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ABSTRACT 

Helmi Noviza, (2023):  A Comparative Study between Male and Female 

Students’ Motivation in Writing Descriptive Text at 

Tenth Grade of Senior High School 1 Sungai Apit  

 

The aim of this research was to compare the students’ motivation in 

writing between gender, male and female at tenth grade of Senior High School 1 

Sungai Apit. There were 66 students as the sample for this research; 20 male and 

46 female students. The researcher used purposive sampling for the sample 

method. In collecting the data, the instrument used was the Motivation in Writing 

Questionnaire (AMWQ) which has 27 statements. The research finding was the 

male students have lower motivation in writing descriptive text. Meanwhile, 

female students have higher motivation in writing descriptive text. The statistical 

data analysis finding by using SPSS 24.0 Mann-Whitney U-test revealed that 

there was a significant different between gender in writing motivation by 

calculation that significant two tailed test sig. 0.010 p < 0.05. Moreover, the 

researcher found that the mean of female students were 100 while the male students 

were 93.20. It means that female students have higher motivation than male 

students in writing. Thus, the researcher concluded that Ha was accepted and Ho 

was rejected. 
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ABSTRAK 

Helmi Noviza, (2023) : Studi Perbandingan antara Motivasi Siswa Laki-

Laki dan Perempuan dalam Menulis Teks Deskriptif 

di Kelas 10 di SMAN 1 Sungai Apit 

Penelitian ini bertujuan untuk membandingkan motivasi siswa dalam 

menulis antara jenis kelamin, laki-laki dan perempuan di kelas X SMA Negeri 1 

Sungai Apit. Ada 66 siswa sebagai sampel untuk penelitian ini; 20 siswa laki-laki 

dan 46 siswa perempuan. Peneliti menggunakan purposive sampling untuk 

metode pengambilan sampel. Dalam pengumpulan data, instrumen yang 

digunakan adalah Motivasi Menulis Kuesioner (AMWQ) yang berjumlah 27 

pernyataan. Temuan penelitian adalah siswa laki-laki memiliki motivasi yang 

rendah dalam menulis teks deskriptif. Sementara itu, siswa perempuan memiliki 

motivasi yang lebih tinggi dalam menulis teks deskriptif. Hasil analisis data 

statistik dengan menggunakan SPSS 24.0 Mann-Whitney U-test mengungkapkan 

bahwa ada perbedaan yang signifikan antara jenis kelamin dalam motivasi 

menulis dengan perhitungan bahwa signifikan uji dua sisi sig. 0,010 p < 0,05. 

Selain itu, peneliti menemukan bahwa rata-rata siswa perempuan adalah 100 

sedangkan siswa laki-laki adalah 93,20. Artinya siswa perempuan memiliki 

motivasi yang lebih tinggi dibandingkan siswa laki-laki dalam menulis. Dengan 

demikian, peneliti menyimpulkan bahwa Ha diterima dan Ho ditolak.  
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 ملخص

 

(: دراسة مقارنة لدافع التلاميذ والتلميذات على كتابة نصوص 2023حلمي نوفيزا، )

 1المدرسة الثانوية الحكومية وصفية في الصف العاشر في 

 سوعاي أبيت

إلى مقارنة دافع التلاميذ والتلميذات على كتابة نصوص وصفية في الصف  هذا البحثهدف ي

كعينة لهذا البحث. تلميذا  66. هناك سوعاي أبيت 1المدرسة الثانوية الحكومية العاشر في 

. استخدم الباحثون طريقة أخذ العينات الهادفة. في جمع البيانات، كانت تلميذة 46و تلميذا  20

عبارة. أظهرت نتائج  27ستبيان والتي بلغ مجموعها الادافع كتابة  الأداة المستخدمة هي

البحث أن التلاميذ لديهم دافع منخفض لكتابة النصوص الوصفية. وفي الوقت نفسه، تتمتع 

. أظهرت نتائج تحليل البيانات الإحصائية ةوصفيال وصنصالالتلميذات بدافع أعلى في كتابة 

 افرقواختبار مان ويتني أن هناك   24 ة للعلوم الاجتماعيةباستخدام برنامج الحزمة الإحصائي

 0.010على الوجهين. الأهمية الكتابة مع حساب أهمية اختبار دافع بين الجنسين في  امعنوي

 يعني وهذا. 93.20والتلاميذ  100 التلميذات عدد. كما وجدت الباحثة أن متوسط 0.05ف >

الفرضية أن  الباحثة تستنتج وبذلك. التلاميذ من ابةالكت في أكبر دافع لديهن التلميذات أن

 البديلة مقبولة والفرضية المبدئية مردودة.
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

Writing is one of the important skills in English subjects in addition to 

reading, speaking and listening skills that must be mastered by students. 

Writing ability is a skill or intelligence to communicate something in writing 

and express ideas, thoughts, and ideas by using the right aspects in writing 

paragraphs or texts. Writing is a very important skill, as its activities can give 

students the opportunity to express their own personality, express their ideas, 

help consolidate learning in other skill areas, and promote conscious language 

acquisition. It is supported by Siddiq (2013) that says when someone writes, 

he can express his feelings and thoughts from words into sentences, then turn 

the sentences into paragraphs that have meaning or information from his 

writing. Hence, students need to pay attention to the purpose and aspects of 

writing so that readers can understand the meaning of what they are trying to 

convey. 

Writing skill is sometimes considered more complicated than other 

language skills, even native English speakers may sometimes experience 

complications in complicated situations. Supporting the idea above, Blanchard 

& Root (1998, p. 1) says that learning to write in a new language is not always 

easy. To make good writing, students must consider various things in writing 

such as how to elaborate ideas, choose the right vocabulary, use the right 

grammatical structure, and consistency in writing. It means that students must 
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be able to express ideas, thoughts, meanings or messages to be conveyed and 

develop topics which are basically the subject of the paragraph, namely what 

the paragraph talks about through good writing. There are many kinds of 

writing such as genres. Genres can be divided into descriptive, narrative, 

procedural, report, explanatory, argumentative, etc. The function of 

descriptive text is to describe an object so that the reader can seem to see, hear 

or feel the object being described. 

The success of teaching writing as a part of learning English is 

determined by the teaching methods used by teachers in the school. However, 

several factors also influence student learning, both external and internal 

factors. Motivation is one of the internal factors considered very important in 

determining the success of student learning. It is supported by Gardner (1985) 

who says that motivation is the combination of intellectual or physical effort 

and emotional arousal to achieve a series of goals of language learning. In 

short, motivation is the willingness, impulse, or enthusiasm of students to 

work hard to achieve language learning goals. Motivation itself does not only 

come from within the student but also from outside the student. Students who 

have high motivation will tend to have more energy and desire to do 

something to achieve what is the target. Meanwhile, students who do not have 

motivation will not be moved and do not have the urge to do something.  

In the writing activities, the students also need motivation as an inner 

power to force them in learning writing. According to Roy (2010) says that 

writing motivation is a process through which an individual energizes to 
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express ideas in writing. Students who are motivated in writing will do hard 

effort to write so that their ability in writing will improve (Hidi & Bascolo, 

2007). It is supported by Putriani (2002)  stated that writing motivation is 

needed by many people who want to concern on writing because writing needs 

a hard effort and it is complicated. Unlike students who are not highly 

motivated to write, they have no interest or attitude toward writing activities. 

As a result, they will find it difficult to write and affect their writing activities.  

Affective processes such as motivation may be one important factor 

that helps explain gender differences in learning engagement. Generally, 

gender is defined as “male” and “female”. Gender is related to something that 

people do or do in society and it is not determined biologically, but socially 

constructed. In this regard, the motivation of male students is not necessarily 

the same as that of female students.  It means that there is a difference 

between motivation and gender. It is supported by Williams & Takaku (2011) 

which found that gender significantly affects students' writing performance, 

namely female students outperform male students. It means that female 

students have different motivations, attitudes, and performances from male 

students in writing.  

