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) \Qllls ’ﬁamngsnh (2024): The Correlation Between Students' Reading Anxiety
§ g X and Reading Comprehension of the Fourth Semester
3 g ° at English Education Department of UIN SUSKA
2a 2 RIAU.
£d ®
o é SThe purpose of this study was to determine the correlation between reading
%ag-xiety—and reading comprehension of fourth semester students in the English

@ Iglucatfon Department of UIN SUSKA RIAU. The design of this study was a
=) c§rrela§>n study. And 124 students who were the population consisted of 4 classes.
'-'Igle res€archer took a random sample from all classes totaling 24 students as a sample
uSing the simple random sampling method. The research instruments were a reading
Ecompr@ension test and a FLRAS questionnaire. The reading comprehension test
< consisted of 20 items. Furthermore, a questionnaire developed by Saito, Horwitz and
zGarza %299) was used to measure reading anxiety containing 20 items. Pearson
s product-moment was used to determine the correlation between variables. The results
gof the glalysis showed that the percentage of students' reading anxiety was 57% and
o'the average score of students' comprehension was 45.63 and there was a significant
2.correlation between reading anxiety and reading comprehension of fourth semester
3 students in the English Education Department of UIN SUSKA RIAU. It means that
B Ho, is rejected and H, is accepted with a strong correlation category.
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ABSTRAK

ianingsih., (2024): “Korelasi Antara Kecemasan Membaca dan
Pemahaman Membaca Mahasiswa Semester Empat
di Jursan Pendidkan Bahasa Inggris UIN SUSKA
RIAU.”

§>IBH
e}1did YL O

FJujuan dari penelitian ini adalah untuk mengetahui korelasi antara kecemasan
mbaea dengan pemahaman membaca mahasiswa semester empat di jursan
ndidkan bahasa inggris UIN SUSKA RIAU. Desain penelitian ini adalah penelitian
orelasi- Dari 124 mahasiswa yang merupakan populasi terdiri dari 4 kelas. Peneliti
Sn&nga@oil sample secara acak dari semua kelas yang berjumlah 24 mahasiswa
gs«a)agayjsample dengan metode simple random sampling. Instrumen penelitian ini
@ adalah %es pemahaman membaca dan kuesioner FLRAS. Tes pemahaman membaca
g terdiri dari 20 item. Selanjutnya, kuesioner yang dikembangkan oleh Saito, Horwitz
Q;:S—dan Garza (1999) digunakan untuk mengukur kecemasan membaca yang berisi 20
Zitem. Péhrson product-moment digunakan untuk mengetahui korelasi antar variabel.
~Hasil amalisis menunjukkan bahwa presentase kecemasan membaca mahasiswa adalah
557% dan skor rata-rata pemahaman mahasiswa adalah 45,63 dan terdapat korelasi
Syang signifikan antara kecemasan membaca dengan pemahaman membaca mahasiswa
semester empat di jurusan Pendiidkan Bahasa Inggris UIN SUSKA RIAU. Hal ini
artinya Ho ditolak dan H, diterima dengan kategori korelasinya kuat.
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CHAPTER 1

INTRODUCTION

A. _Background of the Problem

Reading is an activity that can make a person can increase new

n H!I!%Bld!o ABH @

kno%Vledge or information. In the English learning process, we can understand

reag?ng as a language skill that has an important function and must be mastered by
w
students. This is because it can encourage students to activities to assist them in

uncﬁt?rstanding reading and familiarizing students so that they can read efficiently.

c
In addition, reading comprehension is an inference action from written text based

on complex processes from various sources of information related to one another
(Spiro, Bruce & Brewer, 2017; Rosenshine, 2017).

Reading comprehension is the process of building meaning as a result of
the merging of content and text messages with the knowledge and skills possessed

by the reader during the interaction of reading text (Compton & Pearson (2016).
w

-
In &ddition, according Wolley (2011), reading comprehension is the process of
o
maEe definition out of text. The aims, therefore, is not to understand the meaning

=
of individual words and phrases, but to have a extensive understanding of what the

c

texPdefine. By understanding the text, the reader can understand the meaning of
<

(g°]
the Fext.
Li:

~ However, in reality, reading is considered a difficult skill for English
Lo =

stug(gnts. In general, students have several problems in reading English texts, this

-

js¥]
can=be caused by lack of mastery of vocabulary, has low motivation, has high
w

e
anxfety, and has a very limited background of knowledge (Sari, 2017). Meanwhile

nery wisey j
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based on observations made by researchers, most of the 4" semester students
mafdring in English at the University of Sultan Syarif Kasim Riau University had
B

a ﬂgh enough anxiety when reading English texts. This can be seen when

(@]
students are asked to read English texts in their class they feel nervous and even

—

Q
feek scared. Because of that anxiety, students have difficulty understanding the

tex;T_;'they read.
=

= Anxiety is included in affective concepts that are known as important

o . . . : ..
facters in learning foreign languages Because anxiety has negative influence on
w

= y .
leamers’ self-esteem, confidence, communication competence and exams. It

A
makgs learners shy and afraid in foreign language class because they are afraid of
c

making mistakes in speaking, writing and reading.

Anxiety can be defined as an unstable emotional state, where students
feel like uncomfortable, worried, fear and tense (Spielberger, 1976). This was
found not only in English language skills, but in certain situations also someone
can feel it. Simply put, anxiety is a kind of fear that can cause students to have bad

or rclggative feelings in learning English. That happens because we are doubtful

o s . . :
abogt the abilities we have when doing certain tasks and we are worried about our

sucEess after doing the task (Blicher, Feingold & Shany, 2017). So it can be
B8

narrowed again, that anxiety is a feeling of discomfort, nervousness, worry when
G,

stu%mts are in certain situations. For example when students are asked to read
(g°]

lonE_text in front of the class.

Anxiety is found to have a negative correlation in language learning

=
<
o
Lo o)
W
exper
e

ience, besides that the anxiety of the preparation is one of the main

e

detg‘ui;minants of students' achievements and success in language learning. This can

A

be g@en when students who have high anxiety, they cannot concentrate in the

nery wisey j
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learning process that results in failure in carrying out their duties. In accordance

witfPthe theory of affective filter hypothesis, namely learning functions as a filter
B

tha&-ﬁlters the amount of input into the student's brain. Here it can be seen that

(@]
students with high affective filters will reduce their intake, and vice versa students

D
withy low affective filters allow more input into the language acquisition device.

Thimeans that students with low anxiety are easier to understand the text of their
=

readzng and feel comfortable when asked to read the long text in the class,

compared to students who have a high level of anxiety. It might be students will

w

feegvery nervous, worried or even afraid when asked to read a long English text in
A

class (Krashen. S. 1982).
c
Reading comprehension is one of the essential skills in learning English
as a foreign language. However, the achievement of reading comprehension is
often influenced by various factors, one of which is reading anxiety. According to
existing theories, such as those proposed by Horwitz et al. (1986) and Harmer
(2001), there is a negative correlation between reading anxiety and reading

conclgrehension. This implies that the higher a person’s level of anxiety, the lower

-
o L
thegrability to understand a text.

g This phenomenon has been supported by several studies (Saeedeh
Beh?%'ooznia. 2012; Nunung. M., Primardiana. H. W., & Nurul. M, 2021;
Naz:carinasab, F., Nemati, A., & Mortahan, M. M. 2014; Aris. B., Hilaluddin. H.,
Kaé__aluddin. K & Nurlaela. N, 2018; Yasemin. K & Mehmet. K, 2016; Oktaviana,

<

N.,g;_)larmayanthi, V.Y. & Fitriani. D. 2019; Cabansag, J. N. 2013; Barzegar Reza,

S

Hadidi Effat. 2016), which indicate that reading anxiety can disrupt the cognitive
=~
pro%sses required for comprehension, such as concentration and the ability to

e
extffa_ct specific information. However, observations in the field reveal different
Lo o
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results. Preliminary findings suggest that some students who experience high

levéls of reading anxiety still achieve good scores in reading comprehension tests.
i

Thf;z.contradicts the theoretical assumption that reading anxiety always negatively

(@]
impacts comprehension ability.

E

To investigate this phenomenon, this study employs the Foreign

| W

Lar%uage Reading Anxiety Scale (FLRAS) to measure students’ levels of reading
anx%ty and a reading comprehension test to evaluate their understanding of texts.
Thg findings of this study are expected to provide new insights into the
w
rela;gonship between reading anxiety and reading comprehension in the context of
unigérsity students, particularly in learning English as a foreign language.
c
From the background above, the researcher are interested in conducting
further research on the impact of student anxiety and student reading
comprehension in this Thesis with the title The Correlation Between Reading

Anxiety and Reading Comprehension of the Fourth Semester Students' at

English Education Department UIN SUSKA Riau.

