experiences that occur to us and 

influences subsequent processing.  Meanwhile, indirect perception (top-

down) is an opinion based on what we know without having expertise. 
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Based on the foregoing, it is possible to conclude that perception is 

the process of comprehending something based on information gained 

from one's own experience and the surrounding environment. 

Perception Process 

According to Qiong (2017), There are three stages to the 

perception process: selection, organization, and interpretation. The first 

stage of perception is selection, in which we translate environmental 

stimuli into meaningful experience. We are continually inundated with so 

much information in our daily lives that we may meet these stimuli in a 

blink of an eye: the words we are hearing, the witness of an accident, the 

ticking of a clock, to mention a few. Because our universe encompasses 

everything, there are many inputs arriving to our sensory organs at the 

same time, waiting to be processed. 

Organization is the second stage in the perceiving process. After 

gathering information from the outside world, we must organize it by 

identifying meaningful patterns. This level of organization is performed by 

categorizing items or individuals, which is why some scholars refer to it as 

classification. The social and physical events or objects we experience at 

this stage of perception will have shape, color, texture, size, and so on. 

Perception has two qualities at this stage. First, the organizing process 

provides structure to human perception. We always structure meaningful 

experiences out of raw impulses from the outer world. Second, the 

procedure demonstrates that human perception is stable. That is, after we 
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select stimuli and categorize them, the selected stimuli become enduring. 

The third stage of perception is interpretation, which refers to the process 

of assigning meaning to the stimuli that have been chosen. After 

categorizing the selected inputs into structured and stable patterns, we 

attempt to make sense of these patterns by assigning meanings to them.   

In addition according to Walgito & Bimo (1997, p. 90), The 

perception process can be explained as follows. The stimulus is caused by 

the object, and the stimulus is received by the sensory organs or receptors. 

The process of stimulus striking the sensory organs is a physical or natural 

phenomenon. The sensory nerves transmit the stimulus received by the 

sense organs to the brain. A physiological process is what we call this. 

Then there is a process in the brain as the center of consciousness so that 

individuals realize what they see, or what they hear, or what they feel. The 

process that occurs in the brain or in the center of consciousness is what is 

called a psychological process. 

Kinds of Perception 

According to Qiong (2017), based on perception process analysis, 

perception of our physical and social worlds is an internal activity in 

which we choose inputs and process them through our nerve systems and 

brains until we establish structure, stability, and meaning for them. To 

understand how we construct structure, stability, and meanings for the 

selected stimuli, i.e. how perception occurs, we must consider the two 
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fundamental components of perception: the physical and the 

psychological. The physical dimension of perception is primarily 

concerned with the conversion of a stimulus into a useful form, and it 

plays a role in people's acquisition of information or knowledge about 

their surroundings. It encompasses not only the energy properties of 

stimuli, the nature and functions of human sense organs, but also the 

transmission of stimuli to brains via neurological systems. The 

Psychological Dimension of Perception, when intercultural 

communication is concerned, the psychological component becomes more 

important. It is because people's views, values, attitudes, wants, interests, 

and so on have a considerably stronger influence on how they perceive the 

outer world. During this phase, humans interpret selected stimuli, putting 

their own particular stamp on the outer world. 

According to Rismayanti in (Ningsih & Mahirawati 2022) Positive 

perception and negative perception are the two types of perceptions. First, 

positive perception is when someone sees something or the world in a 

positive light; most individuals with positive perceptions will bring a lot of 

positive things into their lives in the future; and typically, someone with 

positive perspectives feels joyful and makes the best of their life. Second, 

negative perception is one that is opposed to something or the world they 

view. In general, those with negative perceptions tend to observe the world 

adversely and negatively observe the world more frequently. 
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Factors that Influence Perception 

According to Walgito & Bimo (1997, p. 89-90). Perception is 

influenced by various factors. First is perceived object, the item generates 

a stimulation that is received by the sensory organs or receptors. Stimuli 

can come from outside the perceiving individual, but they can also come 

from within, directly hitting the receiving nerves that act as receptors. 

Second is sensory organs, nerves, and nerve centers. Sensory organs, often 

known as receptors, are mechanisms for receiving stimuli. At Furthermore, 

a sensory nerve must exist as a method of carrying the input received by 

the receptor to the center of the nervous system, namely the brain as the 

center of consciousness. A motor nerve is required as a tool for holding a 

reaction. Third is attention, realizing or holding perception involves 

attention, which is the initial stage in preparing to hold perception. The 

concentration or concentration of all individual activities targeted at 

something or a set of items is referred to as attention. 

In the other hand, According to Hasan & Zulaikhah in (Gani et al., 

2021, p. 142-143) there are several factors that influence a person's 

perspective. First internal factors, which include: attitudes, motive, 

interest, experience, expectations. Second situational factors, which consist 

of: time or the amount of time available, working conditions, the social 

setting encountered. Second Internal factors related to targets include: 

something new or novel, movement or action, sounds or words, size or 

volume, person's history, one's proximity to items or other people. 
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The Function of Perception in Learning 

According to Dhamayanti (2021), the teacher can better understand 

students if he or she is aware of their perceptions. Recognizing students' 

perspectives is important because it allows teachers or lecturers to evaluate 

students' perceptions. Students' perception is crucial for evaluating 

teaching effectiveness (Chen & Hoshower, 2003). Teachers can evaluate 

their teaching methods because they already know their students' 

perceptions. In other hand, according Marsh & Roche in (Mart 2017), 

Student evaluations of teaching effectiveness are frequently used to 

provide: formative feedback to faculty to improve teaching, course 

content, and course structure, summary measure of teaching effectiveness 

for promotion and tenure decisions, and information to students about 

course selection and teachers.  

