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Harun Al Rasyid (2024) : STUDENTS’  AWARENESS OF 

READING STRATEGIES IN 

ELEVENTH GRADE AT MA 

HIDAYATUL MA’RIFIYAH 

 

This research aims to determine the level of awareness of class XI MA 

HIDAYATUL MA'RIFIYAH students regarding the reading strategies they use. 

The classification of strategies used by researchers to measure students' level of 

awareness is the Mokhtari and Sheorey instrument. This research design is 

quantitative descriptive. Researchers used a total sampling technique. Samples were 

taken from the total population, namely 46 people. In collecting data, researchers 

used a questionnaire to measure students' level of awareness of the reading 

strategies they used. The questionnaire used consists of 15 questions with 3 

classifications, namely Global Reading Strategies, Problem Solving Reading 

Strategies, and Support Reading Strategies. In the findings related that Support 

Reading Strategies is in the first position that is most widely used with a mean value 

of 4.168, then the second position for using reading strategies is Problem Solving 

Reading Strategies (PROB) with a mean value of 4.042, and the last position for 

using reading strategies is Global Reading Strategies (GLOB) with a mean value of 

3.928. The conclusion highlights that there are still students who answer neutrally. 
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Harun Al Rasyid (2024) : KESADARAN SISWA TERHADAP 

STRATEGI MEMBACA DI KELAS 

XI MA HIDAYATUL 

MA’RIFIYAH 

Penelitian ini bertujuan untuk mengetahui tingkat kesadaran siswa kelas XI MA 

HIDAYATUL MA'RIFIYAH mengenai strategi membaca yang digunakan. 

Klasifikasi strategi yang digunakan peneliti untuk mengukur tingkat kesadaran 

siswa adalah instrumen Mokhtari dan Sheorey. Desain penelitian ini adalah 

deskriptif kuantitatif. Peneliti menggunakan teknik total sampling. Sampel diambil 

dari jumlah populasi yaitu 46 orang. Dalam mengumpulkan data, peneliti 

menggunakan kuesioner untuk mengukur tingkat kesadaran siswa terhadap strategi 

membaca yang mereka gunakan. Kuesioner yang digunakan terdiri dari 15 

pertanyaan dengan 3 klasifikasi yaitu Global Reading Strategies, Problem Solving 

Reading Strategies, dan Support Reading Strategies. Pada temuan terkait Strategi 

Support Reading menempati posisi pertama yang paling banyak digunakan dengan 

nilai mean sebesar 4,168, kemudian posisi kedua penggunaan strategi membaca 

adalah Problem Solving Reading Strategies (PROB) dengan nilai mean sebesar 

4,042, dan Posisi terakhir penggunaan strategi membaca adalah Global Reading 

Strategies (GLOB) dengan nilai mean sebesar 3,928. Kesimpulannya menyoroti 

bahwa masih ada siswa yang menjawab netral. 

 

 

 

 

 

 

ABSTRAK 



 viii 

الرشيد الحادي  2024)  ،هارون  الصف  في  القراءة  باستراتيجيات  الطلاب  وعي   :)
 الثانوية الإسلامية  عشر في مدرسة هداية المعرفة

ب الصف الحادي عشر في مدرسة هداية  يهدف هذا البحث إلى تحديد مستوى وعي طلا
فيما يتعلق باستراتيجيات القراءة التي يستخدمونها. إن تصنيف  الثانوية الإسلامية    المعرفة

الطلا وعي  مستوى  لقياس  الباحث  يستخدمها  التي  مختاري  الاستراتيجيات  أداة  هو  ب 
وشوري. يعتبر تصميم هذا البحث وصفيا كميا. استخدم الباحث أسلوب العينة الكلية.  

