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3 Short Vowel

2

© Fathah is written a, for instanced= »i(Syari’ah), Kasrah is written i, for
)

§_instanced\-.\#\ (al-Jibali) and dhommah is written u, fors stsinstance
=

C(zhuluman).

4~ Double Vowel

ng

o 9 is written aw, slis written uw, s'is written ay, andcslis written i.
i

%Ta’ Marbuthah

c-!c;;.The stopped Ta’ Marbuthat in the last verse h, for instanced= _»illis written
syaria’ah, unless it has been taken into the Indonesian standard, for instance
mayit. However, when it is read out, it is written t, for instance al-maytatu in
Avrabic: il

6. Article Alif Lam
The article Alif Lam followed by Qomariyah dan Syamsiah letters is written al,

for instance alwallis writtenal-Muslimu, un less when it is the name of person

followed by the word Allah, for instance, ‘Abdullah(dxe).,

Capittal Letter

The capitalization is adjusted with the enhanced Indonesian spelling.
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ABSTRACT

indy Yuniari, (2023): “Exploring implementation of reflective teaching in
the process of teaching and learning English at an

Islamic school in Pekanbaru”

NIN Y 1weidio yeH o

‘Ehe objective of this study was to explore how the teachers implement reflective
tgaching in the process of teaching and learning English and to find out the factors
igfluence the implementation of reflective teaching. Basically, most of the

chers got difficulties in having reflective teaching due to load of work in
Ignited time. However, the teachers always tried to evaluate their teaching in
which to achieve the students’ learning objectives. In order to explore the
teachers’ implemented reflective teaching, the researcher used qualitative research
approach with a case study research design. To select the participants, the
purposive sampling technique was used. The participants of this study were two
English teachers; both of them were female and four classes of students’ grade 8;
two classes of boys and two classes for girls. The data was collected by
observation, interview, and focus group discussion (FGD). The finding showed
that the teachers had implemented reflective teaching which categorized in four
parts; reviewing the previous material by using various media, presenting easy-to-
understand material, adjusting learning situation and available time, and having
self-evaluation. Besides, the teachers informed that there were two factors
iﬁ:ﬁluenced their reflective teaching implementation; supporting factors; including
personal motivation and students’ feedback, and hindering factors; including lack
of-tlme and other activities. In conclusion, the teachers had implemented reflective
@achlng well in the process of teaching and learning English at the Islamic school
|5_Pekanbaru. The majority of reflective teaching features were implemented by
teachers during the teaching and learning process.

upn

Implementation, Reflective Teaching, Process of Teaching and
Learning English

5
E
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ABSTRAK

indy Yuniari, (2023): “Mengeksplorasi penerapan refleksi pengajaran
dalam proses belajar mengajar bahasa Inggris di

sekolah Islam di Pekanbaru”

NIN Y wEeidio e 6

Tujuan dari penelitian ini adalah untuk mengeksplorasi bagaimana guru
menerapkan refleksi pengajaran dalam proses belajar mengajar bahasa Inggris dan
untuk mengetahui faktor-faktor yang mempengaruhi pelaksanaan refleksi
pengajaran. Pada dasarnya, sebagian besar guru mengalami kesulitan dalam
melakukan refleksi pengajaran karena beban pekerjaan dalam waktu yang
terbatas. Namun, para guru selalu berusaha mengevaluasi pengajaran mereka
untuk mencapai tujuan pembelajaran siswa. Untuk mendalami refleksi pengajaran
yang diterapkan guru, peneliti menggunakan pendekatan penelitian kualitatif
dengan desain penelitian studi kasus. Untuk memilih partisipan digunakan teknik
purposive sampling. Peserta penelitian ini adalah dua orang guru bahasa Inggris;
keduanya perempuan dan empat kelas siswa kelas 8; dua kelas untuk putra dan
dua kelas untuk putri. Pengumpulan data dilakukan dengan observasi, wawancara,
dan Focus Group Discussion (FGD). Temuan menunjukkan bahwa guru telah
menerapkan refleksi pengajaran yang dikategorikan menjadi empat bagian;
mereview materi sebelumnya dengan menggunakan berbagai media, menyajikan
materi yang mudah dipahami, menyesuaikan situasi belajar dan waktu yang
tersedia, serta melakukan evaluasi diri. Selain itu, para guru menyampaikan
bahwa ada dua faktor yang mempengaruhi pelaksanaan refleksi pengajaran
mereka; faktor pendukung; terdiri dari motivasi pribadi dan umpan balik siswa,
dan faktor penghambat; terdiri dari kurangnya waktu dan kegiatan lainnya.
Igesimpulannya, para guru telah menerapkan refleksi pengajaran dengan baik
dalam proses belajar mengajar bahasa Inggris di sekolah Islam di Pekanbaru.
Sebagian besar fitur refleksi pengajaran diimplementasikan oleh guru selama
proses belajar mengajar.

(jis1a

~

ata Kunci: Mengeksplorasi, Refleksi Pengajaran, Proses Belajar Mengajar
Bahasa Inggris
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CHAPTER I
INTRODUCTION

BACKGROUND OF THE STUDY

NI Iw e}dio YeH 6

Quality education requires a professional teacher to accomplish the educational
=

&jectives. Professional teacher and educational objectives are related to each
()

other, so the two can go hand in hand. One of the characteristics of professional
l%)acher is self-awareness (Richards & Farrell, 2005). A teacher who is self-aware
can understand his or her own self, principles and values, as well as strengths and
weaknesses. To discover self-awareness, teacher can carry out self reflection
activities. Reflection is a media in which people exercise their minds in order to
find out the strengths and weaknesses of their practice (Kuswandono, 2012). The
implementation of reflection is a main propensity in professional education while

eensidering about good teaching and learning practices; in term of reflective

=¥
teaching. According to Cole and Knowles (2000), reflective teaching is the

pEfocess of self-evaluation and revision of what has been taught. Teachers require
r%cflective teaching in order to evaluate their teaching and solve problems in or
ojfder that they can teach better in the following meetings. According to Richards
a%\d Lockhart (2007), teachers who actively reflect on what is happening in

1

ching and learning process will discover whether there is relation or differences

S 184

between their teaching and students’ understanding. Richard and Lockhart
=
indicate that teachers need to reflect on their teaching to facilitate students’
@)!

progress in learning English. Furthermore, the habit in implementing reflective

I

eIy Wise) J
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ching helps to develop a basic reflection, exchange and significant storage of

10

owledge. Reflective teaching strategies assist in the acquisition and

eg

maintenance of teaching competence (Pollard, 2006). Reflective practice entails
af& integrated style of thinking and behaving, and gives birth to reflective teaching.
=

@erefore, the teachers should be active in formulating the purposes and ends of

I,'i_ﬂair objectives that could examine their own values and assumptions.

Previously, reflective teaching was not the popular term in Indonesia.

1M BYS

Ieclnwever, the government was concerned about this as criteria into new teaching
competencies or teacher certification requirements in 2007, namely pedagogical
competence, personal competence, professional competence, and social
competence (Sudibyo, 2007). Becoming a part of teacher standards or teacher
competences in Indonesia, reflective teaching can be recommended based on
teachers’ teaching and learning documents which include the result of students’

test as well as doing action research to improve the quality of teaching practice.
W

"cording to Pollard (2006), teachers are encouraged to be reflective
m

—

practitioners; however, increasing pressure to hold students accountable for

I

Bue

geting imposed performance standards increases the likelihood of teachers using

ug']a

ching strategies that prioritize efficiency and expediency, which may come at

e expense of ongoing reflection on teaching practices. Furthermore, while

ISBA

.

lective teaching has become one of important aspects in teacher qualification

ndards, the practice is not consistent with what the government orders. The

Ingjo &

]

vernment asks teachers to follow the rules but does not provide school facilities

r professional development activities (Lubis, 2017).

eIy wiisey] jrreds u



)

‘nery exsns NiN Jefem 6uel uebunuaday uesibniaw yepn uedynbuad 'q

‘nery e3snsS NiN uizi edue} undede ynmuaq wejep 1ul syny eAiey ynunjas neje uelbeqges yelueqiadwaw uep ueywnwnbuaw Buele)q 'z
‘yejesew njens uenelun neje yuy uesinuad ‘uesode) ueunsnAuad ‘yeiw efuey uesinuad ‘venpuad ‘ueyipipuad uebunuaday ynun eAuey uedynbuay ‘e

VI VSAS NI
of0:
-

i

Jaquins ueyingalusw uep ueywnuesusw edue) 1w sy eAJey ynunjes neje ueibeqges dynbusw Buesejq °|

Buepun-Buepun 1Bunpuig 23d1) yey

In the revised 2013 curriculum, the students are becoming the centre in the

ss. This means that students should have enough of time to interact with one

1810 )4eH O

another during learning process. As a result, teacher should be more creative in
é—épturing students’ attention by employing diverse strategies or using materials
%ated to the issues students are familiar with. Teacher can employ reflective
@ching types to ensure that the appropriate method is used. The majority of
%search on reflective teaching indicates that reflection can improve the teachers’
%ility to deliver materials, encourages positive relationships between teacher and
srf—udents, and also develops teachers’ ability to manage the classroom. Moreover,
reflective teaching influences teachers’ initiative and responsibility in their

teaching practice through exploring activities in teaching and learning process that

aim to contribute to their professional competences (Ma & Ren, 2011).

Based on the interview to the English teacher of MTs Al- Ittihadiyah

Pekanbaru, the researcher got information that most of teachers were rare to
W

&aluate their teaching, it was due to the load of work in limited time. The focus

=)

v:_?gs to complete the material achievement, except they were observed by the

>

dBurv

inciples or supervisor. Similar with Richard and Lockhart (2007), many teachers
rgely examine their own teaching practice; teachers did not use their time to think
=
dbout their actions in teaching and learning process. Nevertheless, the teacher
w

attempted to assess her teaching by employing several strategies while remaining
=)

Q’B the same topic. According to her, providing many means to obtain knowledge

.

riight encourage students to be more creative and have multiple points of view.

—-

W
<
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irectly, the teacher used reflective teaching to examine her teaching technique

g1

r helping students comprehend the material.

Thus, teachers have a mediating function in linking the past, present, and

Hiw ej

@ure, traditions and innovations, old and new (Pollard, 2014). According to

Hargreaves (2003), teachers are catalysts of successful knowledge societies who
w

rﬁust be able to create unique knowledge of professionalism. This new
ﬁzofessionalism implies that teachers may not have the liberty to teach in the
@énner that they choose that they must learn to teach in ways that they were not
taught, and that they must establish and develop a capacity for change and risk. As
a result, teacher who can develop for change is able to become a reflective
teacher. Because a reflective teacher is someone who can compare what they are
teaching to their own experiences in order to forecast what will happen in the
future (Kuit, Reay, & Freeman, 2001). A teacher can be a reflective if he or she
takes the time to analyze their teaching technique. Reflective teachers will

wn

censider a variety of approaches to attract their students’ interest in order to fulfill
m

meir needs (Zwozdiak-Myers, 2012). Reflective teachers can compare problems

"3

E

and discover solutions in a variety of ways. By comparing the problems, the
~

tgachers and students can find the dealing solutions. Similar to Mooney (2013),

-

<
rieflecting on teaching aspects can help the teachers and students each other to

J

IS

1

develop strategies by dealing with problem solutions.

In this case, the researcher focuses on English teachers at one of Islamic

i[ns jo

e

sehools in Pekanbaru. This school teaches English as a foreign language.
W
ﬁerefore, teachers use English in teaching and learning that relate to English

eIy WISeY JI
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ject. They do not use English as official communication. Therefore, the focus

this research is EFL teachers. One of the EFL teacher characteristics is able to

@192

18 .e)

tve the learning explanation in ways that are easy to understand (Sakkir, Dollah,

-Ahmad, 2021).

In this study, the researcher focuses her investigation on implementation

reflective teaching with the goal to find out teachers’ understanding about

YSNS NIN

r%‘lective teaching and factors supporting and hindering implementation of
@ﬂective teaching in teaching and learning process. The discussion above
provides background that indicates the need to conduct a study entitled
“Exploring Implementation of Reflective Teaching in the Process of Teaching

and Learning at an Islamic School in Pekanbaru”.

B. STATEMENT OF THE PROBLEM

15 ldentification of the Problem

Y
Igased on the explanation above, the implementation of reflective teaching can
hglp teachers enhance their abilities and professional development. Besides, the
Etofessionalism of the teachers will be tied to the quality of the institution. As a
-
r;‘;éult, teachers might have more time to assess or make a concept link to their
-
w

Eaching experiences in order to figure out better ways than just utilizing the same
%ategies in different classes. However, there will be an issue when using it. As a
w

result, teachers are less likely to apply it. Reflective teaching is an activity that

e

iag:ludes untold hours or unpaid grading papers after class (Farrell, 2018). Some
<
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chers may wonder why they should devote time to reflect on their teaching.

is is because they have already prepared thoroughly before teaching. Besides,

ejdiogeH o

the teachers have followed the administration rules, or potentially service of

sehooling officials, which leave brief period or energy for reflecting their

=
Igching. However, in actuality, not all of the activities that the teachers have

@mned will be implemented in the classroom. As a result, reflective teaching is
wn
gquired to assess the lack of teaching practice or activities that cannot be applied

%J-the teaching and learning process.

=

Reflective teaching has been defined as peeling back the layers of teachers'
own daily labor, looking under the surface of their own teaching, making a
conscious attempt to perceive their teaching selves as students see them
(McEntee, et al., 2003). Based on the previous research, reflective teaching has
good effect to teachers’ professionalism. Similar to Hillier (2005), instead of

continuing to feel self-doubt, that we are imposters in our classrooms, or that we
W

ie failing as teachers and racked with guilt, we can become positive in our search
m

@ new understandings of our practice and more ways to deal with the challenges

~
-

tHat confront us on a daily basis. Nevertheless, the implementation of reflective
~
tgiching in this study is not known yet, especially in this research place.
=
Therefore, the researcher needs to explore reflective teaching implementations at
w

ah Islamic School in Pekanbaru.

Based on a search of the website journal in repository UIN Suska, which

i[ns jo

ﬁas published from 2015 to 2021, it shows lack of studies about reflective
W

‘tfaaching and its use in Islamic schools. As a result, the researcher attempts to

I

BIY WIS J
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7

m - - - - - -
conduct a study on reflective teaching implementation at an Islamic school in

(@)
order to determine how reflective teaching is employed in the teaching and

lgarning process, as well as what types of reflective teaching are commonly used
b';i teachers. The researcher also discovers lack of studies about reflective teaching
iEplementation in a highly-regarded ELT journal, in Indonesia, namely TEFLIN
@’urnal. Between 2010-2021, there are five articles on reflective teaching
%blished in the journal, namely two articles in 2014, one in 2015 and two articles
iglj 2021. The majority of the articles are not about implementation of reflective
tgaching in Islamic schools. These lacks of studies on this issue indicate the need

for further study on the implementation of reflective teaching.
2. Limitation of the Problem

Based on the background and statement of the problem about reflective teaching
of English teachers, it is necessary to limit the problem. The researcher focuses on
exploring the implementation of reflective teaching in the process of teaching and

=¥
léarning English which concern to reflective teaching implementation types;

I

wn
duiring and after teaching and learning process.

Ao

= Research Questions

DHAIu

is research attempts to answer the following questions:

S uejng jo Ajis

1. How do teachers implement reflective teaching in the English teaching and
learning process at an Islamic school in Pekanbaru?
2. What are the supporting and hindering factors that teachers face in

implementing reflective teaching at an Islamic school in Pekanbaru?

eIy WIsey] jriek
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PURPOSE AND OBJECTIVES OF THE STUDY

N1 eydio jeH o

Fhe main purpose of this research is to explore the reflective teaching
i%plemented by teachers in English teaching and learning process at an Islamic
w

s%hool in Pekanbaru. In particular, the objectives of this research are as follow:

-~

()

A 1. To explore the implementation of reflective teaching in the process of

nel

teaching and learning English at an Islamic school in Pekanbaru.
2. To investigate the supporting and hindering factors in implementing

reflective teaching that teachers face at an Islamic school in Pekanbaru.

D. SIGNIFICANCE OF THE STUDY

This research is intended to explore the implementation of reflective teaching in
1§e process of teaching and learning English at an Islamic school in Pekanbaru.
'E\_,_e result of this research is expected to give positive contribution to students and
%@Chers. The research contributes in theoretically and practically aspects.
~

'gﬁeoretically, this research provides information about implementation of

.

I

A

teachers’ reflective teaching and the supporting and hindering factors in

SI

]

1

implementing reflective teaching in teaching and learning process. It also can be a
=)
s'&Urce of information for other researchers that will conduct the similar research

%‘ different level in educational field. Practically, this research gives more

§u

ormation about the implementation of reflecting teaching in teaching and

eIy Wise)] jriedk
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rning process. In which, the result of this result is expected to be able to give

vantageous for the teachers; to give information for the teachers that reflective

ejdio

teaching has many types and functions, it can help teachers to evaluate their

teaching, and to give more information that teachers need to prepare and select the

==
lgb'ld of reflective teaching relate to students’ target achievement in teaching and

Ig&rning process.

w
-

% DEFINITIONS OF KEY TERMS

()
Based on the key terms of this study, to avoid misunderstanding and

misinterpretation, the researcher defines three terms that used below:
1. Implementation

Implementation is the process of putting a decision or plan (Bull, 2011). In this
study, the researcher finds out the teachers’ implementation though reflective

e

3 o
=.
a

2. Reflective teaching

Aie[sy aje

flective teaching is the process through which teachers reflect on their actions

I

ile teaching in the classroom in order to assess and collect descriptive data that

ATIE) D

will be used to demonstrate areas that require improvement (Nodoushan, 2010).

w

—

Reflective teaching is important dimension of teaching which is including
o

tg'qlchers’ and students’ beliefs, teacher decision making, and teachers’ and
@dents’ roles (Richards & Lockhart, 2007). It means that reflective teaching is

—

nfeded by teachers to determine the decision while teaching.

eIy WIse) juie
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Process of teaching and learning English
ess is a series of actions or steps taken in order to achieve a particular end

Il, 2011); this study concerns in teaching and learning English. It means that

3.

[}

© Hak cipta milik UEN SBisk

teachers take steps while teaching to achieve success in teaching and learning
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CHAPTER Il
REVIEW OF RELATED LITERATURE

THEORETICAL FRAMEWORK
Reflective Teaching

ing a professional teacher entails more than just teaching and meeting

NS NIMH!Iw eydio yeH @

(%rriculum objectives. The teachers should evaluate their teaching to find out the
q;ejality of their teaching and be able to evaluate strategies and materials that are
suitable for their targets and students. According to Motallebzadeh, Hosseinnia,
and Domskey (2017), reflective teaching is a part of teachers' lives that becomes a
need to improve their development because it can increase their understanding of
their weaknesses and help them find new strategies and approaches to teaching
that are more effective. Teachers can thus measure their skill development in

teaching; they should spend time away from teaching to evaluate their previous

S

tgaching strategies, which can be addressed at the next meeting. Basically,

(sl

=)

I§_éf|ective teaching is defined as examining one's own teaching. It entails

P

éflecting on and rethinking one's performance before to, during, and after class
~
agtivities. According to Tice (2004), reflective teaching is assessing what you do
=
iff the classroom, thinking about its goal, and considering whether it is effective; a
w

—

process of self-observation and self-evaluation. Teachers must reflect on student
=)

Q?allenges that are likely to arise during the achievement of targeted goals.
gtcording to Artzt et. al. (2015), teachers must consider the teaching strategies

ey will use to deliver the desired lesson. It means that the teacher should have

11
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pared many things relate to the teaching before beginning the class; one of

m is the appropriate strategy use.

Reflective teaching is an important characteristic of teachers, a prime part

yijlw eygiogeH o

of the teacher training programs, and also one of the crucial factors that can
iﬁ‘luence the teaching practice (Afshar & Farahani, 2015). According to Afshar
aEd Farahani, teachers should understand the role of reflective teaching in their
t%ching practice; reflective teaching can have a greater influence because it is an
@portant feature and focal point in teachers' training activities. Consider teaching
to be a process based on a sequence of logically related units, i.e. lessons, and
describe reflection as a continual process of reviewing teaching and learning to
allow practitioners to make connections between experiences. As a result, it
suggested a four-part typology of reflection: reflection before the lesson,
reflection during the lesson, reflection after the lesson, and reflection beyond the

I8§son (Cirock & Widodo, 2019). This classification emphasizes the significance

of reflection in good lesson delivery, from preparation to execution. It enables us

12

incorporate Farrell's (2015) five-level framework for reflective practice;

>

n 2#ue

ilosophy, Principles, Theory, Practice, and Beyond Practice, which was

18

tablished specifically for English language teachers, into our workshops,

.

SBaA

abling teachers to verify it in the classroom.

J

g jo A1

There are three purposes in reflective teaching, as explained by Celce-
rcia (2001): (1) to grow one's comprehension of the educational learning

asure; (2) to extend one's collection of vital alternatives as a language teacher;

J

ery wisey] jredAgue)
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3eH @

d (3) to improve the nature of the learning opportunities one can give in

10

guage classrooms. According to the Celce-Murcia statement, teachers will

e|g

aghieve better teaching goals if they incorporate reflective teaching into their
tgaching practice because they can measure and improve their teaching skills,
r%ulting in the desired results. It is similar to Zwozdiak-Myers (2012), while
@chers obtain proficiency in knowledge and skill in teaching, a better
wn

@derstanding of the relationship between learning and teaching could influence

tﬁjeir teaching practice.

=

Reflective teaching is an instructional approach that encourages teachers to
thoughtfully think on the conditions at hand and to modify their teaching
processes in order to better serve the requirements of learners who are the clients
of education (Kadodo, 2010). Thus, reflective teaching is participant-driven,
collaborative, context-specific, and leads to change and enhancement of practice,
rg;ther than just information for its own sake. Jay and Johnson (2000), agreed that
%y reflective practitioner would be able to focus on some aspect of their
é:;}.‘dagogy, see that dimension from a variety of perspectives using re-framing and
rgflective listening techniques, and engage in dialogue with their peers in order to

=
iluminate the boundaries and frames of thought that limited their current

oA

perspective, with the goal of taking action based on a thorough and reflective

]

q

(31

uhderstanding of events, alternatives, and alternatives. These characteristics

jo

reflect and serve as the foundation for the typology mentioned below:

eIy WISeY] JlieAg uejn
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a. Descriptive reflection entails discussing a topic such as a classroom issue,
a recognized bias, an intriguing hypothesis, or a mood. Essentially, this
type entails responding to the inquiry, "What's going on?" However, it is
more than just providing data; it entails the relevance of the result to
extract and investigate the reasons and consequences, re-contextualize
them, and anticipate a future change.

b. In "frame experimentation,” comparative reflection is imposing alternative

frames on a situation in order to get fresh insights or improved

nely ejsns NIN Y!tw eydio yeH 6

understandings. This approach necessitates open-mindedness and
wholeheartedness as it attempts to comprehend the perspectives of others.
c. Critical reflection defines the outcome of carefully considering a problem

from different angles.

2. Reflective Teaching Approach

w
&
Ti1ere are many different approaches that can be implemented if someone wishes
wn
t® become a critically reflective teacher, including perception of oneself as well as

@er people, team teaching, and investigating someone’s perspective on teaching
-
through writing. The types of reflective teaching approaches explained by Qing
m

"~
(2009) are as follows:

S uegjng jo A

a. Peer Observation

Peer observation includes teachers observing and learning from their

rtners' practices. This is for self-improvement and to meet the needs of

B

eIy Wisey| JiI
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JeH 0

ividual teachers. As a result, they will have the opportunity to form positive

lationships with other teachers and benefit from their actions and useful

310

njudgmental ideas (Victoria & Training, 2018). Peer observation can give

8 el

teachers opportunities to see each other's teaching, expose them to various
Igching styles, and give them potential opportunities for critical reflection on
tﬁ%ir own teaching. It can also help them improve their teaching in the classroom.
%ere are the guidelines for peer observation by Qing (2002). First, the teachers
\gll work in pairs and do observations in their classes. Both teachers will discuss
tﬁeir preparations for the observed classes, including the material, the teachers'
approach, the types of students, typical interactions, and other issues that have
arisen during the teaching and learning process. After that, the observer will visit
the partner’s class and complete the observation by using the instructions that
have been agreed upon. Finally, both of the teachers will meet after the class to

report the results of the observations that have been collected and discussed.
b. Written Accounts of Experiences

Using written versions of experiences will be another useful approach in

we[s| 2jejs

I

reflective teaching. There are two types of this approach: self-reports and

n

= N
tgacher s diaries.

(1) Self-reports

Basically, self-reports are key to catching the mental cycles driving human

—_—

ugjing jo Aj1s1a

rning, such as students’ feelings, motivation, technique use, and meta-cognition

ekrun, 2020). In education, self-reports can be described as teaching

BIY WIISe) jLie



)

o

0/a

‘nery exsns NiN Jefem 6uel uebunuaday uesibniaw yepn uedynbuad 'q

‘nery e3snsS NiN uizi edue} undede ynmuaq wejep 1ul syny eAiey ynunjas neje uelbeqges yelueqiadwaw uep ueywnwnbuaw Buele)q 'z
‘yejesew njens uenelun neje yuy uesinuad ‘uesode) ueunsnAuad ‘yeiw efuey uesinuad ‘venpuad ‘ueyipipuad uebunuaday ynun eAuey uedynbuay ‘e

VI VSAS NI
of0:
-

=y

Jaquins ueyingadusw uep ueywnjuedsusw edue) Ul siny eAiey ynunjes neje ueibeqges dynbusw Buesejq L

Buepun-Buepun 1Bunpuig 23d1) yey

16

©
7
Q
philosophy, strategies or method use, and goal achievement. According to Qing
(@)
(5009), self-reports include optimal teaching and learning based on beliefs; for

Uz ej

ample, when teachers set up their beliefs about their practice, the objectives of

teaching, and the objectives of students’ learning. By using self-reports, teachers

n

can create regular assessments about what they do in the teaching and learning

@ocess. The teachers can verify how much speculation about their own teaching
wn
igreflected in their actual teaching.