2. Microteaching 

According to Karçkay & Sanli (2009), Microteaching is a method 

that can be used for a variety of different types of professional 

development. Particularly, it has become a successful and intriguing 

approach for a pre-service teacher in a teacher education program to put 

theory into practice. learning teaching skills. It employs real teaching 

situation for developing skills and helps to get deeper knowledge 

regarding the art of teaching (Remesh, 2013). And also Microteaching is a 
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style of teaching that consists of a cyclical process with numerous stages 

that allows pre-service instructors to focus on a specific teaching behavior 

or learning under controlled settings (Azmina et al., 2018). 

In other hand, according to Göçer (2016), Micro-teaching is a 

cyclical process that includes the following phases: planning activities, 

teaching, criticizing, re-planning, re-teaching, and re-critiquing. This 

cyclical process's basic phase contains a number of steps. First, the teacher 

candidate develops a lesson plan for the subject at hand and offers it to the 

consulting instructor. Microteaching is a performance-based learning 

method in which prospective teachers practice the components of basic 

teaching competencies in the learning process so that they are truly 

capable of mastering each component one by one or several components in 

an integrated manner in a simplified learning situation (Untari et al., 

2018).  

In addition, microteaching is a relatively new invention in teacher 

education that is utilized as a professional development tool in pre-service 

or in-service teacher training programs. Microteaching assists teachers in 

better understanding the processes of teaching and learning and gives 

opportunities for teachers to gain teaching skills, study their own teaching, 

and study the teaching of others (Journal of Gandaki Medical College-

Nepal | Editorial Committee, n.d.). 

Based on the facts above, we can conclude that microteaching is a 

method used by pre-service teachers to practice their teaching skills at a 
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tiny scale, beginning with preparation, planning, implementation, and 

ending with close. Pre-service teachers are also taught how to handle the 

class and organize it so that it is more dynamic and conducive during 

microteaching. Microteaching programs have become a popular and 

efficient means of preparing potential teachers in basic teaching abilities. 

Microteaching allows student teachers to practice their teaching skills in a 

controlled and realistic environment. It is an effective method for 

improving future instructors' teaching abilities.  

Characteristics of Microteaching 

According to Shoffa (2017, p. 2) Microteaching has two 

characteristic. First, all of the components of basic teaching skills will be 

easily mastered if you first master the components of basic teaching skills 

individually (separated) one by one. Second, simplifying the scenario and 

practice conditions allows attention to be focused on the abilities being 

practiced. Pay close attention to the techniques being practiced. 

In other hand, according to Kumar et al., (2018). There are several 

characteristics of microteaching. First, a technique for teacher education 

rather than knowledge transmission. Second, a method of training trainees 

or pupils that is analytical in nature. Third, will correct flaws in traditional 

education methods and improve teaching abilities, a single topic or 

concept is chosen for better understanding in a limited amount of time, and 

any given time, only one talent can be practiced. For example, just a small 
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number of students are chosen 5 to 7 students. Fourt, Time is shortened by 

5-7 minutes, videotapes can be used to record the class and each class will 

be followed by a feedback session from both the supervisor and the 

students. 

Objective of Microteaching 

Based on (Journal of Gandaki Medical College-Nepal | Editorial 

Committee, n.d.), The main objectives of microteaching. First, it allows 

trainee teachers to study and practice new teaching techniques under 

controlled conditions. Second, it allows trainee teachers to learn a variety 

of teaching techniques. Third, the trained instructors build confidence in 

their teaching abilities and comprehend the concepts and principles 

underpinning microteaching. Fourth, in addition student can deconstruct 

the complex process of teaching into fundamental microteaching skills and 

know the microteaching procedure for building teaching skills. 

According to Karçkay & Sanli (2009) microteaching has four basic 

goals when used to teacher training. First, assess student instructors' 

overall teaching skills. Second, identify skills that need work. Third, 

provide a system for practicing the skills. And fourth, monitor the skill 

development process.  

In other hand, according to Shoffa, (2017, p. 3) there are several 

objectives of microteaching: Instructors and potential instructors are adept 

at creating Teaching Preparation, developing a professional mindset as a 

teacher or potential teacher, experiment with being a responsible 
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teacher/potential teacher who follows teacher ethics, can clarify what 

Microteaching means, can speak in front of a class in a cohesive and linear 

manner that the audience or pupils can readily understand, can open and 

conclude the class with ease and ask the appropriate questions, can inspire 

student learning Can vary instruction and Can use learning tools/media 

wisely and appropriately. 

In addition, according to Pinasti (2015) in general, micro teaching 

strives to create and improve core abilities in teaching as a provision for 

teaching practice (actual microteaching) in a school/educational institution. 

The following are the specific goals of micro teaching. First, establish and 

strengthen fundamental teaching skills Basic teaching competencies. 

Second, establish and improve basic integrated and whole-person 

competencies for numerous basic teaching competencies. 

Components of Microteaching 

According to Shoffa (2017, p. 7-9), microteaching consists of 

numerous components. First is teacher trainee, when the teacher trainee 

performs the role of a teacher, he or she must truly establish himself or 

herself as a teacher. Second is observer, the role of the observer is to see, 

pay attention, and carefully observe. Third is student, students in 

microteaching are expected to follow the learning process as usual. Even 

when they are in a classroom with cameras, pupils must act as if there are 

none. And fourth is supervisor, the supervisor's role is to oversee and 
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supervise the entire microteaching implementation process. Supervisors 

must guarantee that all individuals participating in the organization of 

microteaching work in accordance with their particular obligations and 

roles.  