عددهم   والبالغ  السكان  إجمالي  من  العينات  أخذ  البيانات،    46تم  جمع  وفي  شخصا. 
الطلا وعي  مستوى  لقياس  استبيانا  الباحث  التي  استخدم  القراءة  باستراتيجيات  ب 

  ة وهي استراتيجي  تصنيفات   3سؤالاً مع    15يستخدمونها. يتكون الاستبيان المستخدم من  
واستراتيجي الشاملة،  واستراتيجي  ةالقراءة  القراءة،  في  المشكلات  وفي   ةحل  القراءة.  دعم 

النتائج المتعلقة بأن استراتيجيات دعم القراءة تأتي في المرتبة الأولى من حيث الاستخدام 
ءة القرا  استراتيجيات   استخدام  حيث  من  الثانية  المرتبة   في  تأتي  ث   ،4.168  قيمةبمتوسط  
 استراتيجية  لاستخدام  الأخير  المركز  أما   ،4.042  قيمة حل المشكلات بمتوسط    ةاستراتيجي

  هناك   أن  الاستنتاج  ويؤكد.  3.928  قيمةبمتوسط    العالمية  القراءة  استراتيجية  فهو  القراءة
  .محايد بشكل يجيبون  ما زالوا طلاباً 

 ملخص
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CHAPTER I 

INTRODUCTION 

A. Background of the problem 

Reading is one of the crucial academic language skills in English, as 

well as listening, speaking, and writing. It is very important for students in 

all stages from Elementary to Senior High School to comprehend the 

reading for certain purposes. Reading is important because it develops the 

mind, understanding the written word is one way the mind grows in its 

ability. Through reading, we can get more information, knowledge, and 

enjoyment and solve problems from what we see like symbols and also text.

  

In order to comprehend reading material, students need to be 

familiar with effective reading strategies. According to Oxford (1990), 

reading strategies are crucial for language learning as they are active and 

independent tools that aid in the development of communicative 

competence. These strategies are specific actions that make learning easier, 

faster, more enjoyable, and more independent, as well as making it easier to 

transfer knowledge to new situations. Successful learners are aware of these 

strategies, understand why they use them, and use them more frequently 

than less successful readers. 

Petrus and Shah (2020) suggest that employing effective reading 

strategies can help alleviate learners' reading anxiety. When students are 
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familiar with and utilize appropriate reading strategies, they are 

better equipped to tackle reading comprehension questions with confidence. 

Implementing good reading strategies is crucial for enhancing students' 

reading comprehension skills and deepening their understanding of the text. 

 When students encounter unfamiliar texts in class, some may 

experience frustration due to an incomplete understanding of the content. 

Additionally, unfamiliarity with the topic can lead to confusion. Employing 

effective reading strategies is crucial in aiding students' comprehension and 

optimizing their use of time. Shah (2020) emphasizes the significance of 

utilizing suitable reading strategies to alleviate anxiety and improve 

performance in English examinations, which serve as indicators of language 

proficiency. Addressing reading challenges through strategic approaches is 

essential, particularly in mitigating anxiety, a common obstacle encountered 

by students. 

In the initial observations conducted at MA Hidayatul Ma'rifiyah, 

specifically among the students in class XI, it was noted that 15 out of 21 

students who were tasked with reading did not demonstrate a 

comprehensive understanding of the text. Furthermore, when requested to 

provide an explanation of the material they had read, they exhibited signs of 

confusion and an inability to grasp the content. 

 In Jobo (2023) research it was proven that low motivation is also a 

problem in students' reading strategies. Based on the explanation above, the 

researcher is interested in pointing out the problem in a research entitled: 
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STUDENTS’  AWARENESS OF READING STRATEGIES IN 

ELEVENTH GRADE AT MA HIDAYATUL MA’RIFIYAH. 

B. Identification of the problem 

Based on the background and phenomena above, the problem of this 

research are some of the students have difficult when they reading in English 

learning. They were lacks of vocabulary, not confident to reading English, 

not understanding in reading. 

C. Limitation of the Problem  

Based on the problem identification above, it is clear that there are 

several problems that occurred in this research. To solve the problem above, 

researchers must limit the problem to be more specific. So, in this study, 

researchers focused on examining students' awareness of the reading 

strategies used which consist of three classifications according to Mokhtari 

and Sheorey (2002), namely Global Reading Strategies (GLOB), Problem 

Solving Strategies (PROB), and Support Reading Strategies (SUP ) in 

learning English in the eleventh grade of Madrasah Aliyah Hidayatul 

Ma'rifiyah. 

D. Formulation of the problem 

The researcher formulated the researcher: 

How aware are students of the reading strategies in eleventh grade at 

Madrasah Aliyah Hidayatul Ma’rifiyah?  