=

neny wisey jrredAg uejpng jo AJrsIaarupn umelsiuaw;s

roblem

Identification of the problem
Based on the background of the problem, the researcher identified
the problem as follows:
a. Students’ feel uncomfortable and confused when carrying out rading
activities

b. Students cannot determine detailed information from the text.
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c. Students do not understand what they read because of disappointment,
fear, and anxiety.
d. Students who have reading anxiety can understand the text (including

finding main ideas, detailed information, etc.)

Limitation of the problem

Based on the identification of the problems, many problems had
occurred to the students. The researcher needs to limit the problems of the
research in order to focus on the topic. In this case, the problems are limited
to reading anxiety and reading comprehension. Thus, in this research,
researcher only focuses on investigating the correlation between students’
reading anxiety and their reading comprehension at the fourth semester

students’ of English Education Department, UIN SUSKA RIAU.

Formulation of the problem

Research questions are formulated by researcher as follows:

a. How is the level of reading anxiety level among the fourth semester
students of English education, UIN SUSKA RIAU?

b. How is the level of reading comprehension among the fourth semester
students English education, UIN SUSKA RIAU?

c. Is there any significant correlation between students’ reading anxiety
and reading comprehension among the fourth semester of the English

education, UIN SUSKA RIAU?
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C. Objective and Significance of the Research
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The Objective of the Research

Based on the following formulation of the problem above, this

research is necessarily out in order to achieve the objectives as follows:

a.

To describe the level of reading anxiety among the fourth semester
students of English education, UIN SUSKA RIAU.

To describe the level of reading comprehension among the fourth
semester students of English education, UIN SUSKA RIAU.

To test the correlation between reading anxiety and reading
comprehension of the fourth semester students of English education,

UIN SUSKA RIAU.

Significance of the research

a.

Theoretical

The writer can retrieve a lot of information that can be very
usefull to enlarge knowledge, especially about students reading
anxiety and their reading comprehension.
Practical
1) To provide some information about correlation between
students’ reading anxiety and students’ reading comprehension, so

that students can improve their reading comprehension.

2)  To students and English teacher about their weakness when
facing reading anxiety, so that they will look for solutions to

overcome them.
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The title of the research is relevant with the researcher status as a student
of English Education Department.

The title of the research is not yet investigated by other previous
researchers.

The location of this research facilitates the researcher in conducting the

research.

finition of the term
Reading anxiety.

Reading anxiety is a feeling of anxiety that arises during the
process of reading a second language text (Horwitz, Saito & Garza, 1999).
In this research, focuses when students read second or foreign language
text they have difficulty understanding the contents of the context, they
may be frustrated and anxious when asked to read the text.

Reading comprehension

Snow (2002) defines reading comprehension as the process of
simultaneously extracting and constructing meaning through interaction
and involvement with written language. In this research, focuses on the
students’ reading comprehension which discuss about the students’

comprehension the text and get the information on the text.
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CHAPTER 11

LITERATURE REVIEW

heoretical Framework

. Reading comprehension

a. Definition of Reading Comprehension

According to Smith (2004, p. 12), comprehension is the
process of relating aspects of our surroundings, such as what we
read, to the knowledge, intentions, and expectations we already
have. Students wuse their background knowledge to make
connections with the world around them. It is undeniably the goal
of reading and learning to read.

Meanwhile, according to Duffy (2009, p. 14),
comprehension is at the center of reading because the purpose of
text is to convey information. It means that if students do not
understand what they are reading, they are not reading. They are
comprehending and reading when they understand and know the
meaning of the text. Reading comprehension was being defined as
an active thinking process in which a reader intentionally
constructs meaning in order to gain a better understanding of
concepts and information presented in a text (Westwood. 2008 p,
31). Similar to Grabe and Stoller (2013, p. 11), the capability to
comprehend and interpret information in a text. In order to
understand a text, students must process the meaning in their own
minds while taking into account what they read.

Reading comprehension, according to Klinger, Sharon, and
Alison (2007, p. 8), is a multicomponent, highly complex process
involving many interactions between readers and what they bring
to the text (previous knowledge, strategy use) as well as variables

related to the text itself (interest in text, understanding of text



D)

E’?

f
>

‘nery BYsng NiN Jelem Bueh ueBunuadsy ueyiBniaw sepn uediynBuad °q

‘nery eysng NN uizi eduey undede ymuaq wejep Ul sin} eA1ey yninjas neje ueibegas yeAueqiadwaw uep uejwnwnbuaw Buelse|iq ‘'z
‘yejesew niens uenefun neje )iy uesinuad ‘uelode| ueunsnAuad ‘yeiw) efiey uesinuad ‘uenieuad ‘ueyipipuad uebunuaday ynun eAuey uednnbuad e

NV VASNS NIN

&

&
)

%)

JJaquuns ueyingaAuswu uep ueywniueasusw edue) 1ul siny eAiey ynines neje ueibeqgas diynbusw Buele|q ‘|

Buepun-Buepun 1Bunpuing eidio eq

nelry eysng Nin Y!jlw eydioyey @

neny wisey jrreAg uejpng jo AJISIdAIU) dDTWE[S] 3}€)S

types). They also mentioned that the ultimate goals of
learning to read are meaning, learning, and pleasure. It means that
the foundation of reading comprehension is to comprehend the
text's information. The comprehension process itself by
constructing the meaning by involving students' prior knowledge

and then relating it to the text.

The Components of reading comprehension
According to King and Stanely in Nurdiana and Rizki
(2017) there are five components that may help students read
carefully:
1) Finding Factual Information
Students are generally prepared for factual information
questions that begin with Wh - question word.
2) Finding Main Idea
Recognizing the main idea of the paragraph is critical because
it not only helps you understand the paragraph on the first
reading but also helps you remember content later.
3) Finding Meaning of Vocabulary in Context
The reader may improve his or her ability to guess a word that
is unfamiliar to them.
4) Identifying Reference
Recognizing reference words and identifying the wod to which
they refer will aid the reader's comprehension of the reading
passage.
5) Making inference

The ability to read between the lines is required for inference.
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Snow (2002) divides reading comprehension into three
components: readers' comprehension, the text to be understood,
and the activities in it, of which comprehension is a part. Reader
intent is defined as the capacity, ability, knowledge, and
experiences one has while reading. Text can be saved as a soft file
or a hard file. Activities are being considered, which include
reading-related objectives, processes, and outcomes.

Levels of reading comprehension

According to Paris (2005, p. 76), there are three levels of
comprehension in reading. The first is decoding, which means
recognizing the meaning of the words and sentences in the reader's
mind. Second, at the level of analysis, propositions are
interconnected in a complex network known as the text's micro
structure. Third, the process of meaning construction extends
beyond the text. The reader incorporated this process into their
prior experiences and knowledge.

According to Sadoski (2004), there are three levels of
reading comprehension: literal, inferential, or interpretive, and
critical, applied, or appreciative. Word meaning is important in
literal comprehension. The level of inference or interpretation
involved in developing a mental model or a coherent image of a
situation. Critical comprehension entails assessing and judging the

text's worth.
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Based on the quotations above, there are several levels of
reading comprehension, such as decoding level, where students
recognize symbols to get literal meaning, which I believe is similar
to literal and surface level. Analysis, inferential, and deep levels
are also similar because they relate to the situation around the
reader. Construction level implies that the reader applies their prior
knowledge and experiences. The critical level allows for assessing

and judging the value.

The reading comprehension influence factors.

There are some factors that can influence students reading
comprehension. Background experience, language abilities,
thinking abilities, affection (interests and motivation, attitudes and
beliefs, and feelings), and reading purposes are some of the factors
identified as primary determinants of reading comprehension by
Larry A. Harris and Carl B. Smith (1980). Moreover, DeBoer and
Dallmann (1960), state some causes that makes students get
difficulties in comprehending reading text, those are:

1) Limited intelligence

2) Undesirable physical factors

3) Overemphasis on word recognition

4) Overemphasis on oral reading

5) Insufficient background for reading a selection

6) Failure to adjust reading technique to reading purpose and type

of reading material.
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7) Lack of appropriate teacher guidance.

The researcher summarizes that students or readers will
have difficulty comprehending reading text if they lack background
knowledge, have poor vocabulary mastery, or are curious to read a

text, and so on.

Reading Anxiety

a. Definition of anxiety

Reading anxiety is a type of anxiety related with reading in the
context of learning a foreign or second language. It is impossible to
explain reading anxiety without first clarifying anxiety (Horwitz, 1986).

Anxiety is a kind of human emotion that involves fear and
confusion, as well as anxiousness, frustration, and tension. (Brown,
2000; Sarason, 1988; Scovel, 1978; Spielberger, 1972). According to
(Horwitz, 2001; Spielberger, 1983); states, the different types of
anxiety are related to different situations. There are three types of
anxiety: trait anxiety, state anxiety, and situation anxiety. Anxiety is
thought to be a "relatively stable personality characteristic."

