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                  SIN. 11910422957 

ABSTRAK 

Hermania, (2023): Penerapan Pengajaran dan Pembelajaran Kontekstual   

dalam Pemahaman Membaca di SMA Negeri 1 Kabun. 

Berdasarkan penelitian pendahuluan, peneliti menemukan bahwa guru bahasa 

Inggris menggunakan Pengajaran dan Pembelajaran Kontekstual dalam mengajar 

Pemahaman Membaca di SMA Negeri 1 Kabun. Peneliti bertujuan untuk 

menyelidiki implementasi dan pemahaman guru tentang pengajaran dan 

pembelajaran kontekstual dalam membaca pemahaman. Penelitian ini 

menggunakan metode deskriptif kualitatif. Data dikumpulkan dari guru dan siswa 

kelas sepuluh MIPA 2 dengan melakukan observasi dan wawancara dengan guru 

bahasa Inggris sebagai partisipan yang dipilih berdasarkan teknik purposive 

sampling. Temuan dari penelitian ini menunjukkan bahwa implementasi 

pengajaran dan pembelajaran kontekstual dalam pemahaman membaca yang 

diterapkan oleh guru adalah melalui beberapa komponen CTL yang diterapkan 

lebih sering daripada yang lain. Modeling, questioning, learning community, 

authentic assessment dan reflection sering diterapkan. Kekurangan dalam 

implementasi CTL dalam membaca pemahaman adalah siswa terlihat pasif ketika 

bekerja dalam kelompok dan hanya mengandalkan teman yang aktif disetiap 

kelompok. 
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ABSTRACT 

Hermania, (2023): The Implementation of Contextual Teaching and 

Learning in Reading Comprehension at SMA Negeri 1 

Kabun. 

Based on the preliminary research, the researcher found that the English teacher 

used Contextual Teaching and Learning in teaching Reading Comprehension at 

SMA Negeri 1 Kabun. The researcher aimed to investigate the implementation 

and teacher understanding about contextual teaching and learning in reading 

comprehension. This research used qualitative descriptive method. The data 

collected from the teacher and the tenth grade of MIPA 2 by doing observation 

and interview the English teacher as participant was selected based on purposive 

sampling technique. The finding of this study show that the implementation of 

contextual teaching and learning in reading comprehension implemented by the 

teacher was through some components of CTL which were applied more 

frequently than others. The modeling, questioning, learning community, authentic 

assessment and reflection were frequently applied. The advantages in 

implementation of CTL in reading comprehension there is some students are 

passive when working in groups, and only rely on friends who are active in each 

group. 
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 ملخّص

في  التدريس والتعلم السياقي في الفهم القرائي(: تطبيق ٠٢٠٢هيرمانيا، )
 كابون  ١المدرسة الثانوية الحكومية 

لييية اللغة الإنج مدرسأن  ةالباحث ت، وجدالدراسة التمهيديةبناء على 
المدرسة الثانوية التدريس والتعلم السياقي في تدريس الفهم القرائي في  ت نموذجاستخدم
وفهمه للتدريس  المدرسإلى التحقيق في تنفيذ  ةد  الباحثته. كابون  ١الحكومية 

وهذا البحث يستخدم طريقة البحث والصفي  السياقي والتعلم في الفهم القرائي.
الكيفي. والبيانات تم جمعها من المدرس وتلاميذ الصف العاشر لقسم العلوم والرياضيات 

المشارك على أساس أسلوب أخذ بتنفيذ المقابلة والملاحظة مع مدرس اللغة الإنجلييية ك ٢
ياقي والتعلم في الفهم إلى أن تنفيذ التدريس الس البحثتشير نتائج  اف .الهالعينات 

التدريس والتعلم نموذج يتم من خلال بعض مكونات  المدرسالقرائي المطبق من قبل 
السياقي التي يتم تطبيقها بشكل متكرر أكثر من غيرها. غالبا ما يتم تطبيق النمذجة 

 التدريس نموذج وطرح الأسئلة ومجتمع التعلم والتقييم الحقيقي والتفكير. العيب في تطبيق
يبدون سلبيين عند العمل في مجموعات  تلاميذهو أن ال ئيفهم القراالوالتعلم السياقي في 

  ويعتمدون فقط على الأصدقاء النشطين في كل مجموعة.
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BAB I 

INTRODUCTION 

 

A. Background of the Problem 

In this era, there are many kinds of learning model that can be used 

by teachers in achieving English learning goals. One of them is the 

Contextual Teaching and Learning, contextual here is an approach in 

teaching and learning. CTL means teaching learning concept that suggest 

the students to apply what they have learned in to their real life experience. 

Contextual teaching and learning is a learning concept which helps teacher 

to relate learning material to concrete student’s world, and support 

students to connect between knowledge which they have and its 

application in their daily life (Muslich, 2007).   

In summary, Contextual Teaching and Learning is crucial in 

teaching English as it makes learning more meaningful, authentic, and 

relevant to real-world contexts. It supports language acquisition, integrated 

skills development, cultural understanding, and the development of 

problem-solving and critical thinking abilities. By employing CTL 

approach, educators can create engaging and effective English language 

learning experiences for their students. 

Accordingly, to the previous research about CTL in teaching 

English proposed by Arianto (2011) entitled the implementation of 

Contextual Teaching and Learning in teaching English, with the purposes 
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of study: First, to describe the implementation of CTL in teaching English. 

Second, to investigate the teacher’s difficulties in implementing CTL in 

teaching English at the seventh grade students of SMPN-1 Palangkaraya. 

The findings show that: First, the implementation of CTL implemented by 

the teacher was through some components of CTL which were applied 

more frequently than others. The questioning, learning community, and 

modeling were frequently applied. Second, made some noise, the large 

amount of students in the class, little attention from the students, and the 

shyness identify from the students to speak up. Based on findings in this 

study the researcher found that not all of the component use by the teacher 

in that school, and found some weaknesses from the implementation CTL 

in the classroom. 

To create learning process as effective are very difficult especially 

in English. More students can’t improve and develop their skills because 

many learning given by written texts. So, if the teachers ask the students to 

read, they will be difficult to arrange the vocabularies to a good oral 

sentence. So it needs a method that triggers reading habit in learning. 