 

E. The objective of the problem 
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 Based on the research  question above, this research aims to: 

To describe How aware are students of the reading strategies in eleventh 

grade at Madrasah Aliyah Hidayatul Ma’rifiyah. 

F. The significance of the study  

The result of this study are expected to provide a significant 

contribution in both theoretical and practical. Theoretically, Reading 

strategies are techniques or conscious actions taken to improve 

understanding and solve difficulties encountered in reading (Lien, 2011).  

With the right reading strategy can improve understanding in reading the 

text being read. After getting the ideas, the student will easier to comprehend 

what they read.  

Practically, the result of this research can be used as a reference in 

awareness of reading strategies to improving the students’ reading 

comprehend of the text. This research findings are expected to be useful and 

valuable, especially for students and teachers of English learning at eleventh 

grade for their future learning process. Hopefully, this research can also use 

to be additional information for the other researchers who wants conduct 

further research on the related field. 

G. Definition of the term 

To avoid misunderstanding the title and content of this  research, the 

researcher explains the terms used in this research, as follows: 

Being aware of reading strategies involves understanding the 

processes used to extract meaning from texts, as well as recognizing the 
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structures and conventions that different texts follow. This level of 

awareness is referred to as metacognition, which essentially means 

"knowing about knowing." It emphasizes the importance of reflecting on 

one's own reading processes and strategies to enhance comprehension and 

learning. Reading strategies are essential techniques for enhancing 

comprehension and addressing challenges encountered during the reading 

process. These strategies serve both as reflections and solutions to assist 

readers in constructing meaning effectively. They represent intentional 

actions that readers employ to successfully navigate reading tasks. 

Additionally, it is vital for second-language readers to develop awareness of 

their comprehension processes while reading. 
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CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Framework 

1. Reading  

Reading is one of the four essential language skills that 

students must master to understand texts effectively. According to 

Sachran et al. (2022), reading is a fundamental skill in learning 

English, as it enables students to acquire new information and 

knowledge.  

Snow (2002) outlines that reading involves three interrelated 

elements: the reader, the text, and the reading task, all situated within 

a broader sociocultural context. To comprehend a text, a reader 

needs a variety of abilities, such as attention, memory, and 

inferencing skills, along with motivation, which includes reading 

goals and personal interest. Additionally, the reader must possess 

relevant knowledge, including domain-specific and linguistic 

knowledge. These factors are influenced by the specific texts and the 

activities in which the reader engages.  

Furthermore, Patel and Jain (2008) define reading as the 

understanding of printed words, or written symbols. Reading not 

only enhances life skills but also broadens our knowledge base. In 

essence, it helps individuals gather information through the meaning 

conveyed in their reading material.Johnson (2008) further 
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stated that reading is the practice of using text to create 

meaning. Also Haris and Sipay (1980), reading can be interpreted as 

an attitude of responding with a meaning that is in accordance with 

printed or written verbal symbols. Reading can also be considered 

as an act of responding to what has been read.  

The researcher asserts that reading is a vital skill that is 

essential for both educational success and effective functioning in 

everyday life. By engaging with written material, students can 

acquire valuable information from the text. Moreover, reading 

encompasses the process of comprehensively understanding the 

words and sentences presented. 

2. Reading Strategies 

According to Lien and Chuan (2011), Reading strategies are 

techniques or conscious actions taken to improve understanding and 

solve difficulties encountered in reading. Then, according to Petrus 

and Shah (2020), Reading strategies can be a medium that eases 

learners reading anxiety because when the learners are familiar with 

and employ suitable reading strategies, they will be able to answer 

questions related to reading comprehension with ease. Reading 

strategies can be concluded as problem-solving and reducing 

reading anxiety for students.  

Here are some expert opinions on reading strategies. 

According to Chamot and O'Malley (1996), there are three types of 
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strategies: Metacognitive Strategies, Cognitive Strategies, and 

Social or Affective Strategies. Additionally, Oxford, as cited in 

Marzuki (2018:2), identifies two kinds of learning strategies that can 

also be applied to reading: Direct Strategies and Indirect Strategies. 

According to Zhang and Ghou (2019), there are two main 

strategies for reading: cognitive strategies and metacognitive 

strategies. Cognitive strategies involve activities such as making 

predictions, translating text, summarizing information, linking new 

knowledge with prior experiences, applying grammar rules, and 

inferring meaning from context.  

