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ABSTRACT 

Novica Rahmadhani (2023) : The Use of Talking Chips Cooperative Learning 

Model in Teaching Speaking (A Quasi-

Experimental Study at Senior High School in 

Kepulauan Riau) 

 This research was conducted based on students’ problems in speaking, such 

as do not have self-esteem because the lack of vocabulary, feel hestitate in 

expressing idea because of the low capability in comprehension, error 

pronuncitation, and low participation. Therefore, this research aimed to investigate 

the students’ speaking ability taught without and by using Talking Chips, to 

investigate whether there is significant difference on students’ speaking ability 

taught without and by using Talking Chips technique of the eleventh grade students 

at SMAN 4 Karimun. In this quasi-experimental research, the researcher applied 

purposive sampling. This research was held on January-February 2023. The total 

of population were 177 students. Where the class XI MIA 1 as the experimental 

class consisted of 33 students, and class XI MIA 3 as the control class consisted of 

31 students. Thus, the total sample were 64 students. To collect the data, the 

researcher used a speaking test to determine the students’ speaking ability. In 

analyzing the data, the researcher used Mann-Whitney U test formula calculated by 

using SPSS 23 version. The results of data analysis showed there was a significant 

different on students’ speaking skill taught without and by using Talking Chips, in 

which Sig (2-tailed) 0.000 had less value than 0.05, then Hₐ is accepted and Hₒ is 

rejected.  
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ABSTRAK 

Novica Rahmadhani (2023) : Penggunaan Model Kooperatif Learning Talking 

Chips  dalam Mengajar Speaking (Studi kuasi-

eksperimental di Sekolah Menengah Atas di 

Kepulauan Riau) 

  Penelitian ini dilaksanakan berdasarkan permasalahan yang dihadapi siswa-

siswa  seperti tidak memiliki rasa percaya diri karena keterbatasan kosakata, merasa 

ragu untuk menyampaikan ide karena kemampuan komprehensi yang rendah, 

pengucapan yang eror, dan kurangnya partisipasi. Oleh karena itu, penelitian ini 

bertujuan untuk mengetahui kemampuan berbicara siswa yang diajarkan tanpa dan 

dengan menggunakan Talking Chips, untuk mengetahui apakah ada perbedaan yang 

signifikan pada kemampuan berbicara siswa yang diajarkan dengan dan tanpa 

menggunakan Talking Chips pada siswa kelas sebelas SMAN 4 Karimun. Dalam 

penelitian quasi experimental ini, penulis menggunakan purposive sampling 

sebagai teknik pengambilan sampel. Total keseluruhan populasi sebanyak 177 

siswa. Di mana kelas XI MIA 1 sebagai kelas eksperimen dengan jumlah 33 siswa, 

dan kelas XI MIA 3 sebagai kelas kontrol dengan jumlah 31 siswa. Jadi, total 

sampel sebanyak 64 siswa. Untuk mengumpulkan data, peneliti menggunakan tes 

berbicara untuk mengetahui kemampuan siswa dalam berbicara. Peneliti 

menggunakan Mann-Whitney U test dalam menganalisis data yang menunjukkan 

adanya perbedaan yang jelas terhadap keterampilan berbicara siswa yang tidak 

diajarkan dan diajarkan dengan menggunakan Talking Chips, di mana Sig (2-tailed) 

memiliki nilai 0.000 lebih rendah dari 0.05, maka Hₐ diterima dan  Hₒ ditolak.   
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 ملخّص
 الكلام   تعليم  في   الحديث  بطاقة  التعاوني  التعلم  نموذج  استخدام(:  ٢٠٢٣)   رمضاني،  نوفيكا

 رياو   بجزر الحكومية  الثانوية بالمدرسة 
  بسبب   الثقة  عدم  مثل  التلاميذ   يواجهها  التي  المشكلات   على  بناء  البحث   هذا  إجراء  تم

  الخاطئ   والنطق  الفهم   مهارات   ضعف  بسبب   الأفكار   نقل   في  بالتردد   والشعور   المفردات   قلة
  تعلموا   الذين  التلاميذ   بين   الكلام  مهارة  فرق  معرفة  إلى  البحث   هذا  يهدف  لذلك،.  المشاركة   وقلة

  الصف   في  غيره  باستخدام  تعلموا  الذين  والتلاميذ   الحديث   بطاقة  التعاوني  التعلم  نموذج  باستخدام
  استخدمت   التجريبي،  شبه  البحث   هذا  في .  كاريمون  ٤  الحكومية   الثانوية  بالمدرسة  عشر   الحادي
  يناير  شهر  من   البحث   هذا إجراء  وتم . العينات   لأخذ  كأسلوب   الهادف  العينات   أخذ   تقنية  الباحثة 

  لقسم   عشر  الحادي  فالصف.  تلميذا  ١٧٧  البحث   مجتمع  جميع   وعدد .  ٢٠٢٣  فبراير  إلى
  لقسم   عشر  الحادي  والصف  تلميذا،  ٣٣  وفيه  التجريبي   كالفصل  ١  الطبيعية   والعلوم  الرياضيات 
  ٦٤  البحث   عينات   فعدد .  تلميذا   ٣١  وفيه   الضبطي   كالفصل  ٣  الطبيعية  والعلوم   الرياضيات 

  استخدمت .  التلاميذ   كلام  مهارة  لمعرفة  الكلام  باختبار  الباحثة   قامت   البيانات،  ولجمع.  تلميذا
  الكلام  مهارة في واضحا فرقا  هناك أن فظهر البيانات، تحليل في يو   ويتني مان  اختبار الباحثة 

  تعلموا   الذين والتلاميذ  الحديث  بطاقة   التعاوني  التعلم نموذج   باستخدام تعلموا   الذين التلاميذ  بين
  البديلة   فالفرضية  ، ٠،٠٥  من   أدنى   وهي  ٠،٠٠٠(  ذيل   ٢)   سيج  قيمة  أن   حيث   غيره   باستخدام

 .مردودة المبدئية  والفرضية  مقبولة
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CHAPTER I 

INTRODUCTION 
 

A. Background of the Problem 

Speaking is one of the important skills among four major skills that 

students need to master in learning English. As its important role as the most 

frequently used language skill, speaking should be gained well by all students in 

purpose to be able interact and communicate in expressing their opinions, 

intentions, hopes, and viewpoints. The mastery of speaking skills in English is a 

priority for second-language learners or foreign-language learners (Richards, 

2008:19). As the consequence, the effectiveness of English course is decided 

based on how well the learners improve their spoken language proficiency. This 

suggestion indicates how big the role of speaking skills among the four skills in 

language learning.  Therefore, speaking skill is very important and as the first 

basic skill that is required in language learning.   