In other hand, according to Remesh in (Kumar et al., 2018), there are 

several components that are in microteaching itself. First lesson 

preparation, micro lesson preparation should establish a clear purpose and 

a logical sequence that is appropriate and relevant. Second induction setup, 

teachers used to gain students' attention at the start of class by developing 

rapport with them. Examples, devices, and references to previous 

experiences. Third presentation and clarification, presentation entails 

narration with appropriate visuals and examples that should be given 

effectively for the students' correct understanding and stimulus change, it 

is critical to maintain and gain attention during the session. Fourth the 

proper application of audiovisual aides, audiovisual aids play an important 

role in learning in the modern day. Reinforcement, teachers should utilize 

positive verbal and nonverbal cues to increase learner participation. Fifth 

inquiry questions, teachers should provide correct instructions and 

explanations with appropriate examples prior to teaching. Classroom 

administration, this is accomplished by setting correct norms and 

regulations, calling kids by their names, and eliminating superfluous 

conduct. Last is closure, it is a means of wrapping up or consolidating the 

topics raised throughout the micro session. 



19 
 

 

  

Microteaching Phases 

According to (Remesh, 2013), microteaching has various phases.  

First is knowledge acquisition phase, through presentation and 

conversation with examples, the trainees or students will get both 

practical and theoretical understanding about the specific skill. Later, the 

professional explains and clarifies any doubts in each and every part of 

the talent. Second is phase of skill acquisition, skills learnt during the 

knowledge acquisition phase are planned as a micro lesson for practicing 

the skill throughout this phase. Third is phase of transfer, following 

demonstration and discussion, trainees or students apply these abilities in 

the classroom.   

In other hand, according to T. J. Diana (2013) microteaching is 

divided into three stages: planning, teaching, and reflecting. First, during 

the first stage of microteaching, each pre-service student creates a 30–45 

minutes lesson plan that exemplifies optimal teaching methods. Second, 

less focus should be placed on the actual teaching of the lesson when 

assessing this step of the microteaching cycle. It is critical to remember 

that the overall goal of this level of microteaching is for teacher 

candidates to gain teaching experience and ultimately learn from their 

mistakes. Third, this self-reflection is essential for all beginning teachers. 

Reflective thinking is required for identifying, assessing, and solving the 

complex problems that define 21st-century classroom teaching. This 

reflective teaching analysis can begin throughout students' teacher-
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preparation programs with professional development exercises such as 

microteaching.  

According to Kumar et al (2018), a six stages evaluation process 

follows each individual instruction session:  

1. Stage I: Micro lesson plan, in which teachers make a plan to explain a 

particular skill to the students and lecturers will be completed with 

predesigned evaluation form. 

2. Stage II: Teachers will give demonstrate the skill to the small unit of 

students. 

3. Stage III: Feedback session-The students will be asked to give verbal 

feedback on the session. 

4. Stage IV: Re-plan – From the feedback, the teachers will have an 

opportunity to plan another model strategy for demonstration. 

5. Stage V: Reteach another group-The students were advised to review the 

sessions and to reflect on their learning. 

6. Stage VI: Re feedback-After completion of micro lessons, the session 

will end by another feedback to discuss the link between the theoretical 

content of the module and the student’s practical experiences during the 

sessions. 

Function of Microteaching 

Microteaching for pre-service teachers provides a new experience in 

teaching and learning. in learning to teach, while for teachers 
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microteaching serves to refresh their skills and as a means of feedback on 

their teaching performance (Shoffa, 2017). According Allen & Asril in 

(Shoffa, 2017), suggests that microteaching for prospective teachers serves 

the following purposes: provide real teaching experience and practice a 

variety of basic teaching skills, prospective teachers can develop their 

teaching skills before entering the field, and prospective teachers can 

obtain a variety of basic teaching skills. Microteaching functions for 

teachers to refresh the education program and get individualized teaching 

experience in order to grow the profession and establish an open attitude 

for teachers toward renewal. 

Microteaching for teacher allows you to improve your teaching 

skills and conquer your nervousness. It improves certain teaching skills 

and helps students understand concepts more easily. According to the 

study, teachers' knowledge increased considerably before and after 

microteaching. This is obtained by comparing microteaching to one 

another. It aids in the development of teaching skills and classroom 

management. Skills such as reinforcement and probing questions can be 

enhanced in addition to teaching abilities. Microteaching for students the 

training program aims to make a skill or topic understandable and simple 

for all, regardless of age. It reduces class size, improves problem-solving 

skills, encourages critical thinking, and provides rapid feedback. It also 

allows trainees to improve their teaching abilities (Kumar et al., 2018). 
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Based on the perspectives of the professionals listed above, it is 

possible to infer that microteaching can be used to gain feedback on one's 

teaching performance. Microteaching allows both prospective teachers and 

teachers to learn about their own teaching weaknesses and skills. in the 

classroom. Furthermore, using microteaching, teachers can test novel 

learning approaches or models before implementing them in the 

classroom. 

Advantages of Microteaching  

Micro-teaching assists teachers in improving both content and methods of 

instruction, as well as developing specific teaching abilities such as questioning, 

the use of examples and simple artifacts to make lessons more interesting, 

effective reinforcement tactics, and effectively introducing and ending lessons 

(Göçer, 2016).  

According to Allen & Ryan in (Baştürk & Taştepe, 2015): 

1. Micro-teaching provides a genuine teaching environment for pre-service 

instructors. As a result, the roles of the teacher and the student are clearly 

defined. 