Py

é. (2) Teachers’ diaries

Another type of written version for developing reflective teaching is
teachers’ diaries. Teachers’ diaries is an approach used by teachers to reflect on
their teaching activities in the teaching and learning process, which has a
significant effect on developing their teaching professionalism (Azizah,
Nurkamto, Drajati, & Tosriadi, 2018). Recording reflections on how the

individual in question was treated as direct elaborations of the events, which
&

might be used as a reason for future reflection processes. According to Razaeyan

p—

wn
and Nikoopour (2013), teachers can record and write down the group sessions

later and assess their diary entries, write the reflections in their notes to each
=

(gher, and provide discussion transcription. Therefore, it can suggest the

m

i@geraction and what might happen to them again in the future.

<

o .

== C. Recording Lessons

w

é’ In the teaching and learning process, another form of reflection that can be

&

ised by teachers is audio or video recording. Its goal is to document the activities
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the classroom, such as the material explanation, strategy used, class interaction,

d everything else that happens during the teaching and learning process. In this

10

}

se, some unpredictable events will occur in the class. Therefore, teachers can

g e

use this type of reflection to know and evaluate it for the next meeting and to

n

measure their professional development. Similar to Orlova (2009), those using
\gﬂeo recording in microteaching lessons will see it not for the purpose of
;%nishment or criticism but rather as a useful tool for their success, in this case,
tﬁjeir professional development. Essentially, recording lessons is the collection of
r%levant data for analysis. The primary goal is to document the interactions that

occur during the learning process, including interactions between teachers and

students as well as interactions between students.
d. Reflective Inquiry Groups

The formation of reflective inquiry groups can be supportive of the
pesitive changes in English teaching. Reflective inquiry is an inquiry style that

=¥
includes effective inquiry strategies and reflective activities (Loh et al., 2001).

p—

)

ffective inquiry strategies include systematically collecting and interpreting data.

—

.

@l e

flective activities are like monitoring, periodically evaluating progress, and

aun

vising plans. Three primary activities of reflective inquiry are creating a record

1S59A

progress, monitoring progress, and communicating the process and results to

K3

hers.

&
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e. Collaborative Action Research

One of the patterns regarding reflection and research in contemporary

tings that is connected with professional development programs is action

YSBS NIN Y!1w eydio YeH O

research (Garcés & Granada, 2016). Through action research, teachers can

e

éhhance their professional practice. Collaborative action research needs some
c
participant interventions to collect different perspectives in a classroom situation.

The data collection is gathered by the teacher with the assistance of collaborators.

The teachers can select some reflective teaching approaches that are
appropriate for their own class situation based on some types of reflective
teaching approaches. Because of government and school policies, most teachers
Q}ve already done peer observation. For other types, the teachers can implement
t%;m to support teachers’ self-evaluation, especially in the teaching process.

,&ﬁecording to Moon (2004), the approach was couched in construction and forced

e

participants to re-evaluate their own personal view of education, teaching, and

n

I€arning, as with all types of reflection. While this was a crucial initial step that
<

m . .
cpuld lead to enhanced confidence or a sense of pride, awareness alone would not

1

definitely result in a better situation.

J

A specific approach of reflection looks at three stages of learning when

gaging in reflective teaching; it was directed by three action questions: What?,
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So What?, and Now What? (Rolfe, Freshwater, Jasper, 2001). The concept
(@)

@éuses on experiencing and reflecting on an event in order to create new ideas
o
and actions for development. The first step, “the what," assists the participant in

seimmarizing real-world events, but the second stage, "so what," necessitates
=
g)ughtful thought regarding the significance or importance of what was learnt

@m the experience. Finally, in stage three, "now what?" one must consider how
wn
@e experience will lead to meaningful activities in the future.

Py

o))
=

3. The Importance of Reflective Practice in Teaching

Every teacher starts with reading the initial theory about language teaching and
learning before doing anything in the class. In this case, in reflective teaching
practice, the teacher applies the theory in the classroom while practicing, then
observes and reflects on the findings and adapts the theory. The reflection of EFL

teachers can react, analyze, and assess their teaching to make the choices
=¥
necessary to further develop their perspectives, beliefs, and teaching practice.
@
Reflective teaching can require commitment toward change, toward

—

comprehension, and in particular, a responsibility toward continuous self-
=

i§1provement. It means that reflective practice can help teachers work toward

m
@gater self-knowledge and self-challenge to acquire useful personal development.

<
Reflective practice, according to Leitch and Day (2000), can be considered a
Loes)

W - :
gentral aspect of teachers' development because it involves creating knowledge of

-~

paiactice rather than following a set of rules and applying theory to practice.

W
e
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erefore, while teachers are willing to do reflective practice, it can affect their

ofessional growth.

910

lHw ej

For professionals, Schon (1987), his work brought to the forefront the idea
tgat learning from practice must be a methodical and planned process. His idea
that reflective inquiry must be used intelligently as a model of professional

w
@velopment brought to light the fact that expertise is the outcome of deliberate,

ﬁzrposeful reflection. Reflection has been identified as an important component of
@écher education as a result of Schén's study. According to Farrell (2013), there
are four principles of reflective practice; the first principle requires that reflective
practice be evidence-based, which necessitates rigorous data gathering and
documentation. The second principle implies that reflective practice entails
interaction with other practitioners, such as critical friendships, teacher reflection
groups, or peer coaching. The third principle is the teacher's views and
conceptions about teaching are tied to practice. The last is reflective practice

W
tﬁnscends the confines of the classroom to become an integral part of the

=)

teacher's identity.

Bruae

" Components of Reflective Teaching

N

.cording to Akbari, Behzadpoor, and Dadvand (2010), there are six-component
"~

w

models of teachers’ reflection. They are indicating the practical element, cognitive
-~

e?ement, learner element (affective), meta-cognitive element, critical element, and
W

rﬁnral element, which are as follows:

a. Practical element

eIy WISe)] JlieAg ue
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m - - -

This component expresses the items which relate to the tools or procedures and
(@)

aetual practice in reflection. According to Farrell (2003), there are some tools or
o

procedures for reflective practice, including journal writing, lesson reports,
surveys and questionnaires, audio and video recordings, observation, action
=

gearch, teaching portfolios, group discussions, and analyzing critical incidents.
w

& b. Cognitive element

-~

()

?is component is related to teachers’ attempts aimed at developing their
gofessionalism. In this part, teachers conduct action research or small-scale
classroom research projects, join in some conferences or workshops that relate to
their field of study, and also read some professional literature that is included in

this domain (Richards & Farrell, 2005). According to Wilson and Cole (2000),

there are several instructional principles of cognitive model:

(1) Content: Teach tacit knowledge, heuristic knowledge, and textbook
knowledge.

: (2) Situated learning: Teach knowledge and skills in circumstances that
mirror how they will be used in real life.

(3) Modeling and explaining: Show how a process unfolds and explain why it

occurs in that manner.

(4) Coaching and feedback: Teachers should assist students in accomplishing

S uej[Ng Jo AJISIATU DIWER[S] B}

their assignments by providing guidance and assistance as needed.
(5) Scaffolding and fading are also options: Assist learners by executing

sections of the task that they are unable to complete.
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(6) Articulation and reflection: Have students consider and justify their
actions, making their tacit knowledge more explicit.

(7) Exploration: Encourage students to experiment with different tactics and
monitor the results.

(8) Sequence: Work from simple to complicated, with increasing diversity.
Increasing variety involves exploring the entire domain of interest.

c. Learner element (affective)

¥ eYSNS NIN Y!Iw eydio yeH o

'gﬁis component includes the items that are related to teachers’ reflecting on their
students, including how they are learning and how they respond in the learning
process. Similar with Lubis (2017), this component concerns teachers’ reflecting
on students’ learning, emotional responses, and motivation in the learning

process.
d. Meta-cognitive element

gis component is about the relationship between teachers and their reflections
T
tgward their own beliefs and personalities: how they define their practice and their

—

@notional make-up (Lubis, 2017). This is similar to the statement of Akbari
=
(2007): teachers’ personalities can influence their tendency to get involved in the
=
rEflection and their reaction to the result of the reflection, especially if they have
"~

w
513' effective make-up. The basic of meta-cognitive strategies are self-appraisal and

s%lf-management of cognition (Wu & Wu, 2014). People's personal reflections
W

n

ahout their cognitive ability and emotional states on their knowledge states,

eIy WIse) JiieAg ue
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ilities, motivation, and qualities are referred to as self-appraisal. Besides, self-

anagement refers to mental processes that aid in problem-solving.

10

e. Critical element

IZh 1w ey

iIs component includes items that refer to socio-political aspects of pedagogy
reflections. In this section, teachers reflect on the political significance of

tﬁeir teaching practice and how they introduce topics related to race, gender, and

e

sacial level, as well as how they empower students (Jay & Johnson, 2002).
o))

Essentially, reflection rarely yields a simple solution, but rather something new
that can be used to improve things further. In other words, critical reflection can

involve making judgments for the further learning process.
f. Moral element

This component consists of items that check for the teachers’ reflections on moral
ifﬁues. There are three approaches to reflection that relate to morality: the
c%liberative approach, the relational approach, and the critical approach (Lubis,
23117). First, the deliberative approach is critical thinking related to teaching moral

jﬁstification. Second, the relational approach discusses the moral issue philosophy
~

t%:alt revolves around an individual's life and character. The last is a critical

Al

proach; it is related to the fifth element explanation.

The Benefits of Reflective Teaching
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e term reflection implies a variety of mirror pictures of our activities, peaceful

'ntemplating about our experiences and making our past an asset for our future,

e1819o

meaningfully thinking about former periods, and the memories that come to mind

and become a learning experience. According to Khanam (2015), in education and

=
IEining, the term is frequently used to refer to a critical stage in the learning

@ocess during which a difficult and deliberate process of thinking and inferring a
wn
ﬁuation is undertaken in order to arrive at a deeper understanding of the event

agljd our position in relation to it. Both pre-service and in-service teachers benefit
f?om reflective teaching. Because it has more benefits than drawbacks, teacher
education programmes are putting more emphasis on establishing reflective
practices in their student teachers. These programmes aim to increase novice
teachers' awareness of decision-making processes in order to assist them

determine the impact of their decisions in the context in which they are executed.

Kramer (2018) found that reflective practice had a positive effect on
W

ﬁachers' professional development. To enhance teaching strategies, beginner
(2°)

pf_ospective teachers require a repetitive process of planning, acting, and

o

r§f|ecting. Similar with Soisangwarn and Wongwanich (2014), said that reflective
~
tgiching is useful for professional teacher development in that it motivates the
=
tBacher to look at different ways of managing the classroom and students based on
w

assessment data. Reflective language teachers refine their teaching while also
=)

QBnducting research to acquire essential data about their teaching. Mary (2014)

stated that reflective teaching can support teachers in viewing the classroom as a

—-

W
<
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7
Q
aboratory in which they can apply teaching theory to classroom practice, thereby
z

O
Acreasing the delivery of quality education.

3.
-

Reflective Teacher

o

-

%)isically, every teacher wants to change their world for the better; teachers want
wn

6 get students smarter, more skilled, knowledgeable, and more curious than
l;gj-fore. One of the hardest lessons to learn about teachers is that their actions have
IiCttle or no correlation with students’ perceptions of their effectiveness
(Brookfield, 2017). Therefore, teachers should be able to become reflective
teachers. A reflective teacher is someone who can successfully consider his or her
own professional experiences and offer great practices with partners to enhance
professional improvement for students. Reflection is considered a type of decisive
reasoning interaction that prompts more effective classroom management and
%tter student performance. Hence, one of the objectives of any teacher
igqprovement program is to help teachers become reflective teachers. When

—

discussing teaching as a profession, it is impossible to separate it from teacher

21

professional development. According to Postholm (2008), Professional

u

dévelopment can also be defined as activities that help teachers to develop their
"~
w
jEdiVidual’s skill, knowledge, expertise, and other characteristics as a teacher. The

Q.. .. .
aetivities are following below:
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Conference participation: Teachers can attend professional conferences
and seminars to network with other educators and learn about trends,
concerns, and practices.

Workshops and in-service seminars: Outside specialists or school
personnel can give workshops and seminars on themes of interest to the
staff.

Reading groups: Teachers can form reading groups in which students read
and discuss articles or books of interest.

Peer observation: Teachers can observe each other's classrooms as a
starting point for critical reflection and discussion regarding teaching
methods.

Writing about teaching: Teachers can keep a reflective notebook or diary
that they can share with colleagues.

Project work: Teachers might be assigned tasks such as creating classroom
materials, films, and other teaching tools.

Action research: Teachers can perform small-scale classroom research on

their methods of instruction.

Becoming a reflective teacher might be a challenging. In exploring the

c¢hallenges, the teachers will be able to consider solutions that are more reflective
w

(T.hird, 2012). The first is finding the right time. Finding time is needed to be
=)

ra?ore intentional in analyzing teachers' pedagogical practice. The second is

@rganizational culture and environmental support. Basically, not everyone in an
=

@f\/ironment is open to the idea of being reflective. The teachers who see

BIY WIISe) jLie
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lective practice as a valuable activity say it can really cultivate a practice.

10

V)

rthermore, teachers may have a mindset that requires time or a specific location

reflect on some trial and error to determine if they are better suited for further

1B e

education. The last is having the skills, motivation, and disposition needed. Aside
=
fgm a lack of time and support, which can affect the ability to reflect, teachers'
@aluation skills must also be evaluated. As a result, becoming a reflective teacher
wn

@cessitates taking the time to slow down, be curious, be motivated to improve,

agtjd be curious about why teachers do or want to do certain things.

=

There are some key features of reflective practice that can be part of a

teacher’s framework (Zwozdiak-Myers, 2012). They are as follows:
a. Study your own teaching for personal improvement

Self-study for personal improvement is based on an understanding of
reflection, how it can be arranged and used to lead practice. It associates reflection

\gbljth the type of thinking that involves turning a subject over in the mind to give it

e

nificant consideration and thought, and it specifies five phases or states of

1SE23

nge

inking: problem, suggestions, reasoning, hypothesis, and testing. The problem

[ %)

ase is concerned with identifying the true cause of concern rather than discrete,

.

tle entities on their own. Recognizing and comprehending the complexity of a

IZ1U

W
iﬁuation allows for a more thorough intellectualization and consideration of a
ﬁan of action. Suggestions include the alternatives and thoughts that come to
W

mind when faced with a perplexing scenario. When there are numerous
¥}

= . . .
rgecommendations, each must be reviewed in an acceptable manner, and thus there
<
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a need to delay judgment as proposals provide an incentive for further

FiogeH o

estigation. Reasoning entails connecting ideas, information, and previous

periences in order to broaden one's understanding and thinking about a subject.

|[1E e)

The hypothesis phase reconsiders an idea in terms of how it might be used and

n

\@at it can accomplish. Acting on a working hypothesis entails analyzing how it
@Ids up to preliminary testing, considering more information, and doing
%ditional observations. The step at which the hypothesis is tested and the
(%thcome used to confirm or refute the conjectural idea is referred to as testing.
AC\Ithough overt testing allows you to see how effectively a problem issue has been
thought out, the results do not have to back up the reasoning that preceded the

activity.

b. Systematically evaluate your own teaching through classroom research

procedures

The concept of the teacher as researcher is based on deliberate reflection

1215

oh one's classroom experience in order to comprehend it and build meaning from

I

wn
that understanding (Hopkins, 2002). The characteristic of action research is

A

systematic reflection on data acquired lesson by lesson to investigate why specific
=

(g.ltcomes were attained in relation to a specific technique. The valuation, socially
m
@nstructed aspect of practice is the beginning point for action research for
<
ehhancing practice, thinking, and creating more meaningful work environments.
Loes)

When teachers identify areas for development, they might regard the process as

baf)th dialogical and reflective. The dedications to learn from and improve practise,

wn
‘- . . .
as well as the desire to discover and contribute new knowledge, are hallmarks of

eIy Wisey] j1
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ion research. Reflecting on practice is a key component of action research and

18108eH o

important vehicle for gaining greater insight, understanding, and awareness of

I8 e

ur professional growth and development as a teacher, identifying potential

enues for alternative practice, gaining greater autonomy over your own work,

1

internalizing the processes associated with the art of self-study.

c. Link theory with your own practice

The pursuit of linking theory with practice implies that teachers should be

ey eysng \gN

]

search minded and encouraged to value and conduct research within
professional contexts, as they must be able to critically analyze the research
evidence they read as part of their professional role, and to judge its findings and
conclusions from a well-informed standpoint (Campbell et al. 2003). In recent
decades, a large quantity of educational, psychological, and sociological research
has evolved, providing professional practitioners with a helpful body of
I@owledge. For example, teacher educators have made a priori decisions

régarding which theories (axioms, principles, and rules) should be transferred to

I

wn
stdent teachers throughout teacher education.
d. Question your personal theories and beliefs

Every teacher has their own set of theories and beliefs about the nature of

FJISIDATU DIW

owledge, their roles and responsibilities in the classroom, and how learning

jo

accurs. Problem regions and preconceived judgments or opinions can be
-

.

i§entified, addressed, and appropriately corrected. This highlights one key issue

W . . . .
with much of the available material on teachers' personal theories and views:

eIy WISeY] Jrie
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Sk
m - - -y - -, . - -
academics' inability to agree on a definition of what constitutes instructors'

@)
personal theories and beliefs. Social cognitive theory is used to explain how

o
efficacy beliefs influence teachers' decisions and the manner in which they
gxercise control and personal agency. Reflection has a vital function in assisting

=
igjividuals in identifying their personal theories and views.
e. Consider alternative perspectives and possibilities

Interpretation, from a social constructivist approach, is a meaning-making

1Y BYSNS

[;ocess that needs instructors to recognize that a problem is a human construct
that develops from a specific perception or interpretation generated about a unique
educational context with its values and purposes. The learner constructs a personal
interpretation of experience or an internal representation of knowledge. This
representation is malleable since its structure and relationships serve as the
foundation for additional knowledge structures to be built on. As a person's
ecempetence grows, successive modalities of representation emerge, and the

—

=¥
¢éllection of individual cases serves as a foundation for this growth (Boshuizen,

p—

wn
2003). As learning progresses, early career professional learning is characterized

/ the accumulation of a large amount of experience, as well as the aggregation of

N3

dividual cases into increasingly large chunks of recognition and more informed

1®8I2ADI

presentations of the construction of professional knowledge in teaching.
f. Try out new strategies and ideas

When teachers ask probing questions based on their own experiences and

erests, they display an active attitude to professional learning by seeking out

eIy Wise)y] jluiesg uejing jo A
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7
m - - - - - -
mew ways and ideas. This approach is especially important if teachers are to stay

(@)
on top of major developments that can affect portions of the curriculum and

;assroom situations (e.g. awareness of global issues, living in multi-cultural
s,%'cieties, issues of gender and sexuality, rapid advances in ICT). Teachers must
lg adaptable and responsive in drawing on a diverse repertoire of teaching
@’proaches to fit a specific piece of curricular content and intended educational
%tcome to the requirements of a specific set of students. To that aim, teachers
r?just become ‘flexible learners," giving careful thought to the instructional

c
methodologies they employ to differentiate the curriculum and make it accessible

to all students.
g. Maximize the learning potential of all your pupils

This dimension is based on the ideals of entitlement and inclusion. This
can be especially difficult in twenty-first-century schools, when teachers must

deal with an increasingly diverse cohort of students with varying needs, learning

.

e

styles, and aspirations. (AGQTP, 2008). The emphasis shifts to the guiding

goncepts that support assessment for learning, which is one of the most potent

L |

I

.

proaches to maximise pupil learning by emphasizing progress and achievement

n3

over failure. It finishes by looking at how individualized learning strives to close

oA

a}tainment disparities and enhance accomplishment for all students.

S uej[ng jo Aj

h. Enhance the quality of your own teaching

This dimension is integrally linked to the preceding one and is predicated

the idea that what teachers teach is just as essential as how they teach.

eIy Wisey jries



)

'E}

0/a

‘nery exsns NiN Jefem 6uel uebunuaday uesibniaw yepn uedynbuad 'q

‘nery e3snsS NiN uizi edue} undede ynmuaq wejep 1ul syny eAiey ynunjas neje uelbeqges yelueqiadwaw uep ueywnwnbuaw Buele)q 'z
‘yejesew njens uenelun neje yuy uesinuad ‘uesode) ueunsnAuad ‘yeiw efuey uesinuad ‘venpuad ‘ueyipipuad uebunuaday ynun eAuey uedynbuay ‘e

VI VSAS NI
of0:
=

h

Jaquins ueyingalusw uep ueywnuesusw edue) 1w sy eAJey ynunjes neje ueibeqges dynbusw Buesejq °|

Buepun-Buepun 1Bunpuig 23d1) yey

32

achers must acquire a variety of knowledge bases and instructional approaches

J1ogeH 0

d investigate ways to translate this knowledge into relevant learning

periences for all of their students. Within this dimension, assessment is

|[1E e)

extremely important and should provide information regarding student learning
(Evelopment that is aligned with the implementation of certain teaching tactics
@d approaches, as well as indicate whether learning gaps exist. This allows
wn

@chers to plan and structure appropriate teaching and learning tactics for future

I§sons, resulting in a natural feedback loop.

=

According to Black, Harrison, Lee, Marshall, and Wiliam (2003), an
assessment activity can promote learning if it provides information to be used as
feedback by teachers and students in assessing themselves and each other in order
to modify the teaching and learning activities in which they are engaged. When
evidence is used to alter teaching activities to meet learning needs, this activity

becomes formative assessment.
i. Continue to improve your own teaching

Because learning to teach is considered as a gradual process, teacher

cation must be viewed as a career-long process within the context of lifelong

u@_aguwlsl ajels

Igérning (OECD, 2005). A number of major trends have taken centre stage in the
"~
w
&tassroom and transformed aspects of the curriculum over the last decade,
including global awareness, living in multi-cultural societies, gender and sexuality
w
issues, and the numerous learning opportunities made available by rapid advances

j+¥)

i& information and communication technology. The Australian Government
<
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EH ©

Quality Teacher Programme (2008) states that teachers should be empowered to

3

@rsue and apply new knowledge in an environment that supports professional

e

risk taking to enable capacity building within the personal, interpersonal, and

@kganizational structures of twenty-first-century schools.

As a result, a reflective teacher can consider some of the key features

S NIN

@ted by Zwozdiak-Myers (2012). Teachers can study and evaluate their teaching

A

fOr better improvement; teachers can find some appropriate strategies to measure

!

in the teaching and learning process.

n

According to Pollard (2005), there are seven major aspects of reflective

teaching practice:

a. Reflective teaching implies an active concern for outcomes and goals, as
well as resources and technical efficiency.
b. The reflective teaching process is cyclical, which implies that teachers

regularly assess, monitor, and revise their teaching practise.

o

Reflective teaching necessitates proficiency in evidence-based research
methodologies in order to support the ongoing development of better
teaching standards.

The qualities of a reflective teacher include wholeheartedness, open-

mindedness, and accountability.

S uej[Ng Jo AJISIATU DIWER[S] B}
o

@

Reflective teaching is the perception of a teacher based on evidence-based

research and insights from other studies.
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f. Peer dialogue can improve professional learning, personal fulfilment, and
reflective teaching.
0. Reflective teaching assists the instructor in creatively adjusting the defined

framework for learning and teaching.

The Implementation of Reflective Teaching

BYShS NIN Y!lw ejdio yeH 6

The implementation of reflective teaching has both benefits and drawbacks,
o))

aecording to Cunningham (2001), the four benefits of reflective teaching are
flexibility, practicality, professionalism, and sustainability. The following is a

self-reflective cycle in the implementation of reflective teaching:

eIy WISe) JIIeAQ uejng jo AJISIdATU) DIWER[S] 3Je}S
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Self-Reflective Cycle

INITIAL PLAN

AMENDED PLAN FACT FINDING

REVIEW ACTION PLAN

MONITORING IMPEMENTATION

Neliy ejsng NN Y!iw eydido yeH o

(McDonough and McDonough, 1997)

Figure 2.1.
Self-Reflective Cycle

The Reflective Cycle offers ongoing review and monitoring techniques to keep
tdaching plans current and focused (McDonough & McDonough, 1997). The
¥}

¢ycle begins with an Initial Plan, which is then subjected to reflection before
w

figing operationalized into an Action Plan. Once the practitioner is satisfied with

T

strategy, it is implemented under the watchful eye of a reflective eagle to

g

sure objective monitoring of the process. Within the same scope, the plan is

1281u

25

xposed to a variety of review techniques to identify areas of strength (on which

A

8 build future plans) and areas of weakness (for immediate and long term
w
amendments). As a result, the plan review should be regarded as formative rather

e

tHan summative (on-going). The review and revision process is ongoing in order

PIY WIISE) JIJE/{S
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JgeH o

allow for quick refocusing of instruction where such changes are desirable and

acticable during the course of a class. The Amended Plan serves as the

=ik

}

|18 e

undation for a new Initial Plan.

Reflective teaching is defined as a self-critical approach to teaching. All

N 3

parts of one's instruction are open to scrutiny. The goal of reflective teaching is to

S

@ercome difficulties in the classroom that develop while a teacher is engaged in
ﬁze teaching learning process. As a reflective teacher, you will be a classroom
ééearcher, with your own classroom as the research environment. Consider your
own teaching context because no one knows it better than you. Consider your own
skills and limitations with which you operate. As a result, you are the only one
who can handle the problems that arise in your teaching in your individual setting.
In the teaching and learning prcocess, teachers also consider to find the solutions
which encountered in the class. The teachers can plan the action systematically
and reduce the the same to addrees the problems (Senapaty, 2021). (1) Observe

W
your own teaching process; think yourself an observer in your own classroom.

=)

@_hat do you notice? Consider whether you can relate the students' prior

ue

knowledge to the new information you wish to deliver. (2) Process of Reflective

2

ﬁaching: This involves two interconnected activities. These are actions that are

I

.