When the English teacher teach the student about reading text, the English 

teacher demanded to find a suitable learning approach to develop reading 

comprehension. One of the methods that implemented by the teacher in 

attaining the learning goals is with Contextual Teaching and Learning 

approach. The CTL model is considered to be used in teaching English, 

especially in teaching reading comprehension. According to Beare (2014), 
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giving Contextual clues is important to help students understand 

unfamiliar words that they find in the text, thus the context clues can help 

students to increase their existing vocabulary knowledge. When students 

know the meaning of the vocabulary in a reading text that can makes easy 

to understand text they have been studying.  

Based on pre-observation conducted in February 2022 at SMAN 1 

Kabun by interviewing the English teacher Reni Rahmadani Siahan, S.Pd. 

the information gotten that the school really applies CTL. The teacher 

implements CTL as teaching and learning model, especially at tenth class 

students. SMAN 1 Kabun which implement the curriculum 2013, it has 

acquired “A” accreditation, It made the anxiousity to prove it, the 

researcher come to the teacher to ask some question.  Although, CTL is 

appropriate for developing reading comprehension as describe above, the 

problem is whether or not the teachers who implement CTL do so in 

accordance with CTL’s components. Researcher want to know how the 

teachers implementation components of CTL in reading comprehension, 

are there the difficulties are encountered when implementation CTL, and 

whether it can achieve English learning objectives.  

There are many researcher who research about Contextual 

Teaching and Learning (CTL). The first has done by Yulia Agustin. 

According to Yulia Agustin’s research is in SMPN 1 Larangan the 

students dislike to study English, when the teacher utilize Contextual 

Teaching and Learning the student interest to study English. Learning 
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strategy is more overlooked than the results, in contextual teaching and 

learning students active in the class and the students comfortable to study 

English because make questioning method and this method help the 

students to correct and unmistaken to speak in the class. The differences 

with this research are Yulia Agustin focus on Speaking Skill. The second 

has done by Nuzzul Imamiyah and the research focus on how the teacher 

utilize the contextual teaching and learning in writing descriptive text and 

shows that the teacher utilizes Contextual Teaching and Learning in 

teaching descriptive text and shows the student respond in their writing 

skill. The differences with this research is Nuzzul Imamiyah focus on 

writing descriptive text.  

Based on the explanation above, the researcher interested in 

conducting a research entitled “The Implementation of Contextual 

Teaching and Learning in Reading Comprehension at SMAN 1 

Kabun”. 

B. Identification of the Problem 

As of reading comprehension is one of the important skills that 

must be mastered by English students, the English teachers are demanded 

to find a suitable learning method to develop reading comprehension. One 

of the learning method that can be applied in attaining the learning goals is 

Contextual Teaching and Learning. There are many ways that English 

teachers improve their teaching skills in the classroom. As an English 

teacher who is required to be able to create effective and interesting 



5 
 

 
 

learning methods to be applied to students in order to achieve learning 

objectives, English teachers must have their own ways to implement this. 

For example, in learning reading comprehension, English teachers can use 

the contextual teaching and learning method and implement the 

components of it in the teaching and learning process. 

C. Limitation of the Problem 

From the researcher’s limited resources, researcher focus the 

problems in this research into particular problem. Because of limited 

researcher ability and limited time so that the researcher conduct this 

research. Researcher focus to analyze the implementation of Contextual 

Teaching and Learning in reading comprehension at SMAN 1 Kabun. 

D. Formulation of the Problem 

Based on the problem depicted in the background of the problem, 

the researcher formulates the research questions as follows: 

1. How does the teacher implement Contextual Teaching and 

Learning in Reading Comprehension at SMAN 1 Kabun?  

2. What are the disadvantages of implementation Contextual 

Teaching and Learning in Reading Comprehension at SMAN 1 

Kabun? 

E. Objectives of the Research 

The objectives of this research are as follows: 

1. To describe the teacher implementation of Contextual Teaching 

and Learning in Reading Comprehension at SMAN 1 Kabun. 
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2. To know the disadvantages of Contextual Teaching and 

Learning in Reading Comprehension at SMAN 1 Kabun. 

F. Significances of the Research 

This research will be expected to give some benefits theoretically 

and practically. Significance of the study is to explain the use or the 

important of research, both of scientific or social use. (1) Theoretically, 

This research is very important to the CTL’s teachers to know 

implementation of contextual teaching and learning in reading 

comprehension. (2) Practically, by doing this research, the researcher 

hopefully it can be used and useful for the Teachers to get some 

information and guide about the implementation of CTL in reading 

comprehension. And for the Researcher can get some information about 

implementation CTL in reading comprehension in tenth grade at SMAN 1 

Kabun. 

G. Definition of Terms 

Reading Comprehension 

According to Brown (2003), reading comprehension is the 

construction of the meaning of a written the thought of a reciprocal 

interchange of ideas between the reader and the message in the particular 

text. It is the ability to read the text, process it, and understand its meaning. 

Reading is one of the skills that the students should master in English 

learning in order to get information from materials written in English. 
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Contextual Teaching and Learning 

According to Johnson (2002) CTL model is an educational process 

that aims to help students see meaning in the academic material and 

studying by connecting academic subjects with the context of their daily 

lives, such as, with the context of their personal, social, and cultural 

circumstances. CTL model is the concept to learning which encourages a 

teacher to connect between the material taught and real-word student’s 

situation. There are seven components of the implementation of CTL: 

modeling, questioning, inquiry, learning community, constructivism, 

authentic assessment, and reflection (Nurhadi, 2003). 
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BAB II 

LITERATURE REVIEW 

 

A. Theoritical Framework 

Reading Comprehension 

Reading is an important skills in learning English because this is 

used by the students to communication between reader and the author. In 

the process of reading, the reader has to understand and catch the meaning 

of the text. At the same time, the author tries to give understanding 

through the words. The term of the word “reading comprehension” has 

various definitions that have been suggested by the researchers in language 

learning. According to Brown (2003), reading comprehension is the 

construction of the meaning of a written the thought of a reciprocal 

interchange of ideas between the reader and the message in the particular 

text. It is the ability to read the text, process it, and understand its meaning. 