Speaking is not an easy task for learners, as well as to speak up in English 

at classroom. There are three main reasons for getting students to speak in the 

classroom, first is giving chance for real-life speaking practice in classroom, 

second is speaking task which students try to speak what they know and giving 

feedback both for teacher and students, third is the more students have chances 

to activate the elements of language they have known, the more automatic their 

use of those elements become (Harmer, 2007a). It is because without considering 

those elements, the  students will not have good speaking. Many people feel that 
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speaking is a new language is harder than reading, writing, or listening 

because speaking happens in real time (Nunan, 2003:48).  

Besides, Thornbury (2005:1) stated that speaking is so much a part of 

daily life that we take it for granted. As people know that human will produce a 

thousand word in a day while they are speaking, this is so with students. 

MocDonough & Shaw (2003:134) in (Putra, 2017) mentioned that speaking is a 

desire and purpose driven which means people genuinely want to communicate 

something to achieve a particular end such as expressing idea and opinion, 

expressing a desire to do something, negotiating or solving a particular problem, 

or building social relationship. Additionally, a large percentage of the world's 

language learners study English in order to develop proficiency in speaking 

(Richards & Renandya, 2002:201).  

Since speaking is important in language learning process, the teacher 

should be able to provide various effective activities to support students’ 

speaking skills with good performance. It is because an ineffective and 

inappropriate teaching technique can not encourage students’ speaking skills in 

improving their performance. The teachers should realize and consider that the 

use of that teaching speaking technique can help them to promote an interest 

learning process. This is supported by a numerous points that have been 

presented by McGonigal (2005:2) in Muklas (2017) which mentioned that the 

content of teaching  would necessarily make some techniques more suitable than
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others, but teacher can make intentional use of transformative learning theory that 

consist of: the activating event, identifying current assumpstions, encouraging 

critical reflection, and encouraging critical discourse. It has been marked that the 

teachers need to implement an effective teaching model in teaching speaking .  

State Senior High School 4 Karimun  is one of senior high schools in 

Indonesia that applies 2013 curriculum as its guidance in teaching and learning 

process. As the educational policy, English is one of subjects that be the compulsory 

subject which is begin taught once in a week in 2x45 minutes for each meeting. As 

the compulsory subject, English should be mastered by the students with the four 

main skills in English. Since there are four main skills in English, speaking skill is 

the important part to be mastered by the students. Based on National Standard 

Council (BSNP) for the 2013 curriculum, speaking is one of the indicators of 

students’ success in learning English. Based on the curriculum of State Senior High 

School 4 Karimun, the basic competence of speaking English refers to the capability 

of students to state, respond and practice the expressions.  

Based on the researcher’s preliminary study of the second grade students at 

State Senior High School 4 Karimun by doing pre-observation to the students, the 

researcher found that: Some of students do not have strong self-esteem to speak 

English because the lack of vocabulary; they feel hestitate to express their idea 

because of the low capability in comprehending certain topics; some of students 

have error pronunciation while they speak; some students dominate the whole class 

while others rarely talk or never speak during the speaking class.  
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In addition, the researcher also interviewed the English teacher and found 

that those problems above also can be caused by the uneffective teaching model 

that the teacher used in the classroom. In teaching speaking, the teacher did not 

apply supporting teaching model which is caused a relevant learning environment 

is not invented. In detail, the teacher will explain the material shortly to open the 

lesson. Furthermore, for the learning activity, the students will be instructed to make 

a text related to the material. Then, some of the students who wanted to read aloud 

the text are welcome in front of the class. It means that all students do not get same 

opportunity to practice their speaking ability. However, most students do not 

perform because of the limitation time.  

From the issue above, teaching speaking needs an alternative to help the 

teacher in teaching speaking. Thus, the researcher attempts to apply Talking Chips 

technique for achieving a comfortable and relevant learning environment for 

supporting the students in learning English. Talking chips is one technique of 

cooperative learning that pushes students to participate in a group discussion and 

can speak confidently (Kagan & Kagan, 2009) The chips are a sign that will make 

sure students’ participation by managing how often each group member is allowed 

to speak or express the idea. Talking Chips technique encourages respectful debate 

on contentious issues, as well as overcoming communication and interpersonal 

issues that will happen. This indicates that by using this technique, the students will 

be motivated to be active in the classroom, develop their own ideas, learn how to 

cooperate in a group, and helped the students to speak.  
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There had been some studies that investaged the use of Talking Chips in 

teaching speaking (Fitria, 2017; Muklas, 2017; Zuhdi, 2021). Those reseachers also 

wanted to know the improvement of students’ speaking ability on the research. 

However, the research was addressed to the students at junior high school, 

vocational high school, and university. In this research, the researcher will focus on 

the students’ speaking skill at Senior High School 4 Karimun, exactly on eleventh 

grade students. It will be differentiate with the previous researches. 

By the facts above, the researcher wants to know and invesitage the 

difference on studets’ speaking ability who taught using Talking Chips. So that the 

teachers have a guideline academic reason to implement this technique in language 

learning process at the classroom. Because of the reasons above the researcher 

wants to conduct this study at SMAN 4 Karimun under the title “The Use of 

Talking Chips Cooperative Learning Model in Teaching Speaking (A Quasi-

Experimental Study at SMAN 4 Karimun in Kepulauan Riau)”.  