In fact, the problem of writing motivation has been found on students 

at school. The problems that occur can be seen from the behavior of male and 

female students where it is often found that female students are more 

motivated than male students. Besides, the difference in the way male and 

female students do writing exercises is also evidence that there are differences 
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between male and female students. This claim is supported by the research of 

Meece et al. (2006) who concluded that women are more motivated than men 

in writing and reading skills. On the other hand, men are more motivated in 

sports and mathematics. This shows that the difference in motivation between 

male and female students may be caused by several things that are inherent 

from within these students.  

Based on the explanation above, motivation in writing is actually 

something that is very important and must be owned by students, both male 

and female. The high or low level of a person's motivation will affect a 

person's learning ability, including writing. However, studies that examine the 

relationship between motivation in writing related to gender are rarely 

conducted, especially in Indonesia. In this regard, most of the research studies 

focus on correlation between students writing motivation and writing ability 

(Aryanika, 2016), students’ motivation and influence on students’ 

performance and success in writing class (Mali, 2015; Utami & Djamdjuri, 

2021; Tran, 2007), motivational strategies in writing (Dewi, 2021), motivation 

in learning English (Tambunan & Siregar, 2016). 

Moreover, other studies examined how motivation correlated with 

literacy skills across gender which only focused on learning English 

(Agustrianti, Cahyono, & Laksmi, 2016), differences in learning motivation 

between male students and female students (Oksara & Nirwana, 2019), 

research among student motivation, writing proficiency, and gender (Cahyono 

& Rahayu, 2020), gender affects writing performance (Williams & Takaku, 
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2011), gender and motivation (Meece, Glienke, & Burg, 2006), gender 

differences in the length of writing (Pratama, Dwiyanti, & Manik, 2020). 

Lastly some other studies explore the relationship between writing motivation, 

academic achievement, and gender (Ouahidi, 2020), a study on writing ability 

differences between male and female students in describing people (Wulandari 

& Trisno, 2020), influence of gender and foreign language classroom anxiety 

on student motivation and writing proficiency in a peer-to-peer writing task 

(Wong, 2011), differences of students’ gender on writing ability using creative 

day (Ramalia, 2020), gender-based differences in levels of writing anxiety of 

undergraduate students of English study program (Anggraini, 2013). 

Based on some previous research mentioned above, it can be said that 

most of the previous research aimed to look at the differences, find out the 

relationship and influence between students' motivation on their writing 

ability. On the other hand, research that focuses on discussing the relationship 

between male and female students' motivation on writing ability is only one 

from Indonesia (Cahyono & Rahayu, 2020). Therefore, this research is 

important to reaffirm and reexamine the relationship between students' 

motivation in writing descriptive text, in particular to explore the differences 

between male and female students in terms of the two research variables. 

Based on the description above, every male and female student must 

have high writing motivation if they want to have a good ability in writing.  

Besides, practical problems related to the motivation of male and female 

students towards their writing skills were also found in Senior High School 1 

Sungai Apit. Currently, Senior High School 1 Sungai Apit uses School Based 
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Curriculum (K13) which places English as one of the subjects that must be 

taught once a week. In addition, Senior High School 1 Sungai Apit also 

teaches writing skills according to the curriculum. Based on the preliminary 

research at Senior High School 1 Sungai Apit, the researcher interviewed the 

English teacher to know the level of motivation of male and female students. 

From that interview, the researcher found that the motivation of female 

students is higher than male students. In contrast, the researcher also found 

that male and female students had the same level of motivation in writing 

especially in writing descriptive text. First, some of male and female students 

are not willingness to write. Second, some of male and female students do not 

have effort in writing. Third, some of male and female students are not 

confident enough to train themselves in writing. Fourth, some of male and 

female students are not enthusiastic in writing, and the last some of male and 

female students do not seriously pay attention when the teacher explains the 

material about writing. 

The researcher found that there was a contrast between the theories and 

phenomena discovered in this field. Therefore, the researcher is interested in 

testing the theories and hypothesis about how and why a phenomenon works 

the way it does. Based on the discussion above, the researcher is interested to 

do research entitled “A Comparative Study between Male and Female 

Students’ Motivation in Writing Descriptive Text at Tenth Grade of 

Senior High School 1 Sungai Apit”.  
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B. Identification of the Problem 

The researcher found some of male and female students not 

willingness to write. They only write if their writing assignment is graded by 

the teacher. Also, they would write if they were given something like a gift by 

their teacher. Second, many of the students are both male and female do not 

have effort in writing. Third, some of male and female students not confident 

enough to train themselves in writing. Fourth, some of male and female 

students not enthusiastic in writing. Last, some of male and female students do 

not seriously pay attention when the teacher explains the material about 

writing. 

C. Limitation  of the Problem 

In connection with the identification of the problems above, it is clear 

that many problems occur to students. In order to solve the problem in this 

research, the researcher should limit the problem to pay more attention to the 

specific. So, in this research, the researcher focuses on examining the 

difference between male and female students' motivation in writing descriptive 

text at Senior High School 1 Sungai Apit. The researcher limits the research 

on male and female writing motivation. 

D. Formulation of the Problem 

The problem of this research is formulated in following research 

questions:  

1. How is male students’ motivation in writing descriptive text? 

2. How is female students’ motivation in writing descriptive text? 
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3. Is there any significant difference between male and female students’ 

motivation in writing descriptive text? 

E. Objective and Significances of the Research   

1. Objective of the Research   

a. To investigate male students’ motivation in writing descriptive text. 

b. To investigate female students’ motivation in writing descriptive text. 

c. To investigate whether there is significant difference between male and 

females' motivation in writing descriptive text or not.   

2. Significances of the Research 

The research finding is expected to give some benefits theoretically 

and practically. Theoretically, this research can make teachers are 

encouraged to stimulate motivation more frequently in classroom by using 

any strategy in language learning or by creating more enjoyable learning 

situation to strengthen students’ motivation.  

Practically, it is expected that this research will provide useful 

input for teacher, students, and researcher. The results of this research will 

be beneficial for English teachers since the results of this research will 

give information to the English teachers or lecturers in order to make sure 

that the instructional activities are motivating and supportive for both male 

and female students. The English teachers can improving the strategies in 

teaching writing so that the teacher can make male and female students 

feel motivated in writing.  
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For students, this research expected to give crucial information to the 

students about the students’ motivation in writing and expected to be useful 

for them to increase their ability in writing. In addition, the result of this 

research will be useful for other researchers as a referential contribution to be 

positive and significant data, particularly for the individuals who are 

concerned in the realm of teaching and learning English as a second language 

or foreign language. 

F. Definition of the Terms 

 

In order to avoid misunderstandings and misunderstandings about the 

title and content of this research, it is necessary to the researcher to define the 

terms used in this research as follows: 

1. Motivation in Writing 

Motivation in writing is students’ willing to writing as a way of 

communication and expression or useful activities (Öztürk, 2013). Writing 

motivation refers to the tendency, energy, and interest of students in 

writing and with motivation, students will be active in writing activities. 

So in this research writing motivation means that how is the motivation of 

male and female students in writing. 

2. Male and Female  

According to Feldman (2011, p. 343), male and female are a type 

of human or gender. In other words, male and female in this research refer 

to the boys and girls who study at school, especially at the tenth grade of 

Senior High School 1 Sungai Apit. 
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3. Descriptive Text 

Descriptive text is defined as a set of sentences closely related in 

thought, used in paragraphs in the review process, usually used to describe 

the appearance and behavior of a person, the appearance of a place, and 

the appearance of an object (Asih, 2013). Descriptive text is a type of text 

that aims to convey meaning to readers through sensory details and 

provide readers with images. So, in this research descriptive text refers to 

how is male and female students' ability in writing descriptive texts. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Theoretical Framework 

1. Motivation 

Motivation is one of the important elements in the learning process 

that will affect a person's success in learning. According to Uno (2012, p. 

