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ABSTRACT 

 

Yoan Zaindanu (2023) : Analysis of Students’ Syntactic Awareness in Reading 

Text at MAN 2 Padangsidimpuan 

The purpose of this research is to investigate students’ syntactic awareness in 

reading text at tenth Grade of MAN 2 Padangsidimpuan. There were 48 samples of 

the research by using simple random sampling technique. This research approach was 

a descriptive quantitative method. In collecting the data, the researcher distributes 

syntactic awareness test. The syntactic awareness test consists of 10 questions. The 

researcher used SPSS 25 to analyze the data. The researcher compared R observed to 

R table at significant level of 5% of 30. The significant level is 0.374 (df = N-2 = 28). 

The R observed of each item should be higher than the R table to be considered as a 

valid question. In conclusion, the students’ syntactic awareness in reading text at 

MAN 2 Padangsidimpuan is categorized in good level.   



ix 
 

ABSTRAK 

 

Yoan Zaindanu (2023) : Analisis Kesadaran Sintaksis Siswa dalam Membaca 

Text di MAN 2 Padangsidimpuan 

Tujuan dari penelitian ini adalah untuk menyelidiki kesadaran sintaksis siswa 

dalam membaca teks pada Kelas X MAN 2 Padangsidimpuan. Ada 48 sampel 

penelitian dengan menggunakan teknik pengambilan sampel acak sederhana. 

Pendekatan penelitian ini adalah metode kuantitatif deskriptif. Dalam mengumpulkan 

data, peneliti mendistribusikan tes kesadaran sintaksis. Tes kesadaran sintaksis terdiri 

dari 10 pertanyaan. Peneliti menggunakan SPSS 25 untuk menganalisis data. Peneliti 

membandingkan R yang diamati dengan R table pada tingkat signifikan 5% dari 30. 

Level signifikannya adalah 0.374 (df = N-2 = 28). R yang diamati dari setiap item 

harus lebih tinggi dari R tabeluntuk dianggap sebagai pertanyaan yang valid. Sebagai 

kesimpulan, kesadaran sintaksis siswa dalam membaca teks di MAN 2 

Padangsidimpuan dikategorikan dalam level yang baik. 
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 ملخّص

لدى التلاميذ في قراءة النص بالمدرسة  الوعي النحوي(: تحليل ٠٢٠٢) يوان زائيندانو، 
 بادانج سيديمفوان ٠الثانوية الحكومية 

 النحوي في قراءة النصوص التلاميذالتحقيق في وعي الهدف من هذا البحث هو 
بادانج سيديمفوان. وعدد عينات  ٢لدى التلاميذ في قراءة النص بالمدرسة الثانوية الحكومية 

دام تقنية أخذ العينات العشوائية البسيطة. والمدخل تلميذا من خلال استخ ٨٤البحث 
قام الباحث بتوزيع المستخدم في هذا البحث هو بحث كمي وصفي. وفي جمع البيانات 

. واستخدم الباحث أسئلة 01يتكون اختبار الوعي النحوي من . اختبارات الوعي النحوي
المرصود  Rقارن الباحث بين ت. برنامج الحزمة الإحصائية للعلوم الاجتماعية لتحليل البيانا

. (٢٢ = ٢-df = N) 1.0.٨مستوى الأهمية . 01٪ من 5بمستوى مهم  Rوالجدول 
. ليتم اعتباره سؤالا صالحا Rالمرصود لكل عنصر أعلى من الجدول  Rيجب أن يكون 

لدى التلاميذ في قراءة النص بالمدرسة الثانوية  الوعي النحويونتيجة البحث هي أن 
 بادانج سيديمفوان يكون في مستوى جيد. ٢الحكومية 
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CHAPTER I  

INTRODUCTION 

 

A. Background of the Problem 

Reading is one of the four language skills. Reading is a process that is 

carried and used by readers who want to get the message delivered by the 

author through the medium of words or written language (Tarigan, 1990). The 

ultimate goal of reading is to derive meaning from print. There are several 

factors that can affect each person's reading comprehension. One of them is 

syntactic awareness. 

Syntactic awareness, also known as grammatical awareness, is the 

ability to reflect on the rules of grammar and to manipulate the grammatical 

structure of sentences in a language. Syntax stipulates not only the rules by 

which individual words are combined into sentences, but also how linguistic 

units are marked to convey distinct meaning. The relevance of syntactic 

awareness to literacy development has been recognized in several reading 

models. 

Syntactic awareness is a subcomponent of linguistic comprehension, 

which coupled with decoding feeds into reading comprehension. Second, to 

account for comprehension of sentences and paragraphs, Bishop and 

Snowling (2004) saw the need to incorporate syntactic and discourse skills 
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into the Triangle Model (Seidenberg & McClelland, 1989). In the Triangle 

Model Extended (Bishop & Snowling, 2004), beyond the effects of 

phonology, orthography, and semantics, syntax and discourse also contribute 

to reading comprehension through their influence on semantics. Perfetti 

(1999) has also attempted a broad account of reading comprehension called 

Reading Systems Framework. The framework highlights the role of lexicon in 

bridging the word identification and the comprehension system. Notice that 

syntactic awareness is again included in the framework under the lexical 

subsystem. Skilled comprehension entails using syntactic knowledge to 

understand word and to integrate word meaning into a mental model of the 

text (Perfetti & Stafura, 2014; Perfetti, Yang, & Schmalhofer, 2008). In sum, 

across these models, syntactic awareness is consistently one of the linguistic 

processes central to full comprehension of texts. 