B. Problem  

1. Identification of the Problem 

Speaking is a productive skill that important is for foreign language 

learner to communicate with each other. Speaking skill is such a challenge 

for students to master it because of the numerous component that they have 

to consider in speaking English. In the speaking practice, some students 

have difficulties and obstacles to speak. For instance, they tend to be 

passive because of the lack of vocabulary, low comprehension capability, 
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error pronunciation, and active students’ dominance in learning process. 

Absolutely, those things be the obstacle for their speaking skill.   

However, those problems can be overcame by implementing Talking 

Chips in the teaching and learning process. Talking Chips can help the 

students to have equal opportunity to practice their speaking since they 

need to give contribution during the learning process. 

2. Limitation of the Problem 

After identifying the problems stated above which have indicated the 

phenomenon. Thus, the researcher limits the scope to know whether there is a 

significant difference between students’ who are taught without and by using 

Talking Chips.  

3. Formulation of the Problem 

Based on the problem depicted in the background of the problem, the 

researcher will identify: 

a. How is students’ speaking ability who are taught without using Talking 

Chips of the eleventh grade students at SMAN 4 Karimun? 

b. How is students’ speaking ability who are taught by using Talking Chips 

of the eleventh grade students at SMAN 4 Karimun? 

c. Is there a significant difference of speaking ability between students who 

are taught without and by using Talking Chips of the eleventh grade 

students at SMAN 4 Karimun? 
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C. Objective and Significance of the Research 

1. Objective of the Research 

a. To examine students’ speaking ability who are taught without using 

Talking Chips of the eleventh grade students at SMAN 4 Karimun. 

b. To examine students’ speaking ability who are taught by using 

Talking Chips of the eleventh grade students at SMAN 4 Karimun. 

c. To examine whether there is a significant difference between students’ 

speaking ability who are taught without and by using Talking Chips 

of the eleventh grade students at SMAN 4 Karimun. 

2. Significance of the Research 

1. To the English Teachers  

The results of this study are hopefully can give new innovation, 

creation and information to the English teachers to develop more 

interested and creative materials, especially in guiding students to be 

able arranging and conducting idea for their speaking.    

2. To the Students 

For the students, the results of this research are hopefully can 

encourage their speaking skill through teaching Talking Chips 

cooperative learning model.  

3. To other Researchers 

The results of this research are hopefully can give additional 

information for other researchers who want to conduct further 

research on the related field. 
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D. Definition of the Terms 

Related to the title of this research, there are many terms involved. Thus, 

each term is necessary to be defined in purpose to avoid misunderstanding and 

misperception toward the terms. The definitions are as follows: 

1. Speaking 

  Speaking is an important skills in learning English because this is used 

by the students to communicate at classroom for daily communication. The 

term of the word “speaking” has various definitions that have been 

suggested by researchers in language learning. Simply, Torky (2006) 

defined speaking as a two-way process including a true communication of 

opinions, information, or emotions. This top-down view regards the spoken 

texts as the collaboration between two or more persons in the shared time 

and context.  In the line with Cameron (2001) who stated speaking is the 

active of language to use express the meanings in order to get the response 

from listener. Those definitions have indicated that speaking is an activity 

of a person to express her/his idea to obtain responses from people by 

spoken language.  

2. Talking Chips 

 Talking Chips is a cooperative learning model which is consists of 

group participation that uses several chips in the procedure to be expressed 

by each other. As Dave (2010:217) in Muklas (2017) said that Talking Chips 

Technique is a technique that makes the value of everyone’s contribution 

tangible and gives chance to speak. This means that all students will get a 
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same opportunity to speak up about the chips based on their own idea. 

Furthermore, Kagan (2009:36) said that each student may be given just one 

chip each, or two chips. Talking chips here means a chip. The chips which 

are used in this technique can be any kind of game toke, or a pencil, eraser, 

pencil, slip of paper, or others. This technique is considered can encourage 

students’ confidence and students’ performance in their speaking. They will 

be used to speak out confidently, discussing controversial issues, and 

solving process problem.  
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CHAPTER II 

LITERATURE REVIEW 

A. Theoritical Framework 

1. The Nature of Speaking 

a. Definitions of Speaking  

There are four skills of language that need to be learned by the 

language learners. They are listening, speaking, reading, and writing. 

There are two kind terms of skills among those four English skills, they 

are productive and receptive skill. Productive which includes language 

generated by the learner (in speech or writing), while receptive includes 

language directed at the learner (in reading or listening).  

Speaking is an important skills in learning English because this is 

used by the students to communicate at classroom for daily 

communication. The term of the word “speaking” has various definitions 

that have been suggested by the researchers in language learning. 

According to Brown (1994:29) communicative competence is the goal of 

a language classroom. This statement has indicated the importance of 

speaking skills as mentioned above. Furthermore, Thornbury (2005) 

mentioned that speaking is so much a part of daily life that we take it for 

granted. Additionally, Torky (2006) revealed speaking as a two-way 

process including a true 
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communication of opinions, information, or emotions.  There are two 

way process between speaker and listener and involved  productive and 

receptive skill of understanding. The listener will try to understand what 

idea from the first person through the communication between them.  

Subsequently, Zaremba (2006) in Boonkit (2010)  stated that among 

all the four macro English skills, speaking seems to be the most important 

skill required for communication. He also  pointed  out  a  study  

indicating  that  speaking  skills  or  communication  skills  were  usually  

placed  ahead  of  work  experience,  motivation,  and  academic  

credentials  as  criteria for new recruitment for employment. It means that 

speaking skills has complex component that need to be mastered by 

students for their englihs oral communication. 

In addition, Gert & Hans (2008:207) mentioned that speaking is 

speech or utterances with the purpose of having intention to be 

recognized by speaker and receiver processing the statements in order to 

recognize their intentions. Furthermore, speaking is the first mode in 

which children acquire language, it is part of the daily involvement 

language activities with most people, and it is the prime motor of 

language change. It also provides our main data for understanding 

bilingualism and language contact (Hughes, 2006:144).  

So, based on the definitions above, speaking is one of productive 

skills that has high importance in foreign language classroom so the 

students can use English to talk, express their idea, and communicate in 
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daily life with other people and understand what they are talking about 

with each other. The students should have good speaking skill so they 

can use it as a communicative competence.  

