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ABSTRACT 

 

Mutiara Nadia (2024): The Use of Information Communication and 

Technology (ICT) in Teaching English: A Case 

Study at Rural Private Islamic Junior High 

Schools in Rimba Melintang 

 

This qualitative study was conducted to investigate and explore use of ICT in 

teaching English by English teachers at Rural Private Islamic Junior High Schools 

in Rimba Melintang. Furthermore, it was particularly intended to answer three 

research questions: 1) What are the types of ICT used by the teachers at Rural 

private Islamic junior high schools in teaching English in Rimba Melintang? 

2)How did the teachers used the ICT at Rural private Islamic junior high school 

teaching Englishs in Rimba Melintang? 3)Why did the teachers use the ICT in 

teaching English at Rural private Islamic junior high schools in Rimba Melintang? 

The participants were two English teachers. Data were generated from multiple 

sources such as conducting classroom observations, open-ended interviews and 

documents. The data were analyzed qualitatively to explore the use of ICT in 

teaching English. The result of the analysis concluded both teachers were 

applying and implementing some of the ICT in claas such as laptop, projector and 

power point presentation. Then, the two English teachers were doing three stages 

of teaching such as pre-teaching, while teaching and post teaching.  However, in 

using the ICT in the class, they were having a trouble to use the ICT because 

some of the teacher was not familiar with it. Among the three stages, the teacher 

A did an excellent process in doing the pre-teaching activities than the teacher B. 

The teacher A reported that it was easy to use ICT and it helped to deliver the 

lesson more interesting. The two English teachers stated that they were not 

optimal in doing the stages of teaching because of some troubles and obstacles 

happened in the class. The findings of this study provide the insights and 

recommendations for related authorities as well as establishing chances for the 

further research on the teachers‘ awareness in using ICT to improve a better 

quality of education in Indonesia and other similar contexts.       

  

Keywords: ICT, Teaching English, Case Study 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

The use of ICT in teaching and learning is a demand of the times. Teachers 

are expected to use both traditional and modern/innovative approaches to the 

teaching and learning process. Teachers must be adequately trained to use 

information and communication technologies (ICTs). In the 21st century, 

technology is indeed communicative and interactive, but its use in language 

classrooms is still insignificant. When one tries to innovate in the field of 

education, he/she should think about audiovisual media and their extensive use in 

the learning process.  

According to Akhtar (2016), the use of modern technological tools has led 

to the emergence of ICT. Today, ICT is used in various fields such as health, 

entertainment, games and sports, transport and education. Through the use of ICT, 

we can share a huge amount of information across the globe with a single click. 

The field of education has also not been left out of the influence of ICT. Now we 

cannot imagine education without the use of information and communication 

technology. It greatly facilitates the exchange of thoughts, ideas, experiences and 

feelings. Communication and information are at the heart of the educational 

process, ICT plays an educational role in formal and informal settings, in 

processes provided by government agencies, public and private educational 

institutions, for-profit companies and non-profit groups, and secular and religious 
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communities. Akhtar (Akhtar, 2016) reiterated the modern era as the era of 

knowledge explosion. This explosion has been made possible by the advancement 

of science and technology. Every aspect of human life has changed under the 

influence of science and technology. 

It has been suggested that information and communication technologies 

(ICT) can and play a number of roles in education such as developing the kinds of 

graduates and citizens required in an information society; improving educational 

outcomes, enhancing and improving the quality of teaching and learning (Wagner, 

2001; McCormick and Scrimshaw 2001). 

Pokharel (2019) argues that ICT-enhanced learning can provide students 

with many opportunities to improve and develop competence on an international 

scale. ICT is used to create an independent and collaborative learning 

environment so that students can learn more effectively. KC (2019) argues that 

English is becoming a dominant language these days and is rapidly becoming 

increasingly important. English learners do not only rely on textbooks to achieve 

learning outcomes, but also utilise various ICT tools. In the beginning, learners 

relied heavily on teachers. But nowadays they are oriented towards independent 

learning with the help of ICT.  

Teachers are expected to not only be able to use ICT media but also be 

able to develop it as an innovative media for the learning process in the classroom. 

So, the Teachers have creativity in providing the material being taught to their 

students. Teachers do not experience boredom in absorbing the material provided, 

which ultimately has an impact on increasing their learning achievement. There 
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are many ICT media that teachers can use in the learning process. Not only 

presentation media, teachers in the learning process can use online and offline 

media, software or hardware such as laptop or computer devices, projectors, 

presentation media and so on. 

Many researchers have examined the use of ICT by teachers in English 

language learning (Maghfira, 2019; Cahyono & Cahyani, 2012: Rahim, 2015), 

and from the results of the analysis of teachers' perceptions of the use of 

Information and Communication Technology (ICT) in English language teaching, 

it can be seen that all participants in this study strongly believe in the use of 

Information and Communication Technology in English language teaching. Many 

teachers use technology, so the use of computer programs and the use of laptops 

for PowerPoint presentations are no longer a big problem because teachers use 

them in their daily teaching and learning activities. The results of observations 

made during four meetings show that the application of technology shows the 

benefits of using technology integration based on the following concepts. The use 

of technology in education has become one of the major trends in education 

reform around the world, technology is introduced into the learning and teaching 

process. 

According to Ertmer and Ottenbrath (2010), in order for teachers to teach 

effectively using technology, they need to improve their understanding of 

pedagogy in various aspects of the planning, implementation, and assessment 

process. For example, in order for teachers to effectively use technology as an 

instructional tool, they need to be able to develop lesson plans that teach students 
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how to use software, select appropriate computer applications to meet curriculum 

goals and student learning needs, and manage computer hardware and software. 

This includes the use of technology in education, especially in activities related to 

the teaching and learning process.  

Teaching and learning of the English language is one of the main concerns 

of many educational institutions because English is not only an international 

language and a lingua-franca of the world‘s citizens, but it is also the storehouse 

of knowledge (Bhattarai, 1995; Harmer, 2007). Therefore, attempts have been 

made to enhance English language teaching (ELT) and make it more advanced. 

Many research scholars (Acevedo, 2016; Ince 2014; Liu, 2012) in their research 

studies have concluded that English language teaching and learning (ELTAL) is 

effective and more successful with the integration of ICTs. According to Adams 

and Brindley (2007), ―English is a subject ready to think about new ways of 

constructing reading and writing, and about the pedagogical value of collective 

work and the possibilities afforded by the renaissance of learning made possible 

through ICT‖ (p. vii). Likewise, Rank et al. (2011) discuss that the web 2.0 

applications can be exploited to the advantages of the students learning English 

language and literature, which create several possibilities of learning opportunities 

such as exploring and investigating, composing and creating, reflecting and 

evaluating, presenting and performing; and communicating and collaborating. 

ICTs, the digital technologies, are powerful educational tools; and their use has a 

significant role in the transfiguration of the pedagogy of teaching and learning 

(Ludvigsen & Morch, 2010; Sutherland et al., 2009). Angeli et al. (2015) view 
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that a good combination of technology and pedagogy is very important to ensure 

that the learners are able to take advantage of technology inclusion for the 

opportunities of learning integrated skills of language. According to Davis (2007), 

the incorporation of the technologies into English classroom can help achieve: (i) 

cognitive gain by providing visual images, (ii) motivational gain providing fun, 

and (iii) interactional gain by providing convenience sharing. ICTs provide 

opportunities for exploring the communicative power of the English learner by 

engaging them in exploring literary texts and several other interactive activities in 

exciting ways (Richards, 2007). Likewise, computer-based activities enhance 

interaction and collaboration and provide unique opportunities for the 

development of the learners‘ spoken and written language capabilities (Andrew, 

2007). A variety of technology-enhanced gadgets can create an interactive 

learning environment to develop learners‘ autonomy and meaningful learning, 

which provides a huge amount of exposure to language (Acevedo, 2016). The 

spreading innovations in ICTs such as personal computers, Internet, mobile 

phones, and many other ICT tools, have caused a ‗paradigm shift‘ in teaching and 

learning of all subjects; and the traditional model of teaching and learning has 

been replaced by transformed pedagogy (Juceviciene, 2008; Somekh, 2007). A 

paradigm shift in education is a change in the concept and procedures of teaching 

and learning. For example, the activity of encouraging learners for creative 

learning instead of rote learning is a good example of transformed pedagogy. 

Likewise, different types of paradigm shifts such as (i) a shift from 

behaviorism/habit formation-based teaching to rationalism/cognitive-based 
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teaching, (ii) a shift from teacher-centered approach to learner-centered approach, 

and (iii) a shift from psychometric-structuralist testing to psycholinguistic-

sociolinguistic testing, are being practiced in the field of education. (Li et al., 

2012). Consequently, various language learning online/offline software, language 

learning platforms; and the methodological innovations like computer-assisted 

language learning (CALL) have made language learning easier and more effective 

(Dina & Ciornai, 2013). All these advancements that improve the quality of 

education make wide exploitation of ICTs. English is taught and learned as a 

foreign language in Nepal. It is one of the core subjects both in the college level 

curriculum (up to bachelor level) and school level curriculum; and as equal 

weightage as other compulsory subjects has been given to English (CDC, 2007). 

However, the analysis of the results shows that the quality of English education is 

relatively less satisfactory; and teaching-learning of English is one of the more 

difficult jobs in both secondary school education and higher education in Nepal 

(Bista, 2011; Budhathoki et al., 2014; Mathema &Bista, 2006). Budhathoki et al. 

(2014, p. 17) point out that students are very weak especially in English, Maths 

and Science and that the overall fail percentage in English in SLC (school leaving 

certificate) is increasing (it was respectively 26.28, 32.23 and 35.21 percent in the 

academic years 2009, 2010, and 2011).Therefore, it is essential to find out the 

ways to enhance the educational quality of such subjects in both school and higher 

education in Nepal. As several research studies (Acevedo, 2016; Davis, 2007; 

Dina & Ciornai, 2013; Somekh, 2007) have concluded that ICTs are useful 

educational tools, and they contribute a lot in ELTAL; the government of Nepal 
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has considered the need for ICT integration for the improvement of quality of 

education of all subjects recently. However, the integration of ICTs in education 

in the developing countries is rather slow; and particularly, ICT integration in 

higher education in Nepal in teaching and learning of different subjects including 

English is at its initial stage. Therefore, it is essential to explore the opportunities 

and challenges in ICT integration in teaching and learning of English, based on 

the context of higher education in Nepal because the knowledge gained from 

research studies is very important for tailoring the teaching-learning activities. 

Moreover, though multimedia and/or ICTs have been perceived as effective tools, 

ICT integration has ‗a long way to go and attain to maturity‘ (Liu, 2012, p. 2334). 

Therefore, research and investigation on integration and use of ICTs in education 

and in ELT are becoming worthwhile day-by-day in order to achieve the full 

advantages of such technologies. 

Based on the discussion above, the researcher concludes that any use of 

strategic tools will be more meaningful and effective if users are well aware of the 

conceptual framework and realize the benefits of using strategic tools. The 

researcher believes that respondents' knowledge of the conceptual framework of 

technology integration and their awareness of the benefits or advantages of 

technology integration are the most important factors in the successful 

implementation of technology in education. In addition, the way a teacher teaches 

his or her students also has a significant impact on the components that contribute 

to fluctuations in students' learning interest levels. For example, when using 
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technology in the classroom, teachers should be familiar with various 

technological tools and skills to capture students' attention and interest. 