Syntactic awareness contributes to reading success. First, readers may 

exploit word order constraints to decipher novel words (Rego & Bryant, 1993; 

Tunmer & Chapman, 1998). Second, syntactic awareness facilitates reading 

through effective integration and monitoring of ideas. Overall, syntactic 

awareness serves to build up a context in which unfamiliar and ambiguous 

words are interpreted and integrated into the sentence (Adam, 1990). 

Otherwise, understanding of texts tends to be more taxing and time-

consuming. 
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Based on the explanation above, syntactic awareness is essential in 

reading text. There are many researchers have conducted studies about 

syntactic awareness such as Vocabulary Knowledge and Syntactic Awareness 

(Al Damiree, Bataineh, 2015), Syntactic Awareness in Logical Dynamis 

(Grossi, Valazquez, 2015), Syntactic Awareness and Syntactic Knowledge 

(Brimo, Fountain, 2015), and Syntactic Awareness and Reading Recovery 

(Clay, 2016). 

Based on some previous research mentioned above, it can be assumed 

that most of the previous research aim to find out students‟ level of syntactic 

awareness. A further issue that warrants investigation is what affects syntactic 

transfer. Koda (2008) has proposed in Transfer Facilitation Model that the 

syntactic distance between target languages determines the degree of transfer. 

Syntactic distance refers to how different one language is from another in 

terms of syntactic structure. The greater the distance, the larger the syntactic 

difference between two languages is. The Transfer Facilitation Model (Koda, 

2008) suggests that transfer is more pronounced when the target languages are 

structurally similar than when they are structurally dissimilar. 

Practical problems related to reading motivation are also found at 

MAN 2 Padangsidimpuan. As a formal institution, this school provides 

English subject, especially for reading skill based on curriculum 2013. Based 

on preliminary interview with one of the teachers in MAN 2 

Padangsidimpuan, it was found that some of students had low ability to 
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understand the reading material. In this regard, when they were learning 

reading text in the class, some of them couldn‟t answer the questions related 

to the reading material. Some of the students are not able to process and 

integrate a variety of syntactic and word meaning information. Then, some of 

students are not able to manipulate the syntactic structure of sentences, while 

they use it unconsciously. They also have difficulties in monitor the 

relationships among the words in a sentence. 

Based on the explanation above, the researcher felt interested in 

conducting the research by the title: “Analysis of Students’ Syntactic 

Awareness in Reading Text at MAN 2 Padangsidimpuan”. 

 

B. Identification of the Problem 

Based on research background above, syntactic awareness is one of the 

important components in reading text in English as a second language. There 

are three statements of problem of this research that the researcher is going to 

analyze. The first one is “Why did some of the students are not able to 

manipulate the syntactic structure of a sentence?”. The second one is “Why 

did some of the students have difficulties in monitoring the relationships 

among the words in a sentence?”. The last one is "Why did some of the 

students are not able to process and integrate a variety of syntactic and word 

meaning information?”. 
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C. Limitation of the Problem 

Based on the identification of the problem, the writer discovers there 

are some problems in this research. It is important for the writer to limit the 

problems in order to pay more attention to the specific problem. So, the writer 

will focus on students‟ ability in reading text through manipulate the 

grammatical structure of sentences in a language (Gombert, 1992). Readers 

may exploit word order constraints to decipher n over words (Rego & Bryant, 

1993; Tunmer & Chapman, 1998). Word order awareness, that is the 

understanding of how words are canonically ordered in a sentence, enables 

readers to infer the word class of novel words. This limits the probable 

meaning of novel words and thus eases comprehension (Bishop & Snowling, 

2004). 

 

D. Formulation of the Problem 

Based on the limitation of the problem above, the writer formulated 

some question in following: 

a. How is students‟ syntactic awareness in reading text at MAN 2 

Padangsidimpuan? 
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E. Objectives of The Research 

Based on the formulation of the problems above, the researcher finds 

the objective of the research as follows: 

a. To get information about students‟ syntactic awareness in reading text at 

MAN 2 Padangsidimpuan. 

 

F. Significances of The Research 

Theoretically, syntactic awareness is useful in manipulate and reflect 

on the grammatical structure of language. Students will have the ability to 

monitor the relationships among the words in a sentence in order to 

understand while reading process. The significance of the research is 

addressed to give the meaningful insight. There are several significances in 

this research, such as this research finding hoped to be useful and valuable for 

the English teachers to clearly get information in students‟ syntactic 

awareness in reading text. Then, this research finding hoped to resolve the 

difficulties on reproduce the intricacies of spoken language and the students 

will be able to apply what they already know about spoken language to its 

written form. Besides that, this research finding hopes to influence reading 

comprehension by linguistic process in non-alphabetic languages among 

bilingual readers. The field needs convergent evidence of syntactic transfer 

across diverse languages to establish universal models of bilingual reading. 
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G. Definition of the Terms 

To avoid the misunderstanding and misinterpretation about the title of 

the research, it is better to define the term as follows. 