2) motivation is an internal and external encouragement contained in 

students to perform behavior in the learning process, usually consisting of 

indicators or supporting elements. These indicators include the desire to 

succeed, encouragement in learning activities, hopes and desires for the 

future, appreciation for learning, and a learning environment that are 

created in a conducive situation. Students who have high motivation will 

always feel enthusiastic in participating in the learning process in class. 

Brophy (2004, p. 4) said that students’ motivation is established from 

students' subjective experiences, particularly encounters connected with 

their willingness to take part in learning and learning activities and the 

reasons they do as such. 

Motivation can encourage students to achieve learning goals. It is 

important to realize that learning coupled with motivation is a core 

element of good teaching. This means that learner motivation is perhaps 

the most important element of learning and must be present in every 

student. According to Dornyei (2011, p. 262), motivation is a key factor in 

determining the level and success of mastering a second language. A 
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person with motivation will always take action or behavior to achieve what 

has become his goal. A person's motivation is followed by various factors 

that influence it. Moreover, Rahmawati (2016) says that the factors that 

influence students' learning motivation include learning facilities, home 

environment, teacher's role, interest in the material, friends' environment, 

goals or ideals, and student status. 

According to Brown (2007) in Christianto & Karin (2019) there are 

three different ways to define motivation, namely from a behavioristic 

perspective, a cognitive perspective, and a constructivist perspective. From 

a behavioristic perspective, motivation is defined as the anticipation of 

reward driven to achieve a positive reinforcement and driven by previous 

experience of reward for the behavior. The cognitive perspective views 

that motivation seeks to explain human behavior as a product of careful 

research and active processing and interpretation of the information 

received. Meanwhile, from a constructivist perspective, motivation comes 

from one's interactions with others because motivation comes from self-

determination. It can be illustrated that motivation is a combination of 

behavior, effort plus desire that provides a reason for someone to act or 

take action so that one's wants and needs can achieve their goals. 

Motivation actually leads to the tendency of goal-oriented activity, 

and willpower is the realization of this intention. Motivation is related to a 

person's behavior and causes a person to act. Behavior that has motivation 

will definitely lead to various actions to achieve a goal. Uguroglu & 
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Walberg (1979) says that motivation is essential for learning and 

achievement in all areas of human endeavor. It means that with diligent 

efforts, especially those based on motivation, a person will be able to give 

birth to good achievements. According to Capen (2010) as cited in Ajeng, 

et.al (2019) in addition to playing an important role in language learning, 

motivation also determines whether learning is superficial or deep and 

internalized. Therefore, discussions about motivation in language learning 

are proliferating and seemingly endless. 

According to Uno (2012, p. 4) in general, motivation is divided 

into two types, namely intrinsic motivation and extrinsic motivation. First, 

intrinsic motivation is an activity to do something that aims to get inherent 

satisfaction. When a person is intrinsically motivated, he or she will be 

moved to act to carry out the pleasure or challenge that accompanies it 

rather than because of an external drive, pressure, or reward. According to 

Deci & Ryan (1985, p. 43) intrinsic motivation is the innate natural 

tendency to participate in one's own interests and exercise the ability to 

seek and overcome the best challenges. Intrinsic motivation comes from 

factors that are generated and driven by a person's desires or needs, 

causing people to take actions such as interest or curiosity. In classroom 

learning, students who have intrinsic motivation will try to develop 

themselves in order to achieve learning goals and achievements. 

According to Williams & Williams (2011) intrinsic motivation to learn is a 

means to get grades and academic achievement, regardless of whether the 
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material or task is interesting or not. A person does it because he wants to 

achieve his own interests, not to get external rewards and does not require 

external stimulation. On the other hand, intrinsically motivated individuals 

tend to develop a high respect for learning course information without 

resorting to external rewards or reinforcement. 

Second, extrinsic motivation refers to various behaviors related to a 

person or infrastructure and not because of an impulse that comes from 

oneself to achieve a goal. According to Wong, et.al (2013) extrinsic 

motivation refers to things that come from outside and are separate from 

one's own behavior. Students who have extrinsic motivation will act to do 

something with the aim of getting external rewards. Extrinsic motivation 

does not come from within the students themselves but from outside the 

students, meaning that extrinsic motivation is motivation caused by factors 

outside the context. Marsh (2010, p. 58) stated that students experience 

extrinsic motivation when they receive rewards, avoid punishment, or in 

other ways that are unrelated to the task of obtaining approval for certain 

behaviors. Thus, the researcher concluded that there were several factors 

that contributed to the extrinsic motivation of students such as family, 

teachers, friends, and the environment.  

According to Arnold et al (1991), there are three components of 

motivation. First, the direction that related to what a person is trying to do. 

Direction is what a person wants to achieve, what they want to do. It 

means goals that motivate people to try to take action. The goal may be to 
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achieve good results on a test, or it may be to perform better than others in 

the group. Direction is simply the goal that motivates the individual to take 

action.  

Second, effort or how hard a person tries. Effort in motivation is 

considered to be the instantaneous magnitude of motivational arousal, 

where the magnitude of motivational arousal will involve the total amount 

of effort made by a person to satisfy the motivation. These efforts may 

expand over time. Third is persistence or how long does a person keep 

trying? Persistence is the duration of a person's continuous energy and 

effort to achieve a goal despite possible obstacles. It measures how long a 

person can sustain his efforts. Motivated people will insist on completing a 

task long enough to achieve what has been their goal. 

Motivation in writing actually refers to the tendency, energy and 

interest of students in writing. According to Aryanika (2016), motivation 

in writing is an inner strength that determines the success of writing 

activities. Students need motivation in writing, because with the 

motivation they will actively participate in writing activities. Although 

students will find many problems in grammatical structure, words, 

spelling, vocabulary, punctuation, etc., as long as they are motivated, they 

can write good compositions. This proves that students need motivation in 

writing. 

According to Roy (2010), motivation in writing is the whole 

process that will encourage someone to express their thoughts in written 
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form. Therefore, writing motivation becomes the form of an urge or 

support that students experience both inside and externally, and it has the 

power to improve students' writing abilities. Boscolo (2006) in Yaman, 

Sugumlu, & Demirtas (2016) list the factors influencing the motivation to 

write as such: (1) having a desire to write, (2) having sufficient knowledge 

of the topic, (3) an uncomplicated topic for writing, (4) giving instant 

feedback for the writing, and (5) being able make constant efforts during 

writing. 

According to Öztürk (2013), the writing motivation scale consists 

of five factors, including a positive attitude towards writing, goals, writing 

failure load, writing sharing, and writing effort. Besides, Payne (2012, p. 

22) pointed out that there are five primary factors of writing motivation. 

They are enjoyment, self-efficacy, instrumentality, recognition, and effort. 

Moreover, Barruansyah (2019) states that students' writing motivation is 

influenced by intrinsic and extrinsic factors. Intrinsic factors include 

students' interest in writing and students' sense of self-efficacy. Extrinsic 

factors are the teacher, interest in topics and situations, and students' social 

conditions. These factors can be reflected in students' writing performance 

and students' self-regulation in writing activities. 

From the explanation above, the researcher can conclude that 

students need writing motivation to develop into good writers. Motivation 

can help students with their writing problems. Students who are highly 

motivated to write will be more engaged in their writing. Thus, students 

will at least be interested in their writing activities. 
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2. Writing Skill 

Writing is one of the important skills to master because writing can 

help students to strengthen grammatical structures, increase vocabulary, 

and can help other English skills such as listening, reading, and speaking. 

Writing activities involve elements of language and elements outside of 

language, then these elements will become the contents of writing which 

will produce coherent and coherent writing. According to Tarigan (1986), 

writing can be defined as the activity of expressing ideas through the use 

of written language as a medium of communication. Meanwhile, Rivers 

(1981, p. 294) says that writing is the use of a new language to convey 

information or express original ideas in sequence. 