Those various definitions have indicated that there will be a 

parameter for students whether they have understood about the learning 

and be able to speak by using the language appropriately.  

b. Functions of Speaking 

There have been numerous attempts made to classify the functions 

of speaking in human interaction.  Richards (2008: 21-22) distinguished 

the functions of speaking into three categories which are quite distinct in 

terms of form and function and requires different teaching approaches. 

Those functions are categorized into talk as interaction which refers to 

what we normally mean by “conversation” and describes an interaction 

that serves a primarily social function; talk as transaction that refers to 

situations where the focus is on what is said or done; and talk as 

performance which the focus is on public talk, that is, talk that transmits 

information before an audience. For instance when the students do 

classroom presentations, public announcements, and speeches. This type 

of talk tends to be in the form of monolog rather than dialog. 

Furthermore, Brown & Yule (1983) made a useful distinction 

between the interactional functions of speaking, in which it serves to 

establish and maintain social relations, and the transactional functions, 

which focus on the exchange of information. Specifically, there are three-
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part version the fuctions of speaking by Brown and Yule’s framework 

(after Jones, 1996, and Burns, 1998): talk as interaction; talk as 

transaction; talk as performance. Each of these speech activities is quite 

distinct in terms of form and function and requires different teaching 

approaches. 

So, those three classification are represented the function of speaking 

itself. Absolutely, it relates with the function of speaking in educational 

field. Where students will use English based on those functions that is 

appropriate with the context.  

c. Aspects of Speaking 

There are five aspects of speaking skill that were proposed by 

Brown (2004) there are vocabulary, grammar, fluency , comprehension 

and pronunciation.   

In terms of vocabulary, vocabulary is used in conversation since 

vocabulary refers to the words we know and use to communicate with 

others (Diller, 2007:140). It indicated that students should know lots of 

words to speak. Then, Grammar in speaking has a form of production of 

well-formed examples in speech and it can convey meanings in speech 

(Ur, 1988:6). While fluency may be described as flow, continuity, 

automaticity, or smoothness of speech Riggenbach (2000) in (Mcgregor, 

2007). Besides, pronunciation is included one of aspects that can be 

tested by considering the individual sounds (esp. Phonemic distinctions), 
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stress and rhythm, intonation, linking/elision/assimilation (Knight, 

1992:295). 

d. Speaking Ability 

There are two terms that have different definitions. Speaking is the 

ability to speak fluently presupposes not only knowledge of language 

features, but also the ability to process information and language ”on the 

spot‟  (Harmer, 2001:269). 

According to Brown (2001:271-274), there are six categories are 

applied to the oral production that students are expected to carry out in 

the classroom. They are: 

1) Imitative. A very limited portion of classroom speaking time may 

legitimately be spent generating “human tape recorder” speech, where, 

for example, learners practice an intonation contour or try to pinpoint a 

certain vowel sound. Imitation of this kind is carried out not for the 

purpose of meaningful interaction, but for focusing on some particular 

element of language form. 

2) Intensive. Intensive speaking is one step beyond imitative since it 

includes any speaking performance that is designed to practice some 

phonological orgrammatical aspect of language. Intensive speaking can 

be self-initiated or it can even form part of some pair work activity, where 

learners are “goingover” certain forms of language. 

3) Responsive. A good deal of student speech in the classroom is responsive. 

It is short replies to teacher or student initiated questions or comments. 
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These replies are usually sufficient and do not extend into dialogues. 

Such speech can be meaningful and authentic. 

4) Transactional (dialogue). Transactional language is an expended form of 

responsive language. It is carried out for the purpose of conveying or 

exchanging specific information. 

5) Interpersonal (dialogue). Interpersonal dialogue carried out more for the 

purpose of maintaining social relationship than for the transmission of 

facts and information. 

6) Extensive (monologue). Students at intermediate to advanced levels are 

called on to give extended monologues in the form of oral reports, 

summaries, or perhaps short speeches. Here the register is more formal 

and deliberative. These monologues can be planned or impromptu. 

e. Difficulties in Speaking 

Speaking problems are some problems that cause someone has lack 

of speaking ability, especially for students. Jisda (2014:2) in Maulyana 

(2021) stated there were many problems in learning English. They are as 

follows: (1) some students were difficult to speak English very well and 

they could not produce some words in English. This was because they 

did not know how to say it, (2) students were afraid of being criticized 

by other students and the teacher, (3) they did not know how to use 

grammar effectively in speaking, (4) the students did not get any 

opportunity to train their speaking skill in the classroom. These problems 
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are possibly be the obstacles for the students to encourage and improve 

their speaking ability.  

 Additionally, Ur (1996:121) argued that students have problems in 

speaking activities, such as inhibition, low motivation, mother tongue 

use, and nothing to say. Those problems are mostly occurred in students’ 

self that obstruct their ability to speaking in speaking skills. Harmer 

(2007b) also said that there are two elements of speaking which become 

problems for students. Those elements are comprehensibility and 

fluency. He stated that those are the two main obstacles that need to be 

considered. When those two elements are not recognized and considered, 

a good speaking performance will not be invented. On the other side, this 

is also can cause misunderstanding between speaker and listener because 

of someone who are not able to speak fluently and comprehensibility.  

Furthermore, Brown (2001:270-271) said that there are some 

factors causing speaking difficult for the students, they are: clustering, 

redundancy, reduced form, performance variables, colloquial language, 

rate of delivery, stress, rhythm, intonation and interaction. There are 

various problems that are faced by students that cause their low speaking 

ability. This is why an effective technique required which can incread 

students’ ability in learning speaking.   
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2. Technique, Strategy, and Approach  

a. Technique 

In language teaching, technique is implementation. In which, it is 

something that actually takes place in language teaching or learning in the 

classroom. In addition, the Oxford Advanced Learners Dictionary (2016) 

in Hasanova et al. (2021) technique is also defined as a way of carrying 

out a particular task, especially in the execution of duty.  In language 

teaching, technique is something that usually will be implemented in a 

language classroom by the teacher to the students directly with particular 

purpose.  

b. Strategy 

In an education context, Hamruni (2009) in Syafrizal & Haerudin 

(2018) stated that strategy is a plan, method, or series of activities designed 

to achieve a particular educational goal. On other side, Oxford (1990) 

classifies language learning strategies in two classes: direct strategy and 

indirect strategy. Moreover, it elaborates these two classes of strategies in 

six groups; each group consists of specific behavior and thinking process. 

