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ABSTRACT 

 

Noviza Fitri (2022):  The Difference of Motivation in Learning 

Pronunciation between Male and Female Students 

at the Eighth Grade of Mts Ummatan Wasathan 

Pesantren Teknologi Riau. 

 

 

To achieved the goal of English learning, especially Pronunciation learning, there 

are some factors can affect, one of them that is motivation. Based on the previous 

research, there was difference of motivation between male and female students. 

Therefore, this research purposed to find out the difference of motivation in 

learning pronunciation between male and female students that located at MTs 

Ummatan Wasathan Pesantren Teknologi Riau. To achieved the purpose of 

research, this research was designed as quantitative research that involved two 

variables. The population of this research were 67 students. Then, the writer taken 

the sample by used Cluster Sampling Technique, with the result that 46 students 

from grade 8 as a sample. The instrument was used to collect the research data 

was questionnaire of motivation by used Likert Scale. Then, the research data was 

analyzed by used Independent Sample T-Test Technique. Based on the data 

analysis, the writer concluded that there is significant difference of motivation in 

learning pronunciation between male and female students at the Eighth Grade of 

MTs Ummatan Wasathan Pesantren Teknologi Riau. 
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ABSTRAK 

 

Noviza Fitri (2022):  Perbedaan Motivasi dalam Pembelajaran 

Pronunciation antara Siswa Laki-laki dan 

Perempuan kelas Delapan Mts Ummatan 

Wasathan Pesantren Teknologi Riau. 

 

Untuk tercapainya tujuan pembelajaran bahasa inggris, khususnya 

Pronunciation, terdapat beberapa faktor yang mempengaruhi, salah satunya 

yaitu Motivasi. Berdasarkan penelitian terdahulu, terdapat perbedaan motivasi 

antara siswa laki-laki dan perempuan. Oleh karena itu, penelitian ini bertujuan 

untuk mencari perbedaan motivasi dalam pembelajaran Pronunciation antara 

siswa laki-laki dan perempuan yang dilokasikan di MTs Ummatan Wasathan 

Pesantren Teknologi Riau. Untuk mencapai tujuan penelitian tersebut, 

penelitian ini didesain sebagai penelitian kuantitatif yang melibatkan dua 

variabel. Populasi dalam penelitian ini berjumlah 67 siswa. Kemudian, penulis 

mengambil sampel dengan menggunakan teknik Cluster Sampling, sehingga, 

diperoleh 46 siswa dari kelas 8 sebagai sampel. Instrumen yang digunakan 

dalam pengumpulan data penelitian ini berupa angket motivasi dengan 

menggunakan Skala Likert. Kemudian, data penelitian ini dianalisis dengan 

menggunakan teknik Independent Sample T-Test. Berdasarkan data analisis, 

penulis menyimpulkan bahwa terdapat perbedaan motivasi yang signifikan 

dalam pembelajaran Pronunciation antara siswa laki-laki dan perempuan kelas 

8 di MTs Ummatan Wasathan  Pesantren Teknologi Riau. 
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CHAPTER I  

INTRODUCTION 

 

A. Background of the Research 

English has four macro-skills. One of them is speaking. Speaking is 

one way for us in order to communicate with other people in the world. 

According to Nunan (1991, p.39), that to most people, mastering the art of 

speaking is the single most important aspect of learning a second or foreign 

language, and success is measured in terms of the ability to carry out a 

conversation in the language. There are four important aims of speaking 

that are to inform, to entertain, to persuade, and to discuss (Tarigan, pp.30-

36). Those aims are required students to speaking especially when they are 

talking with their friends and teachers, classroom discussing and practicing 

dialogue or conversation in front of the classroom. 

Brown (2001, pp.268-269) states four aspects of speaking skill, 

there are fluency, accuracy, pronunciation, and vocabulary. Pronunciation 

becomes important because it gives meaning to what is being said. 

According Richards and Schmidth (2002, p.429), pronunciation means way 

in which a language or a particular word or sound is spoken. Kenworthy (in 

Tarkan Kacmaz, 1993, p.1) states that to be more specific, if the foreign 

speaker substitutes/fails to pronounce a sound or a feature of pronunciation, 

and the result is that the listener hears a different word or phrase from the 

one the speaker was aiming to say, that foreigner‟s speech is unintelligible. 
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Thus, it is very important to learn pronunciation in order to there is no 

misunderstanding in communication. 

Brown (2001, pp.284-285) states there are some factors within 

learner that effect pronunciation that are native language, age, exposure 

having exposure, innate phonetic practice, identity and language ego, 

motivation and concern for good pronunciation. Motivation will be the 

strongest factor that can bring the learners to the success of study. If the 

motivation and concern are high, it will be a good start for the learners to 

improve their pronunciation. 

According to Platt (in Nofianis, 2010, p.9), motivation is the factors 

that determine the person desire to do something. Each of others must have 

different motivation. Ludwig (in Brown, 2000) states that male students are 

more instrumentally motivated. Meanwhile, Gardner et al (in Iqbal, 2010, 

p.17) states that female learners are motivated than male learners. 

MTs Ummatan Wasathan Pesantren Teknologi Riau is one of Junior 

Islamic Boarding School in Pekanbaru. It is located in Lintas Timur streets 

Km. 22. The students are divided into two class based on gender. Male 

student class and female student class. The grade of eighth consist 67 

students, which are 44 male students and 23 female students. In this school, 

they use curriculum 2013 revision 2017, where in the basic competence, 

eighth grade‟s students arrange transactional text both orally and written 

shortly and simple that involve asking, giving, accepting, refusing, offering, 

denying, and other expression, with the result that they apply and practice it 
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in the form of dialogue or conversation which is indirectly they also 

learnpronunciation. When the writer did pre-research in this school, the 

writer often found that some of students‟ pronunciation still incorrect and 

seems to be unmotivated. 