1. Analysis 

According to Richard and Schmidt (2010), analysis means a 

careful examination of something in order to understand it better. Analysis 

means finding clear information about something, somebody, or some 

cases. An analysis can be described as an examination of something 

together with thought and judgement. 

2. Syntactic Awareness 

Syntactic awareness refers to the ability to manipulate and reflect 

on the grammatical structure of language. Syntactic awareness is a 

metalinguistic skill, distinct from the comprehension or production of a 

sentence, because it concerns the ability to consider the structure rather 

than the meaning of a sentence. Syntactic awareness means having the 

ability to monitor the relationships among the words in a sentence in order 

to understand while reading or composing orally or in writing. Students 

build syntactic awareness through exposure to oral language when they 

are young and particularly through exposure to written language that they 

hear through read aloud or independent reading. 
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3. Reading Text 

According to Leu and Kinzer (1987), reading is development, 

interactive, and global process involving learned skills. The process 

specifically incorporates and can be positively and negatively influenced 

by nonlinguistic internal and external variables or factors. 

Moreover, Tarigan (2008) states that reading is a process carried 

out and used by a reader to acquire message which is conveyed by a writer 

through words could be seen and known by reader. In short, reading is an 

activity to get meaning from printed words or symbols and how this 

ability is used to recognize, understand, and interpret in words. 

From all definitions above, it means that a general understanding 

of reading can be derived as an active process of getting meaning from the 

text. This process is done by knowledge and influenced by nonlinguistic 

internal and external variables. Besides that, reading can be taken as a life 

skill which is relevant to immediate as well as long term life success and 

reading generally serves as source of information and enjoyment. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Theoretical Framework 

The theoretical framework of this study is related on the concepts, 

theories, and previous study about syntactic awareness in reading text that will 

be discussed below. 

1. Syntactic Awareness 

Syntax is one of the important factors in studying English 

grammar. It talks about the arrangement of words and phrases to create 

well-formed sentences in the English language. 

English is the language that has been widely used by almost all 

people in the world. It has become the language of professions, in the 

academe, government and private official transactions, foreign relations, 

international trade, and diplomatic conversations (Robles, 1985) which 

mean one grammatical mistake could mean differently to the other person 

you are communicating with. 

Syntax is the grammatical tool that deals with how sentences are 

put together and the relationship between words.  It is a very methodical 

and logical sequence, ensuring that sentences are put together using 

subject, verb, and object, and that the words in the sentence all have 
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agreement. For example, correct syntax would state that, “The boy loves 

to eat sweets”.  This follows the syntax of subject, verb, object, and 

agreement. Without syntax to structure the language, one could simply 

write, “Sweets loves to eat the boy”.  These are the same words, but they 

have a totally different meaning, it would simply be a string of words that 

makes no sense. 

Studying syntax is relevant to a lot of subject areas in linguistics. It 

enables the learners to know how to construct good sentences and what 

stage do they need to learn the syntactic rules of the language. 

Besides vocabulary knowledge, many researchers have recognized 

the importance of syntactic awareness as an element of reading skill. 

Much evidence from correlational and experimental studies establishes its 

role in reading comprehension in the fields of L1 and L2 reading research. 

Specifically, syntactic awareness refers to the ability to understand the 

grammatical structures of language within sentences (Tunmer & Hoover, 

1992) as well as the ability to “reflect on the syntactic structure of 

language and regard it objectively and separately from the meaning 

conveyed by language” (Blackmore, Pratt & Dewsbury, 1995, p. 405). 

Based on Gombert‟s theoretical framework, the development of syntactic 

awareness follows a four-level path (Gombert, 1992). The first level 

involves the acquisition of tacit knowledge of syntactic and grammatical 

rules related to word strings or sentences. Level 2 refers to the ability of 
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manipulating the internal grammatical structure of sentences. Level 3 is 

determined by the ability to formulate the rules of syntax and to identify 

what the rules are. The highest level involves the ability of intentionally 

controlling and reflecting upon one‟s knowledge of syntactic rules or 

one‟s performance on tasks testing syntactic knowledge (Layton, 

Robinson & Lawson, 1998). 

 

2. Syntactic Awareness Contributions in Reading Text 

Demont and Gombert (1996) conducted a longitudinal study 

exploring the effects of phonological, phonemic, and syntactic awareness 

on word-level reading and reading comprehension with 23, kindergarten 

through third grade French speaking students. They hypothesized that 

phonological and phonemic awareness would influence word-level 

reading and syntactic awareness would influence the students in reading 

text. 

The students were tested across four time points starting in 

kindergarten and ending in third grade. The students were administered 

four types of metalinguistic tasks which included a “concepts about 

linguistic units” task, five phonological awareness tasks, five phonemic 

awareness tasks, and four syntactic awareness tasks at each time point. 

The first of the four syntactic awareness task was a lexical segmentation 

of sentences measure on which the students were directed to count and 
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pronounce the words in 24 phrases or sentences. The second syntactic 

awareness task was a grammatical judgment task on which students were 

directed to judge the grammaticality of 20 correct sentences and 20 

agrammatical sentences. Ten of the sentences in each category represented 

morpho-syntactic constructions (i.e., Elodie is putting on her coat). 

