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ABSTRACT 

 

Rahna Husnaini, (2024) :  Exploring Students' Attitudes toward Learning 

Writing: A Case Study at English Education 

Department of an Islamic University in 

Pekanbaru 

Writing Attitudes refers to the perceptions, feelings, and beliefs that 

students hold towards writing. Understanding students' writing attitudes is 

important as it can affect their engagement in writing activities and ultimately 

their writing performance. The aims of this study are to describe the attitudes 

towards learning writing and to identify the contributing factors the attitudes 

towards learning writing of EFL students in the English Education Department of 

an Islamic university in Pekanbaru. This research is qualitative research. This 

research was conducted from January to February 2024 at an Islamic university in 

Pekanbaru, Indonesia. The participants were 6 students of 3rd semester students. 

To this extent, it was generally studied that the sampling size for this study 

purposively comprises one class with 30 students in total from the English 

Education Department, which serves as a representative group. The instruments to 

collect the data were close-ended questionnaire, open-ended questionnaire, and 

interview. The researcher used qualitative analysis: data reduction, data display, 

and conclusion drawing/verification to analyse the data. The result shows that 

there are three attitudes that were shown by the 3rd semester students at English 

Education Department of an Islamic University in Pekanbaru namely beliefs, 

emotions, and dispositions. in addition, the factors that influenced the students‟ 

attitude were teaching method and approaches, curriculum and materials , 

leacturer  interactions,  and peer influence and collaboration factors. 
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ABSTRAK 

 

Rahna Husnaini, (2024) :  Mengeksplorasi Sikap Siswa terhadap 

Pembelajaran Menulis: Studi Kasus pada Jurusan 

Pendidikan Bahasa Inggris Universitas Islam di 

Pekanbaru 

Sikap Menulis mengacu pada persepsi, perasaan, dan keyakinan yang 

dipegang siswa terhadap menulis. Memahami sikap menulis siswa adalah penting 

karena dapat mempengaruhi keterlibatan mereka dalam kegiatan menulis dan pada 

akhirnya kinerja menulis mereka. Tujuan dari penelitian ini adalah untuk 

mendeskripsikan sikap terhadap pembelajaran menulis dan untuk mengidentifikasi 

faktor-faktor yang berkontribusi terhadap sikap terhadap pembelajaran menulis 

mahasiswa EFL di Jurusan Pendidikan Bahasa Inggris sebuah universitas Islam di 

Pekanbaru. Penelitian ini merupakan penelitian kualitatif. Penelitian ini dilakukan 

pada bulan Januari hingga Februari 2024 di sebuah universitas Islam di 

Pekanbaru, Indonesia. Pesertanya adalah 6 orang mahasiswa semester 3. Sejauh 

ini, secara umum diketahui bahwa ukuran sampel untuk penelitian ini secara 

sengaja terdiri dari satu kelas dengan total 30 siswa dari Departemen Pendidikan 

Bahasa Inggris, yang berfungsi sebagai kelompok perwakilan. Instrumen yang 

digunakan untuk mengumpulkan data adalah angket tertutup, angket terbuka, dan 

wawancara. Peneliti menggunakan analisis kualitatif: reduksi data, penyajian data, 

dan penarikan kesimpulan/verifikasi untuk menganalisis data. Hasilnya 

menunjukkan bahwa ada tiga sikap yang ditunjukkan oleh mahasiswa semester 3 

Jurusan Pendidikan Bahasa Inggris Universitas Islam Pekanbaru yaitu keyakinan, 

emosi, dan watak. Selain itu, faktor yang mempengaruhi sikap siswa adalah 

metode dan pendekatan pengajaran, kurikulum dan materi, interaksi dosen, serta 

faktor pengaruh teman sejawat dan kerjasama. 
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 ملخّص
 

الكتابة: دراسة حالة في قسم تعليم اللغة في استكشاف مواقف الطلاب (: ٠٢٠٢)  نرهنا الحسني
بجامعة السلطان الشريف قاسم الإسلامية الحكومية الإنجليزية 

 بكنبارو

 
 

تشير مواقف الكتابة إلى التصورات والمشاعر والمعتقدات التي يحملها الطلاب تجاه الكتابة. يعد 
ف الكتابة لدى الطلاب أمراً مهمًا لأنو يمكن أن يؤثر على مشاركتهم في أنشطة الكتابة وفي نهاية فهم مواق

إلى وصف المواقف نحو تعلم الكتابة وتحديد العوامل ىذا البحث هدف يالمطاف على أدائهم الكتابي. 
قسم تعليم اللغة الإنجليزية المساهمة في المواقف نحو تعلم الكتابة لطلاب اللغة الإنجليزية كلغة أجنبية في 

. ىذا البحث بحث نوعي. تم إجراء ىذا بكنبارو بجامعة السلطان الشريف قاسم الإسلامية الحكومية
بكنبارو بجامعة السلطان الشريف قاسم الإسلامية الحكومية  ٠٢٠٢البحث في الفترة من يناير إلى فبراير 

ل الدراسي الثالث. إلى ىذا الحد، تمت الدراسة طلاب من طلاب الفص ٦ بإندونيسيا. وكان المشاركون
طالبًا في المجموع  ٠٣ بشكل عام أن حجم العينة لهذه الدراسة يتكون بشكل مقصود من فصل واحد يضم

من قسم تعليم اللغة الإنجليزية، والذي يعمل كمجموعة تمثيلية. وكانت أدوات جمع البيانات ىي الاستبيان 
التحليل النوعي: تقليل البيانات، عرض البيانات،  ةالباحث تح، والمقابلة. استخدمالمغلق، والاستبيان المفتو 

التحقق لتحليل البيانات. أظهرت النتيجة أن ىناك ثلاثة مواقف أظهرىا طلاب أو واستخلاص النتائج 
كنبارو ببجامعة السلطان الشريف قاسم الإسلامية الحكومية الفصل الثالث في قسم تعليم اللغة الإنجليزية 

وىي: المعتقدات، والعواطف، والمواقف. بالإضافة إلى ذلك، كانت العوامل التي أثرت على مواقف الطلاب 
 ىي طريقة التدريس وأساليبو، والمناىج والمواد، وتفاعلات المحاضرين، وتأثير الأقران وعوامل التعاون.
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CHAPTER I 

INTRODUCTION 

 

 

A. Background of the Problem 

Attitude is an important aspect for students in learning English. A 

student whose attitude towards a certain positive behaviour will gain positive 

result. According to Ajzen (2005), attitude is a way to respond positively or 

unpleasantly to an object, intuition or event. The characteristic attribute of 

attitude is evaluation (pro-con, pleasant-unpleasant), and most contemporary 

social psychologists agree about that. People‟s attitudes can be seen from how 

they are behaving to do something and attitude is the way how people look at 

things or activities. Moreover, Khan (2016) mentioned that attitude is the way 

an individual looks at things or activities. In addition, attitude as a 

psychological construct is a mental and emotional entity that inheres in, or 

characterized a person (Perloff, 2003). Therefore attitude means something 

that arises based on someone‟s feelings or views of something. 

The attitude of EFL students towards writing is crucial in the 

undergraduate level classroom as it impacts their overall performance and 

motivation to learn. Romrome & Mbato (2023) state that the attitudes of EFL 

(English as a Foreign Language) students towards learning writing are crucial 

because they can significantly influence the students' writing performance 

and achievement. Al Kamli (2019) comes to a conclusion that positive 

attitudes towards writing can lead to increased motivation, engagement, and 
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persistence in writing tasks, which are essential factors for successful writing 

acquisition. Conversely, negative attitudes towards writing can hinder 

students' writing development, as they may avoid writing tasks or put 

minimal effort into them (Udu, 2021). 

Moreover, attitudes play a crucial role in shaping students' perceptions 

of writing and their willingness to learn and improve. Udu (2021) asserts that 

if students perceive writing as a boring or challenging task, they may be less 

likely to engage with the writing process or seek feedback from their 

instructors or peers. On the other hand, if students have positive attitudes 

towards writing, they may be more open to constructive feedback, which can 

help them to identify their strengths and weaknesses in writing and improve 

their writing skills. 

Therefore, understanding EFL students' attitudes towards learning 

writing is essential for instructors and curriculum designers. By identifying 

students' attitudes towards writing, teachers can tailor their instructional 

approaches to promote positive attitudes and improve students' writing 

performance. For example, teachers can use strategies such as providing 

opportunities for collaborative writing, providing relevant writing tasks, and 

giving constructive feedback to encourage positive attitudes towards writing. 

Additionally, policymakers can use this information to develop 

policies that support the improvement of EFL students' attitudes towards 

writing and the promotion of writing proficiency, which is an essential skill 

for academic and professional success. Writing is an essential skill in 
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academic and professional settings, and a positive attitude towards writing 

can lead to improved learning outcomes. Studies have shown that students 

with positive attitudes towards writing are more likely to engage in writing 

tasks, put in more effort, and produce higher quality written work (Crossley, 

2020). Therefore, it is important for EFL instructors at the undergraduate 

level to foster a positive attitude towards writing in their students. 

In the undergraduate EFL classroom, students may feel overwhelmed 

by the academic demands and expectations, and this can negatively impact 

their attitude towards writing. Therefore, it is important for instructors to 

create a supportive and positive learning environment that encourages 

students to express their ideas and opinions through writing (Nafa, 2022). By 

providing clear instructions, constructive feedback, and opportunities for peer 

review and revision, instructors can help students develop their writing skills 

and build confidence in their abilities (Romrome & Mbato, 2023). 

Furthermore, a positive attitude towards writing in the EFL 

undergraduate classroom can also contribute to the development of critical 

thinking and analytical skills. Writing involves synthesizing information, 

analyzing and interpreting data, and presenting arguments in a coherent and 

logical manner. These skills are transferable to other academic subjects and 

are highly valued in the professional world. By encouraging a positive 

attitude towards writing, EFL instructors at the undergraduate level can help 

prepare their students for future academic and professional success (Siddiqui, 

2020). 
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Understanding students' attitudes towards learning writing is crucial 

not only in Indonesia but also globally. Although there have been previous 

studies conducted internationally to investigate students' attitudes towards 

writing, research that focuses specifically on exploring the attitudes of 

Indonesian students towards writing is lacking. Most previous studies 

conducted in Indonesia have primarily focused on other aspects of writing, 

such as writing proficiency or the impact of writing on academic achievement 

(Yoshinta, 2020). Therefore, there is a need for further research to gain 

insight into the attitudes of both Indonesian and international students 

towards learning writing and how these attitudes may be influenced by 

various factors. 

Therefore, this qualitative research fills the existing gap in the 

empirical finding and is a novel study that aims to address three key research 

gaps in the field of EFL (English as a foreign language) writing instruction. 

The first research gap is the lack of research on EFL university students' 

attitudes towards writing, particularly in the Indonesian context. The previous 

research only focuses on Palestinian context. The study aims to investigate 

the attitudes of EFL students towards writing in a foreign language, as well as 

the impact of the religion context on these attitudes. The second research gap 

is the lack of research focusing on EFL Indonesian students' attitudes towards 

writing in English. The third research gap concerns the lack of a 

comprehensive investigation into the factors that influence EFL students' 

attitudes towards learning writing skills. 
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Therefore, this study aims to bring novelty in exploring students' 

attitudes toward learning writing by conducting case study at English 

Education Department of an Islamic university in Pekanbaru. This is novel in 

Indonesia because it focuses on investigating the attitudes of Indonesian 

students towards learning writing, specifically in an English education 

department at an Islamic university in Pekanbaru. While there have been 

studies on writing attitudes in other countries, particularly in English as a 

Foreign Language (EFL) contexts, there is a lack of research on writing 

attitudes in Indonesia. This study contributes to filling this research gap and 

provides valuable insights into how Indonesian students perceive and 

approach learning writing. 

Moreover, this study explores writing attitudes in a specific context, 

namely an Islamic university, which is also an under-researched area in 

Indonesia. Understanding the writing attitudes of students in such a unique 

setting can provide useful insights into the role of culture and religion in 

shaping students' perceptions of writing and their attitudes towards learning it. 

Therefore, this study provides a significant contribution to the literature on 

writing attitudes in Indonesia, particularly in an English education department 

at an Islamic university in Pekanbaru. It can inform educators and 

policymakers in Indonesia on how to improve writing instruction and support 

students in developing positive attitudes towards learning writing. The 

findings of this study could also be compared to other studies in different 
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contexts to determine whether there are any cultural or contextual differences 

in writing attitudes. 

Supporting the gaps above, practical problems or also found in the 

field in this regard The researcher conducted a preliminary research with 

informants coming from the second semester of undergraduate students at 

English education department of an Islamic university in Pekanbaru. As a 

result, the interview provides a rich understanding of the attitudes of students 

towards learning writing, offering valuable insights into the challenges they 

face in the process. Some students like learning how to write, while others 

find it challenging. Some say that not having clear instructions or enough 

guidance makes it difficult to learn. They want more structured and focused 

lessons that are part of their coursework, and they feel they need a dedicated 

writing teacher to help them. They are willing to practice writing and receive 

feedback to improve their skills. 

Moreover, this qualitative research is aimed at addressing the 

importance of understanding EFL students' attitudes toward learning writing. 

Through this research, it is possible to identify the challenges and obstacles 

that students face in writing classes and to determine the extent of their 

satisfaction with the writing classes from their perspective. The findings of 

this research can provide empirical data for EFL teachers to design teaching 

that is more appropriate and effective in improving their writing skills. This is 

essential as students' attitudes toward writing play a significant role in their 

motivation and engagement in the writing process. By understanding their 
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attitudes, teachers can create a conducive learning environment that fosters 

their interest and encourages them to write more effectively. Therefore, this 

research is crucial in ensuring the success of EFL students in their academic 

pursuits, particularly in scientific writing. 

Furthermore, according to a recent study by Udu (2021) and Yoshinta 

(2020), students recognize that learning to write is important for academic 

and professional purposes. So that writing instruction needs to be more 

effective by providing clear guidelines, regular feedback, and investigating 

factors that influence students' attitudes towards learning to write. Based on 

the phenomena above, it is timely and prudent to seek to understand how 

students think and feel about this medium of teaching and learning. Therefore, 

it is important to explore students‟ attitude toward learning writing at English 

Education Department of an Islamic University in Pekanbaru. 

B. Identification of the Problem 

Most of the students as English foreign language learners have some 

difficulties to master English especially writing skill. The students usually 

have some problems when they try to construct a sentence, a paragraph or a 

text. Some problem could be found in writing text, the students who rarely 

write in English always face some difficulties when their lecturer asked them 

to write down their ideas, thoughts or experience. Additionally, students feel 

difficult to express their ideas when they try to write, because 
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every genre has a specific purpose, specific language feature and generic 

structure. Thus, the problems in writing text usually faced by writers or 

foreign language learners. Before they want to share their thought, ideas or 

experiences they have to understand the main purpose of the text. 

C. Limitation of the Problem 

Based on the identification of the problem, the researcher only 

focuses on attitudes toward learning writing by university students. It is 

because the students‟ attitudes determine their success in learning writing, 

especially the result of their writing works. According to Celik (2020), 

students' attitudes play a pivotal role in determining the outcomes of their 

English as a Foreign Language (EFL) writing. A positive attitude, 

characterized by motivation, perseverance, and a willingness to learn, 

often leads to improved writing skills. Attitude influences students' 

engagement with the learning process, their receptiveness to feedback, and 

their overall confidence, all of which significantly impact the quality of 

their EFL writing. 

D. Formulation of the Problem 

The problems explored in this study are formulated into the 

following research questions: 

a. What are the attitudes of EFL students in the English Education 

Department of an Islamic university in Pekanbaru towards learning 

writing? 
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b. Why do students in English Education Department of an Islamic 

university in Pekanbaru have those attitudes towards learning writing? 

 

E. Objective of the Research 

a. To describe the attitudes of EFL students in the English Education 

Department of an Islamic university in Pekanbaru towards learning 

writing. 

b. To identify the contributing factors of EFL student‟s attitudes toward 

learning writing in the English Education Department at an Islamic 

university in Pekanbaru. 

F. Significance of the Research 

The significance of this study lies in its theoretical implications. 

Theoretical significance stems from its contribution to the field of teaching 

writing, while practical implications are threefold. Firstly, it enhances 

understanding of EFL students' attitudes and the challenges they face, 

along with advancing knowledge of qualitative research methods. 

Secondly, the findings show more effective writing instruction, enabling 

targeted interventions to address student struggles, thereby improving 

writing outcomes. Lastly, it provides insight into their attitudes, aiding in 

identifying areas of difficulty and facilitating targeted interventions to 

enhance writing skills and overall academic success 

G. Definition of Keyterms 

1. Writing Attitudes 

 
Writing Attitudes refers to the perceptions, feelings, and beliefs 
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that students hold towards writing (Al-Shboul & Huwari, 2015). It 

encompasses their overall approach to writing, their confidence in their 

writing abilities, their motivation to write, and their feelings towards 

specific writing tasks. In the context of research, understanding students' 

writing attitudes is important as it can affect their engagement in writing 

activities and ultimately their writing performance (Çelik, 2020). 

Writing attitudes play a crucial role in university students' learning 

of writing, encompassing emotions, beliefs, and dispositions (Çelik, 2020). 

Emotions significantly affect a student's writing performance and learning 

experience. Positive emotions such as enthusiasm, confidence, and 

enjoyment can lead to higher levels of engagement and persistence in 

writing tasks. Conversely, negative emotions such as anxiety, frustration, 

and fear of failure can hinder writing performance and make students more 

likely to avoid writing tasks. Beliefs about writing include students' 

perceptions of their writing abilities and the value they place on writing. 

High self-efficacy beliefs and a belief in the value of writing can motivate 

students to take on challenging writing tasks, persist through difficulties, 

and ultimately improve their writing skills. 