The students‟ pronunciation still incorrect can be seen when they 

were not able to catch the meaning of a word from the speaker like words 

she and see; tree and three; all and old, not able to produce phonemes 

correctly like no difference between letter /e/ in left and letter /ə/ in about; 

letter /ʃ/ in she and letter /ʒ/ in measure. In addition to pronunciation, 

their motivation was also seems to be unmotivated, it can be seen when 

they were afraid to pronounce the words, they feel ashamed if their 

pronunciation was corrected, and they did not want to ask how to 

pronounce the words correctly. 

These problems can clearly be seen based on the phenomena of the 

writer preliminary observation as follows: 

1) Some of male and female students are afraid to pronounce the 

words. 

2) Some of male and female students feel ashamed if their 

pronunciation is corrected. 

3) Some of male and female students do not want to ask how to 

pronounce the words correctly. 

4) Some of male and female students are lazy to listens the speaker. 

5) Some of male and female students cannot give respond to the 
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speaker. 

Based on the phenomena above, the writer finds out that it is very 

important to compare, explore, and understand student‟s motivation in 

learning pronunciation. Therefore, the writer proposes the research 

entitled:  

“The Difference of Motivation in Learning Pronunciation between 

Male and Female Students at the Eighth Grade of Mts Ummatan 

Wasathan Pesantren Teknologi Riau”. 

 

B. Problem of the Research 

1. Identification of the Problem 

 

Based on the preliminary observation above, it is very clear that the 

students still have problems, to make it clear, the problems can be 

identified as follows: 

a. Why some of male and female students afraid to pronounce the words? 

b. Why do some of male and female students feel ashamed if their 

pronunciation is corrected? 

c. Why do not some of male and female students want to ask how to 

pronounce the words correctly? 

d. Why some of male and female students lazy to listens the speaker? 

e. Why cannot some of male and female students give respond to 

speaker? 
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2. Limitation of the Problem 

 

Based on the identification above, the writer needs to limit this 

research and only focus on the difference of motivation in learning 

pronunciation between male and female students at the eighth grade of 

MTs Ummatan Wasathan Pesantren Teknologi Riau. 

3. Formulation of the Problem 

 

Refers to the limitation of the problem above, the problems of this 

research will be formulated in the following research questions: 

a. How was male student‟s motivation in learning pronunciation at the 

eighth grade of MTs Ummatan Wasathan Pesantren Teknologi Riau? 

b. How was female student‟s motivation in learning pronunciation at the 

eighth grade of MTs Ummatan Wasathan Pesantren Teknologi Riau? 

c. Were there any significant difference of motivation in learning 

pronunciation between male and female students at the eighth grade of 

MTs Ummatan Wasathan Pesantren Teknologi Riau? 

C. Objective and Significance of the Research 

 

1. Objective of the Research 

 

Based on the formulation of the problem, objectives of the research 

are: 

a. To know how male student‟s motivation in learning pronunciation at 

the eighth grade of MTs Ummatan Wasathan Pesantren Teknologi 

Riau. 
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b. To know how female student‟s motivation in learning pronunciation at 

the eighth grade of MTs Ummatan Wasathan Pesantren Teknologi 

Riau. 

c. To know the significant difference of motivation in learning 

pronunciation between male and female students at the eighth grade of 

MTs Ummatan Wasathan Pesantren Teknologi Riau. 

2. Significance of the Research 

 

The research is very important because it will contribute and carry 

out the following necessities, they are: 

a. This research is able to benefit for the writer as a novice researcher, 

especially in learning how to conduct a research. 

b. These research findings are expected to be useful and valuable 

especially for students and English teacher at the eighth grade of MTs 

Ummatan Wasathan Pesantren Teknologi Riau to be further, teaching 

and learning process. 

c. These research findings are expected to be positive and valuable 

information especially for those who are concerned in the world of 

teaching and learning English as a foreign language. 

d. These research findings are expected to be the practical and theoretical 

information to development of theories on language teaching in 

general. 
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D. Definition of the Terms 

There are two terms involved in this research, to avoid 

misunderstanding toward the terms that used in this research, the following 

terms are necessary definite as follows: 

1. Motivation 

According to Richards and Schmidth (2002, p.343), motivation is 

the driving force in any situation that leads to action. In this research, the 

writer only focuses on motivation in learning pronunciation. 

2. Pronunciation 

According to Richards and Schmidth (2002, p.429), pronunciation is 

the way a certain sound or sounds are produced. In this research, the writer 

wants to know male and female students‟ motivation in learning 

pronunciation. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Theorethical  Framework 

1. Nature of Motivation 

According to Brown (2000, p.160), motivation is probably the most 

frequently used catch all-term for explaining the success or failure of 

virtually any complex task. It is easy to assume that success in any task is 

due simply to the fact that someone is “motivated”. Following is the three 

views of motivation quoted from Brown (2000, p.162). 

Table II.1 

Three Views of Motivation  

(Adopted from Brown, 2000, p.162) 

 

 Three views of motivation. They are: 

1.) A behaviorist perspective, motivation is seen in very 

matter of fact terms. 

It is quite simply the anticipation of rewards. Driven to acquire 

positive reinforcement, and driven by previous experiences of 

rewards for behavior, people act accordingly to achieve further 

reinforcement. In this view, the acts are likely to be at the external 

forces. 

2) In cognitive terms, motivation places much more emphasis on the 

individual‟s decision. In more technical usage, Keller (in Brown 

2000, p.160) describes the term of motivation as the choices people 

make to what experiences or goals they will approach or avoid, and 

the degree of effort they will exert in that respect. Some cognitive 

psychologists see underlying needs or drives as the compelling 

force behind the decision. 

3) In constructivist places emphasis to social context as well as 

Behaviorist Cognitive Constructivist 

   
 Anticipation of 

rewards 

 Driven by basic human 

needs(exploration, 

manipulation, et 

cetera) 

 Social context 

 Community 

 Social status 

 Security of groups 

 Desire to receive 

positive reinforcement 

 Degree of effort 

expended 

 Internal interactive 

forces in control 

 External individuals 

forces in control 

 Internal, individual forces 

in control 
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individual personal choices in motivation (Williams & Burden in 

Brown 2000, p.161). Each person is motivated differently and will 

therefore act on his or her environment in ways that are unique. 