On the other hand, metacognitive strategies focus on self-

management and self-regulation during reading activities. These 

strategies include recognizing previously known material, 

maintaining attention, exploring language learning, organizing tasks, 

setting goals and objectives, identifying the purpose of a task, 

planning for language activities, seeking out practice opportunities, 

and engaging in self-monitoring and self-evaluation. 

Specifically, the cognitive strategies for reading include 

repeating information, quickly grasping the main idea through 

skimming and scanning, utilizing resources for communication, 

reasoning deductively, analyzing expressions, contrasting ideas, 

translating, transferring knowledge, taking notes, summarizing 

content, and highlighting key points. 
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 The researchers focused on examining students' awareness 

of the reading strategies used which consist of three classifications 

according to Mokhtari and Sheorey (2002); Global Reading 

Strategies (GLOB), Problem Solving Reading Strategies (PROB), 

and Support Reading Strategies (SUP). 

The first category, Global Reading Strategies (GLOB), 

emphasizes the importance of planning and managing 

comprehension while reading. These strategies are intentional and 

involve techniques that allow learners to effectively monitor and 

guide their reading process. Key practices in this category include: 

establishing a clear purpose for reading, previewing the text to 

assess its structure and length, and utilizing typographical elements 

such as bold or italicized text, tables, and figures to highlight 

essential information. The five specific strategies identified are: 1) 

Having a purpose in mind when reading; 2) Previewing the text to 

gain an overview; 3) Verifying that the content aligns with one's 

reading objectives; 4) Employing typographical aids to identify key 

details; and 5) Critically analyzing and evaluating the information 

presented. 

The second category, Problem Solving Reading Strategies 

(PROB), is designed to address challenges encountered during 

reading. These strategies empower the reader to overcome 

difficulties in comprehension. Techniques include re-reading for 
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clarity, taking pauses to reflect on the material, and revisiting 

sections where focus may have waned. The five strategies in this 

category are: 1) Regaining focus when distracted; 2) Modifying 

reading pace according to the material; 3) Periodically stopping to 

contemplate the content; 4) Re-reading for enhanced understanding; 

and 5) Inferring the meanings of unfamiliar words or phrases. 

The third category, Support Reading Strategies (SUP), 

primarily encompasses the use of external resources, note-taking, 

and other practical approaches to reinforce comprehension. These 

functional strategies enable readers to maintain engagement with 

the text. The five items in this category are: 1) Taking notes while 

reading; 2) Reading aloud to facilitate understanding; 3) Engaging 

in discussions with others to verify comprehension; 4) Underlining 

or highlighting critical information in the text; and 5) Utilizing 

reference materials, such as dictionaries, to aid in reading 

comprehension.  

By employing these strategies, readers can enhance their 

reading efficiency and comprehension across various texts.
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3. Reading strategy in reading comprehension  

According to Suzanne (2015) Reading strategies when the 

reading process is started by looking at the text at glance, then pay 

attention to the picture or table (if available), and read the title, 

Usually, each student has their own style and strategy when reading 

because each student has different abilities. 

In Choosri (2020) The findings of this research indicate that 

reading strategies have a big impact on students' reading 

comprehension abilities. Students have stated that skimming, 

scanning, making predictions and questioning strategies have helped 

students' reading comprehension. This reinforces that reading 

strategies have a very significant influence on reading comprehension. 

The same thing has also been proven through research Zare 

and Othman (2013) The findings of this research indicate that 

significant correlation between the use of strategies and reading 

comprehension achievement highlights the importance of strategy 

use in the process of language learning. It is of great importance to 

train the language learners to employ the appropriate strategies and 

use them as frequently as possible. These strategies can lead the 

reader towards a new understanding of reading and help him/her to 

comprehend the message of the written text and communicate with 

the author properly. 
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In reading comprehension, the process is not just an ordinary 

activity because we have to develop our knowledge to get 

information. According to Snow (2002) stated that reading 

comprehension as the process of simultaneously extracting and 

constructing meaning through interaction and involvement with 

written language. We use the words extracting and constructing to 

emphasize both the importance and the insufficiency of the text as a 

determinant of reading comprehension. Therefore, good and precise 

understanding will guide readers to understand what is conveyed in 

the text. 