Reading is one of the skills that the students should master in English 

learning in order to get information from materials written in English. 

In addition, according to Grabe & Stoller (2013), reading 

comprehension is the capacity to comprehend information in a text and 

correctly interpret what the material means. Reading comprehension is a 

process of understanding texts by absorbing ideas or Information and 

interpretation of meaning. Reading comprehension is the process of 
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obtaining the meaning of the content and all information about the topic in 

a written text (Hidayati, 2019). 

Based on the description, the researcher concludes that reading 

comprehension is the process of identifying and making meaning of the 

content and all information about the topic in a written text. It can be said 

that reading is learning way for students’ to enrich their ability and 

knowledge because reading is process deriving meaning. Reading 

comprehension is an important skill in the teaching and learning process to 

obtain information from materials written in English. 

 The Components of Reading Comprehension 

In reading comprehension, students may struggle to understand 

what they are reading, often confused, and disinterested in making sense of 

the reading paragraphs and understanding the message. Students must be 

able to comprehend reading material by mastering the components of 

reading in order to achieve proper reading comprehension.  

King and Stanley (2016)  states that reading has five components 

which contain in reading texts, they are as follows. First, finding the main 

idea, recognition of the main idea of a paragraph is very important because 

it helps the readers to understand the paragraph on the first reading and to 

remember the content later. The main idea of a paragraph is what the 

paragraph develops. Second, finding the detail information, detail 

information requires readers to scan specific details when reading factual 
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material. Scanning can be done by reading a question given and finding 

words of content - synonyms or same words. The detail information is 

usually prepared for the students and the following questions of the 

reading are started with WH-Question word in multiple choice options. 

Third, finding the meaning of vocabulary in context, vocabulary is 

knowledge of words and their meanings.  It means that readers can 

develop guesses for unfamiliar words by relating the closest meaning of 

the unfamiliar word to the text and the topic of the text they are reading. 

Fourth, identifying references, a reference is a word or phrase to which a 

pronoun refers. Recognizing references and identifying the words and 

phrases they refer to helps readers understand the text or textbook they are 

reading. References are generally symbolized by possessive adjectives 

(my, your, our, their, his, her, its), subject pronouns (I, you, we, they, he, 

she, it) and object pronoun (me, you, us, them, him, her, it). Finally, 

making inference, inference is a skill where the reader has to be able to 

read between lines. King and Stanley divide into two main attentions; 

draw logical inferences and make accurate prediction. Prediction can be 

made by correctly interpreting the signs writer gives. 

 Reading Activities 

According to Davies Paul (2000) there are three stages to make 

reading more realistic and interesting. First, Pre-reading, This stage is to 

prepare the learners for what they are going to read, just as we are usually 

prepared in real life. Second, While-reading, this stage is to help the 
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learner understand the text. They may first do an easy scanning or 

skimming task, and then a task requiring more through comprehension. 

Third, Post-reading, This stage is to help the learners to connect what they 

have read with their own ideas and experience, just as we often do in real 

life, and perhaps to move fluently from reading to another classroom 

activity. 

 Teaching Reading 

The teaching reading comprehension’s goal is to help students 

improve and enhance their science to become active readers. According to 

Johnson (2008), pointed out that reading comprehension is the use of 

strategies in reading to obtain information and understand the meaning of 

text. Reading comprehension activities are intended to help students 

develop the habit of reading, to help them understand the meaning of the 

text and present what they are reading in their own language (Nainggolan, 

2018). 

According to Patel (2008) teaching reading is very important skill 

because this is the stage where the knowledge of learners starts to flight. 

The selection of reading material should be authentic. How the teacher can 

make his teaching reading effective: 

1. Teacher should tell about the topic first to the learners. He should 

motivate students. Teacher should not read first but he should 

allow the students to read the text. 

2. Teacher should not allow the student to murmuring while reading.  
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3. The subject matter should be interested and effective and selected 

from the reading material developed for it.  

4. Eclectic approach can be used by teacher for better comprehension 

and understanding. 

Contextual Teaching and Learning 

  Soekamto (2000) suggest the purpose of the learning model is a 

conceptual framework that describes systematic procedures in organizing 

learning experiences to achieve certain learning goals, and serves as a guide 

for instructional designers and teachers in planning teaching and learning 

activities. Contextual teaching and learning engages students in meaningful 

activities and helps connect academic research to real-world situations. By 

making these connections, students find purpose in their studies (Johnson, 

2002). 

  CTL system is an educational process that aims to help students 

see meaning in the academic material them studying by connecting 

academic subjects with the context of their daily lives, that is, with the 

context of their personal, social, and cultural circumstances, (Johnson, 

2002). According to Nurhadi (2003), CTL model is the concept to learning 

which encourages teachers to connect between the material taught and real-

word students’ situation. 

  The definition of CTL emerged from a study to conduct by the 

Office of Vocational and Adult Education as cited in Berns and Erickson 

(2001) is a follows. Contextual teaching and learning is a conception of 
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teaching and learning that helps the teachers relate subject matter to real 

world situations; and motivates students to make connections between 

knowledge and its applications their lives as family members, citizens, and 

workers and engage in the hard work that learning requires. Based on this 

statement, CTL can help the teacher relates students subject to real world 

situations and also can motivate students to connect between what is being 

learned and their prior knowledge. 

  Based on preceding definitions, the writer conclude that CTL is a 

conception of teaching and learning that helps the teacher to teach English 

learning and helps students to get a better understanding about the 

knowledge as they relate to the context of real life.  

The components of CTL  

CTL also consist of some components that must be conducted as 

the part of its application. There are seven components of contextual 

teaching and learning that are useful to gain success in applying it Nurhadi 

(2002). 

1. Constructivism. Constructivism is the process of building or 

compiling new knowledge in the cognitive structure of students 

based on According to constructivism, knowledge does come from 

outside but is constructed from within a person (Sanjaya, 2006: 

264). Muslich (2009:44) suggests constructivism is a learning 

process that emphasizes the construction of one's own 
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understanding actively, creatively and productively based on prior 

knowledge and from meaningful learning experiences. 