2. In each micro-teaching session, pre-service teachers only focus on one 

teaching skill. It allows them to focus only on their teaching by 

eliminating the complexity of traditional classroom instruction. 
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3. Pre-service teachers' lessons are videotaped and reviewed in order to 

improve practice monitoring. It has the potential to greatly broaden the 

standard knowledge-of-results or feedback component. 

According to (Autilya Dayanindhi et al., 2018) the following are 

some significant benefits of microteaching. First, it was more practical in 

nature because it required the teacher to do the assignments. Second, it was 

a scaled-down method with a small number of children and 4-6 peers that 

could be utilized to instill confidence in new teachers. Third, teachers 

could try out new strategies without putting their children in danger. 

Fourth, viewing one's own instructional videos for effective feedback and 

self-reflective learning was encouraged. And fifth, positive criticism 

delivered in the appropriate spirit has the potential to improve a teacher's 

teaching abilities. 

A microteaching session is far more comfortable than a traditional 

classroom setting because it avoids the strain caused by the length of the 

lecture, the extent and complexity of the material to be delivered, and the 

necessity to confront large groups of students, some of whom may be 

inattentive or antagonistic (Journal of Gandaki Medical College-Nepal | 

Editorial Committee, n.d.). Another advantage of microteaching is that it 

gives qualified supervisors who can provide assistance and guide the 

session in the right path, according to Ananthakrishnan & Koross in 

(Journal of Gandaki Medical College-Nepal | Editorial Committee, n.d.). It 

aids in the achievement of specific teaching competencies, more effective 
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in understanding and modifying important teacher behaviors in the 

classroom, boosts trainee teacher confidence. Then, it is a vehicle of 

continuous training applicable at all stages, not only for teachers at the 

beginning of their careers, but also for more senior teachers, enables the 

projection of model instructional skills. And also, provides expert 

supervision and constructive feedback to the trainee instructor or one of 

his or her students. Because it is a simplified teaching method, it decreases 

the complexity of the teaching process, aids in gaining a deeper 

understanding of the art of teaching, accommodates potential teachers' 

specific variances in their training. The last, assists in the development, 

sharpening, and mastery of certain teaching abilities, exploits genuine 

teaching situations for the development of teaching skills and places the 

teacher under the microscope, and all of the instructor's flaws are noted; 

and it controls the discipline problem. 

In addition according to Nurlaila (2009), Here are some advantages 

of micro teaching and its use in the classroom. First, resolving challenges 

encountered by teacher preparation program implementers, such as a high 

number of instructors or a shortage of mentors, or the lack of actual 

classrooms, or the difficulty of executing a teacher preparation program. 

classrooms, or the difficulty of coordinating study and training time, or 

missing out on topics to be trained from the instructional program. Micro 

teaching saves time and effort by allowing teachers to swiftly train vital 

skills rather than spending time on mastered skills. It reduces the 



25 
 

 

  

requirement for every practicing teacher to be trained in all skills, which 

benefits both the viewer and the teacher. 

Second, teachers receive training in critical teaching skills such as 

presentation accuracy, time management, lesson plan follow-up, controlled 

technology use, and teaching body motions. Train instructors to prepare 

and lesson content, because the material offered for microteaching is 

usually fresh material prepared by the practicing teacher himself or vary 

from the existing material to adjust the skills with the time available. The 

discussion emphasizes the difficulty of permitting supervisors to intervene 

in the middle of a lesson, especially while teaching peers, in complex 

teaching settings, particularly in real-world classrooms. Micro teaching 

splits down skills into bits, preserving teacher differences by training them 

in areas that comprehensive education programs sometimes ignore. 

Third, the program allows practicing teachers to discover their 

strengths and weaknesses in science, practice, and art while receiving 

feedback and reinforcement from supervisors and peers. This enables self-

evaluation via videotapes, preparing them for the teaching profession. 

Teachers can engage in peer teaching by communicating with students, 

which allows them to interchange roles and identify teaching problems 

from a distance, resulting in a more interactive learning environment. 

Because of the link between theory and application, any theory, school, or 

method can be applied in the learning environment, either during or after 

explanation. 
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Limitation of Microteaching  

The main barrier for microteaching sessions is time. Because of this 

barrier, neither all skills nor re-planning and re-teaching activities can be 

completed. It is possible that teachers will object. There may also be 

apprehension of being mocked for one's teaching abilities. Aside from that, 

integrating many abilities in a lesson may be tough (Bajaj et al., 2014). 

According to (Journal of Gandaki Medical College-Nepal | Editorial 

Committee, n.d.), there are various limitations to microteaching, it is a 

skill-oriented technique; content is not stressed. A large number of trainee 

instructors cannot be provided the opportunity for re-teaching and re-

planning. And also, necessitates a customized classroom setting, focuses 

on only a few specific abilities, deviates from traditional classroom 

instruction and may cause administrative issues when planning micro-

lessons. 

B. Relevant Research 

There have been many previous studies that relevant with this 

research: 

First, research entitled “Student Perception towards Microteaching 

Subject by the English Education Study Program of Makassar 

Muhammadiyah University” that conducted Mutmainnah et al., (2019). 

The researcher used a descriptive method. The population was the seventh 

semester students from English Education Study Program of Makassar 
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Muhammadiyah University of in the academic year of 2018/2019 which 

consists of 10 classes. It was used purposive sampling as the technique for 

selecting sample. The data were collected through questionnaire and 

interview. As a result of study, it shown that most of the students are 

categorized as agree and strongly agree from each of statement. The grand 

mean, total average divided by number of statements is 3.54 and 88.75 % 

it means that students had a positive perception based on interval scale. In 

addition, the students felt a positive experience after studying 

microteaching subject and it is supporting their teaching skills before 

doing teaching practice in school and minimizes the mistake when 

teaching practice in the future it will be successful. 