The use of ICT in teaching and learning is not only focused on certain 

subjects. It covers all subjects including learning English. many students are not 

interested in learning English because they are bored and lack of time in the 

teaching and learning process in class. especially for rural school who lack 

facilities to assist teachers and students in developing their abilities. A study 

conducted by Dube (2020) has explained that ―rural schools during the pandemic 

faced several challenges, such as unavailability of internet connection, lack of 

tools to support online learning, closing of internet cafes, and lack of computer 

skills for teaching.‖ 

According to Boyd and Immeart (1977) ―states that in urban areas schools 

tend to be viewed a vehicle for bringing about social change, However, in rural 

areas schools are considered as instruments for community unity and continuation. 

Schools are usually regarded as vehicles for bringing about societal change. 

Community leaders stated According to McCracken (1989), schools contribute to 

the community in economic, social, cultural, and educational ways. Barcinas 

(1989), however, reached the conclusion that "urban students have higher 

educational and employment aspirations than rural students." 

In urban areas, learning media is very much and varied. Likewise, teachers 

in urban areas are relatively plentiful and good quality. Facilities and educational 

infrastructure tend to be conducive to creating quality learning. So also, awareness 

and participation of parents and society regarding the relative importance of 



 

 

9 

education is Good. Meanwhile, in rural all components of that education generally 

limited, even in very underdeveloped areas worrying. 

According to Grystal (1997), English is needed in almost all areas of life 

such as education, work, business and others. English is a foreign language in 

Indonesia, and especially in rural areas, English is only learnt in schools and only 

in formal education, so learning English in remote areas is often difficult. 

According to Khan (2021), teaching English becomes the most important problem 

when it is taught as a foreign language. Teaching English as a foreign language is 

a challenge when it comes to places where English is used in a limited way. In 

everyday life, English is used only rarely, such as communicating with family and 

neighbours, with friends who only use their mother tongue and very rarely use 

English. This shows that English as a minority language and a foreign language is 

very difficult to master and learn, so the success and failure of students in learning 

English is greatly influenced by the learning process in school, the activities of 

students and the role of teachers in the learning process. 

Rural schools in Indonesia still have a way to go before they can meet 

expectations for national education since, they have continued to focus on 

resolving issues that confront instructors. However, the teachers in Indonesia rural 

schools who are eager to advance could be able to help with the problems. 

Furthermore, given that they may encounter conditions in rural Indonesia in 

school districts from those in urban schools, those obstacles might be used by the 

teacher such as to enhance professionalism.  
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Based on observations, MTS Hubbul Wathan has computer equipment and 

projectors as learning media but amount of very limited. Some teachers do not 

know how to use computers and avoid use them. Nowadays, technology is 

developing very rapidly, making computers very important both in learning and 

outside of learning. Meanwhile, in study English, we still find learning that only 

use memorization method, so it seems that learning is less interactive. Conditions 

like this make students easily bored, fed up, and students are less interested in 

learning English. 

Based on the first interview conducted with Mr. Ks, the teacher rarely uses 

ICT-based media in the learning process due to several obstacles such as the 

difficulty of delivering learning material using ICT media in the field because the 

children's focus is widely divided. In contrast to the second interview that the 

researcher conducted with Mrs. ML, the teacher rarely used ICT-based media 

because of the difficulty in creating or use it due to limited knowledge about 

media. The teacher was afraid of making a mistake if he conveyed it. Therefore, 

the teacher rarely used media during the learning process. Even though, they 

already have ICT facilities at school such as projectors, computers, laptops, and 

audio. In addition, the teachers at the school also graduated from various 

universities in Riau. 

 The ability of teachers to use ICT-based media as a research object is 

choose by researchers because they wanted to know the extent of teachers' ability 

to use ICT-based media among English teachers in Rimba Melintang district. In 

using ICT-based media in schools, of course teachers will have several obstacles, 
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this will also be examined by researchers. Therefore, based on the explanation of 

the problems above, the researcher is interested in conducting research with a title 

―The use of information communication and Technology (ICT) in Teaching 

English: A case study at Rural Private Islamic Junior High school in Rimba 

Melintang‖. 

 

B. Statement of the Problem 

The Ministry of Education (MOE) proposes closing the educational "gap 

between urban and rural students by offering comparable rights and facilities, 

based on educational challenges such as imbalance and a lack of technology in 

education, especially in rural areas. Studies on rural education are ones done to 

boost the caliber of instruction and learning there as well as to make sure that 

student accomplishment in both urban and rural settings is roughly equal. Rural 

schools are those that are situated in rural communities, such as villages, which 

are typically thought to fall behind in terms of infrastructure, technology, quality 

of life, etc.  

In contrast to schools in the city, Andin, Ambotang, Kamin, and Hamzah 

(2019) stated that "rural schools are generally connected with impediments to 

education due to the lack of numerous basic equipment. However, there is no 

connection between this deficiency and the pupils' academic performance in rural 

schools. It needs to be highlighted that rural education is still relevant today. 

Computers should be installed in the school's infrastructure.  

Andin, Ambotang, Kamin, and Hamzah (2019) noted that, in contrast to 

schools in urban areas, "rural schools are often associated with barriers to 
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education due to the lack of several fundamental equipment. However, this 

shortcoming has little to do with how well the students perform academically in 

rural schools. The continued relevance of rural education must be emphasized. 

Infrastructure at the school should include computers.  Therefore, this research on 

the use of ICT by English Teacher in Teaching English will be investigated at 

MTs Hubbul Wathan Rimba Melintang, 

 

C. The Limitations in the Research 

From Ciroma's article, (2014) with the article ICT and education: Issues 

and challenges, it is stated that ICT stands for Information and Communication 

Technologies. Information and communication technology is a diverse set of 

technological tools and resources used to communicate and to create, disseminate, 

store and manage information. This technology includes computers, the internet, 

broadcasting technology (radio and television) and telephone.  

Through ICT, pictures can be easily used in teaching and improve 

students' memory. Teachers can also easily explain complex instructions and 

ensure student understanding. and Through ICT, teachers can create interactive 

classes and make lessons more fun to increase student attendance and 

concentration. researchers will conduct a study on the use of ICT by English 

teachers in rural school at Rimba Melintang district, that school is MTS Hubbul 

Wathan and Nurul Bilad. The use of ICT greatly assists teachers in the teaching 

and learning process, this not only helps but also makes it easier for teachers to 

teach. Internet connection also affects teachers in the teaching and learning 
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process. therefore, it is very important to facilitate learning process and can be 

maximized by the teacher. Therefore, the problem can be seen as follows: 

1. The way Teacher uses ICT at rural private Islamic junior high school 

Teaching English in Rimba melintang 

2. The reason teacher used ICT at rural private Islamic junior high school 

Teaching English in Rimba melintang 

 

D. The Research Questions 

The following research questions are used to formulate the problems that 

will be discussed in this study by looking at the limitations of the constraints 

mentioned above: 

1. What are the types of ICT used by the teachers at Rural private Islamic 

junior high schools in teaching English in Rimba Melintang? 

2. How did the teachers used the ICT at Rural private Islamic junior high 

school teaching Englishs in Rimba Melintang? 

3. Why did the teachers use the ICT in teaching English at Rural private 

Islamic junior high schools in Rimba Melintang? 

 

E. The purpose of the Research 

Basically, this research aims to find out how the way using ICT learning 

process. In more specific, The following are the specific goals of this study: 

1. To explain the type of ICT that are used by teachers at Rural private 

Islamic junior high school teaching English in Rimba Melintang. 
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2. To explore the use the ICT by the teachers at Rural private Islamic junior 

high schools in teaching English in Rimba Melintang. 

3. To describe the teachers‘ reasons of using those ICTs at Rural private 

Islamic junior high school in teaching English in Rimba Melintang. 

 

F. The significance of this research is: 

This research is expected to provide significance for several fields. In 

theory, this study's findings are expected to improve readers' knowledge, 

especially within the field of education, concerning an overview of how teachers 

view English education and the challenges related to use of ICT. Theoretically, 

this research is also expected to provide use information for all education 

stakeholders on what challenges teachers face most in integrating ICT. Therefore, 

it can be an evaluation material for all schools or universities involved and the 

government to minimize obstacles related to technology to support learning. 

Finally, this research can also use as a reference and information for future 

researchers who are interested in the same field. 

 

G. Definition of the Key Terms 

The are some term involve in this research to avoid misunderstanding to 

the term use in this research. Thus, the following terms are necessarily define as 

follows : 

ICT or Information and communication technology is the practice of 

connecting and communicating with others through the use of computers or other 

informational tools. Information technology is the use of various tools to send, 
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store, process, and receive data. ICT is a term used to describe how computing 

technology and information processing are combined. The full range of computer 

hardware and software, telecommunication and cell phones, the Internet and Web, 

wired and wireless networks, digital and video cameras, robotics, etc. that are 

used to receive, transmit, store, process, and exchange information is referred to 

as information and communication technology (ICT) (Moursund, 2005). 

Rural school are defined as schools that are located in rural areas, such as 

villages, and these places are commonly considered to be left behind in terms of 

technology, infrastructure, quality of life, and so on. According to Hargreaves et 

al. (2009), urban schools are superior to rural ones because they have more 

teachers and simpler access to teaching and learning resources. Schools in rural 

areas are also known to have their own difficulties in learning English (Febriana et 

al., 2018). The challenges that exist in rural schools in Indonesia are due to the 

significant geographical distance between rural and urban areas in Indonesia, 

language diversity, and economic challenges (Luschei & Zubaidah, 2012). There 

are more than 700 local languages in Indonesia, making most Indonesians 

bilingual or multilingual (Lie, 2002), but none of these languages are English. 
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CHAPTER II 

LITERATURE REVIEW 

 

This chapter discusses the theoretical foundation of the research, the 

relevant research, and the conceptual framework. The theoretical foundation 

discusses the theoretical framework of the research variables, namely, definition 

of ICT in education, kind of ICT in education, the principle of using ICT in 

education, element of planning of ICT in education, the advantages of ICT in 

education, the disadvantages of ICT in education and ICT in teaching English in 

education. 

A. Theoretical Framework 

a) Definition of ICT in Education 

ICT stands for ―Information and communication technology‖. It refers to 

technologies that provide access to information through telecommunication. It is 

similar to Information Technology (IT) but focuses primarily on communication 

technologies. This includes the internet, wireless networks, cell phones and other 

communication mediums. It means we have more opportunities to use ICT in 

teacher training programmes now days and improve quality of teacher for teach 

effectively. According to UNESCO ―ICT is a scientific, technological and 

engineering discipline and management technique used in handling information, 

its application and association with social, economic and cultural matters‖. 

Teacher is the main part of the educational field in our society. He more works for 

the improvement level of our society in the every field. Skilled teachers can make 
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the creative students in form of the good social worker, politician, poet, 

philosopher etc. for the society. Teachers can play a friendly role with the learner. 