<
Wased on reflection and reflection that is based on action. It is shown in the
w

‘If'a'ilowing figure:
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AVIN VNSNS NIN

‘nery eysng Nin wizi edue; undede ynuaq wejep Ul siny eAiey yrunjas neje ueibeqes yelueqiadwaw uep ueywnwnbuaw Buesejq 'z

S~

iU

‘nery eysns NiN Jefem 6ueh uebunuaday ueyibruaw yepn uedynbuad 'q i
=

‘yejesew njens uenelun neje iUy uesinuad ‘uesode| ueunsnAuad ‘yenw) eAiey uesinuad ‘venisuad ‘ueyipipuad uebunuaday ymun efuey uedynbuay ‘e

=y

Jaquins ueyingadusw uep ueywnuesuaw edue) 1l syny eAJey yninjes neje uelbeqas dynbusw Buesejq °|

%

0L

Buepun-Buepun 1Bunpuipq eydi yeH

37

@

o

o

| Action | [Rcﬂecu’on

*

=

2 Figure 2.2

Zj. Process of the Reflective Teaching

o

c

In implementation of reflective teaching, there are some parts are
discussed; procedure of reflective teaching implementation, the styles of reflective

teaching implementation, and assessment of reflective teaching implementation.

a. Procedure of Reflective Teaching Implementation

W

&

The procedure of reflective teaching implementation might need some steps to be
@

taken systematically. The procedure is proposed by Islam (2015). There are five
steps that cocerned in this part; they are:

=

o

= (1) Collecting information

@

Fhis step can be used by the teachers to gather information about what happens in

teaching and learning process. There are some kinds of activities that can be

g-nngt;o

ne by the teachers, such as taking notes, observing colleagues, recording

sons, receiving students’ feedback, and observing other classes.
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(2) Think about the areas identified and the problems addressed

dio jeH o

After gathering the data, the teachers should carefully consider the aspects of their
tg_aching that need to be improved. The teachers could discuss their findings with
c’élleagues and collect opinions to evaluate and make decisions. However, the

pfocess of reflection can begin without difficulty at the beginning or after the
w

;ﬁoblem has been addressed. So it could have happened while teaching or it could
-~

fave gone unnoticed. According to Senapaty (2021), there are some several areas
A

\A;here potential problems can arise: they are school as an institution, teacher
beliefs and behaviors, policy, classroom management, learner, content, pedagogy,
learner-teacher and learner-learner relationship, assessment, and learning
outcome. All of these stand out as critical issues on which a teacher must think in

order to make teaching and learning effective in the classroom.

The first is school as an institution; Schools are institutional settings for a

eemmunity of learners, which includes both students and teachers. The second,
2

teacher beliefs and behaviors; teachers must be logical and reflective in the

—
w

clirrent socio-cultural environment of the country due to rising social, cultural,

—
—

regional, economic, and linguistic diversity in schools and society, as well as
=

c%mocratic values that demand broad-minded individuals. The third, policy;
m
E_?_}jucation is one such area that is always being established and re-formed.
>
Education is now an important subject of reflection. The fourth, classroom
Loes)

W . . . . . :
management, a classroom is a microcosm in which children from various
g

hackgrounds learn together. Classroom management is frequently dependent on

wn
alassroom discipline and a predetermined time schedule, which do not account for

eIy WISeY JI
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time required for activities or the rate at which all pupils learn. The fifth,

gi1o¥eH o

rner, it is about understanding students from various groups, their questions

d observations of natural and social phenomena; inquiring into students’

18 ey

thinking and learning; and listening to them with attention and empathy are
%cial prerequisites for effective teaching. The sixth, content; it is crucial in any
(g%cussion of reflection by a teacher, and in order to substantiate it, a case study of
%school may be useful proof. The seventh, pedagogy; this is the most essential
a%%aa of reflection, it is the heart and soul of the teaching-learning process at all
Igvels of schooling, needing special attention not only from pedagogues or method
masters, teacher educators, but also from in-service or aspiring teachers. The
eighth, Learner-teacher and Learner-learner Relationship, Students' access to
information has grown too large for them to comprehend how to control it. A
teacher's knowledge should be regularly updated so that students receive proper

input. Students frequently dispute teachers' competence because they are well-

vErsed in the most recent information transmitted via technology. A teacher
=¥

9)

should stay current in order to better answer questions and guide students. The

IS

>

inth, assessment, this must be recognized as one of the areas of reflection

ause assessment serves as the foundation for student learning advancement.

(gagl

Rhru

le last is learning outcomes; learning outcomes are important in understanding

SlIo

egducational quality. The entire process serves as a feedback mechanism as well as
~

&marker for tweaking and changing existing policies to improve learning results.

(3) Planning for implementation

eIy WISe)] JlieAg uejng
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©
7
)
After making decisions about requiring changes for better skill development, the
()
@;échers will implement the plan. The plan should have been designed and

ganized properly. The changes might appear in the lesson plan overall, the

g e

teaching method, teachers’ talk, the pattern of classroom interactions, or teachers’
=
IEhavior. Teachers should think carefully about how to implement the new thing

l@’cause the change will confuse the students.

w
-

2 (4) Final implementation
A

4))
A this step, the implementation should be done properly. Teachers must ensure
that the classroom environment is not disrupted or causes students to become

confused.
(5) Analyzing the effect/result

This is the time for the teachers to review the results. The teachers should
examine the effect of implementation in the class. It was necessary to reconsider
W
the effectiveness of the implementation steps and whether or not the outcome was
m

éE.tisfactory.
=¥

Diw

cording to Nodoushan (2010), the process of reflective teaching can be divided

come four parts. They are:

SIdABUN

(1) Collection of descriptive data

The first stage in this approach is to collect descriptive data on what is going on in

classroom.

eIy Wise)y JuieEs uejng jo A1
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(2) Data Analysis

After collecting descriptive data, the data must be examined to identify hidden

18 ejdio jyeH o

.itudes, assumptions, beliefs, power relationships, consequences, and goals in the

ching and learning process.

¥

(3) Reflection

During this phase, the instructor might think about how the situation could be

B)YSNS NIN

%‘ferent, consider alternative decisions, and evaluate the beliefs and ideologies that

@derpin those decisions.
(4) Plan for Action

In this step, the teacher must devise a strategy to help him incorporate the

new knowledge.

b. The Styles of Reflective Teaching Implementation

spiajels

e styles of reflective teaching implementation are mentioned to make sure

en the teachers conduct reflective teaching. According to Farrell (2012), there

three styles of reflective teaching implementation:

SIJATUR dr@e]

(1) Reflection-in-action

is style takes place in the classroom. This type is used while the teachers are

ueging jo Aj1

serving what is happening at the moment or while the teaching and learning

eIy Wisey] Jredg
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JeH O

cess is taking place. During the teaching and learning process, teachers reflect

10

what has worked and what has not; their own teaching and the performances of

e1g

their students. The research indicates, for example, that student teachers decided

ta-alter the way a class activity was prepared in order to capture their students'

=
r;ponsive attitude and actively involve them throughout the class. Making these

Jﬁbgments on the fly enabled practitioners to find a solution in order to keep the

w

class orderly and running (Rico, et al., 2012).
A

é (2) Reflection-on-action

This action takes place after the teaching and learning processes have been
completed. It could happen afterwards or the following day. The reflection is done
by the teachers in observing the process of teaching and learning in the classroom.
Rico et al. (2012) revealed that all participants had ups and downs during their
practicum, and that reflection on action enabled them to reflect on what they had

dene while teaching their lessons, including the amount of content taught, the

—
=¥

strategies used, the pace of their lessons, and some discipline issues.

51

Jriuae

(3) Reflection-for-action

'%e third style is reflection-for-action. It would be the final objective for the

-

<
tachers. This style is similar to reflection-on-action, which takes place after the
w

—

class activities are complete. However, the process is similar to reflection-in-

=)
Loes)
aetion, which is the data from conducting the activities in the classroom. This
@ocess is longer and more critical. The main focus of reflection-for-action is to
t(lge the information and data together in the classroom. Furthermore, devise

eIy WISeY] Jrie
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AEH O

thods for improving instruction or activities and then apply the results to future

SONs.

10

Grushka, McLeod, and Reynolds (2005) distinguish between reflection for

11w ey

A

ion, reflection in action, and reflection on action in the field of education; they

pfovide a variety of technical, practical, and critical questions for teachers to
wn

¢pnsider. Teachers are instructed, for example, under reflection for action to
-

éValuate their resources and how long the class will take (technical), how to make
Py
tge resources relevant to diverse learning styles (practical), and why they are

teaching this particular topic (critical).

According to Senapaty (2021), reflection-in-action necessitates
experimentation, implying that reflection-in-actionand the new ideas that emerge
as a result must be tested in a supportive professional arena; the classroom
context. The following is a scheme for applying reflection-in-action and

rgflection-on-action:
~
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“TEACHING AND LEARNING SESSION

* ‘Reflection-in-action’

* Observing yourself

* Monitoring

* Writing notes immediately
on completion of the session

"/Pu\mmm THE NEXT SESSION
* What can 1 incorporate
from my reflections?
¢ Shall I try something new?
* What works with these
learners on this course?

T

REFLECTION-ON-ACTION

Time to ponder; mull over what
happened; why things happened;
how does it relate to theory;
what have I learned; what can 1
use in future planning?

T

TEACHING AND LEARNING SESSION
* ‘Reflection-in-action’

* Observing yourself e
* Monitoring 4 Starting|
» Writing notes immediately ’

on completion of the session L

v 4

nely eysng NN Y!1w eydio ey @

\

K

(Senapaty, 2021)

Figure 2.3
Applying Reflection-In-Action and Reflection-On-Action

e[S 23018

@pm the figure, Senapaty showed theactivities while teachers conducted

2

rgflective teaching in term of reflection-in-action and reflection-on-action in

which from beginning to the implementation in the class.
"

Most of reflective teaching types are divided become three parts;

lection-in-action, reflection-on-action and reflection-for-action. However,

IS jo Ay18

&e

cording to Schon (1987), there is another type of reflective teaching; it is

S

reflection-with-action. This has two interpretations. First and foremost, it is about

eIy WISe)] JII
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EH ©

aescomplishing something. It is deliberate action to improve your understanding or
@)
SKills. It is about considering your options, making a decision to act in a certain
o
way, and then acting on that decision. The word ‘with' can refer to acting alone or

- collaboration with others. Learning and acting alone have their limitations.

=
gten, a group or team has more power to change and improve anything.

wm

5, c. Assessment of Reflective Teaching Implementation

=
Q

One of the key actions that every teacher does in order to provide feedback on the
;t)udents' learning is assessment. According to Walvoord (2010), assessment is a
systematic gathering of information used to make decisions about students'
progress. Knowing their accomplishments frequently pushes students to work
harder in order to achieve even more. The reflective teacher model results in the
development of critical thinkers capable of problem-solving through reflection
and providing well-thought-out and calculated solutions. In the teaching process,

the assessment of reflective teaching considers teachers’ self-evaluation.
-4
2

Reflective teaching, according to Li-min (2011), is in the teaching practice when

—

wn
téachers constantly think about their teaching and do self-evaluation; at the same

-
—

time, the teachers improve the quality of teaching and the students' improvement.
=
Iﬁ- line with Andrade and Du (2007), Self assessment is a type of formative
m
a}sessment procedure, in which students reflect on and evaluate the quality of

<
eir work and learning, appraise the extent to which they reflect the explicitly

Lo

%ted goals or criteria identify strengths and shortcomings in their work, and

o~

0 . . .
improve accordingly. Besides peer assessment, the teachers reflected their
W

‘tfaaching by asking students to demonstrate this kind of assessment. The student

eIy Wisey] j1
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©

Sk

m -

will review and evaluate others” work during and after the lessons (Pang, 2020).
@)

This is intended to strengthen the interaction between students and between
o

students and teachers. By using this type, they can get feedback for better
i;;'qprovement. This activity can be done at the end of the class. In line with Boud
gd Falchikov (2006), peer assessment is defined as a type of measurement in
\@ﬂch students are required to provide either feedback or grades (or both) to their
;%ers on a product or performance, depending on the criteria of excellence for that
[%Joduct or event, which students may have helped to determine. This type of

c
assessment can help to create a good learning environment in which students learn

together.

Teachers assess students in a variety of ways across time, observing
different tasks and gathering information about what students know, understand,
and can do. It can be used to both encourage learning that called evaluation for
learning and determine whether or not learning has occurred which called

W
a"}:sessment of learning (Senapaty, 2021). To improve teaching and learning, a

=)

\a_':é_riety of assessment tools must be used throughout the teaching-learning

>

dBurv

pcess. Thus, assessment of any form provides opportunity for teachers, students,
&d other stakeholders to reflect. Senapaty said that assessment must be structured
=
t@ reflect on a wide range of learning markers related to a certain topic or subject.
w

Feachers must have numerous opportunities to reflect on the results of self-

0

o2 . .
eyaluation, peer-assessment, and their own assessment.
s

uejyt

Besides reflecting their own teaching, the teachers also can consider some
W

‘t§ols around them (Senapaty, 2021). They are:

-

I

BIY WIS J



%

S
0/a

47

AVIN VXSAS NIN

iU
=N

-

(1) infrastructure: school facility designed to meet the needs of students with
special needs; adequate space in classrooms, libraries, labs, activity
spaces, and so on; clean surroundings, decent sanitary conditions, separate
restrooms for boys and girls, and other amenities such as drinking water

and an energy generator.

Buepun-Buepun 1Bunpuig 23d1) yey

(2) Curriculum and learning resources, as well as physical resources, such as
textbooks and additional books; library; ICT resources; equipment and

laboratories; requirement for variety and alternative materials; organizing

nely e)ysngs NN ! 1w eydio yeHy o

and pooling resources.
(3) Suitable classroom seating layout and comfy reading and writing
furnishings.

(4) A warm and welcoming environment for teaching and learning.

‘nery eysns NiN Jefem 6uek uebunuaday ueibruaw yepn uedynBuad 'q

‘yejesew njens uenelun neje iUy uesinuad ‘uesode| ueunsnAuad ‘yenw) eAiey uesinuad ‘venisuad ‘ueyipipuad uebunuaday ymun efuey uedynbuay ‘e

(5) All students participating in classroom and school activities.
(6) Discipline and participative management.

(7) Space for parents and community.

(8) Teacher autonomy and professional independence.

(9) Time management.

Jaquins ueyingadusw uep ueywnjuedsusw edue) Ul siny eAiey ynunjes neje ueibeqges dynbusw Buesejq L

(10) Cooperation academic and non-academic personnel.

ATU(] DIWR[S] 3B}

Based on the Senapaty’s statements, it can be concluded that, the teachers can
w

sonsider some elements that relate to their teaching process. The stages could be

0

m - - - - . .
eensidered in following diagram toward reflecting the teachers’ teaching process:
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Figure: 2.4
Stages of Reflective Cycle

@
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Based on the figure, the stages of reflective cycle have four phases. (a) Planning:
when you detect a problem in your classroom or see any part of your poor
teaching, you must plan to solve the issue.(b) Acting: This is the step in which
you carry out your problem-solving strategy (c) Observing: At this step, you
either watch the impacts of your inputs or plan for your problem.(d) Reflection:
& this point, you realize whether you have achieved your goals. You should be
a;vare of what has and has not worked in the past. If the expected outcomes are

=¥
ot obtained, you plan new inputs to attain them. This method is repeated until the

~
desired results are obtained.

The Factors Influence Reflective Teaching Implementation

g JoRjIsIaATU

ere are numerous factors that can impact teachers' ability to reflect on their
ching. According to Watt and Lawson (2009), there are some factors that

mfluence the teachers’ practice: personal motivation, ability level, knowledge

ery wiisey jrieds ud@jn



)

o

0/a

‘nery exsns NiN Jefem 6uel uebunuaday uesibniaw yepn uedynbuad 'q

‘nery e3snsS NiN uizi edue} undede ynmuaq wejep 1ul syny eAiey ynunjas neje uelbeqges yelueqiadwaw uep ueywnwnbuaw Buele)q 'z
‘yejesew njens uenelun neje yuy uesinuad ‘uesode) ueunsnAuad ‘yeiw efuey uesinuad ‘venpuad ‘ueyipipuad uebunuaday ynun eAuey uedynbuay ‘e

VI VSAS NI
of0:
-

=y

Jaquins ueyingadusw uep ueywnjuedsusw edue) Ul siny eAiey ynunjes neje ueibeqges dynbusw Buesejq L

Buepun-Buepun 1Bunpuig 23d1) yey

49

erve, and self-efficacy. Watt and Lawson point out that these factors are related
the teachers’ professionalism as they appear in the teachers themselves.

sides, other factors can be social components that relate to the teachers’

IHFejdiodeH o

aetivities. According to Parsons and Stephenson (2005), supportive conditions in

n

@ool organizations, as well as social interaction with partners or students, could
@’i teachers' reflection. It means that the teachers can be stimulated to reflect on
l%eir teaching by getting supportive conditions, and their interactions relate to the
t§ching process. Therefore, the implementation of reflective teaching can be

c
influenced by internal factors related to the teachers’ personalities and social

components, which can be included in external factors.
a. Supporting Factors

Regarding the supporting factors, the majority of instructors answered that they
are related to the teachers' personal attitude, motivation, and inclination (Sinno,
2016). From teachers' readiness to reflect on their teaching, their desire to enhance
p?érsonal and professional abilities, their commitment to improving their teaching,
%d their openness to new ideas and ways from personal considerations, Sinno
rfu)'ted that he discovered contextual elements, such as teacher collaboration and

=
pirofessional reward.

o

"~
w
=~ b. Hindering Factors

L

Lo

ith regard to the hindering factors for implementing reflective teaching, most of

W
tﬁe teachers stated that the main hindering factor is time (Sinno, 2016). The

=
teachers had the initial intention to try the different methods, which was later

.
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™ %
(V]

compromised due to time constraints. The next is teachers’ own attitude toward
(o)

aid resistance to change, improvement, and growth. The last is the local culture;
o

umaccommodating to the use of reflective teaching tools, such as audio and video.
,1§—iécording to Tabassi, Ghanizadeh, and Beigi (2020), there are four hindering

(==
@tors: low payment, lack of motivation, supervisor neglect, and a lot of work.

%
9, The Levels of Reflection

=
Q

Atcording to Larrivee (2008), there are four level of reflection; they are pre-

()
reflection, surface reflection, pedagogical reflection, and critical reflection.
a. Pre-reflection

In this level, teachers are often passive because there is no further action taken
after discovering a specific occurrence in the classroom. Teachers do not tie their
experiences to theory or literature because they believe it is beyond their control
and there is nothing they can do about it. Because his stance regards students as
same in terms of learning and do not require any special treatment, his

roach to teaching is universal and not based on source or experience.

Jlllll?gl C3= 21N

| b. Surface reflection

upn

I

is is the second level of reflection, in which teachers mirror their actions with

"
w

Iﬁéir own experiences. At this stage, teachers investigate what they believe to be

o
the "optimal™ way to accommodate students' learning. However, they are based on

ng

experience rather than theory or literature. Furthermore, the pupils are not

e
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deH 0

arded the same, but rather are attempting to accommodate different learning

mands.

g1

1w ey

. ¢. Pedagogical reflection

achers at this level have a purpose where they constantly aim to improve the

NIZ

students' learning experience by looking for what tactics or activities might cover

n

ffle students' needs. As a result, teachers evaluate each student's unique demands
Q

and strive to meet their preferences during the learning process. This
o))
contemplation is supported by a framework derived from experience, theory, or

literature.
d. Critical reflection

This is the highest level of reflection, in which a teacher constantly reflects on his
instruction while taking action and thinking into account. The teacher recognizes
t&at philosophy and belief in teaching have an impact on students' learning. Since
%ery teacher has a definite belief about teaching, when engaging in critical
Eﬂection, the teacher would verify what he believes in order to examine the

Y]

iﬁfluence on the student in terms of ethical, social, and cultural.

=

- .

o Other levels of reflection are stated by Harland and Wondra (2011). They
m

a?e habitual action, understanding, reflection, critical reflection.

<

c - -

™ a. Habitual Action

W

Iﬁ professional practice, habitual behavior happens when a learner provides an
W

answer without first attempting to comprehend it.

eIy WISe)] Jiie
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b. Understanding

N Y!iw eydio yeH 6

There is an attempt to comprehend the topic or concept in this scenario. Students
s(é)all report such topic correctly and thoroughly, but they will not add any
wn

VoV .
personal responses to it.
P

) -
=il C. Reflection

Students at this level not only have precise understanding, but they can also reflect
on that learning and apply it to personal experiences or develop practical

applications.
d. Critical Reflection

u]is highest level of reflection indicates a shift in perspective. Students begin by

igentifying their beliefs, then new knowledge or experiences disturb that belief

I

s&stem, pushing them to reconstruct it.

. RELATED STUDIES

SIapiun dIw

1

Some related studies have already been done by several researchers. The

0

@earcher will expose some related studies below.
=

First, Yuksel (2013) conducted research entitled Technology Use in

flective Teaching: A Practicum Research Project. The point of this research

eIy wiisey] juigdg uejyr
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©
Sk
m - - - -
was to consolidate reflective teaching and technology. The members of this

@)
@éearch were practicing teachers in an ELT (English Language Teaching)

[;ogram going to a state-funded college in Turkey with their tutor. There were 12
ﬁ—actice teachers who enlisted for the practicum course. One of the 12 members
\és male, while the other eleven were female. Information for this research came
fL{(’)m practice teachers' journals (posts on Facebook), the remarks of different
%embers, the guide in tutor journals, and an assessment poll given after the
ig]vestigation. Computer-mediated correspondence was chosen as a mechanism for
tﬁis investigation on the grounds that the use of innovation could enable more
extensive access and reasonableness to tutor journals. During the research of the
practice teachers' online journals, assessment zeroed in on the off chance that they
could recognize issues, like the degree of trouble in the materials introduced,
classroom executives' issues, issues about the classroom systems, timing board

issues, and so on. And afterward, proposing recommendations, it appeared that

sbme practice teachers could give proposals to conquer their own issues, though

aje

some others required assistance from their companions or the teacher of the
wn

dourse. Also, the latter was assessing them; the goal was to see if practicing

=
teachers could assess their own exhibitions and, moreover, if their companions
-

e;o'uld advise them on the appropriateness of their exhibitions.

®

= This previous study focused on online diaries created with technology; it is
o

Q’B Facebook. The parallels between this study and reflective teaching are
discussed. However, the previous study employed a technology platform and in

eIy WiIse)] JrieAg u
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FeH 6

s study, the researcher explores how the teachers implement reflective teaching

10

ught their teaching practice.

Hw eyg

Second, Ashraf, Samir and Yazdi (2016) conducted research entitled

F’Qéflective Teaching in an EFL Context: A Qualitative Study. In this research,
résearchers found the factors that Iranian EFL teachers reflect in their teaching

w

practice. These Iranian EFL teachers had employed the four constructs of
-

t’%lchers’ reflectivity in their teaching practice: practical, meta-cognitive, and
égfective factors. These factors had affected teachers’ behaviors, attitudes, and
teaching practices in the classroom. In fact, by using these reflection components,
the teachers can reflect on their teaching practice, like using new teaching
strategies with the students in the learning process. Reflective teaching could play
an important role in students’ success; such as when reflective teachers get
positive results based on the students’ test scores. Therefore, as a result, this
research could improve EFL teachers’ knowledge of reflective teaching values
W

tiward their teaching practice. Besides that, this research had implications for
m

@L teachers in Iran and also for policymakers to understand the character

=Y

s:tgnificance of these reflective teachers and appreciate their efforts.

=

3- This study has some similar aspects to the researcher’s study, like the
r_%gearch design and the participants. However, this research focused on some
Ectors constructed in reflective teaching, whereas this study focused on the

S uejEg j

plementation of reflective teaching.

eIy Wisey] jried
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Third, Sifuniso (2015) conducted a research entitled An Analysis of the

plementation of Reflective Teaching Methods in Selected Primary Schools in

e1gi10 jeH 6

Lvingstone District of Zambia. In this research, the researcher found that the

findings were explicit to the extent that forms of reflective teaching methods,
%Iective teaching method implementation, and factors impacting reflective
@ching method implementation were identified. The study was directed by three
%search objectives and research questions that were discussed in reference to
r%}lective teaching literature. These were to identify the types of reflective
t%aching, determine how reflective teaching methods were implemented, and
identify the factors that influenced how reflective teaching methods were
implemented. Regarding to the extent that forms of reflective teaching methods,
there are eight forms of reflective teaching; they are CPD meetings, Peer
observations, Role play, mentoring, diaries, storytelling, action research and mind
mapping. The second, reflective teaching method implementation, the researcher
fglmd that lesson notes, lesson plan, and the mental outlines were the ways of
ré—:ﬂective teaching. The last, impacting reflective teaching method
igplementation; there were some factors influencing implementation of reflective

=
teaching; they were pupils’ needs, administrative support, availability of space in
-
tEé classroom, subject matter, and belief about teaching were the reasons teachers
"~

) . . 3 3
gave for implementing reflective teaching

~
; Based on this study, one of points was focused on the implementation of
réflective teaching. It was similar with this study. However, this previous research

cerned with media to reflect the teaching; such as lesson notes, lesson plan,

eIy WIS }g.l?@ u
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3eH @

d mental outlines. This study discussed about how the teacher implement the

10

|

flective teaching.

Fourth, Sakti (2016) conducted a research entitled Reflective Teaching in

Hiw e}

the English Teaching and Learning Process at SMA Negeri 5 Kendari. In this

&

résearch, the researcher found that the teachers had applied reflective teaching by
w

@ing some strategies. Besides that, the teachers also understood how to define
-

r%‘lective teaching and recognized the importance of being a reflective teacher.
IB;Pére, the teachers use some strategies; lesson reports, video recording,
observation, action research, and students’ feedback. Teachers learn new things
while teaching; teachers can learn from their experiences in the teaching and
learning process; and teachers can improve their teaching skills and knowledge by
being reflective. However, based on the research results, in doing reflective
teaching, the teachers encountered some difficulties; lack of time and heavy
workloads. Finding a partner for observation was another activity that teachers

2
rféeded to do in reflective teaching. In fact, teachers also had difficulties

=)

—_— . . . o . g g
encouraging their colleagues' readiness and focusing on being reflective.

>

Sl M JIE

The previous study investigates all forms of reflective teaching. The

searcher discovered that participants had difficulty encouraging their peers to

B1aA

Agage in peer observation. Besides, of the five participants, none of them used a

1

A3

ching journal, and one used video recording. It means that this previous

S I

search finds out about the types of reflective teaching used by the teachers.

®

|

gowever, there is different focus with this study, the researcher concerns with the

S

‘ifmplementation of reflective teaching; during or after the class.

I

BIY WIS J
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Fifth, Kavoshian, Ketabi, and Tavakoli (2016) conducted research entitled

flective Teaching through Videotaping in an English Teaching Course in Iran.

searchers found that there was a significant difference between teachers’ self-

1P eifdio ey o

gvaluations at the beginning and end of the teaching process, substantiating the
%ect of watching their videotapes, which were positive. The finding of this
@%earch was that the content of reflective teaching provided by Iranian reflective
f;%chers could be classified into eight categories: communication patterns in the
tgéching and learning process, affective climates of the classroom, classroom
rrrianagement, error correction, teachers’ physical appearance, and teachers’
command of English. The researchers also found that the main contents of
reflections were interactions between or among students and teachers, eye contact,
body language, kinesics, proxemics, rapport, and students’ relationships. Based on

this research, it might have some enticing implications for EFL teachers, material

developers, teacher trainers, and syllabus designers.

