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ABSTRACT 

Rini Fatwa Nabila (2024): Study on Students’ Introvert and Extrovert 

Personality In Speaking Performance At 

SMAN 1 Kampar Timur 

 

This research aims to investigate the speaking performance of introverted 

and extroverted students at SMAN 1 Kampar Timur during the academic year 

2023/2024. There were 33 students as questionnaire respondents. The students 

in the sample were eleventh-grade students in class VI 8. This research approach 

is a quantitative method and the research design is quantitative descriptive. This 

research was conducted in  May 2024 at the SMAN 1 Kampar Timur. The finding 

of this research shows that both Introverted and extroverted students' speaking 

performances were in the “excellent” category. However, they have different 

mean scores. The mean of Extroverts was 89.45, while introvert students' was 

86.2. There is a difference between extrovert and introvert students in their 

speaking performance, extrovert students have self-confidence, and they have 

better speaking performance. Their character positively affects their speaking 

performance, better than introverts. While Introverts with their calm character, 

need the right time and a supportive situation to show their best ability in 

speaking performance.
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ABSTRAK 

Rini Fatwa Nabila (2024): Studi Tentang Kepribadian Introvert dan 

Ekstrovert Siswa Dalam Performa 

Berbicara Di SMAN 1 Kampar Timur 

 

Penelitian ini bertujuan untuk mengetahui performa berbicara siswa 

introvert dan ekstrovert di SMAN 1 Kampar Timur pada tahun ajaran 2023/2024. 

Ada 33 siswa sebagai responden kuesioner. Siswa yang menjadi sampel adalah 

siswa kelas sebelas di kelas VI 8. Pendekatan penelitian ini adalah metode 

kuantitatif dan desain penelitian adalah deskriptif kuantitatif. Penelitian ini 

dilakukan pada bulan Mei 2024 di SMAN 1 Kampar Timur. Temuan dari 

penelitian ini menunjukkan bahwa performa berbicara siswa introvert dan 

ekstrovert berada dalam kategori "sangat baik". Namun, mereka memiliki nilai 

rata-rata yang berbeda. Nilai rata-rata siswa ekstrovert adalah 89,45, sedangkan 

siswa introvert adalah 86,2. Siswa ekstrovert lebih baik dalam kinerja berbicara 

bahasa Inggris. Ada perbedaan antara siswa ekstrovert dan introvert dalam 

kinerja berbicara mereka, siswa ekstrovert memiliki kepercayaan diri, dan 

mereka memiliki kinerja berbicara yang lebih baik. Karakter mereka sebagai 

ekstrovert mempengaruhi performa berbicara mereka, lebih baik daripada 

introvert. Sementara Introvert dengan karakternya yang tenang, membutuhkan 

waktu yang tepat dan situasi yang mendukung untuk menunjukkan kemampuan 

terbaiknya dalam performa berbicara. 
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 ملخّص 

(: دراسة عن شخصية التلاميذ الانطوائية ٢٠٢٤ريني فتوى نبيلة، )

المدرسة  في  التحدث  أداء  في  والمنفتحة 

 بكامبار الشرقية  ١الثانوية الحكومية 

التلاميذ   لدى  التحدث  أداء  تقصي  إلى  يهدف  البحث  هذا 

الحكومية   الثانوية  المدرسة  في  والمنفتحين  بكامبار    ١الانطوائيين 

الدراسي   العام  خلال  هناك  ٢٠٢٣/٢٠٢٤الشرقية  كان  تلميذا    ٣٣. 

الصف   تلاميذ  من  العينة  في  التلاميذ  كان  الاستبيان.  على  كمجيبين 

. منهج البحث هذا هو أسلوب كمي  ٨الحادي عشر في الفصل السادس 

في   ٢٠٢٤وتصميم البحث وصفي كمي. تم إجراء هذا البحث في مايو  

الحكومية   الثانوية  هذا    ١المدرسة  نتائج  أظهرت  الشرقية.  بكامبار 

البحث أن أداء التحدث لكل من التلاميذ الانطوائيين والمنفتحين كان في  

وسطة مختلفة. وكان متوسط  الفئة "الجيدة". ومع ذلك، لديهم درجات مت

المنفتحين   متوسط  ٤٥.٨٩التلاميذ  كان  بينما  التلاميذ  ، 

. هناك فرق بين التلاميذ المنفتحين والانطوائيين في  ٢.٨٦الانطوائيين

أداء التحدث، فالتلاميذ المنفتحون لديهم ثقة بالنفس، ولديهم أداء تحدث 

أفضل. تؤثر شخصيتهم بشكل إيجابي على أدائهم في التحدث، بشكل  

يتمتعون  الذين  الانطوائيون  يحتاج  بينما  الانطوائيين.  من  أفضل 

الوقت المناسب والموقف الداعم لإظهار أفضل  بشخصيتهم الهادئة إلى  

 قدراتهم في أداء التحدث. 
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CHAPTER I 

INTRODUCTION 

A. Background of the Research 

Speaking performance is very important in language learning as it 

helps students communicate, build confidence, and improve their speaking 

skills. Each individual's speaking performance will generally differ. 

Therefore, having good skills in speaking is essential for a good speaking 

performance.  Speaking performance is the ability of students to demonstrate 

their speaking skills in front of an audience (Septianah. et al., 2019). Speaking 

performance can be dialogue conversations, presentations, debates, speeches, 

or anything else someone needs for information. In other words, speaking is 

the capability to produce language orally to communicate with others, which 

implies many aspects in speaking performance. According to Tuan and Mai 

(2015), a learner's speaking performance is influenced by performance state, 

emotional factors, listening skills, and feedback on speaking tasks. Ahmar and 

Sugiyanta (2021) stated that gender, intelligence, age, language aptitude, 

motivations preferred learning styles and strategies, and the learner’s attitudes 

and beliefs are factors that affect the success in speaking performance. In 

addition, Mahripah in Ariyanti (2016) argues that EFL learners' speaking 

skills are influenced by some linguistic elements of language, such as 

phonology, syntax, vocabulary, and semantics, as well as psychological 

factors such as motivation and personality.  
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In teaching and practicing English, speaking is one of the essential 

parts. The main goal of teaching English is to make learners use English well 

and correctly to improve communication skills. So far, speaking teaching has 

not been taught effectively. Teachers tend to teach speaking by repetition or 

memorizing sentences. In this modern era, speaking teaching is required to 

improve students' communicative skills so that students can convey or defend 

their opinions appropriately and communicatively.  

Some previous studies discussed students’ introverted and extrovert 

personalities in speaking performance Samand et al. (2019) and focused on 

the relationship between extrovert-introvert personality and students’ 

speaking performance. Isma et al. (2022) focused on finding the significant 

difference in speaking performance between extroverted and introverted 

students. Another previous study by Emirza and Sahril (2021); and Tuan 

(2015) focused on the effect of personality on the students’ speaking 

performance and the students' speaking problem. Phuong (2020); and 

Paradilla et al. (2020); focused on the influences of personality on students’ 

speaking performance. 

 There are some reasons why the researcher is interested in researching 

this topic. First, each student has a different personality, which is an 

influential aspect of speaking performance. Second, based on the previous 

studies mentioned above, most of the studies focused on the university level 

in qualitative research design. This current topic will be conducted in high 

school in quantitative research design. Therefore, current research will be 

conducted to describe how is speaking performance of introvert and extrovert 

students are. 



3 
 

 
 

Based on the research preliminary observation at SMAN 1 Kampar, 

the researcher interviewed the teacher which is ma’am Ernen, and some 

student to find out how the learning process took place with a special focus 

on assessing students' speaking performance and personality of eleventh-

grade students. The researcher found several problems, such as students 

feeling shy or nervous if they have to speak in front of the class, they are 

feeling anxious when speaking in front of a crowd, students feeling 

uncomfortable being the center of attention, because they are afraid of being 

wrong when speaking English, and students are excited & enjoy when 

speaking in front of the class. 