The rapid development in technology has made creatively changes in the way we 

live, as well as the demands of the society. Recognizing the impact of new 

technologies on the workplace and everyday life, today‘s teacher education 

institutions try to restructure their education programs and classroom facilities, in 

order to minimize the teaching and learning technology gap between today and 

the future. ICTs are making dynamic changes in society. They are influencing all 

aspects of life. The influences are felt more and more at schools. Because ICTs 

provide both students and teachers with more opportunities in adapting learning 

and teaching to individual needs, society is, forcing schools aptly respond to this 

technical innovation. 

ICT helps to keep pace with the latest developments with the help of 

different technologies included in it. www – www stands for world wide web 

which is one of the most important and widely accepted services (like IRC, E-mail 

etc.) of the Internet. Its popularity has increased dramatically, simply because it‘s 

very easy to use colourful and rich content. According to Dennis P. Curtin (2002): 

- ―Web is a series of interconnected documents stored on computer sites or 

websites‖. E-learning– E-learning is also known as online learning. E–learning 

encompasses learning at all levels both formal and non-formal that uses an 

information network– the Internet, an intranet (LAN) or extranet (WAN). The 

components include e-portfolios, cyber infrastructures, digital libraries and online 

learning object repositories. All the above components create a digital identity of 
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the user and connect all the stakeholders in the education. It also facilitates inter 

disciplinary research. Group Discussion – Internet Relay Chat (IRC) is among the 

popular Internet service people mostly use for live chatting. Group of people with 

common interest can exchange views / opinions with each other instantly through 

Internet. Description of the internet technologies required to support education via 

ICTs (www, video conference, TeleConference, Mobile Conference, CD 

Database, WordProcessor, Intranet, Internet etc.) E-Modules – Modules written 

are converted and stored into digital version into a computer using word processor 

accessible by the user through internet. 

Asabere and Enguah (2012) defined ICT as the tools, facilities, processes, 

and equipments that provide the required environment with the physical 

infrastructure and the services for the generation, transmission, processing, storing 

and disseminating of information in all forms including voice, text, data, graphics 

and video. Some examples of ICTs; IWBs, computers, computer assisted language 

learning (CALL) software, office applications (word, PowerPoint, drawing tools 

etc.), the Internet – websites and downloadable software, commercial course book 

CD-ROMs, DVD players, mobile phones, electronic dictionaries, digital cameras 

and videos, DAT recorders, document cameras,  data projectors. 

Technology in school helps all students to learn the curriculum in detail. 

Because they have access to necessary materials and can use specialized ICT tools 

to meet their own educational needs, children with special needs are no longer at a 

disadvantage. ICT can help students thoroughly memorize subject material. The 

transformation of education is commonly attributed to information and 
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communication technology (ICT), with the implication that it will contribute to 

this transition "for the better" (Fisher, 2006; Nivala, 2009; Ottestad, 2010). Over 

the past three decades, this has pushed ICT and computers into classrooms at all 

educational levels in combination with ICT's rapid development, making them a 

part of daily life. 

In recent years, information and communication technologies (ICT) have 

advanced incredibly quickly. According to Wang and Woo (2007), ICT are 

essentially tools. They can be hardware, like computers, projectors, digital 

cameras, etc., or software, like Microsoft Word, Power Point, etc. ICT is evidently 

frequently utilized in the teaching of the English language, according to Rank, 

Warren, and Millum (2011), but "as most English teachers would acknowledge, 

there is still much more to do to make effective and enjoyable use of the (latest) 

technology." 

According to Munir (2010) stated that "Communication technology 

focuses on how the information is delivered (information delivery) such as 

teleconferencing, videotext, Teletext, and etc. while information technology refers 

to the processing of information systems such as e-commerce, e-education, e-

library, and e-journal." These things are close to us now since there are so many 

electronic facilities that make it easier for people to work or interact, especially 

those who have a long way to travel to reach the urgent institution they want to, 

eliminating the necessity for manual labor. 

The use of ICT in town planning has come to stay. From the school to the 

office and even to spatial planning, ICT has become an indispensable tool, which 
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has aided planners in so many ways. Abdullahi (2014) in supporting the claim 

stated there as two main interesting areas of the use of computers in planning; the 

first is the software of relevance to planning while the other is the area it has been 

successfully used ICT can help students thoroughly memorize the knowledge 

about a subject. Information and communication technology (ICT) is commonly 

presented as the driving force behind the transformation of education, with the 

implication that it will help this transition to happen "for the better" (Fisher, 2006; 

Nivala, 2009; Ottestad, 2010). This, along with ICT's rapid development, has 

pushed ICT and computers into classrooms at all educational levels during the 

past three decades, turning them into a regular part of life. 

According to Wekke and Hamid (2013), ICT can be acknowledged as an 

essential component of the (new) educational system, which is evolving into a 

system with new challenges in education, particularly at the school level, as a 

result of the expansion of education and development of universal world standard 

education concepts, as well as information sharing and communication that are 

being discussed and addressed globally. ICT may empower instructors and 

learners by increasing communication and engagement, providing new forms of 

delivery, and generally revolutionizing teaching-learning processes, according to 

Valk et al. (2010). 

According to Korte and Hüsing (2007), "ICT support or maintenance 

contracts in schools help teachers use ICT in teaching without losing time fixing 

software and hardware problems." "If there is a lack of technical support available 

in a school, it is likely that technical maintenance will not be carried out regularly, 
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resulting in a higher risk of technical breakdowns," the Becta (2004) report 

concluded. Many of the respondents to Becta‘s survey (2004) indicated that 

―technical faults might discourage them from using ICT in their teaching because 

of the fear of equipment breaking down during a lesson. In teaching, several 

studies indicated that lack of technical support is a main barrier to using 

technologies‖.  

"ICT integration in teaching needs a technician, and if one is not available, 

the lack of technical support can be an obstacle," Gomes (2005) remarked. 

According to Toprakci (2006), "the absence of technical support was one of two 

primary barriersto ICT integration in science teaching in schools and might be 

called "severe" in Turkey. Science teachers in Saudi Arabia would be open to 

using computers in the classroom, but they are concerned that they may run into 

issues with hardware or technical support (Almohaissin, 2006). According to 

Sicilia (2005), "whatever kind of technicalsupport and accessteaching staff have, 

whether they have twenty years of experience or are novices to the profession, 

technical problems generate barriers to the smooth lesson delivery by teachers." 

In recent years, there has been a lot of interest in the most effective and 

efficient ways to use computers and the internet to improve education at all levels, 

in both formal and informal settings. ICTs, however, go beyond simple 

technologies. The telephone, radio, and television, for instance, have a longer and 

more diversified history as teaching tools despite garnering less emphasis today. 

Despite the fact that radio and television have been used for open and distance 

learning for more than 50 years, print remains the most accessible, inexpensive, 
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and thus dominant delivery modality in both industrialized and developing 

countries. 

Due to the significance of ICT in society and in the future of education, 

understanding the potential barriers to integrating ICT in schools would be a 

critical first step in improving the quality of teaching and learning. Although it 

appears that instructors value ICT in the classroom. When attempting to 

incorporate these technologies into their teaching and learning, Balanskat, 

Blamire, and Kefala (2006) claim that they continue to encounter obstacles. ICTs 

(information and communication technologies) can be thought of as a new model 

of instruction. This review study is designed to give readers a thorough grasp of 

how ICT is used to teach English and to look at how ICT can be used to fulfill the 

modern era's changing educational needs.  

b) Kinds of ICT in Education 

a. Interactive multimedia  

Hartoyo in Budiman (2012) Information and communication technology 

has made it simple to merge many forms of media into computer program 

applications that can be run on a computer. Websites frequently include 

multimedia content. 

b. Television 

Hartoyo in Budiman (2012) Video and sound are converted into electrical 

impulses, broadcast over radio or other media, and displayed on a television 

screen via electro-optics. 
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c. Computer 

Hartoyo in Budiman (2012) One or more devices can receive information, 

process it, and then transmit it in the form of communication or signals as a result 

of a set of predetermined but variable procedural instructions. 

d. Sound system 

Hartoyo in Budiman (2012) A computer's sound system is often located in 

a separate compartment. A laptop is used to merge many sound systems into a 

single one. In addition, there is a particular gadget. 

e. LCD Projector 

Students need the dynamic element of video teaching presentations 

because, as Cakir and Amin (2018) explain, using a multimedia projector to show 

a video is critical for improving presentation and oral communication skills and 

their overall happiness and enjoyment. It's easier for pupils to focus on a topic 

when presented in this way since the teacher can speak and show it at the same 

time. Discussing theoretical and material difficulties in a group setting is also an 

option for students. Teachers can help students better comprehend a topic or 

theme by employing a variety of visual and audiovisual aids, such as photos and 

audio clips, to illustrate it. Teaching students with both verbal and visual cues 

speeds up their retention, according to Mayer (2001). 

f. Power Point 

Pribadi (2017) says that the term ARCS (attention, relevance, confidence, 

satisfaction) inside the design model can be used as inspiration to develop an 

engaging presentation program. It is usual to employ projected media as a method 
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of teaching and learning. Using a computer program called Powerpoint, English is 

shown on an LCD screen to share information and expertise. You can incorporate 

text, photos, and video elements into your presentation media as you are creating 

it. 

g. Booktrack (E-Book) 

Students can use E-books to strengthen their reading skills while 

simultaneously listening to music through the use of students allocated to read 

books on the book track. During the reading, they will be listening to music that 

follows the book's plot. Besides reading, children can utilize this platform to 

create stories and make their own music, which can be used to improve writing 

skills. Download this app from the Play Store or Store. 

h. Google Classroom 

As a matter of fact (2016), For teachers, Google classroom is widely 

considered one of the most powerful platforms. It has a lot of valuable functions 

that make it a great tool to have around the house. Teachers can use Google 

Classroom to monitor and collect students' assignments and generate and 

distribute them. There is less paperwork for the teachers to complete so that they 

may spend more time with the students. 

i. YouTube 

YouTube is a video program that may be accessed on a laptop, computer, 

or mobile phone. The use of YouTube as a teaching aid is every day. In English 

language instruction, YouTube videos can develop vocabulary, accents, and 

pronunciation; the teacher can select a segment or show the students some videos 
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according to the student's proficiency. Teachers utilize YouTube to choose a 

movie and then invite students to narrate by generating YouTube-style videos to 

improve speaking abilities in the classroom. 