Second, Joni Wilson Sitopu (2020) conducted study entitled 

“Perception of Biology Students of Simalungun University towards 

Microteaching Courses in the Implementation of Field Experience 

Programs”. This study's population consisted of biology education 

program students from the class of 2015 who had completed the 

microteaching course. A questionnaire with 30 items was utilized as the 

tool. The ideal score formula, Product Moment Correlation test, hypothesis 

tested using statistics (t test) at a significant level = 0.05, and 

determination test were used to analyze the data. According to the findings 

of this study, there is a relationship between the perceptions of Biology 

students at Simalungun University towards microteaching courses on the 

implementation of field experience programs, which means that 
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microteaching courses are categorized as very well used in implementing 

field experience programs, and there is a significant correlation between 

student perceptions of microteaching courses on the implementation of 

field experience programs.  

Third, the study by Sadikin & Yelianti (2020) entitled “Biology 

Student's Perception of the Implementation of Microteaching”. The 

researcher used descriptive quantitative method with an instrument in the 

form of a questionnaire. The number of respondents was 270 students. The 

results of the study report that the implementation of microteaching is 

going well but needs to be improved in terms of facilities and 

infrastructure, additional time to practice and curriculum adjustments 

needed in schools. 

Fourth, Padmadewi & Mardani (2020) conducted study entitled 

“The Perception of Japanese Language Education Students About 

Microteaching”. This study employed qualitative research, with data 

gathered via questionnaire and interview. The findings of the study 

revealed that students have a positive overall opinion of microteaching as a 

tool for improving student teachers' teaching skills. The instruments 

utilized are not only significant for assessing the progress and achievement 

of student instructors, but they may also serve as a guidance for students 

on how to improve their teaching skills. 

Fifth, Jamaluddin et al., (2023) conducted study entitled 

“Perceptions of STAI Jam'iyah Mahmudiyah Students About 
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Microteaching Activities in Teaching Practice Skills at Islamic Boarding 

Schools in Tanjung Pura District”. This study is a descriptive quantitative 

descriptive study. The population in this study consisted of 35 students 

from the PAI STAI Jamiyah Mahmudiyah study program who had 

participated in the PPL program. Questionnaires, interviews, and 

documentation were utilized to collect data. Simple linear regression 

analysis is the data analysis technique utilized to answer the hypothesis. 

According to the findings of this study, there is a 0.945% influence of 

microteaching learning on teaching practice a Skills in Islamic bordering 

schools. 

Based on the preceding research, it is clear that there are some 

similarities and differences with the prior study. The similarities from the 

previous study on the limitation of the research are perception and 

microteaching. On the other hand, the differences from the previous study 

are on the location of the research, subject of the research, method oh the 

research, and also content and context. The gap in previous research is this 

research will analyze the student’s perception on microteaching: case 

study at English education department UIN Suska Riau. 

C. Operational Concept 

To avoid misinterpretation and misunderstanding of this research, 

the operational concept was employed to elucidate the theoretical 

framework. The operational idea is the conclusion of the linked theoretical 

concept on the variables that should be empirically and practically tested 
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in an academic research article. As a result, the researcher focuses solely 

on students' perceptions of the microteaching at English education 

department of UIN Suska Riau. Therefore, there is one variable that is 

used in this research. According to (Padmadewi & Mardani, 2020), there 

are several indicator of students’ perception on microteaching course: 

1. The content of book microteaching course. 

a. Microteaching books and guides are easy to understand. 

b. Microteaching books and guides help students to understanding 

microteaching course. 

c. Instruments needed in complete microteaching learning. 

2. The implementation of microteaching course. 

a. The microteaching materials created are very meaningful for 

students studying microteaching. 

b. Microteaching trains students to prepare for teaching properly and 

correctly. 

c. Microteaching improve skills in teaching. 

3. Assessment of microteaching course. 

a. Assessment of teaching preparation. 

b. Assessment of the preparation process. 

c. Assessment of explanation skill. 
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CHAPTER III 

METHOD OF THE RESEARCH 

A. Design of the Research 

This study is quantitative research with a survey design. Quantitative 

research is a method for research proposals or studies, with emphasis on 

survey and experimental design (Creswell, 2018). This method is a scientific 

method or scientific because it fulfills scientific principles, namely concrete 

or empirical, objectively, measurable, rational, and systematic (Sugiono, 

2016). Based on statement quantitative research is research used to obtain 

numeric data from samples. A survey design analyzes a sample of a 

population to provide a quantitative description of its trends, attitudes, and 

views. It also checks for relationships between variables (Creswell, 2018). 

This a type of research quantitative method that aim to assist researchers with 

descriptive questions, connections between variables, and prediction 

relationships in longitudinal studies with repeated survey designs (Creswell, 

2018.). 

According to Creswell (2018), the survey technique plan section 

provides an overview of the purpose and reasons for survey research. 

Specially: Determine the goal of survey study, explain why a survey method 

is the ideal strategy for this investigation, please specify whether the survey 

will be cross-sectional (data obtained at a single moment in time) or 

longitudinal (data collected over time), specify the method of data collecting. 

Based statement before the primary purpose of this study to describe student’s 
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perception on microteaching course at English education department of UIN 

Suska Riau. An experimental design was not adopted to explain about 

students' perceptions of microteaching courses due to the incompatibility of 

using experimental design methods to find out about students' perceptions. 