2. Discovery (Inquiri). The second component in CTL is inquiry. 

Inquiri, meaning that the learning process is based on disbursement 

and discovery through the process of thinking in general, the 

Inquiri process can be carried out through several steps, namely: 

formulating problems, proposing hypotheses, collecting data, 

testing hypotheses, and making conclusions (Sanjaya, 2006: 265). 

Discovering (Inquiri) is a learning process based on search and 

discovery. This activity begins with observation of phenomena, 

followed by meaningful activities to produce findings that are 

obtained by students themselves. The knowledge and skills 

acquired by students are not the result of remembering a set of 

facts, but the result of discovering for themselves from the facts 

they face Muslich (2009: 45). 

3. Questioning. Learning is essentially asking and answering 

Questions can be seen as a reflection of the curiosity of each 

individual, while answering questions reflects one's ability to think 

(Sanjaya, 2006: 266). According to Mulyasa (2009:70), there are 6 

questioning skills in learning activities, namely clear and brief 

questions, giving references, focusing attention, giving turns and 

distributing questions, providing opportunities to think, and 
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providing guidance. In learning through CTL, teachers do not just 

convey information, but provoke students to find their own. 

4. Learning Community. Based on Vygotsky's opinion, children's 

knowledge and understanding are shaped by communication with 

others. Problems cannot be solved alone, but require the help of 

others. The concept of learning community in CTL learning 

outcomes are obtained through cooperation with others, friends, 

between groups, other sources and not just teachers (Sanjaya, 

2006: 267). Muslich (2009:46) suggests that the concept of 

learning community in CTL suggests that learning outcomes are 

obtained through cooperation with other people. 

5. Modeling. Modeling is a learning process by demonstrating 

something as an example that can be imitated by each Modeling is 

a fairly important principle in CTL learning, because through 

modeling students can avoid theoretical (abstract) learning that can 

allow verbalism (Sanjaya, 2006: 267). The concept of modeling in 

CTL suggests that learning certain skills and knowledge is 

followed by a model that students can imitate. This way of learning 

will be more quickly understood by students than just telling 

stories or giving explanations to students without showing models 

or examples (Muslich, 2009: 46). 

6. Reflection. Reflection is the process of settling the experiences that 

have been learned by re-sequencing the events or learning events 
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that have been passed. In the learning process with CTL, at the end 

of each learning process, the teacher provides opportunities for 

students to reflect or recall what they have learned (Sanjaya, 2006: 

268). 

7. Authentic Assessment. Authentic assessment is a process carried 

out by the teacher to collect information about the development of 

learning. This assessment is needed to find out whether students 

really learn or not, whether the student's learning experience has a 

positive influence on the development of both intellectual and 

mental students. CTL learning emphasizes the learning process 

rather than just the learning outcomes (Sanjaya, 2006:268). 

Muslich (2009:47) Authentic assessment is the process of 

collecting various data that can provide a picture or information 

about the development of students' learning experience. 

The Principles of CTL 

  CTL as one of approaches for teaching and learning has scientific 

principles. According to Johnson (2002), there are three principles of it. 

They are principles of interdependence, the principles of differentiation, and 

the principles of self-regulation. First, Principles of Interdependence: 

Human being could not establish intimacy with one another (Johnson, 

2002). It means that although the approach consists of authentic learning 

activity that is conducted group, there is no one can intimidate the other’s to 

follow the certain students. It is a sharing and discussing section when it is 
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conducting in group, so the principle stresses that all of the learners have the 

interdependence. Second, Principle of Differentiation: When the students 

are different in their creativity, they could be free to explore their individual 

talents, cultivate their own learning styles, and progress at their own pace 

(Johnson, 2002).It means that contextual teaching and learning approach can 

be conducted to the students with different characters, talents, and ability. 

The importance of the principle is how the contextual teaching learning 

helps the students to explore their own talent and can have a big motivation 

to study based on their life context. Last, Principle of Self-Regulation: Self-

regulation means everything is set up, maintained, and recognized by you. 

The principle motivates the students to show all of their potentials. 

Moreover, it also explores them to get the new talents. The teacher should 

give them belief by giving responsibility for taking the decision, behavior, 

choice, plan, and solution etc. 

The Characteristics of CTL Model 

  According to Johnson (2002), CTL system encompasses to the 

following eight components: making meaningful connection, doing 

significant works, self-regulated learning, collaborate, critical and creative 

thinking, nurturing the individual, reaching high standards, and using 

authentic assessment. They can be explained as follows. First, Making 

Meaningful Connection, Connecting learning to one’s life makes studies 

come alive. Students discover meaning and meaning gives them a reason for 

learning. Second, Doing Significant Works, Students can make relationship 
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between the school with the exist context in the real life as a business and as 

a citizen. Third, Self-Regulated Learning, Self-regulated learning is a 

learning process that engages students in independent action involving 

sometimes one person, usually groups. This independent action is designed 

to connect academic knowledge with the context of students’ daily lives in 

ways that achieve a meaningful purpose. Fourth, Collaborating, Students 

are able to be cooperative. Teacher helps them in order to work 

understanding how they influence and communicate each other. Fifth, 

Critical and Creative Thinking, Thinking is an active, purposeful, organized 

process that we use to make sense of the world. In this sense, Chaffe in 

Johnson (2002) assumes that critical thinking is thinking to systematically 

explore the thinking process itself. It means not only reflecting purposefully, 

but also examining the use and others make evidence and logic. Sixth, 

Nurturing the Individual, Students keep their individuals: understand, give 

attention, possess the high wishes, motivate and empower their individuals. 

Students cannot success without the adult people. Therefore, the students 

need to respect their friends and adults. Seventh, Reaching High Standards, 

Students know and reach the high standard: it identifiers their purpose and 

motivates them to reach it. Teacher shows to the students how to reach 

called excellent. Finally, Authentic Assessment, CTL asks students to 

exhibit their attainment of high standard by doing authentic assessment 

tasks. These task challenge students to apply their knowledge and skills to 

real world situation for significant purposes. 
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These characteristics direct students to be more active to learn in the 

class. Contextually, reading activities based on these model help students to 

develop their ideas from the text being read. In short, the CTL model can be 

used to create learning activities to be more meaningful and real. 