Besides, article from ciroma (2014) with the title issues and challenge 

stated that the goal of education is to make people to learn and change due to the 

learning obtained. ICT has devised ways of achieving this learning for some years 

now. The first type of learning is the e- learning.  

a. All learning that employs an information network, whether formal or 

informal, is referred to as e-learning. The delivery, interaction, evaluation, 

and facilitation of courses may all or part of the time be done over the 

Internet, an intranet (LAN), or an extranet (WAN). Some people prefer to 

call it online education. Learning via a browser, such as Internet Explorer, 

Firefox, or Google Chrome, is known as web-based learning.  

b. Blended learning: This phrase describes instructional strategies that mix 

conventional classroom instruction with online learning tools. A web-

based training course can be improved by supplemental face-to-face 

instruction, much as students in a traditional class can be given both print-

based and online materials, have online monitoring sessions with their 

teacher through chat, and subscribe to a class email list. Recognition that 

not all learning is best accomplished in an electronically-mediated setting, 

particularly one that completely eliminates a live instructor, led to the 

development of blended learning. Instead, in order to get the most out of 

an instructional strategy and delivery method, consideration must be given 



 

 

26 

to the subject matter, the learning objectives, characteristics, and learning 

context. 

c. Open/Distance learning; Open and distance learning is defined by the 

common wealth of learning as a way of providing learning opportunities 

that is characterized by the separation of teacher and learner in time or 

place, or both time and place, learning The common wealth of learning 

defines open and distance learning as a method of delivering learning 

opportunities that is characterized by the separation of teacher and learner 

in time or place, or both, learning that is sanctioned in some way by an 

organization or agency, the use of a variety of media, including print and 

electronic, and two methods of communication that enable learners and 

teachers to interact. It is certified in some way by an institution or agency; 

the use of a variety of media, including print and electronic; two ways of 

communication that allows learners and teachers to interact.  

d. Learner-centered environments are those that give close attention to the 

knowledge, skills, attitudes, and beliefs that students bring to the 

classroom, according to the National Research Council of the US. 

Constructionism, a philosophy of learning that sees learning as a process 

in which people "construct" making based on existing information and 

experience, is the source of the inspiration for learner-centered instruction. 

People can develop mental models or schemes as a result of experience, 

and these models or schemes then provide later experiences structure and 
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significance. Therefore, knowledge is not "out there" and received 

passively by the learner; rather, it is formed by an active. 

Thus, there are some kinds of ICT tools that can support the learning 

process such as WWW- www stands for World Wide Web which is one of the 

most important and widely accepted services of the Internet (like IRC, E-mail 

etc.). Its popularity has increased dramatically, simply because the colourful and 

rich ingredients are so easy to use. According to Dennis P. Curtin (2002): - "The 

web is a series of interconnected documents stored on computer sites or websites". 

E-learning- E-learning is also known as online learning. E-learning involves 

learning at both the formal and non-formal level that uses an information 

network—the Internet, an intranet (LAN) or an extranet (WAN). The components 

include e-portfolio, cyber infrastructure, digital library and online learning object 

repository. All the above components create a digital identity of the user and 

connect all the stakeholders in education. It also facilitates inter-disciplinary 

research. Group Discussion - Internet Relay Chat (IRC) is one of the popular 

internet service which people mostly use for live chatting. A group of people with 

similar interests can instantly exchange views/views with each other through the 

Internet. Description of Internet technologies required to support education 

through ICT (www, video conference, teleconference, mobile conference, CD 

database, word processor, intranet, internet etc.). E-Module - The written module 

is converted and stored in digital version using a word processor accessible by the 

user via the Internet. Teleconferencing Audio - conferencing - Involves the live 

(Realtime) exchange of voice messages over a telephone network, when low-band 
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width text and still images such as graphs, diagrams or pictures can also be 

exchanged with voice messages, So this type of conferencing is called audio 

graphic. Non-moving visuals are added using a computer keyboard or by 

drawing/writing on a graphics tablet or whiteboard. Video - Conferencing - Video 

conferencing not only involves the exchange of voice and graphics, but also the 

exchange of moving images. Video-conferencing technology does not use 

telephone lines but satellite links or television networks (broadcast/cable). Web-

based conferencing - Web-based conferencing, as the name implies, involves the 

transmission of text and graphic, audio and visual media via the Internet; This 

requires the use of a computer with a browser and communication can be both 

synchronous and asynchronous. Open and Distance Learning - All these services 

availed through ICT play a unique role in teacher education. This allows for 

higher participation and greater interaction. It improves the quality of education 

through learning, guided instruction, self-learning, problem solving, information 

seeking and analysis, and critical thinking, as well as the ability to communicate, 

collaborate and learn. 

c) The Principles of Using ICT in Education 

The principles of technology use in educational settings include knowing 

the students, selecting the curriculum, having students utilize technology, using 

language, and the difficulties of integrating technology into the classroom (Erben 

et al., 2009). The familiarity of their students with technology should be known 

by the professors. The laptop would be known to some students, but not to the 

others. To determine how much technology to use into a lesson, a teacher should 
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perform a quick survey of their pupils to determine their degree of computer 

literacy. Teachers then need to be mindful about designing assignments for the 

kids. For instance, if all of the kids had Instagram accounts, creating a project that 

can be shared on those accounts might be appealing to them. 

One of the biggest challenges of using technology in the class is the shift 

of teachers' role. The use of technology in the classroom will decrease as teachers 

use it more. The promotion of language play, a crucial element in the development 

of second languages, is made possible by the use of technology for 

communication. One of the drawbacks of using technology in the classroom is 

technical problems, such an issue with the overhead projector or a temporarily 

down server. Before entering the classroom, teachers should verify the technology 

(hardware and software) in order to minimize such problems (Erben et al., 2009). 

d) Element of Planning for ICT Integration in Education 

According to some academics, there are now a variety of instructional 

design models for ICT integration in education that can assist policymakers and 

teacher designers in creating curriculum that effectively integrates ICT (Wang and 

Woo, 2007). Model (Heinich et al., 2001) stated models created for instructional 

purposes should be evaluated and revised. These models include instructions for 

integrating numerous tools and resources into teaching and learning. The essential 

elements of this model are to be explained in detail below. 

a. Problem statement 

The main issues or problems that must be solved in order to integrate ICT 

in education are discussed in the first step. The ICT integration strategy has this as 
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its foundation. The problem should primarily be relevant to the intended goal 

learners rather than to the teacher-designers and should be reliable, structured, and 

difficult. 

b. Analysis  

Analyzing the educational system's current situation is necessary. 

Basically, present practices and structures in the educational sector must be taken 

into consideration when integrating ICT into education. It is necessary to identify 

the current obstacles to the use of ICT, such as those relating to the curriculum, 

infrastructure, capacity-building, language and content, and financing. 

c. People interest 

We must also take into account the type of learners and their geographic 

location before integrating the usage of ICTs in education. The difficulties that 

students and educators in wealthy nations confront are not the same as those that 

students and educators in poor nations experience. 

d. Technology selection 

Technology selection is a crucial decision. ICTs are not always used in the 

same way. Policy makers and teacher designers must thoroughly compare all 

potential learning technology in order to handle the issue and meet the learning 

objectives. The technologies in this model could be software like multimedia 

courseware, online resources, communication tools like voice chat, text-based 

forums, or video conferencing, mind tools like concept mapping and multimedia 

authoring tools, or any other potential ICT tools (Wang and Woo, 2007). 
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e. Rational 

According to Johson and Aragon (2003), using technology improperly can 

have unfavorable results. We may conclude from this that the choice of ICTs used 

in education should be made in a way that facilitates the process and improves 

teaching and learning. Policymakers and educators must define educational 

objectives, different educational levels, and the various ICT use modalities. 

f. Strategies 

In this research, we said that the increasing use of ICTs as a teaching tool 

is changing and may continue to modify many of the teaching and learning 

methodologies used by both teachers and students. Therefore, after deciding 

which technologies to employ and why, governments and educators must now 

choose how to successfully and meaningfully incorporate the chosen technologies 

into education. It is crucial to realize that based on the population's interest in 

education, different regions will have different ICT integration tactics. 

g. Reflection 

The appropriateness of the technology chosen to be used, the technology's 

strengths and shortcomings, and potential improvements must all be considered 

when considering the sort of technology used to integrate ICT in education. In this 

phase, policymakers and educators also offer additional suggestions on how 

technology might be used at various levels to enhance teaching and learning in 

various contexts. Other technologies, instructional strategies and activities, 

evaluation techniques, and ways to enhance the integration of ICT may be 

included in the aforementioned hypotheses (Wang and Woo, 2007). 
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Based on Law & Chow (2010) conclusion, it is clear that the integration of 

ICT in schools and classrooms must take into account many factors, including the 

pedagogical practices, prior experiences and attitudes of teachers and students, 

and the interpersonal processes. Based on Guskey (2002), the introduction of ICT 

invariably means that teachers must change their practices and even their 

philosophies, and it is not unusual for resistance to change. Depending on all of 

these factors, and on the learning activities and expected learning outcomes, ICT 

can play various mediating and transformative roles in the learning environment.  

Depending on how ICT tools are used in classroom, Lim and Tay (2003) 

suggested that they can be categorised as: 

a. Information tools     

These are applications that provide information in various formats (for 

example, text, sound, graphics and video). Examples of informative tools include 

multimedia encyclopaedias and resources available in the World-Wide-Web 

(WWW).  

b. Situating tools   

These are systems that situate students in an environment where they may 

„experience‟ the context and happenings. Such systems include simulation, games 

and virtual reality. 

c. Construction tools    

These are usually tools that can be used for manipulating information, 

organizing one‟s ideas or interpretations. For instance, mind mapping or social 

networking applications that allow students to organize their ideas or reflections 

and communicate with others.  
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d. Communication tools    

They are applications which facilitate communication among teachers and 

students, such as e-mail, blogs, e-conferencing and ediscussion boards.   

In addition to these four categories, ICT may also serve as tutorial and 

diagnostic tools. In real classroom practices, perhaps especially in primary school 

classrooms where integrated curriculum is commonplace, ICT often serves more 

than one role simultaneously. Furthermore, it is likely that developments in 

technology will lead to pedagogies that are unrealized and unimagined as yet, 

which may alter and extend the above list of roles in the future. 

e) Advantages of ICT in Education  

For ESL, second-language learners, five benefits of utilizing ICT for 

teaching-learning processes in an EFL classroom have been identified by Jurich 

(2001). Multisensory stimuli come first. Multi-sensory technology, according to 

Garimella and Srinivasan (2014), can improve EFL abilities quickly. Motivation 

is the second. Technology "has the potential to be a powerful educational tool for 

those that have an interest in it and (it) needs to be taught and embraced at an 

early age," according to Granito and Chernobilsky (2012). Utilizing technology 

encourages students to work on assignments for extended amounts of time. 

Collaborative learning is the third. Technology-supported collaborative learning 

fosters language development since students learn through social interactions, as 

stated by Domalewska (2014). Students can practice critical thinking skills, for 

instance, by blogging online, where they can remark on each other's work, 
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exchange experiences, and reflect on their own work as well as that of their 

classmates. 

Understanding other cultures is the fourth. "The newfound technology 

provides teachers with tools to address equity and access issues, to accelerate 

students' linguistic and conceptual development, to provide support for students 

who learn in different ways, and to create authentic and meaningful learning 

experiences," claim Hollenbeck and Hollenbeck (2009) in French (n.d.). Students 

are able to communicate and actively participate in their learning as they develop 

language skills and cultural awareness by leveraging technology for cultural 

knowledge. They can learn about western cultures while also honing their EFL 

skills. Self-expression is the final and fifth item. Self-expression and social 

interaction are two of the most crucial environments for EFL users to establish, or 

at the very least to emulate, in an EFL classroom to promote language learning, 

according to McBride (2009) in Lornicka (2009). 