Dispositions refer to students' habitual ways of responding to 

writing tasks, including their levels of persistence, curiosity, and 

willingness to revise and seek feedback. Persistent students are more likely 

to continue working on writing tasks despite challenges and setbacks, 

leading to gradual improvement in their writing abilities. A disposition 

towards curiosity and a willingness to accept and learn from feedback can 

lead to significant growth in writing skills, as students actively seek out 
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new ideas and perspectives to enhance their writing. Effective writing 

instruction at the university level should address and support students' 

writing attitudes by creating a positive classroom environment, 

encouraging the view of writing as a valuable and learnable skill, and 

promoting persistence, curiosity, and openness to feedback. By 

understanding and supporting these emotional, cognitive, and dispositional 

aspects, educators can help students overcome challenges and achieve 

greater success in their academic writing endeavors. 

2. EFL Writing 

 
EFL Writing stands for English as a Foreign Language writing, 

which refers to the written expression in English by students who are not 

native speakers of the language (Akhtar et al., 2019). EFL writing involves 

the use of English as a second or foreign language to produce written texts 

in various genres and purposes (Lin, 2019). It encompasses the 

development of writing skills such as brainstorming, drafting, editing, and 

revising, as well as the mastery of linguistic features such as grammar, 

vocabulary, and punctuation. In EFL contexts, writing is considered an 

essential skill that enables learners to communicate effectively in English, 

which is increasingly becoming a global lingua franca (Akhtar et al., 2019). 

EFL (English as a Foreign Language) writing for university 

students involves teaching and improving the writing skills of non-native 

English speakers. These students face several challenges, including limited 

vocabulary and grammar knowledge, which can hinder their ability to 

express complex ideas. Cultural differences in rhetorical styles and 

academic conventions between languages can also cause difficulties, and 
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many EFL students experience higher levels of writing anxiety and lower 

self-confidence. To address these issues, instructional strategies such as 

explicit teaching of writing structures, grammar, and vocabulary are 

essential. Emphasizing process writing, which involves drafting, revising, 

and editing, helps students develop their writing skills over time. Providing 

constructive feedback is crucial for helping students understand and correct 

their mistakes. The benefits of improving EFL writing skills include 

enhanced overall language proficiency, improved critical thinking, and 

greater academic success, which are essential for university courses and 

future professional opportunities. Support systems like writing centers, peer 

review, and technology tools can provide additional assistance, fostering an 

environment where non-native English speakers can overcome language 

barriers, understand cultural differences, and build confidence to succeed 

academically. 
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CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Framework 
 

1. Student’s Atitudes 

 

Attitudes, in general, refer to the overall evaluative stance or 

mindset that individuals hold towards people, objects, events, or 

concepts. Attitudes involve a combination of beliefs, emotions, and 

behaviors, shaping an individual's predisposition to respond favorably or 

unfavorably to various stimuli. For students specifically, attitudes can be 

understood as their positive or negative dispositions, opinions, or feelings 

towards aspects of their academic experience. These may include their 

attitudes towards specific subjects, teachers, classmates, learning 

activities, assessments, or school in general. Students' attitudes can 

greatly influence their motivation, engagement, and overall learning 

outcomes. Positive attitudes towards learning and education often lead to 

increased effort, active participation, and a willingness to persist in the 

face of challenges. On the other hand, negative attitudes can hinder 

learning, manifesting as disinterest, disengagement, or resistance to 

academic tasks. It is important for educators and researchers to 

understand students' attitudes as they can impact their learning 

experiences and achievements. By identifying and addressing negative 
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attitudes, educators can strive to create a positive and supportive 

learning environment that fosters enthusiasm, curiosity, and a growth 

mindset among students, ultimately enhancing their overall educational 

journey. 

In the educational research context, student attitudes encompass 

the opinions, beliefs, feelings, and dispositions that students hold 

toward various aspects of the learning process. These aspects include 

the subject matter, teachers, peers, school environment, and their own 

academic abilities. Understanding student attitudes is crucial as they can 

greatly influence students' engagement, motivation, and overall 

academic performance (Al-Shboul & Huwari, 2015). 

One important attitude is academic self-efficacy, which refers to 

students' beliefs in their ability to successfully complete academic tasks 

and achieve desired outcomes. Students with high academic self- 

efficacy are more likely to set challenging goals, persevere through 

difficulties, and maintain a positive attitude toward learning. Motivation 

is another critical aspect of student attitudes. It can be categorized into 

intrinsic motivation, which stems from the inherent satisfaction and 

enjoyment of learning, and extrinsic motivation, which is driven by 

external rewards or pressures. Students with high motivation are 

actively involved in their learning, exhibit persistence, and put in effort 

to achieve their goals (Hidayati, 2018). 
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Student interest and enjoyment in a subject or topic greatly 

impact their engagement and learning outcomes. When students find a 

topic interesting and enjoyable, they are more likely to be motivated to 

learn, explore further, and retain the knowledge gained. The perceived 

value and relevance of what students are learning also influence their 

engagement. When students understand the practical application or 

significance of the knowledge and skills they acquire, they are more 

likely to be motivated and actively participate in the learning process 

(Çelik, 2020). 

Attitudes toward teachers and peers can significantly impact 

students' classroom experiences. Positive relationships with teachers 

and supportive interactions with peers foster a conducive learning 

environment, promote collaboration, and enhance overall engagement. 

Çelik (2020) comes with an agreement that onfidence levels and anxiety 

also play a role in student attitudes. High levels of confidence are 

associated with increased willingness to take risks, engage in 

challenging tasks, and persist in the face of obstacles. Conversely, high 

levels of anxiety can hinder learning and performance. Educational 

research explores these attitudes to better understand their impact on 

students' academic success. By identifying factors that contribute to 

positive attitudes and developing strategies to promote them, educators 

can create a more conducive learning environment and enhance 

students' educational experiences (Akhtar et al., 2019). 
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Students attitudes in English language learning 

Students' attitudes in English language learning play a crucial 

role in the learning process and can significantly impact their overall 

language proficiency and motivation. Attitudes refer to the feelings, 

beliefs, and opinions students hold toward learning English as a second 

or foreign language (Çelik, 2020) 

Positive attitudes are vital for effective language acquisition. 

When students have a favorable attitude towards learning English, they 

are more likely to engage actively in the learning activities, participate 

in class discussions, and persevere through challenges. Positive 

attitudes create a supportive and conducive learning environment, 

fostering collaboration, and enhancing language acquisition 

opportunities (Amin & Mohammadkarimi, 2019; Çelik, 2020). 

On the other hand, negative attitudes can hinder language 

learning progress. Students with unfavourable attitudes may exhibit 

resistance, disinterest, or anxiety towards learning English. These 

negative emotions can impede their willingness to participate, inhibit 

their language production, and limit their overall engagement with the 

language (Akhtar et al., 2019). 

Several factors can influence students' attitudes in English 

language teaching. One key factor is the teaching methodology 

employed. Engaging, interactive, and student-centered approaches that 

promote meaningful language use and real-life communication tend to 
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foster positive attitudes. Conversely, traditional, teacher-centered 

methods that focus heavily on grammar drills and rote memorization 

may lead to negative attitudes due to their lack of relevance and limited 

opportunities for authentic language use. The classroom environment 

also plays a significant role in shaping students' attitudes. A positive 

and supportive atmosphere, where students feel respected, valued, and 

encouraged to take risks, tends to foster positive attitudes. Conversely, a 

negative or stressful environment, characterized by excessive pressure, 

criticism, or a lack of support, can contribute to negative attitudes and 

hinder language learning (Amin & Mohammadkarimi, 2019). 

Cultural factors can also impact students' attitudes. Societal 

attitudes towards English and its perceived importance can influence 

students' motivation and interest in learning the language. Additionally, 

individual beliefs and values regarding language learning, self-efficacy, 

and the perceived relevance of English to their personal goals and 

aspirations can shape students' attitudes. Teachers play a vital role in 

influencing and shaping students' attitudes towards English language 

learning. By employing effective pedagogical strategies, creating a 

positive classroom environment, and promoting a communicative and 

learner-centered approach, teachers can foster positive attitudes and 

enhance students' motivation, engagement, and language proficiency 

(Akhtar et al., 2019). 
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In conclusion, students' attitudes in English language learning 

significantly impact their language learning outcomes. Positive attitudes 

promote active engagement, motivation, and language acquisition, 

while negative attitudes can hinder progress. Factors such as teaching 

methodology, classroom environment, cultural influences, and teacher 

influence all play a role in shaping students' attitudes. By recognizing 

and addressing students' attitudes, teachers can create a supportive and 

conducive learning environment that enhances language learning 

experiences and outcomes. 

The formation of Attitude 

According to Oskamp (1991), the term attitude formation refers 

to "the movement we make from having no attitude towards an object 

to having some positive or negative attitude towards that object".The 

formation of attitude occurs in several ways. Allport (1968) emphasizes 

that there are four conditions for which attitudes could be formed. The 

first condition is the accretion and integration of responses learned in 

the course of growing up; the second condition is the individuation, 

differentiation and segregation of experiences. To Allport, experiences 

do not merely accumulate; they become sharpened and patterned so that 

some attitudes become more specific as the individual grows up. 

According to him, the third condition is the adoption of ready-made 

attitudes. It is an undeniable fact that attitudes are learned or acquired 

through imitation of parents, teachers or peers. 
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According to Halloran (1967), attitudes are learned. Hence, they 

have their sources as well as formation and developmental process. To 

Crutchfield, Ballachey and Krech (1948), attitudes develop in the 

process of need or want satisfaction and in relation to the individual‟s 

group affiliations and to the information to which he is exposed. 

Campbell (1966) posits that there are six modes of acquiring 

behavioural dispositions. He lists them as: blind trial and perception, 

perceptual observation of another person‟s responses, perceptual 

observation of the outcome of another‟s explorations, verbal 

instructions about responses to stimuli and verbal instruction about the 

characteristics of objects. According to Zajonc (1966), some attitudes 

may be formed and shaped through mere exposure, direct conditioning, 

observational learning and genetics. 

Based on the above, Halloran (1967) maintains that a survey of 

work in this area would appear to reveal three main sources of attitudes, 

namely direct experience with the objects and situations, explicit and 

implicit learning from others, and personality development. This on the 

whole represents a social-psychological orientation. The sociologist 

would probably wish to emphasize the aspects of the environment to 

which the attitudes refer to and in contact with which they have been 

learned. 

The content of the attitude is largely provided by the culture and 

sub cultures in which the individual participates and it is essential to 
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take into account the relation of the social structure to the learning 

processes and their effects. It is seen that socialization is a process. It 

does not stop at a certain age and on the whole, social psychologists 

seem to think of it as an "interaction process whereby person‟s behavior 

is modified to conform to expectations held by members of the group to 

which he belongs. Halloran continues to say that to a large extent, the 

attitude of the individual depends on the attitudes and norms of the 

groups which form his frame of reference. Ross (1946) points out that 

the anatomy of collective opinion shows it to be organized from centers 

and sub centers, forming a kind of intellectual feudal system. In their 

own personal influence, Katz and Lazarsfield (1955) drew attention not 

only to specific influential, but also to general influential or experts. 

The specific influential is the ones with whom the individual has face- 

to-face contact. The general influential or expert is the person in whom 

one has confidence and whose opinions are held in high regard. 

Godwin (1975), Allport (1968) and Mum et al (1972) all 

subscribe to the view that attitudes can also be formed through 

observational learning initiation. The work of several researchers has 

shown that there is direct relevance for the learning of affective 

outcomes such as attitudes. Observation and initiation are among the 

major means by which a child acquires his personal and moral values 

attitudes. For a child then, older children, peers and adults can serve as 

models. What Goodwin et al encourages is purposely providing 
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appropriate models for young children‟s subsequent display of altruistic, 

honest or moral behavior. 

It must be emphasized that some influential are better than 

others- according to one‟s value standpoint. Halloran asserts that the 

common-sense approach to attitude formation usually stresses the 

importance of knowledge, information and facts. According to him, the 

information to which an individual is exposed will play some part in the 

formation of his attitudes, but it needs stressing that information is 

rarely a determinant of attitudes, except in the context of other attitudes. 

First and Foremost, attitudes are learned. In relationships with 

other people, particularly with significant others in the socialization 

process. It is also important to realize that the early years in the 

socialization process are highly significant and that the group 

affiliations of an individual play an important role. 

Factors accounting for attitudinal changes 

Halloran (1967) posits that attitudes prevalent among the 

individuals in various groups are derived from the value sets and special 

concerns of their groups. Many reflect conditions that prevailed in the 

past when their groupings are relatively less independent with others, 

when they were closed systems to a greater degree than now. 

Again, Halloran (1967) contends that the process of attitude 

formation and attitude change are not separate entities but rather 

intertwined and continuous. That is, all the time as part of our 



 

22 

 

 

  

 

development; we are adopting new attitudes modifying and 

relinquishing old ones. Ballachey, Crutchfield and Krech (1962) 

emphasized that attitudes, once they are formed, differ in the way they 

can be modified or changed and the major and the major factors which 

relate to this modifiability and change ability are the characteristics of 

pre-existing attitude, the personality of the individual and the nature and 

strength of the individual‟s group affiliations. It is also seen that attitude 

change again depends greatly on certain personality characteristics, 

such as general susceptibility to persuasion, intelligence, the cognitive 

needs and styles of the person, general readiness to accept change and 

so on. 

Sheriff, et al (1969) maintains that in its simplest form, the 

problem of attitude change is the problem of the degree of discrepancy. 

In considering attitude change the following conditions must be borne 

in mind. That is, it is possible to change attitudes and that in order to 

produce change; a suggestion for change must be received and accepted. 

Again, reception and acceptance are more likely to occur where the 

suggestion meets existing personality needs or drives if especially the 

suggestion is in harmony with valued group normal and loyalties and 

the source of the message is perceived as trustworthy and follows 

certain rules of rhetoric regarding order of presentation, organization of 

content, nature of appeal land so on. Change in attitude is more likely to 
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occur if the suggestion is accompanied by change in other factors 

underlying beliefs and attitudes. 

The communicator and the communication features 

predominantly in attitude change. It would appear that the degree to 

which the communicator is perceived as being an expert and the 

retention of the message. According to Janis, Kelley and Hovland (1974) 

expertness and trustworthiness are the two major components of 

credibility. What matters are what are perceived? It is more of a matter 

of his being perceived as being an expert, trustworthy and reliable. 

Another factor affecting attitude change is a group influence. As 

far as the group is concerned, a great deal depends on its composition. 

If the majority of the group is favorably inclined to the message, the 

reception in a group situation will tend to reinforce that message and 

facilitate attitude change, but if the majority of the group are against the 

message, then the pressure can lead to the opposite direction and the 

group situation need not facilitate attitude change. Receiving a message 

in a group situation may either impede or facilitate change. It may 

impede change by neutralizing the message, by lending support to 

existing attitude by rewarding compliance, by punishing deviance. It 

may facilitate by permitting a discussion that reveals hitherto unknown 

support for deviance and leads to clearer idea of what attitudes are 

really shared and by giving more opportunity for decision making and 

commitment. Krech, Crutchfield and Ballachey (1962) state that group 
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listening is more effective than solitary listening if the majority of the 

group is in favor of the position of the communicator; it is less effective 

if the majority is opposed. 

Measuring Attitude 

Attitudes cannot be seen directly. Sarlito (1997) argued that to find 

out how a person's attitude towards an object,we have to see it through 

the three domains of attitude, namely knowledge (cognition), feelings 

(affection), and behavior (conation). In principle, attitude measurement 

is carried out using a list of statements about the attitude object. 

Subjects or respondents were asked to give the answer by stating agree, 

agree, like (positive attitude) with the statement or not (negative 

attitude). Answer form can be in the form of "Yes" and "No" (nominal 

scale) as in the Guttman scale (1941, 1944), and can be graded from 

strongly disagree to strongly agreewith a score of 1-5 (Likert, 1932) or 

1-7 (Thurstone, 1927a & 1927b) or -3s.d. +3 (Fishbein & Ajzen, 1975) 

(Interval Scale). 

One of the attitude measurement techniques is a technique 

developed by Likert (1932) called the method of summated ratings. The 

basic theory is that one's evaluation of an attitude object can be scaled 

without making physical comparisons first without reducing its validity. 

The trick is to collect a number of statement (intuitively) about an 

attitude. Those statements consists of positive and negative statements 

and include the cognitive domain (eg: X is something useful, X makes 
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it easy for meto do Y, X is dangerous if in Z state, and so on), the 

affective domain (I like X, I don't like X), and the conative domain (I'm 

trying to get X, or I'm avoiding X). 

The importance of students attitudes in English language learning 

The importance of students' attitudes in English language 

learning cannot be overstated. Students' attitudes play a crucial role in 

shaping their motivation, engagement, and overall language learning 

outcomes. Students' attitudes significantly influence their motivation to 

learn English. Positive attitudes create a favorable learning environment 

where students are eager to engage actively in language learning 

activities. They exhibit a genuine interest in exploring the language, 

seeking opportunities for practice, and pursuing their language learning 

goals. In contrast, negative attitude can lead to decreased motivation, 

dis-interest, and reluctance to participate. Motivated students are more 

likely to invest time and effort into language learning, leading to better 

proficiency outcomes (Amin & Mohammadkarimi, 2019). 

Attitudes impact students' level of engagement in English language 

learning. Positive attitudes foster active participation, curiosity, and a 

willingness to take risks. Students with positive attitudes are more likely to 

ask questions, contribute to discussions, and seek clarification. They 

actively seek opportunities to practice and develop their language skills, 

both inside and outside the classroom. Conversely, negative attitudes can 
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lead to passive learning, disengagement, and limited involvement in 

language learning activities (Akhtar, Hassan, & Saidalvi, 2020). 