According to Kartawijaya (2018), writing is not an innate skill, 

because people cannot easily acquire this ability automatically. To get it, 

one has to get enough writing practice. These exercises are expected to 

stimulate students' writing skills and express their thoughts in a good way 

so that readers can understand the meaning of the writing. The highest 

meaning of writing skills is when we are able to write grammatically 

correct sentences and convey their meaning to the reader. A good writer 

must be able to convey ideas as well. Therefore, in writing, we must pay 

attention to several requirements such as the ability to explore problems, 

the ability to embed ideas into sentences and paragraphs, master the 

application of punctuation and other writing skills, and have the required 

number of words. 
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As a part of English language learning, writing always has a place 

in most English courses. Through writing, a person can share knowledge, 

convey ideas, feelings, and intentions of the writing to others as a form of 

communication. This claim is supported by Burton & Carroll (2001) 

which says that writing is one of the powerful communication tools that 

can express or share thoughts and ideas for the rest of our lives. Although 

writing is important, writing is not as easy as people think. According to 

Nunan (1999), writing is the most difficult skill among the four language 

skills. In order to be able to speak, we must listen and just like writing, to 

be able to write, we must be able to read and think a lot. 

In carrying out writing activities, students must consider the 

language used in writing, then at that time students are already involved in 

their writing process. In line with it, Harmer (2004, p. 31) says that writing 

can encourage students to focus on using accurate language. Thus, writing 

activities will trigger language development because students can solve 

problems in their own minds. 

Writing is one of the skills that students must learn in learning 

English. Writing is one of the actions to communicate. Writing allows one 

to explore their thoughts and ideas and make them visible and concrete. 

Writing ability is a skill in expressing ideas, thoughts, and feelings to 

others through written symbols to make other people or readers understand 

the ideas you want to convey. According to Geiser & Studly (2001), the 
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ability to write effectively is one of the indicators of the success of the 

learning process. Writing ability is one of the language skills taught to 

students. Besides, writing ability determines students' English 

communicative ability. Students must have good writing skills to use 

correct writing in paragraphs or texts to express their thoughts and ideas. 

In addition, the results of student writing will have a coherent structure 

and organization for the reader so that readers can easily understand the 

content conveyed by the author.  

According to Harmer (2004, p. 4), the writing process is divided 

into four-phase, namely planning, drafting, editing, and final version. 

1) Planning 

In the planning phase, the writer has to think about three 

main problems. First, they must consider the purpose of the 

writing, as this will affect not only the type of text produced; but 

also the language they use and the information they choose to 

include. Second, writers must consider the audience they will write 

to, as this will not only affect the form of writing in terms of 

layout, paragraph structure, etc. but also the choice of language, for 

example, whether the tone is formal or informal. Third, authors 

must consider the structure of the work's content, that is, the best 

way to structure the facts, ideas, or arguments they decide to 

include. 
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2) Drafting 

In the drafting phase, the writer refers to the first version of 

a piece of writing as a draft in which the writer has realized what 

they have planned into a text. A text may still require revision with 

the assumption that the text will be changed later. As the writing 

process progresses to editing, a number of drafts can be produced 

en route to the final version.  

3) Editing 

The editing phase includes reflection and revision of the 

writing that has been completed. After writers have drafted, they 

usually read what they wrote to see which ones are valid and which 

ones are invalid. This is usually assisted by other readers or editors 

who provide comments and suggestions. Other readers' reactions to 

the article will help the author make appropriate revisions.  

4) Final version 

After the authors edit the draft and make any changes they 

deem necessary, they produce the final version. It may look very 

different from the original plan and first draft because the situation 

has changed during the editing process. The author concludes that 

in order to produce a well-written work, one needs to understand 

writing knowledge to generate the ideas needed in the writing 

process. Finally, the writer is now ready to send the written text to 

the target audience. 
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According to Hughes (1992, p. 92), there are five components that 

must be considered in compiling a written product. First, content relates to 

how students place the thesis statement and support it with some relevant 

ideas. This can be the use of personal experience, illustrations, facts, 

opinions, descriptions, causality, and comparison/contrast. For this reason, 

students are required to stay focused and consistent with key ideas. 

Second, organization in writing relates to the extent to which the 

author plays as much of a role as possible in the introduction, body, and 

conclusion. Moreover, these ideas follow a logical order. 

Third, language use is related to the creation or interpretation of 

intended meanings by individuals in discourse or as a dynamic and 

interactive negotiation of intended meanings between two or more 

individuals in some cases. In addition, the author must also use correct 

grammar, because grammar is the foundation that students must 

understand and will help students create texts. 

Fourth, vocabulary is all the words that a person knows or uses. 

When a person doing writing activities, he must know how to choose 

appropriate words to form phrases, clauses and sentences in order to 

produce meaningful and effective written products. 

Last, the mechanism in writing components describes spelling, 

capitalization, punctuation, reference citations, neatness, and appearance. 

These are all important to make our writing meaningful and clear. 
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In writing, there are several types of text that students need to 

know. According to Fachrurrazy (1990, p. 38), there are four types of 

writing namely narration, description, exposition, and letter writing. 

However, in this research, the researcher would like to focus on 

descriptive text. Descriptive text is a text or paragraph that contains a clear 

and detailed explanation or description of an object, place, or event. 

According to Crimmon (1983, p. 163), descriptive is a strategy to verbally 

describe people, places, or things. Descriptive text can be used as a 

technique to enrich other forms of writing, or as the main strategy for 

developing the appearance of an object in detail. In other words, when we 

want to describe something, we need to capture the details so that the 

reader can understand what we mean in the article. In addition, when 

writing descriptive text, the writer must also be clear about what he wants 

to describe. 

Furthermore, Stanley (1988) said that descriptive text is the use of 

words to describe a picture. At the same time, Anderson & Anderson 

(2003) pointed out that descriptive texts are different from information 

reports because they describe specific topics rather than general groups. 

By reading descriptive text, the reader will feel that seeing the description 

is as if seeing an image. The purpose of descriptive text is to describe an 

object or person that attracts the reader’s attention. Writers describe their 

ideas and thoughts clearly based on what they see, hear, taste, smell, or 



23 

 

 

touch so that by writing descriptive text, the writer will create a sense of 

impression and clearly understand the object being described. 

According to Mukarto (2007), there are two generic structures of  

descriptive text as follows: 

1) Identification 

Identification is introducing and identifying something 

or a phenomenon to be explained. The purpose of identification 

is to be able to bring the reader to introduce what will be 

discussed. Identification is usually placed in the first paragraph 

as well as an introduction for the reader to read the next 

paragraph. 

2) Description  

The description is part of a generic structure consisting 

of a certain phenomenon or things. The description serves to 

describe specifically the part, nature, quality, and 

characteristics of a phenomenon or detail of the subject being 

described. The description is placed after the identification or 

the next identification paragraph until the last paragraph. 

3) The Language Features of Descriptive Text 

The language features of descriptive text uses are; specific 

participant: it has a certain noun or clear noun, using simple 

present tense, using some kind of adjectives that describe, 

numbering, or classifying something, and using action verbs. 
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3. Gender in Language Learning 

Gender is a variable that can affect the use and acquisition of 

language through biological, psychological, or socio-cultural influences 

between the two. However, the most obvious difference between men and 

women is in terms of their biology. According to Eckert & Ginet (2003), 

gender is a way of constructing ideas about males and females from the 

social elaboration of biological sex. Gender differences between males and 

females also seem to bring about some differences in their learning, 

including abilities, interests, and personality characteristics. It is supported 

by Ebel (1999) as cited in Tatarinceva (2009) who says that men and 

women have differences in the context of language learning. Compared to 

girls, boys tend to be more observant, get along with their peers more 

actively, and learn less. In contrast, when the atmosphere is calm, women 

have the best auditory and learning effects. 

