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ABSTRACT 
 

Shifa Sartafifa (2023): The Effect of Using YouTube on Students’ Listening 

Comprehension at SMA N 1 Lareh Sago Halaban, 

Lima Puluh Kota Regency, West Sumatera 

The use of technologies such as YouTube in education is becoming a 

popular activity in students’ lives. Using YouTube helps students to enjoy the 

teaching and learning process and solve difficulties in their listening 

comprehension. This research aimed to investigate the difference of using YouTube 

on students’ listening comprehension. This research used the quantitative method 

with a quasi-experimental design. This research was held from February to March 

2023 at SMA N 1 Lareh Sago Halaban. There were 66 students as the sample from 

153 students of the eleventh grade using the purposive sampling technique. The 

instrument of this research is a test. The data of the research were collected by two 

kinds of tests, the pre-test and the post-test. In analyzing the data, the researcher 

used an independent sample t-test formula by using SPSS 21 version. Based on the 

analysis of the t-test formula, Ha is accepted because of the sig. (2-tailed) is 

0.001<0.05. The research concluded that there is a significant difference of using 

YouTube on students’ listening comprehension at SMA N 1 Lareh Sago Halaban, 

Lima Puluh Kota Regency, West Sumatera. 
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ABSTRAK 
 

Shifa Sartafifa (2023): Pengaruh Penggunaan YouTube Pada Pemahaman 

Mendengar Siswa di SMA N 1 Lareh Sago Halaban, 

Kabupaten Lima Puluh Kota, Sumatera Barat. 

Penggunaan teknologi seperti YouTube dalam pendidikan menjadi kegiatan 

yang populer dalam kehidupan siswa. Menggunakan YouTube membantu siswa 

untuk menikmati proses belajar mengajar dan memecahkan kesulitan dalam 

pemahaman mendengar mereka. Penelitian ini bertujuan untuk mengetahui 

perbedaan penggunaan YouTube pada pemahaman mendengar siswa. Penelitian ini 

menggunakan metode kuantitatif dengan quasi-experimental design. Penelitian ini 

dilakukan pada bulan Februari sampai Maret 2023 di SMA N 1 Lareh Sago 

Halaban. Sampel sebanyak 66 siswa dari 153 siswa kelas XI dengan teknik 

purposive sampling. Instrumen penelitian ini adalah tes. Data penelitian 

dikumpulkan dengan dua macam tes, pre-test dan post-test. Dalam menganalisis 

data, peneliti menggunakan rumus independent sample t-test dengan menggunakan 

SPSS versi 21. Berdasarkan analisis rumus uji-t, Ha diterima karena sig. (2-tailed) 

adalah 0,001<0,05. Hasil penelitian menyimpulkan bahwa terdapat perbedaan yang 

signifikan penggunaan YouTube terhadap pemahaman mendengar siswa di SMA 

N 1 Lareh Sago Halaban, Kabupaten Lima Puluh Kota, Sumatera Barat. 
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 ملخّص

تأثير استخدام يوتيوب في فهم المسموع لدى التلاميذ بالمدرسة الثانوية  (: ٠٢٠٢شفاء سارتافيفا، )
 ، سومطرة الغربيةليما بولوه كوتالاريو ساجو ىالابان، منطقة  ١الحكومية 

. يساعد استخدام التلاميذأصبح نشاطا شائعا في حياة  في التعليم يوتيوبمثل استخدام التكنولوجيا 
ىذا البحث يهدف إلى معرفة  على الاستمتاع بالتعليم والتعلم وحل الصعوبات في فهم الاستماع. التلاميذ يوتيوب

ىذا البحث يستخدم طريقة البحث الكمي التلاميذ. الاختلافات في استخدام يوتيوب على فهم الاستماع لدى 
لاريو  ١بالمدرسة الثانوية الحكومية  ٠٢٠٢فبراير إلى مارس  وتصميم شبو تجربة. تم إجراء ىذا البحث من شهر

باستخدام أسلوب أخذ تلميذا للصف الحادي عشر  ١٥٢تلميذا من  ٦٦ساجو ىالابان. عدد عينات البحث 
وأداة البحث ىي اختبار. تم جمع البيانات من خلال نوعين من الاختبارات، الاختبار القبلي . العينات الهادف

وفي تحليل البيانات، استخدمت الباحثة صيغة اختبار ت للعينات المستقلة بمساعدة الإصدار البعدي. والاختبار 
لأن  بناء على تحليل صيغة اختبار ت، قبلت الفرضية البديلةمن برنامج الحزمة الإحصائية للعلوم الاجتماعية.  ٠١

الاختلافات في استخدام يوتيوب على فهم استنتج بأن ىناك . ف٢.٢٥ > ٢.٢٢١ الذيل( ىو-٠)سيج. 
، سومطرة ليما بولوه كوتالاريو ساجو ىالابان، منطقة  ١التلاميذ بالمدرسة الثانوية الحكومية الاستماع لدى 

  الغربية.
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

Nowadays, the use of technologies such as YouTube in education is 

becoming a popular activity in students’ lives, especially during the outbreak 

of Covid-19 Pandemic in Indonesia. Since the government recommends all 

people stay at home, they use technology in almost every aspect of their daily 

lives, including for studying and socializing with others. YouTube is a popular 

video server for sharing online videos and it is mainly used for online 

entertainment. However, it can be used as a huge source of authentic material 

for teaching English that can be updated regularly. All of these materials are 

free and can be downloaded from the Internet, not only at school, but the 

students have free access 24 hours a day, even from their computers at home. 

YouTube is a popular social media platform that hosts thousands of videos 

from around the world that are entertaining, educational, political, medical, or 

historical (Bonk, 2009). This platform has been used as a teaching tool by 

teachers from all over the world. Teachers can make use of pre-existing 

resources or create their own YouTube channel. Mujianto (2019, p. 156-157) 

said the use of YouTube as a learning medium provides a response that strongly 

agrees with the learning process, which can be seen from the increased interest 

in learning and student learning motivation. YouTube videos provide clarity 

for students to see visual descriptions of various situations and also provide 

chances for students to see actual conditions. 
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The use of YouTube videos in foreign language schools has met the needs 

of both students and teachers. This new portal offers quick and easy access to 

instructional and entertaining videos from around the world. The majority of 

these videos serve a dual purpose: first, they are entertaining to watch, and 

second, they are an effective learning medium that students enjoy. As a result, 

students have a genuine opportunity to engage in meaningful language 

learning. What is striking about the use of YouTube is that students are learning 

without even realizing it (Saed et al., 2021). 

The term “listening” has many different definitions. According to Chastain 

(1971), listening comprehension aims to understand the language automatically 

and at a normal rate of speed. According to Hamouda (2013), the listening 

ability is crucial for obtaining intelligible input. Without any input, learning 

cannot take place. Listening plays a significant part in communication, 

according to Pourhosein Gilakjani and Mohammadreza Ahmadi (2011). 

Listening is the most crucial of the four major communication skills, according 

to Pourhosein Gilakjani and Seyedeh Masoumeh Ahmadi (2011). The other 

three are speaking, reading, and writing. According to Goss (1982), when 

performing listening comprehension, listeners attempt to create meaning from 

the information they are receiving from the listening source. In conclusion, 

listening is a process of understanding meaning when the listener receives 

information from a listening source. 

SMA N 1 Lareh Sago Halaban is one of the senior high schools in 

Indonesia that applies the 2013 curriculum. Several innovations are included in 
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the 2013 curriculum during its implementation. The standard of minimum 

completeness of mastery learning for this school is 73. English is taught twice 

a week for 4 X 45 minutes. In Senior High School Curriculum, listening is one 

of the basic competencies conducted by the students. Based on the syllabus of 

the 2013 curriculum, one of the listening competencies that should be 

accomplished by them is to capture meaning contextually related to a social 

function, text structure, and linguistic elements of narrative text, including 

spoken and written short stories.  

Based on the researcher’s pre-observation with a teacher and students on 

SMA N 1 Lareh Sago Halaban, the researcher found some phenomena in 

listening. First, students’ lack of vocabulary limits their listening 

comprehension. Second, students do not know the pronunciation of a correct 

word. Third, students cannot write what they hear correctly. Fourth, students 

are not motivated during listening activities. 

There have been many kinds of previous study dealing with YouTube use 

in the learning of English as a foreign language especially listening. First, 

(Chien et al., 2020) finding that the use of YouTube in the EFL classroom 

improved listening comprehension and retention of EFL college student. 

Further, research entitled, “YouTube as a media for students comprehensive 

listening ability at Junior High School in Bekasi” that conducted by (Widiyarto 

et al., 2021). This study used an experimental method of pretest and posttest 

only. The result showed that the use of YouTube improved listening skills. 

Then, Rosdiana (2018) conducted the study entitled “The Use of Audiovisual 
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as Media in Enhancing Students’ Listening Skill”. This research used 

quantitative method. This study shown that the implementation of video 

enhances students’ listening comprehension (Intan et al., 2022).  

Since the importance of listening and the problem to learn it among 

Indonesian students, the role of the teacher becomes very crucial. However, 

listening is not an easy skill to master without an effective learning and teaching 

process. For that, teachers as educators should provide effective media for 

teaching English in the classrooms. One effective media that can be 

implemented is by using YouTube. By using YouTube, it is expected that 

students can be more motivated in listening and their listening comprehension 

will improve (Chien, 2020; Widiyanrto, 2021; Rosdiana, 2018). 

By the fact above, the researcher expected to know the effect of using 

YouTube as a learning media on students’ listening ability at SMA N 1 Lareh 

Sago Halaban, Lima Puluh Kota Regency, West Sumatera. So that the teachers 

have a guideline academic reason to apply this method in teaching and learning, 

especially in the current situation. Because of the reasons above the researcher 

wants to conduct an experimental study at SMA N 1 Lareh Sago Halaban with 

the title “The Effect of Using YouTube on Students’ Listening 

Comprehension at SMA N 1 Lareh Sago Halaban, Lima Puluh Kota 

Regency, West Sumatera.” 
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B. Problem of the Research 

1. Identification of the Problem 

Based on the background above, the researcher identified the problem 

as follows: 

a. Students’ lack of vocabulary limits their listening comprehension. 

b. Students do not know the pronunciation of a correct word. 

c. Students cannot write what they hear correctly. 

d. Students are not motivated during listening activities. 

2. Limitation of the Problem 

Related to the identification of the problem above, there are some 

problems faced by the students. The researcher needs to limit the problem 

of the research to focus on the topic. In this case, the researcher focused 

on the significant effect of using YouTube videos of narrative stories on 

students’ listening comprehension at SMA N 1 Lareh Sago Halaban, Lima 

Puluh Kota Regency, West Sumatera. 

3. Formulation of the Problem 

Based on the background above, the researcher would like to 

formulate the problems as follow: 

a. How is students’ listening comprehension taught without using 

YouTube at SMA N 1 Lareh Sago Halaban, Lima Puluh Kota 

Regency, West Sumatera? 
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b. How is students’ listening comprehension taught by using YouTube 

at SMA N 1 Lareh Sago Halaban, Lima Puluh Kota Regency, West 

Sumatera? 

c. Is there any significant difference of using YouTube on students’ 

listening comprehension at SMA N 1 Lareh Sago Halaban, Lima 

Puluh Kota Regency, West Sumatera? 

C. Objective and Significance of Research 

1. Objective of the Research 

a. To investigate students’ listening comprehension taught without using 

YouTube at SMA N 1 Lareh Sago Halaban, Lima Puluh Kota 

Regency, West Sumatera. 

b. To investigate students’ listening comprehension taught by using 

YouTube at SMA N 1 Lareh Sago Halaban, Lima Puluh Kota 

Regency, West Sumatera? 

c. To investigate any significant difference of using YouTube on 

students’ listening comprehension at SMA N 1 Lareh Sago Halaban, 

Lima Puluh Kota Regency, West Sumatera? 

2. Significance of Research 

a. For students, this research is expected can give some assistance 

contribution to students to improve their listening skills through 

YouTube. 
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b. For teachers, as an educator can also improve the quality of teaching 

English and can be more creative in the teaching process by using 

YouTube as one media to enhance students’ listening skills. 

c. For the other researchers, this research hopefully can give additional 

information for the researchers who want to conduct further research 

on the related field. 

D. Definition of the Term 

1. YouTube 

According to Lee and Liang (2012), YouTube is a video-sharing 

website that allows people from all over the world to watch videos 

produced by other users and upload their own. It contains a variety of 

videos, including educational, entertaining, political, historical, medical, 

and personal movies. In this research, YouTube is considered a good 

learning media to enhance students’ listening comprehension because it is 

easy to use and provides instant access to teaching with various content, 

especially educational video content related to the topic of study. 