Each student in the class should practice speaking performance. 

Some students succeed, others struggle. Age, gender, intelligence, motivation, 

language aptitude, preferred learning styles and strategies, and learner 

attitudes and beliefs are factors that can affect success in speaking 

performance. Some difficulties that students face in speaking English are not 

speaking fluently, speaking slowly, stopping frequently, and being shy and 

hesitant. Speaking English is a big obstacle for them, and some students can't 

speak English (Banu and Nishanti, 2017).   

Moreover, They are not silent because they cannot communicate in 

English, but because they are afraid of making mistakes. Some students are 

very active and don't think much about making mistakes. They are completely 

confident. Meanwhile, other students are very quiet. They speak only when 

they are sure they are right. In psychology, this is called personality. The two 

personalities most often studied for their impact on skills are extrovert and 

introvert. 
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Jung in Feist (2008) states that Introverts respond to external stimuli, 

but their interpretation of events is influenced more by their inner meaning 

than by the objective facts themselves. Introverted people base their value 

judgments primarily on subjective perceptions rather than objective facts. 

They have an individualized conscience, reserved demeanor, and 

unpredictable spirit, they disregard traditional opinions and beliefs and are 

less concerned with the objective world. Introverted students are more known 

as people who are quiet, and calm, prefer to hang out with only a few people, 

are more passive, prefer to observe, rarely behave aggressively, and prefer 

writing rather than speaking to communicate. 

Extroverted people rely heavily on concrete ideas, but can also use 

abstract ideas if provided by outside sources such as parents or teachers, 

Extroverted people use objective data to make evaluations. They tend to feel 

comfortable in social situations, knowing exactly what to say and how to say 

it on the spur of the moment. Extroverted students are talkative, energetic, 

and outgoing in communication. People with extroverted personality tend to 

be better at second language use and communication situations based on 

widely held beliefs in communication language pedagogy. This belief may 

occur due to the assumption that extrovert students prefer social activities, 

they enjoy talking and it allows them to achieve higher levels of fluency 

(Swain, 1993). 

To investigate how is speaking performance of intorvert and 

extrovert students, the researcher chose  SMA Negeri 1 Kampar Timur as the 

place of this research. In this school, English is made a compulsory subject 

which is taught twice a week, with 45 minutes for each meeting which means 
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90 minutes a week. English is taught based on the K13 Curriculum. In school, 

based on this curriculum, speaking performances are implemented in the 

dialog method of expressing sympathy. The students are expected to achieve 

better performance, i.e. being able to create a dialog and practice it, 

understanding the expressions that are appropriate to the context and others. 

The aspects assessed in speaking performance are pronunciation, grammar, 

vocabulary, fluency, and comprehension. 

Dealing with the explanation above, the researcher was interested in 

investigating the speaking performance of students with introverted and 

extroverted personalities at SMAN 1 Kampar Timur.  

B. Identification of Problem 

Based on the problem found by the researcher during Pre-research, 

the researcher identified several problems in the learning process of eleventh 

students at SMAN 1 Kampar Timur on the following identifications, students 

feel shy or nervous if they have to speak in front of the class, students feel 

anxious when speaking in front of a crowd, students feel uncomfortable being 

the center of attention, students are afraid of being wrong when speaking 

English, and some students are excited and enjoy speaking in front of the class. 

Nervousness, fear of being wrong, feeling uncomfortable when being 

noticed, and other psychological issues often affect students' speaking 

performance. Therefore, various studies have been conducted to investigate 

the speaking performance of different personality types, with the aim of 

finding out the differences in speaking performance between personalities and 

developing effective teaching strategies for each personality. 
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C. Limitation of the Problem 

After describing the identification of the problem above, it is need the 

limit and focus the problem of this study. This research is focused on the 

speaking performance of introverted and extroverted students. 

D. Formulation of the Problem 

Based on the limitation of the problem above, the researcher 

formulates the problem as follows:  

a. How is the speaking performance of introvert students at SMAN 1 

Kampar Timur? 

b. How is the speaking performance of extrovert students at SMAN 1 

Kampar Timur? 

E. The Objective of the Research 

 The purpose of this research is to determine the following: 

a. To describe the speaking performance of introvert students at SMAN 

1 Kampar Timur 

b. To describe the speaking performance of an extrovert student at 

SMAN 1 Kampar Timur 

F. The Significant of the Research 

This research has theoretical and practical significance. 

Theoretically, personality can be a measurement tool that motivates students 

to know whether they have an introverted or extroverted personality so that 

they can improve their speaking performance according to each personality's 

learning strategy. Practically, The result of this research expectable give 
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advantages for the teacher to find an alternative strategy and good learning 

model, non-controversy but varied, for the student to increase the 

achievement, motivation, and creativity of speaking performance in the 

learning process or the result of the learning, and for the researcher to grow 

up a spirit and self-confidence for do the next researches. 

G. Definition of the Term 

To avoid misunderstandings and to understand the research topic 

more clearly, it is helpful to provide definitions for each term used in the 

research.  Definitions of terms are provided on the next page. 

1. Introvert Personality 

 Introvert is who prefers and is more comfortable interacting 

with small groups of people, is quiet, prefers to observe, and enjoys 

spending time alone (Brown, 2000). Introverts tend to feel tired after 

social interactions and get re-energized by spending time alone. Also, 

introverts are avoid being in the center of attention, very personal, 

more listens than speaks, hiding enthusiasm, and prefers quality over 

quantity friendship. 

2. Extrovert Personality 

   Extrovert is a person who is talkative, irritable, and outgoing 

in communication (Eysenck, 1964). They are sociable, easy-going, 

have many friends, need fun, and tend to be enterprising and risk-

taking.  Extrovert is a person who craves excitement, usually does 

not like reading and studying alone and they like to express their soul 

in active and interesting things.  
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3. Speaking Performance 

Speaking performance is the skill of an individual to 

effectively manage and convey their ideas, feelings, and thoughts in 

a way that is understood and accepted by the audience (Septianah. et 

al., 2019).  The ability of persons, especially students, to express their 

thoughts and opinions with clarity and confidence in a structured 

way.
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoretical Framework 

1. Speaking Performance 

Speaking is one of the skills that students should acquire to learn 

English, as Nunan (2001) states that functioning in another language is 

generally characterized by being able to speak that language. Speaking is 

important because it can measure success in language learning. Harmer 

(2001, p. 269) stated that fluency requires not only knowledge of 

language features but also the ability to process information and language 

'on the fly'. When a learner is participating in a discussion, the purpose of 

speaking here can be to express an opinion, to convince someone of 

something, or to clarify information.  

In some cases, speaking is used to give directions or get things 

done. For example, describing an object or someone, complaining about 

someone else's behavior, requesting or providing a service, etc. Speaking 

is used for different purposes and respective purposes. Different skills are 

required. Therefore, the ability to speak a foreign language is a very 

complex task. This may be why mastering English speaking skills is a 

priority for many second and foreign language learners.  

According to Thornbury (in Hanifa, 2022), we take speaking for 

granted because it is a regular aspect of life. The typical individual 

produces tens of thousands of words per day. Speaking is unquestionably 

one of the abilities that everyone uses on a global scale. People can 

communicate their thoughts and opinions via speaking.  
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 Al Hosni (2014) believes that speaking is essential because 

successful language learning depends on the learner's ability to participate 

in oral activities. This is consistent with Bergil (2016), who clarified that 

the purpose of language learning is to use the target language 

communicatively in education, work, travel, and other areas. This means 

that language learners are expected to be able to speak the target language. 