This previous research is related to videotaping. This type proposed a

31 230318

sitive result after watching the teachers’ video. There is a similar discussion

>

Burv

ith this research: video recording. However, this study did not concern to types

ngn o

reflective teaching use. The researcher explored how the teachers implement

<
r€flective teaching thought their teaching process.
w

—

- . :

- Sixth, Yanuarti, and Treagus (2016) conducted a research study entitled
Lo

]gﬂective Teaching Practice: Teachers’ Perspective in an Indonesian Context. In
this research, researchers focused on teachers’ perspectives on their reflections

W
about their teaching and discussed teachers’ understanding of reflection as it

eIy Wisey] j1
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deH @

ates to the context of teacher standards in Indonesia. Researchers stated that

10

se experienced teachers did not recognize reflective teaching practices. The

eig

teachers’ use of reflection was mostly limited to their reflection of students’ work
iithe learning process, not in their teaching practice. Basically, it was found that
l% teachers did not know more about reflective teaching due to their lack of
information about it. There were teachers who had assumed that reflective
t%aching was an activity before closing the class. Therefore, based on the typology
%? reflection, there were five teachers who considered themselves descriptive,
er—hich involved the intellectual process of “setting the problem." The matter for
reflection was based on students’ tests, disruptions, and off-task behavior. One
teacher was considered to be comparative; she was shown a number of different
perspectives from her reflection. The teacher reframed the matter by finding an
alternative method of problem solving, reading appropriate sources, applying

appropriate treatment to students, and looking at how others' perspectives related

tdit. The last were two teachers who were considered "critical teachers," which

.

Y
igy Ived careful consideration of problems and examined the process that became
t:é; ability to find new meaning in a situation. They also used it to reframe
(gestions and then inquire about the situation, which allowed them to move and
u%derstand it better.

JO Aj1sI9

This research talked about the teachers’ perspectives toward reflective
teaching. The researchers did not look into how teachers implement reflective

@ching, but rather classified them based on their perspectives. There are three

W
<

eIy WISeY] Jrie
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Sl
téachers’ types; descriptive, comparative, and critical teachers. It meant there was

the different focus with this study; the implementation of reflective teaching.

o
i Seventh, Shukri (2014) conducted a study entitled Female Teachers’
%rception of Reflective Teaching as a Teacher Development Tool in Saudi
@entext. The researcher conducted this research, which aimed to raise teachers’

w
&vareness of teacher development and its impact on students’ needs. The

%rticipants of this research clearly stated reflective teaching is basically self-
?stervation as well as self-evaluation. It is deeper understanding about the
teachers’ own teaching style that enhances their effectiveness in the classroom.
The result of this research suggested the important role of reflective teaching

practices in improving teacher development and achieving creativity. Therefore,

further considerations for reflective teaching strategies are suggested.

Based on this previous study, Shukri found that female teachers’

perceptions of reflective teaching improved their achievement and creativity. It
=¥

meant that this study pointed out to perceptions. It got different focus to this study

i

I

wn
that researcher carried on. The focus of this study was on the implementation of

U

reflective teaching in English teaching and learning.

=
&
= Eighth, Zahid and Khanam (2019) conducted a research study entitled
"~
Effect of Reflective Teaching Practices on the Performance of Prospective

.

achers. The researchers used reflective teaching practices with students in a

1970 A

—
D

acher education program for this study. The experimental study within action

e

=S

q
D

search was selected by the researcher to reach its aim. There were some

eIy WIsey] jriek
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H®

rocesses while conducting the research: producing a module, training teachers

olo8e

r reflective practices, and observing them in their practicum to do replication of

e]

r

D

flective practice. As a result of their findings, the researchers modified the

module when it was being developed. In the training teachers’ part, it was found

N

tD_at training had improved their skills and also their performance; they had
r‘g‘vised and modified their own teaching strategies toward reflective practice.
Hiowever, in their practicum section, they could not practice all of their reflective
sgills. Finally, the researchers stated that reflective teaching practices could help

s
teachers develop their teaching and learning skills. Reflective teaching practices

should become an integral component in developing professional teachers.

This previous study aimed to examine the effects of reflective teaching
practice on prospective teachers’ performance. Reflective teaching helped the
teachers plan, implement, and improve their performance by rethinking about

their strengths and weaknesses. Basically, this previous study had some
W

ﬁnilarities with this research in terms of reflective teaching. However, this
n

previous research focused on the teachers’ performance, while this research

—

>

chused on the reflective teaching implementation.

~

=

3» Ninth, Fatemipour (2013) conducted a research study entitled The
m

Efficiency of the Tools Used for Reflective Teaching in ESL Contexts. In this

1

<
research, the researcher investigated which tool was more effective for teachers’
Loes)

rfé}lections. Here, there were four types of reflective teaching that were selected by

——

lge researcher: teacher diaries, peer observation, student feedback, and audio

S

fecording. According to the findings, the teacher diary was the most effective

I

BIY WIS J
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lective tool among the others. Peer observation was a more efficient tool than

dents’ feedback and audio recording. The third position was students’

ejdiogeH o

feedback. The audio recording was the final step. In analyzing the data, the

researcher used an ANOVA test, which showed the result: there were significant
(%ferences among the data collected by different reflective tools. Finally, related
tg’the result that had already been obtained, reflective teachers were suggested to
%ply more than one tool to obtain more reliable data. In case it was not possible
tgapply all of the reflective teaching tools, teachers could use the two strongly

c
recommended tools: the teacher diary and peer observation.

This previous study talked about the efficiency of tools used in reflective
teaching. The most efficient tool was the teacher's diary. The second tool was peer
observation. After that, the third was students’ feedback. And the last is the audio
recording. The difference with this research was the implementation of reflective
teaching. The previous research pointed out the efficiency of reflective teaching,

2
a:ﬁd this research focused on how the teachers implemented reflective teaching in

=)

t;F_I'_e process of teaching and learning English.

>

BIaAglN drwe

Tenth, Almabekova (2010) conducted a research study entitled Reflective
aching in ESP. In this research, reflective teaching in ESP played a role in

quiring language knowledge and professional skills. In this study, reflection

i

rved three functions: means (reflective technologies), objective (formation and

&A

&S

velopment of teachers' and students' reflective abilities), and fundamental

|

éacher-student relationships. The reflective model in teacher development had
W

e : :
proven successful based on the trained teachers’ perceptions and the results of

eIy Wisey] j1
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estionnaires and oral interviews with students. Students reported that they were

10deH ©

more motivated to study English because there were a variety of tasks used and

e}

they had opportunities to actively participate in the learning process in the
c;fassroom as well as in real-life tasks such as group tasks or projects outside of
%ss. Based on the example of ESP that has already been proven, the efficiency of
tg&ching a specific subject could rise because of the acquisition and development
% reflective skills by teachers and students, as well as their participation in
r{%}lective practice. Reflection aided in the development of students' competencies

o
by providing them with motivation for learning, autonomy, and critical thinking.

Reflective teaching could be applied in teaching ESP, which aimed to
develop language knowledge and skills that were integrated with the professional
skills of future reflective professionals. This previous research found out the
functions of reflection, which were categorized into three parts. The first was

reflective technology as a means. The second was the formation and development
W

é_;f teachers' and students' reflective abilities as objectives. And the last was the
n

lundamental teacher-student relationship. As a result, the distinction between this

>

I E

study and previous research was that the former focused on the reflection
~

fgnction, while the latter focused on implementation.

I

Eleventh, Afshar and Farahani (2015) conducted a study entitled

AJISIDA

Reflective Thinking and Reflective Teaching among Iranian EFL Teachers: Do

J

éfender and Teaching Experience Make a Difference?. This study looked at the

|

r‘glationship between EFL teachers' reflective teaching and reflective thinking
W

E)out gender and teaching experience. There were two instruments used: the

eIy Wisey] j1
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glish Language Teaching Reflection Inventory and the Teachers’ Reflective

inking Questionnaire. There were 233 teachers who became participants in this

ejdioyeH o

research. After analyzing the data using Pearson product moment correlation,
tﬁ'ere was a significant positive correlation between reflective teaching and
%Iective thinking. When gender was analyzed using t-tests, there were significant
(gfferences in reflective teaching and reflective thinking between males and
%males. And the results of analyzing teaching experience using one-way
é?\IOVA and Turkey post-hoc analysis revealed that there was significant
dcifferentiation among lranian EFL teachers regarding reflective teaching, with
high-experienced teachers essentially outflanking mid-experienced teachers, who
thus outperformed their low-experienced partners. The findings of this research
had some implications for language teaching and learning. First, the findings
might suggest that the teacher mentors need to focus harder on developing

reflective thinking and teaching in their practice. Second, the possibility of teacher

trdining classes improving the level of reflective thinking and teaching in new
=¥

23

-

teachers should not be overlooked. In fact, teacher training classes led by

IS

gxperienced and educated teacher mentors were recommended to work on the

>

1L

nature of the teaching practices of novice language teachers through reflective
-
tEinking and teaching improvement. Last, language teachers were recommended
"~

tﬁ- think about reflective thinking and teaching because of their immediate
~

c%nsequences for successful teaching practice.

This previous study found a correlation between reflective teaching and

flective thinking regarding gender and teaching experience. Besides, this

eIy WISeY] Jriesss uejing
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JeH 0

vious study did not concern itself with the implementation of reflective

10

ching that is discussed in this current study.

Twelfth, Slade, Burnham, Catalana, and Waters (2019) conducted a study

1w eyd

e&titled The Impact of Reflective Practice on Teacher Candidates' Learning. The

résearchers found that Critical reflection necessitates a constant examination of
(7))

@e's own thoughts, perspectives, prejudices, and actions by teacher candidates.
-~

l%flective practice promotes the development of new knowledge, skills, and
@Eitudes in teacher candidates by encouraging critical reflection on activities in
the actual world. Reflective practice is utilized primarily when teacher candidates
are studying education in a university course and then applying what they learn in
a relevant field experience in a K-12 school. The purpose of this study was to
investigate the impact of reflective practice on teacher candidates participating in
a developmental sciences course in a low-income setting. The findings show how
much thought is required to prepare teacher candidates to make instructional

W
jﬁdgments and become self-aware of their teaching viewpoints and attitudes.

3

This previous study was conducted in which prepared the candidate

mejsy

teachers for a low-income setting. The theme of this study was reflective practice

ngr

lgl the teacher. This theme was similar with this study; it was about reflective
m

t@ching practice. However, this research was focus on the implementation of

—

~
reflective teaching and the factors influence the implementation. It was different

Lo

w . . . . :
with the previous research which the focus on the impact of reflective practice on

-~

w .
the teachers’ candidate.

W
<
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Based on ten related studies, most of them mention that reflective teaching

10 jeH O

s good effects. One of them is research that was conducted by Ashraf, Samir,

1B e)

d Yazdi (2016). They found that the teachers could reflect their teaching

practice by using new strategies and getting positive results due to the students’

?}I’ES.

o
w

n

S

-
Y
CONCEPTUAL FRAMEWORK
c

WJ
-

QO

This research explained how the teachers’ activities reflect their teaching in the
classroom. In reflective teaching implementation, there were four parts that
concerned: key features of its implementation in the teaching process, procedure
of reflective teaching implementation, styles of reflective teaching
implementation, and assessment of reflective teaching implementation. Besides,
factors influenced reflective teaching implementation included supporting and
rgndering factors. The researcher investigated the teachers' understanding of
rgqflective teaching and the types of reflective teaching, especially what they

—

implement in their teaching processes. After that, the researcher evaluated the
=
implementation of reflective teaching and factors influenced reflective teaching
-
ifhplementation. This comprehension of the conceptual framework was needed as
"~

w
jge foundation to address research guidelines. It was exposed in the figure below:

eIy WiIsey] JlieAg uejng jo
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Study your own teaching personal
improvement

Systematically evaluate your own teaching
through classroom research procedures

Key features of Link theory with your own practice

reflective teaching

. L Question your own personal theories and
implementation in

teaching process L beliefs
(Zwozdiak-Myers, Consider alternative perspectives and

2012) | possibilities
Try out new strategies and idea

Maximize the learning potential of all your
pupils

Enhance the quality of your own teaching
Implementation

of Reflective Continue to improve your own teaching

nely exsng NN Y!iw eydio jeq o

Teaching
Collecting information
" Think about the areas identified and the |
Procedure of Reflective problems addressed
teaching ;
Implementation (Islam, Planning for implementation
2015)
Final implementation
Reflect.ive Analyzing the effect/result
Teaching
- . Reflection-on-action,
T:1e Sltyles of R_eflethlve -Irlezagrlzng ——— Reflection-in-action,
. 'mp ementation (Farrell, ) I Reflection-for-action
. 1 ‘Self-Evaluation (Li-|
Asses§ment of Refelctl.ve " min, 2011)
Teaching Implementation
| " Peer Assessment |
- - (Pang,2020)
Supporting
Factors r - R T 4
(Sinno, 2016) \ teachers' personal attitude, motivation, inclination,
Factors of L J consideration and personal reward
Reflective — i S
Teachinglmplem Hindering ; |
etation Factors ~ Time, low payment, lack of motivation, supervisor
A (Sinno, 2016) neglect, and load of work
FIGURE 2.5

Conceptual Framework of Reflective Teaching Implementation
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¥eH O

sed on Figure 1, it shows the focus of the study. The first is about the

plementation of reflective teaching. In this part, the researcher is concerned

ith how the teachers implement it, starting with giving information about the key

(1B e1d10

features of reflective teaching as stated by Zwozdiak-Myers (2012), followed by

n

@ procedure that the teachers follow as stated by Islam (2015). Reflective
@ching implementation styles are also becoming a concern to ensure that
t%ichers have an activity to reflect on their teaching. This has been explained by
Ii-grrell (2012). To evaluate the reflective teaching, there are two assessments that
ccan be applied: self-evaluation, as stated by Li-min (2011), and peer assessment,
as stated by Pang (2020). In addition to how to implement reflective teaching, the

researcher investigates the factors that can influence its implementation, such as

supporting and hindering factors, as stated by Sinno (2016).
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CHAPTER I
RESEARCH METHODOLOGY

RESEARCH DESIGN

N 3tweydis yeq o

Research design is important to the researcher when conducting research in a
sgllltable way. This research is qualitative. Qualitative research is a type of research
wn

(ﬁiven by the desire to clarify events through existing or emerging ideas (Yin,
%11). There were two features of qualitative research that stated by Sugiyono
(2008), they were; (1) qualitative research has natural setting as a direct source of
data and the researcher as the main instrument, (2) qualitative research is
descriptive; the use of words of pictures in collecting data rather than the use of
number. Therefore, it can be concluded that the qualitative research, in term of

descriptive research, describe all of the phenomena in natural setting in which the

main instrument is the researcher.

;? In this research, the research is done using case study research. A case
szt-r:gdy IS a strategy in qualitative research in which the researcher investigates in
cgpth a program, event, activity, process, or someone or some people (Cresswell,
2:(209). A case study can be described as particularistic, descriptive, or heuristic

'ry, Jacobs, & Sorensen, 2010). In particularistic terms, the focus of this
"~

w
(rt<63earch is on a particular phenomenon, situation, or event. The researcher
o . . . . .
conducting a case study may select a particular phenomenon under investigation
w

that aims to understand a specific problem that occurs in everyday practice. In a

e

ddgscriptive case study, the result includes a thick description of the phenomenon,

67
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©

7

m - - - - - -

the focus of the research, inclusion variables, and interaction analysis. The last
(@)

euristic relates to the fact that readers will understand the phenomenon based on

research, beyond their basic knowledge. In short, the outcome of a case study

a narrative description that provides researchers and readers with new

n %1 ey

l%owledge about the kinds of relationships that occur among participants in the

@earch.

M BYS

This research focuses on the teacher’s reflections on teaching English at an
Ié‘l'amic school. The researcher will describe the types of reflection used by
teachers and the types that they select for use in the teaching and learning process.
The subjects of this research are English teachers at MTs Al-Ittihadiyah

Pekanbaru.
B. TIME AND LOCATION OF THE RESEARCH

This research is conducted at the Islamic School in Pekanbaru. It is MTs Al-

W
I§ihadiyah Pekanbaru, which is located at Komplek Masjid Al Ittihad, PT. CPI

m
Rumbai, Pekanbaru. This school was chosen with some considerations. First, the
%)

;;:?pblem of this research appears in this school. Second, MTs Al-Ittihadiyah is one
~

(g:the schools in Pekanbaru that has an Islamic educational background, which is

< . . :
similar to our university background. The distance between the school and the

J1S1

searcher’s house makes it easier to conduct the research. This research will be

8

arried out from October to December 2022.

ery Wiisey| Jjlredg uejngjo



Ve

-

AVIN VXSAS NIN

‘nery eysns NiN Jefem 6uek uebunuaday ueibruaw yepn uedynBuad 'q

‘nery e3snsS NiN uizi edue} undede ynmuaq wejep 1ul syny eAiey ynunjas neje uelbeqges yelueqiadwaw uep ueywnwnbuaw Buele)q 'z
‘yejesew njens uenelun neje iUy uesinuad ‘uesode| ueunsnAuad ‘yenw) eAiey uesinuad ‘venisuad ‘ueyipipuad uebunuaday ymun efuey uedynbuay ‘e

‘:}

S o/

Jaquins ueyingadusw uep ueywnjuedsusw edue) Ul siny eAiey ynunjes neje ueibeqges dynbusw Buesejq L

Buepun-Buepun 1Bunpuig 23d1) yey

69

SETTING

N X¥Ptw ejdio jeH 6

The setting of this research is a natural setting through observation and interview.
w
E‘pe detailed recording of processes in a natural setting gives the basis for
-~

%derstanding the situation, participants, and their interactions (Gay, Mills, &
éi'rasian, 2012). In this research, the researcher comes to the participants’ class
naturally, without any interference or manipulation. The researcher follows every
rule, condition, and situation of the research site. In observation, the researcher
records what happens in the teaching and learning process: strategy use, teacher
and student interaction, and reflective teaching use. Besides that, in an interview,

the researcher records the participants’ statements based on what the participants

have already done in the learning process.

PARTICIPANTS

ST Bjejs

I&Se

this study, the researcher uses purposeful sampling to decide the participants.

rposeful sampling is a technique used in qualitative research to select sites or

ugdo

people who can best help us find out our understanding of the phenomenon
"~
w
‘@'reswell, 2012). It means that this kind of sampling aims to develop a detailed
=
lmderstanding of the phenomenon that will be researched. Similar to Patton

(gDOZ), purposeful sampling is used to identify and select the information-rich

—
ggses related to phenomena in qualitative research. Therefore, the researcher

eIy WIse) juie
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9

7

sns)lects the participants with the aim of better understanding the phenomenon.
(@)

ﬁj:ésides that, the researcher selects the participants based on the information
I;eded, the participants’ availability, and the research time.

; The participants of this research are English teachers and students of MTs
A;d-lttihadiyah Pekanbaru. They are two English teachers; both of them are female
a%d students grade 8; two classes for boys and two classes for girls. The
-~
[?)jajrticipants of this study are including people who give data of information that is
@éded by the researcher. In this study, the researcher observed the teachers’
teaching and interviews both of them. Besides, the information from the students

were carried out in focus group discussion (FGD).
E. DATA COLLECTION TECHNIQUE

In data collection technique, the researcher is the instrument. It is similar to how
Ary, Jacobs, and Sorensen (2010) stated that the researcher is the primary data
W

collector. To obtain valid data, the researcher used three data collection

techniques: observation, interview and focus group discussion (FGD).
=Y

T Observation

=

o

The data collection technique that is used in this research is observation. The

SI

observation is used by the researcher to answer the both of research questions.

=
(aesswell (2012) states observation is a set of instruments for collecting data on

dfserved people and places in a research. In this stage, the researcher observes the

u

gacher’s activity while teaching in terms of reflective teaching. There are three

BIY WIISe) jLie
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T

m - - - - -

types of observation roles: participant observer, non-participant observer, and
()

Gianging observational role (Creswell, 2012). In this research, the researcher uses

e

the participant-observer type, in which the researcher visits the research site,

reeords, and also becomes a participant in the activities.

While conducting observation, the researcher prepares supporting tools:

NS NIN

per, pens, and audio-video recording. The observation was conducted in two

ays; verbatim and taking some notes. In verbatim, the researcher observed what

H3e

@e real happen without any intervention by audio-video recording. And in taking
some notes, the researcher used the observation form in term of reflective teaching

that proposed by Cresswell (2012).

Table 3.1.
Observation of Reflective Teaching

Observational field notes (English Subject)

Setting

pbserver

[

wd
©Role of observer

n
S Time

Length of observation

Description of Object Reflective Notes

I\b ut:.llllb JU 1\{!3.1 i/\!ull

o

ey Wisey| Jiye
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to the phenomenon of the research. The location of this research is MTs
research.

submitting application letter that is given by the university to conduct the

a. The researcher selects a research place that aim to get information relate
Al- Ittihadiyah Pekanbaru.

b. The researcher asks permission to get access the research place by

e observation process is outlined in the following steps:

..
7

Th

tate Islamic University of Sultan Syarif Kasim Ria

7\ Hak Cipta Dilindungi Undang-Undang
| .u__._sl 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

- — a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.

|r"/=\_.nn b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

onsusanae 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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C. The researcher asks permission to the teacher to observe the teachers’
activity in the class and after the class.

d. The researcher will be participant observer; the researcher will come to
the classroom without interruption in teaching and learning process and
follow the teachers’ reflective teaching activity after class.

e. The researcher takes a note in observation process (see appendix 1).

f. The last, the researcher thanks to the participants and inform them about

the use of the data to the research.

nely ejsns NIN Y!tw eydio yeH 6

2. Interview

Interview is another technique for data collection that is used to gain more detail.
The type is used by the researcher to answer the both of research questions. The
purpose of an interview is to find out the interviewee’s perspective so that the

researcher has a clear sense about the issue being discussed (Ritchie & Lewis,
W

2003). According to Creswell (2012), there are four categories of interviews: one-
m

on-one interviews, focus group interviews, telephone interviews, and email
=¥

—

interviews. In this research, the researcher used one-on-one interviews. The
m

F
researcher uses one-on-one interviews to get clear information. In this research,

<

the researcher uses a phone recorder while the interview is running.

w
—

<
According to Ary, Jacobs, and Sorensen (2010), there are three type of
w
interview; they are structured interview, unstructured interview and semi-
=
structired interview. Structured interview is based on the extent to which the

95}
-
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interview questions are developed prior to the interview. The unstructured
(@)

interview is one in which the questions are prompted by the situation. Semi-
()

structured interviews allow the interviewer more latitude to investigate hunches

and to improvise with questions. In this study, the type of interview is semi-

N

structured interview which included open-ended questions. The interview is
<

(f_zirried out in which the interviewer prepares and asks only a few predetermined
wn
questions while the other questions are not planned beforehand.

ba L

Focus Group Discussion (FGD)

n“e |

Focus group discussion (FGD) is another way to collect the data in this study.
FGD allows participants to agree or disagree about their thoughts on a topic, the
range of their opinions and ideas, and the variation strategies used by teachers
(Mary, 2014). In this part, the researcher makes groups of students that consist of
six students. After that, the researcher and students have a discussion about a topic

tiat relates to their teacher. Finally, the researcher gets information about their
=¥

t@cher, especially in terms of reflective teaching implementation. This FGD is
wn
Used by the researcher to answer the both of research questions. The scheme of

—-
-

I%D implementation is shown in the following figure:

S uej[ng jo AJISIdAIU
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T
QO
=
o s::__ - Introduction B i::.d :‘r Provides cognition
© Opening questions
— ,
o Introductory / > Provides uppon
questions /

— N/ WV 4
-~ - /

X Key topics
= 7 & /
— T Specific questions 7~ Provides data
Z ;( — —
2 (&1 =

| \ |
P v 1\
w ¢ " \ .
- ‘." Closing questions \ ‘:‘ Provides dosure
2 o o - \
m Post-Discussion "# Prowvides mformation
st (Krueger, 2009)
4))
e
Figure 3.1.

Focus Group Discussion (FGD) Scheme

Based on the figure 3.1., it is indicated that there are some parts in
conducting FGD; introduction, opening questions, introductory questions, key
topics and specific questions, closing questions, and post-discussion. The first is
introduction part; FGD is begun by moderator which included in the discussion

W
guide. Rather than reading a formal statement, the moderator's introduction begins

=)

tig process of rapport formation and should thus be provided in a friendly casual

=¥
r’ﬁ;anner to make participants feel at ease. The second is opening questions; the
Q%-ening question is the first question on the discussion guide. It is typically a

Al

dhort question to which all participants can respond, and it begins to help
w
p%rticipants feel at ease enough to contribute to the discussion. The third is
=)
m
introductory questions; introductory questions serve as a "warm up" for the

discussion and help participants focus on the study concerns. The fourth, key

u

t&pics and specific questions, it is the most crucial aspect of the discussion guide.

eIy WIse) juie
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ey are the key questions that create data to help the research objectives be met.

e fifth is closing questions; designed to suggest that the discussion is coming to

ejgdio geH o

an end. They assist the moderator in properly concluding the conversation. The
[ast is post-discussion; a summary method, in which the moderator gives a brief
sgmmary of the important issues covered, then asks the group if this is an accurate

@piction of the debate, can be employed.

nely eys

F. DATA ANALYSIS TECHNIQUE

After collecting the data, the researcher analyzed the data. The process of
analyzing the data would continue indefinitely as long as the research was carried

oat. According to Ary, Jacobs, and Sorensen (2010), there are three stages in
=¥

a't-_r.m.alyzing the data; they are organizing and familiarizing, coding and decreasing,
wn

—

d interpreting and representing the data. It line with Gay, Mills, and Airasian

-

I

@012), in this research, the researcher used qualitative data analysis as proposed

=)
IA" three steps in analyzing the data. They are:

I9

w
—
—_—

= 1. Reading or memoing
=

'ﬁ%e reading or memoing step is used at the beginning of analyzing the data. This

[a—
~

=g . . .
step is to read and write memos related to data collections. The researcher could
W

make notes or underline the important issues in the recording data.
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©
T
m - -
= 2. Describing
2
©
After getting information about the data collection and understanding the issues
3 . _ - .
by making notes, the researcher does the next step; which is describing. In this
=
step, the researcher developed comprehensive descriptions that relate to the
ﬁrticipants, setting, and phenomena, which can convey the complexity of the
()]
rgsearch.
=
()
2
()
c
3. Classifying

The last step is classifying. In this part, the researcher divides the data into smaller
Lmits, determines the source, and puts the relevant units together in a more general

&
form of analysis.