These unique acts are always carried out within a cultural and social 

milieu and cannot be completely separated from that context. 

 Ausubel (in Brown 2000, p.160) identifies six needs of under 

girding the construct of motivation: 

1) The need exploration, for seeing “the other side of the mountain,” to 

explore the unknown. 

2) The need for manipulation, for operating on the environment and 

causing change 

3) The need for activity, for movement and exercise, both physical and 

mental. 

4) The need for stimulation, the need to be stimulated by environment, 

by other people, or by ideas, thoughts and feelings. 

5) The need for knowledge, the need to process and internalize the 

result of exploration, manipulation, activity, and stimulation, to 

resolve contradiction, to quest for solutions to problems and self-

consistent system of knowledge 

6) The need for ego enhancement, for the self to be known and to be 

accepted and to be approved by others. 

 

Dececco (in Iqbal 2010, p.12) describes that there are four 

functions of motivation in learning: 

1) To attract the students‟ interest or attention in learning so that the 

students understand easier of what subject they are learning 

2) To convince that the subject is very important for students to learn. 

3) To encourage the students to be enthusiastic to learn, this function is 

usually followed by rewards. 

4) To control the students‟ aptitude in learning by giving both 

punishment and praise. 

According to Brown (2000, p.162), motivation was examined as a 

factor of a number of different kinds of attitude. Two different clusters of 

attitude divided two basic types of what Gardner and Lambert at that time 

identified as “instrumental” and “integrative” motivation. The instrumental 

side of the dichotomy referred to acquiring a language as a means for 
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attaining instrumental goal: furthering a career, reading technical material, 

translation, and so forth. The integrative side describes learners who 

wished to integrate themselves into the culture of the second language 

group and become involved in social interchange in that group. 

It is important to degrees here for a moment to note that in 1972, 

instrumentality and integrative were referred to as types of motivation. A 

number of years later, Gardner and Macintyre (in Brown, 2000, p.163) 

more appropriately referred to the dichotomy as a case of orientation. That 

is, depending on whether a learners‟ context or orientation was (a) 

academic or career-related (instrumental), or (b) socially or culturally 

oriented (integrative). Different needs might be fulfilled in learning a 

foreign language. The importance of distinguishing orientation from 

motivation is that within either orientation, one can have either high or low 

motivation. One learner may be only mildly motivated to learn within, say, 

a career context, while another learner with the same orientation may be 

highly driven to succeed. 

According Chitravelu, et al (in Nofianis 2010, p.13), Motivation is 

an extremely important factor in successful language acquisition. They 

state there are two types of motivation. They are: 

1) Extrinsic motivation 

Extrinsic motivation is caused by external factors such as a desire to 

be assimilated into the culture of the speakers of English, the 

prospect of gaining entry into a college or university or getting paid 

job, a desire for praise and recognition from fellow students and 

teachers. External factors include: 

a)  Family factor (parent role and attention, relationship among family 

members, home situation, economic, and cultural background. 



12 

 

 

b) School factor (Teaching method, curriculum), relationship 

between teacher and students, relationship between students and 

students, school discipline, lesson tool, school time, condition of 

school, learning method, homework. 

c) Society factor (student activity in society mass media, friend and 

others). These factors can influence students learning motivation. It 

means that motivation drives, behavior from someone in doing 

something. 
2) Intrinsic motivation 

Intrinsic motivation is keenness or desire to learn English for its own 

sake. For example, a student who comes into a family that has a very 

positive attitude towards English will also have a love for the 

language and will want to master it to the best of his ability. 

 

Raffani (in Nofianis, 2010, p.14) states that intrinsic motivation is 

choosing to do an activity for no compelling reason, beyond the 

satisfaction derived from the activity itself. It‟s what motivates us to do 

something when we do not have to do anything. From this statement we 

can conclude that intrinsic motivation comes from the learner himself, 

because the learner has the basic physique to achieve self-actualization and 

conquer the challenging situation. 

Moreover, Brown (1994, p.164) says that extrinsic motivation is 

carried out in anticipation of a reward from outside and beyond the self. 

The example of this rewards are money, prize, grades, punishment, et 

cetera. The teachers, parents, friends, the surrounding and society usually 

give the extrinsic motivation. 

Smit (2002, p.91) states that the understanding of motivation as 

consisting of learner-subject and classroom-related factors (e.g Dornyei 

1994, p.280) was also quite useful. With regard to the subject-related 

factors, all of them, i.e., extrinsic and intrinsic motives as well as 
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integrative, tested so centrally relevant that they seem to account for the 

special status of pronunciation within language learning. The most central 

classroom-related factor was found to be students‟ readiness to learn 

proactively and self- dependently. 

Subject and learner-related factors have six factors, i.e. module- 

independent motives, extrinsic and intrinsic motives, anxiety, self-efficacy, 

and other evaluation. The conglomerate of motives which is relevant 

independently of the module appears to be divided into two independent 

factors when seen in direct connection with the module itself: intrinsically 

motivated students argue that it is simply fun to do, a challenge they enjoy; 

and extrinsically motivated ones accept and see the necessity of doing 

what the curriculum asks them to do and of doing it fairly well when 

compared with the rest of the class. 

Parents or teachers can appear student‟s motivation in learning by 

some ways as Oemar Hamalik (in Seprianingsih 2010, pp.15-17) says in 

the following sentences: 

1) Reward: Giving the reward to students toward their activities by 

parents or teachers has big advantages as learning support. Reward 

will appear happiness and satisfaction individual given the reward. 

2) Grade: Grade is also the way to increase the students learning 

motivation, such give grade to the students in the end of academic 

years. 

3) Work Group: In work group, everybody in doing the task feels have 

responsible toward their group to be strong support in learning. 