2. Listening Comprehension 

Rost (2002) and Hamouda (2013) defined listening comprehension as 

an interactive process in which listeners participate in meaning 

construction (Gilakjani & Sabouri, 2016). In this research, listening 

comprehension is a process of understanding meaning when the listener 

receives information from a listening source. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. Theoretical Framework 

1. YouTube 

a. Definition of YouTube 

YouTube is a famous video-sharing service that allows users to 

load, watch, and share video clips for free. Founded in February 2005 

by three former PayPal workers, Chad Hurley, Steve Chen, and Jawed 

Karim. YouTube can be utilized as a supplement to learning activities. 

This medium can help students understand learning material, 

especially clinical skills that must be mastered. This technology will 

make it easier for both educators and students to achieve learning 

outcomes. This technology can be used in Indonesia. Several 

educational institutions now provide services that enable teachers and 

students to easily access websites such as YouTube. 

Learning technology based on the internet or social media 

platforms such as YouTube has long been recognized by major 

countries in the world. The utilization of YouTube as a learning 

medium is very practical and simple to grasp. According to Kamhar 

(2019, p. 5), the use of social media such as YouTube as teaching 

material has a positive effect on the teaching and learning process both 

within and outside the classroom (Zulhijah, 2020). 
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Lee and Liang (2012) stated at Al Jawad and Mansour (2021), 

YouTube is a video-sharing website that enables its users from all over 

the world to watch videos made by others and to contribute their own 

videos. It includes educational, entertainment, political, medical, 

historical, and even personal videos, among others. YouTube videos 

can be used as media in language learning.  

As was already mentioned, YouTube is a popular platform for 

finding information. It encourages students to use the English 

language to connect popular and contemporary culture in an 

educational capacity. Students who want to advance their language 

skills by learning more about the information they can freely access 

online by visiting the website or downloading the application may find 

motivation in YouTube. Outside of class activities, it is also possible 

for students to participate in some form of student-centered learning 

(Rahman et al., 2022). 

YouTube is a video-sharing website where users can upload and 

share their videos. YouTube users can submit videos, search for 

videos, watch videos, discuss/ask questions about videos, and share 

video clips, making YouTube a fantastic medium and learning 

resource, especially for learning English listening. The purpose of 

using YouTube as a learning medium is to create a fun and dynamic 

learning environment (Fakhruddin, 2020). 
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Some researchers claim that YouTube is useful for teaching EFL. 

Almurashi (2016) asserts that YouTube can be utilized as a teaching 

tool to increase comprehension and participation among students 

while they are learning English. According to research by Woottipong 

(2014), students who use videos in their listening lessons have positive 

attitudes toward learning and noticeably improved listening abilities. 

Chen (2016) also discovered that students prefer to learn listening 

skills through audio-visual material, which they can find on YouTube 

(Fakhruddin, 2020). 

b. Characteristic of YouTube 

YouTube is a web-based site where users can search for videos, 

comment on them, submit videos, and subscribe to other users 

(Kristiani & Pradnyadewi, 2021). YouTube is a free, easy-to-use 

source of content that includes videos filmed by ordinary people as 

well as music, documentaries, and movies created by the 

entertainment industry. There are full-length episodes of TV series, 

full copies of movies, and brief clips available. Short clips can be 

accessed by performing a topic search, making it a useful resource for 

teachers who want to focus on specific vocabulary or language 

structures in the foreign language classroom (Damronglaohapan & 

Stevenson, 2013). 
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c. Kinds of YouTube 

According to Sherman (2003), there are two categories of 

YouTube videos: non-fiction videos and fiction videos. Non-fiction 

videos include television news, sports programs, interviews and talk 

shows, documentaries, and educational videos. Meanwhile, fiction 

videos can be classified as imagined persons and events such as drama 

series, action films, and skits (Yuyun & Simamora, 2021). 

There are many different types of videos that can be discovered 

on YouTube, including movies, music videos, tutorials, educational 

videos, etc. According to Nasution (2019), YouTube not only offers 

entertaining videos for viewers to enjoy, but it can also be utilized as 

a learning tool to access a wide variety of educational films at all skill 

levels, from beginner to advance. Additionally, he claims that 

YouTube offers language learners a variety of resources that can aid 

in their efforts to become more proficient in the target language 

(Kristiani & Pradnyadewi, 2021).    

d. Procedure of Using YouTube 

According to Fazey (1999, p. 24), three procedures of using 

YouTube video in listening. They are as follows: 

1. Pre-activity; 

The teacher discusses new vocabulary from videos that contain 

short stories in order for the student to become familiar with 

unknown or new vocabulary. 
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2. While-activity; 

The teacher is observing the students while they were watching a 

short story video. It aimed to observe the students’ reactions and 

understanding of the story in the video. 

3. After-activity. 

The teacher explains any complex points in the lesson that are 

presented in the video. Then, the teacher checks students’ 

understanding by giving tasks and discussing the contents of the 

video after watching it. 

According to Berk (2009) as cited in (Hussaeni et al., 2020) also 

provides eight procedures for using a video clip in teaching. These are 

the following:  

1. The teacher selects a video clip to convey material or to explain 

a concept or idea; 

2. The teacher offers precise guidelines for students or discussion 

topics so that students know what to observe, hear, and search for. 

What is the purpose of the clip? The teacher explains it to the 

students; 

3. To emphasize a point, the instructor briefly introduces the video; 

4. The teacher shows the video clip; 

5. The teacher pauses the video at any moment to emphasize a point 

or replays a clip for a specific in-class task; 

6. The teacher allots time for reflection on what was said; 
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7. The teacher gives the class a task that requires them to engage in 

active learning in order to discuss certain topics, problems, or 

ideas in the video; 

8. In small and large group settings, the teacher designs a discussion 

around those questions. 

Based on the previous explanation above, the researcher chooses 

three procedures from Fazey (1999, p. 24), those are pre-activity, 

while-activity, and after-activity. 

e. Advantages and Disadvantages of Using YouTube 

1. Advantages of Using YouTube.  

Using videos in an EFL class can benefit both teachers and 

students. They are as follows: 

a) Observing the use of language. The first benefit of using 

videos in the EFL classroom is that they allow students to see 

and hear language in its natural context. For example, 

Alimemaj (2010) claims that “videos provide an authentic 

language used by native speakers, as well as all language 

genres.” Of course, this is a good way to learn a lot of 

vocabulary, which is important for developing someone’s 

oral fluency. Furthermore, Burt (1999) claims that “videos 

present real language that is not simplified and is spoken at a 

normal speed with a genuine accent.” In this case, EFL 

learners will know how to react to speaking difficulties by 



14 
 

 
 

becoming accustomed to hearing what native speakers use in 

their daily lives. 

b) Cross-cultural awareness. Cultural sensitivity. Videos, in 

addition to showing language in action, help EFL learners 

develop cultural awareness of the target language. Stempleski 

(1987, p. 6) confirms this by stating, “through videos, 

students can see how people in the target culture live, their 

values, customs, clothing, food, and how people in that 

culture interact with one another.” In this case, students will 

gain background knowledge of the language being studied, 

which is critical for speaking fluently and in context. 

Furthermore, videos will aid them in interpreting native 

speakers’ attitudes and reactions to various societal situations 

(Shahani, Tahriri, & Divsar, 2014). According to Chan and 

Herrero (n. d.), videos are considered vehicles that help 

learners develop intercultural understanding (cited in 

Chowdhury, 2014). As a result, teachers can assist their 

students in comparing their native culture and the target 

language, and then drawing the similarities and differences 

about the topic orally. 

c) Raising discussion. Furthermore, videos can be used to 

stimulate discussion in an EFL class. Stempleski (1987) 

stated that “videos can serve as a springboard for discussion.” 
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This is the primary goal of the current study, as we intend to 

improve learners’ oral fluency through discussions and 

debates about the video they watched during the experimental 

procedure. Burt (1999) also claims that “YouTube videos 

help students comment and ask questions about the video” 

(Al-zyoud & Kabilan, 2012). 

d) Motivation. Furthermore, watching videos can motivate 

students to participate in a variety of activities. Yassaei 

(2012) claims “Videos can be useful tools for breaking up 

routines and encouraging students to study English. As a 

result, students will become fluent speakers and self-

sufficient.” Furthermore, according to the Joint Information 

Systems Committee (2002), “videos are appealing materials 

that elicit students’ emotional reactions and increase their 

motivation (Hartsell & Yuen, 2006).” As a result, these 

researchers reveal videos in the EFL classroom to create an 

enjoyable and motivating atmosphere that can help learners 

not only contribute to class discussions but also be the 

motivation to attend EFL classes as the teaching environment 

becomes more striking and sound. 

2. Disadvantages of Using YouTube.  

Despite the benefits listed above, we must admit that no 

technological tool is without flaws. The following are the most 
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important factors that can prevent EFL teachers and students from 

using videos in the classroom. 

a) Time constraints. Suvorov (2008) claims that “It takes time 

to use videos in an EFL classroom. We almost agree with 

them, because finding videos that are compelling and 

motivating for learners is difficult, and planning adequate and 

appropriate in-class activities requires a lot of commitment 

from the teacher, as well as EFL learners’ ability to engage 

and satisfy such activities and inquisitiveness.” 

b) Limited software. Another disadvantage of videos, as 

mentioned by Allan (1985, p. 47), is the software’s 

limitations. “The problem with new technology is that the 

hardware is always ahead of the software, and without the 

right materials, it is difficult to fully exploit the resource,” she 

claims. Actually, we cannot use video effectively in the 

classroom unless we have good software; thus, we strongly 

believe that the groundwork for such implementation must be 

available and well structured. 

c) Passive viewing. Brophy (2007) also claims that the use of 

videos can result in passive learning. We believe this is 

possible if the learners are unaware of the reason for watching 

the video. As a result, it is up to the teacher to ensure that his 

or her students understand that watching a video at home is 
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not the same as watching one in the classroom. Video 

viewing in the classroom serves a purpose because EFL 

students are directed and guided toward developing their 

ability to express themselves in English. Davies and Pearse 

(2000, p. 13) agree with us, stating that “if learners are to 

participate willingly in class, they must understand what is 

expected of them.” They will be prepared cognitively and 

linguistically as a result (Sanoussi et al., n.d.). 

f. Criteria of Selecting YouTube Video  

It is essential to choose the appropriate English video study 

materials. The needs, interests, English proficiency level, and cultural 

context should all be considered by a teacher while planning lessons. 

According to Nunan (2003), it is essential to use an authentic video 

while developing listening activities. Then, to encourage the students’ 

participation, the chosen video materials are divided in sequential 

order. Woottipong (2014) said in his research that the dominance of 

video selection and students’ attention in language learning are 

related. He agrees that a teacher’s careful selection of video resources 

will make it easier for the students to follow the video’s directions. 

In selecting YouTube videos for this research, the researcher 

chose some criteria from Gallacher (2003). Some of the criteria for 

selecting the YouTube Video are as follows: 
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1. Watchability 

Watchability means the video must be interesting and able to be 

seen by the learners in the classroom. 

2. Completeness 

The ideal video tells the learners about an entire tale or a piece 

of a story. This concept of completion is critical for young 

learners whose major goal is to watch a video for enjoyment. 

3. Length 

The videos’ lengths are crucial. It should not be too long because 

watching a long video may make the learners bored. The 

duration of the YouTube video is about 30 seconds to 10 minutes 

depending on the learning objective. 

4. Appropriateness of Content 

The video’s material must be appropriate for the students’ grade 

level. If the video’s content is inappropriate, it will be difficult 

for the learners to understand the video’s topic. 

5. Level of Maturity 

The selection of YouTube videos must also consider the content 

videos with the ages of students. 

6. The availability of related video materials 

Some of the video may have been modified from books that can 

be utilized in the classroom.  
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In this study, the selected media is YouTube videos. In choosing 

a YouTube video, all criteria have been considered. The use of 

YouTube video media must be able to facilitate students in achieving 

learning objectives. The YouTube videos by the researcher were 

appropriate to teach in the eleventh grade of SMA N 1 Lareh Sago. 

The topic or content of the videos is related to the narrative text. The 

researcher chose some videos of narrative stories for this research, 

namely Jack and The Beanstalk, Cinderella, Little Red Riding Hood, 

The Frog and The Mouse, and The Lion and The Mouse. For 

example, the YouTube video about Jack and The Beanstalk, the 

length of the video is around 7 minutes. This length made the students 

easier to understand the whole story. The video was appropriate for 

the student’s age. The content is also appropriate with students’ 

material and subject based on the syllabus of the 2013 curriculum.  