Furthermore, Papalion & Olds (1985) said that the most consistent 

differences between males and females occurred in terms of personality 

characteristics and emotional adjustment. According to Tannen (1992) 

male students prefer to do more learning tasks involving public speaking 

because they feel the need to establish or maintain their status in the group. 

On the other hand, female students prefer to talk in a private environment 

because they consider conversation to be an important way to maintain 

interpersonal relationships. 



25 

 

 

Based on several statements from the experts above, it can be 

concluded that in the context of language learning, especially in learning 

strategies and styles, it seems to be related to gender differences between 

males and females, including the way students respond to and use stimuli 

in the context of language learning. 

In language learning, learning style is how students respond to and 

use stimuli in their learning environment. Oxford & Nyikos (1989) say 

that there are many learning factors related to language learning strategies, 

including the language learned, language learning level, proficiency, 

metacognitive awareness level, gender, attitude, motivation, language 

learning and other emotional variables and goals, specific personality 

traits, overall personality type, learning style, career direction or 

professional field, nationality, talents, language teaching methods, task 

requirements and types of training strategies. 

In this regard, there are differences in gender responses to learning 

that impact language learning. Oxford (1990) stated that gender has a 

significant influence on the use of language learning strategies, female 

students use different strategies than male students, while female students 

use more strategies than male. In line with it, Kaylani (1996, p. 75) found 

that male students differed from female students in using strategies. She 

also said that female students used memory, cognition, compensation and 

affective strategies more often than male students, so a correlation between 
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gender and language ability was established. Thus, gender clearly has 

differences in using strategies in language learning. 

Gender is considered as one of the factors that influence the level 

of success of students in mastering a language, including writing skills. It 

is supported by Kamiar et al (2012) who suggests that one of the socio-

cultural factors needed by students in the language learning process, 

including writing, is gender. Written investigations have been carried out 

on the differences between men and women in different situations or 

environments. The following section contains a summary of research on 

the differences between male and female in writing English. 

According to Romatowski & Trepanier-Street (1987), there are 

differences between women and men in writing where the difference lies 

in the views and preferences of men and women in writing. Women have a 

tendency to write with positive feelings, while men tend to have negative 

feelings. It means that female students seem to display a higher frequency 

of pleasure in written products than male students. Moreover, Nicolau & 

Sukamto (2016) reported that female students produce longer sentences 

and more complex sentences than male students. This is because female 

students have strong creativity and imagination in writing different plots; 

thus, they are able to construct complex writing. 

Furthermore, Halliday (1994), as cited in Alkrisheh, Aziez, & 

Alkhrisheh (2019) says that there are two types of differences between 

men and women in written texts which are referred to as involved and 
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informative writing. Involved writing describes women in the sense that 

they assume readers know the references in their written texts, so readers 

need to be involved from a woman's perspective. In other words, the 

reader feels a kind of personal and author involvement in the text. On the 

other hand, men tend to be informative in the sense of providing more 

details about the things mentioned in the text because they believe that the 

reader needs background information about the things discussed in the 

text, no matter how little it is. 

 

B. Relevant Research 

Relevant research about male and female students' motivation in 

writing descriptive text has been carried out at various levels and educational 

contexts. This section will provide a detailed summary based on previous 

research in the following paragraph: 

The first relevant research was conducted by Cahyono & Rahayu 

(2020) who examined the relationship between EFL students' writing 

motivation and their writing ability. This study involved 55 students consisting 

of 17 women and 38 men who were taking Essay Writing at an English 

Department of a University in Indonesia. The results showed that there is a 

significant difference in writing motivation and writing ability of female and 

male students whereas EFL students who have higher levels of writing 

motivation will have better writing skills. In addition, this study also shows 

that female students perform better than male students in terms of writing 

motivation and writing ability. 



28 

 

 

Secondly, the study is from by Meece, et al. (2006) who reviewed the 

role of motivation in explaining gender differences in academic achievement. 

This study focused on four theories of motivation such as expectancy-value, 

attribution, self-efficacy, achievement goal theories. In her study, boys report 

stronger ability and interest beliefs in mathematics and science, whereas girls 

have more confidence and interest in language arts and writing. In addition, 

gender effects are moderated by ability, ethnicity, socioeconomic status, and 

classroom context. 

In the Morocco context, Ouahidi (2020) conducted a study to 

investigate students' writing motivation and its relationship to two dependent 

variables, namely gender and academic writing performance. This study 

involved 98 undergraduate students from an English Department at Sultan 

Moulay Slimane University, Beni Mellal. The data analysis technique in this 

study was carried out with three tests, namely ANOVA, Pearson and T-test. 

The results of his study showed that external motivation was the most 

common writing orientation, and internal and external constructive motivation 

was positively correlated with students' writing scores on the third and fourth 

semester writing exams. In addition, this study also shows that men and 

women have significant differences in motivational orientation. 

Another study was conducted by Wong (2011) explored the influence 

of gender and foreign language anxiety on students’ motivation and writing 

ability in a peer-to-peer writing assignment. The study involved 94 students 
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who were in the first semester of a science or engineering major at a four-year 

Japanese public university in West Japan. The results showed that class 

anxiety did not seem to affect motivation or task achievement, but gender did 

significantly predict motivation and achievement. This study also shows that 

writing assignments with a peer-to-peer component can motivate female 

students’ more than male students’. 

Based on all the previous studies above, it can be seen that there is no 

research that only focuses on comparing the motivation of male and female 

students in writing. However, the researcher discovered the similarities of 

previous studies, that the similarities were there was a significant difference 

between male and female in writing, and the researcher also found the 

equation that female students outperformed male students in writing 

motivation so females were better than male in writing. Furthermore, there is a 

difference in previous studies above, namely the location of doing the 

research, problem of the research, and instrument of the research. So, this 

study will be different from previous studies, in which the researcher will 

compare differences in the level of motivation of male and female students in 

writing, especially in writing descriptive text. 

 

C. Operational Concept 

The operational concept is the concept used to explain the theoretical 

framework and avoid misunderstandings in this research. As mentioned by 

Syafi’i (2018) that operational concepts are derived from related theoretical 

concepts on all of the variables that should be practically and empirically 
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operated in an academic writing-a research paper. In this research, there were 

two variables. The first was variable X as follows: 

1. Male students as variable X1 

2. Female students as variable X2 

The second was variable Y that refers to writing motivation. The 

researcher concludes several indicators to be used as operational concepts as 

proposed by Payne (2012) who developed a scale to define motivation in 

writing. The indicators can be seen as follows:  

1. The students have positive attitude towards writing. 

2. The students have goals in writing.  

3. Students loading failure to writing. 

4. The students always share their writing. 

5. The students always have effort to write. 

 

D. Assumption and Hypothesis of the Research 

1. Assumption 

In this research, the researcher assumes that the male and female 

students at the tenth grade of Senior High School 1 Sungai Apit have 

different motivation in writing descriptive text. 

2. Hypothesis  

Ho :  There is no significant difference between male and female students’ 

motivation in writing descriptive text at the tenth grade of  Senior 

High School 1 Sungai Apit.  

Ha :  There is a significant difference between male and female students’ 

motivation in writing descriptive text at the tenth grade of  Senior 

High School 1 Sungai Apit.   
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. Research Design 

The design of this research was a quantitative research. Quantitative 

research involves data collection so that information can be quantified and 

processed statistically to support or refute “alternate knowledge claims” 

(Creswell, 2003, p. 153). This research is categorized as a comparative 

research. The purpose is to examine the difference between male and female 

students' motivation in writing. Comparative research is a research that 

compares variables or research objects with different themes or at different 

times and finds out causal relationships. According to Gay (2012, p. 228) 

comparative causal research aims to find out the causes of interesting 

differences in the behavior or status of groups or individuals. Similarly, 

Creswell (2009, p. 117) mentions that comparative research is research that 

explores comparisons between groups or find the relationship between the 

variables of the researched items. 