Morpho-syntactic constructions assess students‟ ability to judge or 

manipulate morphological markers such as subject-verb agreement, past 

tense, and plural tense. This is different from syntactic awareness because 

it does not assess students‟ ability to judge or manipulate word order 

within syntactic constructions such as clauses or phrases. Thus, the task 

was not a pure measure of syntactic awareness. The last two tasks 

consisted of a grammatical correction task, in which students were 

directed to correct the grammatical error in the sentences presented in the 

grammatical judgment task, and a grammatical correction of semantically 

and grammatically incorrect sentences. On this latter task, the students 

were directed to correct the semantic grammatical error of 16 incorrect 

sentences (i.e., sentences in which the verb in French can be either 

feminine or masculine). 

In addition to the multiple metalinguistic tasks, the students‟ word-

level reading and reading comprehension abilities were assessed using 

French standardized reading assessments. The reading comprehension 

measure was unique because students were given sentences written on 
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cards and instructed to match the meaning of the sentence to one of four 

pictures. Nonverbal intelligence and vocabulary also were assessed using 

the Raven‟s Progressive Matrices and the Weschler Intelligence Scale for 

Children (Weschler, 1974). 

Brimo et al. (2017) also examined the contributions of syntactic 

awareness to adolescents' reading comprehension. Path analysis was used 

to analyze the direct and indirect effects of syntactic awareness in reading 

text. Students' syntactic awareness directly accounted for significant 

variance in reading text. The study confirmed the significant effects of 

syntactic awareness on reading among adolescent students. This is one of 

the very few studies to examine the contribution of syntactic awareness to 

adolescent students' reading performance. A more recent study by Deacon 

and Kieffer (2018) suggested a robust role for syntactic awareness in the 

development of reading. 

Tunmer and Hoover (1992) also argued that syntactic awareness 

uniquely explains children's reading achievement, and there are at least 

two ways in which syntactic processing influences the process of reading. 

First, Tunmer and Hoover suggested that syntactic skills may enable 

readers to monitor their ongoing processes more effectively during reading 

text. Second, syntactic awareness facilitates children's understanding and 

recognition of difficult words that they have not learned. These two points 
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are further discussed in the discussion section. The Role of Syntactic 

Awareness in Reading Text 

Syntactic awareness refers to the ability to understand the internal 

grammatical structure within a sentence (e.g., Bentin et al., 1990, Bowey, 

1986, Tunmer and Hoover, 1992, Pratt et al., 1984) as well as the ability 

to “reflect on the syntactic structure of language and regard it objectively 

and separately from the meaning conveyed by language” (Blackmore, 

Pratt, & Dewsbury, 1995, p. 405). Syntactic awareness is suggested to be 

one of four components of metalinguistic awareness (Layton, Robinson, & 

Lawson, 1998). Some researchers have proposed that each component of 

metalinguistic awareness might be divisible into different levels, and these 

levels might be distinguished from one another (e.g., Gombert, 1992, 

Layton et al., 1998). Gombert (1992), for example, proposed a theoretical 

framework in which there are four levels across all domains of 

development of metalinguistic skills. Syntactic awareness is well 

represented in this model. Among the four levels, the first reflects the 

process of acquisition of tacit knowledge of syntactic or grammatical 

structure. The second level reflects the ability to manipulate the internal 

grammatical structure of sentences. The third level refers to the ability to 

formulate rules of syntax and identify what the rules are. The fourth level 

is defined as the ability to intentionally control and reflect upon one's 

knowledge of syntactic rules or one's performance on tasks of testing 
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syntactic knowledge. The first two levels are conceptualized as the low-

level syntactic skills, associated with the processing of intuitive and 

functional language. The third and fourth levels are considered as the 

high-level syntactic skills, reflecting intentional control and reflection on 

language (e.g., Layton et al., 1998). The present study focused on the 

lower-level syntactic skills, namely, the ability to manipulate the internal 

grammatical structure of a sentence. The indicators of syntactic awareness 

at this lower level include recognition of grammatical categories of words, 

recognition of grammatical violations, and the ability to explicitly identify 

and manipulate syntactic constituent structures of sentences. 

There are several empirical studies showing a positive relationship 

between syntactic awareness and reading comprehension across languages 

thus far (e.g., Bowey, 1986, Chik et al., 2012; Demont and Gombert, 

1996, Tong et al., 2014, Tunmer et al., 1988, Tunmer et al., 1987). For 

example, longitudinal studies reveal that children's early syntactic 

awareness predicts their later reading comprehension (e.g., Oakhill & 

Cain, 2011). One intervention study showed that training in syntactic 

skills appeared to promote growth in reading comprehension in English-

speaking third graders (Weaver, 1979). In addition, there is some evidence 

that children with reading difficulties have difficulties in understanding 

and manipulating syntactic relations, and the differences in syntactic 

processing between good and poor English-speaking comprehends are 
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often found in the absence of phonological deficiency (e.g., Mokhtari and 

Thompson, 2006, Nation and Snowling, 2000, So and Siegel, 1997, Tong 

et al., 2014). 