Anxiety is a complex psychological construct with various
variables. It is difficult to condense all of them into a single concise
definition. Anxiety can be associated with feelings of uneasiness,
frustration, self-doubt, insecurity, or apprehension in its most basic
form, and it is intricately intertwined with self-esteem issues and
natural ego-preserving fears. The influence of anxiety on language

learning is complicated and difficult to assess (Phillips 1992)
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Anxiety is defined by Dusek (1998) in Schunk et al. as "an
unpleasant feeling or emotional state that has physiological and
behavioral concomitants and is experienced in formal testing or other
evaluative situations." Moreover, according to Jeanne Ellis Ormrod
(2011) states “You are a victim of anxiety: you have a feeling of
uneasiness and apprehension about an event because you‘re not sure
what is outcome will be.” Both researchers use different words, but
their definitions are related in that Schunk describes an unpleasant
feeling that occurs during formal testing or other evaluative situations.
Ormrod then makes it clear that people are concerned about the
outcome and are still unsure.

To summarize, the researcher fines anxiety as uneasy feelings
toward a situation that they believe they cannot handle. An anxious
person will concentrate on their thoughts. The negative outcome will
occur rather than the positive outcome. When they are being evaluated,
most people become anxious. Similarly, anxiety is usually
accompanied by some psychological symptoms such as sweating,
trembling, or heartbeat.

b. Kinds of anxiety
According to Ormrod Jeanne Ellis (2011) states anxiety can be
divided into two types, namely trait anxiety and state anxiety. "Such
temporary feelings of anxiety are instances of state anxiety," she says.
Another definition of state anxiety provided by Thomas J. Huberty
(2009) is "anxiety that occurs in specific situations and usually has a

clear trigger." It means that state anxiety is an anxious feeling
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experienced by people only when they face a specific situation in a
short period of time.

"

Ormrod (2011) defines trait anxiety as a pattern of
responding with anxiety even in nonthreatening situations." Huberty
goes on to say that "Trait Anxiety refers to anxiety that is chronic and
pervasive across situations and is not triggered by specific events."
Huberty (2009). Consequently, in terms of trait anxiety, it means that
people will be anxious in any situation.

To summarize, some experts divide anxiety into two types:
state anxiety and trait anxiety. State anxiety is a temporary anxious
feeling that depends on the situation. Furthermore, trait anxiety is an
anxious feeling that people experience in any situation.

¢. The Anxiety Factors and Symptoms

1) Anxiety Factors
According to Jeffrey S. Nevid, (2005), some factors which can

make people feel anxiety are:

a) Over self-prediction toward fear
b) Irrational faith

c) Over sensitivity toward threat
d) The sensitivity of anxiety

e) Wrong attribution body signal

f) Low self-efficacy.
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2) Anxiety Symptoms
According to Michael W. Passer and Ronald E. Smith (2004),
some of the symptoms of someone experiencing anxiety are:
a) Emotional Symptoms
(1) Feelings of tension
(2) Apprehension
b) Cognitive Symptoms
(1) Worry
(2) Thoughts about inability to cope
c) Psychological symptoms.
(1) Increased heart rate
(2) Muscle tension
(3) Other autonomic arousal symptoms.
d) Behavioral symptoms
(1) Avoidance of feared situation
(2) Decreased task performance
(3) Increased startle response.

To clarify, five factors can cause people to feel anxious: over-
prediction of fear, irrational faith, over-sensitivity to threat, anxiety
sensitivity, and wrong attribution body signal. Besides, anxiety can
cause emotional, cognitive, psychological, and behavioral symptoms.
When people are anxious, they may worry about something, avoid the

task, have a rapid heart rate, feel tense, and so on.
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Relationship Between Reading Anxiety and Reading Comprehension

According to experts, there is a clear relationship between reading
anxiety and reading comprehension. Several theories and studies have
explained how reading anxiety can affect students' ability to understand
texts, both directly and indirectly. One of the experts who discussed this
relationship is Horwitz, Horwitz, and Cope (1986) in their theory of
foreign language anxiety

Horwitz, Horwitz, and Cope (1986) define foreign language
anxiety as a feeling of tension, worry, and fear that often arises when
someone is learning or using a foreign language. This anxiety is a
complex psychological phenomenon that can significantly impact a
student's ability to learn language skills, including reading
comprehension.

Foreign language anxiety is not limited to speaking skills but also
affects listening, writing, and reading abilities. In the context of reading,
anxiety can cause students to:

a)  Feel tense when facing foreign language texts, especially long,
complex ones or those with technical vocabulary that is difficult to
understand.

b)  Fear making mistakes in understanding the meaning of the text,
causing them to doubt themselves and lose confidence.

c) Get easily frustrated when encountering difficulties in
understanding the text, which can lead to a decrease in motivation
to continue reading.

In addition, Horwitz, Horwitz, and Cope (1986) outline three main

components that contribute to foreign language anxiety:
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a)  Communication Apprehension

1) This refers to the fear or anxiety experienced when having to
communicate in a foreign language.

2) While this is often linked to speaking skills, it also impacts
reading comprehension because students may worry they are
unable to understand the text correctly.

b)  Fear of Negative Evaluation

1) This refers to the fear or anxiety experienced when having to
communicate in a foreign language.

2) In reading, students may fear being judged as incompetent if
they cannot understand the text or provide the correct answers
when asked about it.

c)  Test Anxiety

1) This is the anxiety that arises when facing tests or assessments
of language proficiency.

2) It is related to reading comprehension because students may
feel pressured when having to complete reading
comprehension tasks under time constraints

According to Horwitz, Horwitz, and Cope’s theory, Foreign

Language Anxiety can significantly impact foreign language learning,
including reading comprehension. When students experience anxiety
about speaking, making mistakes, or being negatively evaluated, it can
hinder their ability to comprehend texts. This happens because anxiety
interferes with their cognitive, emotional, and attitudinal processes, all of

which play crucial roles in reading comprehension success.
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Mardianti, Wijayati, and Murtadho (2021) conducted a study
examining the relationship between reading anxiety, the use of reading
strategies, and reading comprehension among high school students. The
study found a significant negative correlation between reading anxiety
and reading comprehension, meaning that students with higher levels of
reading anxiety tended to perform worse in reading comprehension tasks.

Additionally, the study emphasized the role of reading strategies in
improving reading comprehension. Students who utilized effective
reading strategies were better able to manage their anxiety, thereby
enhancing their understanding of texts.These findings align with the
broader theoretical framework that reading anxiety is a barrier to
effective cognitive processing during reading tasks. Mardianti, Wijayati,
and Murtadho's research highlights the need for educational interventions
that address both affective factors, such as reading anxiety, and cognitive
strategies to enhance reading comprehension.

Riasati (2021) investigated the sources of reading anxiety and its
impact on reading comprehension among undergraduate students
studying English as a Foreign Language (EFL). The research highlighted
specific triggers of reading anxiety, such as fear of making mistakes,
unfamiliar cultural references in texts, and lack of prior exposure to
academic reading in English. Using a combination of qualitative
interviews and comprehension tests, the study revealed that students with
higher levels of anxiety often exhibited lower comprehension scores, as

anxiety impaired their ability to concentrate and engage with the text.
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Chow, Mo, and Dong (2021) proposed that reading anxiety is one
of the affective factors that significantly influences reading
comprehension, particularly in second language (L2) learning. Reading
anxiety can manifest in two forms: trait anxiety, which refers to an
individual's general tendency to feel anxious, and state anxiety, which is
the anxiety experienced in specific situations.

In their study, reading anxiety was found to mediate the
relationship between verbal working memory and reading comprehension.
In other words, students with higher verbal working memory capacity
tend to experience lower levels of reading anxiety, which, in turn,
enhances their ability to comprehend texts. This suggests that reading
anxiety is not merely an emotional response but also impacts cognitive
performance in reading tasks.