Here are some of the benefits which ICT brings to education according to 

recent research findings. The researcher got from Mohanty, R. R. (2011), there 

are: 

a. General benefits 

1) Greater efficiency throughout the school. ·   

2) Communication channels are increased through email, discussion groups 

and chat rooms. 

3) Regular use of ICT across different curriculum subjects can have a 

beneficial motivational influence on students‘ learning. 



 

 

35 

b. Benefits for teachers 

1) ICT facilitates sharing of resources, expertise and advice. 

2) Greater flexibility in when and where tasks are carried out. 

3) Gains in ICT literacy skills, confidence and enthusiasm. 

4) Easier planning and preparation of lessons and designing materials. 

5) Access to up-to-date pupil and school data, anytime and anywhere. 

6) Enhancement of professional image projected to colleagues. 

7) Students are generally more ‗on task‘ and express more positive feelings 

when they use computers than when they are given other tasks to do. 

8) Computer use during lessons motivated students to continue using learning 

outside school hours. 

c. Benefits for students 

1) Higher quality lessons through greater collaboration between teachers in 

planning and preparing resources . 

2) More focused teaching, tailored to students‘ strengths and weaknesses, 

through better analysis of attainment data. 

3) Improved pastoral care and behaviour management through better tracking 

of students. 

4) Gains in understanding and analytical skills, including improvements in 

reading. 

5) Comprehension. 

6) Development of writing skills (including spelling, grammar, punctuation, 

editing and redrafting), also fluency, originality and elaboration. 
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7) Encouragement of independent and active learning, and self-responsibility 

for learning. 

8) Flexibility of ‗anytime, anywhere‘ access (Jacobsen and Kremer, 2000). 

9) Development of higher level learning styles. 

10) Students who used educational technology in school felt more successful in 

school, were more motivated to learn and have increased self-confidence 

and self-esteem. 

11) Students found learning in a technology-enhanced setting more stimulating 

and student-centred than in a traditional classroom. 

12) Broadband technology supports the reliable and uninterrupted downloading 

of webhosted educational multimedia resources. 

13) Opportunities to address their work to an external audience 

14) Opportunities to collaborate on assignments with people outside or inside 

school. 

The advantages of using technology are also being addressed by 

Considine, Horton & Moorman (2009), they stated ―in terms of using different 

media resources for different instruction. Some of the media tried out include 

songs, editorial cartoons, video clips and internet resources to engage students in 

the learning process. Strategies for engaging students in media literacy activities 

are becoming more available as instructional frameworks or templates have been 

identified for analyzing different types of media. The emergence of ICT has 

shown to intensify the impact of media on culture and schooling. Connecting 

reading, writing, visual, and technological literacy provided students with 
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opportunities to write for wider audiences and to produce authentic texts such as 

online book reviews Lawrence, McNeal and Yildiz, (2009).‖ 

Another advantageous in using ICT mentioned by Herington (2002) they 

are: ―technology facilitates exposure to authentic language, technology provides 

the access to wider sources of information and varieties of language, technology 

gives the opportunity to people to communicate with the world outside, 

technology allows a learner – centered approach; technology develops learner‘s 

autonomy. ICT help people in order to get information and to communicate each 

other in wider range. In the other way, there are the points of the ICT benefits: 

a. The information required will be more quickly and easily accessible for 

educational purposes.  

b. Innovation in learning is growing in the presence of e-learning innovations 

that further facilitate the educational process. 

c. Progress of ICT will also allow the development of virtual classroom or 

classroombased teleconference that does not require the educator and learners 

are in one room.  

d. System administration in an institution will be more easily and smoothly 

because of the application of ICT systems.‖ 

The advantages of ICT usage in foreign language teaching can be listed as:  

a. Capacity to control presentation. This capacity marks the difference between 

computers and books. Books have a fixed presentation, unlike computers, 

which can combine visual with text with images and graphics for listening 

materials.  
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b. Novelty and creativity. Unlike when using textbooks to teach, where each 

class presents the same subject, a teacher may utilize various resources for 

each lesson. 

c. Feedback. Through error correction, computers give students' answers quick 

feedback. It not only recognizes the error but also fixes it, and occasionally 

even offers the necessary guidance. 

d. Adaptability. Teachers can modify computer programs to meet the needs and 

linguistic proficiency of their pupils (Padurean and Margan, 2009). 

The advantages and benefits that ICT use can have on students are well 

supported by evidence. Following is a summary of how successful ICT use affects 

students and many parts of the learning process: ICT improves independent 

learning, learner collaboration and communication are given greater importance, 

and learner outcomes and attainment are enhanced (Haucine, 2011). ICT also 

raises learners' motivation, which increases personal commitment and 

engagement. 

Otherwise, when technology is integrated into lessons, students are 

expected to be more interested in the subjects they are studying. Technology 

provides different opportunities to make learning more fun and enjoyable in terms 

of teaching same things in new ways. For instance, delivering teaching through 

gamification, taking students on virtual field trips and using other online learning 

resources. What is more, technology can encourage a more active participation in 

the learning process which can be hard to achieve through a traditional lecture 

environment. Improves knowledge retention Students who are engaged and 
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interested in things they are studying, are expected to have better knowledge 

retention. As mentioned before, technology can help to encourage active 

participation in the classroom which also is a very important factor for increased 

knowledge retention. Different forms of technology can be used to experiment 

with and decide what works best for students in terms of retaining their 

knowledge. Encourages individual learning No one learns in the same way 

because of different learning styles and different abilities. Technology provides 

great opportunities for making learning more effective for everyone with different 

needs. For example, students can learn at their own speed, review difficult 

concepts or skip ahead if they need to. What is more, technology can provide 

more opportunities for struggling or disabled students. Access to the Internet gives 

students access to a broad range of resources to conduct research in different 

ways, which in turn can increase the engagement. Encourages collaboration 

Students can practice collaboration skills by getting involved in different online 

activities. For instance, working on different projects by collaborating with others 

on forums or by sharing documents on their virtual learning environments. 

Technology can encourage collaboration with students in the same classroom; 

same school and even with other classrooms around the world. Students can learn 

useful life skills through technology By using technology in the classroom, both 

teachers and students can develop skills essential for the 21st century. Students 

can gain the skills they will need to be successful in the future. Modern learning is 

about collaborating with others, solving complex problems, critical thinking, 

developing different forms of communication and leadership skills, and improving 
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motivation and productivity. What is more, technology can help develop many 

practical skills, including creating presentations, learning to differentiate reliable 

from unreliable sources on the Internet, maintaining proper online etiquette, and 

writing emails. These are very important skills that can be developed in the 

classroom. 

f) Disadvantages of ICT in Education 

One of the major barriers for the cause of ICT not reaching its full 

potential in the foundation stage is teacher‘s attitude. According to Hara (2004), 

within the early years education attitudes towards ICT can vary considerably. 

Some see it as a potential tool to aid learning whereas others seem to disagree 

with the use of technology in early year settings. Blatchford and Whitebread 

(2003), suggests that the use of ICT in the foundation stage is ―unhealthy and 

hinders learning‖. Other early years educators who are opposed to offering ICT 

experiences within the educational settings take a less extreme view than this and 

suggest that ICT is fine, but there are other more vital experiences that young 

children will benefit from, Blatchford and Whitebread, (2003). In theory some 

people may have the opinion that the teachers who had not experienced ICT 

throughout their learning tend to have a negative attitude towards it, as they may 

lack the training in that area of the curriculum. 

Another important drawback to using ICT in schools is the fact that 

computers are expensive. According to the IT learning exchange (2001), in most 

schools ICT will be the single largest curriculum budget cost. This may be seen as 



 

 

41 

a good thing but on the other hand there will be little money left over for other 

significant costs. 

Because ICT is not appropriate for all learners in all situations and for all 

purposes, Kolbakova (2014) asserts that "using ICT in class may mean much 

overwork and extra effort from teachers to meet the needs of every single 

student."The challenges in maintaining class discipline, interruptions, and 

students' propensity for using brief forms in their writing were also listed as 

drawbacks. "It was also revealed that teachers are generally weak in managing 

problems and planning activities involving the use of ICT in the teaching of ESL 

writing," Yunus et al. (2013) wrote in their study. 

However, there are certain drawbacks to ICT integration in the classroom 

as well. Regarding the incorporation and implementation of technology tools into 

course syllabus and curriculum, teachers may experience difficulties. Before 

implementing ICTs in EFL classes, there are certain considerations to make. ICT 

"is not suitable for all learners in all situations and for all purposes," according to 

Livingstone (2012) and "may require some considerable learner training for 

effective use." Classroom management issues, a lack of experienced teachers, 

selecting the best technology to match course content, identifying activities that 

are trustworthy and acceptable for students' learning preferences, the price of new 

technological tools and devices, a lack of physical space in the classrooms, etc. 

According to Cox, Preston, and Cox (1999), using ICTs in the classroom 

has the following drawbacks: using the software/hardware can be challenging, you 

need more technical support, you don't have enough time to use them, they are too 
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expensive to use frequently, you don't have enough access to the resources, you 

can't teach what you want to teach, and you end up being counterproductive 

because of a lack of resources. Additionally, EFL teachers found it challenging to 

properly integrate computers into courses because they had to devote too much 

time to instruction and were unable to offer their students adequate time to 

practice and develop the skills they were learning. Due to frequent failures and 

failure to finish classes within the allotted time, lack of technical support caused 

teachers to lose faith in the hardware and software. 

Schoepp (2005) outlined a number of 'barriers' that may be encountered in 

the process of integrating ICT into education, particularly into classroom 

instruction. Although instructors seem to understand the advantages of ICT in 

education, Balanskat et al. (2006) stated that challenges still persist when 

attempting to integrate ICT into teaching-learning. Teachers are primarily 

responsible for overcoming the challenges because they are leading the integration 

effort. According to Bingimlas (2009), challenges to integration include a lack of 

teacher confidence, a lack of teacher credentials, resistance to change and negative 

attitudes, a lack of time, a lack of appropriate training, a lack of accessibility, and 

a lack of technical support. Kurniawan (2014) seeks to view the challenges from 

the teachers' perspective because they are primarily aimed at the teachers. 

Because ICT is not appropriate for all learners in all situations and for all 

purposes, Kolbakova (2014) asserts that "using ICT in class may mean much 

overwork and extra effort from teachers to meet the needs of every single 

student." The challenges in maintaining class discipline, interruptions, and 
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students' propensity for using brief forms in their writing were also listed as 

drawbacks. "It was also revealed that teachers are generally weak in managing 

problems and planning activities involving the use of ICT in the teaching of ESL 

writing," Yunus et al. (2013) wrote in their study. 

g) ICT in Teaching English in Education 

English is become a global language rather than just an international one. 

English is now widely used in all spheres of human endeavor, according to 

Jayasankaran (1998), especially in the realm of information technology (IT). 

Since the 1960s, technology like television, tape recorders, and movies have been 

employed as teaching aids for EFL, as Salehi and Salehi (2012) have noted. EFL 

instructors ought to become familiar with all of these technologies. ICT is a useful 

and cutting-edge educational technology that improves EFL learning. ICT's 

explosive rise has unavoidably had an impact on all facets of language learning. 