Direct strategy consists of memory strategy, cognitive strategy, and 

compensation strategy.  

c. Approach  

An approach is an enlightened viewpoint toward teaching, which 

means it provides philosophy to the whole process of instruction. 

Approach gives the overall wisdom, provides direction, and sets 
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expectations to the entire spectrum of the teaching process. Furthermore, 

approach can be defined as sets the general rule or general principle to 

make learning possible (Hasanova et al., 2021). In addition, teaching 

approach is a set of principles, beliefs or ideas about the nature of learning, 

which is translated into the classroom. 

3. Talking Chips  

a.  Teaching speaking 

Teaching speaking is really important in language learning. In this 

case, the teacher has duty to encourage students’ activeness by inventing 

interested and motivated experience so the students participate the learning 

speaking process. Furthermore, the teacher also should support the 

students’ speaking practice so they are able to interact and speak with other 

in English in daily life. This is a complex responsibility for English 

language teacher, as Cameron (2001) suggested that teaching speaking is 

crucial for teacher to take the responsibility for checking the students 

understanding to language being used and the purpose of the activities is 

being carried out. Thus, the teachers have to consider well that students 

understand about the aim of learning process.  

b. Teaching Speaking Through Talking Chips 

As the part of cooperative learning, this is supported with the theory 

by several experts in Jacobs (2004). The instructional use of small groups 

so that students work together to maximize their own and each other’s 

learning (Johnson & Johnson, 1993, p.9). Then, principles and techniques 
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of cooperative learning will help students work together more effectively 

(Jacobs, Power, & Loh, 2002, p.1). 

The implementation of teaching speaking through Talking Chips, the 

students will be divided into small group which consist of three to four 

students with heterogeneous capabilities. Heterogeneous in this regard, 

previous grades, gender, religion, race, and so on. Furthermore, the teacher 

will give the topic or issue that they have to tell to other friends. Each 

student will be given time about for two minutes to speak in every chance. 

While the activity is occurring, the teacher will give score based on the 

time and speaking skill aspects like pronunciation, vocabulary, grammar, 

and fluency.  

After the students give their opinion, the chips kept on the table of 

their group. The process will be continued until all students can use their 

cards to speak. This method will make no students more dominant and no 

student to be passive; it is because all students have to express their 

opinions in the same portion. In addition, the implementation of Talking 

Chips is a model of student-centered learning (student-oriented), which is 

consistent learning model occupies a central position as the subject of 

learning through activities seek and find the subject matter itself. 

Specifically, The procedure of Talking Chips proposes by Kagan 

(2010) cited in Syafryadin (2020) are as in the following.   
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1. Teacher provides a discussion topic. The teacher could provide certain 

topics for the groups to be discussed. It would help the students to 

maintain their ideas to be shared.  

2. Begins the discussion. Anyone in the group could start the discussion 

related to the topic by placing his or her chip in the middle of the team 

table.  

3. Continues the discussion. Any student could continue the discussion by 

using his or her chip. However, they need to wait until the first speaker 

done speaking. 

4. When all chips are used, teammates collect all their chips and continue 

the discussion using their Talking Chips.  

5. During the students’ discussion about the topic, fluency of students 

would be observed. Besides, in evaluation, the students would be 

assessed either their fluency. 

Teaching procedures by using Talking Chips Technique: 

1. Week 1 (cause and effect) 

In the first meeting, the researcher explained to the students about the 

way to express cause and effect based on the appropriate context.  

2. Week 2 (cause and effect) 

In the second meeting, the researcher asked the students to  practice 

on how to use the expression in certain context. So, the researcher 

provided some rolls of paper as the guidance to express their idea. 

Previously, the researcher explained to the students that they would 
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be taught by using talking chips and explained how it works. Then, 

the researcher divided the students into some groups that consist of 

four to five students. Finally, each group was given some chips and 

they have to told their idea related to the rolls of paper they choosed.   

  

 

 

 

3. Week 3 (explanation text) 

In this meeting, the researcher explained to the students about the way 

to described how or why things happen that includes a sequence of 

events and provide reasons for a process or phenomenon.  

4. Week 4 (explanation text) 

The students divided into some groups that consist of five to six 

students. As the activity on week 2, they did talking chips activity 

again. When they have already with their own group, the researcher 

presented some phenomenon such as volcanoes erupt; life cycle of 

animal; formation of rainbow, snow, and rain; and others. Each 

student must describe it based on her or his opinion. They also must 

put the chips on the central table before she or he spoke.  
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5. Week 5 (letter writing) 

In this meeting, the researcher explained to the students about 

informal letter that also known as personal letter.   

6. Week 6 (letter writing) 

The students divided into some groups that consist of four to five 

students with different people from previous group. As the activity on 

week 2 and week 4, they did talking chips activity again. When they 

have already with their own group, the researcher gave a topic that 

they have to express. All members spoke about the topic once as chips 

they got. They also must hold the chips and put to the central table 

before she or he spoke.  

B. Relevant Research 

1. Research in Indonesia Context 

There are some researchers who had conducted the researches by 

finding out the Talking Chips Technique can improve significantly 

students’ speaking skill. First Junaedi (2020) did the research about the use 

of Talking Chips Technique in Teaching Speaking. This is a quantitative 

study which conduct a quasi-experimental design. The subject of this 

research is the tenth grade students of SMAN 3 MAJENE. In this research, 

the researcher did a pre-test and post-test. Firstly, when the pre-test was 

occurring, the researcher found two problems, fluency and 

comprehensibility. Secondly, the researcher did the post-test and there 

were still problems. But, the post-test result is better than pre-test which 
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the students had showed the awareness in speaking English. The research 

findings on this study show that the use of Talking Chips Technique could 

improve students’ speaking skill. Specifically, the improvement of 

students speaking skill are involved students additional vocabulary, correct 

pronunciation, and correct sentences grammatically that are produced. 