Attitudes can influence students' language production and 

communication skills. Positive attitudes create a supportive environment 

that encourages students to use the language confidently. Students with 

positive attitudes are more willing to express themselves, experiment with 

new vocabulary and grammar structures, and take language risks. They are 

more likely to develop fluency and accuracy in their spoken and written 

communication. Negative attitudes, on the other hand, can inhibit students' 

language production, leading to limited vocabulary use, hesitancy, and 

reduced willingness to engage in meaningful communication. Attitudes 

impact students' ability to persevere through challenges and setbacks in 

language learning. Positive attitudes contribute to a growth mindset, where 

students view mistakes as opportunities for improvement. They are more 

resilient and persistent in their language learning journey, willing to 

overcome obstacles and learn from their errors. Negative attitudes, such as 

fear of failure or a fixed mindset, can hinder students' resilience and 

willingness to persist when faced with difficulties, potentially leading to a 

stagnant learning process (Akhtar, Hassan, & Saidalvi, 2020). 

Students' attitudes collectively shape the classroom dynamics and 

learning atmosphere. Positive attitudes create a positive and supportive 

environment where collaboration, respect, and mutual support thrive. 

Students with positive attitudes are more likely to contribute to a positive 
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classroom climate, fostering a sense of community and shared learning. This 

positive atmosphere enhances the overall learning experience for all 

students. Conversely, negative attitudes can disrupt the classroom 

environment, creating a negative and unproductive atmosphere that hinders 

language learning for everyone. Attitudes influence students' self-perception 

of their language learning abilities. Positive attitudes contribute to higher 

levels of self-efficacy, where students believe in their capability to succeed 

in English language learning. They perceive themselves as competent 

language learners, leading to increased confidence, motivation, and a 

willingness to take on new challenges. Çelik (2020) comes in agreement 

that negative attitudes, such as self-doubt or a lack of confidence, can 

undermine students' self-efficacy and limit their progress in language 

learning. 

Students' attitudes have implications for long-term language learning 

beyond the classroom. Positive attitudes foster a lifelong love for language 

learning and a desire to continue developing language skills even after 

formal education ends (Akhtar et al., 2019). Students with positive attitudes 

are more likely to engage in self-directed learning, seek out language 

learning opportunities outside the classroom, and maintain their language 

proficiency over time. Negative attitudes can lead to a disconnection from 

the language and a lack of motivation to continue language learning beyond 

the required curriculum. In conclusion, students' attitudes significantly 
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impact English language teaching and learning outcomes. Positive attitudes 

promote motivation (Al-Shboul & Huwari, 2015). 

2. Learning Writing 

Learning writing in an EFL context refers to the acquisition and 

development of writing skills by individuals who are non-native speakers of 

English. It involves the mastery of various aspects, including grammar, 

vocabulary, organization, coherence, and cohesion, to effectively 

communicate ideas in written form. The process of learning writing in the 

EFL context typically involves several following steps. During the pre- 

writing phase, learners engage in brainstorming, generating ideas, and 

planning their written compositions. This stage often includes activities such 

as mind mapping, outlining, or free writing to facilitate the organization of 

thoughts and the establishment of a coherent structure (Akhtar et al., 2019). 

In the drafting stage, learners begin to transform their ideas into 

written form. They focus on expressing their thoughts, ideas, and arguments 

using appropriate vocabulary, sentence structures, and grammatical forms. 

This stage allows for experimentation and exploration of different writing 

styles and techniques. During the revision stage, learners review and modify 

their initial drafts to improve clarity, coherence, and overall effectiveness. 

This involves evaluating content, reorganizing paragraphs, refining sentence 

structures, and ensuring logical progression of ideas. Peer feedback and 

guidance from instructors play a crucial role in enhancing the quality of the 

written composition. The editing stage involves attending to surface-level 
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aspects, such as grammar, spelling, punctuation, and word choice (Lin, 

2019). Learners focus on refining their language use and ensuring adherence 

to standard conventions of writing. Attention to detail and self-correction 

skills are honed during this phase. Publishing is the final step, wherein 

learners prepare their written compositions for a wider audience. This may 

involve sharing work within the classroom, creating digital portfolios, or 

submitting assignments for evaluation. The publishing phase helps learners 

develop a sense of ownership and pride in their writing accomplishment 

(Lin, 2019). 

The development of writing skills in the EFL context holds 

significant relevance to the field of English Language Teaching (ELT). 

Writing is an essential component of language proficiency, enabling learners 

to communicate effectively and express their thoughts, opinions, and 

creativity. Moreover, writing fosters critical thinking, analytical skills, and 

enhances overall language proficiency. By providing opportunities for 

learners to engage in meaningful writing tasks, educators facilitate the 

integration of language skills, including reading, writing, listening, and 

speaking, promoting holistic language development (Lin, 2019). 

Learning writing in the EFL context is a dynamic and multifaceted 

process that involves distinct stages, including pre-writing, drafting, revising, 

editing, and publishing. It plays a vital role in ELT by fostering language 

acquisition, enhancing critical thinking abilities, and promoting effective 

communication. This theoretical framework provides a foundation for 
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understanding the complexities of learning writing and offers guidance to 

educators in designing effective writing instruction in EFL classrooms. 

3. Attitude Toward Learning Writing 

Students' attitudes toward learning writing in the context of English 

as a Foreign Language (EFL) play a pivotal role in their development as 

proficient writers. These attitudes encompass a range of emotions, beliefs, 

and dispositions towards writing activities and assignments (Celik, 2020).  

Beliefs 

According to  Ellis (2008) Based on beliefs‟ constitute an individual 

difference variable notably different from the other individual difference 

factors such as language aptitude or motivation but, like these variables, 

beliefs influence both process and product of learning.  Wenden (1986, 

1987) grouped the beliefs she identified in 25 adults enrolled in a part-time 

advanced-level class at an American university into three general categories: 

(1) use of the language (for example, the importance of „learning in a natural 

way‟), (2) beliefs relating to learning about the language (for example, the 

importance of learning grammar and vocabulary), and (3) the importance of 

personal factors (i.e. beliefs about the feelings that facilitate or inhibit 

learning, self-concept, and aptitude for learning).  

Emotions 

According to Ananda (2021), emotions are particularly treated as 

episodic „states‟ in the sense that exist for a set period time and occur due to 

a single „triggering event‟ that can either be triggered outwardly (a poor 

grade on an assignment) or driven on the inside (making an association with 
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previous negative experiences). According to Armstrong (2003), despite the 

vast majority of educational research on psychology, the role of emotions in 

academics, especially in reading and writing, has been overlooked. The level 

of students‟ emotions can modify and influence the quality of thought which 

is needed in writing. Positive emotions, such as motivation and excitement, 

have been found to increase the academic performance and learning of 

students over time, whereas negative emotions such as hatred and 

dissatisfaction are predominantly damaging (Pekrun, 2006). 

Dispositions 

According to Wells (2023) Dispositions towards learning would be 

the tendency, mood, or inclination of the learner to learn; the temperamental 

makeup of the learner towards learning; and the tendency of the learner to 

act in a certain manner under given circumstances; i.e., in a learning 

situation, the learner has a tendency to act in a way that supports their 

learning. In addition, Baird and Dilger (2018) describe dispositions as 

individual attitudes that influence the motivation of intellectual traits. In 

conlussion, disopisitions is kind of attitudes that is shown by the language 

learner which can affect the learner motivations in learning. 

Understanding and nurturing positive attitudes toward learning 

writing is of paramount importance in language education. Several factors 

contribute to shaping these attitudes, and they have a profound impact on 

students' motivation, engagement, and ultimate success in writing (Hidayati, 

2018). 

Positive attitudes toward learning writing are closely tied to students' 
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motivation and willingness to engage in writing tasks. Students who view 

writing as an enjoyable and meaningful activity are more likely to invest 

effort in improving their writing skills (Lin, 2019). In contrast, negative 

attitudes can lead to resistance, reluctance, and a sense of drudgery 

associated with writing assignments. These negative emotions can hinder 

students' progress and limit their ability to express themselves effectively 

through the written word (Nguyen & Dat, 2020). 

Various factors contribute to students' attitudes toward learning 

writing. One significant influence is the teacher's role. Teachers who 

provide constructive feedback, create a supportive learning environment, 

and offer encouragement tend to foster positive attitudes among their 

students. Conversely, teachers who emphasize grades over the writing 

process may inadvertently cultivate negative attitudes (Nguyen & Dat, 

2020). Peer interactions also play a crucial role. Collaborative writing 

activities and peer feedback can create a sense of community and support, 

leading to more positive attitudes. Curriculum and materials are equally 

influential. When writing assignments are relevant, interesting, and aligned 

with students' interests, their attitudes are more likely to be positive. 

Motivation and attitudes toward learning writing are closely 

intertwined. Intrinsic motivation, driven by a genuine interest in writing and 

a desire for self-expression, often leads to more positive attitudes (Akhtar et 

al., 2019; Hassan, Kazi, & Asmara Shafqat, 2020). When students are 

intrinsically motivated, they see writing as a way to communicate their 

thoughts and ideas effectively. Extrinsic motivation, on the other hand, can 

influence attitudes temporarily but is less effective in the long term. 
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Rewards or grades may encourage compliance with writing tasks, but they 

may not cultivate a genuine love for writing (Hidayati, 2018). 

Fostering positive attitudes toward learning writing requires a 

multifaceted approach. Providing students with choices and autonomy in 

selecting writing topics and genres can empower them and boost their 

enthusiasm (Hassan, Kazi, & Asmara Shafqat, 2020). Additionally, 

feedback and revision are essential. Teachers who guide students through 

the process of revising their work help them see writing as a journey of 

improvement rather than a one-time task.  

Real-world relevance is another key element. When students can 

connect their writing assignments to real-life contexts or societal issues, 

their motivation and attitudes often improve. They see the practical 

applications of writing and understand its importance beyond the classroom. 

Attitudes toward learning writing can vary significantly across cultures and 

educational systems. Societal views on writing, language proficiency, and 

the role of education in different cultures can influence how students 

perceive writing tasks. It is essential to recognize these cultural nuances 

when addressing attitudes in a diverse classroom (Hassan, Kazi, & Asmara 

Shafqat, 2020). 

The integration of technology, such as blogging or online writing 

platforms, has the potential to positively impact students' attitudes toward 

learning writing (Hidayati, 2018). Writing for a broader audience on digital 

platforms can give students a sense of purpose and motivation. However, it 

is essential to acknowledge the digital divide, ensuring that all students have 

equitable access to these tools. For students who harbor negative attitudes 
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toward learning writing, teachers can employ various strategies. Peer 

collaboration can help students overcome writing apprehension by creating 

a supportive community. Scaffolding, or providing step-by-step guidance 

through the writing process, can boost confidence. Motivational techniques, 

such as setting achievable goals and celebrating writing accomplishments, 

can help shift attitudes over time (Amin & Mohammadkarimi, 2019). 

In conclusion, students' attitudes toward learning writing in an EFL 

context are complex and dynamic. They are influenced by teachers, peers, 

curriculum, motivation, and cultural factors. Recognizing the significance of 

these attitudes and employing strategies to cultivate positivity is vital for 

effective writing instruction and fostering a lifelong appreciation for the 

written word. By addressing the factors that shape attitudes and employing 

teaching methods that promote positivity, educators can help students 

become confident and proficient writers. 

4. The Impact of Students Attitudes in Writing 

Students' attitudes toward writing have a profound impact on their 

writing abilities, engagement, and overall writing outcomes. Attitudes play a 

crucial role in shaping students' motivation, confidence, and perseverance 

when it comes to writing tasks. Positive attitudes toward writing foster 

intrinsic motivation, leading to increased interest and enthusiasm for writing 

tasks. Students with positive attitudes are more likely to view writing as a 

meaningful and enjoyable activity rather than a tedious chore. Çelik (2020) 

stated that motivated students willingly invest time and effort in developing 

their writing skills, seeking opportunities for practice, and exploring various 
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writing genres. On the other hand, negative attitudes can lead to decreased 

motivation, disinterest, and reluctance to engage in writing tasks (Al-Shboul 

& Huwari, 2015). 

Attitudes influence students' level of engagement in the writing 

process. Positive attitudes foster active participation and willingness to 

immerse themselves in writing tasks. Students with positive attitudes are 

more likely to engage in pre-writing activities, brainstorm ideas, revise and 

edit their work, and seek feedback. They approach writing tasks as 

opportunities for self-expression and communication. Conversely, negative 

attitudes can result in passive writing, minimal effort, and surface-level 

engagement (Amin & Mohammadkarimi, 2019; Çelik, 2020). 

Attitudes toward writing significantly impact students' writing 

proficiency. Positive attitudes contribute to a growth mindset, where 

students embrace challenges, view mistakes as opportunities for learning, 

and continuously strive to improve their writing skills. Students with 

positive attitudes are more likely to experiment with different writing 

techniques, use a diverse vocabulary, and develop coherent and well- 

structured pieces. Akhtar, Hassan, & Saidalvi (2020) agree that negative 

attitudes, such as self-doubt or a fixed mindset, can limit students' progress 

in developing their writing abilities. 

Attitudes influence students' confidence in their writing abilities. 

Positive attitudes contribute to higher levels of self-efficacy, where students 

believe in their capability to produce quality written work. Students with 

positive attitudes approach writing tasks with confidence, which allows 

them to express their ideas more freely and take risks in their writing. 
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Conversely, negative attitudes can lead to self-doubt, hesitancy, and a lack 

of confidence in one's writing skills, hindering students' ability to produce 

their best work (Çelik, 2020). 

Attitudes impact students' engagement with the writing process and 

their persistence in the face of writing challenges. Positive attitudes foster an 

appreciation for the writing process, including pre-writing, drafting, revising, 

and editing. Students with positive attitudes understand that writing is a 

recursive process that requires time and effort. They are more willing to 

revise their work, seek feedback, and make necessary improvements. In 

contrast, negative attitudes can result in a resistance to the writing process, a 

lack of perseverance, and an inclination to settle for mediocre work (Amin 

& Mohammadkarimi, 2019; Çelik, 2020). 

Attitudes toward writing influence students' ability to express 

themselves creatively through their writing. Positive attitudes encourage 

students to take ownership of their writing and explore their unique voice, 

style, and ideas. Students with positive attitudes are more likely to 

experiment with different writing techniques, use vivid imagery, and 

incorporate their personal experiences into their writing. Negative attitudes 

can limit creative expression, resulting in formulaic and uninspired writing 

(Akhtar, Hassan, & Saidalvi, 2020). 

Writing as a Lifelong Skill: Attitudes impact students' perception of 

writing as a lifelong skill. Positive attitudes foster a recognition of writing's 

relevance beyond the classroom. Students with positive attitudes understand 

that effective writing is essential in various academic, professional, and 

personal contexts. They perceive writing as a valuable communication tool 
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that will continue to benefit them throughout their lives. Negative attitudes 

can lead to a disconnection from the importance of writing, limiting 

students' motivation to develop and refine their writing skills beyond 

compulsory writing tasks. In conclusion, students' attitudes significantly 

influence their writing abilities, motivation, and engagement. Positive 

attitudes promote intrinsic motivation (Akhtar, Hassan, & Saidalvi, 2020; 

Lin, 2019). 

5. Factors of Students’ Atitudes in Learning Writing 

Akhtar et al. in 2019 has conducted a study on students‟ attitudes in 

learning writing. The result of their study is resulting to four factors that are 

considered to be the important roles in directing students‟ attitudes. There 

are four of them. These four points play a part in making the learning 

process of writing to be either success or failed. Those four points are 

teaching methods and approaches, curriculum and materials, teacher-student 

interaction, and peer influence and collaboration. 

Firstly, Akhtar et al. (2019) mentions teaching methods and 

approaches. They stated that effective teaching methods and pedagogical 

approaches are pivotal in shaping students' attitudes towards writing. These 

techniques can either inspire a sense of enthusiasm for writing or induce 

apathy. By investigating the impact of different instructional methods, 

educators can discern which approaches resonate most with students, thus 

fostering positive attitudes and a genuine interest in the writing process.  

Secondly, they also cite that curriculum and materials are the factors. 



 

38 

 

 

  

The content, structure, and relevance of the curriculum and instructional 

materials are key determinants of students' attitudes toward writing. When 

the curriculum aligns with their needs and interests and instructional 

materials are engaging and pertinent, students are more likely to view 

writing as a valuable skill. A well-crafted curriculum and appropriate 

materials can nurture a positive perception of writing, reinforcing students' 

motivation and confidence in their abilities. 

 Thirdly, Akhtar et al. (2019) added that there is a factor of 

teacherstudent interactions. The quality of teacher-student interactions 

significantly affects students' attitudes towards writing. A supportive and 

constructive relationship with their instructor encourages a positive 

disposition towards writing. Effective communication, constructive 

feedback, and ample support during the writing process establish a 

conducive atmosphere where students feel valued and empowered. These 

interactions directly influence students' attitudes, fostering a more favorable 

view of writing as they sense the importance of their growth and 

development. Last, the factor found by them is peer influence and 

collaboration. Peer interactions and collaborative endeavors play a 

substantial role in shaping students' attitudes in learning writing. When 

students engage with peers, share feedback, and collaborate on writing 

tasks, a sense of community and mutual learning emerges. This communal 

aspect positively influences students' attitudes by providing diverse 

perspectives and support, fostering a collective enthusiasm for writing, and 

making it a more enjoyable and meaningful endeavor. This theory can be 
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detailed into its key aspects as it is relevant to Celik‟s study (2020). 

According to Celik (2020) the factors of students‟ atitudes in learning 

writing are: 

a. Curriculum and Materials: These encompass factors such as    

Relevance, Accessibility, and Alignment. 

b. Teaching Methods and Approaches: This includes aspects like 

Instructional Variety, Adaptability, and Motivation Enhancement. 

c. Teacher-Student Interaction: This category includes elements like 

creating a Supportive Environment, Effective Communication, and 

Mentoring.  

d. Peer Influence and Collaboration: These factors consist of Peer 

Feedback, Cooperative Learning, and Community Building. 

6. English Writing in EFL and ELT Context 

English writing in the context of English as a Foreign Language 

(EFL) and English Language Teaching (ELT) refers to the development of 

writing skills in individuals whose first language is not English. EFL refers 

to learning English in a non-English-speaking country, where English is 

taught as a foreign language. ELT encompasses the teaching of English to 

non-native speakers in various educational settings, both in English- 

speaking and non-English-speaking countries. In these contexts, English 

writing serves as a means of communication, self-expression, and academic 

development (Akhtar, Hassan, & Saidalvi, 2020). 