Researcher has come up with more specific mechanisms to explain 

how syntactic awareness contributes to reading success. First, readers may 

exploit word order constraints to decipher novel words (Rego & Bryant, 

1993; Tunmer & Chapman, 1998). Word order awareness, that is the 

understanding of how words are canonically ordered in a sentence, enables 

readers to infer the word class of novel words. This limits the probable 

meaning of novel words and thus eases comprehension (Bishop & 

Snowling, 2004). Second, syntactic awareness facilitates reading through 

effective integration and monitoring of ideas. Children equipped with 

word order knowledge may use the current input to anticipate syntactic 

categories to come (Tunmer & Bowey, 1984). For instance, upon hearing 

the subject „she‟, a child who grasps the canonical word order Subject-

Verb-Object (SVO) in English expects a verb to follow. In reading long 

texts, such ongoing anticipation of upcoming words is especially 

important for additional semantic information can be solicited to expedite 

the comprehension process. Take another example, reading of the sentence 

„Eric went by the pond at the zoo to feed the duck and goose” (Folk & 

Morris, 2003) is more efficient if the child understands that a noun (a bird 

that lives by water), rather than a verb (to lower one's head), follows the 
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determiner „the‟. A child without such syntactic knowledge may struggle 

between the two-word meanings (a bird versus an action) and hence takes 

more time to integrate the word into the sentence. Overall, syntactic 

awareness serves to build up a context in which unfamiliar and ambiguous 

words are interpreted and integrated into the sentence (Adam, 1990). 

Otherwise, understanding of texts tends to be more taxing and time-

consuming. 

 

B. Relevant Research 

Relevant research on syntactic awareness and reading text has been 

done in different levels and context of education. This section will provide a 

detailed summary based on the previous studies. 

The first relevant research is research that was conducted by Cutting 

and Scarborough (2006). The research is about investigated the contribution 

of word-level reading and language comprehension skills to reading 

comprehension among 97 first through tenth grade students. Reading 

comprehension was assessed with three different tests: Gray Oral Reading 

Test, 3rd Edition (GORT-3; Wiederholt & Bryant, 1992), Gates-MacGinitie 

Reading Test- Revised (G-M; MacGinitie, MacGinitie, Maria, & Dreyer, 

2000), and Weschsler Individual Achievement Test (WIAT; Wechsler, 1992). 

Word-level reading was assessed with the basic reading subtest from the 
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WIAT (Wechsler, 1992) and the word attack subtest from the Woodcock 

Johnson Psychoeducational Battery-Revised (Woodcock & Johnson, 1989). 

Lastly, other cognitive skills known to contribute to reading comprehension 

were assessed (i.e., reading speed, rapid serial naming, IQ, verbal memory, 

and attention).  

The goal of their research was to examine the different contributions 

of word-level reading and language comprehension to three different 

measures of reading comprehension. The researchers used hierarchical 

regression analyses to examine the effects of word-level reading and language 

comprehension skills to reading comprehension. In their analysis, principle 

composite scores (i.e., word-level reading factor, lexical factor, and sentence 

processing factor) were entered. They found 6-12% of the variance in reading 

comprehension was uniquely accounted for by the word-level reading 

composite across all three reading comprehension measures. Additionally, 9-

15% of the variance in reading comprehension was uniquely accounted for by 

the lexical factor and sentence processing factor jointly. When examining the 

two language factors separately, vocabulary knowledge uniquely contributed 

4-5% of the variance in reading comprehension and syntactic knowledge 

uniquely contributed 1-3% of the variance in reading comprehension. Overall, 

word-level and language comprehension skills combined contributed 49-72% 

of the variance in reading comprehension. No other contributions were made 



19 
 

by the other cognitive level skills except for reading speed which contributed 

1-6% of the variance across the three measures of reading comprehension. 

The second relevant research is research that was conducted by 

Demont and Gombert (1996). The research is about the effects of 

phonological, phonemic, and syntactic awareness on word-level reading and 

reading comprehension. They hypothesized that phonological and phonemic 

awareness would influence word-level reading and syntactic awareness would 

influence reading comprehension in students learning to read. The students 

were tested across four time points starting in kindergarten and ending in third 

grade. The students were administered four types of metalinguistic tasks 

which included a “concepts about linguistic units” task, five phonological 

awareness tasks, five phonemic awareness tasks, and four syntactic awareness 

tasks at each time point. The first of the four syntactic awareness tasks were a 

lexical segmentation of sentences measure on which the students were 

directed to count and pronounce the words in 24 phrases or sentences. The 

second syntactic awareness task was a grammatical judgment task on which 

students were directed to judge the grammaticality of 20 correct sentences and 

20 agrammatical sentences. Ten of the sentences in each category represented 

morpho-syntactic constructions (i.e., Elodie is putting on her coat). 

The goal of their research was to analyze nonverbal intelligence 

controlling with reading comprehension powerful predictor, such as 

grammatical correction and grammatical judgment. The researchers concluded 
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that starting at the beginning of kindergarten, awareness of how sentences are 

organized (i.e., grammaticality) played an important role in reading 

comprehension. They also stated that the ability to reflect upon and 

manipulate the grammatical structure of sentences allowed students to 

monitor the meaning of the sentences being read. 

The third relevant research is research that was conducted by Muter, 

Hulme, Snowling, and Stevenson (2004). The research is about the 

contributes of phonological skills, letter knowledge, syntactic awareness, and 

vocabulary knowledge to word-level reading and reading comprehension of 

90 students whose mean age at the beginning of the study was four years and 

nine months. Students were tested three times over a two-year period. At 

Time 1, phonemic awareness subtests from the Phonological Abilities Test 

were administered. At Time 2, all tasks presented at Time 1 were 

administered. At Time 3, the students were re administered the Hatcher Early 

Reading Test and BAS II. 