This theory highlights the importance of a holistic approach in
understanding learning obstacles, where both cognitive factors (such as
verbal working memory) and affective factors (such as reading anxiety)
must be considered. Therefore, in educational contexts, strategies
designed to reduce reading anxiety—such as emotional regulation
training or effective reading strategies—can help improve students'

reading comprehension.
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B. Relevant Research

© Several previous studies on reading anxiety and reading
B

iomprehension of students can be presented in the following sections. Saeedeh

(@]
Behrooznia (2012) was conduct a research, the purpose of study was to look at

—

D
ﬁie relationship between the construct of Foreign Language Reading Anxiety

iFLRA) and reading comprehension skill among Iranian distance EFL learners,

=
gith age and gender acting as moderators. The study included 112 male and

é@male junior and senior students studying English at Mashhad Payame Noor
w

E_Jniversity. Participants completed a 33-item Likert-style Foreign Language
A

Reading Anxiety Scale, a 28-item reading comprehension test, and a
c

demographic questionnaire. The data was analyzed using the Pearson product
moment correlation, t-Test, and one-way ANOVA. The findings revealed a
significant negative relationship between FLRA and reading comprehension;

additionally, no such relationship was discovered between foreign language

reading anxiety and age; and finally, females experienced more anxiety than

males.

w

Y

e Nazarinasab, F., Nemati, A., & Mortahan, M. M. (2014) They
%ttempted to measure the impact of foreign language reading and text feature
8

Aawareness on students' reading comprehension of ESP texts in their study.
G,

%-articipants included 120 students enrolled in ESP classes in four majors:
]

§_lectr0nics engineering (30), chemical engineering (30), civil engineering (30),
=t

<

g_)nd management (30) at Fars University of Science and Research. Only 93
w

Students responded to and returned the questionnaire, consisting of 46 boys
Y

and 47 girls. According to the study's findings, there is a significant
e

%gtlationship between reading anxiety and reading comprehension, albeit a

nery wisey j
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negative correlation. This means that while FLRAS decreases, reading

@omprehension increases, but there is a significant positive relationship
i
%etween reading comprehension and TFA. And it can be concluded from this

(@]
<study that the greater the students' awareness of text features and the greater

—

m
sheir L2 technical proficiency, the better their performance on the L2 reading

<omprehension task, and vice versa. Finally, they conclude that there is a
=

fgniﬁcant relationship between reading comprehension and the interaction of

?_ELRAS and TFAQ based on the regression analysis. Furthermore, the analysis
w

tevealed that FLRAS has a greater impact on readability.
A

Q& Barzegar Reza, & Hadidi Effat. (2016), They carried out a study to see
c

if there was a statistically significant relationship between levels of reading
anxiety and L2 learners' overall performance on IELTS reading
comprehension and IELTS reading comprehension item types. Initially, 94
people (73 women and 21 men) took part in the study. Along with the IELTS
General Training Reading Paper, the Persian version of the Reading Anxiety

uS)cale for Reading Foreign Languages (FLRAS) is provided. researchers
-
%iscovered a strong negative correlation between levels of reading anxiety and

%‘Verall performance on IELTS reading comprehension using the Pearson

B8
eproduct moment correlation. There was also a significant negative correlation
G,
Eound between levels of reading anxiety and performance on IELTS reading
(g°]
§_omprehensi0n items such as skimming, scanning, classification, table

-+

<
@ompletion, and true/false. The study's findings have implications for L2

w
Tnstruction and assessment.
Nunung, M., Primardiana, H. W & Nurul, M (2021), They carried out

e study to see the correlation between reading anxiety and reading

nery wisey JigeAg ue
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comprehension of ESP students in Universitas Muhammadiyah Malang. The

@articipants in this study were 50 first-year Governmental Science students
B

ﬂ;{vho took intensive reading. This study used correlational design and for

(@]
<gollecting the data, they use English Foreign Language Reading Anxiety

—

D
dnventory (EFLRAI) questionnaire was used to investigate the level and

potential causes of reading anxiety. Based on the study results, the non-

=
English department students belong to moderate a level of reading anxiety.

?_ﬁegarding students reading comprehension level, the ESP students have a low

w
= . . . . .
aweading comprehension score. The research findings also illustrated a negative

gloderate-strong relationship between reading anxiety and Comprehension of
c
ESP students. It means, the higher anxiety the students have, the lower their
comprehension score they obtained.

Based on all the relevant research above, the variable in each research
is almost same: students’ reading anxiety and students’ reading

comprehension. For the data collection techniques there is slight difference

namely some relevant research using FLRAS and then EFLRAI. Besides, for

72

-

%ata analysis techniques the same using Pearson Product Moment Correlation.

@

&

. perational concept

=L

= According to Syafi’i (2019), operational concept are derived from
=

gelated theoritical concept on all of the variables that should be practically and
-

]

Empirically operated in an a research paper. Therefore the variable

(0]

mdglvestigated should be clearly and operationally defined into simple words, so
e

dhat they can be easily measured and evaluated through the ways of treatments

u

fé)pplied by the researcher.
o]
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In carrying this research, it is necessary to clarify the variable used in

@halyzing the data. There are two variables, variable X and Y. Variable X is

EH

student’s reading anxiety and the Variable Y is reading comprehension.
1. According to Saito (1999), the researcher determines the indicators the
level of reading anxiety as follows (Variable X) :
a) The students are nervous and worry associated with imperfect text
comprehension.
b) The students have negative or pessimistic beliefs about reading.
c) The students are lack of enjoyment or self-confidence in reading.

d) The students are unwillingness to demonstrate one’s linguistic skill.

nery eysns Nin Y!w eydio

e) The students are reliance on first language (L1) in FL reading
2.Based on Harmer (2001), the researcher determines the indicators’
reading comprehension in reading subject as follows (Variable Y) :
a. Identifying the topic
b. Predicting and guessing
c. Reading for general understanding
d. Reading for specific information
e. Reading for detailed information

f. Interpreting text.
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D. Assumption and Hypotheses

nei

Ho : There is no significant correlation between students' reading

anxiety (X) and reading comprehension (Y).

H: . There is a significant correlation between students' reading

anxiety (X) and reading comprehension (Y).

> g 19Assumption

: aE . .

o 2 o Based on the theories and explanation above, the researcher has
=1 o -

[(e]

1% g “assumption related correlation between students’ reading anxiety and reading
o 2 DO

3 (= ~

= a ©comprehension.When students are anxious while reading, their reading
QD =2 3

= c

3 § —comprehension suffers. It might be argued that the more worried students are
= @

(Q | ]

3 = Svhen reading, more limited their comprehension of the text is.

= g =

?{ =

52 B

2 o

= 2=Hypotheses

o) W

3 -l he hypotheses of this research is formulated as follow:

g 7

=

Lol

2

c

=z

»

c

w

73

o

Py

Q

=
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CHAPTER III

METHOD OF THE RESEARCH

}d1oeH @

rch Design

This study employs a quantitative research approach, specifically a

n !

zorrelational design. Quantitative research was used to measure the issue by
(L@eveloping numerical data or data that can be converted into usable statistics
%W.J. Creswell, 2003). Additionally, Gay, Mills, and Airasian (2012) state
m?i‘lat correlational research is about collecting data to determine whether and
that extent a relationship exist between two or more variables.

The quantitative approach was chosen for this research because it
allows for systematic and objective measurement of data, enabling statistical
analysis to determine the relationship between variables. The correlational
design was selected to examine the degree of relationship between students’
reading anxiety and their reading comprehension without manipulating the
w

-
Nariables, making it suitable for the objectives of this research.
o

This study involves two variables: students’ reading anxiety is denoted

eIS]

%y X, and students’ reading anxiety is denoted by Y. This study are conducted

n

Fo determine if there is a correlation between students’ reading anxiety as

<
]

gndependent variable, and reading comprehension as dependent variable.

i w

0 A3

B. Location and Time of the Research

This research was conducted at UIN SUSKA RIAU, Faculty of
arbiyah and Teacher Training, majoring in English Education, located in

anam, JI. HR. Soebrantas, Pekanbaru. The research took place in July 2024.

25
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C. Subject and Object of the Research
©
I . . . . .
Y The subjects of this research were 4"-semester students majoring in
==
_%nglish Education at UIN SUSKA Riau, and the objects of this study were

%tudents’ reading anxiety and reading comprehension in learning English at the

;:]ri-nglish Education department at UIN SUSKA Riau.
=

Popslation and sample of the research

w
c
(7]

1. ngulation

Burbun-Buepun 1Bunpuig e3dio YeH

The population was determined during the observations. According to

nery

Creswell (2012), the population is a group of people who share similar
characteristics. The total population of this study consisted of the 4th-
semester students of English Education at UIN SUSKA Riau.

Semester 4 was chosen as the population for this study because

‘nery BYsng NiN Jelem Bueh ueBunuadsy ueyiBniaw sepn uediynBuad °q

‘yejesew niens uenefun neje )iy uesinuad ‘uelode| ueunsnAuad ‘yeiw) efiey uesinuad ‘uenieuad ‘ueyipipuad uebunuaday ynun eAuey uednnbuad e

students at this stage began to encounter more complex and challenging
academic material, which could trigger an increase in reading anxiety. In
addition, by semester 4, students had gained sufficient academic
experience and were more aware of the importance of reading skills.

However, they were also more vulnerable to anxiety due to increasing

JJaquuns ueyingaAuswu uep ueywniueasusw edue) 1ul siny eAiey ynines neje ueibeqas diynbusw Buele|q ‘|

academic pressures. From a practical standpoint, semester 4 was ideal for
data collection, as students were more accessible and their academic
workload was more consistent compared to students in other semesters.