2. Listening  

a. Definition of Listening Comprehension 

According to Chastain (1971), listening is the capacity to 

comprehend native speech at a normal rate of speed. According to 

Morley (1972), hearing requires auditory discrimination, aural 

grammar, the selection and retention of pertinent information, as well 

as the establishment of connections between sound and form. 

Postovsky (1975) claimed that listening has a different meaning from 

sound discrimination and aural understanding. According to Goss 
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(1982), listening is the process of comprehending what is heard and 

breaking it down into lexical components that can be given meaning. 

According to Bowen, Madsen, and Hilferty (1985), comprehension of 

oral language involves listening. Students hear spoken words, 

segment them into lexical and syntactic categories, and interpret the 

meaning. Receiving what the speaker says, developing and 

demonstrating meaning, negotiating meaning with the speaker and 

responding, and producing meaning through involvement, creativity, 

and empathy are all parts of the listening process (Gilakjani & 

Sabouri, 2016). 

Listening is more than just hearing or perceiving definitions; it is 

an active activity that involves four interrelated activities: receiving 

aural stimuli, concentrating to spoken words, assigning meaning to 

aural symbols, and responding to oral communication (Postovsky, 

1977). The section has offered some potential definitions of the term 

“listening”. Listening entails more than just hearing sounds; it also 

entails paying attention to the speech sounds and attempting to 

understand the message. Listening is not a passive activity or talent; 

rather, it involves complete participation and undivided attention 

from the learners in order to be learned (Pangaribuan et al., 2017). 

According to Chastain (1971), the objective of listening 

comprehension is to understand the language automatically and at a 

normal rate of speed. According to Hamouda (2013), having good 
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listening skills is crucial for receiving information that is easy to 

understand. If there is no input, learning cannot take place. According 

to Gilakjani and Ahmadi (2011), listening is crucial for effective 

communication. Listening is the most crucial of the four major 

communication skills, which are speaking, reading, and writing. 

According to Goss (1982), when people are trying to understand 

anything through listening, they strive to create meaning for the 

information they are hearing (Gilakjani & Sabouri, 2016). 

Brown and Yule (1983) defined listening comprehension as 

understanding what has been heard. The learners will understand the 

text if they learn it from hearing it. Dirven and Oakeshott-Taylor 

(1984) described listening comprehension as a product of teaching 

methods, which corresponds to terminologies like speech 

comprehension, spoken language comprehension, voice recognition, 

and speech perception. According to Rost (2002) and Hamouda 

(2013) stated that listening comprehension is an interactive process in 

which listeners participate in meaning construction. Sound 

discrimination, prior knowledge, grammatical structures, stress and 

intonation, and other linguistic or non-linguistic cues help listeners 

comprehend oral input. 

Referring to Steinberg (2007) and Bingol, Celik, Yidliz, and 

Mart (2014), listening comprehension is the capacity to identify 

another person using one’s senses and auditory organs as well as to 
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assign a meaning to the communication in order to comprehend it. 

Listening comprehension, as defined by Richards, John Platt, and 

Heidi Platt (2000) as well as Gilakjani and Ahmadi (2011), is the 

process of understanding speech and focuses on the function of 

linguistic units like phonemes, words, and grammatical structures as 

well as the function of the listener’s expectations, the situation and 

context, prior knowledge, and the subject. According to Osada 

(2004), listening has not been sufficiently accepted as a skill in and of 

itself and is instead thought of as a passive ability that may be learned 

on its own. As claimed by Morley (2001) and Rost (2001), listening 

is the most crucial skill for language learning because it is most 

frequently used in everyday life and develops more quickly than other 

language skills, implying that it facilitates the development of other 

language skills (Gilakjani & Sabouri, 2016). 

According to one of Lado’s (1961) definitions, listening 

comprehension is “recognition control of the signaling elements of 

the language in communication situations.” Listening is a process in 

which “sound recognition, lexicon knowledge, syntax, discourse 

markers, and the world all interact” (Sanoussi et al., n.d.). According 

to O’Malley, Chamot, and Kupper (1989), listening comprehension is 

an active process in which the listener constructs meaning using cues 

from contextual information and existing knowledge, while relying 
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on numerous strategic resources to complete the task requirement 

(Ahmadi, 2016). 

Theoretically, listening comprehension is seen as an active 

process in which individuals concentrate on certain components of 

auditory information, such as meaning from passages, and correlate 

what they hear with prior knowledge. According to Saricoban (2004), 

as cited in Milasari (2008), the most important feature of listening to 

English as a foreign language is: (1) Coping with the sound (2) 

Understanding intonation and stress (3) Coping with redundancy and 

noise (4) Predicting (5) Understanding colloquial vocabulary (6) 

Fatigue (7) Understanding different accents (8) Using visual and 

environmental clues. This leads us to the conclusion that, while 

preparing exercises, listening materials, tasks, and visual materials 

should be considered (Listiyaningsih, 2017). 

According to Nadig (2013), listening comprehension refers to the 

many processes of comprehending and making meaning of spoken 

language. Furthermore, the explanation of Alrawashdeh (2015), who 

brought apparent clarification to the meaning of numerous 

procedures, provides teachers with more observable meaning. These 

include knowing speech sounds, grasping the meaning of individual 

words, and comprehending sentence grammar. Knowing the 

significance of the message provided by the speakers requires more 

than just knowing words. Listening comprehension can thus be 



24 
 

 
 

obtained when listeners have high auditory awareness, vocabulary 

mastery, and sentence formulation understanding (Ujihanti et al., 

2019). 

Furthermore, according to Hasan (2000), “listening 

comprehension delivers the right conditions for language 

achievement and the development of other language skills.” As a 

result, listening is essential and required not only as a receptive 

language skill but also as a tool for the development of spoken 

language ability (Namaziandost, Esfahani, & Hashemifardnia, 2018; 

Yldrm & Yldrm, 2016). Mastering listening comprehension is the 

first stage in fully mastering a foreign language for EFL learners 

(Ziafar & Namaziandost, 2019). Therefore, in order to aid students in 

developing listening comprehension, it is vital to identify and employ 

appropriate teaching methods and practical teaching practices. 

Activities such as listening while reading, repeated listening, 

interactive listening, and non-linguistic or semi-linguistic support can 

all be used to improve listening comprehension (Namaziandost et al., 

2019). 

b. Kinds of Listening 

In today’s educational practice, assessment is a popular and 

sometimes misunderstood term. It is an ongoing process to include as 

much as a broader domain as possible (Brown, 2006). In this 

explanation, The Researcher attempts to compare the various types of 
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listening and select an appropriate method for elaborating on the 

assessment. There are several types of listening (Hussaeni et al., 

2020), including: 

1) Intensive: Listening for perception of the components of a larger 

stretch of language (phonemes, words, intonation, discourse 

markers, etc.). 

2) Responsive: Listening to relatively short stretches of language (a 

greeting, question, command, comprehension, check, etc.) and 

responding with an equally short response. 

3) Selective: Processing segments of speech, such as short 

monologues or short stories, for several minutes in order to “scan” 

for specific information. 

4) Extensive: Improving a top-down and global understanding of 

spoken language. Extensive performance includes listening 

length to a conversation and deriving a comprehension message 

or purpose. 

c. Elements of Listening 

There are components of listening comprehension (Nasser Al 

Harbi, 2020): 

1) The ability to distinguish between sounds, intonation patterns, and 

voice attributes in SL and the identical sounds in the native 

language (Chastain, 1988). 
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2) According to Rivers (1981), comprehension of the speaker’s 

entire message. He stated that grasping the semantic meaning is 

required for recognizing spoken messages. 

3) Chastain (1988) defined comprehension as the ability to interpret 

a message in someone’s auditory memory until it can be 

processed. Teachers must ensure that students hear as much 

language as possible in order to strengthen their auditory memory. 

4) Evaluating the importance of the material’s key points. In order 

to grasp the newly provided information, listeners must consume 

intensely, and they rely on semantic cues (Chastain, 1988). 

According to Helgesen and Brown (1994) there are three types of 

listening comprehension:  

1) Listening for Main Idea/ Listening for Gist/ Global Listening  

It is the ability to listen in order to comprehend basic or 

general meaning. The listener generally grasps the concept of the 

text quickly. He or she can quickly grasp the gist of what he or 

she hears. 

2) Listening for Specific Information/ Listening for Detail/ Focused 

Listening 

It is also a crucial listening skill. It entails comprehending the 

task and concentrating on capturing that particular/specific fact. 

The goal of this element is to train listeners to understand specific 

information, and details that are relevant, significant, or required. 
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The purpose is to assist listeners in obtaining detailed information 

such as hours, dates, names, and so on. 

3) Listening for Understanding Inferences 

The most difficult skill to master in listening activities is 

understanding inferences. It is not simply speculating on the 

meaning. Even if the particular words are not spoken, it is thinking 

about the meaning that is provided. It implies that the listener 

must grasp the story’s chronology to draw the story’s inference. 

In this research, the researcher applies three elements from 

Helgesen and Brown (1994), those are listening for the main 

idea/listening for gist/global listening, listening for specific 

information/listening for detail/focused listening, and listening for 

understanding inferences. 

d. Teaching Listening 

Teaching is an action that aims to improve students’ knowledge, 

character, and behavior in order for them to be good individuals in a 

positive state of mind. English, as a global language, is utilized in 

unusual occupations and objectives such as education, business, 

professional, and a variety of other endeavors. In Indonesia, English 

is used as a foreign language because people do not use it as their daily 

or formal language. Yet, English is an excellent foreign language, and 

most high schools include it as part of their curriculum. Listening, in 

addition to linguistic proficiency, is essential for language learners 
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because learning a language is concerned with recognition and 

productivity. 

Richards (2006) defines teaching listening as supporting students 

in strengthening their listening skills and understanding what they 

hear. This can be accomplished through the use of appropriate learning 

resources and the development of a successful lesson plan. Materials 

and well-prepared activities are used to achieve the goals of teaching 

listening. 

Teaching listening in traditional methods emphasizes memory 

and oral repetition above functional aspects (Rost, 2001). Teachers 

instruct the students to listen to a dialogue/monologue spoken by the 

teacher or native speakers recorded on audio. Meanwhile, students are 

expected to accurately pronounce and memorize terms. The 

remembered words are expected to be spoken correctly and 

structurally, with the same accent, dialect, and intonation as native 

speakers they listen to. Lesson materials are provided either through 

audiotape, which the teacher plays in segments, or by the teacher 

speaking directly with frequent pauses. As long as the teacher’s 

learning objectives are achieved, the recorded audio dialogue can be 

paused as necessary. In traditional methods, students are passive while 

the teacher dominates classroom activity. 

In contrast, the current method emphasizes the importance of 

communicative and practical listening skill instruction. To achieve 
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these goals, teachers should use real resources or authentic materials 

when educating students, and students’ activities should be designed 

in groups. All activities designed should provide students with 

opportunities to practice their skills as well as increase their 

knowledge or comprehension of the subject and skills being acquired. 

These are organized in such a way because the current system requires 

learners to study in their own way, in a real context, and in an 

encouraging environment (Ayu, 2016). 

B. Relevant Research 

There are several previous studies that are relevant to this research that 

were conducted in Indonesia and other countries. The first study, titled “The 

Use of YouTube as a Learning Tool in Teaching Listening Skill,” was 

conducted by Shadam Hussaeni Handi Pratama, Riyadh Ahsanul Arifin, and 

Ayang Winda Sri Widianingsih (2020). The goals of this study are to provide 

knowledgeable and clear explanations about teaching students’ listening skills 

through English video. The researcher creates a questionnaire and administers 

it to Ma’soem University third-semester college students to provide 

confirmation and demonstrate the benefits of technology in the academic field. 

The researchers concluded that YouTube is an essential tool in classroom s 

because it captures students’ attention and engages their mentality and 

creativity. The research aspires to be useful to teachers for the operation of 

technology and to students for a better understanding of the materials extend 

(Hussaeni et al., 2020). 
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The second study, “YouTube Videos in Teaching Listening: The Benefits 

in Experts’ Opinions,” was conducted by Lidia Puspa Ayu (2016). This study 

employed library research, a method of data collection that employs sources 

from various documents (Hasan, 2002). The information was gathered from 

written resources about the use of YouTube videos in teaching listening. The 

writer gathered all of the information from the literature and researched the 

researchers’ perspectives on the topic at hand. The writer then came to 

significant conclusions that later pointed out the solution to the problems in 

teaching listening. According to the findings, YouTube allows teachers to 

create activities aimed at improving students’ listening abilities as well as 

assisting them in identifying vocabulary, contraction, speed, and tempo of 

speech (Ayu, 2016). 