This research involves two variables, the first is male and female as an 

independent variable or variable X and writing motivation as a dependent 

variable or variable Y. In short, this research was conducted to compare 

whether there is a significant difference between male and female students' 

motivation in writing descriptive text in the tenth grade of Senior High School 

1 Sungai Apit. 
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B. Time and Location of the Research 

1. Time of the Research  

This research was conducted from January to February 2023.  

2. Location of the Research 

This research was conducted at Senior High School 1 Sungai Apit. It is 

located on Gajah Mada Street, Sungai Apit, Siak district, Riau 28685. 

 

C. Subject and Object of the Research 

1. The subject of the Research 

The subject of this research was the tenth grade students of Senior 

High School 1 Sungai Apit. 

2. Object of the Research 

The object of this research was male and female students’ 

motivation in writing descriptive text.  

 

D. Population and Sample of the Research 

1. Population  

According to Creswell (2012, p. 142), population is a group of 

individuals who have the same characteristics. The population of this 

research was the students at the tenth grade of Senior High School 1 

Sungai Apit. The population of this research consists of 7 classes and the 

total number of students were 239 students. The specification of the 

population in this research can be seen as follows: 
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Table III.1 

The Total Population of the Research 

 

No. Classes Male Female Total of Students 

1. X. 1 10 26 36 

2. X. 2 18 16 34 

3. X. 3 11 23 34 

4. X. 4 22 11 33 

5. X. 5 16 17 33 

6. X. 6 23 11 34 

7. X. 7 22 13 35 

Total of Population 239 

 

2. Sample  

In this research, there were 239 students as a population. Since the 

population in this research was large, it is necessary to have samples. So, 

in this research, the researcher used purposive sampling to take samples. 

According to Creswell (2003, p. 185) purposive sampling is the choice of 

venue or participants that will best help the researcher understand the 

problem and research. The reason for using a purposive sampling 

technique is because not all samples have criteria that match the criteria 

studied, by setting considerations or criteria that must be met by the 

samples used in this study.  

However, there were 4 students did not come because of health 

conditions. The researcher only took 66 students which consisted of 20 

males and 46 females as the research samples. The sample specifications 

can be seen as follows: 

Table III.2 

Sample of the research 

 

No. Classes Male Female Total of Students 

1. X. 1 10 24 34 

2. X. 3 10 22 32 

Total Sample 20 46 66 
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There are seven classes in tenth grade. The researcher chose class X.1 

and X.2 because the teacher said that in that class the students were active 

when learning English. Besides that, the researcher also found that the 

majority of students in the class wanted to learn more than other classes, even 

students had different knowledge backgrounds but students had a desire to 

learn. The researcher can say that the class is more active than the others. 

Therefore the researcher believes the class will help the researcher to conduct 

this research. 

 

E. Technique of Collecting the Data 

In order to obtain some of the data needed to support this research, the 

researcher applied the following techniques: 

1. Questionnaire 

In collecting the data for this research, the researcher used a 

questionnaire. A questionnaire is a research tool composed of a series of 

questions, the purpose of which is to collect information from the 

interviewees. The questionnaire in this research used the Motivation in 

Writing Questionnaire (AMWQ) taken from Payne (2012) and it consisted 

of 37 items of questionnaire. After being tested for validity, it turns out 

that there were 27 valid items. The questionnaire used the Likert scale. 

The Likert scale is a five-point scale used by researchers to allow 

individuals to express their degree of agreement or disagreement with 

certain statements. It is supported by Gay (2012, p. 157) stated that the 

Likert scale requires an individual to respond to a series of statements by 



35 

 

 

showing whether he or she strongly agrees (SA), agree (A), undecided (U), 

disagree (D), or strongly disagree (SD). 

Table III.3 

The Blue Print of Students’ Motivation in Writing 

 

The students attitude toward their writing 1, 9, 12, 18, 25, 26, 27 

The students have goals in writing 11, 14, 15, 16, 20, 22, 24 

Students loading failure to writing 2, 13, 23 

Students always share their writing 4, 7, 8, 10, 19 

The students always have effort to write 3, 5, 6, 7, 17, 21  

TOTAL  27 

 

 

2.  Validity of Questionnaire  

In this research, the researcher used content validity because the 

instrument is adapted from an expert. Gay (2012, p. 161) says that content 

validity is the degree to which a test measures an intended content area, 

requires both item validity and sampling validity. To analyze the validity 

of the questionnaire in this research, the researcher adopted from previous 

research. The researcher was compared r value to r table at a significant 

level of 5% is 0.349 (df=N-2=64). The r value of each item should be 

higher than the r table to be considered as a valid question. In the 

following table is the result of the instrument validity: 

 

 

 

 

  



36 

 

 

Table III.4 

Validity of the Questionnaire 

 

Items rValue rTable Result 

Item 1 0.636 0.349 Valid 

Item 2 0.575 0.349 Valid 
Item 3 0.368 0.349 Valid 
Item 4 0.647 0.349 Valid 
Item 5 0.656 0.349 Valid 
Item 6 0.757 0.349 Valid 
Item 7 0.547 0.349 Valid 
Item 8 0.564 0.349 Valid 
Item 9 0.612 0.349 Valid 
Item 10 0.751 0.349 Valid 
Item 11 0.538 0.349 Valid 
Item 12 0.453 0.349 Valid 
Item 13 0.649 0.349 Valid 
Item 14 0.706 0.349 Valid 
Item 15 0.624 0.349 Valid 
Item 16 0.793 0.349 Valid 
Item 17 0.607 0.349 Valid 
Item 18 0.538 0.349 Valid 
Item 19 0.634 0.349 Valid 
Item 20 0.639 0.349 Valid 
Item 21 0.808 0.349 Valid 
Item 22 0,706 0.349 Valid 
Item 23 0,448 0.349 Valid 
Item 24 0,692 0.349 Valid 
Item 25 0,665 0.349 Valid 
Item 26 0,653 0.349 Valid 
Item 27 0,728 0.349 Valid 

 

3.  Reliability of Questionnaire 

Reliability in this research refers to the consistency of the 

measurement tests used. According to Arikunto (2013, p. 221), reliability 

refers to the definition that a tool can be relied upon as a data collection 

tool because it is always good. The categories for reliability in this 

research can be seen as follows: 
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Table III.5 

Category of reliability 
 

No. Reliability Category  

1. >0.90 Very High 

2. 0.80-0.90 High 

3. 0.70-0.79 Reliable 

4. 0.60-0.69 Marginally/minimally 

5. <0.60 Unacceptable Low 

    Adopted from Cohen (2007, p. 506) 

Table III.6 

Reliability Questionnaire 
 

Cronbach's 

Alpha 

N of 

Items 

0.928 27 

 

From the table above, it can be seen that Cronbach's alpha value is 

0.928. This value is higher than the standard Cronbach's alpha which is 

0.60. Therefore, it can be concluded that the questionnaire is reliable with 

the level of reliability was very high. 

 

F. Technique of Analyzing the Data 

In this research, the researcher used a questionnaire to examine and 

compare the motivation between male and female students in writing, 

especially in writing descriptive text.  

Furthermore, the researcher used SPSS 24.0 version to examine 

whether there is a comparison of the motivation of male and female students 

in writing descriptive text. To answer the first and second research questions, 

the researcher was analyzed used Descriptive Analysis Percentage. To know 

whether there is a significance difference between male and female students’ 
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motivation in writing, the formula uses was Mann-Whitney U-Test. Based on 

Pallant (2016) they are also useful when you have very small samples and 

when your data do not meet the stringent assumptions of the parametric 

techniques. The Mann-Whitney U-test is used to test for differences between 

two independent groups on a continuous measure. It can be used to test 

whether such samples come from the same distribution. Mann-Whitney U-test 

was used since the data was not normally distributed. So, the researcher used 

Mann-Whitney U-test to compare students’ motivation in writing. 
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CHAPTER V  

CONCLUSION AND SUGGESTION  

 

A. Conclusion 

This research was conducted to find out whether there is a significant 

difference between male and female students motivation in writing descriptive 

text at Senior High School 1 Sungai Apit or not. Based on the discussion from 

research questions and a hypothesis, it can be concluded:   

1. Male students have lower motivation in writing descriptive text. The result 

showed that from SPSS 24.0 the mean of male students were 93.20. 