4) Aim and Level of Aspiration: This way comes from the students 

families, such as father, mother, brother, and sister. 

5) Given Score: The way come teachers that can support the students‟ 

motivation, because generally, the students want to know their 

scores in learning given by teachers whether good or bad. The 
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students who get good scores, they will increase their learning. 

While, the students who get bad scores, they will have frustration 

and demoralization. 

6) Evaluation: Evaluation continuity can support students in learning. 

Therefore, students tend to get good evaluation. For getting good 

evaluation students will learn carefully. 

7) Study Tour: This way can influence student‟s motivation in 

learning, because this way brings students to direct experiences. 

8) Education Film: Every student likes to watch films. Film story 

content is more effective to take the students attention and 

enthusiasm in learning. Students get the new experience as an 

advantage history. 

9) Learn through Education: In this way, students can use radio to 

listen to the music that have educational nuance. Radio is one of the 

important facilities for supporting students‟ motivation in learning. 

2. Nature of Pronunciation 

 

Pronunciation is one of aspects of speaking skill besides accuracy, 

fluency, and vocabulary. It is very important to learn because if you do not 

know how to pronounce the word or sounds correctly, it will affect 

misunderstanding in communication. 

According to Kelly (in Setyaningrum, 2003, p.2), pronunciation 

has  two features: segmental and supra segmental features. Supra 

segmental features studies the features which are important in English such 

as stress, intonation and how sounds change in connected speech while 

segmental feature studies the phonemes including vowels, consonants, and 

diphthongs. 

Kelly (2000, p.9) writes that the study of pronunciation consists of 

two fields, namely phonetics and phonology. Phonetics refers to the study 

of speech sound. A phonetician usually works in one or more of the 

following areas: 
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1) The anatomical, neurological, and physiological bases of speech 

(collectively known as physiological phonetics) 

2) The actions and movement of the speech organ in producing sounds 

(articulatory phonetics) 

3) The nature and acoustics of the sounds waves which transmit speech 

(acoustics phonetic) 

4) How speech is received by the ears(auditory phonetics) 

5) How speech is perceived by the brain(perceptual phonetics) 

If phonetics deals with the physical reality of speech sounds, then 

phonology, on the other hand, is primarily concerned with how interpret 

and systematize sounds. The study of phonology of English looks at the 

vowels, consonants, and supra segmental features of the language. 

Phonemes are also known as segments are different sounds within a 

language. The sets of phonemes consist of two categories: vowel sounds 

and consonant sounds. However, these do not necessarily correspond to 

the vowel and consonants we are familiar within the alphabet. Vowel 

sounds are all voiced, and may be single or a combination, involving a 

movement from one vowel sound to another; such combinations are 

known as diphthong. An additional term use is triphthong which describes 

the combination of three vowel sound (Kelly, 2000, p.2).  

The following table lists English phonemes, giving an example of a 

word in which each appear, that its list can be seen on the table below: 
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Table II.2 

English Phonemes 

Vowels Diphthongs Consonants 

i: bead eɪ Cake p pin s sue 

ɪ hit ɔɪ Toy b bin z zoo 

ʊ book aɪ High t to ʃ she 

u: food ɪə Beer d do ʒ measure 

e left ʊə Fewer k cot h hello 

ə about eə Where g got m more 

ɜ: shirt əʊ Go tʃ church n no 

ɔ: call aʊ House dʒ judge ƞ sing 

æ hat   f fan l live 

ʌ run   v van r red 

ɑ: far   θ think j yes 

ɒ dog   ð the w wood 

(Adopted from Kelly, 2000, p.2) 

 

Meanwhile, supra segmental features, as the name implies, are 

features of speech which generally apply to group of segments, or 

phonemes. The features which are important in English are stress, 

intonation, and how sounds change in connected speech. 

According to Kelly (2000, p.3), with regard to individual words, we 

can identify and teach word stress. Usually one syllable in a word will 

sound prominent than the others, as in PAper, or BOttle. Stress can fall on 

the first, middle, or last syllables of words, as in shown here: 

Table II.3 

Word Stress 
Ooo OOo ooO 

SYLlabus enGAGEment usheRETTE 

SUBstitute baNAna kangaROO 

TECHnical phoNEtic underSTAND 

(Adopted from Kelly, 2000, p.66) 

 

Moreover, pronunciation works closely in with spelling work. 

There are relationships between pronunciation and spelling, but some basic 
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ideas are quoted from Kelly (2000, p. 20), that are homographs are words 

which have the same spelling, but with different pronunciation (wind 

/wɪnd/ as in weather; and wind /waɪnd/ as in what you do to a clock) and 

homophones are words which have the same pronunciation, but have 

different spelling (write and right; there, their, and they‟re; fair and fare). 

Both homographs and homophones have their own rule, but they still have 

different meaning. 

3. Gender in Language Learning 

 

Papalia and Olds (in Nur‟aini, 2013, p.21) state that girls generally 

are superior in the verbal item involving vocabulary, memory, language 

manipulation and the like, while boys are superior in performance items 

involving spatial relations, mechanical abilities and numerical 

manipulation. 