English writing in EFL and ELT contexts focuses on developing the 
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ability to communicate effectively in written form. Students learn to express 

their ideas, opinions, and experiences in English, enabling them to engage in 

written communication with others. Writing tasks encompass various genres, 

such as emails, essays, reports, letters, and creative writing, with an 

emphasis on practical and real-life applications of written English. Writing 

in EFL and ELT contexts plays a vital role in developing overall language 

proficiency. Writing tasks require students to apply their knowledge of 

grammar, vocabulary, sentence structure, and punctuation. Through writing 

practice, students reinforce and expand their understanding of English 

language rules and conventions. Writing activities also provide 

opportunities to develop reading comprehension skills, as students often 

read and analyze texts as part of their writing process (Lin, 2019). 

In ELT contexts, English writing often focuses on academic 

purposes. Students learn to produce coherent, well-structured, and organized 

essays and academic papers. They develop skills in conducting research, 

synthesizing information from various sources, and formulating well- 

supported arguments. Academic writing in EFL and ELT contexts aims to 

prepare students for higher education or academic settings where English is 

the medium of instruction. EFL and ELT approaches emphasize the writing 

process as a fundamental aspect of English writing development. Students 

are guided through the stages of pre-writing (brainstorming, planning), 

drafting, revising, editing, and publishing. They learn strategies for 

generating ideas, organizing their thoughts, and revising their work for 

clarity and coherence. The writing process helps students develop critical 

thinking skills, self-reflection, and self-editing abilities (Akhtar, Hassan, & 
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Saidalvi, 2020). 

In EFL and ELT contexts, teachers provide guidance and feedback 

on students' writing to help them improve their language accuracy and 

writing skills. Error correction focuses on addressing grammatical, lexical, 

and structural errors. Teachers also offer feedback on content, organization, 

coherence, and clarity to enhance students' overall writing proficiency. 

Feedback helps students identify areas for improvement and guides them in 

becoming more effective and independent writers. EFL and ELT contexts 

strive to provide authentic writing tasks that reflect real-life communication 

situations. Students engage in writing activities that simulate practical uses 

of English, such as writing emails, blog posts, job applications, or social 

media posts. Authentic writing tasks promote motivation, as students see the 

relevance of their writing skills in real-world contexts and feel a sense of 

accomplishment when their writing serves a purpose beyond the classroom 

(Lin, 2019). 

In today's digital age, EFL and ELT contexts often incorporate 

technology and digital platforms to enhance English writing skills. Students 

may engage in online collaborative writing, use word processing software, 

or explore online writing resources. Digital tools and platforms provide 

opportunities for interactive writing, peer feedback, and exposure to 

authentic English texts and writing samples. In summary, English writing in 

EFL and ELT contexts focuses on developing communication skills, 

language proficiency, academic writing abilities, and the ability to engage in 

authentic writing tasks (Nguyen & Dat, 2020). 
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B. Relevant Research 

There are numerous previous relevant research on attitudes to learning 

writing. They are perceived from both global and Indonesian context. First of 

all, it comes from global. To begin with, Ahdi Hassan, Asma Shahid Kazi, 

Zubair Ahmed, and Asmara Shafqat in 2020 explores the effects of the 

process approach to writing on college English instruction in Pakistan. This 

research examined the impact of the process approach to writing on students' 

writing skills and anxiety levels. First-year EFL students participated in a ten- 

week quasi-experimental study with pretest-posttest control group design. 

Quantitative testing procedures were conducted, analyzing the students' 

academic writings before and after the experiment. A structured anxiety 

check was used to measure the participants' attitude towards writing. 

Statistical analysis revealed that the process approach significantly improved 

writing performance and reduced anxiety. The study recommends 

implementing the process approach in EFL contexts to enhance writing skills 

and alleviate anxiety. These findings are relevant to understanding students' 

attitudes towards writing and the effectiveness of the process approach in 

improving outcomes and psychological factors. 

Next, Ming Huei Lin in 2019 examines the impact of a blog-supported 

composition class on the writing skills and learning attitudes of first-year 

English as a Foreign Language (EFL) college students in Taiwan. In this 

study, participants were asked to keep online journals in a language blogging 

community (LBC), where they could receive help from native speakers on 

their English writing. The research examined the students' writing skills and 

attitudes towards learning, specifically their anxiety about writing, before and 
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after the classes. The study found that students improved their blogging habits, 

became more engaged, and expressed their ideas better with more language 

knowledge. These positive results were consistent with improved writing 

skills and reduced writing anxiety. The study suggests that incorporating 

blogging in EFL writing classes can be pedagogically beneficial, improving 

learning attitudes and writing skills. It also proposes potential areas for future 

research. In summary, the study shows that using a language blogging 

community can support EFL students in developing their writing skills and 

learning attitudes. It indicates that incorporating blogging in EFL writing 

instruction can encourage active participation, enhance writing expression, 

and reduce writing-related anxiety. 

Furrhermore, Thanh Mai Nguyen and Bao Dat in 2020 investigates 

the attitudes and perceptions of teachers and students at a Vietnamese 

university regarding the integration of blogs into English writing classes. This 

research explores the use of blogs as a teaching and learning tool in EFL 

writing. The study involved a questionnaire survey with 110 students and 12 

teachers, followed by interviews with seven participants. The findings 

indicate a positive attitude towards integrating blogs in the EFL writing 

curriculum, highlighting benefits like computer and internet access, technical 

skills development, and awareness of the advantages of a blog-integrated 

approach. However, challenges were identified, including limited blog usage 

and students' reluctance to engage publicly with their writing. The study 

offers pedagogical implications for implementing a blog-integrated EFL 

writing curriculum in Vietnam. Overall, participants showed positive attitudes 

towards blog integration, but obstacles need to be addressed for successful 
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implementation. 

The present qualitative research shares several similarities with the 

three previous studies in terms of its focus on attitudes towards learning 

writing in an English as a Foreign Language (EFL) context. These studies 

provide valuable insights into the factors that influence students' attitudes and 

perceptions towards writing, as well as the impact of different instructional 

methods and pedagogical tools. One of the similarities can be found between 

the present research and the study titled "The Impact of Process Writing on 

the Language and Attitude of Pakistani English Learners" conducted by Ahdi 

Hassan, Asma Shahid Kazi, Zubair Ahmed, and Asmara Shafqat in 2020. 

Both studies aim to investigate the impact of instructional approaches on 

students' attitudes towards writing. While the previous study specifically 

examines the effects of the process approach to writing, the present research 

seeks to describe the attitudes of EFL students in the English Education 

Department of an Islamic university in Pekanbaru towards learning writing. 

By understanding how different instructional methods influence students' 

attitudes and perceptions, both studies aim to enhance students' writing skills 

and reduce anxiety related to writing. 

Furthermore, there is a similarity between the present research and the 

study titled "Language Blogging Community: Fostering the Learning 

Attitudes and Writing Skills of EFL Students" conducted by Ming Huei Lin 

in 2019. Both studies explore the influence of specific pedagogical tools or 

approaches on students' attitudes and writing skills. While the previous study 

focuses on the use of a blog-supported composition class, the present research 

aims to describe the attitudes of EFL students in an Islamic university in 
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Pekanbaru towards learning writing. Both studies acknowledge the potential 

of incorporating technological tools, such as blogging, to foster positive 

learning attitudes and improve writing skills among EFL students. The 

research by Lin demonstrates the effectiveness of using a language blogging 

community to support EFL students' writing skills and learning attitudes. 

Similarly, the present research seeks to provide insights into the attitudes of 

EFL students towards learning writing within the context of an Islamic 

university, potentially shedding light on the effectiveness of different 

instructional tools or approaches. 

Additionally, a similarity can be identified between the present 

research and the study titled "Exploring Teachers' and Students' Perceptions 

of and Attitudes towards the Use of Blogs for English Writing Skills at a 

Vietnamese University" conducted by Thanh Mai Nguyen and Bao Dat in 

2020. Both studies examine attitudes and perceptions towards the integration 

of technology, specifically blogs, into EFL writing classes. While the 

previous study investigates the attitudes and perceptions of teachers and 

students at a Vietnamese university, the present research focuses on the 

attitudes of EFL students in the English Education Department of an Islamic 

university in Pekanbaru. Both studies aim to provide insights into the 

advantages, challenges, and implications of incorporating blogs as a tool for 

teaching and learning writing. The research by Nguyen and Dat identifies the 

perceived benefits of a blog-integrated EFL writing curriculum, such as 

providing access to computers and the Internet, developing technical skills, 

and raising awareness of the advantages of such an approach. The present 

research, by exploring the attitudes of EFL students towards learning writing, 
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can contribute to the broader understanding of how the integration of 

technology, such as blogs, influences students' attitudes and perceptions in an 

Islamic university context. 

Another study, conducted by Ismail (2011) at the United Arab 

Emirates University delved into the perceptions of 64 female students in an 

English for Specific Purposes (ESP) program regarding their academic 

writing course and writing in English as a second language. It employed a 

mixed-methods approach, utilizing both a questionnaire and a focus group 

interview for data collection. The findings of the research revealed that these 

students held positive views toward the Academic Writing Course (AWC) 

and ESL writing in general, demonstrating a keen awareness of their specific 

needs and the requirements of writing in English as a second language. The 

study concluded by offering suggestions for potential future research 

directions in this area. Therefore, it draws a research gap in further exploring 

the collected views of Ismail‟s (2011) study. 

In Jabali's (2018) study, a research gap becomes apparent due to the 

absence of prior research concerning the attitudes of EFL university students 

towards writing, particularly within the context of Palestine. Jabali's (2018) 

research findings shed light on the attitudes of EFL university students 

towards writing in the unique context of Palestine. The study uncovered that 

students who exhibited more positive attitudes towards writing tended to 

perform better in their writing tasks. Furthermore, it established a significant 

correlation between students' writing skills and their overall language 

proficiencies, emphasizing the importance of a holistic approach to language 

instruction. The research also highlighted that the sociopolitical environment 
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in Palestine played a role in shaping students' attitudes toward language 

learning, indicating that a nuanced understanding of these contextual factors 

is crucial in designing effective teaching strategies to enhance EFL writing 

skills. This gap in research is noteworthy as it highlights the significance of 

comprehending students' attitudes towards writing to develop more effective 

teaching methodologies for enhancing their writing skills. Furthermore, 

evaluating the correlation between writing skills and other language 

proficiencies can facilitate a more holistic approach to language instruction.  

The study also aspires to analyze how the sociopolitical context influences 

students' attitudes toward language learning. Consequently, the study 

endeavors to fill this research gap by investigating students' attitudes and 

responses regarding writing in a foreign language. This exploration is 

anticipated to serve as a motivational factor for students, encouraging them to 

enhance their writing performance. 

Similarly, Setyowati & Sukmawan's (2021) research identifies a gap 

in the existing literature, specifically concerning the attitudes of FL 

Indonesian students toward writing in English. Setyowati & Sukmawan's 

(2021) study uncovered key insights into the attitudes of FL Indonesian 

students toward writing in English. It revealed that students who held positive 

attitudes towards writing demonstrated a higher level of engagement and 

motivation in improving their English writing skills. Moreover, the research 

highlighted the importance of considering students' perspectives and their 

efforts in the process of enhancing writing skills, emphasizing the need for 

student-centric teaching approaches. By addressing this research gap, the 

study offers valuable insights into understanding students' attitudes and their 
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contributions to the development of more effective teaching strategies, 

particularly in contexts like Indonesia where English is not extensively used 

outside the classroom. Despite the plethora of research dedicated to 

improving writing skills in English as a foreign language, the aspect of 

students' involvement and their attitudes towards writing has remained 

underrepresented. Additionally, prior studies on attitudes toward writing in 

English have primarily been conducted in contexts where English is 

extensively used outside the classroom, which differs from the Indonesian 

setting. Consequently, this study aims to address this research gap by 

investigating the attitudes of FL Indonesian students toward writing in 

English and discerning potential solutions from the students' perspective. The 

study's objectives encompass assessing students' attitudes, exploring their 

perspectives, and understanding their efforts to enhance their writing skills. 

This research endeavor holds the potential to provide valuable insights into 

comprehending students' attitudes towards writing, subsequently aiding 

educators in the development of more effective teaching strategies. 

Azizah's (2021) research endeavor seeks to bridge a research gap 

associated with the factors influencing FL students' attitudes toward learning 

writing skills in an online environment, particularly in the context of COVID- 

19. Azizah's (2021) research findings revealed that the confluence of online 

learning and the challenges posed by COVID-19 had a significant impact on 

EFL students' attitudes towards learning writing. The study found that 

students who adapted well to online environments and received adequate 

support exhibited more positive attitudes and better writing outcomes. 

Additionally, it highlighted that factors like teacher engagement, peer 
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interaction, and the availability of resources played crucial roles in shaping 

students' attitudes and, subsequently, their writing achievements. These 

insights underscore the importance of fostering a supportive online learning 

environment to enhance students' attitudes and ultimately improve their EFL 

writing skills during the pandemic.Although prior studies have separately 

delved into students' attitudes toward writing skills and online learning, none 

have explored the combined impact of these elements on students' attitudes 

toward learning writing. Hence, Azizah's study endeavors to fill this research 

gap by scrutinizing the factors that influence EFL students' attitudes toward 

learning writing during online education amid the COVID-19 pandemic. A 

comprehensive understanding of these factors can provide invaluable insights 

for both teachers and students, facilitating the development of effective 

strategies to enhance students' attitudes and achievements in writing. 

Moreover, Farhany's 2021 study aimed to investigate the attitudes of 

EFL (English as a Foreign Language) students in higher education towards 

their writing skills. The research, utilizing a quantitative survey approach, 

involved 42 final year students from an English Education Department at a 

private university in Yogyakarta. The study employed the Writing 

Apprehension Questionnaire (WAQ) by Ismail (2011), consisting of 4 

domains with 28 items. The highest score indicated that students found EFL 

writing courses challenging, while the lowest score suggested that students 

recognized the importance of practicing writing to support their studies. This 

research sheds light on the attitudes of EFL students regarding writing skills 

in higher education. 

In relation to the research questions posed, this researxh aims to 
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investigate the attitudes of EFL students in the English Education Department 

of an Islamic university in Pekanbaru toward learning writing. Furthermore, it 

seeks to identify the contributing factors that shape these attitudes toward 

learning writing, encompassing aspects such as teaching methods, curriculum, 

teacher-student interactions, and peer influence. This research aligns with the 

broader objective of addressing an existing gap in comprehending students' 

attitudes toward writing within specific educational contexts and ultimately 

assisting in the formulation of more effective teaching strategies and 

approaches. 

In conclusion, the present qualitative research shares significant 

similarities with the three previous studies in terms of its focus on attitudes 

towards learning writing in an EFL context. These studies provide valuable 

insights into the factors that influence students' attitudes and perceptions 

towards writing, as well as the impact of different instructional methods, 

pedagogical tools, and the integration of technology. By building upon the 

findings and knowledge gained from these previous studies, the present 

research seeks to contribute to the understanding of EFL students' attitudes 

towards learning writing in the English Education Department 

C. Conceptual Framework 

Students' attitudes toward learning writing are crucial as they 

significantly influence motivation, engagement, and performance. Positive 

attitudes enhance motivation and persistence, leading to better writing skills 

and higher academic achievement. They also contribute to a more enjoyable 

learning experience, boost self-efficacy and confidence, and promote long-
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term skill development. Therefore, fostering positive attitudes is essential for 

improving students' willingness to learn and their overall success in writing. 

This study used theories form Celik (2020) and Akhtar, et al (2020) in 

examining the attitudes of students in the English Education Department of an 

Islamic university toward learning writing and the factors that influence these 

attitudes. Students' attitudes are categorized into three components: emotion, 

belief, and disposition. Emotions include feelings like enjoyment or anxiety 

toward writing (Ananda, 2021), beliefs involve perceptions about abilities and 

the importance of writing (Ellis, 2008), while dispositions refer to students' 

tendencies or habits in engaging with writing tasks (Wells, 2023). The 

influencing factors include teaching methods and approaches, curriculum and 

materials, teacher and student interactions, and peer influence and 

collaboration. 

These factors can impact the components of students' attitudes in 

various ways. Ghani et al (2022) explain that teaching methods and 

approaches can enhance or diminish positive emotions, beliefs, and 

dispositions. Relevant and engaging curriculum and materials can strengthen 

beliefs and positive emotions, encouraging good dispositions (Moore et al., 

2021). Supportive teacher and student interactions can build positive attitudes 

(Dhanya & Alamelu, 2019), while peer influence and collaboration can create 

a supportive or detrimental learning environment (Pham, 2021). By 

understanding these relationships, the study is expected to give further 

overview in teaching field especially in understanding students‟ attitudes 

while learning writing in English subject by analizing their attitudes toward 

learning writing and factors that affect students' success or failure in learning,
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CHAPTER III 

RESEARCH METHOD 

 

A. Research Design 

The research design in this research is a qualitative research design 

with a case study approach. According to FitzPatrick (2019), the qualitative 

research is chosen as the primary methodology for several reasons. Firstly, 

Gibton (2015) comes with agreement that the qualitative research is well- 

suited for exploring attitudes, opinions, and experiences in depth. By using 

open-ended questionnaires, close-ended questionnaires and interviews, the 

researcher can delve into the rich and nuanced perspectives of EFL students 

regarding their attitudes towards learning writing (Gibton, 2015). It is in favor 

to the study that was done by Sherman & Webb (2004) regarding richness of 

data in qualitative study. In addition, Hamilton & Finley (2019) stated that 

this approach allows for a comprehensive understanding of the students' 

subjective experiences. This approach happens to provide valuable insights 

into the factors influencing their attitudes (Baskarada, 2014; Lambert & 

Lambert, 2012). 