B. Relevant Research 

There are some researchers who had investigated contextual 

teaching and learning. First, According to Selvianiresa and Prabawanto 

(2017) who conducted a research about Contextual Teaching and Learning 

Approach of Mathematics in Primary Schools states that The Contextual 

Teaching and Learning (CTL) approach is an approach involving active 

students in the learning process to discover the concepts learned through to 

knowledge and experience of the students. Similar to Piaget’s opinion that 

learning gives students an actives trying to do new things by relating their 

experiences and building their own minds. When students to connecting 

mathematics with real life, then students can looking between a conceptual 

to be learned with a concept that has been studied. So that, student can 

developing of mathematical connection ability. This research is quasi 

experiment with a primary school in the city of Kuningan. The result 

showed that CTL learning can be successful, when learning used a 

collaborative interaction with students, a high level of activity in the 

lesson, a connection to real-world contexts, and an integration of science 

content with other content and skill areas. Therefore, CTL learning can be 

applied by teacher to mathematics learning in primary schools. 
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Second, research by Ika Oktiyaningsih & Moh Ilhami Hakim, 

2019. Entitled is “The use of CTL model on reading comprehension for 

the eleventh grade students at MA Pakuncen Banyumas”. The objective of 

the study is to describe the use of Contextual Teaching and Learning 

(CTL) model on reading comprehension for the eleventh grade students of 

madrasah Aliyah Muhammadiyah and Madrasah Aliyah Ar-ridlo in 

Pekuncen Banyumas in the academic year 2018/2019. This is a descriptive 

qualitative study. The technique of data collection are observation, 

interview and documentation. The writers interviewed the English teacher 

and eleventh grade student. The observation is conducted during the 

teaching and learning process in the classes. The writers find that the 

English teachers teach the students reading comprehension based on CTL 

and learning model. It makes them enjoy and feel comfort in studying 

English especially in reading. It also helps the students to be more active 

and enthusiastic to increase their ability in pronounce the words, so it 

easier for them to read many kinds of texts. 

Third, research about Practicing Contextual Teaching and Learning 

(CTL) approach to improve students reading comprehension in relation to 

motivation conducted by Haerazi, Prayati and Vikasari, (2019), the need to 

acquire reading skills is increasing along with the needs of students to 

attain information. Therefore, this study aims at improving students 

reading comprehension viewed from the motivation level using the 

contextual teaching and learning (CTL) approach at SMPN 1 Jonggat. To 
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this end, a classroom action research consisting of two cycles was applied. 

Each cycle consisted of four stages, namely plans, actions, observations, 

and reflections. The subject of this study was the second-grader of SMPN 

1 Jonggat, while the object of this study was the use of contextual teaching 

and learning (CTL) approach to improve students reading comprehension 

in relation to motivation. The observation sheets, questionnaires, and 

reading tests were employed to collect the data. As result, the study 

showed that the use of CTL approach was effective to improve students 

reading comprehension and motivation to learn. Student achievement was 

75 meaning that the passing grade enacted in the school was achieved. 

Meanwhile, the student motivation to learn was at the high level as proven 

by the percentage of student motivation which was at the standard value. 

Thus, it can be concluded that Contextual Teaching and Learning (CTL) 

approach can improve student motivation to learn as well as their reading 

comprehension. 

Fourth, research by Arianto, 2011 entitles “Implementation of 

contextual teaching and learning in teaching English” The main purposes 

of this study are (1) to describe the implementation of contextual teaching 

and learning (CTL) in teaching English, and (2) to investigate the teacher’s 

difficulties in implementing CTL in teaching English at the seventh grade 

students of SMPN-1 Palangka Raya. It was used qualitative method. The 

subject of this study was an English teacher of SMPN-1 Palangka Raya. It 

was used observation, interview and documentation to collect the data, and 
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for data analysis it was used data reduction, data display, and conclusion. 

The findings show that (1) the implementation of CTL implemented by the 

teacher was through some components of CTL which were applied more 

frequently than others. The questioning, learning community, and 

modeling were frequently applied. (2) The problems faced by the teacher 

were the condition of the students who still made some noise, the large 

amount of students in the class, little attention from the students, and the 

shyness from the students to speak up. 

Fifth, research by Khairul Anam (2020). Entitled “The 

Implementation of Contextual Teaching and Learning in Reading 

Comprehension at Tenth Class Ma Al-Falah Sumber Gayam”, The 

objective of this research are how the teacher implement contextual 

teaching and learning in reading comprehension, what are the advantages 

of implementation of contextual teaching and learning in reading 

comprehension, and what are the disadvantages of  implementation of 

contextual teaching and learning in reading comprehension at tenth class 

MA Al-Falah Sumber Gayam Kadur.  In this research the researcher used 

qualitative approach and the kind of research is descriptive qualitative and 

collect the data from the observation, interview and documentation while 

the analysis data use Miles and Hiberman theory there are data 

condensation, data display and conclusion drawing/verification. The result 

of this study shows that the teacher implement Contextual Teaching and 

Learning in reading comprehension. 
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As for the differences between the several studies with the research 

to be conducted are the object and place of the research. The research to be 

conducted will focus more on the implementation contextual teaching and 

learning in reading comprehension and the teacher’s understanding about 

implementation contextual teaching and learning in reading 

comprehension. 

C. Conceptual Framework 

The conceptual framework of this research can be described based 

on Nurhadi’s concept, there are seven components of CTL: (1) 

Constructivism, (2) Inquiry, (3) Questioning, (4) Learning Community, (5) 

Modeling, (6) Reflection, and last, Authentic Material.  

The disadvantages of the implementation of contextual teaching 

and learning based on Alfian, 2019, there are some problems faced by the 

English teacher at MAN 4 Jakarta in applying CTL;  

1. it is hard to reach the goal of English curriculum. Students are not 

getting used to speaking in English, and it makes them often be 

misunderstanding of what the teacher said.  

2. It also makes the class be noisy when the students divided into 

several groups. 

 

 

 



24 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CTL IMPLEMENTATION 
(Nurhadi, 2002) 

 1. Constructivism 

The teacher directs students so that they 
work alone and construct their own 

knowledge and abilities. 