The goal of their research was to find out the correlation between 

grammatical awareness and the Hatcher Early Word Recognition Test. To 

further analyze the data, the researchers performed a path analysis examining 

the skills that best supported reading comprehension. Phoneme sensitivity, 

word-level reading, letter knowledge, vocabulary knowledge, and 

grammatical awareness (i.e., syntactic, and morpho-syntactic awareness) were 

modeled in a path analysis to predict reading comprehension. The researchers 
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found that the paths of vocabulary knowledge, grammatical awareness, and 

word-level reading (Time 1) were significant and predicted 86% of the 

variance in reading comprehension. Muter et al. concluded that vocabulary, 

grammatical awareness, and word-level reading are important skills that 

contribute to later reading comprehension. 

 

C. Operational Concept 

Operational concept is the concept that used to avoid 

misunderstanding and misinterpretation in scientific study. It should be 

interpreted into particular words to make it easy to measure. Syafi‟i (2014) 

stated that operational concept is derived from related theoretical concept on 

all of the variable that should be partially and empirically operated. 

This research is descriptive research that focuses on students‟ syntactic 

awareness at MAN 2 Padangsidimpuan. The researcher collects information 

about variables without changing the environment or manipulating any 

variables. 

According to Layton et al (1998), there are two indicators to assess 

students‟ syntactic awareness. 

a. The ability to formulate and identify the rules of syntax. 

b. The ability to reflect on one‟s knowledge and performance in relation to 

syntax. 
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. Research Design 

This research is descriptive quantitative research. According to Cohen 

(2007), descriptive research is used to describe and interpret about the real 

situations or the present existing condition. In descriptive study, there is no 

control or treatment given to the students. In addition, descriptive design 

collects information about variables without changing the environment or 

manipulating any variables, so they do not look at possible cause and effect. It 

means that a quantitative research method that attempts to collect quantifiable 

information for statistical analysis of the population and sample. This research 

had one variable which is students‟ syntactic awareness in reading text at 

MAN 2 Padangsidimpuan. Therefore, this study analyzed the students‟ 

syntactic awareness in reading text. 

 

B. Time and Location of The Research 

This research conducted on January 2023 and it is located in MAN 2 

Padangsidimpuan. MAN 2 Padangsidimpuan located at Jalan Sutan Soripada 

Mulia, No. 29 Kota Padangsidimpuan. 
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C. Subject and Object of The Research 

The subject of the research is the tenth grade of MAN 2 

Padangsidimpuan and the object of the research is students‟ syntactic 

awareness in reading text. 

 

D. Population and Sample of The Research 

1. Population of the research 

According to Cresswell (2012), population is group of individuals 

that have the same characteristics which make them different from others 

group. The target population of this research is the tenth-grade students of 

MAN 2 Padangsidimpuan in academic year of 2022/2023. It consists of 8 

classes and there are 30 students in each class. The specification of the 

population can be seen on the table below. 

TABLE III. 1 

The Population of Tenth Grade Students 

at MAN 2 Padangsidimpuan 

No Class Number of Students 

1 X IPA 1 30 

2 X IPA 2 30 

3 X IPA 3 30 

4 X IPA 4 30 

5 X IPA 5 30 

6  X IPA 6 30 

7 X IPA 7 30 

8 X IPA 8 30 

TOTAL 240 
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2. Sample of the research 

The population for this research is large enough to be taken all as 

the sample. According to Arikunto (2006. p.134), if the population more 

than 100, the sample is taken between 10-15% up to 20-25% as the 

sample. So, the researcher took 48 students or 20% of total population. 

The specification of the sample can be seen on the table below. 

TABLE III. 2 

Sample of Tenth Grade Students 

at MAN 2 Padangsidimpuan 

No Class 
Number of 

Students 
Sample 

1 X IPA 1 30 6 

2 X IPA 2 30 6 

3 X IPA 3 30 6 

4 X IPA 4 30 6 

5 X IPA 5 30 6 

6  X IPA 6 30 6 

7 X IPA 7 30 6 

8 X IPA 8 30 6 

TOTAL 48 

 

In this research, the researcher uses simple random sampling. In 

choosing the sample of population from each class randomly, the 

researcher uses a simple lottery technique by using pieces of paper 

(Usman and Purnomo, 2015). The researcher distributes 30 pieces of 

paper in each class and there are only 6 pieces of written numbers (1-6). 
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As the result, there are 6 students selected as the sample in each class, as 

displayed in the table. 

 

E. Technique of Collecting the Data 

The test was an instrument that used to collect the data in this 

research. According to Brown (2004), test is a method of measuring a 

person‟s ability, knowledge, or performance in each domain. It means that 

by using test, the researcher can measure the ability or know the level of 

understanding from the students. 

To make the process of collecting the data more efficient, the 

researcher used a school hall to gather all of the respondents from 8 (eight) 

classes which is each class have 6 students as the respondents. 

TABLE III. 3 

The Blueprint of Syntactic Awareness Test Items 

The ability to formulate and 

identify the rules of syntax. 

1,2,3,4,5,6,7 

The ability to reflect on one‟s 

knowledge and performance in 

relation to syntax. 