The total population consisted of 124 students across 4 classes: A, B, C,

‘nery eysng NN uizi eduey undede ymuaq wejep Ul sin} eA1ey yninjas neje ueibegas yeAueqiadwaw uep uejwnwnbuaw Buelse|iq ‘'z

and D. The total number of students is shown below:
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Table II1.1
Total Number of Population.

No Grade/Semester Class Population
1 4 semester A 31
2 4" semester B 31
3 4" semester C 30
4 4™ semester D 32
Total 124

ple

The sample was a subset of the target population studied to draw
conclusions about the entire population (Creswell, 2012). The participants
in this study were chosen using simple random sampling, which, according
to Gay, Mills, and Airasian (2012), is the process of selecting a sample so
that all individuals in the population have an equal and independent chance
of being selected.

This technique was used because simple random sampling eliminates
bias, as each individual in the larger population set had an equal
probability of being selected. Therefore, the researcher selected a 20%

sample of the total population. The sample size is shown in the table below:

Table I11.2
Total Number of Sample
NO Grade Population Sample
1 4 Semester 124 x 20% 24
Total 24
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. Technique of Data Collection

To collect the data, the researcher used two instruments: a

%uestionnaire to assess students’ anxiety levels and a reading comprehension

(@]

<est to measure students’ reading comprehension.

el

1. (gestionnaire

Nely ejlsns NN X
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The questionnaire was used as the research instrument. A
questionnaire is a type of tool used to measure a research variable. The
researcher adapted the Foreign Language Reading Anxiety Scale (FLRAS)
questionnaire as a measurement tool to determine the presence of reading
anxiety (Horwitz, Saito, & Garza, 1999). The FLRAS collected students'
self-reports of anxiety about various aspects of reading, as well as their
perceptions of reading difficulties in their target language and the relative
difficulty of reading.

The questionnaire consisted of multiple-choice questions. Items were
answered by putting a tick in the provided spaces and selecting one of the
alternatives. The questionnaire included 20 Likert-scale items, each scored
from one to five. The questionnaire elicited students' self-reports about
anxiety regarding various features of reading, their perceptions of reading
difficulties in their target language, and their perceptions of the relative
difficulty of reading compared to other language skills. The theoretical
range of the FLRAS scale was from 20 to 100.

This FLRAS questionnaire was proven accurate. Its reliability was
established by Saito, Horwitz, and Garza (1999), who used it to investigate
whether students from France, Japan, and Russia experienced reading

anxiety. The FLRAS questionnaire effectively answered the research
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questions and provided strong evidence of the presence of foreign

The Indicators of Student English Reading Anxiety Test

Affirmative statement

Scale Negative statement score
score
Strongly agree 5 1
Agree 4 2
Neutral 3 3
Disagree 2 4
Strongly disagree 1 5

Nery wisey JireAg uej[ng jo AJISIdAIU() J

Strongly Disagree (Sangat tidak setuju).

; g ©  language reading anxiety.

z2 B

8 2 = Table II1.3

=] . . .

3 = = Blue Print of FLRAS Questionnairre

3 ©

ré No Indicators Total Key Number
T 1 The students are nervous and worry associated with 5 2,5,6,7,10
§ imperfect text comprehension.

o

%- 2 The students have negative or pessimistic beliefs about 5 4,11, 14,15, 16
3 reading.

S

©

c 3 The students are lack of enjoyment or self-confidence in 6 1,3,8,12,13, 18
c_ca reading.

=

5 4 The students are unwillingness to demonstrate one;s 1 17
< linguistic skill.

B

o 5 The students are reliance on first language (L1) in FL 3 9,19,20
= reading.

=

— Total 20

3

= (Adopted from Horwitz, Saito, & Garza, 1999)
3

@

=

(9]

[

=

% Table I11.4

-~

)

=}

a

)

=1

=

0]

S5

<

@

o

=

>

)

=}

w

o

3

o

@

The questionnaire in this research was a Likert type questionnare
which provided the students with five responses options: Strongly agree

(Sangat setuju), Agree (Setuju), Neutral (Netral), Disagree (Tidak setuju),
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2. Test
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The data collection was greatly aided by the test instrument. According

to Arikunto (2010), a test is a series of questions, exercises, or other tools

used to measure one’s skills, intelligence, ability, or talent. This means that

a test is one of the methods for collecting data through questions designed

to measure specific aspects.

In this research, the researcher gave a test to the students to determine

their English reading comprehension scores. The researcher used multiple-

choice questions to ensure the scoring was more objective. The test

consisted of twenty questions, and each item had five options (A, B, C, D).

Table II1.5

Blue Print of Reading Comprehension Test

No Aspect Items Total
1 Identifying the topic 1,4, 19, 3 items
2 Predicting and guessing 10,11, 16, 3 items
3 Reading for general understanding 2,18,17,18 4 items
4 Reading for specific information 5,8,12, 15,20 5 items
5 Reading for detailed information 3,6,9,14 4 items
6 Interpreting text. 7 1 items

Total 20

Technique of Data Analysis

(Adapted from Jeremy Harmer, 2001)

After both sets of data were gathered, the researcher analyzed the data

om the questionnaire using SPSS 25.0 to calculate the results.
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Reading anxiety

nery wisey JireAg uej[ng jo A}JISIdATU) dDTWIR]S] d)¥}S

© In order to find out how the level of students’ reading anxiety,
i
% Calmorin (1997) pointed out the formula which was Microsoft Excel to
o
o calculate the result in the form of a percentage.
Ny
3 =—x 100%
=
=
> Note :
(0))
c F = Frequency
w
-~
) N = Total Respondent
A
Q& For indicated the scale to classify the gained score of questionnaire as
=
follows:
Table I11.6
Percentage of the Questionnaire
No Percentage Category level
1 81 —100% Very High level
2 61 — 80% High level
3 41 — 60% Average level
4 21 — 40% Low level
5 0 — 20% Very low level
(Riduwan, 2011)

Reading comprehension

To determine the criteria for students’ reading comprehension
scores the researcher tries to determine the criteria based on the mean
and standard deviation. Researcher divide the scores into three main
categories : low, medium, and high. For example, when scores of
students’ reading comprehension is < 35,5 it means being considered
to have low reading comprehension, when scores is between 35,5 - 55,8

it means students have medium reading comprehension and if scores
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is > 55,8 it means being considered to have high reading
comprehension.
Table I11.7

Criteria score of Students’ Reading Comprehension

No Criteria Scores
Low <355

2 Medium 35,5-55,8
High >55,8

Correlation between students’ reading anxiety on reading comprehension

The data collected in this study were analyzed using the
Statistical Package for the Social Sciences (SPSS). This software was
employed to perform statistical analyses, including descriptive statistics,
reliability testing, and correlation analysis, to examine the relationship
between reading anxiety and reading comprehension among the
participants.

The Pearson Product-Moment Correlation Coefficient was used
by the researcher to analyze the data on the correlation between
students' anxiety on students’ reading comprehension (S. Budi, 2010)
After the » was found, then researcher interprets the correlation based
on following level of correlation.

Table I11.8

The Level of Correlation

Correlation coefficient (r) Interpretation

0,20-0,35 Slight

0,36 - 0,65 Moderate

0,66 - 0,85 Strong
>0,85 Very strong

(Creswell, 2012)
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. Validity and Reliability of the Instrument

©
1. Vialidity
[
: Creswell (2012) states that validity is that individual scores from an
-

igstrument are reasonable, meaningful, allowing you as a researcher to draw

w

good conclusions from the sample you are studying to the population. This
=
rpeans that validity is the extent to which the conclusions drawn from the

= . .
assessment results are appropriate, meaningful and useful for assessment

Buepun-Buepun 1Bunpuing eidio eq

c
puarposes.

i

©

o To analyze the validity of the instrument, the researcher conducted a try
=

ant by handling 25 students who was not included in the research sample.The
researcher used SPSS 25 program version to analyze the data. The researcher
compared r-count to r-table at significant level of 5% is 0.369 (df = N-2 =23).
The r-count of each item should be higher than the r-table to be considered as a
valid question. If the observed of r on the analysis of less than r-table, it can be
concluded that these items are not significantly correlated with the total score
(d2clared invalid) and must be removed or corrected. The result of instrument

-

validity could be seen in the following table:
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Table I11.9

® Validity of Reading Comprehension Test
T Item r-count r-table Result
O 0,615 0,369 Valid
21 ) 0,527 0,369 Valid
e 0,592 0,369 Valid
T 4 0,586 0,369 Valid
o 5 0,602 0,369 Valid
5 6 0,542 0,369 Valid
= 7 0,537 0,369 Valid
— 0,567 0,369 Valid
A 9 0,535 0,369 Valid
C 10 0,486 0,369 Valid
= 1 0,518 0,369 Valid