The use of technology benefits English teaching and learning. Technology can be 

used in the classroom to improve and speed up foreign language acquisition. To 

increase students' motivation and linguistic awareness, the target language 

learning process makes the use of computers, the internet, smart boards, cell 

phones, video games, music players, etc. Altun (2015). The use of ICT in the 

classroom will result in a range of English content, situations, and educational 

approaches. English language environments are dynamic, adaptable, and 

innovative to ICT. (Qin and Shuo, 2011). 

A new global trend in foreign language education is the teaching and study 

of languages through technology. Technology now plays a bigger part in lessons 
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and homework assignments, as Liu (2009) stated, "as computer-assisted 

instruction and interactive media technologies supplement the traditional use of 

chalk and the blackboard." In the real-world context of a listening class, for 

example, teachers can the use of computers and the Internet to find a wealth of 

authentic oral models, including YouTube video clips, which support teachers 

who are less confident in their own language abilities and help learners with 

native pronunciation. According to Silviyanti (2014,59) stated the use of  

YouTube seemed to be enjoyable and helpful for students, who appeared to be 

very anxious to watch movie videos and then practice pronouncing words and 

speaking like native speakers. 

In the quickly evolving modern culture, EFL teachers are asked to adopt a 

new perspective on their jobs and professional growth.  It is necessary to 

investigate the specific skills needed for ICT to improve language learning. The 

emphasis on gathering, analyzing, and organizing information while the use of 

ICT as a teaching tool allows students to interact with a variety of media. The use 

of various ICTs in each skill, the sorts of ICT applications to be utilized, 

organizing favorite activities, handling issues that arise from the activities 

scheduled, and other decisions are all necessary for ICT integration. 

The use of ICT in education has improved quality, said Umar (2018) of 

Indonesia's Ministry of Education and Culture. Schools are required to have a 

wide range of ICT abilities, from simple word processing and data manipulation 

with Word and Excel to more complex presentations with PowerPoint and 

building websites (E-learning). According to Ahmadi (2018), having a well-
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designed classroom environment aids kids in learning how to learn more 

successfully. By adhering to a defined lesson plan, teachers can find a way to 

make English instruction in the classroom more effective and interesting. We are 

all aware that there are other approaches to education that are more engaging than 

the established ones that rely on ICT. A teacher's ability to be available and a 

teaching medium can accomplish two components of language education. 

When learning English, students use of ICT as a tool for understanding 

what their English teacher is attempting to communicate. According to Rusman 

(2015), Abdulhak categorizes the use of ICT into three types: first, as a 

supplement to the instructor's presentation of the content. Second, as a resource 

for students to learn from, and third, as a teaching strategy where students are 

guided to use ICT. A single learning system that may the use of ICT as needed in 

integrates media, resources, and instructional methods from the three areas of use. 

The use of computer technologies in language training creates a learning 

environment that is focused on the student. It gives learning chances outside of the 

classroom, allows course administrators and professors to adapt lesson 

presentation approaches to engage students with different interests, and is seen as 

more accommodating of individual diversity. Due to the fact that they are digital 

natives, students are encouraged to take risks when practicing the target language, 

which lowers teacher-centered understanding and language acquisition anxiety 

(Al-Mahrooqi and Troudi, 2014). 

The Education Ministry took the initiative to address the issue in 2000 by 

introducing an English literature component and new teaching strategies when the 
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use of ICT in the classroom. This included incorporating ICT into the instruction 

of English. The primary emphasis of the study is whether the teachers' attitudes 

about ICT will have an impact on their actual degree of use in the classroom due 

to the unquestionable significance of English in Malaysian education. A sample of 

60 English teachers from eight primary schools in the Miri, Sarawak, area use of 

ICT for this study. There might be a number of innate characteristics of the 

population that could influence the scores obtained; however, it is outside the 

purview of this study to consider all those characteristics that might make up the 

external variables. 

Many research findings, according to Alessi and Trollip (2001), show that 

the use of computers to teach is preferable to use of books, teachers, movies, or 

other more conventional approaches. The success or failure of the use of ICT in a 

classroom, according to Chan et al. (2007), heavily depends on the implementers. 

Both the teacher and the administration of the institution are referred to by these 

implanters. According to Chan et al. (2007), administrative assistance should also 

be provided in the form of realistic allocations for the infrastructure, hardware, 

software, and networking needed to deliver IT classes. 

The use of computers in the classroom by EFL teachers was examined by 

Nim Park and Son (2009). The findings suggested that Korean English teachers 

were open-minded about use of computers. According to the researchers, the use 

of computers as a teaching tool could give students access to a diversity of 

language inputs and real-world examples. However, a few drawbacks had an 

impact on how technology was used in the classroom. The teachers believed that 
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outside constraints, such as a lack of administrative support, insufficient time, 

inadequate computer resources, rigid school curricula, and textbooks, severely 

impacted CALL implementation in EFL classrooms. Internal variables including a 

teacher's limited computer proficiency and opinions on CALL may also have a 

significant impact on his or her choices regarding the employment of CALL.  

Almekhlafi (2006) published a report on the results of CALL with EFL 

students at a United Arab Emirates school. The experimental group's participants 

had a favorable opinion of CALL. They were open to use of CALL in the future 

since they saw it as a tool for structuring their EFL learning. Wu (2019) 

investigated the MALL experience and preferred methods of instruction for EFL 

students. 

According to data from a poll of 235 university students in China, attitudes 

about the use of mobile devices for language learning were generally favorable, 

and the students valued the role that these devices may play in assisting their 

independent learning. Baleghizadeh and Oladrostam (2010) conducted research in 

Iran on how technology is used in EFL classrooms to enhance teaching and 

learning. Their research focused on how use of mobile phones could help EFL 

students' grammatical knowledge. A control group and an experimental group of 

Iranian students were created. The findings revealed that individuals who had 

benefited from mobile-assisted learning performed noticeably better on a post-test 

of multiple-choice grammar questions than those in the control group. 
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h) The Role of ICT in Society 

ICT plays a vital role in modern society, enabling individuals, 

communities, and organizations to access and share information, connect with 

each other, and conduct business more efficiently. The following are some of the 

key roles of ICT in society: Communication: ICT has revolutionized the way 

people communicate with each other. It has enabled people to connect with each 

other across different platforms and devices, including email, social media, instant 

messaging, and video conferencing. Education: ICT has transformed the way 

people learn, making education more accessible and flexible. It has enabled the 

development of e-learning platforms, online courses, and educational apps, 

making it possible for people to learn anytime, anywhere. Healthcare: ICT has had 

a significant impact on healthcare, enabling the development of telemedicine and 

remote patient monitoring systems. It has also enabled the collection and analysis 

of healthcare data, leading to improved diagnosis and treatment of diseases. 

Entertainment: ICT has created new opportunities for entertainment, enabling the 

development of digital media, online gaming, and streaming services. Business 

and economy: ICT has transformed the way businesses operate, enabling them to 

communicate with customers and suppliers more efficiently, automate processes, 

and access global markets. It has also created new industries and job opportunities 

in the field of information technology. In summary, ICT has had a profound 

impact on society, enabling people to access information, communicate with each 

other, learn, work, and conduct business more efficiently. It has created new 
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opportunities and challenges, and its role in society is likely to continue to grow in 

the future. 

The Impact of ICT on Business and Organizations: 

The impact of ICT on business and organizations has been significant, 

transforming the way they operate, compete, and interact with their customers. 

Below are some of the key impacts of ICT on business and organizations: 

Automation and Efficiency: ICT has enabled automation of many business 

processes, improving efficiency and reducing costs. Technologies such as 

robotics, artificial intelligence, and process automation have made it possible to 

automate routine tasks and free up human resources for more strategic activities. 

Globalization: ICT has enabled businesses to expand their reach and compete 

globally. Technologies such as e-commerce, digital marketing, and supply chain 

management have made it possible to reach customers around the world and 

manage operations across multiple locations. Data Management and Analysis: 

ICT has enabled organizations to collect and analyze vast amounts of data, 

enabling better decision-making and insights into customer behavior. 

Technologies such as data analytics, machine learning, and business intelligence 

have made it possible to extract meaningful insights from large datasets. Customer 

Engagement: ICT has transformed the way businesses interact with their 

customers. Technologies such as social media, customer relationship management 

systems, and chatbots have made it possible to engage with customers in real-

time, provide personalized experiences, and build stronger relationships. Security 

and Privacy: ICT has brought about new security and privacy challenges for 
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businesses. Technologies such as encryption, firewalls, and intrusion detection 

systems have been developed to address these challenges and protect business 

operations and customer data. In summary, ICT has had a profound impact on 

business and organizations, enabling automation and efficiency, globalization, 

data management and analysis, customer engagement, and security and privacy. 

As technology continues to evolve, businesses will need to continue to adapt and 

leverage ICT to remain competitive in a rapidly changing business environment. 

i) Rural School  

Rural schools are those located in rural areas, such as villages, which are 

typically thought of as being behind in terms of technology, infrastructure, quality 

of life, and other factors. According to Andin, Ambotang, Kamin, and Hamzah 

(2019), as compared to schools in the city, rural schools are frequently connected 

with educational barriers since they lack a variety of essential resources. However, 

there is no connection between this deficiency and the academic performance of 

the pupils in rural schools. It needs to be highlighted that rural education is still 

relevant today.  

While teachers in rural regions may lack the teaching materials, they need 

to support them in delivering their courses in the classroom, instructors in 

metropolitan schools frequently have easy access to a variety of teaching 

resources. The result is a tedious teaching and learning process. The caliber of 

instructors in Indonesian rural schools differs from that of teachers in urban 

settings. According to an OECD and Asian Development Bank (2015) research, 

Indonesian schools in rural and isolated areas "often lack qualified teachers". 
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According to Wang (2006), the majority of teachers in rural areas still maintain 

strict classroom discipline and spend the majority of the class period lecturing. 

Teachers frequently take up practically all of the time without providing pupils 

enough opportunity to speak up or ask questions. 

j) Relevant Research  

According to Syafi'i (2012), it is necessary to review certain prior studies 

done by other researchers that are pertinent to the study at hand. Understanding 

the pertinent studies related to the topic under discussion is crucial to prevent 

plagiarism. In addition, the researcher must evaluate the focal point, inform the 

designs, findings, and conclusions of the prior research; "Students' Perceptions of 

the Use of ICT in a Higher Education Teaching and Learning Context: The Case 

of a South African University" was the topic of the following study, conducted by 

Alfred (2014). It is well established that students believed that ICT tools like 

computers helped them with their academic performance and curriculum 

challenges. As a result, it is clear that the use of ICT in education will likely 

continue to be a key area of interest. The ICT issues will always exist because 

Indonesia continues to be a developing country. 

Then, a journal entitled " The Effectiveness of the Use of Information and 

Communication Technology (ICT) in Rural Secondary Schools in Malaysia 

(2021). The  study explain about  ICT facilities at secondary schools in rural areas 

are less effective and responsive. The findings demonstrate that, as teachers 

integrate ICT, learning and instruction in rural secondary schools differ 

significantly from those in urban settings.only as a tool for instruction. 
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Additionally, lower secondary pupils find using ICT more appealing than upper 

secondary students do. In the classroom, teachers typically make use of the LCD 

projector and laptops supplied by the Malaysian MOE or the district education 

office. Additionally, they employ a variety of instructional strategies, including 

the useage of Power Point. They employ colorful colors and images to deter 

pupils from dozing off or playing during class. 