8,9,10 

TOTAL 10 
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1. Validity 

According to Cohen et al. (2018, p. 245), validity is an important 

key to effective research. If a piece of research is invalid, then it is 

worthless. Addressing validity concerns the nature of what is valid, what 

`validity means, how to know if one has achieved an acceptable level of 

validity, how to address validity in research terms and how validity enters 

design, inferences, and conclusions. In addition, Winter (2000) in Cohen 

et al. (2018, p. 245) argue validity regard it as essentially a demonstration 

that a particular instrument in fact measures what it intends, purports, or 

claims to measure, that an account accurately represents „those features 

that it is intended to describe, explain or theories. 

Furthermore, according to Shadish et al. (2002) in Cohen et al 

(2018, p. 246) identify four main kinds of validity: construct validity, 

statistical conclusion validity, internal validity, and external validity. 

Moreover, in this research used construct validity. According to 

Gay et al. (2012, p. 163), construct validity reflects the degree to which a 

test measures an intended hypothetical construct. All variables derive from 

constructs, and constructs are non-observable traits, such as intelligence, 

mastery idioms, “invented” to explain behavior.  

To analyze the validity of the instrument, the researcher conducted 

a try out by handing 30 students who was not included in the research 

sample. Furthermore, the researcher distributed a test related with 
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syntactic awareness in reading text at tenth grade of MAN 2 

Padangsidimpuan. The researcher used Excel Program to analyze the data. 

The researcher compared R observed to R table at significant level of 5% of 30 

is 0.374 (df = N-2=28). The R observed of each item should be higher than 

the R table to be considered as a valid question. If the observed of the 

analysis of less than R table, it can be concluded that these items are not 

significantly correlated with the total score (declared invalid) and must be 

removed or corrected. The result of instrument validity is as follows. 

TABLE III. 4 

The Validity of Syntactic Awareness Test 

Item  R Observed R Table Result 

Item 1 0.681 0.374 Valid 

Item 2 0.419 0.374 Valid 

Item 3 0.486 0.374 Valid 

Item 4 0.502 0.374 Valid 

Item 5 0.511 0.374 Valid 

Item 6 0.426 0.374 Valid 

Item 7 0.526 0.374 Valid 

Item 8 0.668 0.374 Valid 

Item 9 0.416 0.374 Valid 

Item 10 0.532 0.374 Valid 

 

2. Reliability 

Reliability has to do with accuracy of measurement. The kind of 

accuracy was reflected in obtaining the similar results when measurement 

was repeated on different or by different person. According to Cohen et al. 

(2018, p. 268), reliability is essentially an umbrella term for dependability, 
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consistency and replicability over time, over instruments and over groups 

of respondents. The table below is the categories of reliability test used in 

determining the level of reliability of the test. 

TABLE III. 5 

The Level of Acceptable Reliability 

No Reliable Validity 

1 > 0.90 Very high 

2 0.80 - 0.90 High 

3 0.70 - 0.79 Reliable 

4 0.60 - 0.69 Marginally/Minimally 

5 < 0.60 Unacceptably low 

(Cohen, Manion & Marison, 2007: 506) 

The researcher also used the SPSS 25 program to find out whether 

the instrument was reliable or not. The result of essay test reliability is as 

follows. 

TABLE III. 6 

The Reliability of Syntactic Awareness Test 

Cronbach's Alpha N of Items 

.529 10 

 
From the table above, it can be seen the value of Cronbach's Alpha 

is 0.529. The value is lower than the standard Cronbach‟s alpha which is 

0.60. Therefore, it can be concluded that the test is not reliable, and the 

level of reliability is unacceptably low. 
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F. Technique of Data Analysis 

The data in this research was analyzed by using descriptive analysis. 

Specifically, the researcher used strategy of data analysis. The researcher also 

used SPSS 25 program to calculate the reliability of test and analyze the data 

about the result of test. 

Before analyzing the data, the researcher firstly scoring students‟ 

syntactic awareness test. The researcher analyzed the data by classifying the 

students‟ score and calculating their percentages of scores by the total number 

of the test. 

To know each student‟s score, the data was calculated by using the 

following formula (Wayan and Sumartana, 1986). 

  
 

 
     

M : Individual Score 

X : Correct Answer 

N : Number of Test Item 

After that, the researcher finding out the mean score of students‟ 

syntactic awareness by using the following formula (Khadir, 2015). 

    
   

 
 

  : Mean Score 

 X : Total Score 
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N : Number of Samples 

To calculate each level of the test, the researcher used the formula by 

Sudijono (1994). 

   
 

 
     

P : Percentage 

F : Frequency of Student‟s Score 

N : Total Number of Samples 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

After the researcher conducted the research and data analysis for the 

data obtained in the framework of the discussion of the thesis entitled 

“Analysis of Students‟ Syntactic Awareness in Reading Text at MAN 2 

Padangsidimpuan”, it could be broadly concluded that: 

1. The students‟ syntactic awareness in reading text at tenth Grade of MAN 2 

Padangsidimpuan was categorized good with mean score 77,92. The range 

score of the classification of students‟ syntactic awareness is 70–84 (The 

Minimum Criterion Achievement). The students‟ lowest score was 40 and 

the highest score was 100. It‟s according to descriptive analysis of 

students‟ syntactic awareness by using SPSS 25. 