2. Female students have higher motivation in writing descriptive text. The 

result showed that from SPSS 24.0 the mean of female students were 100. 

3. The findings answer the general research questions that there is a 

significant difference between male and female students’ motivation at 

tenth grade of Senior High School 1 Sungai Apit. P=0.010 it means that 

Ha is accepted and there is a significant different level of gender 

motivation in writing especially writing descriptive text. 

 

B. Suggestion  

After analyzing the data, the researcher would like to present some 

suggestions. Relative results of this study which there are some things the 

researcher wants to suggest, among others. They are as follows: 

1. The teacher of English subject at school should create a good method in 

teaching English especially teaching writing in order to make students 

interested and feel motivated in writing. 
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2. The students must realize that writing is important so that our writing can 

provide useful information for others who need it. In addition, students 

must practice to write diligently to improve their writing skills. 

3. Hopefully, this research provided meaningful reference for the further 

researchers and those who are reading this research and interested in 

conducting the same research. Because this research has many 

weaknesses, especially in student interest and research time, the future 

researchers can do several ways to improve these aspects. 
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APPENDIX 1 

RESEARCH INSTRUMENT 
 

 

 

 

 

 

 

 

 

 

 

 

 
  



 

 

INSTRUMENT 

Name  : 

Class  : 

Gender : Male / Female 

Directions 

1. This questionnaire is written for collecting data and research purpose only. 

2. This questionnaire does not influence your score. 

3. You are required to give (✓) for the correct answer based on yourself in 

some options; SD, D, U, A, SA. 

4. Thanks for your participation. 

No  Statements Strongly 

Disagree 

Disagree Uncertain Agree Strongly 

Agree 

1.  I like to write down my 

thoughts. (Saya suka 

menuliskan pemikiran saya) 

     

2.  I use correct grammar in my 

writing. (Saya menggunakan 

tata bahasa yang benar dalam 

tulisan saya) 

     

3. I complete a writing 

assignment even when it is 

difficult. (Saya menyelesaikan 

tugas menulis meskipun itu 

sulit) 

     

4. Being a good writer will help 

me do well academically. 

(Menjadi penulis yang baik 

akan membantu saya 

melakukannya dengan baik 

secara akademis) 

     

5. I write as well as other 

students. (Saya menulis sebaik 

siswa lainnya) 

     

6.  I put a lot of effort into my 

writing. (Saya berusaha keras 

dalam tulisan saya) 

     

7.  I like to participate in written 

online discussions. (Saya suka 

berpartisipasi dalam diskusi 

menulis online) 

     



 

 

8. I like to get feedback from an 

instructor on my writing. (Saya 

suka mendapat umpan balik 

dari guru tentang tulisan saya) 

     

9. I am able to clearly express my 

ideas in writing. (Saya mampu 

mengungkapkan ide-ide saya 

secara tertulis) 

     

10. I like my writing to be graded. 

(Saya suka tulisan saya dinilai) 
     

11. I am more likely to succeed if I 

can write well. (Saya lebih 

mungkin berhasil jika saya 

bisa menulis dengan baik) 

     

12. It is easy for me to write good 

essays. (Mudah bagi saya 

untuk menulis esai yang baik) 

     

13. I plan how I am going to write 

something before I write it. 

(Saya merencanakan 

bagaimana saya akan menulis 

sesuatu sebelum saya 

menulisnya) 

     

14. Becoming a better writer is 

important to me. (Menjadi 

penulis yang lebih baik penting 

bagi saya) 

     

15. Being a better writer will help 

me in my career. (Menjadi 

penulis yang lebih baik akan 

membantu saya dalam karir 

saya) 

     

16.  It is important to me that I 

make an A on a writing 

assignment. (Penting bagi saya 

bahwa saya mendapat nilai A 

pada tugas menulis) 

     

17. I revise my writing before 

submitting an assignment. 

(Saya merevisi tugas saya 

sebelum mengumpulkannya) 

     

18. Punctuation is easy for me. 

(Tanda baca adalah hal yang 

mudah bagi saya) 

     

19. I like others to read what I 

have written. (Saya suka orang 

     



 

 

lain membaca apa yang saya 

tulis) 

20. Being a good writer is 

important in getting a good 

job. (Menjadi penulis yang 

baik sangat penting untuk 

mendapatkan pekerjaan yang 

bagus) 

     

21. I practice writing in order to 

improve my skills. (Saya 

berlatih menulis untuk 

meningkatkan keterampilan 

saya) 

     

22. I want the highest grade in the 

class on a writing assignment. 

(Saya ingin nilai tertinggi di 

kelas pada tugas menulis) 

     

23. I would rather write an essay 

than answer multiple-choice 

questions. (Saya lebih suka 

menulis esai daripada 

menjawab pertanyaan pilihan 

ganda) 

     

24. I want others to recognize me 

as a good writer. (Saya ingin 

orang lain mengenali saya 

sebagai penulis yang baik) 

     

25. Spelling is easy for me. 

(Mengeja itu mudah bagi saya) 

     

26. Choosing the right word is 

easy for me. (Memilih kata 

yang tepat itu mudah bagi 

saya) 

     

27. I am motivated to write in my 

classes. (Saya termotivasi 

untuk menulis di kelas saya) 

     

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 2 
MALE STUDENTS’ QUESTIONNAIRE  

SCORE 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

NO 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 TOTAL 

1 2 4 5 5 2 4 2 2 4 4 5 2 4 5 4 5 4 4 4 4 5 5 2 4 5 4 4 104 

2 3 3 3 5 3 4 3 3 3 3 4 3 5 4 4 3 4 4 1 4 4 3 1 3 5 4 3 92 

3 4 4 3 4 4 4 4 4 4 4 3 3 4 3 4 4 4 3 1 4 4 4 2 3 4 3 4 96 

4 3 3 4 3 3 4 2 2 3 3 4 3 4 4 3 4 4 3 4 4 4 4 2 2 4 3 3 89 

5 4 3 4 5 4 4 3 5 4 4 4 4 3 5 3 2 4 2 2 2 4 4 4 3 4 5 3 98 

6 3 5 4 5 3 4 2 2 3 3 4 3 4 5 5 4 4 4 3 3 4 5 3 4 5 4 5 103 

7 3 4 4 3 2 4 3 2 4 4 3 3 2 3 4 4 2 4 1 3 2 3 2 2 4 3 2 80 

8 2 4 4 4 2 2 2 4 2 4 4 2 4 2 2 2 4 2 2 2 2 2 2 2 4 2 2 72 

9 5 4 3 4 3 5 3 5 4 4 4 3 5 5 4 4 3 3 5 3 4 3 3 5 5 3 4 106 

10 4 3 4 3 4 5 2 4 4 5 4 5 3 3 4 5 5 4 5 5 5 4 4 5 5 5 4 113 

11 2 5 4 4 3 4 3 4 3 5 4 3 4 5 5 4 5 4 3 4 5 3 4 3 5 4 3 105 

12 4 3 3 3 3 4 2 4 4 2 4 4 4 3 3 2 3 3 3 3 4 3 4 3 4 4 3 89 

13 3 3 4 3 4 5 2 3 3 4 4 3 4 3 3 5 3 4 2 3 3 3 2 3 5 3 3 90 

14 4 3 4 3 2 5 2 2 3 2 4 2 4 4 4 3 2 4 2 4 4 2 3 3 5 3 4 87 

15 3 3 4 4 3 3 2 3 4 4 4 3 3 4 4 3 4 3 4 3 4 4 3 3 4 3 3 92 

16 4 3 4 4 3 4 1 3 3 5 4 3 3 3 3 4 3 3 4 3 4 5 3 4 3 2 4 92 

17 4 3 4 4 3 4 3 3 4 4 4 2 4 4 3 3 5 5 3 4 2 4 2 3 3 2 4 93 

18 2 3 4 5 3 4 2 2 2 3 2 3 4 4 3 3 4 3 2 4 2 2 3 2 4 3 3 81 

19 5 4 3 5 3 3 5 3 5 3 4 5 5 5 3 4 3 3 5 3 4 5 5 3 3 3 1 103 

20 4 2 2 3 2 4 2 2 4 4 4 2 4 3 4 2 4 2 2 2 3 2 1 3 5 4 3 79 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 3 