1@ drwes]

. TRUSTWORTHINESS

In analyzing data, the researcher needs trustworthiness in the data. The

@ AJ1S19A

searcher uses triangulation. Triangulation is data collection in research that used
0 or more methods to analyze some aspects of human behavior (Cohen,

anion, & Morrison, 2007). By using more than one source in investigating
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enomena, it could increase confidence in the result. Farquhar, Michels, and

1810

bson (2020) states that triangulation is a recommended method in conducting

g e

se study research and also offers validity toward findings regarding

genvergence, sources, or methods. Basically, triangulation is divided into six

n

g)es: time triangulation, space triangulation, combined levels of triangulation,
@éoretical triangulation, investigatory triangulation, and methodological
%angulation. Cohen (2007) states that many studies in the social and natural
{(?lences are conducted using time triangulation techniques. Therefore,
tﬁangulation is useful when a well-established approach produces a limited and

frequently distorted picture. Finally, triangulation is a useful technique for

analyzing the data for a case study, especially in terms of data trustworthiness.

eIy WISeY] JIIeAg uej[ng jo AJISIdATUN dIWER[S] 2Je}S



)

o

0/a

‘nery exsns NiN Jefem 6uel uebunuaday uesibniaw yepn uedynbuad 'q

‘nery e3snsS NiN uizi edue} undede ynmuaq wejep 1ul syny eAiey ynunjas neje uelbeqges yelueqiadwaw uep ueywnwnbuaw Buele)q 'z
‘yejesew njens uenelun neje yuy uesinuad ‘uesode) ueunsnAuad ‘yeiw efuey uesinuad ‘venpuad ‘ueyipipuad uebunuaday ynun eAuey uedynbuay ‘e

=y

VI VSAS NI
of0:
-

Jaquins ueyingadusw uep ueywnjuedsusw edue) Ul siny eAiey ynunjes neje ueibeqges dynbusw Buesejq L

Buepun-Buepun 1Bunpuig 23d1) yey

CHAPTER V
CONCLUSION AND RECOMMENDATION

1w eydio yeH o

Phis chapter presents the conclusion based on the data analysis about the

n

implementation of reflective teaching in the process of teaching and learning

lgr%glish at an Islamic school in Pekanbaru. In addition to the conclusion, this
wn

@apter also reveals the weaknesses of this study. The final section of this chapter

A
(Esmtains recommendations for teachers, stakeholders, and future researchers

c
interested in implementing reflective teaching in the process of teaching and

learning English or in a similar context.

A. Conclusion
This research aims to explore the implementation of reflective teaching in the
process of teaching and learning English at Islamic school in Pekanbaru. Based on

the findings and discussions, there are several conclusions relate to the
7))

iplementation of reflective teaching which carried out by English teachers and
m

le factors influenced reflective teaching implementation; 1) the teachers reflect

>

Bt

eir teaching based on the previous material relate to the strategy use or suitable

gn o

aterial with consider the students’ interest, 2) the interesting material can attract

.

BOAL

e students’ understanding to the material and get the students’ feedback, 3) the

gars

chers can adjust the learning situation based on length of the time to achieve

learning objectives, 4) the teachers have self-evaluation in which reflect their

JIng jo

own teaching that being their personal motivation, 5) the teachers have lack of

time in implementing reflective teaching due to several activities besides teaching.
<V}
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First, the teachers carried out the previous meeting as reference to the next

1§19 3eH ©

eting, the teacher evaluated some components that relate to their teaching

tivities; such as the media or strategy use and selecting suitable material. The

g e

teachers used various media while teaching in one semester to make the students

=
(Euld enjoy the class and adjust the suitable material that could be achieved by the

@dents.

w
-

2 Second, the interesting material could be a source to create fun learning. It

(§u1d attract the students’ understand toward the material. Besides, it would create
t‘):etter interaction among them. Finally, the students gave their feedback to the
teachers that would be motivation to evaluate their teaching.

Third, the teachers had prepared the sequence of activities before starting
the class. It aimed to make sure the length of time was suitable to the teaching and
learning process. While in different condition, the teachers adjusted the learning
situation in changing the activities; such the exercise become homework.

SOmetimes, it was because of limited time. However, the learning objective
=¥

1

s:ﬁ.ould be achieved by the students. Therefore, the teachers could manage the
i—ndition well.

z Fourth, in reflecting their own teaching, the teachers used self-assessment
tg' evaluate their teaching progress. Usually, the teachers asked the students’
-

Lﬁxderstanding directly toward their teaching or based on the students’ feedback.
-~
This activity became the teachers’ self-motivation which they wanted to evaluate

ir teaching to improve their professionalism as teacher.
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Fifth, reflective teaching was an activity beside teaching and learning

ich needed extra time. In fact, the teachers had other activities besides teaching

e1810 jeH 0

that were obligation. Therefore, the teachers had lack of time to evaluate their
teaching.

=

> Furthermore, it can be concluded in general that the teachers had

@plemented reflective teaching well in the process of teaching and learning
%lglish at the Islamic school in Pekanbaru. The majority of reflective teaching
%}?\tures were implemented by teachers during the teaching and learning process.
'Ighe results reveal that the teachers always tried to evaluate their teaching so that
the students could encourage the learning objectives. Indirectly, this becomes the
reason to help the teachers evaluate their teaching at the following meeting. The
participants and time constraints were the study's weaknesses. The participants
included teachers and students, and in collecting information from students, the

researcher had difficulties getting in-depth information; the students answered

bAsed on their friends’ statement. Besides, time was the second weakness. While

e

c'f),nducting the research, the time was limited due to the examination preparation.
wn

As a result, there was divided time with the homeroom teacher.

=

=

" Recommendation

IoWiu

'&is study was conducted within an academic term, which had limited time to
~

ﬁOmote reflective teaching among teachers. Thus, this study was carried out to

S

aﬁalyze the development process toward the implementation of reflective

ching. This would provide in-depth insight into reflection and its development

J

ery wiisey jredqiue)



AVIN VNSNS NIA
7

-

‘nery eysng Nin wizi edue; undede ynuaq wejep Ul siny eAiey yrunjas neje ueibeqes yelueqiadwaw uep ueywnwnbuaw Buesejq 'z

S~

‘nery eysns NiN Jefem 6uek uebunuaday ueibruaw yepn uedynBuad 'q

‘yejesew njens uenelun neje iUy uesinuad ‘uesode| ueunsnAuad ‘yenw) eAiey uesinuad ‘venisuad ‘ueyipipuad uebunuaday ymun efuey uedynbuay ‘e

%

= 0

Jaquins ueyingadusw uep ueywnuesuaw edue) 1l syny eAJey yninjes neje uelbeqas dynbusw Buesejq °|

Buepun-Buepun 1Bunpulg 23diD sey

120

ReH 0

cess in terms of implementation for further stages. In this study, the

1D

plementation of reflective teaching was analyzed based on the teachers’ self-

e13

evaluation. With further study on individual teacher development, the teachers
(guld implement peer assessment. It will be a huge help to educational teachers in
éaluating their teaching progress, which they could not do on their own. Finally,
@s study is as recommendation to some elements. For the teachers, it could be
Efacticed in evaluating their teaching and improving their professionalism. For
%%ools, stakeholders could offer a short course to teachers on reflective teaching,
v%hich aims to solve problems encountered during the teaching and learning

process. And the last is for the future researchers: this study could be a reference

for further study on a similar topic and conducted more teachers as participants.
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APPENDICES

APPENDIX 1: OBSERVATION

FIELD
NOTES
Observational field notes (English Subject)
Setting : 8A
Observer : Shindy
Role of observer : Researcher
Time

Length of observation : 35 minutes

: 10.00 a.m. (November 28", 2022)

Description of Object

Reflective Notes

13.05 Teacher begins the class

13.10 Teacher asks the students to
explain the topic and Studentl
explains the definition in English, but
she got misspelling

Teacher did not interrupt it by saying
‘sorry’

13.15 Student2 explains the definition
about invitation

Teacher did not ask student to say it
loudly to remind others and how to say
it correctly

13.16 Student3 gives example besides
teacher’s example

Teacher did not mention student’s
name who answered it

13.20 Student4 gives example relate to
greeting card

Teacher did not mention the student to
make sure who answer it

13.25 Teacher confirms the students’
assignment

Teacher did not ask the students’
understanding tough the material while
some students collect the assignment

13.26 There is an information through
raining

Teacher did not ask the students’
attention to make sure the information
is addressed to

13.28 Student5 asks about something
(spelling the word)

Teacher did not make this question
become a topic to remind the students
or recall their understanding though
the vocabulary use

13.29 Teacher informs about their
examination chapters

Teacher did not remind the students
per chapter and ask them to recall their
understanding

13.30 Teacher checks the students’
notebook

Teacher did not do it faster or collect
them to optimize the time




it after the class to make them focus on

13.34 Teacher shows one of students | Teacher did not do it after the class
13.45 Some students stick the greeting | Teacher did not ask the students to do

who knows the observer

card

© Hak cipta milik UIN Suska Riau State Islamic University of Sultan Syarif Kasim Ria

7\ Hak Cipta Dilindungi Undang-Undang
! .hcﬂ! 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:
o

m., - a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.
In/_.-\_nn b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

onsusanae 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.



‘nery eysnS NiN uizi edue} undede ymuaq wejep 1ul syny eAuey ynunjas neje uelbeqes yelueqiadwaw uep ueywnwnbuaw Bueleq 'z

AYIN VNSAS NI
o0

‘nery exsns Nin Jefem 6uel uebunuaday ueibrnuaw yepn uedynbuad 'q

‘yejesew njens uenelun neje Uy uesynuad ‘uvesode) ueunsniuad ‘yeiwy eAiey uesinuad ‘venauad ‘ueyipipuad uebunuaday ymun efuey uedynbuay ‘e

h)

g

>

%

P
al

\

Jaquins ueyingalusw uep ueywnuesusw edue) 1ul siyny eAiey ynin@es neje ueibegas dynbusw Buesejq °L

Buepun-Buepun 1Bunpuig e3d1d yey

the preparation before examination
time

13.45 Other students ask about their
daily test

Teacher did not respond it well; like
will inform later or give their papers
back

13.46 Teacher closes the class

Observational field notes (English Subject)

Setting : 8B
Observer : Shindy
Role of observer : Researcher
Time

Length of observation : 70 minutes

: 07.30 a.m. (November 239, 2022)

Description of Object

Reflective Notes

Nely eYsnNS NIN Yiw eydid yeq @

07.40 Teacher opens the class by
greeting

Teacher did not check the attendance
list

07.42 Teacher gives the students’
examination paper back

It is better to do after class to minimize
the noisy

07.45 Student asks something (what
the passenger is)

Teacher did not make it become
question to know students’ vocabulary
mastery

the
and

08.00  Teacher  mentions
differences  between plural
singular (using s)

There are some uncountable nouns
that not use s for plural. So teacher did
not inform or remind the students

08.05 Teacher makes sentences by her
own words

Teacher did not prepare it before class
to optimize the time

08.28 Teacher asks students to write
the exercise but cover them

Teacher did not find another side to do
another activity

08.35 Teacher asks students to borrow
their friends note

Teacher did not get used the students
to write it on time

08.40 Teacher reviews the materials
for examination

Teacher did not ask the students to
open their book for discussing the
material

08. 45 Teacher asks the students to
write the exercise

Teacher did not asks the students to
open their book, find the exercise to
minimize the time

09.00 Teacher closes the class
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Observational field notes (English Subject)

Setting : 8C
Observer : Shindy
Role of observer : Researcher
Time

Length of observation : 70 minutes

: 08.50 a.m. (November 239, 2022)

Description of Object

Reflective Notes

08.50 Teacher opens the class

Teacher did not check and ask the
students’ attendance list

09.00 Teacher asks the students’
understanding by giving examples and
ask the classification (countable or
uncountable)

Teacher did not ask them who are able
to answer than together

nely e)ysns NN Y!Hlw eydio ey o

09.05 Teacher writes examples on the
white board by her own example

Teacher did not have prepared the
notes before class

09.07 Teacher asks the students to
answer the questions

Teacher did not ask every student’s
side, not only in the front of side or
who want to answer. But also find
way to the silent students want to
answer

09.08 Teacher gives explanation of
difference between singular and plural
(using S)

Teacher did not mention plural noun
without s

09.10 Student asks the teacher’s word
choice (ex.) after that teacher changes

to (e.g.)

Teacher did not explain the keywords
to make students not confused

09.15 Student gives another example

Teacher did not clarify why the word
‘food’ cannot be ‘foods’

09.20 Students ask to teacher while
writing questions for homework

Teacher did not answer the students’
question in looking them and stop
writing

09.25 Student confirms the word
choice

Teacher did not check the sentences
before students wrote it

09.30 Teacher checks the attendance
list but there are students that ask her

Teacher did not answer by facing the
students

09.40 There are some students do their
own activity

Teacher did not pay attention to all
students

10.00 Tacher closes the class
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Observational field notes (English Subject)

Setting : 8D
Observer : Shindy
Role of observer : Researcher
Time

Length of observation : 70 minutes

: 10.30 a.m. (November 239, 2022)

Description of Object

Reflective Notes

10.30 Teacher begins the class

Teacher did not begin the class by
standing in front of the class to attract
the students’ focus

10.32 Teacher asks student to read the
definition about instruction

Teacher did not ask who want to
explain it

nely e)ysns NN y!Hlw eydio ey o

10.40 Teacher asks the students to
give example

Teacher did not ask randomly; front,
middle and the back

10.45 Teacher asks students to read
the definition of permission

Teacher did not ask the students to say
it by their own statement

10.50 Teacher shows the example of
greeting card (teacher mentions
father’s day)

Teacher did not not show or mention
example that not related to Islamic
background

10.55 Teacher asks the students to
collect their homework (teacher lets
the students who did not complete it to
finish)

Teacher did not make sure the students
to complete their homework before
class

11.00 Students are busy with their
greeting card

Teacher did not control the class to
make sure the students do it in their
chair

11.12 Teacher reminds the students to
check their greeting card task (like
name)

Teacher did not ask and check the
incomplete one

11.30 Teacher remind the students for
examination

Teacher did not remind by giving
examples

11.32 Teacher mention chapters for
examination

Teacher did not ask the students’
understanding and checking their
confused

11.40 Teacher closes the class
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*APPENDIX 2: TEACHER INTERVIEW

(@)

=

Y . .

S Transkrip Interview
,;: eacher 1

=

EPewawancara: Assalamualaikum Ustadzah

(7)) . -
~Narasumber: waalaikumsalam warahmatullahi wabarakatu

b

2Pewawancara: selamat siang zah, maaf sebelumnya menggaanggu waktunya yaa,

saya shindy yuniari dari UIN suska Riau, disini saya ingin

nery

melakukan sesi interview dengan Narasumber guna untuk
melengkapi thesis saya dan tidak untuk keperluan lainnya, jadi apa

Narasumber punya waktu?
Narasumber: alhamdulillah ada mis

Pewawancara: terima kasih atas waktunya zah, jadi disini saya mau menanyakan
perihal tentang reflective teaching, jadi zah sebelumnya pernah

dengar gak apa itu reflective teaching?

€3S

arasumber: iyaa pernah

ewawancara: pernah yaa, bisa dijelaskan sedikit zah

I8F 23

e

Narasumber: hmm, yang saya tau reflective teaching ialah proses prngajaran

dimana guru mengevaluasi diri dengan cara mengumpulkan

n?2

informasi apa yang terjadi dikelas.

ISIJATU

Pewawancara: 0000 jadi mengumpulkan informasi selama dikelas ya zah. kalau

untuk cirinya sendiri bagaimana zah?

ng jo 43

Narasumber: yaa, ada beberapa ciri-ciri diantaranya hmm, peningkatan
pembelajaran, evaluasi diri gurunya dan yang terakhir emm

pembaruan study nya.

pIy WISeY] Jraedg uejj
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=Pewawancara: 000 gitu ya zah, bisa dijelaskan sedikit zah tentang peningkatan
g- pembelajaran bagaimana zah ya?

;Narasumber: emm peningkatan pembelajaran yang dimaksud ialah hmm

= meningkatkan strategi yang digunakan guru dikelas contohnya
z apabila strategi A tidak cocok diterapkan didalam kelas tersebut
> bisa diganti dengan strategi B yang cocok untuk kelas tersebut
7))

«Pewawancara: 000 jadi mis mencoba dengan beberapa strategi yaa. Kalau untuk
w

g evaluasi tadi bagaimana zah? Apa sama dengan strategi tadi
E;:?\Iarasumber: yang evaluasi berarti kita mengevaluasi cara mengajar Kita dengan
[

cara mungkin memberi soal-soal kepada anak-anak mengenai

pengajaran kita

Pewawancara: 000 mengenai pemaham anak-anak yaaa dengan memberi soal-soal
pembelajaran untuk mengecek pemahaman yaa. Kalau berkaitan
denga ada yang namanya teori yang mana guru menggabungkan
teori dengan pengajarannya apaitu termasuk reflective teaching ya

zah?

uNarasumber: emm teori yang dikorelasikan dengan penerapan pengajaran, bisa

yaa mis yaa karena teori-teori tersebut bisa kita aplikasikan dalam

[ST @3¢

kehidupan sehari-hari yaaa, jadi bisa diterapkan.

e

Pewawancara: jadi bisa dihubungkan teori tadi untuk bisa jadi referensi yaa zah.
Okey kalau misalkan guru memiliki teori tadi berkaitan dengan
pribadinya tentang sifat atau pengetahuan tanggung jawab mereka
dikelas, trus memikirkan bagaimana pelajaran itu berlangsung?

Apa itu bisa dikategorikan dalam reflective teaching

arasumber: maksudnya teori yang sudah kita pelajari ya mis?

[ng jo Aj1sIaarun d

“Pewawancara: iyaaa, kan ada teori ya zah yaa, jadi gurunya mempelajari nih

‘[‘ bagaimana peran dan tanggung jawabnya dikelas trus memikirkan

PIY WIISEY] Jrie
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Q;)c bagaimana pembelajaran itu berlangsung? Apa itu bisa

g- dikategorikan dalam reflective teaching

;Narasumber: hmm saya rasa bisa yaa karena mm, apa namanya berarti mereka
= sudah apa yang telah guru ajarkan dan juga mungkin mereka

z menerapkan teori-teori yang sudah diketahui.

“Pewawancara; emmm berarti guru tersebut bisa jadi guru yang bisa melakukan
(Cn reflective teaching

=

©Narasumber: iyaaa

A

éPewawancara: kalau dengan keterbukaan guru terhadap berbagai pandangan atau

mungkin alternatif dalam mengambil keputusan, apa itu termasuk

reflective teaching?

Narasumber: mmm itu salah satu karakter dari reflective teaching ada beberapa
pilihan karena kita tidak bisa hanya menerapkan satu saja, jika satu

ini tidak bisa Kita bisa gunakan opsi yang lain

Pewawancara: jadi ini termasuk yaa zah dalam reflektif teaching. Okey nah tadi
udah zah sebutkan strateginya juga termasuk, nah bagaimana kalau

W . . . .
§ dengan guru yang meningkatkan potensi belajar siswa dengan

m kondisi siwa yang beragam yaa dengan berbagai strategi tadi yang
g— udah zah sebutkan sebelumnya, itu termasuk reflective teaching?
~Narasumber: iyaa, karena seperti yang saya katakan karakter dari reflective

teaching tadi kan ada namanya peningkatan pembelajaran trus tadi
ada juga opsi lain tadi yaa kalau misalnya ada beberapa pilihan jadi

bisa diterapkan pada anak yang berpotensi tersebut

ewawancara: berarti bisa dikatan masuk dalam reflective teaching yaa. Kalau
dengan guru yang melakukan berbagai cara unutk meningkatkan
kualitas mengajarnya tadi apa bisa dikatakan dalam kategori

ey wiisey] jredg uejpng 1o Ajisiaarun
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o : . . . . .
= reflective teaching selain siswanya tadi yang meningkatkan potensi
(@) . . . . .

= siwanya juga meningkatkan kualitas guru dalam mengajar?

&

Narasumber: iyaaa, karena harus evaluasi diri terus yaa, jadi itu termasuk.

ewawancara: jadi hampir sama dengan evalusai tadi zah yaa

N Syl w

Q\Iarasumber: iyaaa

7))
~Pewawancara: selain gurunya melakukan evaluasi terhadap dirinya zah, kalau
gurunya berusaha untuk meningkatkan hal-hal yang berhubungan

untuk pengajarannya, misalkan meningkatkan antusias siswa agar

nely eys

siswa lebih aktif dikelas dengan menggunakan teknologi yang zah
lakukan dikelas dengan PPT atau Video, apa itu termasuk dalam

reflective teaching?

Narasumber: yaaa betul karena juga hmm misalnya dengan pengajaran PPT
kurang efektif yaaa bisa kita ganti dengan video atau games, jadi

termasuk dalam reflective teaching

Pewawancara: jadi termasuk zah yaaa. Baiklah untuk melakukan reflektif teaching
itu tentu kita perlu tau gimana langkah-langkahnya zah yaa, jadi
disini saya mau nanya bagaimana cara zah menerapkan nya?
Apakah setelah zah lihat kondisi kelasnya langsung menerapkan

reflective teaching nya atau sudah punya caranya sendiri

Narasumber: emm biasanya yang pertama tentu saja kita mempersiapkan strategi

dIwe[sy aje3s

yang sudah kita siapkan, lalu kita memberikan kuis atau latihan
kepada anak-anak dan jika mereka tidak maksimal dalam
mengerjakannya tentu saja mereka belum paham yaa dari materi
tersebut tentu saja di next chapter dari materi selanjutnya kita ganti
dengan satrategi yang berbeda sesuai dengan kebutuhan siswa-

SiSWi.

ewawancara: berarti zah melihat mereka bisa dari kuis yaaa

Py wiisey] jredg uejpng jo Ajisiaarun
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gio 4eH @

ewawancara: jadi kalau untuk mengumpulkan informasinya itu zah lihat dari

hasil kuisnya gitu?

arasumber: dan juga pernah saya menyebarkan angket bagaimana emm
pemahaman siswa mengenai pembelajaran yang saya ajarkan dan

biasanya mereka menulisa disitu.
ewawancara: 000 jadi seperti student feedback gitu yaa

satazah: iyaaa betul

BIY BYENS NIN YIlw ey

“Pewawancara: jadi siwanya bisa sampaikan disitu apa yang dari kami yang belum
gitu ya zah. Baik setelah zah mengumpulkan informasinya itu apa
zah melakukan evalusai atau analisa apa yang terjadi misalkan zah
dah tau nih siswanya mau gimanakan zah evaluasi atau langsung

mengganti strategi?

Narasumber: yaaa yang pertama dikumpulkan dulu seluruh informasi, lalu
bisanya saya akan menyiapkan strategi yang paling banyak,

disiapkan yang diminat oleh anak-anak

ewawancara: jadi zah evaluasi dulu lah yaa yang disampaikan oleh anak-anak

yaa

[SI 212318

e

Narasumber: iyaa haaa, misalnya strategi A yang paling banyak diminati atau
disukai hingga anak-anak mengerti itulah yang paling sering
digunakan.

IJATUN] D

-_‘f;Pewawancara: untuk melakukan peningkatan atau perubahan terhadap siswa

PIY WISEY] _uJeA'é uejng jo A

tersebut, misalnya dalam pemahamannya zah yaaa, zah tentu
melakukan perencanaan sebelum menerapkan hal yang baru atau

strategi tadi, apa zah melakukan perseiapannya?

arasumber: iyaa tentu saja ada persiapannya
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ewawancara: persiapannya yaaa dan langsung diterapkan yaa, kira-kira zah

persiapakan apa medianya atau lebih kearah soalnya?

p1dio

Narasumber: media pembelajarannya yang disesuaikan dengan materi
pembelajaran.

Q4w

ewawancara: okey, kalau gitu zah setelah zah terapkan sesuatu strategi itu tentu
diharapkan meningkatkan pemahaman siswa, apa zah melakukan
analisa lagi setelah melakukan pembelajran yang baru tadi

diterapkan ?

—~Narasumber: tentu saja agar kedepannya bisa lebih emm apa namanya materi

neLy eysng N

tersebut bisa diminati oleh anak-anak.
Pewawancara: berarti dianalisa ulangnya yaa
Narasumber: iyaa betul

Pewawancara: biasanya bagaimana zah, pakai kuis lagi atau cara yang lain zah

pakai?

Narasumber: tergantung dari hasil kuis atau latihan, emm lalu misalkan hasilnya

masih belum maksimal maka akan dievaluasi lagi.

W
&

~Pewawancara: begini zah, kalau untuk penerapannya reflektif teaching ini kapan
:—-f- zah terapkan apa saat setelah atau tiba-tiba dalam mengajar atau
?_ setelah mengajar?

~

g\larasumber: biasanya setelah emm 1 bab selesai, saya catat beberapa point

=, kesulitan anak-anak dan kedepannya bisa diganti dengan strategi
ﬂ

= yang lain.

~

%0

ewawancara: yaa setelah mengajar berarti yaa zah

arasumber: yaaa setelah selesai per 1 bab

PIy WISeY] Jriedg ueyng
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dEH ©

ewawancara: kalau ketika lagi ngajar kelas gitu pernah gak zah melakukan

perubahan tiba-tiba gitu?
arasumber: emm

ewawancara: misalnya topik A dan sudah diberikan latihan namun tiba-tiba tidak
cocok dengan latihan yang ini, trus kita ganti dan diambil dari buku

aja misalnya?

arasumber: yaaa bisasanya saya cari contoh dari buku misalkan contoh tersebut
kurang dipahami, jadi saya ambil contoh dari kehidupan sehari-hari
supaya mereka paham, gitu sihh

Pewawancara: 000 berarti supaya anak-anak lebih paham yaa

Narasumber: iyaaa, misalkan mendeskripsikan suatu benda-benda yang ada
disekitar mereka dulu jangan mendeskripsikan benda yang berat

atau jauh, jadi dimulai dari hal-hal yang disekitar mereka dulu.
Pewawancara: berarti mana yang mereka amati langsung yaaa
Narasumber: iyaaa
“Pewawancara: kalau sebelum mengajar pernah evaluasi zah?

arasumber: emm belum

[s] e

e

Pewawancara: belum ada yaa, berarti selama pelajaran atau setelah pelajaran yaa.