The survey will be cross-sectional (data obtained at single moment in time), 

in this research the data will be obtain by questioner and interview. 

Based on the explanation above, the researcher can conclude that 

quantitative descriptive research is a method used to obtain numerical data 

from respondents or samples by giving explanation to describe or support the 

numerical data. 

B. Time and Location of the Research  

This research conducted on December 2025 at State Islamic University 

of Sultan Syarif Kasim Riau which is located at Jl. HR. Soebrantas No. 155, 

KM. 15, Tuah Madani, Panam, Pekanbaru, Riau, Indonesia. 

C. Subject and Object of the Research 

1. Subject of the Research 

The subject of this research involved the sixth semester English 

education department students’ of UIN Suska Riau academic year 

2024/2025. 

2. Object of the Research 

The object of this research is students’ perception on 

microteaching course at English education department. 
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D. Population and Sample of the Research 

1. Population of the Research 

According to Sukmawati et al., (2023), Population is not only the 

number of objects or subjects, but all the characteristics possessed by 

objects or subjects. Based on the statement before population is a general 

field consisting of subjects or objects with certain qualities and 

characteristics that will be subject of the research. 

The population of this research was the sixth semester English 

education department student’s of UIN Suska Riau in the academic year 

of 2024/2025. The population was student’s, consisted of classes. The 

following is the list of the population: 

Table III.1 

Total Population 

No 
Class 

Total 

1 A 

28 

2 B 

33 

3 C 

34 

4 D 

31 

        Total 

126 

 

2. Sample of the Research  

The research sample is some of the population taken as a data 

source that represents the entire population (Sukmawati et al., 2023). As 
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a result, it is possible to conclude that the sample is a subset of the data 

pertaining to the population under study. 

As a method of selecting sample, the researcher used random 

sampling. Random sampling is individual in the population has an equal 

probability of being selected (Creswell, 2018). In additional random 

sample is the sampling of the population is carried out periodically 

without taking into account the existing strata in the population 

(Sukmawati et al., 2023). Descriptive method, minimum 10% of the 

population, for small size population minimum 20% (Agung & Yuesti, 

2019). Therefore, the researcher will take 20% from the total population. 

Table. III. 2 

Sample of the Research 

Class Total Sample (20%) 

A 28 6 

B 33 7 

C 34 7 

D 31 6 

Total 26 

 

E. Technique of Collecting Data 

The researcher used a survey as an appropriate technique to collect the 

data. The researcher employed questioner to get data from the sample and the 

data has been support using interview. 
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1. Survey 

According to Creswell (2018), survey is  provides a quantitative or 

numeric description of trends, attitudes, or opinions of a population by 

studying a sample of that population. In additional Singh (2006), survey 

is concerned with the present and attempts to determine the status of the 

phenomena under investigation. In this research, survey used to 

collecting data with the instrument is questioner and interview. In the 

collecting data, the researcher conducted by use questioner and interview 

to sixth semester student to see students’ perception on microteaching 

course. The researcher then used the SPSS 25 application to analyze the 

data from questioner. Then, researcher will use oral recordings to collect 

data. This method of data collecting is based on self-report or self-report, 

or at the very least on personal knowledge and or belief (Sugiono, 2016). 

During the interview, students are asked to answer many questions based 

on specific themes in order to assess their ability to explain, and they are 

given 5 minutes to think about what they will say. 

 

Table III. 3 

Blueprint of Students’ Perception on Microteaching 

No Indicator Table Number 

1 Content of the book VI.1 

 

1,2,4,5,7,8,10,11,13,15 

 

2 Implementation VI.1 3,6,9,12,14,16,17,18 

3 

Assessment: 
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a) Assessment of teaching preparation. 

 
VI.4 All numbers 

b) Assessment of preparation process. 

 
VI.6 All numbers 

c) Assessment to improve explanation 

skills. 

 

VI.8 All numbers 

 

2. Validity  

In this research there is measurement that use for validity of the 

data. According to Creswell (2018), survey is  provides a quantitative or 

numeric description of trends, attitudes, or opinions of a population by 

studying a sample of that population. To use an existing instrument, 

describe the established validity of scores obtained from past use of the 

instrument (Creswell, 2018). Valid means that the instrument can be used 

to measure what should be measured (Sugiono, 2016). It implies that the 

validity of the measuring instrument is the most crucial factor to take into 

consideration. According to  Creswell (2018), the three traditional forms 

of validity to look for are content validity, predictive or concurrent 

validity, and construct validity. 

In this research, the researcher used content validity. Content 

validity measured how well a test or instrument's questions, assignments, 

or items captured the general and proportional behavior of the sample 

that was used for the survey. Therefore, to obtain data validity from the 

instrument, the researcher compiled topics based on the previous research 

of experts to ensure that the instrument was valid. 
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3. Reliability 

Reliability in this context refers to the consistency or repeatability 

of an instrument, this is important because your instrument scale items 

should be assessing the same underlying construct, so these items should 

have suitable intercorrelations (Creswell, 2018, p. 215). After having 

tested the validity of the instrument, the next step was to examine the 

reliability. The reliability of a measurement instrument is the degree of 

consistency with which it measures whatever it is measuring. The term 

"reliability" refers to an instrument that can be relied upon while using a 

collection tool. It meant reliability related to consistency of a 

measurement. 