Junaidi (2021),  conducted a research entitled ―ICT use in teaching English 

in Pekanbaru: Exploring junior high school teachers‘ problems.".  The study 

stated There are many problems that the teachers have with using technology in 

the classroom, that polled 54 teachers. Simple hardware and software issues that 

are common when using ICT were not the only issues. In addition, the Teachers 

perceived a lack of support in terms of material resources, such as technicians and 

computer experts, as well as human resources, as seen by the stark disparity 

between the number of computers available and the number of students. They 

cited a need for student supervision, smaller classrooms, more convenient 

locations, and reservations of computer labs after being forced to teach utilizing 

ICT facilities.  

Technology-related training and professional development either weren't 

available yet or were prohibitively expensive to attend. The respondents also 

acknowledged issues with their conceptual and pedagogical perspectives, as well 

as the fact that they continued with using technology in the classroom even though 

it did not correspond with the recommended curriculum. It's possible that teachers 

and students have quite different levels of technological proficiency, with the 
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former unable to keep up with pupils who have grown up using computers and the 

latter failing to focus as seen by their frequent complaints that they  cannot find 

the assigned learning material online. 

Rababah Lukman (2020) also conducted research with the title ―ICT 

Obstacles and Challenges Faced by English Language Learners During the 

Coronavirus Outbreak in Jordan‖. Rababah‘s finding showed that there are were 

three obstacles responded by students namely lack of accessibility, lack of 

effective training, and inconsistent teaching styles of instructor.  

The next research was investigated by Alfred (2014) under the title 

―Students‘ Perceptions of the Use of ICT in a Higher Education Teaching and 

Learning Context: The Case of a South African University‖. It is found that the 

students perceived the ICT tool such as computer was really supporting their 

academic success. 

Thus, from previous research review, it can be concluded that the issue of 

ICT seems one of the main focuses in the field of education., the ICT challenges 

are believed to remain exist, particularly in remote areas that are rarely touched.  

k) Conceptual Framework 

By synthesizing theories and research findings discussed above, in this 

research, the use of ICT can be conceptualized into the following conceptual 

framework. 
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FIGURE 2.1 CONCEPTUAL FRAMEWORK 

As the figure 2.1 above shows, this research investigated ICT use in EFL 

classrooms by the English teachers and also the teachers‘ reasons of using the 

ICT. As can be seen from the figure, the conceptual framework of this research 
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started from the literature information namely the role of ICTs in language 

teaching. The role was explored from three elements, they are, (1) the types of 

ICTs that the English teacher use in ELT in a remote school, (2) how the English 

teacher use ICTs in ELT in a remote school, and (3) why the English teachers use 

those ICTs in their instruction. The ways in which the teachers used ICT in the 

classroom were observed based on their respective practices of what ICTs that 

they used when teaching English and how the teachers referred to the ICT they 

use when teaching English in the classroom. The ICTs used by English teachers 

are those that facilitate teaching, including hardware (laptops, tablets, 

smartphones, projectors, etc.), software (Microsoft word, excel, power point, etc.) 

and internet connection (to access email, open certain websites, social media, 

etc.). At the same time, the ICT used by students is the ICT in English lessons, 

including equipment (smartphones, laptops, tablets, etc.), software (Microsoft 

office, digital dictionaries, etc.) and internet connection (to access social 

networks, email, online dictionaries, search for lesson-related materials, etc.). 
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CHAPTER III 

RESEARCH METHODOLOGY 

This chapter describes the research methodology of this research. In row, it 

explains the research design, the research site, the participants, the data collection 

techniques, and the data analyses techniques. 

A. Design of the Research 

According to Creswell (2012), qualitative research is a subtype of 

education research that entails acquiring information through the use of forms 

with broad, open-ended questions, gathering text or picture data, and gathering 

information from a limited number of people or websites. The researcher chose a 

case study as an appropriate research design for carrying out this study in addition 

to using a qualitative approach. A case study is described by Creswell (2003) as 

an in-depth investigation of a program, event, activity, process, or one or more 

individuals. Case study research is considered appropriate when the proposed 

research involves contemporary phenomena that the researcher cannot control; the 

research is largely exploratory in nature; and the research answers "how" and 

"why" questions (Benbasat, et al., 1987; Darke, et al., 1998; Yin, 1994). The 

purpose of this research is to provide an overview of different case study selection 

strategies. This makes the case study approach particularly suitable for ICT 

implementation studies because the context is indistinguishable from the research 

phenomenon. Case studies can have one or a combination of exploratory, 

descriptive, or explanatory purposes (Yin, 1994, pp. 4). Both single and multiple 

case studies can fulfil all three purposes, but single case studies are known for 
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their descriptive power and attention to context. To this research on the use of ICT 

in EFL Rural Islamic junior high school English teachers will be investigated at 

MTs Hubbul Wathan Rimba Melintang. 

Qualitative research is research about the social world that does not use 

numbers in its analyses. All those who fear statistics can breathe a sigh of relief – 

there are no mathematical formulae or regression models in this book! But this 

definition is less about what qualitative research can be and more about what it is 

not. To be honest, any simple statement will fail to capture the power and depth of 

qualitative research. One way of contrasting qualitative research to quantitative 

research is to note that the focus of qualitative research is less about explaining 

and predicting relationships between variables and more about understanding the 

social world. To use our mother love example, the question about ―what love 

looks like‖ is a good question for the qualitative researcher while all questions 

measuring love or comparing incidences of love (both of which require 

measurement) are good questions for quantitative researchers. 

Qualitative research is research about the social world that does not use 

numbers in its analyses. All those who fear statistics can breathe a sigh of relief – 

there are no mathematical formulae or regression models in this book! But this 

definition is less about what qualitative research can be and more about what it is 

not. To be honest, any simple statement will fail to capture the power and depth of 

qualitative research. One way of contrasting qualitative research to quantitative 

research is to note that the focus of qualitative research is less about explaining 

and predicting relationships between variables and more about understanding the 
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social world. To use our mother love example, the question about ―what love 

looks like‖ is a good question for the qualitative researcher while all questions 

measuring love or comparing incidences of love (both of which require 

measurement) are good questions for quantitative researchers. In addition, 

qualitative data were used to clarify the data. A process usually called 

triangulation (Dornyei, 2007: 165). In this regard, interviews were used to 

generate in-depth perspectives of the participants since this technique helps 

uncovered the participants‘ view but otherwise respects how the participant frame 

and stucutures of the response (Marshall & Rossman, 1995).  

Meanwhile, the researcher used case study that was focusing on the single 

case study. According to Sturman (1997) a case study is a general term for the 

exploration of the individual, group, or phenomenon. Besides, Sagadin (1991) 

clarified that a case study is used when we analyzed and describe, for example 

each personal individually (his or her activity, special needs, life situation, life 

history, etc).  

According to Creswell and Poth (2018) qualitative research has some 

characteristic such as: 

1. Natural setting. Research is conducted in a natural setting, a setting 

indigenous to participants. 

2. Purposeful sampling. Participants are selected intentionally, chosen for 

their capacity to provide detailed information 

3. Multiple data sources. A variety of data sets, accessed from different 

participant perspectives and experiences.  
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4. Interpretive experiences. The natural of qualitative data is interpretive, 

qualified, and expressive, captured in the words, stories, images, and 

behavior of participants.  

 

B. Research site 

The research was carried out at an Islamic schools in rural area in Rimba 

Melintang the district. The school was chosen for several reasons. First, its 

characteristics were suitable with the research topic. Second, the researcher has 

access to enter the research site. Third, the school meets several criteria because it 

is located in a rural area. 

The establishment of MTs Hubbul Wathan Rimba Melintang is highly 

expected and longed for by the Rimba Melintang community, because MTs 

Hubbul Wathan Rimba Melintang is a Madrasa education among the Malay 

community in Rimba Melintang which modifies religious education with general 

education. 

MTs Hubbul Wathan Rimba Melintang was founded, led by Mr. Sa'adun 

S.Ag who is the son of the founder of Hubbul Wathan Rimba Melintang. The 

number of students at MTs Hubbul Wathan Rimba Melintang are 173 people. 

Currently, MTs Hubbul Wathan Rimba Melintang has an A accreditation. 

 

C. Participant 

There are two English teachers as the participant in this research; Teacher 

1: Mrs M is 35 years old. she graduated from the Muhammadiyah University of 
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North Sumatra (UMSU) majoring in English education. Mrs M has been teaching 

English for 9 years since 2016. And Mrs M is still a non-permanent teacher. 

Teacher 2; Mr K is 35 years old who has 1 wife and 3 children. He 

graduated from the STAI hubbul wathan Duri with a major in English education. 

Mr K has been teaching English for 13 years since 2010. And Mr K is still an 

honorary teacher.  

 

D. Technique of Collecting Data  

This research has three research questions, they are, (i) What are the types 

of ICT used by the teachers at Rural private Islamic junior high schools in 

teaching English in Rimba Melintang?; (2) How did the teachers used the ICT at 

Rural private Islamic junior high school teaching Englishs in Rimba Melintang?; 

(3) Why did the teachers use the ICT in teaching English at Rural private Islamic 

junior high schools in Rimba Melintang? To answer the research questions, some 

instruments were selected carefully to collect the required data.  

The first instrument was observation.  According to Creswell (2012) 

observation is the process of gathering open-ended, firsthand information by 

observing people and places at a research site. Then, according to Ary et al (2010) 

observation is a basic method for obtaining data in qualitative research and the 

purpose is to understand complex interaction in natural setting. Based on this 

research this instrument helped the researcher to answer the question which was 

some types of ICT used by the teachers in teaching English in Rimba Melintang 

and also how did the teachers used the ICT in the process of learning.  (jelaskan 
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apa instrument itu, dasar teori penggunaan, kegunaannya terkait pertanyaan 

penelitian) 

The second instrument was  interview. The second instrument will be used 

is interview. Interviews may provide information that cannot be obtained through 

observation, or they can be used to verify observations (Ary et al, 2010, p. 438). It 

is supported by Fraenkel and Wallen (2009) interview is an important way for a 

researcher to check the accuracy of the data to verify or refute the impression he 

or she has gained through observation. The researcher used this instrument to find 

out and answer the research question number three which was the reason why 

teachers must be implemented the ICT in teaching English at Rural private 

Islamic junior high school in Rimba Melintang.  