 Performance is the implementation of an action. Performance is a 

tangible result or genuine action; it is a clear and concrete manifestation 

or reaction of expertise (Brown, 2007). Examples are speaking, writing, 

listening, reading, walking, and dancing. In the scope of English, 

performance activities refer to effective, systemic, and dynamic 

communication. According to Brown (2001), in-class activities in English 

can be divided into 6 types, namely: imitative, intensive, responsive, 

transactional (dialogue), interpersonal (dialogue), and extensive 

(monologue).  

Based on Richards et al (2010), performance is the language that 

a person uses. There is a difference between a person's proficiency or 

knowledge in a language and how they use that proficiency or knowledge 

to construct and understand sentences which in this case is called 

performance. It is not only a matter of verbal communication, 

performance also involves the effective and complete use of language, 

including expressions and body language. 

Speaking performance refers to the effectiveness and quality with 

which an individual delivers a spoken message to an audience. 

Performance refers to public talk, which is talk that conveys information 
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in front of an audience such as morning talks, public announcements, and 

speeches (Richard, 2009).  

Those six categories of speaking performance can be found in 

textbooks, according to Brown (2001). 

The first is imitative. Competencies in imitating word, phrase, and 

sentence pronunciation are the main parameters to be examined and 

judged. This type of imitation is not aimed at meaningful interaction, but 

rather at focusing on specific elements of the linguistic form. 

The second is intensive. In the aspect of speaking performance 

designed to train the phonological or grammatical aspects of the language, 

intensive goes a step further than imitative. intensive speaking can be self-

initiated, or it can be part of a pair work activity where learners 

'experiment' with a particular language form. 

The third is responsive. Most student speech in the classroom is 

responsive: short answers to questions or comments posed by the teacher 

or students. These answers are usually sufficient and do not prolong the 

dialog. Such speech can be meaningful and authentic. They are generally 

questions and answers regarding light greetings, commands, opinions, 

and requests. 

The next is transactional (dialogue). Transactional language is an 

extended form of responsive language, which is performed to convey or 

exchange certain information. For example, conversation may be more 

negative than responsive speech. 
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  Then there is interpersonal (dialogue). Transactional dialogue is 

similar to interpersonal dialogue. What distinguishes it is the weight and 

complexity of the information exchange interactions carried out by 

students. Transactional dialogue is carried out to exchange information 

through conversation, while interpersonal dialogue refers to maintaining 

social relationships rather than exploring information. 

  The last is extensive (monologue). Finally comes to the discussion 

of extensive monologue. Oral production in this case there are many and 

wide such as speech, storytelling, singing, and even poetry. The language 

used is usually adjusted to certain conditions, sometimes formal language, 

and can also use informal language. This monologue can be designed and 

can also be done spontaneously. 

In speaking, several aspects must be owned by a student. Hughes 

(2005) states that the aspects of speaking are accuracy, grammar, 

vocabulary, fluency, and comprehension. Brown (2004) also addresses 

aspects of speaking such as grammar, vocabulary, comprehension, 

fluency, and pronunciation. According to Thornbury (2005), aspects of 

speaking are grammar, vocabulary, pronunciation, knowledge of speech 

acts, and knowledge of discourse are aspects of speaking. Nunan (2015) 

states that fluency, accuracy, grammar, complexity, and pronunciation are 

important. In conclusion, aspects of speaking performance consist of 

several aspects. 
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The first is accuracy, according to Nunan (2015), which refers to 

the extent to which a learner's utterances are grammatically acceptable, 

with clear and understandable pronunciation and appropriate vocabulary 

selection.  

 The second, fluency is the extent to which a learner can speak at 

an acceptable pace without initialization or hesitation (Nunan, 2015). 

According to Oxford Advanced Learner, fluency can be understood by 

the quality of being able to speak or write a language, especially a foreign 

language, easily and well. Based on Thornbury (2005), people can be said 

as fluent speakers if they fulfill the following features, pauses can be long 

but not often, pauses are usually filled in, pauses happen at significant 

transition points, and there are lengthy sequences of syllables and words 

between pauses. 

 Foster and Skehan in Nunan (2004, p. 87) suggest a model in 

evaluating speaking fluency is measured by considering the total number 

of seconds of silence and the time spent saying "um" and "ah" by subjects 

as they complete the task. 

 The next is pronunciation. Pronunciation is crucial because it 

gives meaning to what is being said. Mispronunciations can be misleading 

and offend those participating in the conversation. based on Thornbury 

(2005, p. 128-129), pronunciation refers to a student's ability to produce 

understandable utterances to meet the requirements of a task. Harmer 

(2001, p. 28) provides further questions related to the discussion. It 

suggests pitch, intonation, individual sounds, sounds and spellings, and 

stress. Pronunciation is how students create a clearer voice when 
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speaking. deals with phonological processes and relates to the 

components of grammar, which consist of the elements and principles that 

determine how sounds in language change and sound (Fulcher, 2003). 

 Then, grammar is a definition of the structure of a language and 

how linguistic units such as words and phrases combine to form sentences 

within the language (Richard, 2002). Additionally, Penny Ur 

(1996)  stated that grammar is defined as words that are combined to form 

correct sentences. It affects not only how word units are combined to form 

correct sentences, but also their meaning. make an impact. In other words, 

grammar is a structure in linguistics and can structure sentences 

well. Concerning context, the speaker should be considering who the 

speaker is, who the audience is, where the communication is happening, 

what communication is taking place before and after the sentence in 

question, the style and register, and alternative forms that a product can 

take. 

 The last is vocabulary. Harmer (2001) stated that vocabulary is 

the whole that is understood or used by each individual. Meanwhile, 

vocabulary is a general construction of a person’s language talent in 

developing their language better, good knowledge of language, and the 

ability to use language to be used in context. 

 Thornbury (2005) recommends three things that speakers 

normally use in what they say, first, when people speak, they use many 

words and expressions that show their attitude (stance) towards what is 

being said. Second, speakers typically use words and expressions that 

express positive and negative judgments because many utterances have 
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an interpersonal function, and by identifying what is likable and 

unlikable, they can express solidarity. 

 The last, speech also typically uses deictic language, i.e. words 

and expressions that refer to place, time, and participants in an immediate 

or more distant context. 

 2.  Students Personality 

   Personality is a very important and widely recognized 

psychological concept globally. Many theorists have demonstrated that 

personality encompasses almost everything about a person's mental, 

emotional, social, and physical aspects. Personality traits can be both 

observable, such as actions, and unobservable, such as thoughts, 

memories, and dreams (Prakash, 2016). 

    According to Wright and Taylor (1970) at Ahmar and Sugiyanta 

(2021), a character or personality refers to very solid and permanent 

elements of a character that distinguish him from other people, and at the 

same time the basis of predictions about his future actions. As stated by 

Peterson (1992), personality has the following characteristics:  

1) It is an integrated part of a character, something that someone is, does, 

or has. People acquire their individuality according to conditions and 

take it with them when they leave. 

2) It is spiritual - refers to the actions, mind, and emotions of the 

character, no longer referring to material importance, but to the 

importance of possessions and status. 

3) It is made up of smaller units known as traits, and the totality of these 

traits creates a unique mental characteristic. 
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Personality involves multiple variables that are found to differ 

from one individual to another. Brown (2000) stated that "personality" 

encompasses several traits. The first is self-esteem: how a person views 

themselves, the second is inhibition: managing one's linguistic ego, the 

next is risk-taking: how to take a calculated risk in learning a new 

language, then anxiety: related to anxiety, frustration, or worries, the next 

is empathy: the relationships between language and community, and the 

last is extroversion. 

The personality traits that have been identified include 

extraversion, neuroticism, and psychoticism. Extraversion, introversion, 

and ambivalence are aspects of these traits (Simukonda, 2002). 

According to Carl Jung's theory of psychological types, individuals can 

be characterized based on their preferred general attitudes. 