F. Technique of Data Analysis 

The researcher used descriptive statistics to analyze the data from 

questioner that have given to samples. Descriptive statistics 

of a specific group are the focus of descriptive statistical analysis, and any res

emblance to individuals outside the group cannot be taken for granted (Singh, 

2006). In this research the researcher will be use SPSS to analyze the data, 

then the data will be presented into descriptive statistic. Descriptive statistics 

were used to characterize the results, including frequency and percentage 

tables. Tabulating data involves inserting information into a table for analysis 

purposes (Rahmania & Mandasari, 2021).  
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The researcher used central tendency to calculate percentage scores 

and created a tabulation to draw conclusions using the formula below: 

 P = 
𝑓

𝑛
 × 100% 

 P = percentage 

 f = frequency 

 n = total number 

 100% = constant of value 

 (Hartono, 2015). 

  

Riduwan (2009) indicated the scale to classify the level of percentage 

questionnaire as follows: 

1. 81% - 100%   = categorized into very good level  

2. 61% - 80%   = categorized into good level  

3. 41% - 60%   = categorized into high passable level  

4. 21% - 40%  = categorized into poor level  

5. 0% - 20%   = categorized into very poor level 

The researcher analyzed the data by using statistical analysis with 

descriptive. It was to used analyzed the instrument result (questioner). The 

mean was employed to examine students‟ perception on microteaching 

course. The criteria used to interpret mean values as follows: 
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Table III. 4 

Interpretation Students’ Perception Criteria Mean 

 
 

 

 

 

 

 

(Banditvilai, 2016) 

 

 

Category Mean 

Very low  1.00 – 1.80 

Low 1.81 – 2.60 

Enough 
2.61 – 3.40 

High 
3.41 - 4.20 

Very High 4.21 - 5.00 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

This research was conducted to describe students’ perception on 

microteaching course and what students’ abilities in microteaching course at 

the sixth semester of English education department of UIN Sultan Syarif 

Kasim Riau. Based on what have been presented and analyzed in the previous 

chapter, the researcher concludes that firstly, for students’ perception on 

microteaching at the sixth semester of English Education Department of UIN 

Sultan Syarif Kasim Riau course were classified into very good level category 

with (M= 4,68) and students comments are positive for students’ perception on 

microteaching. Second, students’ abilities in microteaching course. Students’ 

ability in teaching preparation were classified into high level category with 

(M= 4,36), students’ ability in preparation process were classified into high 

level category with (M= 4,00), and students’ ability in to improve explanation 

skill were classified into enough level category.  

B. Suggestion 

Based on the research conclusion above, the researcher would like to 

give some suggestions especially to the teachers, students and other 

researchers as follow: 

1. Suggestion for the Teacher 

The researcher has suggest giving guide book that easy to understand 

for students’ that can make students’ more interesting to read the guide 
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book, so the students can have foundation before learn and teach. 

2. Suggestion for the Students 

The students should practice more often for explain material with 

foreign language, so the students are more confident and clearly to 

explain material in teaching in classroom. 

3. Suggestion for the Other Researcher 

For upcoming researchers, who want to conduct the similar concept as 

this research. It would be better to apply in different methodologies, 

issues, learning goals, subject, and location. 
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  APPENDIX 1 

Research Instruments 

 

 

 

 

 

 



 
 

 
 

 

Name  :  

Semester : 

Major  : 

 

 

Fill in this question properly and correctly by checking (√ ) the “YES” or “NO” option in the 

table. 

No Question 
YES NO 

 1 Microteaching book 

and its Guide easy to 

understand 

  

2 Microteaching book and 

the Guide uses the 

information that 

easy to understand. 

  

3 Microteaching materials 

what was made was very 

meaningful to him 

students studying 

microteaching. 

  

4 Assessment instruments 

on each basic skill 

relevant to assess each 

basic skills 

  

5 All instruments used are 

in accordance with the 

skill objectives teaching 

basics. 

  

6 Through microteaching, 

students become 

confident that they will 

have adequate skills for 

become a teacher. 

  

7 This microteaching book 

and guide helps students 

to understand 

microteaching lessons 

with faster. 

  

8 Steps for using the 

implementation stages 

microteaching clear. 

  

9 Microteaching improve 

skills students in 

inserting character 

education and literacy in 

learning. 

  

10 Instruments needed in 

microteaching learning 

complete. 

 

 

  

11 Instrument wh ic h  used 

give opportunity for 

students to assess 

themselves and colleagues. 

 

  

12 With microteaching the 

basic skills of being a 

English language teacher 

are expressed as follows to 

be improved. 

  

13 The instrument used to 

guide students in making 

plans (RPP), 

implementing learning 

and conduct an 

evaluation. 

  

14 Through 

microteaching 

students' skills to 

innovative teaching to 

increase. 

  

15 Guide microteaching 

this gives students the 

opportunity to 

do reflection. 

  

16 With my 

microteaching trust me 

to be skilled in teach. 

  

17 Microteaching also train 

students to make 

teaching preparations 

properly and correctly. 

  

18 Microteaching also 

improve the abilities of 

prospective students 

teachers to assess 

learning. 

  

19 Microteaching also 

improve skills 

students looking for source 

material. 

  



 
 

 
 

No Statement Already Not yet 

 c. Stimulating 

high level thinking. 

  

 d. Provide opportunities 

for students to practice 

using language. 

foreign studied. 

  

 e. Using class 

management 

which is effective. 

  

 f. Giving opportunities 

for students to 

experience for 

themselves and 

formulate their new 

knowledge based on 

the experience. 

  

 g. Interesting.   

10 Assessment   

 a. Assess according to 

the material 

taught. 

  

 b. Relevant.   

 c. Authentic.   

 d. In accordance with 

indicator. 