Concerning the sampling process, a study of experience like this research, 

occupied identifying and locating participants who have practiced, or are  

practicing the skill has been examined (Raihani, 2006). The sampling procedure 

depends on the purpose of data collection. It can be concluded that all samples 

chosen are observed as having the ability to contribute the accomplishing the 

answer of the research questions. In this study, documentation from teachers were 

regarded as those who had directly experienced or were experiencing the 

experiences,interview and the researcher‘s observation were the methods of 

collecting data of  this study. 
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a. Non-Participant Observation 

The data gathering technique used by the researcher in this research was 

non-participant observation. It is the primary technique used by anthropologists in 

doing research. This information-gathering involves active looking, improving 

memory, informal interviewing, writing detailed field notes, and perhaps most 

importantly, patience. Non-participant observation is the procedure allowing the 

researcher to learn about the activities of the people under study in the natural 

setting through observing and participating in those activities. Therefore, the data 

for this qualitative research, classroom observation would be used to observe how 

the teachers implement their understanding of scientific approach during teaching 

takes place. Creswell (2009, p.181) ―qualitative observation is those in which the 

researcher takes field notes on the people‟s behaviors and activities or individual 

at the research site.‖ Here, the researcher recorded and engaged in roles varying 

from a non-participant. The observation was conducted both directly and 

indirectly using video recording instrument. The researcher took some notes in the 

observation sheet based the data that the researcher found and observed while 

doing the classroom interview with the English teachers at SMPN 47 Pekanbaru. 

The data collection for the classroom observation was done from January 18th to 

April 4th, 2024. Before the teachers started teaching in the eighth grade, they were 

directed and instructed to apply the activities to improve their students‘ oral 

communication skills which had been declared and demanded in the Merdeka 

curriculum utilized at SMPN 47 Pekanbaru. Classroom observation was 

constructive and useful to complement the data collection to reveal the accurate 
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and accountable data. Observation to gather the data on the teacher use ICT in 

Teaching English. In this observation, the researcher role will be as non-

participant observer. During observation, the researcher takes a note or writes the 

situation, condition, and behavior that happened that is based on the purpose of 

the research. Besides that, the video recording is used to get the detailed 

information of the situation based on the purpose of the research and research 

questions. 

b. Interview 

The second instrument will be used is interview. Interviews may provide 

information that cannot be obtained through observation, or they can be used to 

verify observations (Ary et al, 2010: 438). It is supported by Fraenkel and Wallen 

(2009) interview is an important way for a researcher to check the accuracy of the 

data to verify or refute the impression he or she has gained through observation. 

There are three kinds of interview, structured interview, unstructured interview, 

and semi structured interview, Ary et al (2010). Structure interview is scheduled 

for specific purpose of getting certain information from the subject. Each 

respondent is asked the same set of questions, but with some latitude in the 

sequence. Next is unstructured interview, which is conversational type of 

interview in which the questions arise from the situation. It is sometimes 

described as a conversation with a purpose. The last is semi structured interview, 

32 which is the area of interest is chosen and questions are formulated but the 

interviewer may modify the format or questions during the interview process. In 

this study, the researcher used unstructured interview. The interview will be 



 

 

64 

conducted with the teachers, headmasters, students and parents. This interview 

will be conducted to gain the data related to the second and third research 

problem, and to check the accuracy data from the observation. Thus, observation 

is the process of gathering open, first-hand information by observing people and 

places at the research site. Non-participant observers was used in this study. A 

nonparticipant is an observer who visits the site and takes notes without engaging 

in the activity. The nonparticipant observer is an "outsider" who sits at the 

periphery or in a vantage point (eg, the back of the classroom) to watch and record 

the phenomenon being studied. This role requires less access than participant 

roles, and gatekeepers and individuals at research sites may be more comfortable 

with it Creswell (2012). 

The researcher randomly interviewed individuals to got data after all of the 

observations. When a subject and researcher come into contact in order to gather 

information, this is known as an interview. data collected directly by researchers 

from study subjects for the purpose of research. In order to examine the 

interview's responses and provide a response to the first research question. Semi-

depth interviews were conducted for the interviews. Interview conducted to 

obtained the data about, the teacher use using ICT in teaching English. 

E. Data analysis of interview and observation 

The data gathered from observation and interview were analyzed by 

following qualitative data analysis (Creswell, 2012), whereas there are some steps 

of data analyses : preparing and organizing the data for analysis, exploring and 

coding the data, coding to build descriptions and themes, representing and 
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reporting findings, interpreting the findings, validating the accuracy of the 

findings.  

1. Preparing and organizing the data for analysis (semua tahap sudah terjadi 

maka ceritakanlah proses analisa berdasarkan apa yang dilakukan peneliti) 

At the early stage in qualitative analysis, the data was prepared and 

organized due to the large amount of information gathered. This steps included 

organize the data. In organizing the data, first, the researcher conducted the 

classroom observation to see how the learning process happened. Then, the 

researcher conducted the interview with the two English teachers to get the data 

and the information deeply.  

2. Exploring and coding the data 

The process of coding is one of reducing a text to descriptions. The 

researcher assigned a code label based on the interview. 

3. Coding to build descriptions and themes 

Coding is to develop description of students‘ responses. In this step the 

researcher answered the major research questions and forming in-depth 

understanding of the centran phenomenon through thematic development. 

4. Representing and reporting findings 

The researcher displayed findings in tables and figures and constructing 

narrative to explain what she find in response to the research question. 

5. Interpreting the findings 

In this step, the researcher forme some larger meaning about the 

phenomenon based on personal views. 
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F. Triangulation of data 

 Triangulation is a method used in qualitative research to enhance the validity 

and reliability of the findings by combining multiple sources of data, methods, or 

perspectives. In this research, the researcher used multiple sources of data to 

examine a phenomenon from different angles. For example, a the researcher might 

combined data from interviews, observations, and document analysis to gain a 

more solid comprehensive understanding of the research topic as well as to use 

those multiple data againts one another to clarify the reliability of the data. 

 

G. Ethical Consideration 

 In social science like this research, ethical issues were essential for doing  any 

research. It is like Wellington in Absor (2016) argued that ―ethic is an important 

aspect in all forms of research.‖ Bryman supports this point by stating ―ethical 

issues can not be ignored as they relate to the integrity of a piece of research and 

of the discipline that is involved.‖ Therefore, this research was conducted in such 

an ethical way.  Before taking the data of this research, approval from related 

institutions  were obtained respectively. The Post Graduate Program (PPs) of UIN 

Sultan Syarif Kasim Riau administers some administration procedures and 

endorsed formal letters related to the local government office to get consents. PPs 

issued an official letter sent to Public Service Office located in Pekanbaru, and 

then public  Service Office would formally grant the recommendation and 

forwarded to the office of PPs UIN Suska Riau. The approval was used to gain the 

intended data instructed by the director of PPs UIN Suska and then the researcher 

would approach the principal of the selected school. He gave his approval for this 
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study to be conducted in his school. After getting permission from the principal, 

and when the research plan had been exposed and negotiated well, the researcher 

began the data collection- interviews and documentation. Before doing the 

observation and the interview, the participant consents form was required for this 

research. These consent form also clearly informed that the data collected would 

be recorded and stored safely, confidentially and only used for this research. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

This research was conducted the The use of Information communication 

and Technology (ICT) in Teaching English: A case study at Rural Private Islamic 

Junior High school in Rimba Melintang. Then also this chapter presents 

conclusion generated based on the findings about the teachers‘ activity to improve 

students‘ oral communication skills in English. The chapter also provides the 

limitation or weaknesses of the study. Finally, this chapter ends with several 

recommendations for practitioners, policy-making and future research in the area 

of teaching English as a foreign language (TEFL) in Indonesia or other similar 

contexts.  

ICT or Information and Communication Technology refer to the tool and 

the media that support the teachers in doing the learning process becomes 

effective and efficient. There are many tools that can help the teachers in 

conducting and using the ICT tools or media such as laptop, sound system, LCD 

projector and Powerpoint.  

The researcher has seen that both the English teachers were using the ICT 

tools that have been mentioned above to motivate the students in learning, 

activating the students in the class, teach the students to use some technology and 

many more.  

Then, the researcher was arguing that both two teachers did not always 

using the ICT tools in the classroom because of the limitation of the time given by 
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the school curriculum in conducting the media and it was a situational moment 

and the material was not always needed the ICT tools while delivering it to the 

students.  Next the researcher concluded that the way of using the Information and 

Communication Technology (ICT) by teacher is as situating tools where situating 

tools are systems that situate students in an environment where they may 

―experience‖ the context and happenings. Such systems include simulation, games 

and virtual reality.  

In answering the research question 3 that was about the reasons why the 

teachers used Information and Communication Technology (ICT) in teaching 

process are it can make it easier for them to teach in the classroom, all the teacher 

has to do is open a laptop connected to an LCD projector and all the material will 

be visible to the students right in front of the class and the time spent will be 

reduced, the Information and Communication Technology (ICT) made the 

teaching process more eficien and effective and the students are more interested 

on the material. 

The use of such technology in teaching training programs will effectively 

enhance the quality of teaching. A well-designed teacher training program is 

essential to meet the demand of today's teachers who want to learn to use ICT 

effectively for their teaching. It is thus important for teacher educators and policy 

makers to understand the factors influencing the effectiveness and cost-

effectiveness of various approaches to the use of ICTs in teacher training in order 

to make such changes feasible for all training strategiescan be detected 

appropriately. So, if ICT is used in the teaching-learning programs by the institute 
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conducting the teaching-learning program, then our teaching-learning process will 

be very smooth and understandable for all types of students of our country. 

Finally, more attention should be paid to the specific roles of ICTs, which include 

offering multimedia simulations of good teaching practices, providing 

personalized training courses, helping to overcome teacher alienation, providing 

individual teachers with access to a larger learning community on an ongoing 

basis. linking and promoting teachers as teacher support. There is a need to 

explore the intended as well as unintended consequences of the use of ICT for 

teacher professional development. 

 

B. Suggestion 

Based on the findings of this study, there are some recommendations that 

are potentially useful for practitioners of TEFL such as teachers, curriculum 

developers, and future research. Firstly, for classroom practice, the English 

teachers are suggested to develop students‘ interest in learning English especially 

in using some of the ICT tools. Thus, in the process of teaching, teachers must be 

ready and prepared themselves to teach in the class. When teachers are well 

prepared, teachers can give their best performance while teaching. Therefore, 

teachers also need to know some methods, techniques and strategies to engage 

students to be ready and focus in the process of learning.  

Considering the study ―the use of Information communication and 

Technology (ICT) in Teaching English: A case study at Rural Private Islamic 

Junior High school in Rimba Melintang‖, the researcher would like to give some 

suggestion as follows: 
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The researcher found that the teachers of Private Islamic Junior High 

school in Rimba Melintang who teach English using Information and 

Communication Technology (ICT) do well, However, the researcher found that 

teachers need to be more variable in teaching using ICT in order for learners to be 

more engaged and enthusiastic. Moreover, the students' ability also improved. 

Meanwhile, for the curriculum developers, it is recommended to do need 

analysis before formulating and revising English curriculum. The school‘s 

priciple and curriculum must be revised and improve the learning style based on 

Merdeka Curriculum that is focusing on the students‘ centre and looking forward 

to the students‘ interest and need. Therefore, the teachers are able to develop 

teaching materials based on the need of the students.  Then, the school must 

provide the technology in order to support the teachers in doing their activities in 

teaching the students to make the class more comfortable and increase the 

students‘ interest in learning.  

Other researchers are expected to be used this research as a consideration 

for the next researchers in doing the same research with different object or can be 

used as a fresh Information in doing same research in others place. 
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