Secondly, qualitative research, particularly case study design, enables 

a deep exploration of a specific context or phenomenon. In this study, the 

focus is on understanding the attitudes of EFL students in the English 

Education Department of an Islamic university in Pekanbaru. Fitz Patrick 

(2019) states that the case study design allows the researcher to examine the 
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attitudes within their specific educational and cultural context, taking into 

account the unique factors that may influence learning writing. This design is 

ideal for gaining an in-depth understanding of the participants' experiences in 

their natural setting (Njie & Asimiran, 2014). 

Additionally, qualitative research methods such as open-ended 

questionnaires, close-ended questionnaires and interviews facilitate the 

collection of rich and detailed data (Miles & Huberman, 2014). By allowing 

participants to express their thoughts, perceptions, and experiences in their 

own words, the researcher can gather comprehensive and nuanced 

information. This approach, according to Gibton (2015), provides an 

opportunity to explore the complexity and depth of the participants' attitudes 

towards learning writing, capturing both their positive and negative 

experiences. Moreover, Miles & Huberman (1994) believed that by 

employing qualitative methods, the study aims to provide a comprehensive 

understanding of the attitudes of EFL students in the English Education 

Department of an Islamic university in Pekanbaru towards learning writing 

and the factors that contribute to these attitudes. 

In conclusion, qualitative research design with a case study approach 

is justified in this research context due to its ability to explore attitudes in- 

depth, capture contextual understanding, facilitate rich data collection, and 

support theory generation. 
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B. Participants 

The research participants in this study consist of high-achiever EFL 

students from the English Education Department of an Islamic university in 

Pekanbaru. These students have been intentionally selected due to their 

exceptional academic performance, as they have achieved the highest scores 

within the sampling pool. Their academic excellence positions them as 

valuable informants capable of providing in-depth insights into their attitudes 

towards the process of learning writing within the academic context. 

Contextually writing, this research employed 3
rd

 semester students 

with the total of 6 participants derived from the sampling. To this extent, it 

was generally studied that the sampling size for this study purposively 

comprises one class with 30 students in total from the English Education 

Department, which serves as a representative group. From this class, a subset 

of six high- achiever students are chosen as representatives to participate in 

the study's data collection process. According to Gibton (2015), sampling 

selection ensures a balanced and manageable sample size while preserving the 

diversity necessary for a comprehensive understanding of the research 

questions. 

The purposive criteria employed for participant selection include: 

 

1. Enrollment in the English Education Department: The participants 

are exclusively students who are actively engaged in the English 

Education Department, directly involved in the learning and teaching 

of writing in an academic setting. 
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2. Gender Diversity: A balanced representation of both male and 

female participants is sought. This criterion acknowledges the 

potential influence of gender on attitudes towards learning writing and 

ensures a well-rounded exploration of the experiences of both genders. 

3. Academic Performance: The selection includes high-achieving 

students who have excelled academically, as well as students with 

average performance, and those who may face challenges in writing. 

This comprehensive approach allows for an inclusive examination of 

attitudes across various academic performance levels. 

4. Willingness to Participate: Only participants who express a genuine 

willingness to engage in the study are chosen. This criterion ensures 

that the selected students are motivated and eager to share their 

attitudes and experiences related to learning writing. 

By employing purposive sampling and considering these criteria, the 

researcher constructs a diverse yet manageable sample of high-achiever EFL 

students. These selected participants contributed substantially to the depth and 

credibility of the study's findings, facilitating a comprehensive exploration of 

the research questions within the context of learning writing. 

C. Time and Location Research 

The time and location of the research refer to when and where the data 

collection took place. In this case, the research was conducted from January 

to February 2024 at an Islamic university in Pekanbaru, Indonesia. The 

research was conducted at an Islamic university in Pekanbaru, 

Indonesia. Specificly English Education Department within the university 
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will be the focus of the study. Conducting the research at this location was 

essential to explore the attitudes of EFL students within their learning context 

and to understand the unique factors that may influence their attitudes 

towards learning writing. 

 

D. Technique of Data Collection 

The researcer used two types of data collection technique, namelly: 

Questionnaire and interviews. The data collection procedures for both the 

questionnaire and the interview in this research context are as follows: 

1. Open-ended questionnaire 

The researcher used the open-ended questionnaire to collect the 

data of students‟ attitude toward learning writing and the factor that 

contribute to it. According to Arikunto (2010) questionnaire is a set of 

written questions which is use to get the information from the respondent 

about his/her personality or something they had known 

The questions that the researcher set in this open-ended 

questionnaire in line with the theory proposed by Akhtar et al. (2019). 

This questionnaire was informed by four key factors identified in Akhtar 

et al.'s study which are; Teaching Methods and Approaches, Curriculum 

and Materials, Teacher-Student Interactions , and Peer Influence and 

Collaboration. Furthermore, these four factors detailed by Akhtar et al. 

(2019) have been further categorized by Celik (2020) into four key 

descriptions each: 

a. Teaching Methods and Approaches: This includes aspects like 

Instructional Variety, Adaptability, and Motivation Enhancement. 
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b. Curriculum and Materials: These encompass factors such as 

Relevance, Accessibility, and Alignment. 

c. Teacher-Student Interaction: This category includes elements like 

creating a Supportive Environment, Effective Communication, and 

Mentoring. 

d. Peer Influence and Collaboration: These factors consist of Peer 

Feedback, Cooperative Learning, and Community Building. 

By incorporating these theories into open-ended questionnaire, 

the research aims to gain a comprehensive understanding of EFL 

students' attitudes toward learning writing and the factors that 

significantly influence these attitudes. This approach has been chosen 

due to its relevance and cost-effectiveness for the study.  

2. Close-ended questionnaire 

The researcher designed a close-ended questionnaire that aims to 

gather detailed insights into the attitudes of EFL students towards 

learning writing. The data on students‟ attitude towards learning writing 

was collected through close ended questioner developed by Ismail (2011) 

and Farhany (2021). It was consisted of 9 item dealing with emotions, 

belief, and disposition toward learning atitudes of assignment (Celik, 

2020). The items are as follows  
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Table III. 1 

Studenst attitudes toward learning writing questionnaire 

 

No Statement SA A N D SD 

1 

I only write in English 

during the Essay Writing in 

3rd Semester class. 

     

2 

The Essay Writing in 3rd 

Semester class is useful for my 

academic study. 

     

3 

I feel that I learn a lot from the 

Essay Writing in 3rd 

Semester class. 

     

4 

The Essay Writing in 3rd 

Semester class„ textbook 

helps me write better. 

     

5 
I enjoy the Essay Writing in 

3rd Semester class. 

     

6 

The Essay Writing in 3rd 

Semester class is a 

challenging writing course. 

     

7 

The Essay Writing in 3rd 

Semester class is less 

challenging. 

     

 

8 

The Essay Writing in 3rd 

Semester class is more enjoyable  

than  Level  3 

Writing Course. 

     

9 

I feel the Essay Writing in 3rd 

Semester class helps me 

improve my writing skill. 

     

 

The result of the questionnaire was categorized into positive, 

negative, and neutral attitudes. The researcher used criteria for rating 

scale interpretation proposed by Kulprasit (2016) for students‟ attitudes 

toward learning writing questionnaire. the scale can be seen below 
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providing information about their academic background. Following this 

introduction, the researchers aim to delve into the participants' general 

attitudes and emotions regarding the process of learning to write in 

English within the department. They further inquire about any specific 

challenges or obstacles the participants might be encountering in this 

learning process. Additionally, the section aims to explore the aspects of 

learning writing that the participants find enjoyable or rewarding. Finally, 

the researchers seek to understand the motivation behind the participants' 

desire to enhance their writing skills and identify any external factors 

Table III. 2 

Students’ attitudes toward learning writing questionnaire scale 

Range Level of Agreement 
Attitude 

Interpretation 

4.21–5.00 Stronglyagree 
Positive Attitude 

3.41–4.20 Agree 

2.61–3.40 Neutral Neutral Attitude 

1.81–2.60 Disagree 

Negative Attitude   

1.00–1.80 Stronglydisagree 

 

3. Interviews 

 

To gain deeper insights into the attitudes of EFL (English as a 

Foreign Language) students towards learning writing, the researcher will 

conduct interviews with a subset of participants from the class being 

observed. Specifically, six students who meet the criteria for diverse 

attitudes, varying academic levels, and other relevant factors was 

purposively selected for interviews. 

Referring to theory interview was conducted into three parts of 

Questions. The first part is the question about background and attitudes 

toward learning writing. In this study, focus of interview will be 

learning writing in the English Education Department. 

Firstly, participants are asked to introduce themselves briefly, 
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the learning process. The researchers aim to uncover any specific 

challenges or obstacles that participants have faced in their journey of 

the cultural or religious context of the university environment might 

affect their attitudes toward learning writing. Lastly, participants are 

encouraged to provide concrete examples or specific instances that shed 

light on the various factors that shape their attitudes toward the process 

the factors that influence the participants' attitudes toward learning 

writing. To begin with, the section involves discussions regarding the 

participants' perceptions of the teaching methods employed in writing 

 

influencing their motivation. 
 

The second parts is the question about factors  Influencing 

 

Attitudes toward Learning Writing, in this research. Interview focuses on 
 

 

 
 

 

learning to write. 

 

finally, the section explores the participants' perspectives on how 
 

 

 

 

of learning to write in English within the given educational context. 

 

E. Technique of Data Analysis 

To analyze the data, obtained from open ended questionnaires and 

interviews, the researcher will adapt miles and Huberman‟s data (1994). It 

outlines three key processes of qualitative analysis: data reduction, data 

display, and conclusion drawing/verification. These processes provide a 

framework for analyzing qualitative data and deriving meaningful insights. In 

the context of the research on exploring students' attitudes toward learning 

classes and how these methods might impact their overall attitude toward 
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writing at an Islamic university in Pekanbaru, these processes can be applied 

as follows 

1. Data Reduction 

 

Data reduction is a pivotal phase in managing the substantial 

qualitative data amassed during this study. According to Gibton (2015), this 

multifaceted process commences with the meticulous transcription and 

verification of interview materials, ensuring that the participants' perspectives 

are faithfully represented. Subsequently, the researcher embarks on the coding 

process, a systematic endeavor that entails the methodical classification and 

labeling of data segments. These classifications are guided by the emergence of 

prevalent themes, noteworthy concepts, and recurring patterns gleaned from the 

data. Within the context of this case study, the data reduction process assumes 

the role of pinpointing reoccurring attitudes, opinions, and experiential accounts 

linked to the domain of learning writing (Njie & Asimiran, 2014). According to 

Torrance (2010), the researcher will craft meaningful codes and sub-codes to 

encapsulate the subtleties and diversities inherent in the students' attitudes. 

Through this meticulous procedure of condensation and categorization, the 

researcher is equipped to channel attention toward the fundamental elements and 

pivotal discoveries embedded within the data. 

2. Data Display 

 

Data display involves organizing the condensed data in a visually 

meaningful manner to facilitate analysis and interpretation. This process 

includes creating charts, matrices, or diagrams that present the relationships 

and patterns identified during data reduction. Hamilton & Finley (2019) 

claimed that visual displays help researchers identify connections, compare 
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different participants' perspectives, and identify potential gaps or 

discrepancies in the data. In the study on students' attitudes toward learning 

writing, data display may involve creating matrices or thematic charts that 

illustrate the distribution of attitudes across different student groups or 

highlight variations within specific themes. This visual representation allows 

for a comprehensive overview of the data and aids in uncovering patterns and 

trends in students' attitudes. 

3. Conclusion Drawing/Verification 

 

The final process of qualitative analysis involves drawing 

conclusions and verifying their validity based on the data. This process 

entails interpreting the data, making sense of the patterns and relationships 

identified, and deriving key insights and conclusions (Hamilton & Finley, 

2019).. It also involves critically examining the data to ensure that the 

findings are supported by sufficient evidence. 

In the research on students' attitudes toward learning writing, 

conclusion drawing/verification involves synthesizing the condensed data 

and data displays to answer the research questions. The researcher will 

analyze the patterns and themes that emerge from the data reduction and data 

display processes and draw meaningful conclusions about the attitudes of 

EFL students in the English Education Department. The researcher will 

critically examine the evidence to ensure that the conclusions are grounded 

in the data and accurately represent the participants' perspectives.  

By following these three processes of qualitative analysis proposed 

by Miles and Huberman (1994), the research can systematically analyze and 

interpret the data, ensuring rigor and validity in deriving meaningful insights 
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about the attitudes of EFL students toward learning writing in the context of 

an Islamic university in Pekanbaru. 

The researcher also used the percentage forumula by Riudwan (2011) 

to analyse the percentage of students answer of attitudes toward learning 

writing. the formula can be seen below 

  
 

 
        

Where: 

             

            of the data 

                                

F. Trustworthiness 

In the study titled "Exploring Students' Attitudes toward Learning 

Writing," trustworthiness is ensured through the use of triangulation, 

involving interviews and questionnaires. This method combines findings 

from interviews and questionnaires to validate and provide a more 

comprehensive understanding of the participants' attitudes (Flick, 2004; 

Gibton, 2015; Njie & Asimiran, 2014; and Vaismoradi, Turunen, & Bondas, 

2013). This strategy enhances the credibility, dependability, and 

transferability of the findings, ensuring the validity and reliability of insights 

into EFL students' attitudes toward learning writing at an Islamic university in 

Pekanbaru.  
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

A. Conclusion 

The research aims to describe and analyze the attitudes of EFL students in 

the English Education Department at an Islamic university in Pekanbaru towards 

learning writing. Specifically, the study seeks to identify the factors contributing to 

these attitudes. The participants are third-semester students, with a total of six 

participants selected from a purposive sample. The overall sample size for this study 

includes one class of 30 students from the English Education Department, 

representing the target population for a comprehensive understanding of their 

writing attitudes. 

Based on the research, the result of this study can be seen as below: 

1. There are three attitudes that is shown by the students of English education 

department of an islamic university in pekanbaru toward learning writing. They 

are beliefs, emotions, and dispositions. Most of the students show the postive 

attitudes in the attitudes that the reseracher mentioned before and beliefs attitude 

is the highest percentage of attitudes toward learning writing that is shown by 

the students. 

2. The factors that influence the students‟ attitude are teaching method and 

approaches, curriculum and materials, leacturer  interactions,  and peer influence 

and collaboration factors. Based on the analyzing of open-ended questioannaire 

and interview data, the highest factor that influenced the students‟ attitudes 

toward learning writing is curriculum and materials factor.
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B. Suggestion 

There are several suggestion that researcher would like to ready, namely : 

For the Leacturer, the results of the research can help the Leacturer  to study 

the attitude of students, so the Leacturer  should use a good strategy based on the 

situation and condition of students, and factors in teaching them to change the 

negative attitude of students. 

For the Students, there are some recommendations for students related to this 

study, as students have a negative attitude towards how a Leacturer  teaches 

them in the classroom, so students should pay attention to their Leacturer when 

they teach them and have a positive attitude towards the learning process in the 

classroom. 

For the Other Researcher, this research not only provides a lot of information 

about the differences in students' attitudes but also some factors that can be used 

by Leacturer s in teaching English, and this research can also provide new 

insights that there are several factors that can change students' attitudes, and this 

research found the analysis of students' attitudes and factors in teaching English, 

so future research can use this research as a reference. 
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APPENDIX I 

Research Instrument 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

QUESTIONNAIRE ON STUDENTS’ ATTITUDE TOWARD LEARNING 

WRITING 

 

Petunjuk Umum 

1. Survey ini dilakukan untuk memperoleh data mengenai kepuasan siswa dalam 

pembelajaran menulis, sebagai tugas akhir (Skripsi) pada program S1 

pendidikan bahasa inggris Universitas Sultan Syarif Kasim Riau (UIN Suska 

Riau). 

2. Angket ini terdiri satu bagian yang merupakan angket Tertutup tentang kepuasan 

siswa dalam pembelajaran menulis. 

3. Angket ini bukanlah tes, sehingga tidak ada jawaban yang benar atau yang 

salah sehingga tidak akan mempengaruhi nilai dan status anda di kampus, Oleh 

sebab itu, Isilah angket ini  sesuai dengan pendapat,perasaan dan keadaan anda 

yang sebenar benarnya. 

4. Apapun jawaban anda akan menjadi rahasia yang akan dibaca oleh peneliti. 

5. Mohon diisi dengan sungguh sungguh, Karena jawaban anda akan 

menentukan keberhasilan penelitian ini dan akan berimplikasi pada 

kebijakan bahasa dan pembelajaran bahasa inggris di Indonesia. 

6. Terimakasih atas bantuanya. 

 

Petunjuk Khusus : Silahkan tandai ( Ceklis ) pada salah satu yang sesuai dengan 

pendapat, perasaan dan keadaan kamu yang sebenar benarnya. 

 

SS: sangat setuju, S: setuju, KS: kurang setuju, TS: tidak setuju, STS: 

sangat tidak setuju 

 

Data Pribadi 

1. Nama : ………………………………… 

2. IPK : ………………………………… 

3. Jenis kelamin : ………………………………… 

4. Prodi : ………………………………… 

5. Semester : ………………………………… 

6. Kelas : ………………………………… 



 

 

ANGKET PERTANYAAN 

Nama: 

Kelas: 

 

No Indikator Pertanyaan SS S KS TS STS 

1 Disposition 
Saya hanya menulis dalam bahasa 

Inggris selama penulisan Esai di kelas. 

     

2 

Believe 

Kelas Essay Writing sangat berguna 

untuk pembelajaran akademis saya. 

     

3 
Saya banyak belajar dari kelas Essay 

Writing semester 3.     

     

4 

Buku teks penulisan Esai di kelas 

semester 3 membantu saya menulis 

lebih baik. 

     

5 

Emotions 

Saya menikmati penulisan Esai di 

kelas semester 3. 

     

6 
Penulisan Esai di kelas merupakan 

mata kuliah yang menantang. 

     

7 
Penulisan Esai di kelas kurang 

menantang. 