  

 e. Accompanied by 

examples. 

  

 f. There is an 

assessment rubric. 

  

11 Closing   

 a. Guiding participants 

educate to summarize 

the material 

who is taught. 

  

 b. There are closing 

activities 

  

 

 

 

 

 

 
 

No Statement Already Not yet 

1 I have referred toon the 

previous syllabus 
This RPP was created. 

  

2 I have used the latest 

RPP format which 
applies in schools. 

  

3 I have developed the 

Core Competency and 

Basic Competency 

statements into 

operational indicators, 

namely those containing 

the following elements: 

A = Audience (clearly 

who) its audience). 

B = behavior (there is 

clear behavior and it is 

stated in words) 
operational work). 
C = condition 

(clear)desired 

condition). 

D= degree (clear 
competency level the cold 
is achieved). 

  

4 Use 

clear statement of 

purpose. 

  

5 The material is relevant 

and appropriate to the 

development level of the 

participants. 

educate. 

  

6 Have noticed movement 

to strengthen character 

education, 21st century 

learning skills and “high 

order 

thinking" student. 

  

7 It is clear what the 

approach is and the 

method that 

used. 

  

8 It is clear what media 

and props are used. 

  

9 Learning steps used:   

 a. Clear and makes it 

easier for participants to 

understand 

educate. 

  

b. Innovative.   



 
 

 
 

Fill in this question properly and correctly by 

checking (√ ) the “YES” or “NO” option in 

the table. 

N 

o 
Statement Yes No 

1 Time available for do 

preparation teach enough. 

  

2 I am skilled at searching for 

materials by online. 

  

3 I found many sites that 

relevant for develop materials 

for my teaching materials. 

Among them are (write an 

example) sites you've tried): 

a. https://www.nhk.or.jpb. 

https://siriushades.wordpress 

s.com 

g. https://kelaskita.com 

h. http://erlangga.co.id/compon

ent/content/article9579.ht 

ml. 

i. http://erlangga.co.id/compon

ent/content/article9578.ht 

ml. 

j. http://erlangga.co.id/compo 

nent/content/article9577.html. 

  

4 For me making preparations 

in a group is better thanwork 

alone. 

  

5 I have no problems in making 

preparations 

  

6 For me making this 

preparation is inefficient. 

  

 

 

 

 

 

 

 

 

 

Fill in this question properly and correctly by 

checking (√ ) the option in the table.  

(4:Often, 3:Usually, 2:Sometimes, 1:Rarely, 

0:Never). 
N 
o 

Question Assessment  
4 3 2 1 0 

1 I practice the foreign 

language I am learning 

for 30 minutes every day 

to improve my explaining 

skills. 
increase. 

     

2 I read a book or articles in 

foreign language the one I 

study to improve 

vocabulary I said. 

     

3 I like to do independent 

activities to practice the 

foreign language I am 

learning without being 

told. 
Teacher. 

     

4 I like watching 

broadcasts in foreign 

language that I 

studied for 

increase insight into 

the target language 

culture. 

     

5 I like to 

communicate with a 

native speaker of a 

foreign language 

that I am learn. 

     

 

Adopted from Padmadewi & Mardani 

(2020) 

 

 

 

 

 

 

 

 

 

http://www.nhk.or.jp/
http://erlangga.co.id/compo
http://erlangga.co.id/compo
http://erlangga.co.id/compo


 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX II 
Transcription of interview 

 

 



 
 

 
 
 

 

Transcription of interview 

 

student 

Question 

How your opinion about guide 

book in microteaching course? 

Can you tell me about the benefits 

of microteaching? 

1 
It is very good to stimulate the learning 

process so that it can produce 

professional teachers. 

Can understand the teaching and 

learning process. 

2 

this is very helpful for students in 

increasing student understanding so 

that it can facilitate the learning 

process later. 

Can manage the class well so as to 

increase self-confidence. 

3 
Understanding and enabling students to 

effectively apply learning experiences. 
Become an initial experience for 

prospective teachers. 

4 

This book teaches you the fundamental 

skills you need to master and how to 

become a competent teacher. 

 

Can provide a debriefing before 

practicing at school so that 

prospective teachers are prepared to 

interact with pupils in class. 

5 
Very helpful in making teaching 

preparations for students 
Can learn to teach well and correctly 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 
 

 

 

 

 

 

 

 

 

APPENDIX III 
Thesis Guidance Letters 

  



 
 

 
 
 

 

  



 
 

 
 
 

 

  



 
 

 
 
 

 

 



 
 

 
 
 

 



 
 

 
 
 

  



 
 

 
 
 

 

 

 

 

 

 

 

 

APPENDIX IV 
Research Letter 

  



 
 

 
 
 

 

  



 
 

 
 
 

 

  



 
 

 
 
 

 

  



 
 

 
 
 

 

 

 

 

 

 

 

 

APPENDIX V 
Documentation 
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SMA N 1 Tapung Hilir for continuing him study and he finished in 2020. In 2020, 

he was accepted as one of students in Departement of English Education, Faculty 

of Education and Teacher Training of State Islamic University of Sultan Syarif 

Kasim Riau. On Oktober 2023, he did KKN (Kuliah Kerja Nyata) in Desa 

Penarikan, Kec. Langgam, Kab. Pelalawan. Then, he did Pre-Service Teacher 

Practice (PPL) at SMA N 4 Pekanbaru. Finally, he passed skripsi examination for 

him Bachelor Degree in English Education by the skripsi entitled “Students’ 

Perception on Microteaching Course at English Education Department of UIN 

SUSKA RIAU”. 

 

 