12 0,508 0,369 Valid
CC” 13 0,471 0.369 Valid
o 14 0,567 0,369 Valid
= 15 0,589 0,369 Valid
D 16 0,554 0,369 Valid
T 17 0,618 0,369 Valid
o 18 0,508 0,369 Valid
- 19 0,478 0,369 Valid

20 0,535 0,369 Valid

2. Reliability

Brown (2003) says that reliability is related to accuracy measurement.
This kind of accuracy is reflected in earnings the same result if the
measurement is repeated on different occasions or with different instruments or
b§? different people. The reliability characteristic is sometimes called

-

o
ognsistency. The following table is the internal consistency level of Cronbach

Table I11.10
The Level of Acceptable Reliability

No Reliability Validity
1 >0.90 Very High
2 0.80-0.90 High
3 0.70-0.79 Reliable
4 0.60-0.69 Marginally/minimally
5 <0.60 Unacceptable Low
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€& Hak cipta UIN SisskagRi&u State Islamic University of Sultan Syarif Kasim Riau
ﬂ\, Hak Cipta Dilindung g-Undang

.u. ,. 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
lf .n.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
I/\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsuscamay 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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CHAPTER IV

©

B

W

: CONCLUSION AND SUGGESTION

=

Cogclusion

7—? This research purpose was to find out whether there is significant
=

cm;elation between students' reading anxiety on reading comprehension in the
fOLgfh semester at English Education Department UIN SUSKA RIAU or not.
Ba%d on the data on the previous chapter, the researcher concluded that : The
stugénts’ reading anxiety at the fourth semester students of English Education
Degartment UIN SUSKA RIAU was Average level.

The students’ reading comprehension at the fourth semester students of
English Education Department UIN SUSKA RIAU was medium. There is a
significant correlation between the students' reading anxiety on reading
comprehension in the fourth semester at English Education Department UIN
SUSKA RIAU.

In addition, researcher can conclude that all student’ reading anxiety gave

sighiificant correlation to their reading comprehension. It showed in the level of

IIIE(%I 92}e]lg

strang correlation. It could be proved that different level of reading anxiety gave

n

sigtificant effect to the students’ reading comprehension.

64
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Suggestion
£ Based upon the result of this research, it is suggested especially for
stuzents of English Education Department UIN SUSKA RIAU. This finding can
im%y that students should pay attention to reading anxiety in learning reading
singe reading anxiety was one of many factors affecting reading achievement.
Thg' have to be aware and explore themselves in the certain learning so that they
carg achieve more in learning. Then, the students should make reading as a habit
an&i_’they should not underestimate reading. The most important one is they must
ha;é big desire to learn reading in English in order to help them easy to
un?erstand the materials and increase their knowledge.
Finally, it is suggested for the further researcher. They were expected to

conduct a research with similar type which should be done with greater

population in order to gain a wider generalization.
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UIN SUSKA RIAU

APPENDIX 1
Research Instrument

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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FLRAS QUESTIONNAIRE

ABH @

ormation about FLRAS Questionnaire :

=Thi§9.FLRAS questionnaire is made to complete a research, as one of the
S r&quirethents for S1 of English Education Department

2¢T hisgl_nformation that is obtained from this from this questionnaire is the basis to
ga&alyze__how much students’ reading anxiety.

%.3$The answers and your identities are classified in the best possible way
;IEstru&on : Statement 1 through 20 indicate how you feel about reading English
5’\)@'1611 yéu read semi-extensively. For each statement, please respond whether you (1)
gs‘ﬁ‘ong disagree, (2) agree, (3) neutral, (4) agree, (5) strongly agree by checking
Ethe nurgi)er provided on the line below each statement, please give your first reaction
5to each;)Fesponse for each statement.

nbBusw Buele|qg ‘|
[ ]
PUELa &)

asd

No| Items SD | D N A SA

nery

I get upset when I'm not sure whether I | 2 3 4 5

' | understand what T am reading in English

When reading English, I often understand | 1 2 3 4 5
2 | the words but still can't quite understand
what the author is saying.

When I'm reading English, I get so 1 2 3 4 5
3 | confused that I can't remember what I'm
reading

I feel intimidated whenever I see a whole | 2 3 4 5
page of English in front of me

I am nervous when I am reading a passage | | 2 3 4 5
5 | in English when I am not familiar with the
topic.

I get upset whenever I encounter unknown | 1 2 3 4 5
grammar when reading English.

:Jaquuns ueyngaAusw uep ueywnuesusw edue; 1ul siny eAiey yni

When reading English, I get nervous when | 1 2 3 4 5
7 | I don't understand every word.

It bothers me to encounter words I can't 1 2 3 4 5
pronounce while reading English.

I usually end up translating word by word | | 2 3 4 5
when I'm reading English

By the time you get past the various letters | 1 2 3 4 5
10 | in English, it's hard to remember what
you're reading about.

I am worried about all the new symbols 1 1 2 3 4 5
I1'] have to learn in order to read English.
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12 | I enjoy reading English
© I feel confident when I am reading in
ZE 13 English
[
=~ Once you get used to it, reading English is
© | 4] not too difficult
o
o The hardest part of learning English is
= 15 learning to read
= I would be happy just to learn to speak
| 16 | English rather than having to learn to read as
c well
= I don’t mind reading to myself, but I feel very
w 17 | uncomfortable when I have to read English
g aloud.
= I’'m satisfied with the level of reading ability
© | B8 in English that I have so far.
§ 19 American culture and ideas seem very foreign
P to me
You have to know so much about American
. history and culture in order to read English.

: Strongly Disagree

: Disagree

: Neutral

: Agree

: Strongly Agree
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© READING COMPREHENSION TEST
B

glo NeH

)
Q

tion about test:
Th1§jread1ng comprehension test is made to complete a research, as one of the
glulreglents for S1 of Enghsh Language Education.
Thegnformatlon that is obtained from this test is the basis to analyze how much
siden ’ reading comprehension.

cThe answers and your identities are classified in the best possible way.

= —
1'd e

l\)

=
‘Fll mgéest instruction:
12Have-prayer before you start the test!
2=Th1s?st consists of passages and questions, read each of them carefully!
3. Chogs?e the correct answer of each question by providing cross sign (x)!
w

Questign 1 - 10

1 eliey urun;es ne1e uelﬁeqes dinbuswi Buere|q ‘|
ep

firchacology is a source of history, not just a humble auxiliary discipline.
S Archaenlogical data are historical documents, not mere illustrations to written texts.
g-Just as much as any other historian, an archaeologist studies and tries to reconstitute
o the process that has created the human world in which we live and us ourselves in so
3 far as we are each creature of our age and social environment. Archaeological data are
o . . . | .

all changes in the material world resulting from human action or more succinctly the

@ fossilized results of human behavior. The sum of these constitutes is what may be

8called as the archaeological record which it exhibits certain peculiarities and

Zdeficiencies the consequences of which produce a rather superficial contrast between
?;archaeological history and the more familiar kind based upon written records.
Not all human behavior fossilizes. The words I utter and you hear as vibrations
oin the air are certainly human changes in the material world and may be of great
5 historical significance. Yet they leave no sort of trace in the archaeological records
T unless ey are captured by a dictaphone or written down by a clerk. The movement
@ of troops on the battlefield may "change the course of history", but this is equally
=ephemeral from the archaeologist's standpoint. What is perhaps worse, most organic
%materi%s being perishable. Everything made of wood, hide wool, linen, grass hair,
Zand similar materials will decay and vanish in dust in a few years or centuries, save
Sunder ¥ery exceptional conditions. In a relatively brief period, the archaeological
@ record @3 reduced to mere scraps of stone, bone, glass, metal, and earthenware. Still
modertEarchaeology, by applying appropriate techniques and comparative methods,
aided by a few lucky finds from peat bogs, deserts, and frozen soils can fill up a good

deal O@IG gap.

uep ue

Aua

1. Wh;is the author's main purpose in the passage?

A. Poir@ng out the importance of recent advances in archaeology.
B. Desetibing an archaeologist’s education.

C. Exp@mmg how archaeology is a source of history.

D. Enceuraging more people to become archaeologists
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-_‘2§The @ord "discipline" in line 1 can be best replaced by
Ao Stu(gnt

@
S
o
2

dinBuaw Bu

—The gord "it" in line 7 refers to ....... ?
The-record

The-sum

Human behavior

C(@Stimte

Buebd -5 FptnTBunpkdy

A

. Accerding to the passage, what does the archaeological record consists of?
. SpoKen words of great historical significance

>

B. Thedossilize results of human activity
C. Organic materials
D. Ephgmeral ideas
=
5. The word "they" in line 12 refers to .
-A. Scraps
B. Words
C. Troops
D. Humans