     

8  

Penulisan Esai di kelas lebih 

menyenangkan dibandikan kursus 

menulis level 3. 

     

9 Believe 

Saya merasa kelas Essay Writing 

membantu saya meningkatkan 

kemampuan menulis saya. 

     

 

 

 

 

 

 

 

 

 

 

 



 

 

Open-ended Questionnaire 

1. Apakah anda percaya bahwa pembelajaran yang anda lakukan di kelas writing saat 

ini bermanfaat? Kenapa? 

2. Apakah metode dan pendekatan yang diberikan oleh dosen di kelas writing bagus? 

Kenapa? 

3. Apakah interaksi yang terjadi antara dosen dan mahasiswa didalam kelas writing 

sudah dalam kondisi yang baik? Kenapa? 

4. Apakah rekan-rekan belajar anda dikelas writing membuat anda percaya bahwa 

kelas writing sudah berjalan dengan baik? Kenapa? 

5. Apakah anda menyukai kurikulum dan materi yang diterapkan dikelas writing? 

kenapa? 

6. Apakah anda nyaman dengan metode dan pendekatan yang dilakukan dosen dalam 

pembelajaran writing? kenapa? 

7. Apakah anda menyukai interaksi antara dosen dan mahasiswa didalam kelas 

writing? kenapa? 

8. Apakah anda menyukai kerjasama antar sesama mahasiswa didalam kelas writing? 

9. Apakah kurikulum dan materi pembalajaran dikelas writing membuat anda belajar 

lebih giat? Kenapa? 

10. Apakah metode dan pendekatan yang dilakukan dosen dikelas writing membuat 

belajar lebih giat untuk meningkatkan kemampuan writing anda? kenapa? 

11. Apakah interaksi anda dengan dosen dikelas writing anda membuat anda lebih giat 

belajar? Kenapa? 

12. Apakah rekan rekan belajar anda di dalam kelas writing memiliki pengaruh dalam 

kerajinan anda dalam belajar dikelas writing? kenapa?  

 

 

 

 

 

 

 

 

 

 

 

 



 

 

INTERVIEW QUESTIONS 

 

1. Bagaimana menurut anda belajar Essay Writing? 

2. Apakah anda menikmati proses pembelajaran mata kuliah Essay Writing? 

3. Apakah anda hanya menulis dalam bahasa Inggris selama penulisan Esai di kelas? 

Kenapa? 

4. Apakah kelas Essay Writing sangat berguna untuk pembelajaran akademis anda? 

Kenapa? 

5. Apakah anda banyak belajar dari kelas Essay Writing semester 3? Kenapa?  

6. Apakah buku teks penulisan Esai di kelas semester 3 membantu anda menulis lebih 

baik? Kenapa? 

7. Apakah anda menikmati penulisan Esai di kelas semester 3? Kenapa? 

8. Apakah kelas Essay Writing merupakan mata kuliah yang menantang? Kenapa? 

9. Apakah penulisan Esai di kelas kurang menantang? Kenapa? 

10. Apakah penulisan Esai di kelas lebih menyenangkan dibandikan kursus menulis 

level 3? Kenapa? 

11. Apakah anda merasa kelas Essay Writing membantu kamu meningkatkan 

kemampuan menulismu? Kenapa? 

12. Bagaimana menurut anda tentang materi dan pendekatan yang digunakan dalam 

kelas Essay Writing? 

13. Bagaimana pendapat anda tentang kurikulum dan materi yang digunakan dalam 

kelas Essay Writing? 

14. Bagaimana menurut anda tentang suasana pembelajaran dan komunikasi yang 

digunakan dalam kelas Essay Writing? 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX II 

Recapitulation of Students’ Attitudes towards Learning Writing 

 



 

 

 

 

Table Tabulation of Questionnaire 

 

5/3/2024 11.39.52 0 Nanda Inayah Perempuan Tentu Bermanfaat, karena dengan adanya pembelajaran writing mempermudah saya untuk menulis dengan baik dengan sistematis yang berguna untuk pembuatan skripsi nantiBermanfaat  Berguna untuk skripsi Cukup bagus(metodenya), karena sudah sesuaiCukup bagus metode dosen lumayan bagus, dosennya asik dan suka bercandaLumayan Bagus dosennya komunikatif ga terlalu si , karena ada beberapa teman yang sudah bisa menulis dengan baik tapi masih banyak yang tidak, jadi sepertinya tergantung skill masing-masing aja Tidak terlalu - Cukup suka, karena banyak materi baru yang menarikcukup suka Banyak materi baru Nyaman, karena dosen menjelaskan dengan detailnyaman penjelasan dosen detailsuka, dosennya asik suka dosennya asik Biasa saja, tidak ada perasaan suka ataupun tidak sukabiasa saja - Tidak juga, karena kurang tuntutanTidak juga - Lumayan, karna dosen mewajibkan memakai bahasa inggris jadi saya harus belajar lebih giatLumayan Metode dosen yang mewajibkan Bahasa inggris didalam kelasTidak, karena saya jarang berinteraksitidak - Iya punya pengaruh, jika mereka rajin saya akan ikut dan juga sebaliknya supaya saya tidak ketinggalanpunya pengaruh tidak ingin teritnggal

5/3/2024 11.48.52 0 Erlinda Agustina Perempuan saya percaya bahwa pembelajaran kelas writing sangat bermanfaat pada saat ini, diakrenakan ini merupakan dasar ilmu untuk menulis baik itu untuk karya ilmiah maupun untuk nanti pembuatan proposal skripsi Bermanfaat  Berguna untuk skripsi Pendekatan metode yg digunakan sudah cukup bagus yang sesuai dengan kebutuhan mahasiswa mahasiswi di kelasCukup bagus pendekatan dosen Sejauh ini interaksi antara dosen dengan mahasiswa dalam kondisi baik, biarpun ada Miss komunikasi mungkin itu jarang tapi tetep ada, dan dosen pun juga memberikan penjelasan ulang jika ada yg kurang pahamBaik komunikasi 2 arah tidak, itu tergantung rekan nya siapa si, jadi mungkin ada yg rekan belajar yg membuat kita paham Dengan pembelajaran ada juga yang tidak paham. jadi bagus atau ga kelasnya gabisa diliat dari rekan tidak - Iya bener, karna materi yang diberika di semester ini baru-baru dan menarikIye bener Banyak materi baru Sejauh ini saya nyaman dengan metode dan pendekatan-pendekatan dari dosen, dosen serin memberi kami latihan dan langsung memberi koreksi ketika kamis membuat kesalahannyaman koreksi langsung dari dosenIya saya menyukainya karena dosennya cukup komunikatifmenyukai dosennya komunikatif kerjasama dalam kelas writing itu tergantung dengan siapanya kita bekerja sama jadi ya itu sifatnya kondisional ya menyesuaikan dengan keadaan pada saat proses pembelajaran ketika bekerja SMA dengan teman sekelas tergantung - Kalau untuk belajar lebih giat si tidak terlalu tapi ini menjadi saya yang tidak suka menulis menjadi mau mencari tau dan mau mempelajari secara perlahan lahan walaupun tidak giat. tapi dicoba sambil belajar secara lahan perlahan tidak  - sejauh ini iya, metode belajarnya membuat penulisan essay writing saya menjadi lebih baik iya Metode dosen yang mewajibkan Bahasa inggris didalam kelasbiasa saja karna interaksi saya dengan dosen hanya saat belajar sajabiasa saja - sangat berpengaruh karena kalau saya malas saya akan tertinggalsangat berpengaruh tidak ingin teritnggal

5/3/2024 11.49.55 0 Deni sumarna Perempuan Ya sangat bermanfaat, karena dpt melatih kemampuan menulis saya , jga dapat melatih menulis saya dan mengkoreksi sampai mana batas kemampuan saya serta mengembag kan kreatifan penulisan sdan pasti akan berguna untuk membuat skripsi nantinyaBermanfaat  Berguna untuk skripsi Ya sangat bagus karena metode yang di gunakan dosen adalah metode tanya jawab jdi siswa wajib aktif dalam proses pembelajaran dan jdi takut jika tidak belajar terlebih dahulubagus metode dosen Sudah sangat baik, karena dosen menjalankan dan bertanya lalu dosen juga memberikan waktu kepada kita untuk bertanya mengenai mata pelajaran tersebut, dan mahasiswa menjadi aktif dlm proses pembelajaran serta mahasiswa juga dpt berkerja kelompok bersama temen untuk bertukar pikiransangat baik komunikasi 2 arah tidak  , karan selama pembelajaran writing tiap orang punya cara masing-masing dalam belajar  Tidak - Saya menyukai karena kurikulum yang di gunakan tepat untuk pembelajaran writing serta materi yg diberikan sangat banyak dan menarik contohnya dri yang mudah di ajarkan di kenalkan writing itu seperti apa laku kami membuat jdi begitu di jelaskan langsung praktik dan evaluasi jdi kondusif untuk kami yg kurang paham juga menyukai Banyak materi baru Ya nyaman karena dosen tidak membuat kami takut Melain kan membebaskan kami berekspresi dan dosen langsung memberi koreksi pada tugas writing kaminyaman koreksi langsung dari dosenYa suka, karna dosennya mengajar dengan asiksuka dosennya asik biasa saja, tidak ada kerja sama yang spesialbiasa saja - tidak, karna saya kurang paham dengan urutan materinyatidak - Ya tentu saya karena metodenya salah satunya adalah memberikan tugas secara langsung yang wajib menggunakan Bahasa inggris jdi giat mengerjakan karena langusng di beri skor Ya, tentu saja Metode dosen yang mewajibkan Bahasa inggris didalam kelasdosennya asik tapi tidak membuat saya terlalu termotivasitidak - Ya pengaruh karena saya tidak ingin menjadi yang terbodoh dikelaspengaruh tidak ingin teritnggal

5/3/2024 12.29.23 0 Muji Rahayu Perempuan Bermanfaat, karena dengan ada nya kelas writing saya dapat mengetahui bagaimana cara struktur penulisan yang benar  yang akan berguna untuk penulisan tugas akhir nantiBerguna  Berguna untuk skripsi Bagus, karena dosen menggunakan banyak metode saat dalam kelas writing bagus metode dosen Sudah cukup baik, karena dosen memberikan feedback disetiap pertanyaan yang diajukan oleh mahasiswa Cukup baik komunikasi 2 arah Menurut saya belum, karena masih ada beberapa orang yang susah memahami materi yang diberikanBelum - Saya menyukai materi yang di terapkan karena sangat banyak materi baru yang berkaitan dengan mata kuliah selanjutnya menyukai Banyak materi baru lumayan nyaman karna penjelasan dosennya detailnyaman penjelasan dosen detailYa saya menyukai, karena dosennya tidak membosankanmenyukai dosennya tidak membosankantergantung si , kadang-kadang kerjasama nya bagus kadang-kadang tidaktergantung - tidak, karna materi nya banyak jadi saya malastidak - Ya, karena dosennya mewajibkan kami pakai bahasa inggrisYa  Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, karna saya tidak terlalu sering berkomunikasi dengan dosentidak - Ya, sangat berpengaruh karena lingkungan dapat mempengaruhi tingkat kerajinan dalam belajar, semakin rajin lingkungannya saya juga harus semakin rajin agar tidak tertinggalsangat berpengaruh tidak ingin teritnggal

5/3/2024 13.02.06 0 Adinda Maghfirah Perempuan beemanfatt, karena dapat membantu untuk penbuatan karya ilmiah seperti thesis atau skripsiBermanfaat  Berguna untuk skripsi bagus, karna dosen selain mengajarkan susunan pembuatan karya ilmiah juga mengajarkan grammar dan struktur penggunaan bahasanya dengan pendekatan yang bagusbagus pendekatan dosen sudah cukup baik, dosen sering mengajak kami berdialog tentang materi pembelajaranCukup baik komunikasi 2 arah tidak  , karna kemampuan writing rekan-rekan yang berkembang itu karna mereka belajar diluar kelasTidak - lumayan, karna menurut saya kelas writing mengajarkan banyak materi baru yang penting nantinya untuk kami menulis skripsi jmenyukai Banyak materi baru nyaman karna penjelasan dari dosen  dilakukan dengan detailnyaman penjelasan dosen detailsaya suka karna dosennya asiksuka dosennya asik biasa saja biasa saja - tidak terlalu, saya belajar writing se mampu saya saja, karna harus membagi waktu untuk mempelajari hal lain jugatidak - iya, karna dosennya mewajibkan kami menggunakan bahasa inggris saat menulis essay jadi kemampuan kami meningkat drastisiya Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak jugaa, karna saya memang kurang berminat dalam wiritingtidak - iyaa berpengaruh karena ketikaa kita melihat teman membuat tugas wiritingnya, kita juga jadi ingin membuat tugas tersebutberpengaruh tidak ingin teritnggal

5/3/2024 13.03.50 0 Wahyu Suhendra WaruwuLaki-laki iya percaya, karena merupakan matkul wajib  dan akan berguna untuk menulis skripsi nantiBerguna  Berguna untuk skripsi bagus, dikarenakan pendekatan yang dilakukan oleh dosen mata kuliah writing cukup kompleks, kami tidak hanya diharuskan teliti, tetapi juga harus kritisbagus pendekatan dosen sudah dalam kondisi yang baik, hal ini ditunjukkan dengan hidupnya diskusi dalam kelas Baik komunikasi 2 arah tidak, karena saat diskusipun semaunya setingan kami dikelas  Tidak - suka, karenamaterinya  cukup lengkap dan jelassuka Banyak materi baru nyaman karna dosen memberi koreksi kepada tugas-tugasnyaman koreksi langsung dari dosensuka, karena dosennya tidak membosankansuka dosennya tidak membosankanbiasa saja, karna tidak ada kerjasama berarti di kelasbiasa saja - tidak tidak - iya, saya belajar lebih giat karna dikelas writing wajib menulis dalam bahasa inggrislebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelasmetode mengajar dosennya bagus tapi tidak ada interksi dengan dosen yang membuat saya lebih rajin belajartidak - iya, sangat berpengaruh, dikarenakan lingkungan yang rajin dapat membuat kita lebih rajin juga karna jika tidak rajin kita akan tertinggalsangat berpengaruh tidak ingin teritnggal

5/3/2024 13.20.04 0 Linda Perempuan iya saya percaya ini bermanfaat karena menulis merupakan sebuah skill yang diharuskan dikuasi mahasiswa untuk kedepannya terutama untuk penulisan skripsiBermanfaat  Berguna untuk skripsi metodenya yg digunakan bagus dan membuat pembelajaran jadi efektif Bagus metode dosen sejauh ini interaksi sudah dalam kondisi baik, kami pun ada yg antusias menulis menggali lagi ada beberapa yg mungkin tidak suka menulis dalam pembelajaran iniBaik komunikasi 2 arah tergantung rekannya si  , cuman untuk rekan dikelas saat ini belum  Belum - kurang. Karna kelas writing cukup sulit untuk sayakurang kelas writing silit luamayan karna dosen sangat detail ketika menjelaskanlumayan nyaman penjelasan dosen detailiya saya menyukainya karena dosennya sangat komunikatif selama pembelajaranmenyukai dosennya komunikatif biasa saja, karna jarang terjadi kerjasamabiasa saja - tidak karna kurikulum yg digunakan ini mungkin agak sedikit bosen jadi saya tidak terlalu niat belajarnyatidak - saya jadi belajar lebih giat karna dosennya mewajibkan bahasa inggrisgiat belajar Metode dosen yang mewajibkan Bahasa inggris didalam kelaskalau interaksi sendiri saya orangnya pada dasarnya tidak terlalu tapi kalau dalam hal tugas essay writing yg diberikan ini membuat giat tidak - iya sangat mempengaruhi karena bila rekan kelas saya belajar saya juga akan ikut belajar karna tidak mau tertinggalsangat mempengaruhi tidak ingin teritnggal

5/3/2024 13.25.14 0 Lulu Dewi Yana Perempuan ya, karna writung adalah salah satu skill yg sangat berguna terutama untuk menulis skripsi nantiBerguna  Berguna untuk skripsi bagus, karna setiap mahasiswa dituntut untuk bisa menulis dengan batas waktu tertentu disetiap pertemuan bagus metode dosen ya, cukup bagus, karna dosen mata kuliah writing selalu memberikan advice ttg kesalahan penulisan kamiCukup bagus komunikasi 2 arah belum, karna rekan² saya sudah masih banyak yang kesulitan dalam menghadapi challange dari dosenBelum - ya saya suka, karna materinya lengkap dan menariksuka Banyak materi baru ya saya nyaman karna mendapatkan koreksi pada tugas saya secara langsungnyaman koreksi langsung dari dosenya suka, karna dosen juga mampu membuat pembelajaran tidak membosankansuka dosennya tidak membosankanbiasa saja, karna semua orang fokus pada tulisannya masing-masingbiasa saja - tidak terlalu karna materinya susah-suahtidak - ya, pemberian tugas penulisan dalam bahasa inggris tentu akan membuat saya lebih giatlebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, saya berinteraksi dengan dosen secukupnya sajatidak - ya cukup berpengaruh, kemampuan mereka tentunya menjadi dasar saya untuk semangat lebih giat, karna tidak mau tertinggal cukup berpengaruh tidak ingin teritnggal

5/3/2024 13.51.00 0 Fadilah Marhana Perempuan Iya, menurut saya bermanfaat. Karena dengan pembelajaran tersebut kita bisa mengetahui dan memahami tips dan triks menulis yang benar dan akan berguna ketika nanti akan menulis skripsiBermanfaat  Berguna untuk skripsi Alhamdulillah sejauh ini bagus, metode yang digunakan sangat banyak walaupun terkadang saya tidak mengerti yang di pelajari.bagus metode dosen Alhamdulillah baik, dosennya asikBaik dosennya komunikatif tidak, karena tergantung jenis temannya  Tidak - Iya, saya menyukai karena banyak materi-materi baru terkait writingmenyukai Banyak materi baru Sejauh ini saya paham karena dosen memberi penjelasan yang dalampaham penjelasan dosen detailSaya suka, karena dosennya asiksuka dosennya asik tidak terlalu, karna kerjsama nya kurang bagustidak terlalu - Kalau untuk belajar lebih giat tidak, tapi lebih baik dari sebelumnya tidak - saya menjadi agak rajin belajar karna dosennya mewajibkan menulis dalam bahasa inggrisrajin belajar Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, karna saya tidak berinteraksi diluar kelas dengan dosennyatidak - Iya sangat berpengaruh. Karena saya tidak mau teritnggal oleh teman-teman sayasangat berpengaruh tidak ingin teritnggal