Jung, as cited in Prakash (2016), divided personality into two 

parts. The first is introversion, where individuals need time to process 

new information and experiences before understanding and responding 

to them (Tiger & Barron-Tieger in Prakash, 2016). Introverts may appear 

shy or anti-social, but they are actually social in different ways (Laney in 

Prakash, 2016). The second part is extroversion, where individuals focus 

their energy and attention outward. They crave the stimulation they get 

from engaging with the world outside themselves (Tiger & Barron-

Tieger in Prakash, 2016). 

The concept of personality is widely recognized, particularly in 

the context of theories. Introverted and extroverted personalities play a 

significant role in language learning. Both can impact the development of 
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communicative competence. These personalities provide information and 

experiences that help teachers understand students before selecting 

learning methods or strategies. 

Introvert Personality 

 When defining a student's introverted personality, keep in mind 

that an introverted personality is not a person's negative habitual behavior, 

but simply a trait that influences a person's reactions and behavior in life. 

Introverts are people who are quiet, thoughtful, intelligent, organized, 

expressive, value-oriented, prefer small, close groups of friends, and are 

prepared for the future (Hasanimanesh, 2015). People with introverted 

personalities are typically considered to be some sort of antisocial person, 

prone to shyness, and so on. Therefore, in this case, researchers discussed 

introverted students' characteristics, and how their speaking performance 

was.  

According to Jung in feist (2008), Introversion is when your 

mental energy turns inward, focusing on the subjective. Introverts are 

attuned to their inner world, full of prejudices, fantasies, dreams, and 

personal perceptions. Of course, these people perceive the outside world, 

but they perceive it from a selective and unique subjective point of 

view. In addition, An introvert is someone who is more interested in their 

thoughts and feelings than in what is outside of them, and who is often 

shy and reluctant to talk or act with others. In other words, introverts tend 

to stay “to themselves.” When the same problem occurs, the person can 

open the book, speed up, or slow down to find a solution (Yan, 2009).  
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Eysenck, as cited in Ulya (2016), suggests that individuals with 

introverted personalities tend to direct their views inward, focusing all 

their attention on their own inner life. Their behavior and attitudes are 

primarily influenced by events and experiences that occur within 

themselves. The outside world holds little significance in determining 

their behavior, leading individuals with this personality type to often 

avoid contact with their surroundings. 

Introverts are characterized by their rich inner life, which they 

prefer to keep private until they are ready to share it with a close group. 

They develop their ideas internally and interactively. Introverts tend to 

keep their best things to themselves until they are ready to share them. 

They also experience anxiety and prefer to think carefully before 

speaking. When they feel overwhelmed, they tend to withdraw to protect 

their inner sources (Helgoe in Jalili, 2015). 

Introverts are energized by their inner world rather than by being 

in the company of many people. For example, introverts feel very 

exhausted after going to a party or being with a large group of people for 

a long time. After that, the introverted person has to spend time alone to 

recharge their batteries. They are reserved for anyone but close friends. 

They prefer to plan things and don't seek excitement. Furthermore, 

Eysenck & Chan (1982) in Andriyani (2016) stated that introverted 

students are usually quiet, prefer reading to meeting and interacting with 

others, generally have few close friends, and avoid exhilaration. 
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Being introverted is not the same as being shy. Unlike shy people, 

introverts don't necessarily feel nervous, uncomfortable, or self-conscious 

when they're with other people. Instead of avoiding social interaction out 

of fear, they simply find solitary activities like reading or writing more 

energizing and more interesting. In addition, introverted but not shy 

individuals may have developed social skills, but still have peace of mind 

that allows them to focus more on themselves, their personal problems, 

feelings, needs, and habits is required. Furthermore, Cain (2016) 

suggested that introverts are not necessarily characterized as shy. It's 

important to note that both extroverts and introverts can be shy.  

According to Khodareza (2015), introverts are individuals who 

are more interested in their thoughts and feelings than things outside 

themselves, often shy and unwilling to take part in other people's 

activities. In addition, introverted students need personal space to 

recharge, usually, they need time to think and reflect before speaking. 

Therefore, introverted students are more fluent in writing than speaking, 

they tend to be serious and easily anxious, prefer to be alone, are 

introverted, often have difficulty in behavior, and usually, they like to 

read. 

In classroom activities, introverted students may not seem 

interested in sharing their ideas, responses, or opinions. Introverted 

students are not sociable, they are quiet and sometimes cannot cooperate 

with others. In terms of speaking performance, introverted students 

usually prefer to be good listeners. They prefer to write rather than speak 

because they feel more free to express themselves. 
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Burrus & Kaenzig, as cited in Jalili (2015), suggest that many 

introverts possess the ability to adapt and appear extroverted when 

necessary. Through training and practice in public speaking, debate, 

drama, music, social skills, and other activities, introverts can learn to 

assume an extroverted persona when required. Introverts typically keep 

their inner worlds private and do not allow others to enter, which can lead 

others to make incorrect assumptions about their needs and preferences. 

Introverted personalities are characterized by their close, 

individual nature. Individuals with this personality type tend to focus on 

their own problems rather than their environment. Their ideas are deeply 

internalized, and they often feel anxious, which leads them to think 

slowly. As a result, they often struggle with communicative competence. 

Maharani in Taiyeb (2019) states that there are seven aspects of 

personality that are based on the introvert dimension. activity, sociability, 

risk-taking, impulsiveness, expressoveness, responsibility, and 

reflectiveness. Their explanation is as follows: 

The first is activity. A person who have this aspect tend to be 

physically inactive, lethargic, and easily fatigued. They move in a relaxed 

and calm manner. They are also tired and easy to sleep. 

The second is sociability. People with introverted personalities 

find it difficult to get along with crowds, preferring to have a few special 

friends. They enjoy solitary activities such as reading, they find it difficult 

to trust others. 

The next is risk-taking. Introvert people prefer familiarity, safety, 

and security even if this means sacrificing some level of happiness in life. 
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An introverted person avoids dangerous things and does something 

familiar and safe. 

Then, there is impulsiveness. Introverts who score low on this trait, 

on the other hand, consider everything very carefully. They are systematic, 

organized, and plan everything meticulously. Even to speak they think 

many times before speaking. 

The next is expressiveness. A person who have this aspect tend to 

be quiet, calm, cold, not talkative, and generally very restrained in 

expressing their thoughts and feelings. They do not like to express their 

feelings freely. They are not easy to feel angry and calm. 

Then, there is responsibility. The person with this aspect tend to 

be conscientious, reliable, trustworthy, serious-minded, and slightly 

compulsive.  

The last is reflectiveness. Introvert people with this aspect have a 

theoretical mindset, are more interested in ideas, speculation and they like 

to think and introspect. They are more observant. 

Extrovert personality 

Extroverted personalities tend to be outgoing and directed 

towards the external world. Extroverts are sociable, enjoy parties, and 

excel in friendships. They need excitement and stimulation in everything 

they do, which makes them lively and active. However, this can also lead 

to distractions from studying due to their difficulty in concentrating for 

long periods (Shahila, 2011). 
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Eysenck, as cited in Hamedi (2015), notes that extroverts tend to be 

open to strangers and socially mixed, whereas introverts are likely to keep 

to themselves and avoid drawing attention. According to Jungian 

personality typology, extroverts are generally outgoing, direct, energetic, 

and sociable. Eysenck believes that extroverts prefer creating a more 

inclusive and common space, while introverts tend to take a more exclusive 

and individual space. Additionally, Hamedi (2015) defines extroverts as 

individuals who are more restless and energetic in restricted environments. 

Extroverted personalities can be characterized by their friendly, 

honest, accommodating, and easy-going nature. They are adaptable to new 

situations and environments. According to Jung, as cited in Sharp (1987), 

extroverts are characterized by an attraction to external objects, 

responsiveness, and a readiness to accept external events. 