So based on the explanation above, reading strategies in 

reading comprehension is very important because it can influence 

students' comprehension in reading a text. Good strategy produces 

good comprehension. 
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B. The relevant reseacrh 

There are some previous which are relevant to this study: 

First, Aziz, etc (2011) did the research about The Reading Strategies 

Awareness among English as a Second Language (ESL) Learners in 

Malaysia’s University. In this reseacrh, concludes that learners are aware of 

some reading strategies which they use when reading academic materials. 

Their level of awareness may differ since they do not know that they perceive 

certain strategy unless someone tells them about it. Their preference to 

certain strategy is due to their ability to read and understand the materials 

and to know the purpose of doing so. Data indicate that a lower level of 

awareness and strategy use would be related to the low ability readers. 

Contrastively would be the high-ability readers who can easily identify 

themselves with a variety reading strategies. Instances of higher level usage 

strategies are re-reading, main ideas detection, meaning-analysis through 

context. The students used mainly problem-solving strategies that involve 

using their concentration while reading and monitoring one’s 

comprehension. This shows that learners are more concerned about the text 

comprehension because this may somehow, helps them answering the 

reading comprehension questions better.  

Second, Munsakorn (2012) did the research about Awareness of 

Reading Strategies among EFL Learners at Bangkok University. In this 

research, These findings point to a need to instill an awareness of reading 

strategies among science/social science students regardless of the length of 
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their English learning experience. Realizing the advantages of reading 

strategies and putting them into actual use would enable students to 

acknowledge the need for and importance of reading comprehension skills. 

It should be stressed that the relevance of improving the reading 

comprehension skills of learners is for them to achieve enhanced 

performance in their daily academic tasks.  

Third, Sheikh (2019) did the research about Metacognitive 

Awareness of Reading Strategies, Reading Practices and Academic 

Attainments of University Students. In this research showed Metacognitive 

Awareness of Reading Strategies significantly predicts academic attainments 

of university students. The findings suggest that conducting workshops or 

training sessions for promoting MARS may be helpful to enhance students’ 

concentration towards the reading process that may affect their learning. 

Fourth, Ahmadi,etc. (2013) did the research about The Importance of 

Metacognitive Reading Strategy Awareness in Reading Comprehension. 

Metacognitive reading strategy awareness plays a significant role in reading 

comprehension and educational process. In spite of its importance, 

metacognitive strategy has long been the ignored skill in English language 

teaching, research, learning, and assessment. This lack of good 

metacognitive reading strategy skill is exacerbated by the central role of 

reading comprehension in education success. Findings based on the review 

of the literature along with analysis of the data are of great significance and 

can be advantageous to improve EFL learners' metacognitive reading 
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comprehension skill. Metacognitive reading comprehension skill has a 

positive effect on learning a second language and learners can gain the skills 

they need for effective communication in English.  

Fifth, Anjomshooa (2012) did the research about The Influences of 

Metacognitive Awareness on Reading Comprehension in Iranian English 

Undergraduate students in Kerman, Iran. The results of Pearson Correlation 

analyses showed a significant moderate positive relationship between 

metacognitive awareness and reading comprehension (r= -0.416, p<.01) 

where students who asserted using effective reading strategies also appeared 

to achieve higher reading abilities. Results confirm that being aware of 

reading metacognitive strategy considerably affects reading comprehension. 

The findings suggest that the students who are aware of a range of efficient 

reading strategies can significantly enhance their reading ability. The final 

conclusions of the paper include a discussion about pedagogical implications 

of the results.  
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Operational concept is a concept as a guideline used to avoid 

misunderstandings in scientific research and must be interpreted into certain 

words so that it is easily measured. In  this research focused on examining 

students' awareness of the reading strategies used which consist of three 

classifications according to Mokhtari and Sheorey (2002), 

1) Global Reading Strategies (GLOB)  

2) Problem Solving Strategies (PROB)  

3) Support Reading Strategies (SUP)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

C. Operational Concept 
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CHAPTER III 

RESEARCH METHOD 

A. The Research Design 

This research is a quantitative method. The form of formulation used 

in research is a descriptive formulation which includes a form of problem 

formulation in quantitative research. According to Sugiyono (2012) 

Descriptive Problem Formulation is a problem formulation that concerns 

questions about independent variables, whether only one variable or more.  