Several researches, for example Oxford and Schmeck (in Asriyanti, 

2011, p.14) believe that all style-differences might represent a dichotomy 

of human variation; people who are global and those who are analytic. The 

different in ability will influence the achievement of students and it is very 

important to be examined especially in education field. There are some 

different characteristics between male and females in learning language 

styles. The characteristics of these two kinds of learning styles can be seen 

below: 
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Table II.4 

Characteristic of Male and Female in Learning Styles 

Global (Female) Analytics (Male) 

Subjective Objective 

Feeling Thinking 

Field Dependent Field Independent 

Right-brain Dominant Left-Brain Dominant 

Extroverted Introverted 

Cooperative Competitive 

Impulsive Reflective 

          (Adopted from Oxford and Schmeck in Asriyanti, 2011, p.14) 

 

In the table below, there is several research findings related male and 

female motivation can be seen as follows: 

Table II.5 

Research Findings about Male and Female in Learning Language 
Researcher Research Findings 

Bacon (1992) No differences between sexes 

Bacon (1992) Men use translation strategies more than 

woman 

Green and Oxford (1995) They found that learner strategies were used 

more by women than men, and more among 

successful language learners 

Bacon and Finnemann 

(1992) 

Female learners of L2 Spanish at university level had 

the stronger instrumental motivation 

Spolsky (1989) Girls have more positive attitudes towards 

speakers of the target language 

Ludwig (1983) Male learners are more instrumentally 

motivated 

Gardner and Lambert 

(1972) 

Female learners are motivated than male learners 

(Adopted from Iqbal, 2010, p.17) 

 

 

Beside those studies, what exactly makes male and female are 

different can be explained by following explanations which are quoted 

from Michael Gurian and Patricia Henley book entitled Boys and Girls 

learn differently. 
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There are a number of categories of male-female difference to 

consider and there are many differences could be presented, but the writer 

selected those seem most essential in learning. One of the aspects that 

influence the male and female performance in learning is their brain. The 

aspect of differences between male and female brain can clearly be seen as 

follows: 

1) The Developmental and Structural Differences 

 

In most cases, girls‟ brain matures earlier than boys (Gurian and 

Henley, 2000, p.19). In accordance with brain-based research, it is found 

that girls take in more sensory data than boys. In average, girls hear better, 

smell better and take in more information though fingertips and skin. 

Female tend often to be better than males at controlling impulsive 

behavior. In other words, girls are by nature less likely to take moral risk 

than boys. Boys are more likely shown natural aggression. 

Girls tend to have better verbal abilities and rely on verbal 

communication; boys tend to rely on nonverbal communication, being 

innately less able on average to verbalize feelings and responses as quickly 

as girls. 

Males tend to have more development in certain areas of the right 

hemisphere, which provides them with better spatial abilities such as 

measuring, mechanical, design, and geography and map reading. 

It can be concluded that male and female structure has been 

designed for different function and abilities. This difference also affects 
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their performance in life. 

2) The Hormonal Differences 

 

Human behavior is far more driven by hormones than we have 

wanted to admit. Male and female mood are very dependent on the 

interplay of hormones and the brain. 

Although males and females both possess all the human hormones, 

degree of dominance differs. Females are dominated by estrogen and 

progesterone, males by testosterone. Whereas a girl may be likely to bond 

first and ask questions later, a boy might be aggressive first and asks 

questions later. This is why most of the teacher finds out that male students 

are hard to manage than female students in many ways. 

3) The Functional Differences 

 

Boys use the right hemisphere more than girls. On the other hand, 

girls tend to use the left hemisphere. That is why girls respond to a 

situation more complex than boys. Male brain gives boys the edge in 

dealing with spatial relationships (such as object and theorems); female 

brain responds more quickly to greater quantities of sensory information, 

connecting it with the primacy of personal relationships and 

communication. Girls and women are able to hear things better than boys 

and men; sometimes a loud voice is needed for boys. This fact makes an 

interesting basis for keeping boys near the front of the classroom. 

Another difference also occurs in music or choir. Males and female 

see things differently, with female generally far better at seeing in the dark 
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room. On the other hand, males see well than woman in bright light. This 

suggests a biological rationale for how teachers should arrange their 

students in terms of distance or closeness to visual learning aids. 

Gender difference has been noted in the memory ability of males 

and females. Girls can store, for short periods, a greater quantity of 

random information; boys can do this more often if they can practice it. 

In teaching and learning process, the instruction given must be 

balance between male and female memory ability in order to make the 

lesson last and memorize well by the students for their future needs. 

The stereotype of boys is they tend to focus on action (Abigail 

James, 2006, p.1). A reason why teacher or parent get trouble ask their 

children (boys) quiet and seated at their desk, because male students learn 

better when they have frequent opportunities to move around (Council for 

Exceptional Children, 2009, p.1). 

In ability, boy‟s excess is superior in performance items involving 

spatial relationship, mechanical abilities, and numerical manipulation 

because they tend to like symbolic texts, diagrams, and graphs. It brings 

them to be success in designing and engineering. Male students also tend 

to learn the rules, fact, and logic. It causes male better in math and science 

lesson than female students (Michael Gurian, 2001, p.49). 

Male students are an introverted and they like competition. Also, 

boys  tend to be more deductive and are better at quickly making decisions 

and this superior give boys an advantages on multiple choice test (Council 
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for Exceptional Children, 2009, p.1). 

The stereotype of female students is they tend to focus on feelings 

(Abigail James, 2006, p.1). Female students are an extrovert who like 

work together in doing 21 something (co-operative). In ability, female 

students excel in verbal skill like reading and writing. Papalia and olds 

state that female students generally are superior in the verbal items 

involving vocabulary, memory, language manipulation. 

They also speak more clearly, read earlier, and consistently better 

than male students in test spelling and grammar. Kathy Stevens in Council 

for Exceptional Children (2009, p.1) points out, female students tend to be 

more inductive and learn involving their sense and it make them an 

advantages on essay tests. 

4) The Differences on the Brain 

 

Brain is nature of human being that brings the innate of human 

itself, such as intelligences, talent, emotion, language and learning style. 

By his statement, Eric Jensen as a former teacher and a current member of 

the society for Neuroscience and New York Academy of Science has 

proven it. 

Learning in ways that are compatible with the way humans 

naturally function is an approach that will stand the test of time. Yes, it 

may attract some criticism, spurred by the kind of defensive reaction that 

is typical among those who wish to hold on to the status quo. But if this 

paradigm is solid, as I believe it is, more and more people will come to 
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realize that if you want to understand human learning, so you‟d better 

understand the brain (Eric Jensen 2005, p.ix). 