Extroverted personalities are more inclined towards social activities. 

They are naturally gregarious and social. They exhibit traits such as being 

realistic, practical, talkative, and active. They often show interest in 

leadership roles. According to Jung, as cited in Condon (2013), extroverts 

are characterized by an outward orientation, meaning they focus on and 

derive energy from the external world. They are more focused on the 

activities and things around them than on their inner lives. 

Jung (1971) said that an extrovert is a type of person whose interests 

are directed outward. Introverts are people who are focused on themselves, 

and this also applies to their ego. Additionally, Vogel and Vogel (1986) in 

Ahmar and Sugiyanta (2021) found that extroverted students were more 

fluent in oral presentation tasks than introverted students. Eysenck (1964) 
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stated that extroverted students are talkative, moody, and sociable in their 

communication, whereas introverted students are reserved, quiet, and 

peaceful. They are sociable, easy-going, have many friends, need fun, and 

tend to be adventurous and risk-takers. A widely held belief in the language 

education community is that extroverts are likely to perform better in 

second language use and communication situations. 

Eynseck in Matthews (2009) said that extroverts tend to show superior 

performance than introverts in some tasks, especially tasks that require 

attention and resistance to distraction. Extroverts also have an advantage in 

short-term memory tasks, and they can do very well. This is supported by 

extroverts' good social skills. They also tend to be fluent in processing 

conversations, resulting in effective and constructive conversations. 

According to Lightbown and Spada in Andriyani (2016), classroom 

teachers believe that in second or foreign language learning in terms of 

speaking performance, extroverted students excel and succeed when 

compared to introverted students. Furthermore, Crow (1958) in Indriyani 

says that extroverted students are usually good at speaking, worry less, feel 

less shy and awkward, prefer to work together or in groups, and adapt easily 

to the environment. This means that with their superiority in verbal tasks 

and sociability, extroverted students are more skilled in speaking 

performance than introverted students. 

According to Myers in Usmiyati (2012), extroverted students prefer 

learning that contains interaction. Extroverted students are considered to 

speak more boldly and fluently but sometimes accurately in speaking 
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performance. In addition, extroverted students are sociable, enjoy 

interacting, expend a lot of energy, and are open and interested in events 

external to themselves.  

Maharani in Taiyeb (2019) states that there are seven aspects of 

personality that are based on the extrovert dimension. activity, sociability, 

risk-taking, impulsiveness, expressiveness, responsibility, and 

reflectiveness. Their explanation is as follows: 

The first is activity. People who score high on this factor are usually 

active and energetic. They enjoy any activity that involves physical 

exertion. Move quickly from one activity to another, pursuing many 

different interests. 

The second is sociability. People with extroverted personalities are 

sociable and make new friends. They are happy people at social events 

such as parties. Individuals with this character typically feel at ease and 

comfortable in social settings. The sociability aspect is assessed by how 

well they initiate and maintain social connections. They are often 

surrounded by many friends who enjoy spending time together, engage in 

various social activities, and adapt easily to new environments. 

Additionally, they tend to thrive in inhospitable situations and feel content 

in these settings (Muafiqoh, 2017). 

The next is risk-taking. They love challenges and are not afraid to 

take risks. It is very unlikely that they think about the consequences of what 

they do. Individuals with high risk-taking values often seek out hazardous 

situations and occupations that disregard safety concerns. They tend to 
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engage in these activities without considering the potential risks to their 

well-being. 

Then, there is impulsiveness. Extroverts with this aspect tend to act 

on the spur of the moment, make hasty decisions and are usually uncaring 

and change their minds easily.  

The next is expressiveness. People with this aspect tend to be 

sentimental, sympathetic, volatile, and demonstrative. Individuals with 

high expressiveness tend to freely express their emotions. They often 

display their feelings of sadness, anger, fear, and pleasure openly. 

Then there is responsibility. Extroverts usually tend to be laid back, 

careless, late in making commitments and may be socially irresponsible. 

Individuals with a strong preference for this aspect generally dislike 

performing formal duties. Extroverted individuals, in particular, tend to be 

dynamic and lack responsibility when it comes to social activities. 

The last is reflectiveness. The reflective characteristic of people with 

extroverted personalities is that when doing work, they tend to do it rather 

than think about it. They have a purposeful and practical mindset. 

The Differences Between Introvert and Entrovert 

Introvert and extrovert personalities are often seen as opposite 

ends of a single continuum. Therefore, someone who is high on one trait 

is typically low on the other introverts tend to be taciturn, uninterested in 

social gatherings, prefer to do things alone, and think and concentrate 

before acting or speaking. In contrast, extroverts enjoy and need social 
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interactions, engage in friendships with many people, respond quickly, 

and try to avoid solitude. They do not like being alone.  

Furthermore, Dorneyi (2005) noted that both extroversion and 

introversion can have positive aspects depending on the specific task at 

hand. He pointed out that in both first language (L1) and second language 

(L2) contexts, introverts are more interested in activities such as reading, 

writing, and drawing, which do not require them to act in an outgoing 

manner. In contrast, extroverts tend to be more fluent, particularly in 

formal situations. 

Based on the explanations above, introverted learners are 

stimulated by their own inner world of ideas and feelings. They have 

fewer friendships than extroverted students and prefer to work alone or 

with someone they know well in pairs. They dislike group work. In 

contrast, extroverted learners gain energy and focus from external events 

and people. They enjoy having many friends and prefer group work. 

Extroverted students tend to like English conversation, role-plays, and 

other interactive activities. Overall, extroverted individuals tend to be 

sociable, adventurous, cheerful, and active. Introverted individuals, on the 

other hand, are unsociable, quiet, reserved, and shy. 

Identifying Introvert and Extrovert Students 

There are so many theories that be used to determine someone's 

personality. To determine the extrovert and introvert students, in this 

research researcher will use the Eysenck Questionnaire (EPQ).  
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The Eynseck Personality Questionnaire (EPQ) measures two 

widespread and independent dimensions of personality, namely 

extraversion-introversion that explain most of the variation in the 

personality domain. There are 30 items to measure extrovert and introvert 

levels that will be used in this research. 

The following is the procedure for teaching English in senior high 

school, speaking performance. 

1. The teacher enters the class and delivers the speaking material 

about expressing Sympathy, based on the syllabus of grade 11 

SMA. 

2. The teacher delivers the learning material 

3. After the teacher explains, students are allowed to ask about 

the material 

4. The teacher asks students to make a dialog and then practice 

the dialog in front of the class in pairs.  

5. Students do a speaking performance in the form of practicing 

the expressing sympathy dialog that has been done 

6. The teacher rewards each student by giving a speaking 

performance score. 
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B. Relevant Research 

During the investigation, the researcher discovered several other 

previous studies that are relevant to the topic. Some of these studies were 

conducted in various settings, which are outlined below: 

The first research was conducted by Paradilla. et al. (2020) entitled 

“The Students’ Extrovert and Introvert Personality Toward Speaking 

Performance”. This research used a descriptive qualitative research method 

with a case study approach. This research is an attempt to examine the 

students' extrovert and introverted personalities toward speaking 

performance at MA Baytul Mukarromah Welalange. Data analysis was 

performed based on the data analysis method proposed by Miles and 

Huberman, which consists of step reduction, display, and validation of data. 

The result of this research was there was no influence between extrovert 

and introvert personality toward speaking performance. Still, it is 

influenced by different levels of knowledge and frequent participation or 

good preparation. This suggests that personality type is not a determinant 

of successful speaking performance. 

Second, research was conducted by Septianah. et al. (2019) entitled 

“Extrovert-Introvet Students and Their English Speaking Performance”. 