6. In line 13, the phrase “change the course of history” can be considered as
a cause of different story in the past

a reference of certain history

a change in related history

a ncll%tter of history course

ocawp

e

7. Whiaﬂ of the following is NOT mentioned as an example of an organic material?

Jaguuns ueyingaAuswl uep uejwnuesuasw edue) Ul sy eAlEy yninjas neje uelbegas

8. The @uthor mentions all the following archaeological discovery sites EXCEPT
A. urban areas

B. pea@).ogs

C. veryzhot and dry lands

D. eartl that has been frozen

wn
9. The Word "mere" in line 17 can be best replaced by .
A. simple
B. uni fportant
C. pure<
D. littlé:

nery wisey ji
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15 Thé&paragraph following the passage most probably discusses
O
EAQ Techniques for recording oral histories
o B Cert%n battlefield excavation methods
(& Soms specific archaeological discoveries

]j: Buitding materials of the nineteenth and twentieth centuries

—

5
(@esu 11-16
©One day Nasruddin Hoja borrowed a pot from his nelghbor Ali. The next day

brogght it back with another little pot inside. “That’s not mine,” said Ali. “Yes, it
said-Nasruddin Hoja. “While your pot was staying with me, it had a baby

ometime later Nasruddin Hoja asked Ali to lend him a pot again. Ali agreed,
ping that he would once again receive two pots in return. However, days passed and
asruddin Hoja had still not returned the pot. Finally, Ali lost patience and went to
demané[’xhis property. “I am sorry,” said Nasruddin Hoja. “I can’t give you back your
pot, sinoe it has died.” “Died!” screamed Ali, “how can a pot die?”

HWell,” said Nasruddin Hoja, “you believed me when I told you that your pot

® had ha@a baby.

2 1 l.Who was the owner of the pot?

& A.Nasruddin Hoja
S B.no body owns it

ﬁ%pu

pugp

zfﬁe

Aiey yninjas neje ueibeqes diynbuaw Hu

In

>12.How many times did Nasruddin Hoja borrow the pot?
g_A.once

2 B.four times

3 C.three Ut)imes

2 D.twicg

]
& -

=13. Howmr-many pots did he give back the first time?
SA. nonq;‘
ZB.one 5
=C.two Y
= D.thre€=
B

14.Wh<was the neighbor happy to lend his pot a second time?
A. He wanted to sell it.
B.He was a good neighbor.
C.He had lots of spare pots.
D.He was greedy.

s
15.Howmany pots did Nasruddin Hoja return the second time?
A. non

nery wisey
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z 13: Wh4P probably happened to the pot?
ﬂTAc:;It dle-g

s BgThe g@1ghbor took it back.

CEN asrnddm Hoja kept it.

i
.4
=
e
©
o
o
=
o
=
]
=
(@)
=y

r@unp

es tlgls 17-20

;Motlvatlon is a desire to achieve a goal, combined with the energy to work
ards-that goal. Students who are motivated have a desire to undertake their study
complete the requirements of their course.

motive is an impulse that causes a person to act. Motivation is an internal
o process-that makes a person move toward a goal. Motivation, like intelligence, can’t
s be dlre‘etly observed. Instead, motivation can only be inferred by noting a person’s

o =
ﬁueg@ﬁuepu

njes neje ueibeqgas dinbuswu

=
;{behavmr
2 Being a motivated student doesn’t mean you are always excited or fully

® commigfed to your study, but it does mean you will complete the tasks set for you
%even when assignments or practical’s are difficult, or seem uninteresting.
>

& 17 Motivation is understood as ......

§ A.an energy

5 B.a goal

8 C.a person’s behavior

9 D.a desire to achieve a goal

>18.The first paragraph discusses which of the following?
g_A.The meaning of motivation

2 B.The factors of motivation.

3 C.A person s behavior

> D. Students motivation

eyjwunjued

ngeA

= The—best title of the passage is......
Q

SA. Achgvmg a goal

2 B.Motigation

5C.An impulse

5 D.Intelggence

20.The§uword “it” (It does not mean you will complete the tasks) in line 8 refers
to ... @,

A the sfudents

B.the tasks

C.diffiepnlt assignments

D.beinga motivated student.
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11.D
12.D
13.C
14.D
15. A
16. C
17.D
18. A
19.B
20.D
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© H Mx cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau
Q
Hak 0@8 Umm:nczam_ C:nm:m Fﬂnm:mb w B C A 0.

1. Dilarang mengutip mmam@_m: atau seluruh mem E__m ini Hm:um Bmzomg_csxm: dan menyebutkan sumber:

a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



&

Reading Comprehension Test

ionnaire

APPENDIX 2

Data FLRAS Quest

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

I Hak Cipta Dilindungi Undang-Undang
..u. ;ﬂf 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
lf .n.. a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
I/\n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

unsuscamay 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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FLRAS Questionnaire

Information about FLRAS Questionnaire

1. This FLRAS questionnaire is made to complete a research, as one of the requirements for S1
of English Education Department

2. The information that is obtained from this questionnaire is the basis to analyze how much
students' reading anxiety.

3. The answers and your identities are classified in the best possible way.
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I get upset when I’'m not sure whether I understand what I am reading in English *
(Saya kecewa ketika saya tidak yakin apakah saya mengerti apa yang saya baca dalam
bahasa Inggris)

@ Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

1el
ad
3

When reading English, I often understand the words but still can’t quite
understamd what the author is saying. (Saya membaca buku bahasa Inggris, saya
sering mengerti kata-katanya tetapi masih belum mengerti apa yang penulis katakan)

Strongly Agree
Agree
Neutral

(® Disagree

Strongly Disagree

‘yejesew niens uenelun neje yiuy uesinuad ‘uel
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When I'm reading Engnlish, I get so confused that I can’t remember what I’'m
reading (Ketika saya membaca bahasa Inggris, saya menjadi sangat bingung sehingga
saya tidak dapat mengingat apa yang saya baca)

Strongly Agree

Agree
(® Neutral

Disagree

Strongly Disagree

1el
ad
3

I feel intimidated whenever I see a whole page of English in front of me. (Saya
merasa terintimidasi setiap kali saya melihat satu halaman penuh bahasa Inggris)

Strongly Agree
Agree
Neutral

Disagree

(® Strongly Disagree

‘nery eysng NN uizi eduey und

;1L
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I’'m nervous when I am reading a passage in English when I'm not familiar with  *
the topic. (Saya merasa gugup ketika saya membaca suatu bagian dalam bahasa
inggris ketika saya tidak tebiasa dengan topiknya)

Strongly Agree
Agree

Neutral
Disagree

@ Strongly Disagree

1e|

= o
< o =

I get upset whenever I encounter unknown grammar when reading English. (Saya *
cemas setiap kali menemukan tata bahassa yang tidak diketahui saat membaca
Bahasa Inggris)

Strongly Agree
(® Agree

Neutral

Disagree

Strongly Disagree

o
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When reading English, I get nervous when I don’t understand every word. (Saat
membaca bahasa Inggris, saya merasa gugup ketika saa tidak mengarti setiap kata)

(® Disagree

-
=
rT

It bothers me to encounte words I can’t pronounce while reading English. (Saya
merasa terganggu ketika menemukan kata-kata yang tidak dapat saya ucapkan saat
membaca bahasa Inggris)

@ Strongly Agree

‘nery eysng NN uizi edue) unded
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Strongly Agree
Agree

Neutral

Strongly Disagree

Agree
Neutral
Disagree

Strongly Disagree

‘yejesew niens uenelun neje ynuy uesinuad ‘uelode| ut
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I usually end up translating word by word when I’m readinf English. (Saya
biasanya menerjemahkan kata demi kata ketika saya membaca bahasa Inggris)

Strongly Agree
Agree
Neutral

(® Disagree

Strongly Disagree

nmt
ef

5 =
~ = L

By the time you get past the various in English, it’s hard to remember what
you’re reading about. (Saat anda melewati berbagai huruf dalam bahasa Inggris,
sulit untuk mengingat apa yang anda baca)

Strongly Agree
(® Agree

Neutral

Disagree

Stringly Disagree

‘nery eysng NN uizi edue) unded
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I’'m worried about all the new symbols I have to learn in order to read. (Saya
khawator tentang semua simbol baru yang harus saya pelajari untuk membaca
bahasa Inggris)

Strongly Agree
Agree
Neutral

(® Disagree

Strongly Disagree

1e|
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I enjoy reading English. (Saya menikmati membaca bahasa Inggris) *

@ Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

= [T IV =
= == e

I feel confident when I am reading in English (Saya measa percaya diri saat
membaca dalam bahasa Inggris)

@ Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

.ul
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Once you get used to it, reading English is not so difficult (Setelah anda tebiasa
membaca bahasa Inggris tidak telalu sulit.)