FEMALE STUDENTS’ QUESTIONNAIRE  

SCORE 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



 

 

NO 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 TOTAL 

1 4 3 5 4 3 5 4 5 4 5 5 3 4 5 5 5 4 4 3 4 5 5 2 5 4 3 4 112 

2 4 4 4 4 3 4 4 4 3 4 4 3 4 4 4 4 4 3 4 4 4 4 2 4 4 3 4 101 

3 4 3 4 4 3 4 3 4 3 5 4 3 3 5 3 5 5 5 4 5 5 3 3 5 5 4 5 109 

4 4 5 4 5 3 4 3 4 3 5 5 2 4 3 5 5 5 3 1 4 5 3 1 4 5 4 2 101 

5 4 5 4 5 3 4 3 4 3 5 5 2 4 3 5 5 5 3 1 4 5 3 1 4 5 4 2 101 

6 4 5 4 4 4 5 3 5 3 5 4 4 4 5 4 5 5 4 2 5 4 5 1 5 4 3 4 110 

7 2 4 4 4 4 3 3 4 3 1 5 3 5 4 3 5 4 3 1 3 3 5 1 3 3 3 3 89 

8 4 3 4 5 3 3 5 4 5 5 5 2 5 3 3 4 5 3 3 4 4 5 2 3 4 3 5 104 

9 4 3 4 4 3 4 2 5 3 5 5 3 5 4 5 5 4 3 1 4 3 5 1 3 4 3 4 99 

10 4 3 4 2 3 3 3 2 4 4 3 3 4 3 2 3 4 4 3 2 3 2 2 2 4 4 2 82 

11 4 4 4 5 5 5 3 4 5 5 5 4 4 5 3 5 4 2 5 3 4 5 3 5 4 3 5 113 

12 4 4 4 5 4 3 4 3 3 5 5 4 3 5 4 5 4 3 4 4 5 4 4 4 3 3 4 107 

13 4 3 4 4 3 5 4 5 4 5 4 3 4 4 4 4 4 4 5 4 4 5 2 4 4 3 4 107 

14 4 4 3 3 3 4 2 3 4 4 4 4 5 5 5 5 5 3 4 3 4 5 2 5 5 3 5 106 

15 4 4 4 5 3 4 4 2 5 5 3 3 5 4 4 5 5 3 4 4 5 4 3 3 4 3 2 104 

16 4 4 5 4 2 4 4 5 4 5 4 2 4 5 4 4 5 4 5 4 4 4 2 5 4 2 4 107 

17 5 3 4 2 4 4 3 3 3 3 4 4 4 4 4 3 4 4 5 4 4 4 4 4 4 4 3 101 

18 2 4 4 4 4 5 4 5 4 4 5 4 5 5 5 5 4 4 2 4 5 5 2 4 5 2 4 110 

19 4 5 4 4 5 4 4 3 3 4 4 4 4 5 5 5 4 4 5 4 4 5 3 4 4 4 4 112 

20 4 3 4 4 3 4 3 1 3 4 5 1 5 5 5 5 4 4 1 4 5 4 4 5 5 3 1 99 

21 3 2 1 1 4 2 2 1 2 1 1 4 1 1 1 1 1 2 1 1 2 1 3 2 1 2 2 46 

22 4 3 4 3 3 5 4 2 4 5 3 3 5 4 3 4 5 4 4 3 4 4 2 4 5 3 3 100 

23 3 3 4 2 5 3 2 5 3 5 4 2 5 5 4 5 5 4 4 3 4 5 3 4 4 3 4 103 

24 4 3 4 4 4 4 2 5 3 5 4 4 5 4 5 5 5 3 3 5 4 5 1 2 4 2 4 103 

25 3 3 3 2 3 5 4 1 3 5 4 3 4 4 3 3 4 3 3 3 3 3 2 4 4 2 3 87 

26 2 4 4 3 3 3 2 3 4 5 1 1 2 1 3 3 4 4 4 2 3 2 4 3 4 3 3 80 

27 3 4 4 4 3 5 3 4 4 5 3 5 4 3 3 4 4 5 4 3 3 3 4 3 4 3 3 100 

28 4 4 3 4 3 3 3 5 3 4 3 3 4 3 3 5 4 4 3 3 3 4 3 3 4 3 3 94 

29 4 2 5 5 3 5 4 5 5 5 5 2 4 5 5 5 5 4 3 5 4 5 1 4 2 1 4 107 

30 4 3 4 5 3 4 4 4 5 5 5 5 5 5 5 5 5 4 5 4 4 5 4 4 5 5 5 121 

31 4 4 5 3 4 4 2 4 5 5 3 4 4 4 3 5 4 3 4 2 3 5 5 4 5 3 3 104 

32 3 3 4 4 3 4 3 3 4 4 4 3 4 4 4 5 4 3 4 4 4 4 2 3 3 3 3 96 

33 4 5 4 3 4 5 1 4 2 5 4 3 2 4 5 4 3 4 5 4 5 4 2 3 4 3 4 100 

34 4 3 4 5 3 4 2 4 4 4 5 3 3 5 5 5 2 2 4 5 4 5 2 5 3 2 3 100 

35 2 3 5 3 3 4 1 3 3 4 5 4 5 4 4 5 3 3 3 3 3 4 4 4 4 3 3 95 

36 4 5 5 4 3 5 2 4 3 4 5 3 4 3 2 5 4 3 2 3 4 4 2 4 5 4 3 99 

37 3 3 4 4 3 4 3 3 3 4 4 3 3 4 3 3 3 3 3 3 4 4 3 3 3 3 3 89 

38 4 3 4 4 3 5 2 4 5 5 4 3 5 4 3 5 4 4 5 3 4 4 1 3 4 2 3 100 

39 3 3 4 4 3 4 4 4 3 5 4 3 4 3 3 4 4 3 4 3 4 3 4 2 4 3 3 95 

40 3 3 3 2 3 5 3 1 3 4 3 2 5 3 2 5 4 2 3 3 4 5 4 4 4 3 3 89 

41 5 3 4 5 3 4 3 3 4 4 5 2 4 4 4 4 4 3 4 4 3 4 3 4 3 2 3 98 

42 4 3 4 4 3 5 2 4 3 4 4 2 4 3 4 3 4 3 3 3 4 3 1 3 5 3 3 91 

43 4 4 5 4 4 5 2 5 4 5 4 3 5 4 3 5 5 4 4 3 4 5 4 4 5 5 4 113 

44 4 4 3 3 3 4 4 5 4 5 5 3 4 5 4 5 4 3 2 4 5 5 5 4 5 4 5 111 

45 4 4 3 4 3 4 4 5 4 5 5 3 4 5 5 5 4 3 4 5 5 5 2 4 4 4 3 110 

46 3 2 3 4 3 4 3 3 4 4 4 3 4 4 4 4 5 3 4 4 4 5 1 4 3 3 3 95 
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