This research was categorized into correlational research, in which the 

researcher tried to find out whether there is a correlation between the 

extrovert-introvert personality and speaking performance at the University 

of Tanjungpura. Personality and speaking ability measures were 

determined using the Mark Parkinson Personality Questionnaire (MSQ) 
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and Monroe's motivated persuasiveness rubric scores. Students' personality 

and speaking ability scores were correlated using the Pearson Product 

Moment and Multiple Correlation formulas. From this study, researchers 

concluded that extrovert-introvert personality affects speaking 

performance. 

Third, a research was conducted by Samand. et al. (2019) entitled 

“Analysis On the Relationship of Extrovert-Introvert Personality and 

Students’ Speaking Performance in English Study Program of Halu Oleo 

University”. This research investigates the correlation between extrovert 

personality and introvert personality and students’ speaking performance 

in the students in English Study Program of Halu Oleo University in the 

fourth semester. The personality type was determined by using the Mark 

Parkinson Personality Questionnaire and the speaking score from the 

speaking test. Then, the personality and the student's score were correlated 

by using Pearson Product Moment Correlation. The objective of the study 

is to examine, whether there is a correlation between extrovert-introvert 

personality and students’ speaking performance or not and also to know 

which personalities have better achievement in speaking performance. The 

result of correlation testing reveals that there is no significant correlation 

between extrovert personality and also there is no correlation between 

introvert personality and speaking performance. Other result shows that 

introverted students have better achievement in speaking than extroverted 

students. 
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Fourth, research by Hasibuan. et al. (2023) entitled “An analysis of 

Extrovert and Introvert Personality of the Students’ on Speaking 

Performance at the Tenth Grade of State Islamic Senior High School 1 

Padang Lawas”. This research uses a descriptive-qualitative method with 

a case study approach. Eynseck Personality Questionnaire (EPQ), 

speaking test, and interviews as instruments to collect the data. Then, the 

data was analyzed using the Miles and Huberman model Technique, 

which consists of three stages of data analysis: data reduction, data 

presentation, and verification or conclusion. The finding showed that 

each of the 20 researcher samples: ten extroverts and ten introverts, had 

different speaking performance scores. Five out of ten extroverted 

students scored well and the other five scored poorly on the speaking test. 

For introverted students, five out of ten students got a poor category, four 

students in the good category, and the remaining one obtained a speaking 

test score with very good criteria. When interviewed, both extroverted 

and introverted students said that they experienced several obstacles, 

namely lack of preparation before performing, lack of knowledge about 

linguistic aspects, mispronunciation, and lack of vocabulary.  

And the fifth is research by Phoung (2021) entitled “Influences of 

Personality On Students’ Speaking Performance”. This research is a case 

study, which is focused on a small group of first-year students from the 

University of Languages and International Studies (ULIS), Vietnam. The 

researcher uses the mixed method which combines elements of 

qualitative and quantitative approaches. Questionnaires, interviews, and 

classroom observation as the data collection instruments. This research 
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focuses on the influence of personality on student performance and 

possible recommendations to overcome the problem. To find out the 

answers to the three research questions, the collected data was classified. 

Specifically, the answer to the first question can be found in the first part 

of the questionnaire. Then the second part of the questionnaire, the 

content of the observations and the students' responses helped answer the 

second research question. Finally, the answers and suggestions from the 

teachers are the key to the third research question. The result of this 

research is unstable introverted students do not show leadership in 

speaking lessons when working in groups, but feel more secure.  

 Based on the previously mentioned studies, it can be concluded 

that personality affects students' speaking performance. In other studies, 

personality has no influence and no correlation to students' speaking 

performance. Introverted students achieved better grades than extroverted 

students.  Another study concluded that both introverted students and 

extroverted students have good speaking performance scores and some 

are less good. The similarities between the two student personalities are 

the lack of preparation before performing, lack of knowledge about 

linguistic aspects, mispronunciation, and lack of vocabulary. 

C. Conceptual Framework 

This research is an analytical study that focuses on introvert and 

extrovert students' speaking performance in class XI 8 at SMAN 1 

Kampar Timur. Thus, the researcher determined some indicators as 

follows: 
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Speaking Performance of Introvert and Extrovert Personality 

Speaking Performance 

a. Pronunciation can be understood even with a 

certain accent 

b. Almost no grammatical errors 

c. Using appropriate vocabulary 

d. Fluent dialog, very few difficulties 

e. The whole conversation can be understood 

although there is occasional repetition in 

certain parts. 

(Curriculum k13) 

 

Students Personality 

1. Introvert 

a. Students tend to be passive in the teaching 

and learning process  

b. Students are calm in the teaching and 

learning process. 

c. Students tend to be quiet and withdrawn. 

d. Students tend to express their opinions 

carefully 

e. Students are aloof in the class because 

they are comfortable being alone. 

2. Extreovet 

a. The students are easy to communicate 

with others because they are sociable  

b. The students are easy to associate with 

others because they are friendly 

c. The students tend to be active in the 

teaching and learning process 

d. The students tend to be assertive in 

expressing their opinions 

e. The students are passionate about doing 

tasks or delivering a speech 

f. The students are talkative in certain 

situations of the teaching and learning 

process 

(Eysenck in Dorneyi, 2005) 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design  

In this research, the researcher used a quantitative descriptive 

approach with a survey study because the researcher wanted to 

describe the speaking performance of students’ introvert and extrovert 

personality at the eleventh grade of SMAN 1 Kampar Timur and this 

research involves data and is descriptive by using a questionnaire to 

determine the personality of each student who is a sample in this 

study. 

  Creswell (2012) mentions that survey research design is a 

procedure in quantitative research in which the researcher surveys a 

sample or the entire population of people to get a description of the 

attitudes, opinions, behaviors, or characteristics of the population. The 

researcher used a questionnaire and a document which is the speaking 

performance score of the students from the teacher at school to answer 

the research question. 

Survey research is included in the quantitative descriptive 

method. The design used in this research is quantitative descriptive. 

Quantitative methods involve utilizing calculations to measure the 

quantity of data obtained and to study objective variables within a 

population through surveys, employing questionnaires to gather data.  
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B. Time and Location of the Research 

This research was conducted on Thursday, May 15th, 2024. At 

SMAN 1 Kampar Timur Jl. Negara Km. 40 Pekanbaru-Bangkinang, 

Pulau Rambai, Kampa, Kampar, Riau. 

C. Subject and Object of the Research 

The subject of this research was the Eleventh-grade student of 

SMAN 1 Kampar Timur. The object of this research was the speaking 

performance of introverted and extroverted students at SMAN 1 

Kampar Timur. 

D. Population and Sample 

The Population of the Research 

 Creswell (2012, p. 142) states that a population is a group 

of individuals who have the same characteristics.  The 

specification of the population of this research was all of the 

Eleventh grade of SMAN 1 Kampar Timur academic year 

2023/2024 can be seen as follows: 

Table III. 1 

The Population of the Research  

No Class Total of Students 

1 XI 1 36 

2 XI 2 35 

3 XI 3 35 

4 XI 4 36 

5 XI 5 34 

6 XI 6 35 

7 XI 7 33 

8 XI 8 33 

9 XI 9 33 

10 XI 10 33 

Total 343 
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 From the table above we can see that the population of this 

research consisted of ten classes and 343 total students. In 

class XI 1 there were 36 students, class XI 2 there were 35 

students, class XI 3 there were 35 students, class XI 4 there 

were 36 students, class XI 6 there were 24 students, class XI 

7 there were 33 students, class XI 8 there were 33 students, 

class XI 9 there were 33 students, and the last class XI 10 

there were 33 students. 

The Sample of the Research 

  As the sample, the population above was quite 

large to take. If the population is less than 100 people, then 

the sample is all. But if the population is more than 100 

people, then the sample can be taken in a range of 10-15%, 

20-25% or more than that (Arikunto, 2006). based on the 

idea, the researcher took 10% of the population.  