~

— Emm biasanya kan kita sebelum mengajar ada last and plan, apa
= . . : . .

= saja bentuk refleksi mengajar yang dilakukan dari lesson plan?

m

ﬂ

:‘C;Narasumber: emme setelah kita selesai membuat lesson plan tersebut tentunya
- w! B A .

o emm seperti tadi misalkan ada contoh kurang relate dikelas pada
Lo

7)) saat pembelajaran mungkin bisa berubah contohnya materinya
§Pewawancara: berarti itu dalam penerapannya

PIY WISEY] JrIedg u

Narasumber: iyaaa
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ewawancara: dalam mendisainnya ada melakukan refleksi gak zah? Atau

dibagian mananya di evaluasi
arasumber: biasanya dibgian latihannya

ewawancara: 000 berarti lesson plan nya dari desain latihannya yaaa.

NN Al W_eidio

arasumber: iyaaa betul

ewawancara: kalau biasanya untuk melakukan evaluasi pengajaran tentu kita
perlu yang namanya penilaian terhadap cara mengajar kita, nah
disini daya mau menanyakan tentang strategi apa yang zah lakukan
untuk menilai reflektif teaching zah tadi, apakah dengan penilaian

nely eysqs

diri sendiri atau dari orang lain?

Narasumber: seperi yang saya jelaskan tadi dengan memberikan angket yang
harus di isi oleh anak-anak mengenai pembelajaran selama kita 1

semester

Pewawancara: lebih kearah evaluasi diri. Kalau untuk meminta Narasumber lain

untuk melakukan penilaian pernah gak?

/MNarasumber: oooo kalau gitu belum pernah sih

e

“Pewawancara: belum pernah, emm kalau minta siswa itu untuk melakukan selain
angket tadi, seperti langsung disampaikan langsung pernah gak

pada saat zah mengajar?

Q2IIe]S

g\larasumber: emm mungkin secara tanya langsung kayaknya udah ada
<

m . . . .
Pewawancara: udah yaaa. Berarti kalau minta tim khusus gitu gak yaa?

A3

~Narasumber: emme tidak. Emm mungkin ada dari ini supervisi yang datang

kesekolah sebagai catatan buat evaluasi diri.

PIy] WISe)] JIIeAGQ uej[ng j
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ewawancara: emm kalau dalam penerapan apa pun kita pasti ada factor yang
mempengaruhi biasanya, nah disini saya mau tanya zah hal yang

mendukung zah untuk melakukan reflective teaching?

arasumber: yang pasti hasil dari pembelajaran nilai-nilai anak yang kurang

Iy eyjdio

maksimal, yaa tentunya Kita lakukan reflective teaching dan insya

Allah kedepannya bisa lebih baik lagi hasilnya pembelajaran.

ewawancara: berarti lebih kearah motivasi terhadap hasil nilai siswa tadi ya zah
yaa. Okey berarti zah ada keinginan dan kesadaran sendiri tanpa
diminta atau dianjurkan oleh orang lain dan langsung melakukan

perubahan karena keinginan sendiri.

neiy eysqs NIN

Narasumber: iyaaa

Pewawancara: kalau untuk adanya pertimbangan seperti kalau topiknya yang ini
kalau tidak diganti nantik anak-anak bosan, jadi harus diganti
sesuai dengan yang mereka lakukan, ada gak zah pernah berfikir

seperti itu?

Narasumber: yaaa adalah pastinya misalkan materi A kita selalu menerapkan

strateginya itu-itu saja pasti anak-anak bosan mesti ada dimasukan

W
E“} strategi baru yang dari hasil reflective teaching dengan pembaruan
& strategi atau metode agar mereka tidak bosan.

?I?ewawancara: kalau misalkan adanya ini dari hasil pencapaian tadi tentu ada rasa
~

c senang atau anaknya sudah paham, ap aitu bisa menjadi hal yang
=

< mendukung zah dalam melakukan reflektif teaching?

m

“

“Narasumber: iyaa tentu saja, kan harapan kita sebagai guru agar anak-anak

mendapatkan hasil yang maksimal.

ng jo A3

Pewawancara: berarti termasuk ya zah yaa. Emm itu tadi hal-hal yang bisa
mendukung zah melakukan refelektif teaching, nah sekarang saya

mau tanya nih tentang hal in ikan reflektif teaching in ikan diluar

pIy WISeY] Jraedg uejj
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waktu mengajar, yang kita tau kan jadwal zah yang setiap harinya
padat nihh yaa, bagaimana zah? Apa yang menghalangi zah dalam

melakukan reflektif teaching?

Narasumber: yang paling menghalangi itu pasti waktu ya mis yaa, karena
bagaimanpun juga kita harus mengejar target jugak yaa anak-anak
dalam 1 semester bisa menyelesaikan beberapa bab, sementara
evaluasi jugak disisipkan dan harus dimasukan didalam pengajaran
selama 1 semester tersebut, jadi waktu yang palaing berpengatuh
untuk reflektif teaching, setelah reflektif 1 pembelajaran kita harus

masuk ke pembelajaran berikutnya.

nely e)sng NN Ylyw ejdio ey @

Pewawancara: berarti karena waktu kita menunda untuk melakukan reflektif
teaching yaa zah. Kalau dari sisi motivasi, gak ada nih motivasi zah
untuk melakukan atau ada hal yang gak usah deh melakukan

reflektif ini, ada gak zah kayak gitu?

Narasumber: ada juga beberapa yang materi yang mudah dikuasia anak-anak
mungkin disitu emm jika memang tidak melakukan reflective

teaching yaa di skip.

ewawancara: 000 gitu jadi lebih kearah gimana anak-anak paham, kalau udah

paham gak perlu melakukan reflektif.

IST 21838

Narasumber: iyaa betul

ue

Q21

ewawancara: kalau dari sisi pengawasan, ap aitu juga mempengaruhi zah utuk
menunda melakukan reflektif teaching, seperti adanya supervise
disitu kan terjadwal untuk melakukan evaluasi, jadi zah menunggu

itu saja atau bagaimana zah?

arasumber: ohh gak itu salah satunya supervise, tapi kalau dikelas tetap seperti
tadi memberikan angket pertanyaan kepada anak-anak sudah

paham atau belum dengan materi yang diajarkan. Jadi tidak hanya

e1y Wisey] juedg uejng jo AjJ1SI2ATU

menunggu dari supervise aja memang diterapkan juga dikelas.
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ewawancara: berarti tanpa pengawasan pun kita tetap melakukan reflektif
teaching yaa. Mungkin selain waktu tadi yang menjadi berat yaitu

beban pekerjaan zah yaa

Iy eyjdio

arasumber: iyaa bertul

2

ewawancara: karena dengan zah yang jam yang penuh tadi zah yaa apa iitu bisa

menjadi halangan zah untuk melakukan reflektif teaching tadi?

arasumber: yaaa dengan cara ini ya mis yaa emm apa namanya menyisipkan
waktu-waktu tertentu, misalkan disela-sela latihan anak-anak kita

cek pemahaman mereka walaupun dengan keterbatasan waktu,

nely ejsgns NI

misalkan 1 bab harus diselesaikan dalam emm 6 pertemuan dan

disalh satu pertemuannya harus dimasukan reflektif teaching nya.

Pewawancara: berarti walaupun bab materinya banyak tetapi itu tidak
menghalangi zah untuk melakukan refelktif teaching yaa

Narasumber: iyaa tidak menghalangi, karena bagaimana pun harus mengetahui

hasil capaian mereka.

Pewawancara: okey, alhamdulillah zah sepertinya informasinya cukup,
terimakasih atas jawaban, waktu dan pesan zah yang disampaikan
dengan baik, ramah dan informatif dan semoga bermanfaat bagi
yang lainnya dan buat saya juga, nantik guru-guru tau dan
bagaimana reflektif teaching itu manfaatnya kedepannya untuk
progress siswa. Jadi sekali ini hanya untuk keperluan tesis saya dan
tidak digunakan untuk keperluan lain.

Jadi saya tutup dengan Assalamualikum warahmatullahi

ng jo AJISIdATU DIWR[S] 3}8)S

wabarakatu

Narasumber: waalaikumsalm warahmatullahi wabarakatu, terima kasih mis dan

semoga bermanfaat.

pIy WISeY] Jraedg uejj
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Jdeacher 2

ewawancara: Asslamualaikum warahmatulahi wabarakatu zah

ezgno

“Narasumber: waalaikumsalm warahmatulahi wabarakatu

“Pewawancara: selamat pagi zah?
=

“Narasumber: pagi
w

SPewawancara: maaf sebelumnya menggaanggu waktunya yaa, saya shindy
yuniari dari UIN suska Riau, disini saya ingin melakukan sesi

interview dengan Narasumber guna untuk melengkapi tesis saya

nely ey

yang kurang lebih 30 menit yaa, jadi apa Narasumber punya waktu?
Narasumber: insya allah

Pewawancara: insya allah, alhamdulillah. Terima kasih ya zah atas waktunya dan
untuk hasil wawancara ini hanya untuk tesis saya aja dan tidak untuk
keperluan lainnya. Jadi topik kita hari ini tentang reflektif teaching,

apa Narasumber pernah dengan reflektif teaching?

Narasumber: sudah pernah, tapi belum familiar dikalangan sekolah.

1231S

ewawancara: bisa dijelaskan sedikit zah mengenai reflektif teaching?

Narasumber: seperti yang saya ketahui reflektif teaching itu adalah proses evaluasi
diri oleh seorang guru tentang proses belajar mengajar yang sudah
dijalankan. Bisa terkait degan metode yang dipakai, terkait proses
secara keseluruhan, apa materi tersampaikan atau tidak dan

bagaimana cara menghendel kelas.

JISIDATUN 3!llll’£€[ 9

~Pewawancara: apa aitu bisa dijadikan ciri-ciri nya zah?

J

u . . ..
=Narasumber: bisa dikatakan seperti itu.

I

ue)

Pewawancara: apa ada ciri-ciri lain dari reflektif teaching menurut Narasumber?

PIy WISeY] Jriedg
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arasumber: menurut saya, dilakukan setelah pembelajaran, waktu tidak sesuali
dengan pembelajran, tidak menggunakan media tetapi akan

mengevalusai terhadap media yang digunakan.

I w eyjdio

Pewawancara: bagaimana cara meningkatkan pembelajaran dengan menyusun
materi, mengevaluasi dalam praktek mengajarnya, apakah itu

termasuk refektif teaching?

arasumber: iya, karena dalam pembelajaran kemudian dilihat kira-kira mana
yang perlu ditingkatkan, seperti metode yang tidak bisa masuk dalam
satu materi, tentu harus ada perubahan di materi selanjutnya,

menurut say aitu termasuk reflektif teaching.

nery eysnos NIn Y

Pewawancara: bagaimana dengan teori pengajaran yang digunakan dalam

pembelajaran, apa itu termasuk dalam reflektif teaching?

Narasumber: kalua menurut saya termasuk, tetapi tidak terlalu, karena menurut
saya menggabungkan teori dengan evaluasi itu kurang efektif.
Karena teori hanya sebuah pemikiran dan evalusai itu terjadi

berdasarkan pemikiran pribadi.

Pewawancara: bagaimana dengan peran tanggung jawab dikelas dalam kelas

berlangsung, apa itu termasuk dalam reflektif teaching?

151 d3e

arasumber: iya, karena itu mengacu pada kejadian dalam lapangan.

>

JIUIE

Pewawancara: pengambilan alternatfi keputusan dalam pembelajaran, apa itu

n

termasuk dalam reflektif teaching?

ISIJATU

Narasumber: termasuk, karena dalam pembelajaran karena seorang guru wajib

2y wiisey] jredg ueyng jo 4

dituntut berfikir cepat mengganti keputusan berdasarkan kejadian

dikelas.

ewawancara: bagaimana dengan pembelajaran yang seperti dilakukan ustad
syahrul dengan teknologi, apa itu termasuk dalam reflektif teaching?
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arasumber: menurut saya iya, karena harus dipersiapkan dikelas harus banyak,
bukan cuma dari media saja, dengan teknologi pun harus dikuasai
oleh guru adar pembelajaran dapat tersampaikan dan diterima oleh

siswa.

ewawancara: kalua mencoba untuk meningkatkan potensi belajar siswa dengan
kondisi siswa yang beragam, apa itu termasuk dalam reflektif

teaching?

arasumber: iya, karena setiap siswa yang memiliki kecenderungan yang
beragam, maka setelah dilakukan evaluasi pada satu metode

pembelajaran dan diperbaiki untuk kedepannya, menurut say aitu

nNely ejysng NiNg!Ilw eydio yeHy @

termasuk dalam reflektif teaching.

Pewawancara: kalua tadi terhadap siswa, bagaimana dengan potensi gurunya yang
meningkatkan proses mengajarnya, apa itu termasuk dalam reflektif

teaching?

Narasumber: iya, karena kualitas belajar yang baik dapat memberikan output

kepada siswa bisa menjadi lebih baik.

Pewawancara: berarti sama dengan meningkatkan antusias siswa supaya terhadap
5"_1 belajar mengajar, dan itu jugak termasuk dalam reflektif teaching?
ENarasumber: iya bener sekali.

~Pewawancara: Langkah-langkah apa saja yang Narasumber lakukan dalam
c . . .

= reflektif teaching pembelajaran?

<

m

~Narasumber: kalua sebeluf reflektif, biasanya saya bertanya dengan siswa apa

IS

)

mereka paham dengan materinya atau tidak, seteh itu baru saya
melakukan evalusai diri. Untuk Langkah-langkahnya tidak terlalu
sistematis karena setelah dikelas keadaan pasti berubah, setelah itu
baru melakukan reflektif teaching agar kedepannya apa yang mau

dirbah atau ditambahkan dalam pembelajaran.

PIY WISEY] JIIRAGQ uej[ng jo Aj1
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ewawancara: berarti disesuaikan dulu dengan study feedback nya ya zah?

arasumber: iya, apa mereka paham, atau mereka maunya dengan pembelajaran

seperti apa, karena diusia dekarang siswa suka dengan funlearning.

ewawancara: setelah mengetahui permintaan siswa nya apa itu termasuk dalam

reflektif teaching?

S NIN W eygio

arasumber: iya, tatapi tidak disaat waktu itu juga tetapi setelah pembelajaran ada
yang dirubah dan ditambah kan dalam pembelajran berikutnya, tetapi

terkadang ada juga melakukanya di saat itu juga.

Ngly eysn

ewawancara: setelah evalusai, ada perencaana sebelum diterapkan dalam

pertemuan berikutnya, penerapan apa yang zah lakukan?

Narasumber: mencari media dan referensi baru secara tertulis dan digital jadi bisa
dipadupadankan saja. Sehingga tidak terpaku dengan buku paket
yang disediakan disekolah tetapi juga dengan memanfaatkan buku

yang berbasis aplikasi.

Pewawancara: setelah dapat teori dan referensi terbaru, apa Narasumber langsung

menerapkan dalam pembelajarannya?

W
gNarasumber: kalua dalam situasi disekolah langsung saja diterapkan dengan
e medianya. Namun materinya belum sampai atau blm diterima
;5- dengan baik oleh siswa berarti strategi yang dirubah dengan materi
= yang sama.

=

§Pewawancara: apa pernah ustzah melalukan perubahan reflektif teaching dalam

kelas?

QAj1819

Narasumber: pernah, biasanya sebelum memulai kelas saya sampaikan kita hari
ini ngapain aja, contoh mau stor hafalan kosakata, materi baru dan
latihan. Namun karena waktu yang tidak cukup latihan berate
dijadikan PR.

pIy WISeY JIIeAgQ uejng j
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ewawancara: kalua sebelum kelas dimulai apa pernah dilakukan reflektif

teachingnya zah?

p1dio

Narasumber: jarang dilakukan, biasanya reflektif teachingnya diambil dari

pembelajaran minggu lalu.

goyw

ewawancara: dalam perencanaan last and plan ada penerapan reflektif

teachingnya zah?

$NS NI

arasumber: ada dibagian akhir pembelajaran saja.

ewawancara: dan ketika penerapannya dikelas apa Narasumber jugak melakukan

reflektif teaching?

nely ey

Narasumber: iya, tetapi tidak terlalu difokuskan, hanya untuk patokan sebelum

pembelajaran.

Pewawancara: dalam penilaian nya evaluasi, strategi apa yang Narasumber

lakukan?

Narasumber: penilaian terhadap pembelajaran, selain dari evaluasi kita melihat
dari feedback dalam pembajaran, apa siswa paham dengan

pembelajaran, suka dengan kelasnya dengan metode yang dipakai.

W
&

mPewawancara: Apa pernah ada pembanding dilakukan siswa terhadap Narasumber
= dalam pembelajaran?

~Narasumber: kalua terhadap Narasumber tidak ada tetapi kepada siswa ada, tetapi
S tidak formal hanya sekedar nanya mengenai kelas atau latihan dan
=, PR yang susah.

ﬂ

w

1

ZPewawancara: faktor yang mendukung Narasumber untuk melakukan refleksi

teaching?

arasumber: terkait dengan beban pengajaran terhadap waktu pengajaran, dari
strudent kepuasan materi terhadap siswa, propesional diri dalam

mengajar.

PIy WISeY] Jriedg ueyng jo
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ewawancara: motivasi untuk melakukan refleksi teaching?

arasumber: termotivasi agar kelas yang saya ajar tidak menakutkan atau
membebankan kepada siswa. Yang menghalangi refleksi teaching

yaitu waktu karena masih banyak kegiatan yang lain diluar kelas.

ewawancara: apakah siswa bisa mencapai target pembelajaran, yang menjadi
kepuasan sendiri Narasumber, ap aitu salah satu motivasi

Narasumber?

arasumber: iya, karena yang kita beri dan diterima bukan berbentu barang atau

materi tetapi lebih memberikan motivasi, kepuasan, dan lebih

Nely B)sng NIGA!Iw eygio

menjaga provesionalitas kita sebagai guru.

Pewawancara: kurangnya pengawasan evaluasi seperti supervisi guru apa itu

terjadwal?

Narasumber: kalua disini evaluasi nya di aadakan per semester di bulan agustus,
setiap guru akan disupervisi oleh kepala sekolah dan pimpinan

lainnya.

Pewawancara: beban pekerjaan apa termasuk kedalam hal yang menghalangi

W . .
~ refleksi teaching?

"

Narasumber: menghalangi tidak, tetapi lebih kearah menunda akan melakukan
’5 refleksi teachingnya. Karena refleksi teachingnya dapat dilakukan
A sembari jalan tugas lain atau sebelum masuk kelas lainnya saya akan
= . .

s melakukan refelksi teachingnya.

<

m

ﬂ

Pewawancara: kalua untuk materi ada penambahan materi, apa itu karena materi

1

Pry Wisey] Juedg uejng jo £

tidak lengkap atau bagaimana?

arasumber: penambahan materi dikarenakan ada nya bukau panduan selain buku
cetak yang disediakan sebagai referensi, sehingga dikelas yang

sebelumnya ada 2 materi yang terlewat, maka dari itu dikelas

selanjutnya saya jelaskan sebelum ada latihan dan materi lanjutan.



tanyakan. Terima kasih atas waktunya, tanggapannya, semoga

langsung. Eee baikalah zah kayaknya cumin itu aja yang mau saya
bermanfaat buat yang lainnya. Sekali lagi ini cuman untuk tesis saya
dan tidak untuk keperluan lainnya. Sekali lagi terima kasih yaa zah,

assalamualakum warahmatulahi wabarakatu.

wawancara: jadi secara tidak langsung zah udah melakukan refelektif teaching
rasumber: waalaikumsalam warahmatulahi wabarakatu.

[15]
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PPENDIX 3: FOCUS GROUP DISCUSSION (FGD)

‘ ideo 1

e;Qno ieH ®

3Moderator: okey, Assalamualaikum warahmatullahi wabarokatu

?iswa: waalaikumusalam warahmatullahi wabarokatu.

“Moderator: selamat pagi anak-anak, apa kabarnya pagi ini?

w

gaSiswa: pagi mis, alhamdulillah, al-quran, akhlak, prestasi, allah huakbar
-~

Q

~+Moderator: terima kasih ya anak-anak semuanya atas waktunya, disini mis minta
E\_Waktunya sebentar, nama Moderator Yuniari dari UIN Suska Riau, mis lagi
Cmelakukan penelituian disekolah ini, jadi mis disini mau mewawancarai anak-
anak semuanya terkait guru yang mengajar dikelas anak-anak semuanya yaa
terkait guru bahasa inggrisnya. Sebelum itu mis bertanya tentang gurunya mis ada

cerita nih, jadi dengarkan dulu yaaa.

Narasi :

Ada seorang guru yang mengajar di kelasmu dan selalu membuka kelas dengan

senyuman. Guru ini memulai kelas dengan menanyakan tentang pelajaran minggu
YJalu untuk mengingatkan semua siswa sebelum beralih ke materi hari ini. Guru ini
=¥

mmenggunakan berbagai strategi pengajaran, seperti menampilkan video atau

~gambar, menggunakan tayangan slide PowerPoint, dan menggunakan quiz atau

>

‘gll

ames. Guru selalu menerima dan mendengarkan pertanyaan dari siswa serta

&nemberikan penjelasan yang baik. Terkadang, guru ini memberikan contoh yang
-zberkaitan dengan kegiatan sehari-hari siswa, seperti pergi ke kantin, membeli
gbuku, atau mengerjakan pekerjaan rumah. Ketika ada siswa yang tidak memahami
.E'belajaran pada saat itu, guru berusaha mencari cara agar siswa tersebut dapat
Smemahaminya, seperti dengan memberikan strategi atau latihan yang menarik dan
:u%amiliar bagi mereka. Oleh karena itu, para siswa memiliki kesan yang baik
gtentang persiapan guru mereka sebelum memulai kelas karena guru ini telah

wn
<
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@

T

Q;gmempersiapkan segala sesuatu yang akan digunakan dalam proses belajar
%‘nengajar.

;Moderator: Nah itu kan tadi ceritanya nah sekarang mis tanya Bagaimana
—dengan guru yang mengajar saat ini? Guru bahasa inggrisnya yaaa sama gak
gdengan cerita yang mis sampaikan tadi

Siswa: sama

w

S:I\/Ioderator: sama, samanya dibagian mana, coba mis mau tau dari Lila

emm dari pengulangan materi dari minggu lalu.

ely ey
5

“Moderator: ooo dari pengulangan, jadi sebelum mulai kelasnya mis nya

mengulangi materi materi minggu lalunya yaaa. Kalua nabila

Nabila: eeee mis yuni kalua ada siswa yang tidak mengerti, mis yuni selalu
berusahan untuk menjelaskan kembali materi sampai siswa tersebut

mengerti.
Moderator: ooo sampai mengerti. Kalua azizah

Azizah: mis yuni selalu menampilkan contoh-contoh berupa gambar atau

24 video.

=¥

g -

ZModerator: ooo contoh-contohnya yaa. Kalua aqgila

=Y

?Aqila: mis yuni membuka pembelajaran dengan ramah seperti bertanya
~

— kabar dan bertanya mengenai pelajaran minggu lalu.

=

=“Moderator: berate hampir sama yaa, eee dwi

@

ZDwi: eee sama kayak Llila mengulangi pembelajaran minggu lalu.

alloderator: kalua keisya

j[n

~Keisya: sama kayak Lila dan Dwi mengulang pembelajaran minggu lalu

kalua ada siswa yang tidak paham maka diajar kan sampai paham.
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@
7 %
) . . . .
=Moderator: ooo diajarkan sampai paham yaaa, kalua gitu suka gak belajar
(@) . .
a3 ?
= dengan mis yuni
Q.
siswa: suka
3.
;Tl\/loderator: Sukanya dimana? Karena materinya atau karena cara ngajarnya?
C - -
?ISW&Z cara ngajarnya

0 . . i . .
~Moderator: ee kalau media yang digunakan mis yuni dalam pembelajaran sama
w

g setiap harinya atau berbeda?

gkeiysa: kadang bentuk PPT atau video.

CModerator: 000 kalua keisya kadang PPT kadang video. Kalua dwi
Dwi: sama kaya keisya kadang video kadang PPT
Moderator: kalua untuk games itu ada?

Siswa: ada

Moderator: ada yaa, kalua agila

JAqila: sama mis kaya keisya sama dwi

2

~Moderator: sama nya?

E

?‘Aqila: sama nya kadang PPT, kadang video ada juga gamenya
ncf\/loderator: berarti Azizah, Nabila dan Lila sama jugak?

=

#Azizah,nabilalila:  sama mis

.

w

EMis Shindi: oke berarti biasanya pakai video, PPT, sama games yaa. Berdasarkan

media yang dipakai mis yuni dalam pembelajaran, mana yang
disukai dan mudah dipahami pakai PPT, video atau dijelaskan,

dicatat, atau bagaimana?

Azizah: dijelaskan.
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oderator

=Moderator

!

zizah:

=

oderator

EILBARNS NIN

n
C.
)

oderator:

. azizah lebih suka dijelaskan, kalua misalkan pakai video gitu?
eee ngerti tapi cumin sedikit mis

: 000 tetap mis nya yang jelaskan yaaa pakai bahasa mis nya

iya mis

kalua lila

eeem lebih suka dijelaskan sama mencatat

: 0000 lebih suka mencatat
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iyaa kalua apa-apa bisa lihat buku

Moderator: ooo jadi kalua ada yang lupa lila bisa lihat bukunya, okee kalua

nabila
Nabila: eee lebih suka pakai PPT trus mis sambil ngejelasin.
Moderator: 0oo lebih menarik kalua pakai PPT yaaa
Nabila: iyaaa

T%i\/loderator: kalua agila

°

CL-'Aqlla eee lebih suka dijelaskan trus dicatat supaya mudah diingat.
=Y

EI_\/Ioderator: trus kalua gak paham bisa nanya yaaa

qgila: Iyaaa

) o1

Moderator: kalua keisya

ISIDAT

}

A

Keisya: video kadang mis stop trus dijelakan kembali.