The third study, “The Significance of Using YouTube as an Academic 

Tool to Improve Students’ Listening Skill in Libyan Universities,” was 

conducted by Ahmed Sanoussi Himeda Al Jawad and Asma Abdalrahman 

Mansour (2021). The authors used a descriptive method with a focus on the 

quantitative framework. In order to accomplish this, the authors were given a 

questionnaire to use as a data collection tool for students. The questionnaire 

was created for a sample of 60 students from the Faculty of Arts and Science 

Kufrah, who were chosen at random. Data was collected, organized, and 

analyzed using statistical techniques such as percentages via the questionnaire. 

Based on the findings of the study, it is possible to conclude that students are 

eager to improve their listening skills through the use of YouTube. As a result, 
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it encourages two important factors: motivation and participation in the EFL 

classroom. The authors made several recommendations at the end of the study 

(Sanoussi et al., n.d.).  

The fourth study, “The Effect of YouTube Video on Students’ Listening 

Comprehension Performance,” was conducted by Siti Syafi’atul Qomariyah, 

Dira Permana, and Heri Hidayatullah (2021). This was an experimental study 

(quasi-experimental with non-equivalent control group design). The total 

sampling technique was used by the researchers to collect data from all first-

semester English language education students. The study’s findings also 

revealed that using YouTube videos as the learning media during the classroom 

learning process increased students’ interest and motivation to learn listening 

comprehension. As a result, it is possible to conclude that the use of YouTube 

videos had a positive and significant impact on students’ listening 

comprehension performance (Qomariyah et al., 2021). 

The fifth study, titled (2018) “The Effect of Using YouTube as a Teaching 

Media on The Students’ Listening Skill (The Case of 2nd Semester Students of 

English Education Study Program of IKIPPGRI Pontianak),” was conducted 

by Abang Muhammad Rizkan, Mukhaiyar, and Refnaldi. The researcher used 

quasi experimental research in this study. The study was carried out at IKIP-

PGRI Pontianak. The data were in the form of quantitative data derived from 

the listening comprehension test in order to determine the students’ listening 

ability. The data was analyzed by the researcher using Analysis of Variance 

(ANOVA). The findings show that: (1) YouTube is more effective than audio 
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in improving students’ listening skills at IKIP PGRI-Pontianak in the 

2017/2018 academic year; and (2) there is no interaction between YouTube and 

Audio in improving students’ listening skills at IKIP PGRI Pontianak in the 

2017/2018 academic year.  

The similarity between this research and the several relevant studies above 

is that about using YouTube on students listening comprehension. The 

difference is where the research will be carried out, this research is carried out 

in the Indonesian context, especially at SMA N 1 Lareh Sago Halaban, West 

Sumatra. 

C. Operational Concept 

The researcher would like to clarify the literature reviewed in this 

operational concept in order to avoid misunderstanding and misinterpretation 

of this research. According to Fazey (1999, p. 24), the YouTube video 

indicators as follows: 

1. Pre-activity; 

The teacher discusses new vocabulary from videos that contain short stories 

in order for the student to become familiar with unknown or new 

vocabulary. 

2. While-activity; 

The teacher is observing the students while they were watching a short story 

video. It aimed to observe the students’ reactions and understanding of the 

story in the video. 
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3. After-activity. 

The teacher explains any complex points in the lesson that are presented in 

the video. Then, the teacher checks students’ understanding by giving tasks 

and discussing the contents of the video after watching it. 

To know the effect of using YouTube on students’ listening 

comprehension, the researcher determine some indicators for listening 

comprehension based on Helgesen and Brown (1994), as follows: 

1. Listening for the main idea/listening for gist/global listening. 

2. Listening for specific information/listening for detail/focused listening. 

3. Listening for understanding inferences. 

D. Assumption and Hypothesis 

1. Assumption  

In this research, the researcher assumes that students have a better 

learning experience by using YouTube for improving their listening 

comprehension. 

2. Hypothesis 

Based on the background of the problem above the researcher 

formulates two hypotheses as follows:  

a. Ho: There is no significant difference of using YouTube on students’ 

listening comprehension at SMA N 1 Lareh Sago Halaban. 

b. Ha: There is a significant difference of using YouTube on students’ 

listening comprehension at SMA N 1 Lareh Sago Halaban. 

 



 
 

34 
 

CHAPTER III 

RESEARCH METHOD 

A. Research Design 

In this study, researchers applied a quantitative research design. According to 

Creswell (2003), quantitative research “uses investigative strategies such as 

experiments and surveys and collects data on predetermined instruments that 

produce statistical data.” Then, Leedy and Ormrod (2001) stated that quantitative 

research is specific in its surveys and experiments because it is built on existing 

theories. In conclusion, quantitative research is conducted by collecting data in 

numerical form and based on existing theories. 

Researchers used quantitative research, and the research design was quasi-

experimental research. According to Creswell (2012, p. 309), quasi-experimental 

research occurs because many experimental situations in education need to use 

whole groups but not randomly. According to Gay and Airasian (2000, p. 367), 

“quasi-experimental research is a type of research that tests hypotheses to establish 

causal relationships.” This means that quasi-experimental research is research that 

aims to investigate the causes and effects of the research. 

In this study, the researcher took two classes/groups: the experimental group, 

which was given the learning treatment using YouTube, and the control group, 

which used conventional media. There were two variables used in this research: 

YouTube as (X) and listening comprehension as (Y). According to Creswell (2012), 

the design of this research can be illustrated as follows: 
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Table III.1 

Research Design 
Group Pre-Test Treatment Post-Test 

Select Control Group Pretest No  Treatment Posttest 

Select Experimental 

Group 
Pretest 

Experimental 

Treatment 
Posttest 

 

B. Time and Location of the Research 

This research conducted in February to March in academic year 2022/2023 

at SMA N 1 Lareh Sago Halaban. It is located at Pakan Rabaa Gadut 

Kenagarian, Batu Payuang, Kec. Lareh Sago Halaban, Kab. Lima Puluh Kota, 

West Sumatera 26262. 

C. Subject and Object of the Research 

The subject of this research is the students’ of SMA N 1 Lareh Sago 

Halaban, the object of the research is the effect of using YouTube on students’ 

listening comprehension. 

D. Population and Sample of the Research 

1. Population 

The population of the research was the eleventh-grade students of 

SMA N 1 Lareh Sago Halaban. There are nine classes that consist of: XI 

IPA 1, XI IPA 2, XI IPA 3, XI IPA 4, XI IPA 5, XI IPS 1, XI IPS 2, XI 

IPS 3, and XI IPS 4. 
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Table III.2 

Population of the Research 
No Classes Total of Students 

1 XI IPA 1 35 

2 XI IPA 2 34 

3 XI IPA 3 33 

4 XI IPA 4 33 

5 XI IPA 5 33 

6 XI IPS 1 31 

7 XI IPS 2 31 

8 XI IPS 3 31 

9 XI IPS 4 28 

                         Total of Population 289 

 

2. Sample  

A sample is part of the population. A sample is a subset of the target 

population studied by the researcher to generalize about the target 

population. Purposive sampling was used to select participants for this 

study. Then, Mills and Gay (2016) defined purposive sampling as the 

process of picking a sample based on the researcher’s understanding of the 

group using certain guided criteria. This type is also known as judgment 

sampling. The sample is then chosen based on the teacher’s 

recommendation because the classes have the same level in terms of 

ability, which means there is no superior class. The research sample can be 

seen as follows: 

Table III.3 

 Sample of the Research 
No Classes Total of Students 

1 XI IPA 3 33 

2 XI IPA 5 33 

                 Total of Sample 66 
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E. Technique of Collecting Data 

1. Test 

A test is one of the most effective instruments for determining whether 

students have mastered learning topics. According to Arifin (2011, p. 118), 

“a test is a technique or method used in order to carry out measurement 

activities, in which there is a wide range of questions and statements, or a 

series of tasks.” Furthermore, Arikunto (2010) defines a test as “a set of 

questions or other practices or devices used to measure an individual’s or 

a group’s skills, intelligence, ability, and/or talent.” The listening 

comprehension test consisted of 20 questions in the form of multiple 

choice with the topic of the narrative story Jack and The Beanstalk. The 

results of two tests, the pre-test and the post-test, were compared to 

determine the significance of the treatment. The implementer of the 

treatment is the researcher herself as the teacher in the classroom. 

a. Pre-test 

The data for the study were collected by first giving the same pre-test 

to both groups (the experimental group and the control group) by the 

researcher before conducting the treatment. The pre-test is to examine 

students’ listening comprehension before implementing the YouTube 

video in the classroom. The two groups were given a pre-test of 20 

questions in the form of multiple choice, in which the students were 

asked to watch and listen to a YouTube video about Jack and the 

Beanstalk to answer the 20 short questions on the video’s contents.  
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b. Treatment 

For the experimental group, the students were given some treatments 

by using YouTube videos related to the topic (narrative text). 

However, the control group, they were not given any treatments. They 

were taught using conventional media. There were four meetings 

using this treatment. There are four videos of narrative stories used in 

this treatment, namely Cinderella, Little Red Riding Hood, The Frog 

and the Mouse, and The Lion and the Mouse. Each meeting used only 

one YouTube video. All the genres of YouTube videos are narrative. 

Each student was given a piece of paper with a multiple-choice 

question related to the story, then the teacher played the YouTube 

video related to the story. The teacher asked the students to watch the 

video. The video was played 3 (three) times. After watching, the 

students answer the questions related to the story given. 

c. Post-test  

The post-test was given to the experimental and control groups. The 

types of post-test questions given are the same as the pre-test 

questions. This test aims to measure students’ listening 

comprehension after being given treatment. 

For further information about the instruction of the test, the researcher 

showed the blueprint of the test (research instrument) as follows: 
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        Table III.4 

        The Blueprint of Listening Comprehension Test 

 

After administering the test, the researcher took a total score of the 

listening comprehension test. According to Arikunto (2009, p. 245), the 

classification of students’ score can be seen on the table below: 

Table III.5 

The Classification of Students’ Score 
Categories Score 

Very good 80-100 

Good 66-79 

Enough 56-65 

Less 40-55 

Fair 0-39 

 

2. Validity 

Validity is a measure of how well a measuring instrument performs its 

function and refers to whether the measuring instrument measures the 

behavior or quality that it is intended to measure (Anastasi & Urbina, 

1997). The meaningful and appropriate interpretation of the data obtained 

from the measuring instrument as a result of the analyses determines 

validity. Whiston (2012) defined validity as obtaining data that is 

appropriate for the measuring instruments’ intended use. Validity tests, 

which determine whether the expressions in the scale make appropriate 

measurements for the purpose of the research, come to the fore in this case. 

Variable Indicators Number Items 

Listening 

Comprehension 

Listening for the Main Idea/ Listening 

for gist/ global listening 
1, 20 

Listening for Specific Information/ 

Listening for Detail/ Focused Listening 

2, 3, 4, 5, 7, 8, 9, 

10, 11, 12, 13, 14, 

15, 16, 18, 19 

Listening for Understanding Inferences 6, 17 
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The researcher concluded that this research belonged to the content 

validity.  

To find out the validity of instrument, researcher calculated it by using 

SPSS 21 version. The standard value of validity is ritem > rtable. Based on 

the try out result, it was determined that 20 of the items were valid. The 

result of try out is as follows: 

                                    Table III. 6 

                                         The Item Validity of Try Out 

Item Number r-item r-table Result 

1 0.355 0.43 Valid 

2 0.355 0.42 Valid 

3 0.355 0.09 Invalid 

4 0.355 0.44 Valid 

5 0.355 0.38 Valid 

6 0.355 0.68 Valid 

7 0.355 0.44 Valid 

8 0.355 0.39 Valid 

9 0.355 0.13 Invalid 

10 0.355 0.58 Valid 

11 0.355 0.53 Valid 

12 0.355 0.36 Valid 

13 0.355 0.41 Valid 

14 0.355 0.62 Valid 

15 0.355 0.56 Valid 

16 0.355 0.49 Valid 

17 0.355 0.39 Valid 

18 0.355 0.41 Valid 

19 0.355 0.36 Valid 

20 0.355 0.52 Valid 

21 0.355 0.23 Invalid 

22 0.355 0.01 Invalid 

23 0.355 0.41 Valid 

24 0.355 0.52 Valid 

25 0.355 0.08 Invalid 
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Based on the table above, it was clear that there were 5 invalid items 

of 25 items. Thus, the researcher only took 20 valid items to be tested as 

instrument. 