Moreover, there is also an improvement at the classroom situation which 

the class was more active, there was an equal participation during the 

speaking class, and the students were more motivated to speak English. 

This is proven that the using of Talking Chips Technique could improve 

students’ speaking skills. 

Second, a research by Fitria (2017) about improving the 

students’speaking skill through Talking Chips Technique (TC). This 

research use combination design which the data is analyzed qualitatively 

and quantitatively with classroom action research. The subject of this 

research is the second semester students of English Study Program at 

STAIN Bengkalis. As the previous relevant research, this study also did a 

pre-test and posttest. The pre-test was done before the students were taught 

by using Talking Chips Technique, and the post-test was done after the 

students’ were taught by using Talking Chips Technique. The research 

findings indicated that there is an improvement on the learning 

atmosphere, where the class became more confident, fun and enjoyable. 

The difference mean between pre-test score from 40.84, in post-test score 
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45.92 also show that Talking Chips Technique can improve students’ 

speaking skill.   

Third, a research by Syafryadin (2020) who did the effect of Talking 

Chips Technique toward the students’ speaking achievement. This 

research use a time series design and three data collection: note taking, 

participant observation, and speaking test. The subject of this research is 

the tenth grade students of senior high school in Bandung. In this research, 

multiple pre-test and post-test were conducted. During the treatements, the 

researcher found some problems related to classroom management (noisy, 

low participation, and laughing), fluency (pause, flow and speed) and 

accuracy (pronunciation, grammar and vocabulary). Furthermore, there 

was minimization problems after the treatement of post-test. This is proven 

by the students who had showed their awareness and enthusiasm in 

speaking English. There was significance improvement of students’ 

speaking in terms of fluency and accuracy. The findings suggest that the 

students still need further treatments to improve their speaking even 

though they have achieved the target.  

2. Research in Other Countries 

A research from Misan University by Jasim (2017) that was conducted 

on 24 October, adopted an experimental research design with the title The 

Effect of Talking Chips Technique on Iraq EFL Students’ Achievement in 

Speaking Skill. The sample of the study consisted of 36 students and it is 

randomly chosen from College of Education. An oral speaking test is 
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designed and validated to be used as a pre and post test for the group. The 

result of this study revealed that there is a statistically significance between 

the mean score of the pretest and that of the posttest of the subjects. The 

achievement of the subjects in the posttest is slightly higher than that of 

the pretest.  

Based on the all previous research it can be seem that there is no 

research that only focuses on the use of Talking Chips cooperative learning 

model in teaching speaking. However, this research discover the 

similarities of previous studies, that the similarities there was a significant 

difference of the use of Talking Chips in teaching speaking. Furthermore, 

there are differences with the previous studies such as the location 

research, the problem of the research, the population of the research, the 

material that will be used in this research, and the instruments that are used. 

So, this study will be different from the previous studies, which in this 

study the researcher will examine the use of Talking Chips cooperative 

learning model in teaching speaking at SMAN 4 Karimun.   

C. Operational concept 

The operational concept is the concept used to explain the theoretical 

framework and avoid misunderstanding in this research.  

1. The Indicators of Variables X (Talking Chips) 

 Based on Kagan (2009:6.36), the procedures of applying Talking 

Chips as follows: 
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Setup: Teacher provides Talking Chips for Teams (maximum: two 

chips each) 

1. The teacher provides certain topics to be discussed and provides 

think time to the students.  

2. The teacher gives one or two talking chips for each student. 

3. The teacher asks any students to begin the discussion, anyone in 

the group could start the discussion by placing one of his/her chips 

in the center of the table. 

4. The teacher instructed that any student with a chips continues the 

discussion by using his/her chips. However, they need to wait until 

the first speaker finish in speaking.  

5. The teacher tells to students that teammates each collect their chips 

and continue the discussion using their talking chips, when all chips 

are used.  

6. The teacher observes students’ speaking performance during they 

discuss about the topic. 

2. The Indicators of Variables Y (students’ speaking skill )  

 According to Brown (2004), there are five components of students’ 

speaking ability related to speaking indicators. They are: 

1. Students are able to practice good pronunciation  

2. Students are able to practice good grammar  

3. Students are able to practice good vocabulary  

4. Students are able to practice good fluency  
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5. Students are able to practice good comprehension 

D. Assumption 

In this study, the researcher assumes that the students who are taught by 

using Talking Chips, better the students’ speaking ability will be. 

E. Hypothesis 

Hₒ : there is no significant difference of speaking ability between 

students who are taught without and by using Talking Chips of the 

eleventh grade students  at SMAN 4 Karimun.  

Hₐ : there is a significant difference of speaking ability between students 

who are taught without and by using Talking Chips of the eleventh 

grade students  at SMAN 4 Karimun
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

This research used quantitative research. (Cresswell, 2012) mentioned 

the quantitative research is the process of collecting, analyzing, interpreting, 

and writing the results of a study. In quantitative research, the investigator 

identifies a research problem based on trends in the field or on the need to 

explain why something occurs.  

This research used quasi-experimental as the research design. He also 

stated we use experimental research when we want to establish possible cause 

and effect between our independent variable. As the research design is quasi-

experimental design in purpose to know whether significant difference between 

the independent variable to the dependent variable, the pretest and posttest are 

required to know the final result. He also stated the quasi-experimental design 

introduces considerably more threats to internal validity than the true 

experiment.  

In detail, The prefix quasi means “resembling.” Thus, quasi-

experimental research is research that resembles experimental research but is 

not true experimental research. Although the independent variable is 

manipulated, participants are not randomly assigned to conditions or orders of 

conditions Cook & Campbell (1979) in (Hastjarjo, 2019).
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In addition, Maciejewski (2020) stated a quasi-experiment is a prospective 

study which the groups self-select into their providers select on their behalf) 

one of several different treatment groups in purpose to compare the 

effectiveness of those non-randomized treatments.  