=)

1§SJ
o
o
@
@
=4
S

- jadi bisa bertanya melalui video yaaa. Kalua dwi

el
2

dijelasin supaya lebih mengerti.
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@
Sk
Q;ii\/loderator: hanya dijelaskan aja atau ditampilkan juga kayak keisya
(@)
“Dwi sama kayak nabila pakai PPT, jadi kalau misalnya itu eee apayaa?
; Kalua misalnya gak tau bisa ditulis, nantik kalua misalnya ada
= ulangan baru lihat buku
-~
CModerator: ooo jadi ada referensinya kalua ulangan bisa ingat lagi lihat buku.
= pernah tidak disatu waktu Latihan yang diberikan mis yuni dirubah
w
c menjadi tugas bisa dikumpul minggu depan atau bagaimana pernah
w
g gak kayak gitu?
:—%iswa: pernah
QO
[

Moderator: eeee ada yang bisa jelaskan, kapan gitu, lagi belajar apa pas lagi

latihan.
Lila: pernah, karena mepet dengan waktu pengumpulan.

Moderator: ooo karena mepet waktunya, jadi misnya suruh eee kumpulnya

minggu depan aja, kalua aqgila ingat gak
Aqila: eeee sama kayak lila karena mepet waktu pengumpulan.

g/loderator: 000 karena waktu belajar sudah mau habis, jadi misnya suruh kumpul

minggu depan

Moderator: oke sekarang kalua misalkan ada materinya greeting card misalnya
topoknya terserah yang penting greeting card untuk siapa aja, setelah
dibuat gak taunya misnya suruh ganti topik untuk teman sekelasnya
pernah tidak terjadi perubahan topik pada materi pembelajaran disaat

AJISIdATU) DTWLR]S] )

belajar?
Ssiswa tidak.
Ly
=Moderator: jadi memang apa yang disuruh diawal itu aja yang dikerjakan.

=
=

Iyaaa
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2

J
g

Moderator:

Keisya:

Moderator:

Azizah:

Moderator:

IJ'>~’JS

gila:

ele

Moderator:

gila:

Iun g)llll[’

<

ISI9A

Nabila:

=

oderator

PIY WISEY] _”.l?/(é ueyng 10 £}

oderator:

oderator:

oderator:

oderator:

oderator:

pernah tidak pada saat penyampaian materi, mis memberi contoh
dipapan tulis dan siswi sudah mencatatnya, namun ada yang dihapus,

bagaimana tanggapanya?

pernah, dan bertanya kenapa dan apa yang harus dicatat.
eee dwi bisa jelaskan?

eee gak ingat juga

000 tapi pernah yaaa, terus kalua dah dihapus misnya apa ditanya atau
kayak mana?

eee mis kayakmana mis apa yang ini jadi dicatat
000 kenapa ditukan gitu yaaa. Kalua keisya
yaaa mempertanyakan kembali kenapa contoh dihapus.
kalua azizah, kalua misalnya diganti gitu?
eee gak papa.
gak papa yaa, nntik ditanya kan aja yaa, trus agila
tidak apa-apa,
mis nya jelaskan kembali gak?
iyaa dijelaskan lagi.
kalua nabila?
eeem gak papa mis.
000 yang penting dijelakan lagi yaaa, kalua lila
gak papa sama kayak nabila, tetapi dijelaskan kembali setelah ditulis.

: 000 gitu, kenapa dihapus? Kenapa diganti?



menarik dengan PPT, video dan dijelaskan kembali. Oke itu aja yang
mis tanya kan terima kasih yaaa semuanya atas waktunya, ada

dan keisya yang sudah memberi penjelasan, semoga nilainya bagus
yaa. Terimakasih yaa semuanya Assalamualaikum warahmatullahi

Kayaknya cukup deh, berarti pembelajaran dengan mis yuni lebih
kegiatan lain yaaa. Terimakasih yaaa lila, nabila, azizah, aqila, dwi

waalaikumusalam warahmatullahi wabarokatu.

wabarokatu

Iswa:

© Hak cipta milik UIN Su®ka Riau State Islamic University of Sultan Syarif Kasim Riaz

/\ Hak Cipta Dilindungi Undang-Undang
1 .u__...,.l 1. Dilarang mengutip sebagian atau seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

= — a. Pengutipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tinjauan suatu masalah.

lfénn b. Pengutipan tidak merugikan kepentingan yang wajar UIN Suska Riau.

onssanne 2+ Dilarang mengumumkan dan memperbanyak sebagian atau seluruh karya tulis ini dalam bentuk apapun tanpa izin UIN Suska Riau.
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=Video 2
(@]

Q\/Ioderator: okey, Assalamualaikum warahmatullahi wabarokatu
job)

=Siswa: waalaikumusalam warahmatullahi wabarokatu.

g\/loderator: selamat pagi anak-anak, apa kabarnya pagi ini?

<Siswa: pagi mis, alhamdulillah, al-quran, akhlak, prestasi, allah huakbar
w

gModerator: terima kasih ya anak-anak semuanya atas waktunya, disini mis minta
gT’Waktunya sebentar, nama Moderator Yuniari dari UIN Suska Riau, mis lagi
;_?nelakukan penelituian disekolah ini, jadi mis disini mau mewawancarai anak-
c\C)anak semuanya terkait guru yang mengajar dikelas anak-anak semuanya yaa
terkait guru bahasa inggrisnya. Sebelum itu mis bertanya tentang gurunya mis ada

cerita nih, jadi dengarkan dulu yaaa.

Narasi :

Ada seorang guru yang mengajar di kelasmu dan selalu membuka kelas dengan

senyuman. Guru ini memulai kelas dengan menanyakan tentang pelajaran minggu

lalu untuk mengingatkan semua siswa sebelum beralih ke materi hari ini. Guru ini
(ﬁnenggunakan berbagai strategi pengajaran, seperti menampilkan video atau
&gambar, menggunakan tayangan slide PowerPoint, dan menggunakan quiz atau
;games. Guru selalu menerima dan mendengarkan pertanyaan dari siswa serta
gmemberikan penjelasan yang baik. Terkadang, guru ini memberikan contoh yang
:“:berkaitan dengan kegiatan sehari-hari siswa, seperti pergi ke kantin, membeli
gf)uku, atau mengerjakan pekerjaan rumah. Ketika ada siswa yang tidak memahami
5belajaran pada saat itu, guru berusaha mencari cara agar siswa tersebut dapat
imemahaminya, seperti dengan memberikan strategi atau latihan yang menarik dan
'éfamiliar bagi mereka. Oleh karena itu, para siswa memiliki kesan yang baik
aentang persiapan guru mereka sebelum memulai kelas karena guru ini telah
=:mempersiapkan segala sesuatu yang akan digunakan dalam proses belajar
E'(-;mengajar.
<
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Sk

Q;ii\/loderator: Nah itu kan tadi ceritanya nah sekarang mis tanya Bagaimana
g- dengan guru yang mengajar saat ini? Guru bahasa inggrisnya yaaa
& sama gak dengan cerita yang mis sampaikan tadi

§$iswa: sama

="

CAira: misnya sering kok eee mulainya dengan menggunakan PPT dan
5) nantik ada memberikan point yang dicatat.

é\/loderator: 0000 jadi misnya mulai dengan ppt yaaa, itu dari aira kalua alifa
c‘;E;jxlifa: eee kadang minya tu bikin games, PPTnya tu ada videonya dan
g sebelum itu setiap memulai pelajaran ditanyakan materi sebelumya.

Moderator: jadi diingatkan kembali yaa materi sebelumnya yaa
Alifa: iyaaa
Moderator: kalua Qonita

Qonita: yang kayak tadi sih misnya ngajak siswanya berfikir bahasa

inggrisnya ini apa untuk menyelesaikan masalah.

¢/Moderator: ooo untuk menyelesaikan masalah yaa, dibahas sama-sama yaa.

-~ Kalua alisya

n

EAIisya: iyaa sama mis

~Moderator: samanya dimana?

cC

= . . 1 . .
:AIlsya: kalua penyampaian PPT ada video nya gitu mis, trus sama kaya alifa
m

L
EModerator: 000 jadi mis nya lebih sering pakai PPT nya untuk mendengarkan
= video, karena ada materi videony yaa. Nahh kalau nadiri

ng jo

Nadira: kadang misnya kalau membuka pelajaran selalu ramah dan selalu

nanya apa kabar, dan dalam pembelajaran yang ditujukan mis tuu

pIy WISeY] Jraedg uejj
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o
s selalu paham mudah dimengeri dengan materi yang disampaikan
2, mis kepada ana.
©
;Moderator: jadi misnya kalau menjelaskan dengan kata-kata yang mudah
= dipahami yaa. Kalua hana
-~
CHana: eee sama jugak kayak alisya, kalua misalnya mis itu maunya nyatat
< materi dari PPT atau gak dari VVideo yang dikasih mis.
w
o
wMis HSindy: hemm jadi sama yaa mis nya pakai media PPT
-
)
<Moderator: bagaimana tanggapan mis yang mengajar terhadap siswa yang
o 2
- bertanya*
Aira: selalu dijawab jugak, kalua misnya dan belum ngerti mungkin

misnya bakal ngejelasin lebih spesifik lagi.
Moderator: 000 jadi menurut aira misnya pasti nanggapin dnegan baik yaaa
Aira: iyaaa

Moderator: eee kalua misalkan gitu suka tidak belajar dengan mis yuni?

golswa: sukaaaa

2

®Moderator: semuanya suku?

E

ESiswa: iyaa sukaa

=

Moderator:  oke Sukanya dimana nadira?

5

=Nadira: eee dari caranya seru, terkadang ada bercanda dalam kelas, sambal
L

yoas mencatat misnya suka ngasih candaan-candaan gitu, jadi pas dikelas
t lebih seru dan kelasnya lebih hidup.

Lo

w0 .

=Moderator: jadi kelansya gak kaku yaaa

o

=

Nadira: gak mis

Py Wiise)] jredg
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SNS N
5

©

T

Cxysl\/loderator: kalua Qonita?

2

CQonita: yaa kalau misnya bawaan misnya emang hamble, sehingga kalua
; tidak mengerti dapat bertanya.

000 baru nanya ke misnya kalau ada yang gak ngerti. Kalau alifa?

L
: o
o
@D
=
=4
o
=

eee mis nya seru karena ada game yang memberi suasana trus materi

yang mudah dipahami.

gModerator: 000 jadi misnya ngasih contohnya yang familiar yaa. Kalau alisya?
giAlisya: yaaa belajarnya mudah dan ada bercandanya juga.

[

Mis Shndy: ooo jadi itu yang bikin suka belajar sama misnya. Kalau aira?

Aira: mis nya baik, trus kalau ngasih tugas gak terlalu sulit gitu, bawaan

mengajar yang lemah lembut dan membiri catatn tidak banyak.

Moderator: ooo ngasih catatan gak banyak yang intinya saja yaa, yang penting

bisa dipahami
Siswa: iyaaa (mengangguk)

g‘\/loderator: okey kalau untuk media pembelajaran yang digunakan mis yuni

ey dalam pembelajaran selain ppt ada gak yang lain?
¥

FAlifa: dari buku jugak bisa dari youtub.

=

Moderator:  kalau alifa tadi dari buku kalau nadira?
=

=Nadira: dari kertas gambar.

@

ZModerator: 0oo contoh-contonya diambil dari situ

=

s . .

uMNadira iyaa

SModerator: kalau aira?

ira: eee mis nysa kalau gak dari PPT kalau gak catatan dari buku.

PIY WISEY] _;gm:ég u
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=Moderator: 0oo dari bku yaa, jadi patokannya dair buku selain dari PPt tadi yaaa.
2, Kalau alisya?

©

gAIisya: kalau gak PPT yaa dari buku.

~Moderator: ooo kalau gak PPT, buku. Kalau hana?

2—|ana:

wn . .

~Moderator: dari tampilan word, yang tetap menggunakan proyektor yaaa. Kalau
w
-
)

n

kalau gak PPT, word sih.

gonita?

Qz)agonita: yaa kadang kalau ada penjelasan PPT yang kurang, mis juga
= memberi penjelasnya informasi melalui google atau youtube juga

jadi kali lebih paham.

Moderator: jadi dari semua yang dipakai sama mis yuni, materi yang paling
disukai , menarik dan mudah dipahami dari materi yang mana?
Nadira: PPT

Moderator: ooo kalau nadira PPT, kalau Alifa?

eee word.

Alifa;

e

-~ .
mModerator: Kalau aira?

word juga.

Jlllljg‘[SI
5.

- kalau gonita?

o
o
@D
=
=4
o
=

o
>
—
(a5}

word. kalau alisya?
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lisya:

oderator

9”“%}0

A
)
S
o

Moderator

pIy WISe)] JlIedg u

PPT

: PPT, kalau Hana?

PPT

: oke, aaa bisa dijelaskan sedikit kenapa lebih suka pakai PPT?
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adira:

1d10 YeH O

e

lifa:

oderator

nely eysns Nig Jiiw
:

Moderator

Qonita:

Moderator

Alisya:

s
o
[oX
D
=
=
=)

mIe[sy 2

Hana:

I

AATUN D

Moderator

A3181
é.
o

oderator

L

iswa:

Py wiisey] juedg uejn

Moderator:

karena kalau PPT itu pelajaranya lebih masuk keotak ana sih zaa

dengan tampilan yang menarik.

karena lebih menarik. Kadang beda persepsikan. Kalau alifa tadi

kenapa?

eee karena banyak contoh yang ada, kadang-kadang lebih mudah

untuk dipelajari kalau dari word.
: kalau dadri word lebih Panjang penjelasannya. Kalau aira?

kalau dari word kayak lebih mengerti dengan tulisan yang ada, kalua
pakai video kadang ada yang berbeda Kkata-kata sehingga

membingungkan.
: hmm bahasanya kadang-kadang yaa. Kalau gonita?

karena diword dapat mencatat kembali dengan banyak materi dan

contoh yang dipaparkan.
: makanya lebih suka informasinya yang banyak yaa. Alsya?
karena lebih menarik aja kalau PPT mis.

. lebih menarik yaa, jadi dapat intinya yang perlu dicatat yaa. Kalau

hana?

kalau di PPT itu termasuk ada gambar, contoh dan pengertiannya

sehingga lebih cepat mengerti.
: 000 jadi lebih tau arahnya kemana dan intinya gitu yaa
iyaa

. okey, misalnya zahnya ngajar, eee pernah tidak disatu waktu Latihan

yang diberikan mis yuni dirubah menjadi tugas?

pernah
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Sk

Q;ii\/loderator: pernah, bisa dijelaskan alifa?

(@)

CAlifa: pernah, eee kalau kayak gitu bisayanya karen udah diakhir-akhir jam
; pelajaran, waktu sudah mau habis sehingga dijadikan tugas untuk
= minggu depannya atau dikerjakan sama-sama diminggu depanya.

-~

CModerator: alisya? Dimateri mana tu yang alisya pernah ingat gitu? Yang misnya
= latihan dijadikan tugas untuk minggu depan, ingat gakk/

w

o

vAlisya: lupa mis, tapi pernah.

-~

o

~Moderator: lupa yaa, tapi pernah kann. Kalau hana?

e

“Hana: eee waktu itu ada kayak bikin kartu ucapan, trus bagi yang belum

selesai dilanjutkan dirumah.
Moderator: 000 karena waktunya dah mau habis. Kalau nadira?

Nadira:  eee biasaya kalau ditengah pelajaran dikasih tugas, biasanya pada
saat mengerjakan latihan sambal bercanda-canda jadi agak telat buat
menyelesaikannya jadi yang belum selesai dikerjakan dirumah trus

minggu depan dikumpul.

£

oderator: qonita?

=¥

°

E_Qonita: eee biasanya kalau kayak gitu udah disuruh mengumpulakn minggu
g depan dan dibahas sama-sama, jadi lebih banyak waktu yang dikasih
=Y untuk minggu depan.

=

=)

=Moderator: Aira?

m

-

EAira sama jugak kayak qonita, latihan misalnya kalau gak selesai hari ini
- . )

o dikumpulkan minggu depan.

Lo

W

=Moderator:berarti kayak dikasih kesempatan yaaa, pernah tidak pada saat

penyampaian materi, mis memberi contoh dipapan tulis dan siswi

pIy WISeY] Jraedg uejj
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e

Alifa:

;Moderator:

?Iifa:

w
~Moderator:

1 U

n

b

DAiIra:

nery

Moderator:
Qonita:
Moderator:
Qonita:

Moderator:

Alisya:

aje
<
o
o
D
@
a3
=)

Nadira:

ATU() AWE[S]

m
;Moderator:

Iswa:

ey WiISe)] JueAs uejg

sudah mencatatnya, namun ada yang dihapus, bagaimana

tanggapanya?
nanya kenapa, trus bisa dijelaskan lebih rinci gitu.
eee jadi alifa tanya yaaa kenapa diganti misss
iyaaa
kalau aira?

misnya jarang sih kalau kayak gitu, kalau ada yang kayak gitu lebih
ditanyakan dulu

gonita ingat gak misnya pernah ganti apa?
eee jarang ada perubahan

ada, tapi gaksering yaa
Iya mis

kalau alisya?

jarang ada mis.

: jarang ada perubahan yaa, jadi apa yang ada dipapat tulis itu yang

dicatat yaa. Kalau nadira?

eee jarang sih mis yuni gati slide kadang materi yang diketik mis

sudah pasti yang dijelaskan kepada siswanya.
memang itu yang ditunjukin yaa. Kalau hana?

sama kayak nadira, jarang sih misnya ganti slide

: 000 jadi itu yang ditamoilkan, itu yang dicatat, memang itu yang

dipakai mis yuni nya, jarang berarti, tapi kalau pernah nya ada yaa/

ada
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oderator

|tw_ejdio
Y

L
o
(o
@D
=
=
o
=

EAira:

w
~Moderator:

(/2]

x -
WAIra;
o)

@Moderator:
c

Qonita:

Moderator:

Alisya:

Moderator:

lifa:

1SI 21835

e

lifa:

yn o

I9AI1

yns jo Ay1s

adira;

PIY WISEY] _uw/(é ue

Moderator:

Moderator:

oderator:

kalau misalkan ada yang diganti gitu materi yang dihapus mis yuni

dan siswa sudah mencatat tidak kesal kan?
tidak, karena lebih suka mencatat.
000 karena nadiranya lebih suka mencatat gitu, kalau aira?
mencatat jugak tapi tidak suka banyak mencatat.
mis nya banyak nyatat gitu?
enggak, pengertian definisi dan contohnya.
kalau gonita?

tidak kesal, karena bisa bertanya ini contoh dari mana dan dicatat

kembali untuk ada penambahan nya.

000 jadi ada penambahan dan dijelaskan lagi. Kalau alisya? Kalau

ada yang diganti kayak mana
gak masalah mis
gak masalah yaaa. Kalau alifa?

eee kalau misalnya diganti yaa ditanya itu apa, datang dari mana trus

contohnya
berti gak masalahkan?
gak maslah kok

okey kayaknya udah, berarti kalau dari semuanya beda-beda sukanya
yaa ada yang PPT dan word. Bagaimana dengan materi gamenya,

apa suka?
suka sih, tapi tidak terlalu.

eee nadira Sukanya lebih kearah PPT yaa. Kalau alifa?
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=Alifa: lebih suka geme sih

2

TModerator: kayak mana gamesnya?

[\

_BAIifa sekarang kayak nulis kata-kata trus dikasih keteman belakang atau
= beda kelompok, nntik dibisikin selah itu ditulis dipapan tulis dan
— baru tau benar atau salahnya.

=

Moderator: jadi games nya mengingatkan gitu yaa

=

wn

g Kayaknya udah selesai, makasih atas waktunya, mis ingatkan ini
P o) cumin buat penilitian mis aja yaa, gak ada hubungan nya dengan
g nilainya nnitk karena nilainya nntik sama ustazah. Yaa terimas kasih

atas jawabanya, penjelasannya dan maaf yaa mis ganggu waktunya
sebentar.  Terimakasin  yaa  semuanya  Assalamualaikum

warahmatullahi wabarokatu

Siswa: waalaikumusalam warahmatullahi wabarokatu.

PIY WISEY] JIIBAG UBJ[NG JO AJISIDATU) DIWER[S] dJB}S
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=Video 3
(@]

“Moderator: Assalamualaikum warahmatulahi wabarakatu
job)

=Siswa: waalaikumsalam warahmatulahi wabarakatu

g\noderator: apa kabarnya hari ini anak-anak?

<Siswa: Alhamdulillah, al-qur’an, akhlak, prestasi, allah huakbar
w

R
wModerator: Alhamdulillah sehat yaa, okey perkenalkan nama Moderator yuniari
dari UIN suska Riau, mis disini melakukan penelitian untuk tesis

mis, jadi disini mis hanyak menanyakan kepada anak semua, berbagi

nely ey

informasi tentang guru bahasa inggrisnya yang ngajar semester ini.
Jadi mis disini gak ada pengaruhnya dengan nilai anak-anak cumin
mau nanya-nanya sedikit aja, gak usah takut dan gak ada hubungan
dengan nilainya yaa. Jadi sebelum kita diskusi mis mau membacakan

cerita tentang bagaimana gurunya belajar dikelas.

Narasi :

Ada seorang guru yang mengajar di kelasmu dan selalu membuka kelas dengan
Senyuman. Guru ini memulai kelas dengan menanyakan tentang pelajaran minggu

#lalu untuk mengingatkan semua siswa sebelum beralih ke materi hari ini. Guru ini

9]

~menggunakan berbagai strategi pengajaran, seperti menampilkan video atau

IS

>

&gambar, menggunakan tayangan slide PowerPoint, dan menggunakan quiz atau

A4

~games. Guru selalu menerima dan mendengarkan pertanyaan dari siswa serta

Ememberikan penjelasan yang baik. Terkadang, guru ini memberikan contoh yang

Iu

m-erkaitan dengan kegiatan sehari-hari siswa, seperti pergi ke kantin, membeli
:‘?:ouku, atau mengerjakan pekerjaan rumah. Ketika ada siswa yang tidak memahami
'zpelajaran pada saat itu, guru berusaha mencari cara agar siswa tersebut dapat
Jmemahaminya, seperti dengan memberikan strategi atau latihan yang menarik dan
:::familiar bagi mereka. Oleh karena itu, para siswa memiliki kesan yang baik

=tentang persiapan guru mereka sebelum memulai kelas karena guru ini telah
wn
<

PIY WIISEY] Jrie
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1déo geH @

e

Moderator

|1

;Siswa:

n

EModerator:

()]
~Dafa:
(/2]

.y

Q

R/Ioderator
QO
c

Ridwan:

Moderator

Ridwan:
Moderator

Sauki:

EJS
(@]
o
@
8
S

QATUN D[lll[’!DSI 9
9
e

Moderator

ilmi:

A31S1

oderator

S upng jo
3

Moderator

eA

Iy WIISeY] J1

empersiapkan segala sesuatu yang akan digunakan dalam proses belajar

: Bagaimana dengan guru yang mengajar saat ini?
sama
sama Yyaa, mis mau tau sedikit dafa samanya dimana?

eeee menanyakan apa yang siswa yang tidak tau, masuk kelas

dengan ramah, membahas pelajaran minggu lalu.
: banyak berarti yang sama yaa, kalau Ridwan?
jawaban sama dengan dafa.

: sama kayak dafa yang mananya? Membuka kelasnya atau kayak

mana mis nyaa. Nanya Ridwan gak belajar apa minggu lalu?
Iyaa mis

- trus misnya jugak menjelaskan yaa. Kalau sauki?
sama mis, mis selalu memberikan latihan.

: 000 mis nya selalu memberi latihan yaaa. Kalau geo?

mis membawakan pelajaran dengan ramah, menarik dan
memberikan latihan  dikelas dan dirumah. Pembelajaran

menggunakan materi berupa video animasi.

- jadi mis nya banyak pakai video, animasi. Okee kalau hilmi?
ada kuis dan reword.

: 000 ada rewordnya jugak?
adaa mis

: pernah dapat hilmi?
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iImi:

belum pernah

Moderator: semester depan usahakan yaa. Kalau zaki?

Iy Bl
N
2.

g BYSNS NN A

ng
QD
=

eee misnya selalu membantu pada siswa yang belum paham dan

selainnya sama mis

oderator: 000 jadi sama semuanya yaa, tetapi kalau ada yang belum paham

diajarkan sampai paham yaa. disaat siswa tidak paham, apa misnya
mengajarkan kepada yang belum paham atau didepan kelas secara

keseluruhan?

didepan kelas.

Moderator: ooo didepan kelas aja ya, biar semuanya jugak ingat yaa. Suka tidak

Siswa:

dengan cara mengajarnya mis Nadiya?

suka

Moderator: 000 suka yaa, Sukanya dimana hilmi?

Hilmi:

suka, karena pembelajaranya menarik, mudah dipahami.

/Moderator: ooo mudah dipahami, kalau zaki?

o
mZaki:

2IeS]

IIALUN
3

eee apa zah, misnya ramah, materi yang dibawakan tidak susah

dipahami.

Moderator: kalau geo?

suka, karena kelas tidak kaku dalam belajar mengajar.

gModerator: 0000 jadi kelasnya gak kaku yaa, kalau sauki?

lll?%l’ls

ey wiisey] juedg

auki:

auki:

kurang suka

oderator: kenapa?

karena kurang paham dengan penjelasan dari misnya.
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Sauki:

|1

;Moderator:

n

ERidwan:

w
~Moderator:

w
-

2Ridwan:
P

E)I\/Ioderator:
c

Ridwan:

Moderator:

Zaki:

Moderator:

ATULDIWER]S]
-
Fay Fay

/(_sum

iImi:

e”ng_c;o

Moderator

pIy WISe)] JlieAg u

oderator:

oderator:

Moderator:

kurang paham karena sauki kurang bertanya yaa, lain kali disemester

depan harus sering bertanya lagi
iyaa mis
okeyy kalau Ridwan?
suka,
kenapa? Apa karena menjelaskan nya yang detai?
iyaa
apa Ridwan pernah bertanya sama?
enggak

okey kalau gitu media apa yang paling disukai dalam pelajaran dengan

mis nadiya?
video
kenapa?
karena ada animasi
- ada penjelasan dan contohnya jugak?
Iyaa ada mis
apa zaki masih ingat dengan contoh-contohnya?
eee hampir disetiap bab pembelajaran.
000 okey, kalau hilmi?
PPT, karena ada penjelasan,contoh beserta gambar.

: 000 jadi lengkap yaa setiap penjelasan ada contoh dan gambarnya

ya. Kalau dafa?
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=Dafa: video

2

““Moderator: kenapa suka video?