 

B. Suggestion 

Based on the data analysis, the researcher would like to propose 

several suggestions as follows. 

1. For the teachers 
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The teachers must pay more attention to students‟ process in 

comprehend the reading material through monitoring the words and their 

meaning as reading progresses. So, the students do not only read the text 

but also, they can get the meaning and able to construct the sentences. 

Then, the teachers should create a relaxed, fun, and enjoyable learning 

situation for students to achieve learning goals. 

2. For the students 

The students must have the ability to manipulate and reflect on the 

grammatical structure of language. It can help the students to increase 

their reading level. Then, the students should master the vocabularies to 

understand the meaning of unfamiliar words easily. 

3. For the researcher 

The researcher hopes the findings of this research can be used for 

the further research with the different objectives, sample, methodology, 

and occasion. 
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List of Respondents 
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List of Respondents 

No Name Class 

1 Adriansyah Siregar X IPA 5 

2 Alya Fadhilah Sitompul X IPA 8 

3 Amalina Ritonga X IPA 8 

4 Arizky Syahputra Siagian X IPA 7 

5 Aulia Sahara X IPA 2 

6 Azharunnur Gultom X IPA 1 

7 Clara Edel Weis X IPA 1 

8 Dela Puspita Sari Harahap X IPA 8 

9 Dewi Mahrani Dalimunthe X IPA 5 

10 Dinda Sari X IPA 7 

11 Dini Khoirunnisa Purba X IPA 4 

12 Diva Rizki Arianti X IPA 3 

13 Fadil Rifky Adrian X IPA 6 

14 Farel Habib Arezsyach Harahap X IPA 8 

15 Farhan Ansori Siregar X IPA 1 

16 Fariza Putri Ramadhani Siregar X IPA 6 

17 Fatimah Az-Zahra X IPA 3 

18 Izzatul Hanifah X IPA 2 

19 Lan Lului Siregar X IPA 5 

20 M. Hafidz Ar-Rasyid X IPA 4 

21 Muhammad Saifannur X IPA 7 

22 Mutiara Elisya X IPA 5 

23 Nadin Putri Gian X IPA 8 

24 Nadine Zahrina Isra X IPA 3 

25 Nadira Salsabila X IPA 2 

26 Najwa Gultom X IPA 6 

27 Najwa Zayani Siregar X IPA 2 

28 Nia Ramadhani X IPA 7 

29 Nurul Hidayah Harahap X IPA 8 

30 Pahwani Umdatun Najah Siregar X IPA 7 

31 Rezkina Zahra X IPA 6 

32 Rizal Muhaimin X IPA 3 

33 Rizka Khairunnisa X IPA 5 

34 Rosidah J. Nasution X IPA 2 
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35 Siti Fadilla Siagian X IPA 4 

36 Siti Khoiriyah Harahap X IPA 7 

37 Siti Muthiyah Munawwiroh Siregar X IPA 1 

38 Siti Rahma Dani X IPA 2 

39 Sofi Nawari X IPA 6 

40 Syahda Afifah X IPA 6 

41 Syifa Alliyah Rizki X IPA 3 

42 Taufik Perdana X IPA 4 

43 Tiara Purnama Sari Damanik X IPA 1 

44 Ummul Habibah Harahap X IPA 4 

45 Wafiq Nabila Rizki Siregar X IPA 4 

46 Yenni Azizah X IPA 5 

47 Zahra Anisyah X IPA 1 

48 Zuhra Munifah X IPA 3 
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QUESTIONS OF SYNTACTIC AWARENESS 

Part I 

Instruction:  

I am going to ask you some questions, to find out how much you know about the 

different kinds of words that are in language, and the different types of rules of 

language. There are lots of different types of words-nouns, verbs, adjectives, and 

others. You might have learned about some of these already. These kinds of words 

have rules that go along with them as well. The questions I will be asking today are 

going to be about your knowledge of word types and rules associated with them. 

1. What kind of a job do nouns do in a sentence? 

2. Which part of a noun tells you whether it‟s plural (i.e., more than one)? 

3. Some nouns are tricky, and they mean more than one without having to add 

an „s‟, e.g. fish, in this sentence “He took a fish to the market.”, we know that 

there is not more than one fish. How did we work this out? 

4. How do we know that this happened in the past? The sentence is “The ball 

was rolling down the hill”. 

5. What‟s the special name that we give to those words that we call doing 

words? 

6. You know that sometimes the same verb has different endings – the last 

couple of letter change, e.g., you might say „smile‟, „smiles‟, „smiling‟, or 
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„smiled‟. What do these different endings help us to figure out about the 

word? 

7. What one word do we put before a verb to show that something is going to 

happen in the future? 

Part II 

Instruction: 

Those questions were all about the rules of language, or the jobs that nouns and verbs 

and other types of words do. These last four questions are a little bit different. They 

are what you think about those rules. Some of them are hard, so just give me your 

best answer. 

8. We talked about a few rules of language today, but not all of them. What are 

some of jobs words do that I haven‟t asked you about today? 

9. When you learn about the kinds of words there are, and what jobs they do, 

what rules are hardest and easiest to remember? 

10. Sometimes in reading there are words that you just don‟t know. How do you 

use the other words in a sentence to figure out a word you don‟t know? 
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