3. Reliability  

The stability and consistency of the measuring instrument used are 

referred to as reliability. In other words, reliability is the ability of 

instruments to produce comparable results when used at different times. 

Of course, the same results will not be obtained every time due to 

differences in the time the measuring instrument is used, as well as changes 

in the population and sample. A strong positive correlation between the 

results of the measuring instrument, on the other hand, is an indication of 

reliability. The reliability of the measuring instrument is an important 

consideration for the study’s healthy results. As a result, researchers must 

ensure that the measuring instrument used is reliable (Surucu & Maslakci, 

2020). The criteria of reliability using Cronbach’s Alpha coefficient 

mentioned by Cohen et. al., (2011) are: 

Table III. 7 

Category of Reliability 
No Reliability Category 

1 >0.90 Very high reliable 

2 0.80-0.90 High reliable 

3 0.70-0.79 Reliable 

4 0.60-0.69 Minimally reliable 

5 <0.60 Unacceptably 

reliable 

 

In this research, the researcher used software SPSS 21 version to 

calculate the reliability of test. The result of test reliability is as follows: 
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Table III.8 

Reliability Statistics 

Cronbach’s Alpha N of Items 

0.819 20 

 

The reliability of the test was 0.819. It is categorized into high reliable 

level. 

F. Technique of Data Analysis 

The technique of data on this research, the researcher gave the test twice 

that is pre-test (before treatment) and post-test (after treatment). The data 

compared from the mean of the score from pre-test and post-test. After got the 

data from the score they were analyzed and processed by using statistic 

calculation of T-test formula by using SPSS 21.0 version. The researcher used 

independent sample t-test to determine whether the mean difference between 

the experimental group and the control group. 

In the calculation of an independent sample t-test, the effect size statistic 

indicates the magnitude of the differences between two groups. According to 

Pallant (2010), effect size is a set of statistics that indicate the amount of 

differences in mean in the dependent variables that are predictable from 

knowledge of the level of independent variable. In this case, the effect size 

statistic for the independent sample t-test is calculated using the following 

formula: 

Eta Squared = 
𝑡2

𝑡2+(𝑁1+𝑁2−2)
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Where: 

t = t-statistic obtained from the t-test 

N1 = sample size of experimental group 

N2 = sample size of control group 

The formula is use to know the significant difference of students listening 

comprehension before and after being taught by using YouTube. In order to 

interpret the eta squares values, the guidelines proposed by Cohen (1988, p. 22) 

can be read as follows: 

Table III.9 

The Interpretation of Eta Squared for Effect Size 
Value Effect 

0.01 Small Effect 

0.06 Moderate Effect 

0.14 Large Effect 

                 (Pallant, 2011) 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

This research was done to find out the difference of using YouTube on 

students’ listening comprehension at SMA N 1 Lareh Sago Halaban. Based on 

the data presentation and data analysis in the previous chapter, the researcher 

provided the conclusion as follows: 

1. The students’ comprehension taught without using YouTube at Senior 

High School 1 Lareh Sago Halaban was categorized into “good” level at 

mean score 76.21. 

2. The students’ listening comprehension taught by using YouTube at SMA 

N 1 Lareh Sago Halaban was categorized into “very good” level at mean 

score 83.18. 

3. There was a significant difference of using YouTube on students’ listening 

comprehension at SMA N 1 Lareh Sago Halaban. 

Based on the result of the research, it is clear that teaching listening by 

using YouTube at eleventh grade of SMA N 1 Lareh Sago Halaban was better 

than students were taught without using YouTube as media at the eleventh 

grade SMA N 1 Lareh Sago Halaban. 

B. Suggestion 

1. Suggestion for teacher 

The teacher should be more innovative in finding effective media for 

teaching English, especially listening. It is recommended to YouTube be 

applied in classes to enhance learners’ listening comprehension. 
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2. Suggestions for students 

Hopefully, the students can experience another way to learn listening 

and students also can be smart in choosing materials that improve their 

listening comprehension. 

3. Suggestions for the researcher 

It is hoped that the future researcher will conduct a similar study in 

different schools and levels by using YouTube.    
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SILABUS 

 

Satuan Pendidikan : SMA N 1 KEC. LAREH SAGO HALABAN 

Mata Pelajaran : Bahasa Inggris (Peminatan) 

Kelas /Semester : XI/ Ganjil 

Tahun Ajaran   : 2018/2019 

 

Kompetensi Inti: 

KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya 

KI 2: Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong royong, kerjasama, damai), santun, responsif dan proaktif, sikap sebagai bagian dari solusi atas berbagai permasalahan 

dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia. 

KI 3: Memahami, menerapkan,  menganalisis dan  mengevaluasi pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingintahunya tentang ilmu pengetahuan, 

teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan 

prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah 

KI 4: Mengolah, menalar, menyaji, dan mencipta dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri serta bertindak secara 

efektif dan kreatif, dan mampu menggunakan metode sesuai kaidah keilmuan 

 

     

Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran Alokasi Waktu Sumber belajar Penilaian 

3.1. Menerapkan fungsi 

sosial, struktur teks, 

dan unsur kebahasaan 

teks interaksi 

interpersonal lisan 

dan tulis yang 

melibatkan tindakan 

menyarankan untuk 

melakukan atau tidak 

melakukan sesuatu 

dengan penjelasan, 

serta meresponsnya, 

sesuai dengan 

konteks 

penggunaannya 

4.1. Menyusun teks 

interaksi interpersonal 

 Fungsi sosial  

Menjaga hubungan 

Interpersonal dengan 

guru, teman, dan orang 

lain  

 Struktur  teks 

- Memulai 

- Menanggapi 

(diharapkan/tidak 

diharapkan) 

 Unsur kebahasaa 

- Ungkapan yang sesuai 

untuk menyarankan.( I 

believe ..., I think ..., I 

suppose ..., In my 

3.1.1 Mengidentifikasi 

struktur teks dan 

unsur kebahasaan 

pada teks lisan dan 

tulis untuk 

mengungkapkan 

menyarankan 

melakukan sesuatu 

atau tidak melakukan 

sesuatu serta 

responnya, sesuai 

dengan konteks 

penggunaannya  

3.1.2 Menyimpulkan 

fungsi sosial 

ungkapan-ungkapan 

menyarankan 

 Menyimak dan 

menirukan beberapa 

contoh 

percakapanmenyarankan 

untuk melakukan atau 

tidak melakukan sesuatu 

yang diperagakan guru, 

dengan ucapan dan 

tekanan kata yang benar. 

 Mengidentifikasi fungsi 

sosial, struktur teks, dan 

unsur kebahasaan dari 

beberapa ungkapan yang 

sedang dipelajari. 

 Bertanya dan 

mempertanyakan tentang 

fungsi sosial, struktur 

8 JP 

 Buku mata 

pelajaran bahasa 

inggris 

 Sumber internet 

 Modul Bahasa 

Inggris 

 Kamus Besar 

Bahasa Inggris 

 Lisan 

 Tertulis 

 Penugasan 

 Portofolio 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran Alokasi Waktu Sumber belajar Penilaian 

lisan dan tulis yang 

melibatkan tindakan 

menyarankan untuk 

melakukan atau tidak 

melakukan sesuatu 

dengan penjelasan, 

dan meresponsnya 

dengan 

memperhatikan 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan yang 

benar dan sesuai 

konteks 

opinion ...) 

- Penggunaan  nominal 

singular dan plural 

secara tepat, dengan 

atau tanpa a, the, this, 

those, my, their, dsb 

secara tepat dalam 

frasa nominal  

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik  

Berbagai kegiatan yang 

terkait dengan peserta 

didik sebagai remaja dan 

pelajar SMA, yang dapat 

menumbuhkan perilaku 

yang termuat dalam KI. 

melakukan sesuatu 

atau tidak melakukan 

sesuatu  

3.1.3 Menganalisis fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan pada 

ungkapan 

menyarankan 

melakukan sesuatu 

atau tidak melakukan 

sesuatu dan 

responsnya, sesuai 

dengan konteks 

penggunaannya 

4.1.1 melakukan sesuatu 

atau tidak melakukan 

sesuatu (fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan). 

4.1.2 Mencontohkan 

penggunaan 

ungkapan 

menyarankan 

melakukan sesuatu 

atau tidak melakukan 

sesuatu  

4.1.3 Membuat percakapan 

singkat tertulis  

dengan 

menggunakan 

ungkapan 

menyarankan 

melakukan sesuatu 

teks, dan unsur 

kebahasaan yang 

digunakan dalam 

interaksi tersebut. 

 Menentukan ungkapan 

yang tepat secara 

lisan/tulis dari berbagai 

situasi lain yang serupa. 

 Secara lisan dan tulis, 

melakukan tindakan 

komunikatif yang sedang 

dipelajari dalam bahasa 

Inggris secara 

kontekstual. 

 Melakukan refleksi 

tentang proses dan hasil 

belajar. 
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atau tidak melakukan 

sesuatu  

4.1.4 Menyusun teks lisan 

dan tulis untuk 

mengucapkan dan 

merespons ungkapan  

menyarankan 

melakukan sesuatu 

atau tidak melakukan 

sesuatu, dengan 

memperhatikan 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan, yang 

benar dan sesuai 

konteks. 

3.2. Menerapkan fungsi 

sosial, struktur teks, 

dan unsur kebahasaan 

teks interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait 

tindakan/kegiatan/ 

kejadian yang 

sudah/telah 

dilakukan/terjadi 

dikaitkan dengan satu 

titik waktu di waktu 

lampau, saat ini, dan 

waktu yang akan 

datang, sesuai dengan 

 Fungsi sosial  

Menjelaskan, meyakinkan, 

mengarahkan, 

menjanjikan, dsb. 

  Struktur teks 

- Memulai  

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

- Pernyataan dan 

pertanyaan terkait 

tindakan/kegiatan/keja

dian yang sudah/telah 

dilakukan/terjadi 

dikaitkan dengan satu 

titik waktu di waktu 

lampau, saat ini, dan 

waktu yang akan 

3.2.1 Mengidentifikasi 

struktur teks dan unsur 

kebahasaan pada teks 

lisan dan tulis untuk 

mengungkapkan 

tindakan/kegiatan/kejadi

an yang sudah/telah 

dilakukan/terjadi, sesuai 

dengan konteks 

penggunaannya  

3.2.2 Memahami unsur 

kebahasaan ungkapan-

ungkapan 

tindakan/kegiatan/kejadi

an yang sudah/telah 

dilakukan/terjadi 

3.2.3 Menganalisis fungsi 

social, struktur teks, dan 

unsur kebahasaan pada 

 Menyimak dan menirukan 

interaksi yang melibatkan 

tindakan memberi dan 

meminta informasi terkait 

tindakan/kegiatan/kejadian 

yang sudah/telah dilaku-

kan/terjadi dikaitkan 

dengan satu titik waktu di 

waktu lampau, saat ini, dan 

waktu yang akandatang 

sesuai dengan konteks 

penggunaannya. 

 Membaca dengan cermat 

untuk mengidentifikasi 

fungsi sosial, struktur teks 

dan unsur kebahasaan 

percakapan tersebut. 

 Bertanya dan 

mempertanyakan tentang 

16 JP  Buku mata 

pelajaran bahasa 

inggris 

 Sumber internet 

 Modul Bahasa 

Inggris 

 Kamus Besar 

Bahasa Inggr 

 Lisan 

 Tertulis 

 Penugasan 

 Portofolio 
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konteks 

penggunaannya. 

(Perhatikan unsur 

kebahasaan past 

perfect, present 

perfect, future 

perfect) 

4.2. Menyusun teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait 

tindakan/kegiatan/ 

kejadian yang 

sudah/telah 

dilakukan/terjadi 

dikaitkan dengan satu 

titik waktu di waktu 

lampau, saat ini, dan 

waktu yang akan 

datang, dengan 

memperhatikan 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan yang 

benar dan sesuai 

konteks 

datang  

- Penggunaan nominal 

singular dan plural 

secara tepat, dengan 

atau tanpa a, the, this, 

those, my, their, dsb 

secara tepat dalam 

frasa nominal  

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan. 

 Topik 

Perbuatan, kegiatan, dan 

tindakan di sekolah, 

rumah, dan sekitarnya 

dan yang relevan dengan 

kehidupan peserta didik 

sebagai remaja dan 

pelajar SMA, yang dapat 

menumbuhkan perilaku 

yang termuat dalam KI. 

ungkapan 

tindakan/kegiatan/kejadi

an yang sudah/telah 

dilakukan/terjadi dan 

responsnya, sesuai 

dengan konteks 

penggunaannya: 

4.2.1 Mempraktikkan 

ungkapan menyarankan 

melakukan sesuatu atau 

tindakan memberi dan 

meminta (fungsi social, 

struktur teks, dan unsur 

kebahasaan). 