2. Inquiry 

The teacher motivates students so that they 
find their own knowledge and skills to be 

learned. 

3. Questioning 

The teacher provides opportunities for 
students to ask about things that have not 
been understood by students in learning. 

4. Learning Community 

The teacher instructs students to form study 
groups with heterogeneous members. 

5. Modeling  

The teacher presents a model as an example 
of learning. 

 

6. Reflection 

The teacher guides students to reflect on the 
learning that has been done. 

 

7. Authentic Assessment 

The teacher assesses student learning 
outcomes to determine the learning 

outcomes of each student. 

Reading 

Comprehension 
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BAB III 

METHOD OF THE RESEARCH 

 

A. Research Design 

In this study, the researcher used a qualitative design with a case 

study. In qualitative research the researchers study things in their natural 

settings, attempting to make sense or interpret phenomena (Creswell, 

1997). A qualitative design with a case study aimed to describe a 

phenomenon accurately based on the characteristic of research. The case 

such as event, problems, process, activity, program, a single person, or 

several people (Merriam,1998). In this research, only one English teacher 

at SMA Negeri 1 Kabun was employed as the researcher participant. 

Qualitative researchers are concerned with the perspective to 

explore the ideas and perceptions of the participants. The researcher tried 

to examine the experiences from the participant point of view in order to 

interpret his/her words. The researcher therefore became involved and 

immersed in the phenomenon to become familiar with it. The immersion 

of the researcher helped to provide dense descriptions from the narrative 

data gathered from the participants, to interpret and portray their 

experiences, and to generate empathetic and experiential understanding. 

However, immersion cannot be obtained without a researcher participant 

trusting relationship. The relationship is built through basic interviewing 

and interpersonal skills. 
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Based on explanations above, it can be concluded that qualitative 

research is suitable to analyze about qualitative data that are collected in 

the verbal form which come from natural situation. 

B. Setting of the Research 

This research was conducted in May 2023. The site of research is 

at SMAN 1 Kabun, kabupaten Rokan Hulu, Riau. 

C. The Participant of the Research 

In this research the researcher employed purposive sampling 

technique. According to Arikunto (2002), purposive sampling technique is 

sampling technique which is done because limited time and finding. 

According to Marguerite (2006), purposive sampling technique is a 

common procedure used in qualitative research that identifies key 

informants or person who have specific knowledge about the topic being 

studied. The type of purposive sampling that a researcher may decide to 

use depends on the purpose of the study.  Purposive sampling is a 

technique of sampling data sources with certain considerations (Sugiyono, 

2016). 

The researcher observed one class that has used contextual 

teaching and learning in reading comprehension. The research participant 

in this study was an English teacher of the tenth grade of MIPA 2 in SMA 

Negeri 1 Kabun selected based on purposive sampling. Researcher was 

chosen the subject according to the need and purpose of the research. 

There were 11 classes in tenth grade at SMAN 1 Kabun, the researcher 
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was choose the tenth grade of MIPA 2 because they have use contextual 

teaching and learning in learning reading comprehension at classroom. 

The tenth grade of MIPA 2 contains 30 students, 12 male and 18 female to 

be given an observation. Which the writer then choose an English teacher 

to answer the questions that the researcher needs to interview to identify 

how well the teacher understanding about the contextual teaching and 

learning in reading comprehension. 

D. Technique of Data Collection 

In this research, the writer used two tools in collecting the data, 

they were, (1) observation, (2) interview. Each is explained in the 

following: 

1. Observation  

To answer the first question of this research, the researcher 

used observation as a tool for gaining information about the 

implementation of contextual teaching and learning. Observation 

approach is a way to get information approximately human 

behavior. It guide by means of Marshall (1995), Observation is the 

systematic recording of events, behaviors, and artifacts. The 

researcher's role is one of on-looker. 

Blue print observation: 
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Table III.1 

Components of Contextual teaching and learning 

NO Teaching Steps Learning Activities 

1. Modeling   

2. Questioning  

3. Inquiry  

4. Learning Community  

5. Constructivism  

6. Authentic Assessment  

7. Reflection  

         (Source by Nurhadi, 2002) 

According to Spradley (1980), there are three types of 

observations method is an effort of researcher to give data that are 

directly related to the problem, as follows: 

1. Descriptive observations: the researcher made observation to the 

students in the class while English learning process was running. 

In this section the researcher acted as a passive participation, it 

means that the researcher did not do anything. The researcher 

just observed the teacher implemented the Contextual Teaching 

and Learning in reading comprehension in the teaching and 

learning process. 

2. Focused observations: the researcher did mini tour observation. 

In this step, researcher made data based on theory of the step of 

Contextual Teaching and Learning in teaching and learning. The 

researcher noted the data as accurate as possible and arranges 

them as series of learning process. 
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3. Selected observations: the researcher identified then classified 

the data based on various step of Contextual Teaching and 

Learning that appeared during learning process.  

4. Then, the researcher categorized the data based on the 

components of implementation by making checklist in order to 

make more simples. The components of implementation 

Contextual teaching and learning that uttered by teachers in 

English learning process. 

The researcher conducted observations in May 2023 in the 

tenth grade MIPA 2 class, which is a class that uses the Contextual 

Teaching and Learning method in learning reading comprehension 

in two learning meetings. 

2. Interview 

Then, to answer the second question of this research, the 

researcher employed interview as tool for gaining information 

about the teacher’s understanding about contextual teaching and 

learning. Interview survey is a shape on which the researcher facts 

solutions provided via the participant within the study (Creswell J, 

2007). 

The interview can be categorized into four kinds, they are 

one-on-one interview, focus organization interview, telephone 

interview, and electronic email interview (Creswell J, 2007). Based 
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on the sorts of interview above, the researcher used one-on-one 

interview. In this study, the interview was conducted in two 

languages Indonesian and English, depend on the teacher that 

choose to use what language during interview so that teacher could 

be enjoy to answer and give information, and also to keep away 

from misunderstanding of the purpose. The participant that was 

interviewed an English teacher the tenth grade of MIPA 2 SMAN 1 

Kabun. The researcher carried out the interview in June, 2023. 