5/3/2024 14.18.03 0 Elysha Nuriana Fahmi Perempuan Ya, saya percaya materi pembelajaran di kelas menulis bermanfaat karena membantu saya meningkatkan keterampilan menulis saya dan memperluas pemahaman saya tentang berbagai gaya penulisan.Materi Bermanfaat Materi yang bagus Ya metode  digunakan oleh dosen di kelas menulis bagus karena mreka mencangkup berbagai teknik penulisan dan memberikan umpan balik yang konstruksi untuk meningkatkan keterampilan menulis siswaBagus metode dosen Ya, interaksi antara dosen dan mahasiswa di kelas menulis sudah dalam kondisi yang baik karena dosen memberikan bimbingan yang jelas dan responsif terhadap pertanyaan dan pekerjaan mahasiswa.Baik komunikasi 2 arah tidak, rekan belajar saya di kelas menulis tidak membuat saya percaya kelas writing sudah bagus karna kemampuan mereka tergantung seberapa sering mereka belajar diluar kelasTidak - Ya, saya menyukai kurikulum dan materi yang diterapkan di kelas menulis karena belum diajarkan dikelas sebelumnya dan mampun meningkatkan kemmapuan menulis saya dengan baiksaya dengan baik.menyukai Banyak materi baru Ya, saya nyaman dengan metode dan pendekatan yang dilakukan oleh dosen dalam pembelajaran karena dosennya memberi koreksi langsung ketika saya membuat kesalahannyaman koreksi langsung dari dosenYa, saya menyukai interaksi antara dosen dan mahasiswa di dalam kelas menulis karena dosennya sangat asikmenyukai dosennya asik biasa saja, karna di kelas hanya belajar seperti biasa sajabiasa saja - tidak karna agak membosankantidak - Ya karna lebih menantang dri tugas yang di berikan dosen karna tugasnya memaksa saya untuk belajar bahasa inggris lebih giat lagilebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelasbiasa saja karna interkasi dengan dosennya asik tapi tidak membuat saya lebih rajinbiasa saja - Ya sangat berpengaruh karena, teman itu bisa memotivasi kita untuk belajar dengan giat. sangat berpengaruh tidak ingin teritnggal

5/3/2024 14.36.41 0 Lase Perempuan Tentu, pembelajaran di kelas menulis bermanfaat karena materi-materi yang diajarkan membantu saya mengembangkan keterampilan komunikasi, memperluas kosakata, melatih kreativitas, meningkatkan pemikiran kritis, dan mengasah kemampuan memecahkan masalah secara efisien. Ini semua sangat berguna untuk kehidupan pribadi dan profesional saya.Materi Bermanfaat Materi yang bagus pendekatan yang digunakan oleh dosen di kelas menulis bagus karena dia memberikan pendekatan terstruktur, menekankan keterampilan inti, memberikan umpan balik konstruktif, menerapkan pembelajaran berbasis proyek, dan mendorong kreativitas dalam menulis. Ini membantu kami memahami dan meningkatkan kemampuan menulis secara efektif.Bagus pendekatan dosen Interaksi antara dosen dan mahasiswa di kelas menulis sudah dalam kondisi yang baik. Dosen memberikan umpan balik yang konstruktif, mendukung partisipasi aktif, dan memfasilitasi diskusi yang mendorong pemahaman mendalam tentang materi.Baik komunikasi 2 arah belum, rekan-rekan belajar saya di kelas writing aktif tapi keaktifan mereka tidak menunjukan kemampuan writing merekaBelum - Ya, saya menyukai kurikulum dan materi yang diterapkan di kelas menulis. Materi-materi yang diajarkan baru untuk saya sehinga menambah wawasan saya mengenai writingmenyukai Banyak materi baru Ya, saya nyaman dengan metode dan pendekatan yang dilakukan oleh dosen dalam pembelajaran menulis. Dosen memberikan panduan yang jelas, umpan balik yang bagusnyaman penjelasan dosen detail dan koreksi langsungYa, saya menyukai interaksi antara dosen dan mahasiswa di kelas menulis karna dosennya mampu berkomunikasi dengan baikmenyukai dosennya komunikatif biasa saja karna pembelajaran berjalan seperti apa adanyabiasa saja - tidak karna saya kurang paham dengan materinyatidak - Ya, metode dan pendekatan yang dilakukan oleh dosen di kelas menulis membuat saya belajar lebih giat untuk meningkatkan kemampuan menulis saya. Dosen memberikan tugas yang memaksa kami untuk menggunakan kemampuan bahasa inggris kamilebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak juga, karna saya berinteraksi secukupnya saja dengan dosentidak juga - Ya, rekan-rekan belajar saya di kelas menulis memiliki pengaruh dalam kerajinan saya dalam belajar. Mereka memotivasi saya untuk terus meningkatkan kemampuan menulis dan berkontribusi secara positif dalam pembelajaran bersama.memiliki pengaruh tidak ingin teritnggal

5/3/2024 14.47.35 0 Rini Fatwa Nabila Perempuan Sangat penting, karena itu akan sangat berguna nanti saat menulis skripsiBerguna  Berguna untuk skripsi Bagus, karena dosen memberikan contoh lalu meminta kami untuk menulis ulang berdasarkan pengalaman atau aspirasi pribadi bagus metode dosen Sudah, interkasi yang terjadi antara mahasiswa dan dosen sudah dalam kondisi yang baik karna dosennya komunikatifBaik dosennya komunikatif belum karna masih banyak yang masih butuh belajar di kelas writingBelum - saya kurang suka karna kelas writing sulitKurang suka kelas writing sulit Nyaman, karena dosen memberikan penjelasan yang detialnyaman penjelasan dosen detail Suka, dosen cukup baik dalam berkomunikasisuka dosennya komunikatif kerja sama didalam kelas biasa saja tidak terlalu bagus dan tidak terlalu jelektidak terlalu - tidak karna materinya sulit jadi saya cepat menyerahtidak - Ya, metode dan pendekatan yang dilakukan di kelas writing membuat saya menjadi lebih giat lagi dalam belajar writing. tugas-tugas yang harus ditulis menggunakan bahasa inggris membuat saya harus meningkatkan skill bahasa inggris sayalebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, karna interkasi nya secukupya sajatidak - Ya berpengaruh, karena mereka rajin jadi saya juga meningatkan kerajinan saya dalam kelas writingberpengaruh tidak ingin teritnggal

5/3/2024 15.24.02 0 Kurnia Perempuan Tentu, saya yakin bahwa pembelajaran menulis di kelas saat ini sangat bermanfaat terutama untuk menulis skripsi. Saya belajar mengembangkan kemampuan menulis saya dengan memahami struktur teks yang baik dan memperluas kosakata bahasa Inggris saya.Berguna  Berguna untuk skripsi Metode yang dilakukan oleh dosen di kelas menulis sangat bagus. Mereka membantu saya memahami konsep-konsep dasar menulis dengan jelas dan memberikan umpan balik yang konstruktif untuk meningkatkan keterampilan menulis saya.Sangat bagus metode dosen Ya, interaksi antara dosen dan mahasiswa di kelas menulis sudah baik karena dosen responsif dan mendorong partisipasi mahasiswa.Baik dosennya komunikatif tidak, jika rekan-rekan belajar menunjukkan peningkatan dalam kemampuan menulis dan berpartisipasi aktif, hal ini menunjukkan bahwa kelas menulis berjalan dengan baik dan bermanfaat bagi kami semua tapi kebanyakan teman saya masih kesulitan dalam menulis esayTidak - Ya, saya menyukai kurikulum dan materi di kelas writing karna banyak materi-materi yang belum saya pelajari dikelas sebelumnyamenyukai Banyak materi baru saya merasa nyaman karna penjelasan dari dosen cukup  jelasnyaman penjelasan dosen detailYa, saya menyukai interaksi antara dosen dan mahasiswa di kelas menulis karena dosennya dapat mencairkan suasana didalam kelasmenyukai dosennya asik biasa saja karna di  kelas writing kami bekerja masing-masingbiasa saja - tidak juga karna materinya terlalu banyaktidak - Ya, metode dan pendekatan dosen di kelas menulis membuat saya belajar lebih giat karena kami dipaksa menulis dalam bahasa inggris jadi kemampuan bahasa inggris kami harus lebih baik lagilebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak karna saya tidak mau terlalu dekat dengan dosentidak - Ya, rekan belajar di kelas menulis memengaruhi kerajinan belajar saya karena saya mau tidak kalah saing dengan teman-teman sayamempengaruhi tidak ingin teritnggal

5/3/2024 16.00.36 0 Inara Laki-laki  Ya, saya percaya bahwa  materi pembelajaran di kelas menulis sangat bermanfaat karena membantu saya mengasah keterampilan menulis saya dan memperluas kosakata serta kemampuan ekspresi saya.  Saya sangat yakin bahwa pembelajaran di kelas menulis memiliki manfaat yang besar. materi bermanfaat Materi yang bagus pendekatan dosen di kelas menulis sangat bagus karena menggabungkan teori dengan praktek langsung dan memberikan umpan balik konstruktif kepada siswa.Bagus pendekatan dosen Ya, interaksi antara dosen dan mahasiswa di kelas menulis sudah baik karena ada bimbingan dan umpan balik yang membantu.Baik komunikasi 2 arah tidak, rekan belajar saya di kelas menulis tidak membuat saya yakin bahwa kelas tersebut berjalan dengan baik karena saya percaya kemampuan mereka diasah diluar kelasTidak - Ya, saya menyukai kurikulum dan materi yang diterapkan di kelas writing karna banyak materi baru yang bisa saya pelajarimenyukai Banyak materi baru Ya, saya nyaman dengan metode dosen yang selalu memberikan feedback langsung ketika latihannyaman koreksi langsung dari dosenYa, saya menyukai interaksi antara dosen dan mahasiswa dalam kelas menulis karena dosennya membuat pembelajaran tidak membosankanmenyukai dosennya tidak membosankanbiasa saja, tidak ada yang spesialbiasa saja - tidak terlalu karna saya Cuma belajar secukupnyatidak - metode tugas menulis bahasa inggris dalam kelas writing membuat saya belajar lebih giat lebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelasdosennya asik, tapi tidak sampai membuat saya lebih giat belajartidak - Tentu, rekan belajar dalam kelas menulis memengaruhi kerajinan saya dalam belajar karena ketika mereka rajin dan saya tidak rajin maka saya akan tertinggalmempengaruhi tidak ingin teritnggal

5/3/2024 16.20.59 0 Ulfa Nuranissa Perempuan ya saya percaya, karena ketika saya menulis skripsi saya lebih terarah dengan adanya kelas writing. dengan adanya kelas writing pada smstr lalu, ini membantu saya ketika saya sedang menulis skripsi. apa yang saya pelajari dari kelas writing saya terapkan pada penulisan skripsi saya Berguna untuk skripsi  Berguna untuk skripsi saya lebih suka smt skrg karena pada smstr sblm nya saya memiliki 2 orang dosen writing ada yang sangat bagus dan ada juga yang menurut saya kurang bagus karena pada saat itu online meeting di smstr 3 dan offline meeting di smstr 4, saya lebih menyukai offline meeting karena saya lebih cepat memahami materi ketika offlinelebih menyukai semester sekarangpendekatan dosen menurut saya  baik, karena dosen menyampaikan materi dan ketika tidak memahami, saya atau teman yang lainnya bertanya dan saya rasa interaksi antara dosen dengan siswa baikBaik komunikasi 2 arah saya kurang percaya, karena pada saat kelas writing saya dan teman teman juga terkadang tidak memerhatikan pelajaranKurang percaya - lumayan suka, karena dengan ada nya pembelajaran writing dapat memberikan saya sangat banyak ilmu baru terkait writinglumayan suka Banyak materi baru nyaman, karna dosennya menjelaskan dengan detail jadi saya lebih pahamnyaman penjelasan dosen detailya saya menyukai, karena dosennya mampu membangun komunikasi dengan baikmenyukai dosennya komunikatif biasa saja, karna kami mengerjakan latihanmasing-masing dan jika ada yang tidak tau langsung bertanya pada dosenbiasa saja - menurut saya tidak juga, karena saya pikir saya menyukai. pembelajaran writing namun tidak membuat saya lebih giat dalam belajartidak juga - saya rasa lumayan membuat saya lebih giat, karna latihan yang diberikan dikelas writing adalah menulis dalam bahasa inggris jadi mau tidak mau saya harus meningkatkan kemampuan bahasa inggris sayalebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, dosennya baik tapi saya tidak membuat saya lebih giat belajartidak - yaa sangat mempengaruhi,  saya mempunyai teman di kelas writing, dia semngat untuk membuat skripsi jadi, melihat dia semangat saya pun juga ikut semangat dalam belajar writing agar mudah daam pembuatan skripsi sayasangat mempengaruhi tidak ingin teritnggal

5/3/2024 17.17.22 0 Siti Aminah Perempuan Iya, materinya bermanfaat karena dapat meningkatkan keterampilan bahasa saya, baik dari gaya bahasa, maupun kosa kata, dan gaya penulisan. materi bermanfaat Materi yang bagus Bagus, karena dapat mengembangkan keterampilan menulis yang sesuai dengan konteks atau cara belajar siswa dengan pendekatan yang baikbagus pendekatan dosen Sudah, karena adanya interaksi membuat mahasiswa memahami kelemahan dan kekuatan dalam tulisan mereka, serta dapat memberikan arah untuk peningkatan tulisan mereka. Baik komunikasi 2 arah belum, karna terkadang teman saya memuji hasil kerja saya untuk membuat saya termotivasi tapi terkadang hasil kerja saya tidak terlalu bagus jadi saya kurang yakin dan percaya bahwa kelas writing sudah berjalan dengan baik. Belum - Saya menyukai kurikulum tersebut karena memberika mahasiswa sangat banyak wawasan baru terkait writingmenyukai Banyak materi baru Saya mersa nyaman. Karena, penjelasan dosen saat mengajar sangat detailnyaman penjelasan dosen detailSaya sangat menyukai. Karena dosen dapat membuat mahasiswa lebih nyaman dalam pembelajaran tersebut. sangat menyukai dosennya komunikatif saya tidak terlalu memerhatikan kerja sama dikelas writingtidak terlalu - tidak, karna menurut saya kruikulum nya biasa saja tidak membuat saya lebih giat tidak - Iya, karena latihan menulis bahasa inggris membuat saya belajar lebih giat. lebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, kalau interaksi dengan dosen saya biasa saja tapi tugas dan latihannya membuat saya giattidak - Sangat berpengaruh. Karena pertemanan kita sangat berpengaruh dalam belajar sehingga kita dapat belajar dengan rajin. sangat berpengaruh tidak ingin teritnggal

5/3/2024 17.36.48 0 Zikri Laki-laki Saya percaya bahwa pembelajaran di kelas menulis selalu bermanfaat.bukunya juga sangat bagusBuku yang bagus Textbook dengan kualitas yang bagusbagus, metode belajarnya menarikbagus metode dosen Interaksi antara dosen dan mahasiswa dalam kelas menulis yang baik biasanya terjadi ketika dosen memberikan umpan balik yang konstruktif, mahasiswa aktif dalam diskusi, dan ada kesempatan untuk bertanya dan berbagi ide. Jika komunikasi berjalan lancar, suasana terbuka, dan tujuan pembelajaran dipahami dengan baik oleh semua pihak, maka kondisi interaksi dapat dikatakan baik.Baik komunikasi 2 arah belum karna masih banyak teman-teman yang tidak belajar seriusBelum - saya takut dengan kelas writing karna cukup sulittakut kelas writing sulit nyaman karna dosen langsung memberikan koreksi ketika saya membuat kesalahannyaman koreksi langsung dari dosenSaya suka interaksi antara dosen dan mahasiswa dalam kelas menulis karna dosennya sangat asiksuka dosennya asik biasa saja biasa saja - tidak juga, karna yang membuat say giat itu karna takut tertinggal oleh temantidak - Ya, saya menjadi lebih giat belajar karna kesulitan mengerjakan latihan menulis bahasa inggris yang diberikan oleh dosenlebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, saya tidak terlalu termotivasi belajar karna interaksi dengan dosennyatidak - Ya, rekan-rekan belajar dapat memiliki pengaruh yang signifikan dalam proses pembelajaran di kelas menulis. Mereka dapat memberikan motivasi untuk terus lebih giat seperti merekamemiliki pengaruh tidak ingin teritnggal

5/3/2024 17.42.52 0 Fitri Indah Sari Perempuan Sangat bermanfaat karena menambah wawasan , sangat banyak ilmu baru yang bisa dibaca dibukunyabanyak ilmu baru didalam bukuTextbook dengan kualitas yang bagusSangat bagus,metodenya sangat bagusSangat bagus metode dosen Sudah, karena ada timbal balik Baik komunikasi 2 arah Sebagian belum karena diantara mereka masih ada yang main mainBelum - Suka,materinya baru-baru dan bermanfaatsuka Banyak materi baru Suka dan nyaman karna dosen memberi tau kesalahan saya saat latihan menulis jadi saya bisa berkembang lebih pesatsuka dan nyaman koreksi langsung dari dosenSuka,karena dosennya bisa mencairkan suasana didalam kelassuka dosennya asik biaasa saja karna lebih banyak berinteraksi dengan dosenbiasa saja - tidak, karna saya tidak terlalu termotivasi oleh kurikulum dan materinyatidak - iya saya menjadi lebih giat belajar, dosen di kelas writing sering memberikan tugas menulis bahasa inggris jadi supaya saya tidak mendapat nilai jelek saya harus belajar lebih giatlebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak karna interaksi saya dengan dosen saya batasitidak - Sangat berpengaruh,karena memotivasi kita untuk lebih giat untuk belajar sangat berpengaruh tidak ingin teritnggal