Brain, as a control of human body, is generally divided into four 

lobes. The occipital, the temporal, the frontal and parental lobes, and each 

lobe have 22 own functions. Dealing with this Thomas Willis, expanded 

the work of Descartes. He was the first suggest not only that the brain was 

center of control for our body, but also different parts of the brain control 

specific cognitive functions, although a given mental task may involve a 

completed web circuits, which interact with others throughout the brain 

(Shore, 1997; Shreve, 2005 in George R. Taylor and Loretta Mac Kenney, 

2008, p.15). 

It can be concluded that the different part of brain have different 

functions and it can affect the way of students learn. Developmental and 

structural differences between male and female give explanation about 

male and female innate differences. Here there are some parts of brain that 

show innate differences notably in learning style. 

Parietal lobe which has function to perceives and interprets bodily 

sensations such as touch, pain, pressure, and temperatures whereas in 

females more data through than male. It function impact female have more 

tactile sensitivity. Females take in more sensory data than male. On 

average female hear better, smell better, and take in more information 

through fingertips and skin. 

Right hemisphere has function to interpret emotional contents, tone 
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of voice, facial expressions, gestures, melodic speech, social musical, 

visual, spatial, and environmental awareness, and unconscious self-image, 

and body image, emotional and visual memory. in this part male tend to 

use right side of brain to work on abstract problem, female use both sides. 

It function impact male superior at spatial relationship. The explanation as 

follow: 

Table II.6 

Difference Function of Left and Right Brain  

Left Brain Right Brain 

Intuitive Intellectual 

Prefer talking and writing  Prefer drawing and manipulating 

Favors logical problem solving Object 

Focus on detailed Favors intuitive problem solving 

Language Get the general idea 

Logic Spatial awareness 

Analytical thinking Perspective 

Shaping of ideas Creative and imaginative 

Sequencing Functions 

Fine motor skills Emotions 

Timing Tone quality of sound 

                    (Adopted from Iqbal, 2010, p. 23) 

 

 In general, female brains develop quicker than male brains. 

Brains development in infants is often most pronounced in the right 

hemisphere and gradually moves to the left. In female, the movement the 

left stars earlier than male (Michael Gurian, 2001, pp.24-27). 

Researchers found that males generally have more developed right 

hemisphere-which disposes them toward spatial task such as map-

reading or interpreting technical drawings. Females generally have more 

developed left hemisphere-which is probably why they learn to speak 

earlier than males and are often more adept at languages. 
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Over millions of years, the brain both created and accommodated 

these circumstances. Females had to be better at verbal skill than males; 

males had to be better at spatial and more physically aggressive. Females 

had to care more about small-group consensus; males had to rely more on 

packing-order hierarchies with dominant leadership. 

Females had to hear, see, and use all he senses and remember variety 

among things in order to provide the subtle brain development and care a 

child needs; males had to focus on the single task to provide for and protect 

communities of children. Both the brain and its hormones -which are 

catalysts for brain activity came to differ with gender and their learning 

style. 

Mismatches between family and school culture especially teacher 

can deadly students ability. For example, teacher almost teacher often label 

“naughty, stupid or lazy “ for male students because they doing another 

activities such as disturb his friend or drawing something in their book 

while they studying without any attention to lesson. As we know innate of 

male students is they can absorb lesson better when they gave a chance to 

move a lot but most of teacher culture only explain lesson, dictation, or 

doing exercises, this condition of course make male students getting bored 

and also this culture can deadly male students ability as a master of spatial. 

B. Relevant Research 

The writer finds several researches that are relevant to this research. 

 

They can be seen as follows: 
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1) Muhammad Iqbal (2010). In research entitled “The comparison 

between male and female students’ motivation in learning English at 

the second year of SMA Al-Huda Pekanbaru”. The design of this 

research was comparative research. To collecting the data, the writer used 

questionnaire as the instrument. The number of population was 65 students. 

As the result, the writer found out that there is significant comparison 

between male and female students‟ motivation in learning English at the 

second year of SMA Al-Huda Pekanbaru. 

2) Tarkan Kacmaz (1993). In research entitled “An analysis of the 

Pronunciation Problems of Turkish learners of English”. The design 

of this research was descriptive-qualitative research. To collecting 

the data, the writer used Accent Inventory as diagnostic text and 

Tape-Recorder to record students‟ voice. The number of sample in 

this research was 30 students. As the result, the writer found that 

Turkish learners of English face with some problems in pronouncing 

certain English Phonemes, and therefore, have a foreign accent.  

C. Operational Concept 

According to Syafi‟i (2017, p.110), operational concepts are 

derived from related theoretical concepts on all of the variables that should 

be practically and empirically operated in an academic writing – a research 

paper. According to Smit(2002, p.91), the understanding of motivation as 

consisting of learner-subject and classroom-related factors (eg. Dornyei 

1994, p.280) was also useful. With regard to the subject-related factors, 

all of them, i.e, extrinsic and intrinsic motives as well as integrative, tested 
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centrally relevant that they seem to account for the special status of 

pronunciation within language learning. Based on the explanation above, 

the indicators of student‟s motivation in learning pronunciation can be 

seen as below: 

1. Intrinsic Motives 

 

b) The students learn pronunciation because pronunciation learning 

is fun. 

c) The students learn pronunciation because they love learning 

something new. 

d) The students learn pronunciation because they see this class as a 

challenge. 

e) The students learn pronunciation because they want to do very 

well in this class. 

2. Extrinsic Motives 

 

 

a) The students learn pronunciation for fulfilling the requirements of 

the syllabus. 

b) The students learn pronunciation because they hope for a good 

mark. 

c) The students learn pronunciation because they need

 native-like pronunciation for their future job. 
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D. Assumption and Hypothesis 

1. Assumption 

In accordance with the previous theories, the writer assumes that 

male and female students at the eighth grade of MTs Ummatan Wasathan 

Pesanren Teknologi Riau have difference of motivation in learning 

pronunciation. 