1. The researcher prepared a few questions that could be requested to 

selected instructor. The researcher additionally organized recorder 

to report their answer. 

2. The researcher asked and talked in friendly way based totally at the 

query that were prepared.  

3. The researcher recorded their answer. 

4. The researcher qualified responses of teacher primarily based on 

teacher’s understanding about implementation of contextual 

teaching and learning in reading comprehension.  

E. Technique of Data Analysis 

The data was analyzed by using descriptive analysis that would be 

analyzed based on theory from Miles, Matthew B. (1994) who stated that 

in the process that one must do when using based on this theory can be 

done by referring to the sequence, namely, conceptual, here how a 

researcher describes conceptually the scientific problem that is would be 
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examined, then the researcher also categorizes, and describes based on the 

data that occurs, this is obtained when the activity takes place in field. And 

what is also important here is between the activities of collecting data with 

the process of processing data must be connected and cannot be separated 

from one another. Because both take place simultaneously. The form is 

cyclical and interactive, not linear. Miles and Huberman chart the process 

of qualitative analysis (Miles, Matthew B. and A. Michael Huberman. 

1992). By using table as following : 

Table  III.2 

        Technique of Data Analysis 

 

 

 

 

 

1. Data Reduction 

First, determining and summarizing the relevant documents 

and then coding the statistics, here the researcher develops an 

initial coding list that is mainly based on the researcher's 

theoretical orientation and then tests the records, known as pattern 

coding. In these facts, the author chooses which aspects of the facts 

present in the interview transcriptions and comment transcriptions 

Collecting Data Data Display 

Data Reduction Conclusion/Verification 
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should be emphasized, minimized, or set aside altogether for 

research purposes. 

 

 

2. Data Display 

The facts show within the second phase in Miles and 

Huberman‟s version of qualitative records evaluation. This 

segment offers a prepared and compressed assembly of information 

that lets in for end drawing. The author displayed the data to 

identify the statistics shape utterances of English instructors. Put 

them into appropriate classes as outline then displayed them in 

form of tables and the result of interview is carried out by way of 

narrative form. 

3. Conclusion/Verification 

Conclusion drawing includes stopping act to recollect what 

analyzed data imply and to assess their implication for the studies 

question. On this segment, the writer drew which means from the 

records in a display. Furthermore, the records must be checked for 

their durability and confirmability. The author checked the 

validation of the data the use of triangulation strategy. According 

to (Miles and Huberman, 1994), triangulation is a tactic for 

verifying of confirming finding by using multiple sources and 

modes of evidence. The writer examined multiple sources, such as 
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interview responses and observational data as many times as 

necessary to obtain the valid finding of this study. Then, the writer 

tested more than one resources, including interview responses and 

observational records as commonly as essential to attain the 

legitimate finding of this observe. 

F. Technique of Data Verification (Triangulation) 

Triangulation is a powerful way of demonstrating concurrent 

validity, particularly in qualitative research (Campbell and Fiske 1959) in 

(Cohen et al., 2007). In this study, researcher used triangulation as a 

technique to ensure validity and credibility. According to Noble and Heale 

in Bans (2021), triangulation refers to processes that help to increase the 

credibility and validity of research. To ensure the validity and reliability of 

the research, the researcher conducted following steps of triangulation. 

First, corroborating evidence from instruments (e.g., an observation and 

interview). Second, corroborating evidence from metode. Last, use 

multiple investigators in discussing the data (e.g., researcher and 

researcher supervisor).  
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BAB V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

Based on the research result (observation and interview), 

the researcher conclude that as follows: 

1. Contextual teaching and learning is well implemented by 

the teachers, but the teachers only use some components in 

teaching reading comprehension. The teacher used five 

components steps of implementation CTL in reading 

comprehension, such as modeling, questioning, learning 

community, authentic assessment and reflection that existed 

in English learning process. Then, as often components that 

used by the teacher is questioning and learning community. 

2. The researcher conclude that if the teacher uses the 

contextual teaching and learning, the teacher better to 

understand each student's capacity in order to split them 

into learning groups. The teacher selects pupils with high 

and low ability levels, which may be changed. A clever 

student with a student with poor ability will assist students 

with low ability in understanding the learning materials in 

the classroom. 
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B. Suggestion  

Based on the finding of this research, the researcher would 

like to give some suggestions to the teachers, and other researcher 

as follows: 

1. For the teachers, the researcher hopes that the teachers who 

implement CTL could continue to implement the 

Contextual Teaching and Learning (CTL) model in 

teaching. As well as further optimizing, especially in 

learning English. 

2. For future researchers, the researcher expect that the result 

of this research can be as reference to conduct a further 

research to explore more about the implementation of 

contextual teaching and learning in reading comprehension 

in English teaching process. 
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OBSERVATION GUIDE 

Data  : 

These guidelines is used to answer first question of this research about the 

implementation of Contextual Teaching and Learning in reading comprehension that used by the 

English teacher in English learning process. The researcher would observe teacher in 

implementation Contextual Teaching and Learning in reading comprehension in classroom, then 

fill this table during the learning. 

Components of the CTL for teaching reading 

NO Teaching Steps Learning Activities 

1. Modeling   

2. Questioning  

3. Inquiry  

4. Learning Community  

5. Constructivism  

6. Authentic Assessment  

7. Reflection  

(Based on Nurhadi’s Theory, 2002) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



INTERVIEW GUIDE 

Name : 

Date : 

These are list of interview questions for answering second question of this research to 

find out the teacher understood about the Contextual Teaching and Learning in reading 

comprehension. 

1. Do you have implement CTL in teaching reading comprehension? 

2. Based your own understanding, as a teacher who apply CTL in reading 

comprehension, what the CTL is? 

3. Why you choose CTL in teaching reading comprehension? 

4. Did you carry out all the steps? 

5. What is function of each steps in teaching reading comprehension? 

6. How you implement each steps in teaching reading comprehension? 

7. How the implement CTL in reading comprehension can help you to teach? 

8. How successful is CTL in achieving learning objectives? 

9. Do you find the difficulties when implementing CTL in teaching reading 

comprehension? 