This study investigated in quantitative research design. Quantitative 

research can be defined as the explanation of phenomena by gathering the 

numerical data and analyzing by using mathematical based methods in 

particular statistics. The researcher used questionnaire survey to measure 

students’ strategies in reading. The tool that utilized in this research was 

SORS questionnaire by Mocthari and Sheorey (2002). 

According to Sugiyono (2013) Quantitative research is research with 

research data in the form of numbers and statistical analysis. Quantitative 

methods emphasize objective measurement and statistical, mathematical, or 

numerical analysis of data collected through opinion polls, questionnaires, 

and surveys, or by manipulating pre-existing statistical data using 

computational techniques. In this way, this research aims to find the levels 

of existing variables. This research is non-experimental research, so there is 

no hypothesis testing. This research presents the percentage of 
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student awareness using a closed questionnaire as a data collection 

tool and presents graphs as research results. 

B. Time and Location of the Research 

This research on December in the Academic Year of 2023/2024. The 

location of the research at MA Hidayatul Ma’rifiyah which is located at 

Maharaja Indra Street, Pelalawan Regency, Riau. 

C. Subject and Object of the Research 

The subject of this research is the eleventh grade students of MA 

Hidayatul Ma’rifiyah. The object of the research is Students’ awareness of 

reading strategy. 

D. Population and Sample 

1. Population of the research 

According to Sugiyono (2013) The population is the 

generalization area which consists of objects/subjects that have 

certain qualities and characteristics determined by the researcher to 

be studied and then conclusions drawn. According to Ary et al. 

(2010), the population those people about whom you wish to learn 

something. So, the population is people about whom you wish to 

learn something that have certain qualities and characteristics for the 

research. The population of this research is the eleventh grade of MA 

Hidayatul Ma'rifiyah.  The population will divide into two classes. 

The table below shows all the population. 
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Table III.I 

The Population of the eleventh grade student’s MA Hidayatul Ma’rifiyah 

No Class Number of Students 

1 XI.A 22 

2 XI.B 24 

Total 46 

  

2. Sample of the research 

According to Sugiyono (2013), the appropriate number of 

sample members depends on the desired level of accuracy or error, 

with researchers aiming for a minimal level of both. In this case, the 

researcher employed a total sampling method. Total sampling, as 

defined by Sugiyono (2013), is a technique in which all members of 

the population are included as samples. Below is the sample table that 

the researcher will use for the eleventh-grade students at MA 

Hidayatul Ma'rifiyah. 
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Table III.2  The Sample of the Eleventh grade student’s MA Hidayatul 

Ma’rifiyah 

No Class Number of Students 

1 XI.A 22 

2 XI.B 24 

Total 46 

 

E. Technique data collection 

The Data Collecting data is one of the most crucial parts in a research. 

Pertaining to Arikunto (2013) instrument of the research as a tool or facility 

that the researcher uses to collect data in order to make the research process 

easier and get the better result, accurate, complete, methodical, and easy to 

evaluate. 

1. Quesionnaire 

Arikunto (2013) said, "A questionnaire is several written 

questions used to obtain information from the respondent about his 

personality or something he knows". In addition, according to 

Margono, "the questionnaire" is a collection tool information by 

conveying several written questions to be answered in writing and 

also by the respondent. In this study, statements in the questionnaire 

were written in English which were translated into Indonesian to 

make it easier for respondents to answer questions. the researcher 
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used for strategies use the questionnaire of Survey of Reading 

Strategies (SORS) was used to collect the data related to reading 

strategy, the questionnaire purposed by Mocthari and Sheorey 

(2002). The questionnaire consists of a series of statements about the 

students’ behavior and feelings that they must be answered. 

SORS used to measure reading strategies among students 

learn English in general. SORS consist 15 question, The 

questionnaire concepts divide into three classification such as; Global 

Reading Strategies(GLOB), Problem Solving Strategies(PROB), and 

Support Reading Strategies (SUP). 

Table III.3 Blueprint of Survey of Reading Strategies (SORS) 

 

Likert scale is a research scale used to measure attitudes and 

opinions. According to Sugiyono (2013), The answers to each 

instrument item using a Likert scale have a gradation from very 

positive to very negative, starting from "Strongly Agree" to "Strongly 

Disagree" with 5-1 Points.  