Based on the explanation above, the researcher concluded that a quasi-

experimental research is considered relevant to the present research because it 

is involved the data collection for presenting the significance difference of the 

using of Talking Chips Technique to improve students’ speaking skill.  

B. Time and Location of the Research 

This research was conducted on January - February 2023. The research 

was conducted at SMAN 4 Karimun on Bati Street, Kepulauan Riau, 29663.  

C. Subject and Object of the Research 

1. Subject of the Research 

The subject of this research was the eleventh grade students of SMAN 4 

Karimun. 

2. Object of the Research 

The object of this research was the students’ speaking skill. 

D. Population and Sample of the Research 

1. Population 

Generally, population is known as a group of individuals who have the 

same characteristic. (Cresswell, 2012) said a target population (or the 

sampling frame) is a group of individuals (or a group of organizations) with 

some common defining characteristic that the researcher can identify and 
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study.  For teaching and learning process, SMAN 4 Karimun has four 

classes for grade XI science program, and one class for social program. The 

specification of the population in this research can be seem as follows: 

Table III.1 

Population of the research 

 

 

 

 

 

2. Sample  

As the brief description above, this research had large population. Thus, 

the researcher needed to take the sample from the population. (Cresswell, 

2012) also mentioned that a sample 

is a subgroup of the target population that the researcher plans to study for 

generalizing about the target population.   

The researcher took two classes as the sample by using purposive 

sampling. In purposive researchers handpick the cases to be included in the 

sample on the basis of their judgement of their typicality or possession of 

the particular characteristics being sought (Louis Cohen, n.d. 2007:114) 

(Arikunto, 2002: 112) stated if the total of population is more than 100, 

the sample is taken 10% - 15% or 20%-25% or more. As the theory 

mentioned, the researcher took 35% of the population as the sample of the 

research.  

No Classes Total of Students 

1 XI MIA 1 33 

2 XI MIA 2 38 

3. XI MIA 3 31 

4. XI MIA 4 37 

5. XI MIS 38 

Total of population 177 
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The Calculation of the Sample 

 

 

Class XI MIA 1 and XI MIA 3 be the sample because all the classes in 

MIA have the same level in terms of ability, which means there is no 

superior class. 

Table III.2 

Sample of the research 

 

 

 

 

From the sample above, the XI MIA 1 class as the experimental group 

which was taught by using Talking Chips technique, and XI MIA 3 as the 

control group which was taught without using Talking Chips technique.   

Table III.3 

Quasi-Experimental Design 

Group Pre-test Treatment Post-test 

Select Control 

Group 
Pretest No treatment Posttest 

Select 

Experimental 

Group 

Pretest 
Experimental 

Treatment 
Posttest 

      (Cresswell, 2012) 

 

35% of the population =  
35

100
 𝑥 177 = 61.95 

No Classes Total of Students 

1 XI MIA 1 (Experimental) 33 

2 
XI MIA 3 

(Control) 
31 

Total of sample 64 
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E. Technique of Collecting Data 

In this research, the writer used a speaking test as an instrument in 

collecting the data. Specifically, the researcher used a Norm-referenced test. 

To find out the data both pre-test and post-test, the writer used speaking test. 

Before the test was used in pre-test and post-test, the test or instrument is 

reliability and validity. 

1. Test 

a) Pre-test 

 Pre-test was given out to both  experimental class and control class 

before did the treatment. This pre-test was aimed to know the students’ 

scores from both classes before receiving the treatment. The question in 

pre-test was one question with two pictures accompanied by instructions.  

     PRE-TEST 

Name : 

Exposition Test 

Tell your idea about a topic among these pictures. Your time is for 1-2 

minutes. 

  

 

 

   

  Picture 1: passive smoking is a silent killer 
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 Picture 2: why is learning English important? 

b) Treatment 

  The treatment was given to the experimental group only. While the 

control group was taught using traditional teaching technique.  

Topic 1: express your idea about 

cause and effect of one picture 

presented! Your time is for 2 

minutes 

 

 

 

Topic 2: Explain a picture you 

have choosed accurately! Your 

time is for 2 minutes.   
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Topic 3: choose one picture you 

will use. Tell a letter to the person 

based on the picture you have 

choosed! Your time is for 2 

minutes. 

c) Post-test 

Post-test was given after the treatment. This post-test was exactly 

same with the pre-test which was used in order to know the mean score of 

the experimental group and control group. The question in pre-test was one 

question with two pictures accompanied by instruction.  

 

POST-TEST 

Name : 

Exposition Test 

Tell your idea about a topic among these pictures. Your time is for 1-2 

minutes. 

  

 

 

Picture 1: passive smoking is a silent killer 
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Picture 2: why is learning English important? 

F. Technique of Data Analysis 

The researcher focused on the items in Brown’s aspects of speaking to 

analyze the students’ speaking test. There are five elements that consist of 

pronunciation, grammar, vocabulary, fluency, and comprehension. The 

element level of speaking adapted from Brown (2004, pp. 172-173) in Bohari 

(2020) as shown below: 

Table III.4 

Element Score of Speaking adapted from Brown (2004) 

Aspect 
Proficiency Description Achievement 

Pronunciation 

Errors in pronunciation are frequent but can be 

understood by a native speaker used to dealing 

with foreigners attempting to speak his 

language 

1 

Accent is intelligible though often quite faulty 2 

Errors never interface with understanding and 

rarely disturb the native speaker. Accent may 

be abviously foreign 

3 

Errors in pronunciation are quite rare 4 

Equivalent to and fully accepted by educated 

native speakers 
5 

Grammar 

Errors in grammar are frequent but speaker 

can be understood by a 

native speakers used to dealing with 

foreigners attempting to speak 

his language. 

1 

Can usually handle elementary construction 

quite accurately but does 

not have thorough or confident control of 

grammar. 

2 

Control grammar is good. Able to speak the 

language with sufficient 
3 
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structural accuracy to participate effectively in 

most formal and 

informal conversation on practical, social, and 

professional topics. 