@ Strongly Agree
Agree
Neutral
Disagree

Strongly Disagree

nmt
ef

=t = »

The hardest part of learning English is learniing to read. (Bagian tesulit dari
belajar bahasa Inggris adalah belajar membaca)

Strongly Agree
Agree
Neutral

(® Disagree

Strongly Disagree

‘nery eysng NN uizi eduey undede yn
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I would be happy just to learn to speak English rather than having to learn to *
read as well. (Saya akan senang belajar berbicara bahasa Inggris daripada harus
belajar membaca juga)

Strongly Agree
Agree

Neutral
Disagrgee

@ Strongly Disagree

1e|

=
o =

I don’t mind reading to myself, but I feel very unconfortable when I have to read *
English aloud. (Saya tidak keberatan membaca untuk diri sendiri, tetappi saya
merasa sangat tidak nyaman ketika harus membaca bahasa Inggris dangan keras)

Strongly Agree

Agree

(® Neutral

‘nery eysng NI wizi edue) un

Disagree

Strongly Disagree
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I’m satisfied with the level of readng ability in English that I have so far. (Saya *
puas dengan tingkat kempuan membaca dalam bahassa Inggris yang telah saya capai
sejauh ini)
@ Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

1e|
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English culture and ideas seem very foreign to me (Budaya dan gagasan Bahasa *
Inggris tampak sangat asing bagi saya)

Strongly Agree

Agree
(® Neutral

Disagree

Strongly Disagree
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You have to know so much about English history and culture in order to read
English. (Anda harus tahu banyak tentang sejarah dan budaya Bahasa Inggris untuk
bisa membaca bahasa Inggris)

Strongly Agree

@ Agree

Neutral
Disagree

Strongly Disagree

Konten ini tidak dibuat atau didukung oleh Google.
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Reading Comprehension Test

Information about reading comprehension test:

1. This reading comprehension test is made to complete a research, as one of the requirements
for S1 of English Education Department

2. The information that is obtained from this test is the basis to analyze how much students'
reading comprehension.

3. The answers and your identities are classified in the best possible way.
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Name *

Wahyu Suhendra Waruwu
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SIN/NIM *

12210411409
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Class *

4A PBI
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Semester *
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Filling test instructions

1. Have prayer before you start the test!
2. This test consist of passages and questions, read each of them carefully!
3. Choose the correct answer of each question by providing cross sign ()
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Questions 1-10

Archaeology is a source of history, not just a humble auxiliary discipline. Archaeological data
are historical documents, not mere illustrations to written texts. Just as much as any other
historian, an archaeologist studies and tries to reconstitute the process that has created the
human world in which we live and us ourselves in so far as we are each creature of our age
and social environment. Archaeological data are all changes in the material world resulting
from human action or more succinctly the fossilized results of human behavior. The sum of
these constitutes is what may be called as the archaeological record which it exhibits certain
peculiarities and deficiencies the consequences of which produce a rather superficial contrast
between archaeological history and the more familiar kind based upon written records.

Not all human behavior fossilizes. The words I utter and you hear as vibrations in the air are
certainly human changes in the material world and may be of great historical significance. Yet
they leave no sort of trace in the archaeological records unless they are captured by a
dictaphone or written down by a clerk. The movement of troops on the battlefield may "change
the course of history", but this is equally ephemeral from the archaeologist's standpoint. What
is perhaps worse, most organic materials being perishable. Everything made of wood, hide
wool, linen, grass hair, and similar materials will decay and vanish in dust in a few years or
centuries, save under very exceptional conditions. In a relatively brief period, the
archaeological record is reduced to mere scraps of stone, bone, glass, metal, and earthenware.
Still modern archaeology, by applying appropriate techniques and comparative methods, aided
by a few lucky finds from peat bogs, deserts, and frozen soils can fill up a good deal of the gap.
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The word "discipline” in line 1 can be best replaced by .... *

Student

Method
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What is the author's main purpose in the passage? *

Pointing out the importance of recent advances in archaeology.
Describing an archaeologist’s education.
@ Explaining how archaeology is a source of history.

Encouraging more people to become archaeologists.
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Which of the following is NOT mentioned as an example of an organic material? *

stone
wool

grass

@ hair
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The word "mere" in line 17 can be best replaced by........ *

simple
unimportant

pure

@ little
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The word "they” in line 12 refers to.... *

scraps
words
troops

(® humans
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The author mentions all the following archaeological discovery sites EXCEPT *

(® urban areas
peat bogs
very hot and dry lands

earth that has been frozen
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In line 13, the phrase “change the course of history” can be considered as.... *

(® acause of different story in the past
a reference of certain history
a change in related history

a matter of history course
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The word "it" in line 7 refers to..... *

(® the record
the sum
human behavior

constitute
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According to the passage, what does the archaeological record consists of? *

spoken words of great historical significance
(® the fossilize results of human activity
organic materials

ephemeral ideas

I
The paragraph following the passage most probably discusses *
techniques for recording oral histories
certain battlefield excavation methods

(® some specific archaeological discoveries

building materials of the nineteenth and twentieth centuries

Question 11-16
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One day Nasruddin Hoja borrowed a pot from his neighbor Ali. The next day he
brought it back with another little pot inside. “That’s not mine,” said Ali. “Yes, it is,”
said Nasruddin Hoja. “While your pot was staying with me, it had a baby.”

Sometime later Nasruddin Hoja asked Ali to lend him a pot again. Ali agreed,
hoping that he would once again receive two pots in return. However, days passed
and Nasruddin Hoja had still not returned the pot. Finally, Ali lost patience and went
to demand his property. “I am sorry,” said Nasruddin Hoja. “I can’t give you back your
pot, since it has died.” “Died!” screamed Ali, “how can a pot die?”

“Well,” said Nasruddin Hoja, “you believed me when I told you that your pot had
had a baby.”

Who was the owner of the pot?

Nasruddin Hoja
no body owns it

the baby
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How many times did Nasruddin Hoja borrow the pot? *

once
four times

three times

@® twice
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How many pots did he give back the first time *
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Why was the neighbor happy to lend his pot a second time? *

() He wanted to sell it.
() He was a good neighbor.
O He had lots of spare pots.

(® He was greedy.
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How many pots did Nasruddin Hoja return the second time? *

(® none

three

two

O O O

four
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What probably happened to the pot? *

It died
The neighbor took it back.
(® The neighbor broke it.

Nasruddin sold it
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Questions 17-20

Motivation is a desire to achieve a goal, combined with the energy to work towards
that goal. Students who are motivated have a desire to undertake their study and
complete the requirements of their course.

A motive is an impulse that causes a person to act. Motivation is an internal process
that makes a person move toward a goal. Motivation, like intelligence, can’t be
directly observed. Instead, motivation can only be inferred by noting a person’s
behavior.

Being a motivated student doesn’t mean you are always excited or fully committed
to your study, but it does mean you will complete the tasks set for you even when
assignments or practical’s are difficult, or seem uninteresting.

Motivation is understood as ......

an energy
a goal
a person's behavior

(® adesire to achieve a goal
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The first paragraph discusses which of the following? *

(® The meaning of motivation
() The factors of motivation.
() Aperson’s behavior

() The requirements of the course.
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The best title of the passage is...... *

() Achieving a goal
(® Motivation
() Animpulse

() Intelligence
IR
The word “it” (It does not mean you will complete the tasks) in line 8 refers to ... *
() the students
() the tasks

() uninteresting tasks

(® Dbeing a motivational student

Konten ini tidak dibuat atau didukung oleh Google.
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APPENDIX 3
Result FLRAS Quest

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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ﬂlvf .nm a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan lapor
l/_._\_n_ b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
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u_:;l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
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2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun |
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APPENDIX 4
Research Letter

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Riau

Hak Cipta Dilindungi Undang-Undang

1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

2. Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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Yth. Nuardi, S.Pd, M.Ed
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Assalamu alaikum warhmatullahi wabarakatith
Dengan hormat, Fakultas Tarbiyah dan Keguruan UIN Suska Riau menunjuk Saudara
sebagai pembimbing sknipsi mahasiswa :

Nama :YULIS TIANINGSIII
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Jurusan  :Pendidikan Bahasa Ingeris

Judul :The Impact of Students' Reading Anxicty on Reading Comprehension of the
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RIAU. .
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UIN SUSKA RIAU

Di Pekanbaru

Assalamualailaon Wr. Wh
Dengan Hormat,
Saya yang bertanda tangan dibawah ini :
Nama : Yulis Tianingsih
NIM / HP = 12010423892 / 082268804348

Tempat / tanggal lahir: Tanjung Sum / 13 Juli 2002

Semester / Tahun - VIII / 2023
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Adapun pembimbing yang ditunjuk oleh ketua jurusan unwk penclitia ini adalah Nuardi, S.Pd.,
M.Ed.

Dengan ini saya melampirkan sebagai persyaratan :

Foto copy KTM

Folo copy KRS

Foto copy KHS
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