 

Table III.4 Likert Scale According to Sugiyono (2013) 

Global Reading Strategies (GLOB) 1, 4, 10, 11, 14 

Problem Solving Reading 

Strategies (PROB) 

5, 7, 9, 12, 15 

Support Reading Strategies  (SUP) 2, 3, 6, 8, 13 
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F. Technique of  data analysis 

Data analysis is needed to answer research questions and Data 

collected then will analyze by using SPSS. The analytical procedure is an 

attempt to find answers to formulations and things obtained in the research. 

The purpose of deep analysis in this research is to limit the findings so that 

it becomes data that is orderly, structured, and more meaningful. In this 

research, the method of data analysis used is :  

1) Descriptive statistic analysis 

According to Sugiyono (2013:147) Descriptive statistics are 

statistics that are used to analyze data by describing or describing the 

data that has been collected as it is without intending to make general 

conclusions or generalizations. To interpret the data descriptively, the 

researcher calculates individual student scores from the 

questionnaire.  

The data collected from the 46 respondents were computed 

and analyzed using the SPSS 11. Individual scores from the 

Strongly Degree 5 

Agree 4 

Neither 3 

Disagree 2 

Strongly Disagree 1 
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questionnaire that were grouped together according to their sub-scale 

category namely the Global Reading Strategies (GLOB), Problem 

Solving Strategies (PROB) and Support Strategies (SUP) were 

recorded and added up to obtain the total score for the entire 

instruments. The statistical procedures used in this study were the 

descriptive statistics – mean and mode scores and also frequency and 

percentage.  

The overall means for each sub-scale are categorized as below:  

High – (mean of 3.5 or higher)  

Moderate – (mean of 2.5 to 3.4)  

Low – (mean of 2.4 or lower) 

The scores obtained should be interpreted using the high, moderated, 

and low usage designations included on the scoring sheet that 

accompanies the instrument. 

Likert scale formula: T x Pn = Total Score 

Description: 

T : The total number of respondent who voted  

Pn : Likert scale score numbers selection 

Total score :The sum of the result of each T x Pn 

And then, to get the highest and lowest scores you can use the following 

formula: 
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Maximum score = number of respondent x highest Likert scale 

Minimum score  = number of respondent x lowest Likert scale 

Meanwhile, to find the required percentage, the following formula is needed: 

Indeks (%) =  Total score x 100 

Maximum score 

Table III.5 

Rating Interval adopted from Pranatawijaya et al (2019) 

Option Percentage 

Strongly Disagree 0% - 19.99% 

Disagree 20% - 39.99% 

Undecided 40% - 59.99% 

Agree 60% - 79.99% 

Strongly Agree 80% - 100% 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

In conclusion, this research has provided a description of the 

awareness in reading strategies used by students. Each student has 

their own way of understanding the academic reading given. Of 

the three strategies used, namely; Global Reading Strategies, 

Problem Solving Reading Strategies, and Supportive Reading 

Strategies. So Support Reading Strategies occupies the first 

position that is most widely used with a mean value of 4.168, then 

the second position for using reading strategies is Problem 

Solving Reading Strategies (PROB) with a mean value of 4.042 

and the last position for using reading strategies is Global Reading 

Strategies (GLOB) with the mean value is 3.928. 

The findings highlight that there are still students who answer 

neutrally. This shows that students are still confused about what 

they should do when understanding the academic text provided. 

Teachers also need to encourage and explain how important 

reading strategies are in understanding the text, so that students 

are more focused and more systematic in understanding the text. 
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Apart from that, with strategies that are right on target and 

appropriate, learning English will be easier for students to 

understand the text provided. 

B. Suggestion 

There are several suggestions that researchers would like to 

convey to readers, namely: 

1. For teachers, especially English teachers, They can teach 

reading strategies in class which can be used as an alternative for 

learning English language skills, especially reading, in order to 

accelerate student learning and optimize student understanding in 

reading academic texts at school. 

2.  For students, This technique can be adapted to each 

student's reading characteristics. If students know what strategies 

are appropriate for each of them, then students can more easily 

understand the purpose of the text they are reading. 

3.  For future researchers, it is hoped that this research can 

become an additional reference in further research. Apart from 

that, it is hoped that this research can be developed and used with 

other abilities in English. 
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