10. Do you find the weaknesses when implementing CTL in reading comprehension? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Classification the Components in Implementation of Contextual Teaching and Learning in 

Reading Comprehension 

Observation 1 

NO Teaching Steps Learning Activities 

1. Modeling  The teacher show the example of the text, the text is recount 

text entitled “B.J Habibie” that media can be seen by the 

students. 

2. Questioning After the teacher describe about the title of the text, the teacher 

open some question to the students that is “Who know B.J 

Habibie?” and “Who’s ever listen about that name?” 

3. Inquiry - 

4. Learning Community Finished the question and answer session, the teacher divide 

the students into 5 group of the 30 students and each group 

consist six students. Every student discuss with their team in 

group. After that, the teacher give quiz to the all of team of 

work.  

5. Constructivism - 

6. Authentic Assessment The teacher instructed the students to make summarize in 

students portfolios about the topic text “B.J Habibie.” 

7. Reflection The teacher conduct the reflection for what the students have 

learned, and the teacher giving homework to the students. 

(Answer the question in the book about BJ Habibie). 

 

Observation 2 

NO Teaching Steps Learning Activities 

1. Modeling  -  

2. Questioning In this meeting the teacher give the students the other of text 

entitled “Cut Nyak Dhien” and the teacher explain and invite 

the students to discuss the reading text. And then, the teacher 

give the opportunity t the students a question related to the 

content of the text 

3. Inquiry - 

4. Learning Community Finished the question and answer session, the teacher divide 

the students into 5 group of the 30 students and each group 

consist six students. Every student discuss with their team in 

group. In this session, the teacher will select one of the student 

from each group to answer the question orally in front of the 

class. 

5. Constructivism - 

6. Authentic Assessment The students collect the home work in last week to in front of 

the class (Answer the question in the book about BJ Habibie). 

7. Reflection The teacher conduct the reflection for what the students have 

learned. The teacher allow the students to ask question about 

the point of the text that they did not understand. 

 

 



 

Transcription of Interview 

Name : Reni Rahmadhani Siahan, S.Pd. 

Date  : June 06, 2023 

No. Researcher Teacher 

1. “Do you have implement CTL in 

teaching reading comprehension?” 

 

“Yes, I do” 

2. “Based your own understanding, as a 

teacher who apply CTL in reading 

comprehension, what the CTL is?” 

“CTL is an educational process as a learning 

model that aims to help students see meaning 

in academic subjects by connecting to 

everyday life, bisa pribadi, sosial atau 

mungkin budaya. And CTL is a suitable 

model to use in teaching reading 

comprehension in the classroom. 

 

3. “Why you choose CTL in teaching 

reading comprehension?” 
“Because the CTL method makes it easier 

for me in the learning process to convey the 

material and helps students develop their 

knowledge skills and vocabulary 

development. Also, using this method makes 

students more enthusiastic in comprehend 

the text because the students can imagine the 

material they have learned in real life” 

 

4. “Did you carry out all the components 

of CTL?” 
“Yes I did” 

 

5. “What is function of each components 

in teaching reading comprehension?” 
"I think, mm the function of the modeling 

step is untuk menunjukkan kepada siswa 

tentang model pembelajaran yang akan 

dipelajari in that day. And then, questioning 

step is for kegiatan tanya jawab antara guru 

dan siswa, learning community step 

berfungsi untuk melatih siswa yang solid 



dalam kerja sama tim, dan membangun 

pengetahuan mereka sendiri dengan teman, 

and last is refleksi adalah untuk review atau 

meninjau kembali pembelajaran" 

 

 

6. “How you implement each components 

in teaching reading comprehension?” 
“I just following some step of CTL, name is 

modeling, questioning, learn community, 

authentic assessment and reflection. First, I 

explain the general material to be studied, 

the second I divide students into six groups, 

and then I explain teamwork by answering 

questions that I give, finally I give my 

students opportunity in groups to present the 

result of their discussion” 

 

7. “How the implement CTL in reading 

comprehension can help you to teach?” 

 

“The CTL is very help me to teach reading 

comprehension, for example the students can 

know the new vocabulary or foreign words 

that the student never know before.” 

 

8. “How successful is CTL in achieving 

learning objectives?” 
“I think it is quite success dalam mencapai 

tujuan pembelajaran dalam pemahaman 

bacaan, karena CTL cukup efektif diterapkan 

di kelas mm yaitu dengan beberapa langkah 

mengikuti proses pembelajaran. Kita dapat 

melihat bahwa beberapa siswa semakin 

antusias mengikuti proses pembelajaran, 

develop their motivation to answer the 

question that I give for them terkait dengan 

materi bacaan teks, dan peningkatan dalam 

membangun the students new vocabulary. 



Meskipun, ada beberapa kelemahan saat 

menerapkannya, namun tidak sebanyak 

manfaat yang bisa kita dapatkan.” 

 

9. “Do you find the difficulties when 

implementing CTL in teaching reading 

comprehension?” 

"When I implemented the CTL, model 

contextual teaching and learning (CTL) 

seperti membatasi perkembangan 

pengetahuan siswa terhadap materi yang 

diajarkan. Because this method focus in 

dimana kondisi dan situasi dimana siswa 

berada atau sesuai konteks kehidupan sehari-

hari masing-masing siswa" 

 

10. “Do you find the weaknesses when 

implementing CTL in reading 

comprehension?” 

"Saya pikir setiap model pembelajaran akan 

ditemukan kelemahan masing-masing pada 

model tersebut. Tapi, dalam menggunakan 

CTL ada beberapa siswa yang terlihat pasif 

ketika bekerja dalam kelompok, dan hanya 

mengandalkan teman yang aktif di setiap 

kelompok. Dan perbedaan kemampuan siswa 

dalam memahami teks bacaan 

memperpanjang proses belajar karena 

seorang siswa yang tidak mampu malas 

membayangkan sesuatu, terutama dalam 

bahasa Inggris, tetapi beberapa siswa 

membuat saya bersemangat untuk mengajar 

karena seorang siswa berusaha keras untuk 

terus berusaha memahami teks bacaan yang 

saya berikan kepada siswa." 
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