[\

__33afa: karena penjelasan dan contoh lebih rinci

g\ﬂoderator: memang lebih rinci yaa, nantik misanya jelaskan lagi. Kalau geo?

2360:

materi animasi karena gampang diingat dan dihafal.

ns

wModerator: 000 okey, kalau sauki? Lebih suka dengan materi apa misnya

x -

w menjelasakan?
o)

aSauki: kuis mis

c

Moderator: kuis seperti apa biasnaya?
Sauki: seperti tebak-tebakan yang bisa diingat

Moderator: berarti dengan kuis gitu sauki bisa paham?
Sauki: bisa mis

Moderator: 000 bisa lebih paham dan ingat yaa kalau dari kuisnya. Kalau

‘nery eysnS NiN uizi edue} undede ymuaq wejep 1ul syny eAuey ynunjas neje uelbeqes yelueqiadwaw uep ueywnwnbuaw Bueleq 'z
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0 Ridwan?

2

c~Ridwan: video, karena ada penjelasan, lebih menarik dan ada contoh

w

gModerator: kalau begitu ustazahnya tau nih kalau siswanya Sukanya beda-beda

A kadang video, animasi, PPT dan games. Kalau begitu penah tidak

S mis Nadiya merubah instruksi saat memberikan latihan?

=

M~

=SIswa: penah

o

tModerator: coba hilmi jelaskan sedikit?

Lo

:L’f—lilmi: pernah terjadi karena waktu belajar sudah habis, jadi latihan nya
dijadikan pr aja dan dikumpulkan di pertemuan berikutnya.

Moderator: kalau geo?

PIy WISe)] Jriedg uej
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Dafa:

Moderator:

Sauki:

Moderator:

Sauki:

ug\/loderator:

5]
—~ .
mSauki:
®

gModerator:

n 21

~ L
~Ridwan:
<

o

L }
“Moderator:

;;6)/(
2
=
S

PIY WISE)] JIIeAg ueyng

Moderator:

oderator:

Moderator:

oderator:

pernah, karena habis waktu dan dijadikan pr dan dikumpul

dipertemuan berikutnya.
000 jadi disuruh lanjutkan yaa. Kalau zaki?

pernah, sama kayak hilmi karena waktu habis, dikumpulkan
dipertemuan berikutnya dan diperiksa sama-sama secara acak.

000 diperiksa sama-sama. Kalau dafa?
karena tidak cukup waktu pengerjaannya.
pas latihan itu apa dafa sudah siap ?
belum mi
kalau sauki?
sama kayak hilmi mis
karena tidak cukup waktu nya?
iya mis
waktu iyu sauki udah tulis?
udah mis, tapi blm siap

000 jadi belum siap dan dikumpulkan minggu depannya yaa. Kalau

Ridwan?

sama kayak zaki
sama blm siap yaa?

lyaa

okey, pernah tidak pada saat penyampaian materi, mis memberi
contoh dipapan tulis dan siswi sudah mencatatnya, namun ada yang

dihapus, bagaimana tanggapanya?
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;Moderator

;aki:

v .
~Mis Shint:
(/2]

.y

7aki:

o
©Moderator
c

n

Geo:

Moderator
Ridwan:

Moderator

uRidwan:

+¥)
~Moderator:

Is

&
e
=,

oderator

1

Sauki:

JAIU

/(%151

oderator

ilmi:

S°

gj[n

Moderator

iswa:

21y WiIse)] juekAg u

pernah, dihapus dan diganti ulangModerator: zaki tanya gak kenapa

dihapus?

enggak

: cumin gikutin zahnya, atau belum nyatat sampai misnya selesai yaa.
biasanya mis mencatat dipapan tulis dan dijelaskan setelah itu.

000 jadi misnya catat, dan jelaskan dulu baru disuruh catat yaa

iyaa mis

: kalau geo?

pernah, tapi tidak terlalu ditanggapi, tetapi bertanya dengan teman

dikelas.

: 000 jadi pernah yaa, kalau Ridwan?

pernah,

: Ridwan pernah tanya gak kenapa di hapus mmis?

enggak mis

sauki?

pernah, tetapi mengikutkan catatan yang ada didepan aja

- truss sauki pernah gak bertanya kenapa dihapus mis?

enggak

. kalau hilmi?

tidak pernah.

- berarti misnya ganti yang dicatat dan dijelaskan kembali yaa

iyaa mis
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oderator

@
e

oderator

@
Q

oderator

Ridwan:

nije

Moderator

Ridwan:

Moderator

Ridwan:

Moderator:

U)%
5

15123

Moderator

Iun 21ruae
n O
2
£

Moderator

iswa:

21y WiIse)] Jredg ueyng jo A3j1s1aa

. kalau untuk kuis itu kapan mis Nadiya mengadakan kuis?

diadakan setelah mis menjelaskan dan sembari menunggu untuk
materi selanjutnya. Seperti games mengeja kata dalam baha inggris

dalam berkelompok.
: sambil menunggu bab lanjutan di selangi dengan kuis yaa
iya mis, salah satunya kuis kelompok dengan eja kata
: kalau Ridwan?
dengan games yang sama mis
: games kelompok?
iya mis
: pernah dapat reword?
belum mis
siapa yang sudah pernah dapat reword?

dengan games yang sama dan pernah mendapat reword kelompok

dari mis Nadiya.
. berarti berhasil jawab kosakata yaa, biasanya apa rewordnya?
superstar jajanan.

. okeyy kayaknya mis udah cukup nanyanya, semoga hasil ujiannya
bagus, semester depan bisa ditingkatkan lagi dan bertanya lagi.
Terima kasih atas waktunya, maaf mis menggangu waktunya, seklai

lagi terima kasih yaa assalamualaikum warahmatulahi wabarakatu

waalaikuksalam warahmatulahi wabarakatu
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=Video 4
(@]

“Moderator: Assalamualaikum warahmatulahi wabarakatu
job)

=Siswa: waalaikumsalam warahmatulahi wabarakatu

g\noderator: apa kabarnya hari ini anak-anak?

<Siswa: alhamdulillah, al-quar’an, akhlak, prestasi, allahu akbar

w

= . . .
«wModerator: eee terimaksih sebelumnya anak-anak, udah menyediakan
-~

D waktunya. Perkenalkan nama Moderator Yuniari dari UIN Suska
2 Riau, mis lagi melakukan penelituian disekolah ini, jadi mis disini
Q

= mau mewawancarai anak-anak semuanya terkait guru yang

mengajar dikelas anak-anak semuanya yaa terkait guru bahasa
inggrisnya. Sebelum itu mis bertanya tentang gurunya mis ada

cerita nih, jadi dengarkan dulu yaaa.

Narasi :

Ada seorang guru yang mengajar di kelasmu dan selalu membuka kelas dengan
senyuman. Guru ini memulai kelas dengan menanyakan tentang pelajaran minggu
(Aalu untuk mengingatkan semua siswa sebelum beralih ke materi hari ini. Guru ini

%nenggunakan berbagai strategi pengajaran, seperti menampilkan video atau

9

~gambar, menggunakan tayangan slide PowerPoint, dan menggunakan quiz atau

S

1

&games. Guru selalu menerima dan mendengarkan pertanyaan dari siswa serta

A4}

~memberikan penjelasan yang baik. Terkadang, guru ini memberikan contoh yang

Cherkaitan dengan kegiatan sehari-hari siswa, seperti pergi ke kantin, membeli

u

=buku, atau mengerjakan pekerjaan rumah. Ketika ada siswa yang tidak memahami
?Pelajaran pada saat itu, guru berusaha mencari cara agar siswa tersebut dapat
'zmemahaminya, seperti dengan memberikan strategi atau latihan yang menarik dan
;familiar bagi mereka. Oleh karena itu, para siswa memiliki kesan yang baik
C:tentang persiapan guru mereka sebelum memulai kelas karena guru ini telah
i(—r:mempersiapkan segala sesuatu yang akan digunakan dalam proses belajar

J
=mengajar.

PIY WIS JII
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=Moderator: Bagaimana dengan guru yang mengajar saat ini ? Apakah sama
(@) . .

= dengan yang di ceritakan sebelumnya?

asSemua siswa: Sama

_3Ridwan: Disuruh menyiapkan buku dan menanyakan pelajaran apa minggu
= lalu.

CModerator: ada gak mis nya menanyakan pelajaran minggu lalu nya?
“Ridwan: aoiyaa ada

w

=Moderator: kalau Rasyid?

w

Q’;Rasyid: Cek persiapan dengan mengecek perlengkapan siswa, menanyakan
P9 materi pada minggu lalu, menjelaskan pembelajaran melalui PPT
“C’ dan kadang menggunakan soal soal yang dituliskan di papan tulis.

Moderator: 000 soal-soal yaaa, kalau exel?

Exel: Menanyakan  materi  pembelajaran  sebelumnya.  Kadang
menjelaskan strategi pembelajaran dan lain-lain misalnya membuat
poster, merangkai kata-kata supaya mudah dalam belajar. Untuk
menjelaskannya menggunakan PPT dan di catatnya. Dan kadang
ada juga games.

Moderator: 000 jadi ada game jugak yaa, kalau jastin?

Justin: Menanyakan pembelajaran sebelumnya dan Kadang diberi kuis-
v .

o kuis.

oy

Moderator:  kalau zaky?

©
=
<

Pertama tama ditanyai kabarnya dahulu, lalu ditanyakan

pembelajaran sebelumnya untuk mengingat pelajaran. Kadang juga

up) dIWEyS]

diberikan games.
=Moderator:  berarti sama yaa, kalau aziz?

Mengulang pembelajaran sebelumnya dan memberi masukkan

j|ing jo A;]%Ja
N

kepada siswa yang belum paham dan diberi kesempatan serta cara
agar siswa dapat bertanya. Juga memberikan contoh yang baik
kepada siswa.

=Moderator: Suka tidak dengan cara mengajarnya miss Nadiya?

Suka

&
wn
2
QD

PIY WIISEY] Jrie
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oderator:

idwan:

ML|Tw gbzd;bo

—Justin:

©
Z.

asyid:

neiy exsngain
X

Kenapa suka dengan cara mengajar miss Nadiya?

Kadang miss nadiya suka bercanda juga

Sama dengan Ridwan, miss nadiya suka bercanda dengan
leluconnya

Sama dengan Aziz, Miss nadiya suka bercanda dan bergurau dan
bisa dipaham kalau dia menjelaskan

Kadang Miss nadiya membuat suasana kelas tidak tegang jadi
mudah dipahami bagi siswa

Cara dia mengajar mudah dipahami

Suka dengan cara dia mengajarnya karena memberikan materi yang

jelas jadi mudah dipahami dan memberikan banyak contoh. Kalau

masih belum paham kadang memberi tugas dan masukkan juga.

Moderator: Selain PPT, ada tidak media lain yang digunakan oleh miss

Rasyid:

Aziz:

Exel:

%S
=

®Moderator:

PIy WIsSe)] Jraedg uej

Nadiya?

Ada, video yang menjelaskan tentang materi serta memberikan
contohnya.

Ada kuis untuk memudahkan siswa dalam mengingat pelajaran.

Ada PPT untuk menjelaskan gambar, games, kuis dan video.

PPT, games, kuis, video

Sama dengan yang lain

Dari semua media yang digunakan, lebih mudah dipahami yang
mana?

Kuis, karena yang belum dapat menjawab giliran dapat kebagian.

Kuis, karena dapat semua bagian jadi nambah nilai tambahan

Video, karena lebih mudah dipahami

Games, karena paham apa yang disampaikan

PPT, karena mudah dipahami dan bisa dicatat

Games, karena bisa bermain sambil belajar juga.
Pernah tidak miss Nadiya merubah instruksi saat memberikan
latihan?
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c‘;fEer: Pernah, karena waktu belajar sudah habis, jadi latihan nya
g- dijadikan pr aja dan dikumpulkan di pertemuan berikutnya.
aRasyid: Pernah, karena belum siap dan waktunya sudah habis, dan
= dijadikan pr

;_(Ridwan Sama dengan Rasyid

CModerator: Pernah tidak pada saat penyampaian materi, miss memberi contoh

< dipapan tulis dan siswi sudah mencatatnya, namun ada yang
(C/) dihapus, bagaimana tanggapanya?
gSemua siswa: Tidak pernah
aModerator: Pernah tidak pada saat memberikan tugas, miss nadiya memberi
g instruksi, namun ada yang tidak sesuai dan disuruh perbaiki,
bagaimana tanggapanya?
Exel: Tidak pernah, karena dia menjelaskan terperinci jadi sangat mudah
dipahami

Justin: Tidak pernah

Zaki: Tidak pernah

Aziz: Tidak pernah

Ridwa: Tidak pernah

Rasyid: Tidak pernah
gModerator: oke terima kasih untuk waktunya, yang sudah mau berabagi sama
E mis dan maaf kalau mis ganggu waktunya, terima Kkasih
;'f Assalamualaikum warahmatulahi wabarakatu
FSiswa: waalaikumsalam warahmatulahi wabarakatu

PIy WISE)] JIIBAGQ UBj[ng jo AJIsIaAru
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teaching ¥h @e %_rocess of |PPT efektif yaaa bisa kita gambar atau video pengajaran
teachiflg dle@rning ganti dengan video atau menggunakan
English af Ifamic games berbagai media
schoogi@ega@aaru? guru menunjukkan karena harus kadang PPT, kadang dengan
o g 3 contoh terkait topik dipersiapkan dikelas video ada juga gamenya mempertanyakan
§ menggunakan PPT harus banyak, bukan materi
= cuma dari media saja, sebelumnya

-Jaquins ueyingeAusiu uep ueywnued

dengan teknologi pun
harus dikuasai oleh guru
agar pembelajaran dapat
tersampaikan dan
diterima oleh murid

guru menanyakan
materi sebelumnya
yang sudah dipelajari

meningkatkan strategi
yang digunakan guru
dikelas contohnya
apabila strategi A tidak
cocok diterapkan
didalam kelas tersebut
bisa diganti dengan
strategi B yang cocok
untuk kelas tersebut

lebih suka pakai PPT trus
mis sambil ngejelasin
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guru menjelaskan ulang
dalam bahasa Inggris
dan Indonesia

karena Kita tidak bisa
hanya menerapkan satu
saja, jika satu ini tidak
bisa kita bisa gunakan
opsi yang lain

video kadang mis stop
trus dijelakan kembali

guru menanyakan tugas
minggu lalu (greeting
card)

misalnya dengan
pengajaran PPT kurang
efektif yaaa bisa kita
ganti dengan video atau
games

mulainya dengan
menggunakan PPT dan
nantik ada memberikan
point yang dicatat

guru mengingatkan
kembali tentang cara
menulis greeting card

jika mereka tidak
maksimal dalam
mengerjakannya tentu
saja mereka belum
paham, di next chapter
dari materi selanjutnya
kita ganti dengan
satrategi yang berbeda

dari buku jugak bisa dari
youtube

guru menambahkan sub
topik yang tertinggal
minggu lalu

biasanya setelah eee 1
bab selesai, saya catat
beberapa point kesulitan
anak-anak dan
kedepannya bisa diganti
dengan strategi yang
lain

dari kertas gambar
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guru meminta siswa
untuk menjelaskan
topik yang sudah
pernah dibahas

yang pertama tentu saja
Kita mempersiapkan
strategi yang sudah kita
siapkan

kalau gak PPT, word sih

guru meminta siswa
untuk memberikan
contoh masing-masing
terkait topik yang sudah
pernah dibahas

lalu kita memberikan
kuis atau latihan kepada
anak-anak

yaa kadang kalau ada
penjelasan PPT yang
kurang, mis juga memberi
penjelasnya informasi
melalui google atau
youtube juga jadi kami
lebih paham

guru meminta siswa
memberikan contoh
selain yang ditampilkan

yaaa yang pertama
dikumpulkan dulu
seluruh informasi

mis membawakan
pelajaran dengan ramah,
menarik dan memberikan
latihan dikelas dan
dirumah. Pembelajaran
menggunakan materi
berupa video animasi

guru memeriksa tugas
siswa dan meminta
siswa untuk melengkapi
tugasnya yang masih
belum sesuai

lalu biasanya saya akan
menyiapkan strategi
yang paling banyak,
disiapkan yang diminat
oleh anak-anak

materi animasi karena
gampang diingat dan
dihafal
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tergantung dari hasil
kuis atau latihan, emm
lalu misalkan hasilnya
masih belum maksimal
maka akan dievaluasi
lagi

kayak nulis kata-kata trus
dikasih keteman belakang
atau beda kelompok,
nntik dibisikin selah itu
ditulis dipapan tulis dan
baru tau benar atau
salahnya

misalkan
mendeskripsikan suatu
benda-benda yang ada
disekitar mereka dulu
jangan mendeskripsikan
benda yang berat atau
jauh

mis selalu memberikan
latihan

dalam pembelajaran
kemudian dilihat kira-
kira mana yang perlu
ditingkatkan, seperti
metode yang tidak bisa
masuk dalam satu
materi, tentu harus ada
perubahan di materi
selanjutnya

ada kuis dan reward
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karena kualitas belajar
yang baik dapat
memberikan output
kepada murid bisa
menjadi lebih baik

membuka pembelajaran
dengan ramah seperti
bertanya kabar dan
bertanya mengenai
pelajaran minggu lalu

biasanya reflective
teachingnya diambil
dari pembelajaran
minggu lalu

penambahan materi
dikarenakan ada nya
buku panduan selain
buku cetak yang
disediakan sebagai
referensi, sehingga
dikelas yang
sebelumnya ada 2
materi yang terlewat,
maka dari itu dikelas
selanjutnya saya
jelaskan sebelum ada
latihan dan materi
lanjutan
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guru menampilkan
materi dengan
penjelasan yang singkat
dan mendiskusikan
contoh disekitar mereka

iya, apa mereka paham,
atau mereka maunya
dengan pembelajaran
seperti apa, karena
diusia sekarang murid
suka dengan fun
learning

kalau ada murid yang
tidak mengerti, mis selalu
berusahan untuk
menjelaskan kembali
materi sampai murid
tersebut mengerti

guru memeriksa
pemahaman siswa
dengan memberikan
pertanyaan langsung
dan siswa menjawab
sesuai dengan materi
yang sudah dipelajari

yaaa biasanya saya cari
contoh dari buku
misalkan contoh
tersebut kurang
dipahami, jadi saya
ambil contoh dari
kehidupan sehari-hari
supaya mereka paham,
gitu sihh

dalam pembelajaran yang
ditujukan mis tu selalu
paham mudah dimengerti
dengan materi yang
disampaikan mis kepada
ana

guru memberikan
penjelasan tambahan
ketika siswa bertanya
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setelah kita selesai
membuat lesson plan
tersebut tentunya emm
seperti tadi misalkan
ada contoh kurang relate
dikelas pada saat
pembelajaran mungkin
bisa berubah contohnya
materinya

misnya selalu membantu
pada murid yang belum
paham

menyajikan materi
yang mudah
dipahami
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guru memberikan
contoh sendiri agar

materi tersebut mudah

dipahami

Mengulang pembelajaran
sebelumnya dan memberi
masukkan kepada siswa
yang belum paham dan
diberi kesempatan serta
cara agar siswa dapat
bertanya. Juga
memberikan contoh yang
baik kepada siswa

lebih suka dijelaskan
sama mencatat
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memang apa yang disuruh
diawal itu aja yang
dikerjakan
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yang kayak tadi sih
misnya ngajak siswanya
berfikir bahasa inggrisnya
ini apa untuk
menyelesaikan masalah
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kurang, mis juga memberi

penjelasnya informasi
melalui google atau
youtube juga jadi kami

yaa kadang kalau ada
penjelasan PPT yang
lebih paham

suka, karena

pembelajaranya menarik,

mudah dipahami.

Miss suka bercanda dan

bergurau dan bisa

dipaham kalau dia
menjelaskan

Kadang Miss membuat
suasana kelas tidak
tegang jadi mudah

dipahami bagi siswa

ipta milik UIN

ilindungi Undang-Undar

Suska Riau

State Islamic University of Sultan

mengutip sebagian atal seluruh karya tulis ini tanpa mencantumkan dan menyebutkan sumber:

tipan hanya untuk kepentingan pendidikan, penelitian, penulisan karya ilmiah, penyusunan laporan, penulisan kritik atau tin
tipan tidak merugikan kepentingan yang wajar UIN Suska Riau.
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Suka dengan cara dia
mengajarnya karena
memberikan materi yang
jelas jadi mudah dipahami
dan memberikan banyak
contoh. Kalau masih
belum paham kadang
memberi tugas dan
masukkan juga

guru merubah
instruksinya dari latihan
menjadi PR karena
tidak cukup waktu
pengerjaannya

sebelum memulai kelas
saya sampaikan kita hari
ini ngapain aja, contoh
mau stor hafalan
kosakata, materi baru
dan latihan. Namun
karena waktu yang tidak
cukup latihan berarti
dijadikan PR.

karena mepet waktunya,
jadi misnya suruh emm
kumpulnya minggu depan
aja

seorang guru wajib
dituntut berfikir cepat
mengganti keputusan
berdasarkan kejadian
dikelas

biasanya kalau kayak gitu
udah disuruh
mengumpulakn minggu
depan dan dibahas sama-
sama, jadi lebih banyak
waktu yang dikasih untuk
minggu depan

menyesuaikan
situasi

pembelajaran
dengan waktu
yang tersedia
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pernah, karena waktu
habis, dikumpulkan
dipertemuan berikutnya
dan diperiksa sama-sama
secara acak

Pernah, karena belum
siap dan waktunya sudah
habis, dan dijadikan pr

dari caranya seru,
terkadang ada bercanda
dalam kelas, sambil
mencatat misnya suka
ngasih candaan-candaan
gitu, jadi pas dikelas lebih
seru dan kelasnya lebih
hidup

mis nya baik, trus kalau
ngasih tugas gak terlalu
sulit gitu, bawaan
mengajar yang lemah
lembut dan memberi
catatan tidak banyak

catat pengertian definisi
dan contohnya
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Pembimbing 1l Tesis Kandidat Magister
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2. Dr. Dodi Settiawan. M. Pd (Pembimbing Pendamping)
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Pembimbing Pendamping tesis kandidat magister an :

Nama : Shindy Yuniari

NIM : 22090120032

Program Pendidikan : Magister/Strata Dua (52)

Program Studi : Pendidikan Agama Islam

Semester : V(lima)
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Penelitian dan penulisan tesis;

Penulisan hasil penelitian tesis;
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Bapak/Ibu/Saudara untuk mengizinkan mahasiswa yang tersebut di bawah ini:

Nama : SHINDY YUNIARI

NIM : 22090120032
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untuk melakukan penelitian sekaligus pengumpulkan data dan informasi yang
diperlukannya dari MTs Al-Ittihadiyah Pekanbaru

Waktu Penelitian: 3 Bulan (14 November 2022 s.d 14 Februari 2023)

Demikian disampaikan, atas perhatiannya diucapkan terima kasih.
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PEMERINTAH PROVINSI RIAU

DINAS PENANAMAN MODAL DAN PELAYANAN TERPADU SATU PINTU
Gedung Menara Lancang Kuning Lantal | dan || Komp. Kantor Gubernur Riau
JI. Jend. Sudirman No. 460 Telp, (0761) 39064 Fax. (0761) 391177TPEKANBARU
Email : dpmptsp@riau.go.id

REKOMENDASI
Nomor : 503/DPMPTSP/NON IZIN-RISET/51692
TENTANG
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PELAKSANAAN KEGIATAN RISET/PRA RISET
DAN PENGUMPULAN DATA UNTUK BAHAN TESIS

1.04.02.01

Kepala Dinas Penanaman Modal dan Pelayanan Terpadu Satu Pintu Provinsi Riau, setelah membaca Surat

Permohonan Riset dari : Direktur Pascasarjana UIN Suska Riau, Nomor : B-3755/Un.04/Ps/HM.01/11/2022
Tanggal 7 November 2022, dengan ini memberikan rekomendasi kepada:
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1. Nama ©  SHINDY YUNIAR!I

2. NIM/KTP : 22090120032

3. Program Studi . PENDIDIKAN AGAMA ISLAM S2

4. Konsentrasi :  PENDIDIKAN BAHASA INGGRIS

5. Jenjang ;. S2

6. Judul Penelitian . EXPLORING IMPLEMENTATION OF REFLECTIVE TEACHING IN THE PROCESS
OF TEACHING AND LEARNING ENGLISH AT AN ISLAMIC SCHOOL IN
PEKANBARU

7. Lokasi Penelitian : MTS AL-ITTIHADIYAH PEKANBARU

Dengan ketentuan sebagai berikut:
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1. Tidak melakukan kegiatan yang menyimpang dari ketentuan yang telah ditetapkan.

2. Pelaksanaan Kegiatan Penelitian dan Pengumpulan Data ini berlangsung selama 6 (enam) bulan terhitung mulai
tangga' rekomendasi ini diterbitkan,

3. Kepada pihak yang terkait diharapkan dapat memberikan kemudahan serta membantu kelancaran kegiatan
Penelitian dan Pengumpulan Data dimaksud.

Demikian rekomendasi ini dibuat untuk dipergunakan seperiunya.
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3. Direktur Pascasarjana UIN Suska Riau di Pekanbaru
4. Yang Bersangkutan

‘nery e)sng NN wizi edue} undede ynuaq wejep Ul siny eAsey ynungas neje uelbeqeas yelueqiadwaw uep uejywnwnbuaw Bueseq 'z

M wisey JjuredAg uejng jo A3

21



yey

I8

BIOGRAPHY

Shindy Yuniari, was bom in Pekanbaru on June 11", 1993, the
cldest of 2 children, the daughter of the love of her father "Hariyanto” and mother
“Yunimar”. The author first took his education right at the age of 6 years at State
Elementary School (SD Negeri 11 Rumbai) Pekanbaru, Riau in 1999 and finished
in 2005, and in the same year the author continued her education at the State
Junior High School (SMPN 6 Pekanbaru) Pekanbaru, Riau and finished in 2008,
in the same year the author continued her education at the Vocational High School

(SMK Negeri 5 Pekanbaru) Pekanbaru, Riau and finished in 2011 In 2011 the

author was registered at one of the private university, namely Lanca

University in Pekanbaru, Riau, majoring in English Education and completec
2015. In 2020 the author continued her education at a state university, namely

UIN Sultan Syarif Kasim Riau, and finished in 2023.
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