  The sample is class XI 8 which consists of 33 

students. The researcher employed cluster random 

sampling because the group in the population had 

homogeneous characteristics. The researcher employed a 

lottery in conducting cluster sampling to select one of 

three classes as a sample for this research.  
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E. Technique of Collecting Data 

a. Questionnaire 

  To measure the students’ personality, the 

researcher used a questionnaire. The researcher used the 

Eysenck Personality Questionnaire (EPQ) to collect data 

about the extroverted and introverted personality of 

students.  Students was given a questionnaire consisting of 

30 items, 16 for extroverts and 14 for introverts. Students 

will choose their level of agreement or disagreement with 

the statements contained in the questionnaire based on 

their personal opinions, there are strongly agree, agree, 

undecided, disagree, and strongly disagree. Based on this, 

students give a score from 1 to 5 which will indicate their 

personality level with 5 being the highest extrovert level 

per item. From the questionnaire, the researcher wants to 

know whether the students are extroverts and introverts. 

  The questionnaire that was distributed was 

translated into Indonesian so that students find it easier to 

fill in each statement. Higher scores indicate strongly 

extrovert and then the lowest scores indicate strongly 

introvert based on the score interpretation criteria below. 
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Table III. 2 

Interpretation of Students’ Personality 

Score Interpretation 

81-100 Very Strong Strongly Extrovert 

61-80 Strong Extrovert 

41-60 Moderately Ambivert 

21-40 Low Introvert 

0-20 Very Low Strongly Introvert 

  Source: Adopted from Velicier and Stevenson in Wulandary 

(2017) 

The following questionnaire is made based on the above indicators 

Table III. 3 

The Blue Print of the Questionnaire 

Variables  Indicators  Number of items Total  

Introvert (X1) Activity 1. I am inclined to be slow and 

careful in my actions. 

2. I usually move about at a 

leisurely pace 

2 

 Sociability 3. I prefer to have few but 

special friends. 

4. I am mostly quiet when I am 

with other people 

2 

 Risk Taking 5. I tend to keep in the 

background on social 

occasions. 

6. I am rather careful in new 

situations. 

2 

 Impulsiveness 7. I usually stop and think 

things over before I speak. 

8. I like planning things well 

ahead of time. 

2 

 Expressiveness 9. My temper is well 

controlled. 

10. When I am angry with 

someone, I wait until I 

cooled off before tackling 

him or her about the 

incident 

2 

 Reflectiveness 11. I like to have time to be 

alone with my thoughts. 

12. I often spend an evening 

just reading a book. How 

2 
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has it changed to I prefer 

reading to meeting people? 

 Responsibility 13. I am usually on time for 

tasks 

in my school. 

14. If I say I will do something 

always keep my promise. 

2 

Extrovert (X2) Activity 15. I often take on more 

activities than I have time 

for. 

16. I have many different 

hobbies. 

17. I like plenty of bustle and 

excitement around myself. 

18. I am a talkative person. 

4 

 Sociability 19. I usually let myself go and 

enjoy the moment at a lively 

party or gathering. 

20. I enjoy meeting new 

people. 

21. I usually take the initiative 

in making new friends. 

22. I can easily get some life 

into rather dull party 

4 

 Risk Taking 23. I call myself happy-

golucky. 

24. I am a person who is brave 

to take risks. 

25. I like doing something 

challenging. 

3 

 Impulsiveness 26. I often make decisions on 

the spur of the moment. 

27. Sometimes people say that 

I act too rashly 

2 

 Expressiveness 28. I am a person who is angry 

quickly. 

1 

 Reflectiveness 29. I like work that involves 

action rather than profound 

thought and study 

1 

 Responsibility 30. I often forget little things 

that I am supposed to do 

1 

Source: Adopted from Eysenck Personality Questionnaire (EPQ) (Eysenck, 

Eysenck & Barret 1991) 
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b. Document 

The document in this research is the students’ speaking 

scores from the teacher at the school. 

 

F. The Technique of Analysing Data 

 Based on Creswell (2012), descriptive statistics show the general 

trends in the data (mean, mode, median), and the spread of the scores 

(variance, standard deviation, and range). In this research, the data 

obtained from the questionnaires was analyzed and reported descriptively 

(frequency and mean). 

 After collecting the data, the researcher analyzed those data based 

on students' questionnaires by using the formula as follows: 

𝑃 =
𝑓

𝑛
𝑥100% 

Where: 

P = percentage 

f = Frequency 

n = Number of samples 

100% = Constant value 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

This research was conducted with the aim to describing the 

speaking performance of students’ introvert and extrovert personality. 

After processing the data, the researcher can answer the questions based 

on the formulation of the problem as follows: 

1. Introvert students have excellent speaking performance. This 

can be proven based on speaking performance indicators from 

the k13 curriculum used, including pronunciation, which can 

be understood even with a certain accent, almost no 

grammatical errors, using appropriate vocabulary, fluent 

dialog, very few difficulties, and the whole conversation can be 

understood. However, there is occasional repetition in certain 

parts. With a mean score of 86.2. 

2. Extrovert also students have excellent speaking performance. 

This can be proven based on speaking performance indicators 

from the k13 curriculum used, including pronunciation, which 

can be understood even with a certain accent, almost no 

grammatical errors, using appropriate vocabulary, fluent 

dialog, very few difficulties, and the whole conversation can be 

understood. However, there is occasional repetition in certain 

parts. With a mean score of 89.45. 
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Extroverted students were better at English-speaking performance. 

There is a difference between extrovert and introvert students in their 

speaking performance, extrovert students have self-confidence, and they 

have better speaking performance. Their character as extroverts positively 

affects their speaking performance in some ways, better than introverts. 

While Introverts with their calm and quiet character, need the right time 

and a supportive situation to show their best ability in speaking 

performance. 

B. Suggestion  

About the conclusion above, the researcher gives some 

suggestions as follows: 

1. Suggestions for the students 

a. The result of this research is expected to help students recognize 

their personality and improve their performance, especially in 

speaking. 

b. For introvert students 

Becoming an introvert is not your fault and it is not bad at all. 

Even though introverted students are nervous, they can become 

better over time.  Introverted students only need the right time, 

atmosphere, and suitable topic to show their best performance. 

c. For extrovert students 

Considering extrovert students are good at socializing, they can 

motivate and encourage their classmates, especially introverted 

students. 
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2. Suggestions for the teacher 

a. Personality influences students' speaking performance, so 

English teachers are suggested to pay more attention to their 

students in terms of their personality type.   

b. The teacher can use different methods in teaching speaking that 

not only focus on extrovert students who are always active in the 

class but also on introvert students who tend to be quiet. 

3. Suggestion for further research 

a. This research focused on one of four English skills.  Another 

researcher can be considering to do a study about other skills 

like listening or reading.  

b. This research only focused on introvert and extrovert 

personalities, other researchers can try to research ambivert 

personality.
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Instrument of The Research 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

The Criteria of the Eynseck Personality Questionnaire 

 

Sub Concept Introvert Extrovert 

Activity 

They tend to become 

physically inactive, 

lethargic and easily 

tired. They move around 

the world at a leisurely 

the pace and prefer quite 

a quiet vacation. 

Generally active or 

energetic. They enjoy all 

kinds of physical 

activities. They move up 

quickly from one 

activity to another and 

they pursue a wide variety 

of different interests. 

Sociability 

They prefer to have 

only a few special friends 

friends, enjoying solo 

activities such as reading 

and have difficulty in 

trying to talk to other people. 

other people. 

They like social activities 

such as parties and dances. 

They like to make friends. 

They generally meet 

people easily and 

feel comfortable in 

social situations. 

Risk Taking 

They prefer familiarity, 

safety, and security even if 

this means sacrificing some 

level of excitement in life 

They like challenging 

activities and ignore 

the consequences. They 

are those who dare to 

take risks. 