Able to use the language accurately on all 

levels normally pertinent to 

professional needs. Errors in grammar are 

quite rare 

4 

Equivalent to that of an educated native 

speaker. 
5 

Vocabulary 

Speaking vocabulary inadequate to express 

anything but the most 

elementary needs. 

1 

Has speaking vocabulary sufficient to express 

him self simply with 

some curriculum locutions. 

2 

Able to speak the language with sufficient 

vocabulary to participate 

effectively in most formal and informal 

conversations on practical, 

social, and professional topics. Vocabulary is 

broad enough that he 

rarely has grope for a word. 

3 

Can understand and participate in any 

conversation within the range 

of his ecperience with a high degree of 

precision of vocabulary. 

4 

Speech on all levels is fully accepted by 

educated native speakers in 

all its features including breadth of vocabulary 

and idioms. 

Colloquialism, and pertinent cultural 

references 

5 

Fluency 

No specific fluency description, refer to other 

four language areas for implied level of 

fluency. 

1 

Can handle with confidence but nit with 

facility most social situation, 

including introductions and casual 

conversation about curretnt events, 

as well as work, family, and autobiographical 

information. 

2 

Can discuss particular interest of competence 

with reasonable easy. 

Rarely has grope for words. 

3 

Able to use the language fluently on all levels 

normally pertinent to 

professional needs. Can participate in any 

conversation within range 

of this experience with a high degree of 

fluency 

4 

Has complete fluency in the language such 

that his speech is fully accepted by educated 

native speakers 

5 
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Comprehension 

Within the scope of his very limited language 

experience, can 

understand simple questions and statements if 

delivered with slowed 

speech. Repetition or paraphrase. 

1 

Can get the gist of most conversations of non-

technical subjects. 
2 

Comprehension is quite complete at a normal 

rate of speech. 
3 

Can understand any conversation within the 

range of his experience. 
4 

Equivalent to that of an educated native 

speaker. 
5 

  Each element has level with 20 as the highest score. Because there 

are four scores in every level, the total of all elements is 100. The 

specification of the test is as follow: 

 

Table III.5 

Specification of the Test 

 

No Speaking Skill The Highest Score  

1 Pronunciation 20  

2 Grammatical 20  

3 Vocabulary 20  

4 Fluency 20  

5 
Comprehension 

Total 

20 

100 

 

 Furthermore, the researcher applied the classification of the students’ 

scores from Arikunto (2009), it can be shown below: 

Table III.6 

The Classification of Students’ Score 

No The Score Level Category 

1 80-100 Very Good 

2 66-79 Good 

3 56-65 Enough 

4 40-55 Less 

5 30-39 Fail 

 In term of the normality test of the data, it was analyzed by using 

Kolmogorov-Smirnov technique with SPSS 23 version. The SPSS result of 

Kolmogorov-Smirnov test can be interpreted as follows: 
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Hₒ  : The data are normally distributed 

Hₐ  : The data are abnormally distributed 

Testing Criteria: 

If the probability (sig) > 0.05 Hₒ is accepted 

If the probability (sig) < 0.05 Hₒ is rejected 

` After obtaining the result of normality test of the data, and knowing that the 

data were abnormal distributed, the researcher needed Mann-Whitney analysis in 

purpose to know whether or not there is significant difference between students’ 

speaking skill who were taught by using Talking Chips technique and without using 

Talking Chips technique. Furthermore the result Mann-Whitney analysis In SPSS 

23 can be interpreted as below: 

Hypothesis: 

Hₒ  : There is significant difference between students’ speaking skill who were 

taught without and by using Talking Chips Technique 

Hypothesis: 

Hₐ : There is no significant difference between students’ speaking skill who were 

taught without and by using Talking Chips Technique 

Testing Criteria: 

If the value in Asymp.Sig (2-tailed) < 0.05, then Hₒ is accepted 
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If the value in Asymp.Sig (2-tailed) > 0.05, then Hₒ is rejected 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

 This research was conducted in purpose to find out the students’ 

speaking skill taught without using Talking Chips technique in control class, 

the students’ speaking skill taught by using Talking Chips technique in 

experimental class, and the significant difference of students’ speaking skill 

taught without and by using Talking Chips Technique of  students’ speaking 

skill at SMAN 4 Karimun. Referring to the data analysis and data 

presentation in chapter IV, finally the researcher concluded tjat the answers 

of the formulation of the problem are as follows : 

1. The students’ speaking speaking skill taught without using Talking 

Chips at the eleventh grade students at SMAN 4 Karimun calculated as 

6.2% was at Very Good level.    

2. The students’ speaking speaking skill taught using Talking Chips at the 

eleventh grade students at SMAN 4 Karimun calculated as 21.2% was 

at “Very Good” level. 

3. The gain between post-test score was 6.17, with the Asymp. Sig (2-

tailed) was 0.000 which less than 0.05. So, there was a significant 

difference  between students’ speaking skill taught without and by using 

Talking Chips technique at the eleventh grade students at SMAN 4 

Karimun.  
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B. Suggestion  

 Based on the research conclusion above, it is known that students’ 

speaking skill taught using Talking Chips technique were improved. So that 

teaching by using this technique is one of the solutions for English teacher 

in order to improve students’ skill, especially the students’ skill in speaking.  

1. Suggestion for the teacher : 

a. This technique is one of the alternative to be implemented by the 

teachers in teaching and learning process, especially in teaching 

speaking. 

b. The building up of creatives and enjoyable learning for students 

should be developed by the English teacher.  

c. The teachers should support their teaching strategies by using 

interesting and representative media.  

2. Suggestion for the students :  

a. The students should have a higher motivation in learning English, 

especially in speaking. 

b. The students should not feel bored in practicing their English and 

should be more interested for that. 

3. The suggestion for the other reseachers  

a. The researchers are expected to find the new strategy, method, and 

approach in purpose to make students are easy and joyful in learning 

Englisg especially in speaking. 

b. The researchers are enforced to be agents of change in education.   
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