4.2.2 Mencontohkan 

penggunaan ungkapan 

tindakan/kegiatan/kejadi

an yang sudah/telah 

dilakukan/terjadi 

4.2.3 Membuat percakapan 

singkat tertulis  dengan 

menggunakan ungkapan 

tindakan/kegiatan/kejadi

an yang sudah/telah 

dilakukan/terjadi 

4.2.4 Menyusun teks lisan dan 

tulis untuk 

mengucapkan dan 

merespons ungkapan  

tindakan/kegiatan/kejadi

an yang sudah/telah 

dilakukan/terjadi, 

dengan memperhatikan 

fungsi teks, struktur 

teks, dan unsur 

fungsi sosial, struktur teks, 

dan unsur kebahasaan yang 

digunakan dalam interaksi 

tersebut. 

 Membandingkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan antara 

beberapa tindakan memberi 

dan meminta informasi 

terkait tindakan/kegiatan/ 

kejadian yang sudah/telah 

dilakukan/terjadi dikaitkan 

dengan satu titik waktu di 

waktu lampau, saat ini, dan 

waktu yang akan datang, 

dalam konteks yang 

berbeda  

 Secara lisan dan tertulis, 

melakukan tindakan 

komunikatif yang telah 

dipelajari untuk 

tindakan/kegiatan/ kejadian 

yang sudah/telah 

dilakukan/terjadi dikaitkan 

dengan satu titik waktu di 

waktu lampau, saat ini, dan 

waktu yang akan datang 

sesuai dengan konteks. 

 Melakukan refleksi tentang 

proses dan hasil belajarnya. 
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kebahasaan, yang benar 

dan sesuai konteks. 

3.3. Menerapkan fungsi 

sosial, struktur teks, 

dan unsur kebahasaan 

teks interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait rencana yang 

akan datang dengan 

kondisi tertentu, 

sesuai dengan 

konteks 

penggunaannya. 

(Perhatikan unsur 

kebahasaan if dalam 

present tense) 

4.3. Menyusun teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait rencana yang 

akan datang dengan 

kondisi tertentu, 

dengan 

memperhatikan 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan yang 

 Fungsi sosial  

Mengingatkan, 

menasehati, berita-cita, 

menyatakan kebenaran 

umum, dsb. 

 Struktur teks 

- Memulai  

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

- Pernyataan dan 

pertanyaan terkait 

menyatakan 

pengandaian: if …, 

unless … 

- Adverbial dengan –ly, 

adverbila untuk 

menyatakan waktu, 

tempat, dsb. 

- Kosa kata: benda-

benda yang terkait 

dengan pembelajaran 

di SMA dan kehidupan 

peserta didik sebagai 

remaja 

- Penggunaan nominal 

singular dan plural 

secara tepat, dengan 

atau tanpa a, the, this, 

those, my, their, dsb 

secara tepat dalam 

frasa nominal  

3.3.1 Mengidentifikasi 

struktur teks dan 

unsur kebahasaan 

teks interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait rencana yang 

akan datang dengan 

kondisi tertentu, 

sesuai dengan 

konteks 

penggunaannya 

3.3.2 Memahami unsur 

kebahasaanteks 

interaski 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait dengan 

rencana yang akan 

datang 

3.3.3 Menganalisis fungsi 

social, struktur teks, 

dan unsur 

kebahasaan yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

 Menyimak dan menirukan 

interaksi yang melibatkan 

rencana yang akan datang 

dengan kondisi tertentu 

sesuai dengan konteks 

penggunaannya. 

 Membaca dengan cermat 

untuk mengidentifikasi 

fungsi sosial, struktur teks 

dan unsur kebahasaan 

percakapan tersebut. 

 Bertanya dan 

mempertanyakan tentang 

fungsi sosial, struktur teks, 

dan unsur kebahasaan yang 

digunakan dalam interaksi 

tersebut. 

 Membandingkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan antara 

beberapa rencana yang 

akan datang dengan 

kondisi tertentu, dalam 

konteks yang berbeda  

 Secara lisan dan tertulis, 

menyampaikanrencana 

yang akan datang dengan 

kondisi tertentu sesuai 

dengan konteks. 

 Melakukan refleksi tentang 

proses dan hasil belajarnya. 

 

16 JP 

 Buku mata 

pelajaran bahasa 

inggris 

 Sumber internet 

 Modul Bahasa 

Inggris 

 Kamus Besar 

Bahasa Inggr 

 Lisan 

 Tertulis 

 Penugasan 

 Portofolio 
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benar dan sesuai 

konteks 
- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan. 

 Topik 

Benda, binatang, tumbuh-

tumbuhan, kejadian, 

peristiwa yang penting dan 

relevan dengan peserta 

didik SMA,yang dapat 

menumbuhkan perilaku 

yang termuat dalam KI. 

terkait dengan 

rencana yang akan 

datang, sesuai 

dengan konteks 

penggunaannya: 

4.3.1 Mempraktikkan 

ungkapan yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait dengan 

rencana yang akan 

datang (fungsi 

social, struktur teks, 

dan unsur 

kebahasaan). 

4.3.2 Mencontohkan 

penggunaan 

ungkapan yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait dengan 

rencana yang akan 

datang 

4.3.3 Membuat 

percakapan singkat 

tertulis  dengan 

menggunakan 

ungkapan yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait dengan 

rencana yang akan 
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datang 

3.4. Menginterpretasi 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan  teks 

khusus dalam bentuk 

poem, lisan dan tulis, 

dengan memberi dan 

meminta informasi 

terkait kehidupan 

remaja, sesuai dengan 

konteks 

penggunaannya 

4.4. Menangkap makna 

secara kontekstual 

terkait fungsi sosial, 

struktur teks, dan 

unsur kebahasaan  

teks khusus dalam 

bentuk poem terkait 

kehidupan remaja 

 Fungsi sosial 

Untuk menjalin 

pergaulan dengan 

lingkungannya   

 Unsur kebahasaan 

- Tata bahasa: Simple 

Present Tense, Kalimat 

imperatif positif dan 

negatif, kalimat tanya, 

tata bahasa gaya puisi. 

- Penggunaan nominal 

singular dan plural 

secara tepat, dengan 

atau tanpa a, the, this, 

those, my, their, dsb 

secara tepat dalam 

frasa nominal  

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, tulisan tangan. 

 Topik 

Berbagai hal terkait 

dengan kehidupan 

peserta didik sebagai 

remaja dan peserta didik 

SMA, yang dapat 

menumbuhkan perilaku 

yang termuat dalam KI. 

3.4.1 Mengidentifikasi 

fungsi social, 

struktur teks dan 

unsur kebahasaan 

teks interaksi 

transaksional lisan 

dan tulis 

menggunakan 

bentuk 

poemmengenai 

memberi dan 

meminta informasi 

terkait kehidupan 

remaja, sesuai 

dengan konteks 

penggunaannya 

3.4.2 Memahami unsur 

kebahasaanteks 

interaski 

transaksional lisan 

dan tulis dalam 

bentuk poem  

mengenai memberi 

dan meminta 

informasi terkait 

kehidupan remaja 

3.4.3 Menganalisis fungsi 

social, struktur teks, 

dan unsur 

kebahasaan terkait 

memberi dan 

meminta informasi 

terkait kehidupan 

remaja, sesuai 

 Menyimak dan menirukan 

beberapa model teks 

khusus dalam bentuk 

poem. 

 Membaca dengan cermat 

teks khusus dalam bentuk 

poem dengan intonasi, 

ucapan, dan ejaan yang 

benar 

 Bertanya dan 

mempertanyakan tentang 

hal-hal lain yang belum 

dipahami terkait fungsi 

sosial, struktur teks dan 

unsur kebahasaan dari teks 

khusus yang sedang 

dipelajari. 

 Membaca dan 

mendiskusikan contoh 

tabel analisis isi teks 

khusus dalam bentuk poem 

yang sedang dipelajari.  

 Mempelajari cara 

mempresentasikan hasil 

analisis tersebut. 

 Mempresentasikan hasil 

analisis secara lisan dalam 

kelompok masing-masing. 

 Membaca dan menganalisis 

fungsi sosial, struktur teks, 

dan unsur kebahasaan 

beberapa teks khusus 

dalam bentuk poem dari 

sumber lain. 

16 JP 

 Buku mata 

pelajaran bahasa 

inggris 

 Sumber internet 

 Modul Bahasa 

Inggris 

 Kamus Besar 

Bahasa Inggr 

 Lisan 

 Tertulis 

 Penugasan 

 Portofolio 
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dengan konteks 

penggunaannya: 

4.4.1 Mempraktikkan 

ungkapan yang 

melibatkan memberi 

dan meminta 

informasi terkait 

kehidupan remaja 

(fungsi social, 

struktur teks, dan 

unsur kebahasaan). 

4.4.2 Mencontohkan 

penggunaan bentuk 

poemmengenai 

memberi dan 

meminta informasi 

terkait kehidupan 

remaja 

4.4.3 Membuat 

percakapan singkat 

tertulis  dengan 

menggunakan unsur 

poemmengenai 

memberi dan 

meminta informasi 

terkait kehidupan 

remaja 

 

 Mempresentasikan hasil 

analisis secara lisan di 

depan kelompok lain. 

 Melakukan refleksi tentang 

proses dan hasil belajarnya. 

3.5. Membedakan fungsi 

sosial, struktur teks, 

dan unsur kebahasaan  

beberapa teks naratif 

lisan dan tulis dengan 

memberi dan 

meminta informasi 

   Fungsi sosial  

Memperoleh hiburan, 

menghibur dan 

mengajarkan nilai-nilai 

luhur, meneladani nilai-

nilai moral, dsb. 

  Struktur text 

3.5.1 Mengidentifikasi 

fungsi social, 

struktur teks dan 

unsur kebahasaan 

teks naratif cerita 

pendek, sesuai 

dengan konteks 

 Menyimak guru 

membacakan beberapa teks 

naratif  berbentuk cerita 

pendek. 

 Menirukan guru membaca 

teks tersebut secara 

bermakna, dengan intonasi, 

16 JP 

 Buku mata 

pelajaran bahasa 

inggris 

 Sumber internet 

 Modul Bahasa 

Inggris 

 Kamus Besar 

 Lisan 

 Tertulis 

 Penugasan 

 Portofolio 
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terkait cerita pendek, 

sesuai dengan 

konteks 

penggunaannya 

4.5. Menangkap makna 

secara kontekstual 

terkait dengan fungsi 

sosial, struktur teks, 

dan unsur kebahasaan 

teks naratif,lisan dan 

tulis, terkait cerita 

pendek 

(gagasan utama dan 

informasi rinci) 

- Pendahuluan 

(orientasi) dengan 

memperkenalkan 

tokoh, tempat, waktu, 

terjadinya cerita. 

- Penilaian (evaluasi) 

tentang situasi dan 

kondisi terjadinya 

cerita. 

- Krisis yang terjadi 

terhadap tokoh utama 

(komplikasi) 

- Akhir cerita di mana 

krisis berakhir 

(resolusi) dengan 

bahagia atau sedih 

- Ulasan atau komentar 

umum (reorientasi), 

opsional. 

  Unsur kebahasaan 

- Tata bahasa: tense 

Simple, Continuous, 

Perfect, dalam bentuk 

Present dan Past, 

dengan atau tanpa kata 

kerja bantu modal, 

secara terintegrasi 

- Kosa kata: terkait  

karakter, watak, dan 

setting dalam cerita 

pendek 

- Penggunaan nominal 

singular dan plural 

penggunaannya 

3.5.2 Memahami unsur 

kebahasaanteks 

interaski 

transaksional lisan 

dan tulis dalam teks 

naratif cerita pendek  

3.5.3 Menganalisis fungsi 

social, struktur teks, 

dan unsur 

kebahasaan terkait 

teks naratif cerita 

pendek, sesuai 

dengan konteks 

penggunaannya: 

4.5.1 Membuat teks naratif 

berupa cerita pendek 

dnegan 

memerhatikan fungsi 

social, struktur teks, 

dan unsur kebahasan 

4.5.2 Mencontohkan 

beberapa jenis teks 

naratif berupa cerita 

pendek 

ucapan, dan tekanan kata 

yang benar. 