2. Hypothesis 

Based on assumption above, there are two hypothesis propose: 

1) Ha: There is significant difference of motivation in learning 

pronunciation between male and female students at the eighth grade 

of MTs Ummatan Wasathan Pesantren Teknologi Riau. 

2) Ho: There is no significant difference of motivation in learning 

pronunciation between male and female students at the eighth grade 

of MTs Ummatan Wasathan Pesantren Teknologi Riau. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Method of the Research 

This research was a quantitative research. According to 

Sugiyono(2018, p.14), quantitative approach is a study based on the 

positivity philosophy to examine certain population or samples and the 

sampling of randomly with the collection of data by using instrument and 

the data analysis is statistical.  

There were some methods that often used by quantitative 

researcher, one of them was comparative method. This research was 

comparative method. According to Hartono (2011), comparative research 

is comparing between two or more variables to know the differentiation. 

The writer compared male student(X1) and female student(X2) as 

independent variable on motivation in learning pronunciation as dependent 

variable(Y) 

 

B. Location and Time of the Research 

1. Location of the Research 

 

The research was conducted at MTs Ummatan Wasathan Pesantren 

Teknologi Riau which is located at Lintas Timur streets, Km.22, Tenayan 

Raya – Pekanbaru City. 

2. Time of the Research 

 

The research was conducted on November until December 2020. 
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C. Subject and Object of the Research 

1. Subject of the Research 

 

Subject of the research was male and female students at the eighth 

grade of MTs Ummatan Wasathan Pesantren Teknologi Riau. 

2. Object of the Research 

 

Object of the research was motivation in learning pronunciation. 
 

 

 

 

D. Population and Sample of the Research 

1. Population of the Research 

Population of the research was the eighth grade students of MTs 

Ummatan Wasathan Pesantren Teknologi Riau. The students were divided 

into two class based on gender. There were male class and female class. 

The specification of population can be seen on the table below: 

Table III.1 

Population of the Research  
No. Class Number of Students 

1 VIII Pa 1 21 

2 VIII Pa 2 23 

3 VIII Pi 23 

Total  67 

 

2. Sample of the Research 

In this research, the writer took a sample by using Cluster 

Sampling. According to Gay et al(2000, p.129), cluster sampling randomly 
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selects group, not individual. The population of eighth grade students 

consists male class and female class, male class divided into two class, 

VIII Pa 1 and VIII Pa 2. Therefore, the writer took VIII Pa 2  and VIII Pi 

as a sample cause they have same number of students, that are 23 students. 

Thus, sample of the research is 46.  

Table III.2 

Sample of the Research   

No. Class Number of Students Sample 

1 VIII Pa 1 21 - 

2 VIII Pa 2 23 23 

3 VIII Pi 23 23 

                   Total              67          46 

 

 

E. Technique of Data Collection 

To know the male and female student‟s motivation in learning 

pronunciation, the writer collected the data by using questionnaire as 

instrument. Syafi‟i (2017, p.118) stated questionnaire is a research 

instrument consisting of a series of questions to be answered by the 

respondent. 

The questionnaire consists of 22 positive statements that dealing 

with the indicator of motivation in learning pronunciation which is 14 

questions of intrinsic motives and 8 questions of extrinsic motives. The 

calibration tool was used to measure the responses was Likert Scale as 

displayed table below: 
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Table III.3 

 Scoring of Instrument 
No. Scale Score 

1 Strongly Agree 5 

2 Agree 4 

3 

 

4 

 

5 

Undecided 

 

Disagree 

 

 Strongly Disagree 

3 

 

2 

1 

  (Adopted from Riduwan p.39) 

    The description of instrument can be stated as below : 

Table III.4 

Blueprint of Intrinsic Motive 

No. Indicators Number  

1 Pronunciation learning is fun 1,5,10,14,3 

2 Love learning something new 4,7,13,6 

3 

 

4                     

See this class as a challenge  

 

Want to do very well in this class 

2,8 

 

9,11,16 

(Adopted from Smit, 2002, p.94) 

 

Table III.5 

Blueprint of Extrinsic Motive 

No. Indicators Number  

1 Fulfilling the requirements of the 

syllabus 

15, 17, 19 

2 Hope for a good mark 12, 18, 20, 22 

3                     Need native-like pronunciation for 

future job 

21 

(Adopted from Smit, 2002, p.94) 
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F. Validity and Reliability 

1. Validity of  Instrument 

Creswell(2012, p.169) stated that validity is the individuals‟ scores 

from an instrument make sense , meaningful, enable you as the researcher 

to draw good conclusion from the sample you are studying to the 

population. It means that validity is extent to which inferences made from 

assssment result approriate , meaningful and useful in terms of  purose of 

instrument.    

According to Gay(2000, p.163) stated that there are three types of 

validity. There are content validity, criterion–related validity , and 

construct validity. In this research, the writer used content validity to know 

the validity of questionnaire of instrument. According to Brown(2003, 

p.22) stated that content validity is part a matter of determining if the 

content that the instrument contains is an adequate sample of domain of 

content, it is supposed to represent. Thus, the statement of questionnaire 

given based on the indicators. The result of validity can be seen as below : 
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Table III.6  

Validity of Instrument 
 

Item Number 

Scale Mean if 

Item Deleted 

Scale Variance 

if Item Deleted 

Corrected 

Item-Total 

Correlation 

Cronbach's 

Alpha if Item 

Deleted 

Statement 1 93.57 98.162 .290 .854 

Statement 2 93.22 98.929 .345 .852 

Statement 3 93.41 98.603 .371 .851 

Statement 4 93.00 99.244 .367 .851 

Statement 5 93.43 94.296 .666 .842 

Statement 6 93.22 94.707 .569 .844 

Statement 7 93.46 97.631 .336 .852 

Statement 8 93.41 97.003 .426 .849 

Statement 9 93.20 98.161 .375 .851 

Statement 10 94.00 93.822 .472 .847 

Statement 11 94.07 98.240 .180 .862 

Statement 12 93.83 95.080 .448 .848 

Statement 13 93.59 99.003 .316 .852 

Statement 14 92.96 97.909 .522 .848 

Statement 15 93.63 91.883 .728 .839 

Statement 16 93.61 98.288 .288 .854 

Statement 17 92.98 96.911 .544 .846 

Statement 18 94.11 92.766 .515 .846 

Statement 19 93.24 97.786 .542 .847 

Statement 20 93.67 95.825 .416 .849 

Statement 21 94.20 96.383 .364 .851 

Statement22 93.24 97.297 .446 .849 

Statement 23 93.11 98.277 .335 .852 

Statement 24 93.26 97.575 .416 .849 

Statement 25 92.96 101.509 .182 .856 

 

To analyze the validity of questionnaire, the writer conducted a try 

out to 25 items by handing them to 46 students who are not included in the 

research sample. The writer used SPSS 23.0 program to analyse the data. 