5/3/2024 17.50.07 0 Arini Yusriza Perempuan Tentu saja, saya percaya bahwa pembelajaran di kelas menulis sangat bermanfaat.saya sangat suka buku nya karna memiliki sangat banyak materi yang detailbanyak ilmu baru didalam bukuTextbook dengan kualitas yang bagusBagus, saya suka pendekatan dosennyabagus pendekatan dosen Cukup baik, dosennya sangat asikCukup baik dosennya komunikatif tidak, karna masih banyak yang terlihat bermain-main didalam kelastidak - saya suka karna saya bisa belajar banyka hal baru terkait writingsuka Banyak materi baru nyaman karna dosen serin memberi koreksi langsung saat pembelajaran jadi kemampuan writing saya bisa lebih meningkatnyaman koreksi langsung dari dosensaya suka karna saya suka cara komunikasi dosennyasuka dosennya komunikatif biasa saja, tidak terlalu banyak kerjasama dikelas writingbiasa saja - tidak juga, karna kurikulum dan materinya biasa sajatidak - menurut saya sekarang saya lebih giat belajar supaya tidak bingung mengerjakan latihan menulis bahasa inggris dikelas writinglebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, saya suka dengan komunikasi dosenya tapi tidak mmebuat saya lebih giat jugatidak - Tentu saja memiliki pengaruh dalam kerajinan dalam hal tersebut membuat kita lebih rajin dalam belajar supaya tidak tertinggalmemiliki pengaruh tidak ingin teritnggal

5/3/2024 17.51.34 0 Kenzi Laki-laki Ya tentu saja sangat bermanfaat karena dpt membantu saya dll penulis an dll bahas Inggris dan membantu saya mengetahui bagaimana penulisan yg beneryang pasti berguna untuk menulis skripsi nantinyaberguna  Berguna untuk skripsi Ya menurut saya bagus karena metode yang di berikan dosen dpt membuat saya tertantang dan membuat SMS prepare sebelm masuk kelas bagus metode dosen Ya sudah dlm kondisi yang baik, karena karena mahasiswa dpt bertanya kepada dosen pada bagian yang tidak di ketahui dan begitu juga dosen mrrka memvalidasi apakah yg di jelaskan sudah dpt di pahami Baik komunikasi 2 arah tidak, saya dan rekan sejawat saya sering belajar bersama dan saling memberi tahu jika ada yang tidak di ketahui namun kami sering kali asat belajar didalam kelas Tidak - Ya suka kurikulum yang di berikan sangat lah tepat dan materi yg di berikan juga belum perah saya pelajarisuka Banyak materi baru Ya saya nyaman karena dosen menjelaskan materi dengan baiknyaman penjelasan dosen detailYa saya suka karena saya suka cara dosennya berkomunikasisuka dosennya komunikatif biasa saja, karna pembelajaran di kelas writing lebih sering sendiri-sendiribiasa saja - tidak, karna biasa sajatidak - Metode dan pendekatan dosen di kelas sangat membuat saya giat karena dikelas writing sangat sering disuruh menulis dalam bahasa inggrisgiat   Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, karna belum ada kata-kata dari dosennya yang membuat saya termotivasitidak - Ya sangat berpengaruh lingkungan teman itu sangat mempengaruhi bagi saya apalagi dlm pembelajaran , kita jdi semangat untuk bersaing dengan teman-teman dalam belajar secara positifsangat berpengaruh tidak ingin teritnggal

5/3/2024 17.53.18 0 Viona Shakira Perempuan iya sangat bermanfaat karena bisa melatih kemampuan menulis saya jadi pasti akan membantu saya saat saya mau menulis skripsi nantibermanfaat  Berguna untuk skripsi bagus karena beliau mengajarkan nya pakai step gituBagus metode dosen baik banget,karena dosen nya sangat bisa mencairkan suasana dan bisa mengajak mahasiswa untuk tertarik dengan mata kuliahnyaBaik dosennya komunikatif tidak,karena rekan-rekan mempunyai cara berbeda-beda dalam meningkatkans skill menulisTidak - suka,karena kurikulum dan materinya yang sangat baru dan menariksuka Banyak materi baru nyaman,karena dosen nya menjelaskan dengan detialnyaman penjelasan dosen detailiya suka,karena dosennya pandai mencairkan suasanasuka dosennya asik biasa saja biasa saja - tidak, karna saya bingung dengan kurikulum dan materinya tidak - iya saya lebih giat belajar karna saya mau mendaptkan nilai nol lagi saat latihan menulis dalam bahasa inggrislebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, biasa saja tidak - iya sangat mempengaruhi karena dengan melihat antusias dan semangat teman-teman saya. saya jadi terpengaruh sehingga rajin dalam belajar writingsangat mempengaruhi tidak ingin teritnggal

5/3/2024 18.04.24 0 Novia ramadhani Perempuan Iya bermanfaat, karena saya dapat ilmu baru tentang bagaimana cara menulis yang benar jadi nanti waktu menulis skripsi say tidak kesulitan lagibermanfaat  Berguna untuk skripsi Metode yang digunakan sudah sesuai dan bagusBagus metode dosen Sudah, karena banyak mahasiswa yang ikut berpatisipasi dalam pembelajaran writingBaik komunikasi 2 arah kurang percaya, karena di kelas masih banyak rekan-rekan yang tidak fokus belajarKurang percaya - Iya saya suka, karena lebih banyak prakteksuka banyak praktek Saya merasa nyaman nyaman karna dosen sering memberik koreksi yang membangun pada tulisan sayanyaman koreksi langsung dari dosenIya suka karena dosen bisa membuat suasana dikelas hidupsuka dosennya tidak membosankannormal-normal saja, kadang bagus kadang tidaktergantung - Masih belum karena ya saya sekedar mengikuti kelas sajabelum - Lumayan lebih rajin karna dikelas writing saya harus menulis dalam bahasa inggrisLumayan lebih rajin Metode dosen yang mewajibkan Bahasa inggris didalam kelasbiasa saja, karna interaksinya asik tapi tidak membuat lebih giat jugabiasa saja - Iya berpengaruh karena saya jadi termotivasi, say takut menjadi yang terbodoh dikelasberpengaruh tidak ingin teritnggal

5/3/2024 18.47.52 0 Aulia Putri Azzahra Perempuan Bermanfaat. Karena dalam pembelajaran ini, mengajarkan cara menulis tesis, jurnal, dan penelitian dalam bentuk apapun dengan langkah yang benar dan jelas.bermanfaat  Berguna untuk skripsi Bagus karena metode dan pendekatan yang diberikan dosen, sangat spesifik dan mudah dipahami.bagus metode dosen Sudah baik, karena kondisi pembelajaran dalam kelas, dipegang kendalinya oleh dosen, teratur dan rapi, serta nyaman.Baik dosennya komunikatif Kurang yakin dengan hal ini.Kurang  - suka, karna disini lebih banyak praktek daripada teori. Yang membuat para mahasiswa tahu cara menulis dengan benar, sesuai arahan yang dosen berikan pada tugasnya suka banyak praktek Nyaman, karena selama pembelajaran dosennya sering memberikan koreksi yang membangunnyaman koreksi langsung dari dosensuka karna Dosennya asiksuka dosennya asik biasa saja, semua rekan saya lebih fokus pada tugas masing-masing tapi kalau saya minta bantuan terkadang dibantubiasa saja - Entahlah, tak ada alasan khusus untuk inientahlah - saya rasa saya lebih giat karna untuk mengikuti pembelajaran dan dapat mengerjakan latihan menulis dikelas writing saya harus belajar lebih banyak diluar kelaslebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak juga, kana interaksi nya tidak terlalu seringtidak juga - berpengaruh karna ketika saya mendapatkan nilai terendah dikelas saya akan sedihberpengaruh tidak ingin teritnggal

5/3/2024 18.57.50 0 Muhammad Rizky Laki-laki Bermanfaat. Karena memberikan ilmu.bukunya juga sangat detailbermanfaat Textbook dengan kualitas yang bagusLumayan lah. Metode pembelajarannya sederhana, simpel tapi mudah membuat paham para mahasiswanya. Pendekatannya? Lumayan asik.Lumayan metode dosen Kondisi baik, karena selama pembelajaran, saling memberikan feedback, tapi santai dan tak tegang.Baik komunikasi 2 arah Tak juga. Tak juga - Tak terlalu suka, karna kelas writing cukup sulittidak terlalu suka kelas writing sulit iya saya nyaman karna dosennya menjelaskan dengan detailnyaman penjelasan dosen detailsaya suka karna dosennya tidak membosankansuka dosennya tidak membosankanBiasa saja. biasa saja - Entahlah, tak ada alasan khusus untuk inientahlah - iya saya belajar lebih giat. Karena setiap kali jadwal kelas writing saya harus menulis dalam bahasa inggris jadi saya harus meningkatkan kemampuan menulis sayalebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelasbiasa saja karna saya tidak terlalu berinteraksi dengan dosenbiasa saja - cukup berpengaruh karna saya tidak mau tertinggal oleh teman-teman sayacukup berpengaruh tidak ingin teritnggal

5/3/2024 19.05.34 0 Khairunisa Suci Ramadhani Perempuan Bermanfaat, karena ilmunya. Bukunya punya banyak wawasan baru dan juga ada banyak expertbermanfaat Textbook dengan kualitas yang bagusBagus karena... Metodenya Sederhana, mampu membuat kelas yang nyaman.Bagus metode dosen Bagus karena dosennya dapat berkomunikasi dengan teraturBagus dosennya komunikatif tidak karna kebanyakan siswa aktif untuk mengambil hati dosenTidak - suka karna sering prakteksuka banyak praktek luamayan nyaman karna dosen bisa menjalskan dengan dalam jadi saya lebih pahamlumayan nyaman penjelasan dosen detailsaya suka karna dosennya asiksuka dosennya asik Biasa saja biasa saja - Tak ada alasan khusustak ada - saya menjadi lebih giat, dosen writing sering memberikan latihan menulis dalam bahasa inggris jadi harus belajar lebih banyak lagilebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelasdosennya asik tapi tidak membuat saya lebih giat belajartidak - berpengaruh, karna saya takut tertingal ketika melihat teman-teman saya rajinberpengaruh tidak ingin teritnggal

5/3/2024 19.20.59 0 Anisa Atsari Perempuan Ya sangat bermanfaat, buku nya dapat menjadi pedoman saya dalam hal writingbermanfaat Textbook dengan kualitas yang bagusYa cukup bagus, karena dosen mengajarkan menggunakan Writing Process pendekatan dalam menulis yang melalui beberapa tahapan sehingga tercipta hasil yang efektifCukup bagus pendekatan dosen Menurut saya baik, karena dosen pandai mengajak siswa masuk kedalam ppembelajaranBaik komunikasi 2 arah tidak terlalu percaya karena masih banyak mahasiswa yang belum menguasai writing karena masih kurangnya berlatih writing pada saat kelas writingTidak terlalu - Ya saya suka, karena lebih banyak kesempatan prakteksuka banyak praktek Ya tentu(nyaman), karena mahasiswa diberikan feedback secara langsung ketika latihan menulistentu(nyaman) koreksi langsung dari dosenYa suka  , karena dosennya pandai mencairkan suasanasuka dosennya asik biasa saja karna tidak terlalu banyak bekerja bersamabiasa saja - Entahlah, tak ada alasan khusus untuk inientahlah - Ya saya lebih rajin belajar, Karena tugas menulis bahasa inggris menjadi tantangan bagi mahasiswa untuk meningkatkan kemampuan writing lebih rajin Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, biasa saja tidak - Ya tentu berpengaruh, karena ketika melihat mereka mengerjakan semuanya saya tidak boleh tertinggalberpengaruh tidak ingin teritnggal

5/3/2024 19.48.50 0 Anjelita Perempuan Ya, sangat bermanfaat, karna materi materi yang diajarkan membantu saya dalam meningkatkan kemampuan menulisbermanfaat Materi yang bagus cukup bagus, pendekatan dosennya membuat saya nyaman belajarCukup bagus pendekatan dosen sudah cukup baik, karna interaksi antara dosen dgn mahasiswa terjadi dalam 2 arahBaik komunikasi 2 arah belum karna rekan-rekan saya kebanyakan bermain dalam belajarBelum - Ya, saya menyukai kurikulum dan materi yang di terapkam dikelas writing karna banyak materi baru terkait writingmenyukai Banyak materi baru nyaman, karna dsoennya memberi tau letak kesalahan saya saat latihan menulisnyaman koreksi langsung dari dosenYa saya menyukainya, karna dosen ssangat komunikatifmeyukai dosennya komunikatif biasa saja biasa saja - tidak, karna saya Cuma belajar seperti biasa di kelastidak - Lumayan membuat saya lebih rajin karna tugas-tugas di kelas writing membuat saya harus punya kemampuan bahasa inggris yang baguslebih rajin Metode dosen yang mewajibkan Bahasa inggris didalam kelasdosennya asik, baik juga, tapi tidak membuat saya lebih giat belajar jugatidak - Iyaa sangat mempengaruhi karna jika kita tidak giat kita akan tertinggalsangat mempengaruhi tidak ingin teritnggal

5/3/2024 20.03.49 0 Nadia saputri Perempuan Sangat percaya karena materi-materi yang diberikan dapat menambah keterampilan menulis dengan baik dan benar Sangat percaya Materi yang bagus Bagus, emtode belajarnya mudah dipahamiBagus metode dosen Menurut saya cukup baik,  komunikasinya dua arah Baik komunikasi 2 arah belum, karena banyak mahasiswa yang belum bisa menulis dengan benar Belum - Suka, lebih banyak prakteksuka banyak praktek Sangat nyaman, karena penjelasan dosennya sangat bagussangat nyaman penjelasan dosen detailSuka, karna dosennya pandai berbicarasuka dosennya komunikatif biasa saja karna harus mengerjakan latihan sendiri-sendiribiasa saja - tidak, karena tuntutannya tidak terlalu besartidak - Tentu saja membuat saya lebih rajin, karena tugas-tugas di kelas wriitng membuat saya harus belajar giat lagilebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak, biasa saja tidak - Iya berpengaruh, karena saling memotivasi agar tidak tertinggalberpengaruh tidak ingin teritnggal

5/3/2024 20.11.39 0 Feby helzam Perempuan Ya, saya percaya bahwa pembelajaran yang saya dapatkan di kelas menulis saat ini bermanfaat. Materi-materi yang diberikan oleh dosen sangat bermanfaatbermanfaat Materi yang bagus Ya sangat bagus karena memberikan umpan balik , efektif serta aktif , dan dpt mendorong saya untuk aktif sebagai siswa sehingga kemampuan menulis saya jdi baik karena teelatihBagus metode dosen Ya sangat baik karena dosen dan mahasiswa dalam kelas menulis menciptakan lingkungan yang terbuka, mendorong pertukaran ide, dan memberikan umpan balik yang konstruktif, maka kondisinya dapat dianggap baik.Sangat Baik komunikasi 2 arah tidak, karna setiap orang punya cara belajara yang beda-beda jadi bagus tidaknya kelas tidak bisa dilihat dari rekan-rekan satu kelasTidak - suka karna materi yang diberikan kebanyakan belum diajarkan dikelas sebelumnyasuka Banyak materi baru nyaman karna kami mendapat koreksi langsung jadi kami tau kekurangan kami menulis dimananyaman koreksi langsung dari dosenYa suka , karena dosennya asiksuka dosennya asik biasa saja, tidak ada kerjasama yang terlalu mencolokbiasa saja - tidak telalu, saya hanya mengikuti kelas seperti biasatidak terlau - Metode latihan mneulis essay bahasa inggris dari dosen memaksa saya harus belajar lebih giat lagilebih giat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak terlalu, dosennya lebih sering bercanda tidak terlalu - sangat berpengaruh karna saya tidak mau tertinggal oleh teman-teman sayasangat berpengaruh tidak ingin teritnggal

5/3/2024 20.24.21 0 Sry Mulyani Perempuan Ya sangat bermanfaat karena ada materi-materi matkul ini meningkatkan saya dpt meningkatkan kemampuan menulis sayabermanfaat Materi yang bagus Ya sangat bagus karena metodenya sesui dengan kebutuhan siswa dan tidak mempersulit siswa juga Sangat bagus metode dosen Ya sudah bagus karena dosen dana mahasiswa sama SMA aikut andil aktif dlm proses pembelajaran writing di saling memberikan umpan balik kelas Bagus komunikasi 2 arah tidak karna saya da teman sejawat saya tidak terlalu sering membahas mengenai kelas writingTidak - Ya suka, karena kurikulum yang di gunakan sangat baik dan materi yg di berika banyak memberi wawasan baru untuk mahasiswasuka Banyak materi baru Ya nyama karna dosen menjealaskan pelajaran dengan baiknyaman penjelasan dosen detailYa sangat menyukai karena dosennya berkomunikasi dengan baik sangat menyukai dosennya komunikatif biasa saja, tidak banyak kerjasam tapi juga buka berarti tidak ada interkasibiasa saja - biasa saja karna materinya tidak terlalu susah dan tidak terlalu mudah jadi saya hanya belajar seperti biasabiasa saja - Ya tentu saja lebih giat karna tugas-tugas menulis essay bahasa inggrisnya sangat sulitlebih guat Metode dosen yang mewajibkan Bahasa inggris didalam kelastidak juga, karna dosennya tidak terlalu memberikan kata-kata motivasitidak juga - Ya sangat berpengaruh jika mereka aktif dan rajin say takut tertinggal dalam hal kemampuan oleh merekasangat berpengaruh tidak ingin teritnggal
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THESIS GUIDANCE LETTERS 
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