 Bertanya dan 

mempertanyakan tentang 

fungsi sosial, struktur teks 

dan unsur kebahasaan yang 

digunakan dalam teks 

tersebut. 

 Membaca dan 

mendiskusikan contoh 

tabel analisis isi teks yang 

sedang dipelajari.  

 Membahas cara 

mempresentasikan hasil 

analisis tersebut. 

 Mempresentasikan hasil 

analisis secara lisan dalam 

kelompok masing-masing. 

 Membaca dan menganalisis 

fungsi sosial, struktur teks, 

dan unsur kebahasaan 

beberapa teks naratif  

berbentuk cerita pendek 

dari sumber lain. 

 Mempresentasikan hasil 

analisis secara lisan di 

depan kelompok lain. 

 Menceritakan kembali teks 

naratif berbentuk cerita 

pendek yang telah 

dipelajari dengan 

menggunakan bahasa 

sederhana. 

 Melakukan refleksi tentang 

proses dan hasil belajarnya. 

Bahasa Inggris 
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secara tepat, dengan 

atau tanpa a, the, this, 

those, my, their, dsb 

secara tepat dalam 

frasa nominal  

- Semua jenis adverbia. 

- Ucapan, tekanan kata, 

intonasi, ejaan dan 

tanda baca, dan tulisan 

tangan 

  Topik 

Cerita-cerita pendek yang 

memberikan keteladanan 

dan yang dapat 

menumbuhkan perilaku 

yang termuat dalam KI. 
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RENCANA PELAKSANAAN PEMBELAJARAN 

 

Sekolah  : SMA N 1 Lareh Sago Halaban 

Mata Pelajaran : Bahasa Inggris Peminatan 

Kelas   : XI IPA 5 

Materi Pokok  : Narrative Text (Short Story) 

Alokasi Waktu : 2 x 45 Menit 

Pertemuan  : 1 

 

A. Kompetensi Inti (KI) 

KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya 

KI 2: Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong 

royong, kerjasama, damai), santun, responsif dan proaktif, sikap 

sebagai bagian dari solusi atas berbagai permasalahan dalam 

berinteraksi secara efektif dengan lingkungan sosial dan alam serta 

dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan 

dunia. 

KI 3: Memahami, menerapkan,  menganalisis dan  mengevaluasi 

pengetahuan faktual, konseptual, prosedural, dan metakognitif 

berdasarkan rasa ingintahunya tentang ilmu pengetahuan, teknologi, 

seni, budaya, dan humaniora dengan wawasan kemanusiaan, 

kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena 

dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 

kajian yang spesifik sesuai dengan bakat dan minatnya untuk 

memecahkan masalah 

KI 4: Mengolah, menalar, menyaji, dan mencipta dalam ranah konkret dan 

ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di 

sekolah secara mandiri serta bertindak secara efektif dan kreatif, dan 

mampu menggunakan metode sesuai kaidah keilmuan 

  

B. Kompetensi Dasar 

3. 5: Membedakan fungsi social, stuktur teks, dan unsur kebahasaan 

beberapa teks, dan unsur kebahasaan beberapa teks naratif lisan dan 

tulis dengan memberi dan meminta informasi terkait cerita 

pendek,sesuai konteks penggunaannya. 

4. 5: Menangkap makna secara kontekstual terkait dengan fungsi sosial, 

struktur teks, dan unsur kebahasaan teks naratif, lisan dan tulis, terkait 

cerita  pendek. 

 

 



C. Tujuan Pembelajaran 

Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 

1. Mengidentifikasi main idea/gist/global listening dari sebuah cerita 

pendek 

2. Mengidentifikasi specific information/detail/focused listening dari 

sebuah cerita pendek 

3. Mengidentifikasi Inference dari sebuah cerita pendek 

 

D. Metode Pembelajaran 

 Pendekatan  : Saintifik 

 Metode  : Ceramah, Tanya jawab, dan penugasan 

 

E. Media, Alat, dan Sumber Pembelajaran 

 Media/Alat   : Laptop, Infocus, Speaker 

 Sumber Pembelajaran : Internet 

 

F. Langkah-Langkah Pembelajaran 

Pertemuan ke-1 (2 x 45 menit) Alokasi Waktu  

1. Pendahuluan/Kegiatan Awal 

a. Guru melakukan pembukaan dengan mengucap 

salam pembuka serta menyapa siswa. 

b. Siswa berdoa dan mengucap salam untuk 

mengawali pembelajaran. 

c. Guru meminta siswa untuk memulai literasi 

dengan membaca Al-Quran sesuai giliran yang 

telah ditentukan. 

d. Guru mengecek kehadiran siswa. 

e. Guru menyiapkan fisik dan psikis peserta didik 

dalam mengawali kegiatan pembelajaran. 

f. Guru menyebutkan tujuan pembelajaran. 

 

 

 

 

 

15 Menit 

2. Kegiatan Inti 

a. Guru memberikan beberapa vocabulary yang 

berhubungan dengan materi akan dipelajari. 

b. Guru menstimulasi peserta didik dengan 

menampilkan short story (Cinderella) dari 

YouTube melalui infocus  untuk memulai materi 

pembelajaran.   

c. Guru meminta peserta didik untuk menonton 

tayangan short story tersebut.  

d. Guru mengamati siswa saat menonton short story 

yang ditampilkan  

e. Guru menanyakan apa yang bisa siswa dapat dari 

Video tersebut. 

f. Guru dan siswa berdiskusi mengenai video dan 

melakukan tanya jawab  

 

 

 

 

 

 

 

 

60 Menit 



g. Guru meminta siswa focus pada tujuan 

pembelajaran (indicator pencapaian) 

h. Guru memberi siswa pertanyaan dari lembar 

kerja yang sudah dipersiapkan  

i. Siswa menyelesaikan dan mengumpulkan tugas 

secara individual 

3. Kegiatan Penutup 

a. Guru bersama-sama dengan peserta didik 

membuat rangkuman/simpulan tentang materi 

yang telah dipelajari.  

b. Guru memberikan umpan balik terhadap proses 

dan hasil pembelajaran. 

c. Guru mengucapkan salam dan menutup 

pertemuan. 

 

 

 

 

15 Menit 

 

G. Learning Assessment 

a. Technique : Written Test 

b. Form  : Multiple Choice   
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Mengetahui        

Guru Bahasa Inggris    Peneliti   

 

 

Mikial Ulfa, S. Pd     Shifa Sartafifa 

       11910421284 

 

Kepala SMA N 1 Lareh Sago Halaban 

 

 

Drs. Masdal Fitri, M. Si 

NIP. 196605131991031003 

 

 

 



RENCANA PELAKSANAAN PEMBELAJARAN 

 

Sekolah  : SMA N 1 Lareh Sago Halaban 

Mata Pelajaran : Bahasa Inggris Peminatan 

Kelas   : XI IPA 5 

Materi Pokok  : Narrative Text (Short Story) 

Alokasi Waktu : 2 x 45 Menit 

Pertemuan  : 2 

 

A. Kompetensi Inti (KI) 

KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya 

KI 2: Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong 

royong, kerjasama, damai), santun, responsif dan proaktif, sikap 

sebagai bagian dari solusi atas berbagai permasalahan dalam 

berinteraksi secara efektif dengan lingkungan sosial dan alam serta 

dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan 

dunia. 

KI 3: Memahami, menerapkan,  menganalisis dan  mengevaluasi 

pengetahuan faktual, konseptual, prosedural, dan metakognitif 

berdasarkan rasa ingintahunya tentang ilmu pengetahuan, teknologi, 

seni, budaya, dan humaniora dengan wawasan kemanusiaan, 

kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena 

dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 

kajian yang spesifik sesuai dengan bakat dan minatnya untuk 

memecahkan masalah 

KI 4: Mengolah, menalar, menyaji, dan mencipta dalam ranah konkret dan 

ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di 

sekolah secara mandiri serta bertindak secara efektif dan kreatif, dan 

mampu menggunakan metode sesuai kaidah keilmuan 

  

B. Kompetensi Dasar 

3. 5: Membedakan fungsi social, stuktur teks, dan unsur kebahasaan 

beberapa teks, dan unsur kebahasaan beberapa teks naratif lisan dan 

tulis dengan memberi dan meminta informasi terkait cerita 

pendek,sesuai konteks penggunaannya. 

4. 5: Menangkap makna secara kontekstual terkait dengan fungsi sosial, 

struktur teks, dan unsur kebahasaan teks naratif, lisan dan tulis, terkait 

cerita  pendek. 

 

 



C. Tujuan Pembelajaran 

Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 

1. Mengidentifikasi main idea/gist/global listening dari sebuah cerita 

pendek 

2. Mengidentifikasi specific information/detail/focused listening dari 

sebuah cerita pendek 

3. Mengidentifikasi Inference dari sebuah cerita pendek 

 

D. Metode Pembelajaran 

 Pendekatan  : Saintifik 

 Metode  : Ceramah, Tanya jawab, dan penugasan 

 

E. Media, Alat, dan Sumber Pembelajaran 

 Media/Alat   : Laptop, Infocus, Speaker 

 Sumber Pembelajaran : Internet 

 

F. Langkah-Langkah Pembelajaran 

Pertemuan ke-1 (2 x 45 menit) Alokasi Waktu  

1. Pendahuluan/Kegiatan Awal 

a. Guru melakukan pembukaan dengan mengucap 

salam pembuka serta menyapa siswa. 

b. Siswa berdoa dan mengucap salam untuk 

mengawali pembelajaran. 

c. Guru meminta siswa untuk memulai literasi 

dengan membaca Al-Quran sesuai giliran yang 

telah ditentukan. 

d. Guru mengecek kehadiran siswa. 

e. Guru menyiapkan fisik dan psikis peserta didik 

dalam mengawali kegiatan pembelajaran. 

f. Guru menyebutkan tujuan pembelajaran. 

 

 

 

 

 

15 Menit 

2. Kegiatan Inti 

a. Guru memberikan beberapa vocabulary yang 

berhubungan dengan materi akan dipelajari. 

b. Guru menstimulasi peserta didik dengan 

menampilkan short story (Little Red Riding 

Hood) dari YouTube melalui infocus  untuk 

memulai materi pembelajaran.   

c. Guru meminta peserta didik untuk menonton 

tayangan short story tersebut.  

d. Guru mengamati siswa saat menonton short story 

yang ditampilkan  

e. Guru menanyakan apa yang bisa siswa dapat dari 

Video tersebut. 

f. Guru dan siswa berdiskusi mengenai video dan 

melakukan tanya jawab  

 

 

 

 

 

 

 

 

60 Menit 



g. Guru meminta siswa focus pada tujuan 

pembelajaran (indicator pencapaian) 

h. Guru memberi siswa pertanyaan dari lembar 

kerja yang sudah dipersiapkan  

i. Siswa menyelesaikan dan mengumpulkan tugas 

secara individual 

3. Kegiatan Penutup 

a. Guru bersama-sama dengan peserta didik 

membuat rangkuman/simpulan tentang materi 

yang telah dipelajari.  

b. Guru memberikan umpan balik terhadap proses 

dan hasil pembelajaran. 

c. Guru mengucapkan salam dan menutup 

pertemuan. 

 

 

 

 

15 Menit 

 

G. Learning Assessment 

a. Technique : Written Test 

b. Form  : Multiple Choice   
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RENCANA PELAKSANAAN PEMBELAJARAN 

 

Sekolah  : SMA N 1 Lareh Sago Halaban 

Mata Pelajaran : Bahasa Inggris Peminatan 

Kelas   : XI IPA 5 

Materi Pokok  : Narrative Text (Short Story) 

Alokasi Waktu : 2 x 45 Menit 

Pertemuan  : 3 

 

A. Kompetensi Inti (KI) 

KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya 

KI 2: Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong 

royong, kerjasama, damai), santun, responsif dan proaktif, sikap 

sebagai bagian dari solusi atas berbagai permasalahan dalam 

berinteraksi secara efektif dengan lingkungan sosial dan alam serta 

dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan 

dunia. 

KI 3: Memahami, menerapkan,  menganalisis dan  mengevaluasi 

pengetahuan faktual, konseptual, prosedural, dan metakognitif 

berdasarkan rasa ingintahunya tentang ilmu pengetahuan, teknologi, 

seni, budaya, dan humaniora dengan wawasan kemanusiaan, 

kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena 

dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 

kajian yang spesifik sesuai dengan bakat dan minatnya untuk 

memecahkan masalah 

KI 4: Mengolah, menalar, menyaji, dan mencipta dalam ranah konkret dan 

ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di 

sekolah secara mandiri serta bertindak secara efektif dan kreatif, dan 

mampu menggunakan metode sesuai kaidah keilmuan 

  

B. Kompetensi Dasar 

3. 5: Membedakan fungsi social, stuktur teks, dan unsur kebahasaan 

beberapa teks, dan unsur kebahasaan beberapa teks naratif lisan dan 

tulis dengan memberi dan meminta informasi terkait cerita 

pendek,sesuai konteks penggunaannya. 