The writer compared r value to r table  at significant level of 5 % is 0.290 

(df=N-2=44). The r value of each item should be higher than the r table to be 

considered as a valid question. If the value of r on the analysis of less than 

r table, it can be concluded that these items are not significantly correlated 

with the total score (declared invalid) and must be removed or corrected.  
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The result of analysis showed that there were 22 questions accepted 

or valid and the others were rejected or invalid, 22 statement are valid and 

the rest were dropped because the scores are under 0.290. The dropped 

items are statement number 11, 16, and 25. Thus, there are 22 items of 

questionnaire used to measure students‟ motivation in learning 

pronunciation.  

2. Reliability of Instrument  

The reliability of a psychomotoric instrument refers to the extent to 

which scores on the instrument are from error of measurement. The 

characteristic of reliability was sometimes termed consistency(Brown, 

2003, p.19).  

There are five types of reliability, that are stability, equivalence, 

equivalance and reliability, internal consistency, and rater agreement. In 

this research, the writer used internal consistency. According to Creswell 

(2012, p. 186), internal consistency reliability is the instrument 

administered once; using one version of the instrument and each 

participant in the study completes the instrument.  

The following table is the level  of internal consistency Cronbach‟s 

Alpha by Louis Cohen (2007, p.506) as belows:  
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Table III.7 

Level of Acceptable Reliability 

Cronbach’s Alpha Internal Consistency 

˃ 0.90 Very high reliable 

0.80  - 0.90 High reliable 

0.70 – 0.79 

 

 0.60 – 0.69 

˂ 0.60 

Reliable 

 

Minimally reliable 

Unacceptably low reliable  

(Adopted from Cohen, 2007, p.506)  

 

Based on the table above, it can be concluded that the instrument is 

reliable if the value is higher than Cronbach„s Alpha standard is 0.60. The 

following table is the result of the reliability of instrument . 

Table III.8 

Reliability of Instrument 

Cronbach's Alpha N of Items 

  

.855 
 

25 

 

From the table above can be seen that the value of Cronbach‟s 

Alpha is 0.855. The value is higher than the standard of Cronbach‟s Alpha 

which is 0.60. Therefore, it can be concluded that the questionnaire is 

reliable, and the level of reliability is high.   

G. Technique of Data Analysis  

To get the category of students‟ score motivation in lerning 

pronunciation, the writer used the standart measurement as described by 

Tohirin and Mas‟ud Zein(2003,p.48). The categorized as belows: 
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a. High  : 76% - 100% 

b. Mediocre  : 50% - 75% 

c. Low  : 0% -  49% 

To know whether there is a significant difference of motivation in 

learning pronunciation between male and female students, the writer used 

independent sample t-test to see the results. According to Pallant(2011, 

p.239) independent sample t-test used when you want to compare the mean 

scores of two different group of people or conditions.   

The formula of independent sample t-test is :   

to  
        

√(
   

√   
)
 
  (

   

√   
)
 
 

Where:  

to  = Significant level  

Mx = Mean of variable x 

My = Mean of variable y 

SDx = Standard Deviation of variable x 

SDy = Standard Deviation of variable y 

N = Number of sample  

1 = Constant number  
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. CONCLUSION  

After doing the research and analyzing the data, the writer finds out 

the result of male and female students‟ motivation in learning pronunciation. 

The results are the answer of the formulation of the problem. The results of 

this research as follows: 

1. Male student‟s motivation in learning pronunciation at the eighth 

grade of MTs Ummatan Wasathan Pesantren Teknologi Riau is 

categorized into Mediocre with mean 69.13. 

2. Female student‟s motivation in learning pronunciation at the eighth 

grade of MTs Ummatan Wasathan Pesantren Teknologi Riau is 

categorized into High with mean 79.13.  

3. There is significant difference between male and female students 

motivation in learning pronunciation at the eighth grade of MTs 

Ummatan Wasathan Pesantren Teknologi Riau. This statement can 

be seen from tobserve is higher than ttable on 5% and 1% 

(2.01<3.330>2.69) with the degree freedom is 44. Thus, Hypothesis 

Ha is accepted and hypothesis Ho is rejected. 
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B. SUGGESTION  

After finding the results of male and female student‟s motivation in 

learning pronunciation, the writer has some suggestions for the student and 

the teacher. The suggestions as follows: 

1. Suggestion for Student 

a. The student must realize that pronunciation is important in speaking 

skill. In order we know what other people said and other people 

know what we said.  

b. The student must be brave to pronounce the words, do not feel afraid 

or ashamed if their pronunciation is corrected. 

c. The student must diligent to listens speaker, especially foreign-

speaker. 

2. Suggestion for Teacher   

a. The English Teacher must be able to motive students to learning 

English especially in learning pronunciation. 

b. The English teacher must be able to choose the best strategies or 

methods in teaching pronunciation.  

3. Suggestion for School 

a. The school should make students and teacher enjoyable in teaching 

and learning process. 

b. The school must prepare infrastructures or facilities that will be used 

by English teacher to develop strategy or methods in teaching 

pronunciation.
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