Impulsiveness 

They consider everything 

very carefully before making 

a decision. They are 

systematic. They usually 

think before they speak and 

observe before they act. 

They tend to act abruptly 

and hastily, often making 

premature decisions, and 

are usually carefree, 

volatile, and unpredictable. 

Expressiveness 

They are reserved, 

even-tempered, cool, 

detached and generally 

controlled as regards 

their expressions of 

their thoughts and their 

feeling. 

They tend to be 

sentimental, sympathetic, 

volatile, and 

demonstrative. 

Reflectiveness 

They have a theoretical 

mindset and tend to be 

interested in ideas, and 

speculation and they 

like to think and 

introspect. 

When doing work, they 

are more likely to just do 

things rather than think 

about things. They tend to 

have a purposeful mindset 

and practical mindset. 

 



 
 

 
 

Responsibility 

When it comes to work, they 

are more likely to do things 

than think about them. They 

tend to have a purposeful and 

practical mindset. Thorough, 

reliable, trustworthy, and 

serious-minded with little 

compulsiveness. 

They tend to become 

casual, careless of 

protocol, late with 

commitments, 

unpredictable and 

may be socially 

irresponsible. 

Source: Adopted from Eysenck Personality Questionnaire (EPQ) (Eysenck, Eysenck 

& Barret 1991)  

 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

 



 
 

 
 

No Responden 
item total category 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30   

1 student 1  2 2 2 1 3 2 1 2 1 2 2 2 2 2 2 2 1 3 3 3 4 3 3 4 4 3 4 4 2 1 72 extrovert 

2 student 2 2 1 1 1 1 1 3 1 1 2 1 1 1 1 1 1 1 2 1 1 1 1 2 1 1 1 1 1 1 4 39 introvert 

3 student 3 2 2 3 1 3 2 2 1 1 5 2 5 2 2 2 1 2 2 3 1 2 2 2 2 2 2 1 2 2 1 73 extrovert 

4 student 4 2 4 2 2 3 2 3 1 2 2 4 4 3 2 2 1 2 2 5 1 3 2 4 3 2 2 3 2 1 2 73 extrovert 

5 student 5 2 2 3 1 3 2 2 4 2 2 2 4 3 2 3 2 3 4 3 4 3 4 3 3 2 3 3 3 2 1 80 extrovert 

6 student 6 1 2 2 2 3 1 1 2 2 2 2 2 3 2 3 2 3 3 3 3 4 3 4 2 3 3 4 4 1 2 74 extrovert 

7 student 7 2 1 2 2 4 1 2 2 3 2 3 4 3 2 3 3 2 5 2 3 2 3 3 2 3 2 2 2 1 2 91 
strongly 

extrovert 

8 student 8 1 1 1 1 3 1 1 1 1 2 1 1 1 1 1 1 1 1 1 5 1 1 1 1 2 1 1 1 1 1 39 introvert 

9 student 9 2 2 2 2 2 1 1 2 2 4 2 5 4 3 3 2 3 4 5 3 5 3 3 1 1 2 3 3 2 3 81 
strongly 

extrovert 

10 student 10 1 2 2 2 2 1 1 1 3 1 1 4 3 3 4 4 4 4 3 3 4 3 3 3 2 2 3 1 1 3 74 extrovert 

11 student 11 3 2 1 2 2 1 1 2 1 1 1 1 3 3 3 2 1 2 3 3 3 2 3 1 2 1 1 4 2 1 58 ambivert 

12 student 12 1 2 1 4 2 2 1 2 3 2 2 4 3 3 4 4 4 2 3 3 4 4 4 2 2 2 4 2 2 4 82 
strongly 

extrovert 

13 student 13 3 2 3 2 4 2 3 1 3 2 2 4 4 2 2 1 2 3 4 3 3 3 2 2 2 3 3 2 1 1 72 extrovert 

14 student 14 2 2 2 2 2 2 2 1 2 2 2 1 3 2 3 1 2 1 2 2 2 3 2 2 2 2 2 2 2 2 59 ambivert 

15 student 15 4 2 1 4 2 1 3 2 4 2 1 4 3 2 3 2 2 1 5 3 3 2 5 1 2 1 2 1 3 3 74 extrovert 

16 student 16 3 3 1 3 3 1 4 1 5 4 1 5 2 3 4 4 1 1 4 2 1 4 5 2 2 1 1 1 1 1 74 extrovert 

17 student 17 2 1 1 1 1 3 1 1 1 1 1 4 1 1 2 1 1 1 2 1 1 1 1 1 1 2 1 1 1 1 39 introvert 

18 student 18 1 2 1 4 1 1 1 2 2 1 1 1 2 1 1 1 1 1 1 2 1 1 1 2 1 2 1 1 1 1 40 introvert 

19 student 19 2 2 3 3 4 2 1 1 2 2 2 2 12 2 2 1 1 1 1 3 2 2 4 1 1 2 2 1 2 1 58 ambivert 

20 student 20 3 2 3 2 4 2 2 2 3 3 3 3 2 2 2 2 1 3 4 1 3 2 2 1 2 2 1 3 2 1 68 extrovert 



 
 

 
 

21 student 21 3 2 1 2 3 1 2 1 3 3 1 3 3 3 3 1 3 3 4 1 1 2 4 4 4 4 4 3 4 3 78 extrovert 

22 student 22 2 2 2 3 3 2 2 2 2 2 3 3 1 3 2 2 2 2 3 3 1 2 2 1 2 3 4 2 2 4 69 extrovert 

23 student 23 2 2 2 3 3 2 1 1 2 2 3 3 2 1 3 1 2 2 3 3 1 3 3 2 2 3 3 3 3 3 69 extrovert 

24 student 24 2 2 1 2 4 1 1 2 2 1 2 1 2 2 3 2 2 2 4 3 3 4 4 5 4 4 4 5 3 2 79 extrovert 

25 student 25 2 2 3 1 4 1 4 1 2 2 1 1 1 2 4 2 4 5 4 4 5 4 2 2 2 4 5 2 5 3 84 
strongly 

extrovert 

26 student 26 1 2 3 4 5 4 3 2 1 1 2 3 4 5 1 2 3 4 4 4 4 3 2 1 1 2 2 3 2 2 76 extrovert 

27 student 27 4 4 4 5 5 4 4 3 2 4 5 4 3 3 1 2 1 1 1 1 2 2 2 2 2 2 2 4 1 2 82 
strongly 

extrovert 

28 student 28 2 2 1 5 1 4 5 3 1 3 2 2 1 4 2 3 5 2 4 3 2 3 2 3 2 2 4 5 1 2 83 
strongly 

extrovert 

29 student 29 1 2 1 2 2 1 2 1 1 3 2 4 2 2 2 3 2 3 2 2 3 2 3 2 2 3 1 2 1 1 60 ambivert 

30 student 30 1 2 4 3 2 3 2 3 4 2 2 1 3 2 3 1 2 2 3 2 1 4 5 2 1 2 1 3 1 4 71 extrovert 

31 student 31 2 1 4 2 4 2 2 3 1 2 2 4 3 2 2 2 2 4 4 3 4 3 4 3 3 2 2 5 3 2 82 extrovert 

32 student 32 3 2 2 2 3 3 2 1 3 5 3 4 3 2 4 2 3 1 3 3 2 2 3 3 3 2 2 1 2 3 77 extrovert 

33 student 33 2 1 1 1 2 1 1 3 1 1 1 1 1 1 2 1 1 1 1 1 1 1 1 2 1 1 1 1 1 5 40 introvert 



 
 

 
 

 

 

 

 

 

 

 

Appendix II 

Speaking Scores From Teacher 



 
 

 
 

 



 
 

 
 

 

 

 

 

 

 

Appendix III 

Recommendation Letter 
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