4. 5: Menangkap makna secara kontekstual terkait dengan fungsi sosial, 

struktur teks, dan unsur kebahasaan teks naratif, lisan dan tulis, terkait 

cerita  pendek. 

 

 



C. Tujuan Pembelajaran 

Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 

1. Mengidentifikasi main idea/gist/global listening dari sebuah cerita 

pendek 

2. Mengidentifikasi specific information/detail/focused listening dari 

sebuah cerita pendek 

3. Mengidentifikasi Inference dari sebuah cerita pendek 

 

D. Metode Pembelajaran 

 Pendekatan  : Saintifik 

 Metode  : Ceramah, Tanya jawab, dan penugasan 

 

E. Media, Alat, dan Sumber Pembelajaran 

 Media/Alat   : Laptop, Infocus, Speaker 

 Sumber Pembelajaran : Internet 

 

F. Langkah-Langkah Pembelajaran 

Pertemuan ke-1 (2 x 45 menit) Alokasi Waktu  

1. Pendahuluan/Kegiatan Awal 

a. Guru melakukan pembukaan dengan mengucap 

salam pembuka serta menyapa siswa. 

b. Siswa berdoa dan mengucap salam untuk 

mengawali pembelajaran. 

c. Guru meminta siswa untuk memulai literasi 

dengan membaca Al-Quran sesuai giliran yang 

telah ditentukan. 

d. Guru mengecek kehadiran siswa. 

e. Guru menyiapkan fisik dan psikis peserta didik 

dalam mengawali kegiatan pembelajaran. 

f. Guru menyebutkan tujuan pembelajaran. 

 

 

 

 

 

15 Menit 

2. Kegiatan Inti 

a. Guru memberikan beberapa vocabulary yang 

berhubungan dengan materi akan dipelajari. 

b. Guru menstimulasi peserta didik dengan 

menampilkan short story (The Frog and The 

Mouse) dari YouTube melalui infocus  untuk 

memulai materi pembelajaran.   

c. Guru meminta peserta didik untuk menonton 

tayangan short story tersebut.  

d. Guru mengamati siswa saat menonton short story 

yang ditampilkan  

e. Guru menanyakan apa yang bisa siswa dapat dari 

Video tersebut. 

f. Guru dan siswa berdiskusi mengenai video dan 

melakukan tanya jawab  

 

 

 

 

 

 

 

 

60 Menit 



g. Guru meminta siswa focus pada tujuan 

pembelajaran (indicator pencapaian) 

h. Guru memberi siswa pertanyaan dari lembar 

kerja yang sudah dipersiapkan  

i. Siswa menyelesaikan dan mengumpulkan tugas 

secara individual 

3. Kegiatan Penutup 

a. Guru bersama-sama dengan peserta didik 

membuat rangkuman/simpulan tentang materi 

yang telah dipelajari.  

b. Guru memberikan umpan balik terhadap proses 

dan hasil pembelajaran. 

c. Guru mengucapkan salam dan menutup 

pertemuan. 

 

 

 

 

15 Menit 

 

G. Learning Assessment 

a. Technique : Written Test 

b. Form  : Multiple Choice   
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Guru Bahasa Inggris    Peneliti   
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RENCANA PELAKSANAAN PEMBELAJARAN 

 

Sekolah  : SMA N 1 Lareh Sago Halaban 

Mata Pelajaran : Bahasa Inggris Peminatan 

Kelas   : XI IPA 5 

Materi Pokok  : Narrative Text (Short Story) 

Alokasi Waktu : 2 x 45 Menit 

Pertemuan  : 4 

 

A. Kompetensi Inti (KI) 

KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya 

KI 2: Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong 

royong, kerjasama, damai), santun, responsif dan proaktif, sikap 

sebagai bagian dari solusi atas berbagai permasalahan dalam 

berinteraksi secara efektif dengan lingkungan sosial dan alam serta 

dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan 

dunia. 

KI 3: Memahami, menerapkan,  menganalisis dan  mengevaluasi 

pengetahuan faktual, konseptual, prosedural, dan metakognitif 

berdasarkan rasa ingintahunya tentang ilmu pengetahuan, teknologi, 

seni, budaya, dan humaniora dengan wawasan kemanusiaan, 

kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena 

dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 

kajian yang spesifik sesuai dengan bakat dan minatnya untuk 

memecahkan masalah 

KI 4: Mengolah, menalar, menyaji, dan mencipta dalam ranah konkret dan 

ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di 

sekolah secara mandiri serta bertindak secara efektif dan kreatif, dan 

mampu menggunakan metode sesuai kaidah keilmuan 

  

B. Kompetensi Dasar 

3. 5: Membedakan fungsi social, stuktur teks, dan unsur kebahasaan 

beberapa teks, dan unsur kebahasaan beberapa teks naratif lisan dan 

tulis dengan memberi dan meminta informasi terkait cerita 

pendek,sesuai konteks penggunaannya. 

4. 5: Menangkap makna secara kontekstual terkait dengan fungsi sosial, 

struktur teks, dan unsur kebahasaan teks naratif, lisan dan tulis, terkait 

cerita  pendek. 

 

 



C. Tujuan Pembelajaran 

Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat: 

1. Mengidentifikasi main idea/gist/global listening dari sebuah cerita 

pendek 

2. Mengidentifikasi specific information/detail/focused listening dari 

sebuah cerita pendek 

3. Mengidentifikasi Inference dari sebuah cerita pendek 

 

D. Metode Pembelajaran 

 Pendekatan  : Saintifik 

 Metode  : Ceramah, Tanya jawab, dan penugasan 

 

E. Media, Alat, dan Sumber Pembelajaran 

 Media/Alat   : Laptop, Infocus, Speaker 

 Sumber Pembelajaran : Internet 

 

F. Langkah-Langkah Pembelajaran 

Pertemuan ke-1 (2 x 45 menit) Alokasi Waktu  

1. Pendahuluan/Kegiatan Awal 

a. Guru melakukan pembukaan dengan mengucap 

salam pembuka serta menyapa siswa. 

b. Siswa berdoa dan mengucap salam untuk 

mengawali pembelajaran. 

c. Guru meminta siswa untuk memulai literasi 

dengan membaca Al-Quran sesuai giliran yang 

telah ditentukan. 

d. Guru mengecek kehadiran siswa. 

e. Guru menyiapkan fisik dan psikis peserta didik 

dalam mengawali kegiatan pembelajaran. 

f. Guru menyebutkan tujuan pembelajaran. 

 

 

 

 

 

15 Menit 

2. Kegiatan Inti 

a. Guru memberikan beberapa vocabulary yang 

berhubungan dengan materi akan dipelajari. 

b. Guru menstimulasi peserta didik dengan 

menampilkan short story (The Lion and The 

Mouse) dari YouTube melalui infocus  untuk 

memulai materi pembelajaran.   

c. Guru meminta peserta didik untuk menonton 

tayangan short story tersebut.  

d. Guru mengamati siswa saat menonton short story 

yang ditampilkan  

e. Guru menanyakan apa yang bisa siswa dapat dari 

Video tersebut. 

f. Guru dan siswa berdiskusi mengenai video dan 

melakukan tanya jawab  

 

 

 

 

 

 

 

 

60 Menit 



g. Guru meminta siswa focus pada tujuan 

pembelajaran (indicator pencapaian) 

h. Guru memberi siswa pertanyaan dari lembar 

kerja yang sudah dipersiapkan  

i. Siswa menyelesaikan dan mengumpulkan tugas 

secara individual 

3. Kegiatan Penutup 

a. Guru bersama-sama dengan peserta didik 

membuat rangkuman/simpulan tentang materi 

yang telah dipelajari.  

b. Guru memberikan umpan balik terhadap proses 

dan hasil pembelajaran. 

c. Guru mengucapkan salam dan menutup 

pertemuan. 

 

 

 

 

15 Menit 

 

G. Learning Assessment 

a. Technique : Written Test 

b. Form  : Multiple Choice   
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Drs. Masdal Fitri, M. Si 

NIP. 196605131991031003 

 

 

 



 LISTENING COMPREHENSION TEST 

Name  : 

Class  : 

Direction : 

 This test is for scientific research only 

 The result of your test does not influence your grade 

 Write down your answer on the provided answer sheet by giving 

(×) mark.  

 These questions are multiple choices 

 Choose the correct answer by crossing the option A, B, C, D, or E 

in the answer sheet 

 

1. What is the story about? 

a. The giant woman and her husband  

b. A poor widow and his son  

c. Jack and the beanstalk 

d. Jack and the giant woman 

e. Jack and his mom 

  

2. Who is the main character of the 

story? 

a. Beanstalk 

b. Jack  

c. Widow  

d. Butcher 

e. Giant 

  

3. Why did Jack’s mother ask him to sell 

the cow? 

a. because the cow’s price was 

expensive 

b. because the cow was poor  

c. because they wanted to be rich  

d. because they were poor and needed 

some money 

e. because they wanted to exchange it 

for beans 

 

4. Where did Jack sell his cow?  

a. on the way to the market  

b. at the giant's castle  

c. at the market  

d. at the man's house  

e. at his uncle’s house 

 

 

5. What made Jack’s mother feel very 

angry?  

a. Jack didn’t want to sell the cow 

b. Jack traded his cow for the beans 

c. Jack talked to the stranger man on 

the way to the market 

d. The man bought Jack’s cow  

e. Jack had sold his cow to the man 

  

6. From the story we can infer that…. 

a. Poverty makes people hopeless  

b. Jack's mother was a furious mother  

c. Jack was a foolish boy  

d. Sincerity makes Jack get 

something precious  

e. The giant was afraid of Jack's 

mother. 

 

7. How many beans did the man give to 

Jack?  

a. Three beans 

b. Five beans 

c. Ten beans 

d. Four beans 

e. A beans 

 

8. What did Jack exchange his cow 

with? 

a. Money  

b. Gold  

c. Beans  

d. Food  

e. Meat 

  

 



9. What kind of beans are in the story?  

a. Sprouts beans  

b. Long beans  

c. Soy beans  

d. Magic beans  

e. Carrot beans 

 

10. What did Jack's mother do with the 

beans? 

a. She threw them out the window  

b. She put them into a chest  

c. She cooked them  

d. She smashed them  

e. She planted them 

 

11. What did Jack see in the next day 

when he woke up?  

a. A giant outside his window  

b. A giant beanstalk outside his 

window  

c. A chest full of gold outside the 

house  

d. A beautiful giant  

e. A hen at his house 

  

12. What did Jack find at the top of the 

beanstalk?  

a. City center 

b. A big Hotel 

c. Kingdom 

d. Small house 

e. A giant castle 

  

13. Who was the first person Jack saw in 

the castle? 

a. A giant man 

b. A giant stranger 

c. A giant traveler 

d. His father 

e. A giant woman 

 

14. What did Jack do when he saw the 

giant woman’s husband? 

a. He asked for food and drink  

b. He hid in the cupboard 

c. He quietly began to explore the 

castle 

d. He greeted him 

e. He killed the giant 

 

15. What was the first thing that Jack took 

from the giant? 

a. A bag of money 

b. The golden eggs 

c. A key to the castle 

d. The golden hen 

e. The golden harp 

 

16. What kind of hen did Jack steal? 

a. Magic hen 

b. Beautiful hen 

c. Cooked hen 

d. Golden hen 

e. Magic hen 

 

17. What can be inferred about the giant? 

a. He was afraid of jack 

b. He is single 

c. He was very friendly 

d. He gave jack some magic beans 

e. He didn’t like Jack 

 

18. How did Jack kill the giant?  

a. He stabbed the giant with the knife  

b. He poisoned the giant  

c. He cut down the beanstalk with a 

giant on it  

d. He burned the castle  

e. He threw the giants in to the 

ground 

 

19. What happened at the end of the 

story?  

a. The giant ate Jack and his mother  

b. Jack and his mother were now very 

rich, and they lived happily ever 

after  

c. The giant and Jack lived happily 

ever after  

d. They all died  

e. Jack became the richest man in his 

village 

 

20. What is the purpose of the story?  

a. To entertain the reader 

b. To tell unusual things in the past 

c. To tell a series of events in the past 

d. To tell a series of story about Jack 

and the beanstalk  

e. To tell many kinds of beanstalk
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