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ABSTRACT 

 

Ikhsan Ramadhan, (2022): an Error Analysis on Using Prepositions in Writing 

Text by Eleventh Grade Students of SMK 

Muhammadiyah 1 Pekanbaru. 

 

The main focus of this research was To find out the dominant error on the use of 

prepositions by eleventh grade students of SMK Muhammadiyah 1 Pekanbaru 

writing especially in recount paragraph. The researcher formulated the problems 

into a research question, which is what is the most error in the use of prepositions 

made by the eleventh grade students of SMK Muhammadiyah 1 Pekanbaru writing 

especially in the recount paragraph?. This research is a quantitative research. The 

researcher used a descriptive research design to answer the questions in this study. 

This research has one variable, it is the study of student errors in the use of 

prepositions in writing recount paragraph. The total of second-grade students is 355 

which consists of 16 majors. So, as result there are 35 students selected as the 

sample in each class. the data was collected via a test. The test is to write a recount 

paragraph using a preposition. Students will be given about 30-45 minutes to 

compose a recount paragraph using the preposition. In analyzing the data the 

researcher identified students’ errors based on the concept of unsystematic errors in 

student errors on the use of preposition in writing recount paragraphs by pointing 

out errors and giving mark omission (OM), addition (AD), selection (SI), ordering 

(OD). Based on the result of analysis, the total percentage error of OM is 11.7%, 

error of AD is 15.6%, error of selection 68.2%, and no error were found in AD. The 

error of selection was the most frequent type or which was made by student of SMK 

Muhammadyah 1 Pekanbaru with the total number of error 68.2% or 17.5. 
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ABSTRAK 

 

Ikhsan Ramadhan, (2022): Analisis Kesalahan Penggunaan Preposisi Dalam 

Menulis Teks Oleh Siswa Kelas XI SMK 

Muhammadiyah 1 Pekanbaru. 

 

Fokus utama dari penelitian ini adalahUntuk mengetahui kesalahan dominan pada 

penggunaan kata depan oleh siswa kelas XI SMK Muhammadiyah 1 Pekanbaru 

dalam menulis khususnya pada paragraf recount. Peneliti merumuskan masalah 

menjadi sebuah pertanyaan penelitian, manakah kesalahan penggunaan kata depan 

yang paling banyak dilakukan oleh siswa kelas XI SMK Muhammadiyah 1 

Pekanbaru dalam penulisan khususnya pada paragraf recount?. Penelitian ini 

merupakan penelitian kuantitatif. Peneliti menggunakan desain penelitian deskriptif 

untuk menjawab pertanyaan-pertanyaan dalam penelitian ini. Penelitian ini 

memiliki satu variabel, yaitu studi tentang kesalahan siswa dalam penggunaan kata 

depan dalam menulis paragraf recount. Jumlah siswa kelas II sebanyak 355 yang 

terdiri dari 16 jurusan. Sehingga diperoleh 35 siswa yang terpilih sebagai sampel 

pada setiap kelas. data dikumpulkan melalui tes. Tesnya adalah menulis paragraf 

recount menggunakan kata depan. Siswa akan diberikan waktu sekitar 30-45 menit 

untuk menyusun paragraf recount menggunakan kata depan.Dalam menganalisis 

datapeneliti mengidentifikasi kesalahan siswa berdasarkan konsep kesalahan tidak 

sistematis kesalahan siswa pada penggunaan preposisi dalam menulis paragraf 

recount dengan menunjukkan kesalahan dan memberi tanda penghilangan (OM), 

penambahan (AD), pemilihan (SI), pengurutan (OD ). Berdasarkan hasil analisis, 

persentase kesalahan total OM sebesar 11,7%, kesalahan AD sebesar 15,6%, 

kesalahan pemilihan 68,2%, dan tidak ditemukan kesalahan pada AD. Kesalahan 

pemilihan jenis atau jenis kesalahan yang paling sering dilakukan oleh siswa SMK 

Muhammadiyah 1 Pekanbaru dengan jumlah kesalahan 68,2% atau 17,5. 
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 صخّ   لم
 

 ىدل صنلا ةباتك يف لرجا فورح مادختسا يف ءاطخلأا ليلتح (:٢٠٢٢) ،ناضمر ناسإح

 ١ ةينهملا ةيوناثلا ةيدممح ةسردمب رشع يدالحا لصفلا ذيملات

 ورابنبك
 

 اهز ثحبلا ةفسعم يف صكسي األخطاء سثكألا يف شيوعا فوسح ماخذتسا اجلش ريملات ىدل لصفلا

 يدالحا عشش ةسسدبم ةيدممح ةيوناثلا ١ ةينهلما في وسابنكب ،ةباتكلا وخاصة ةباتك يف ةسفق إعادة

 ها األخطاء سثكلأا يف شيوعا مادختسا

 هي

 .صسفلا غوصي ثحابلا يف  ةلكشلما سؤال ،ثحة

 وسابنكب ١ ةينهلما ةيوناثلا ةيدممح ةسسدبم سشع يدالحا لصفلا ريملات ابه موقي تيلا سلجا فوسح

 ثبح هو مدختساو ثحابلا ميمصت ثحبلا

 .يمك

 ةباتك يف ةسفق إعادة .؟صسفلا ثحبلا ارهو

وه دساسة يف األخطاء عن مادختسا

 و

 يفصولا ةباجإل ةلئسأ .ثحبلا ارلهو ثحبلا هتغشي واحذ،

 حشوف يف اجلش ةباتك ةسفق إعادة صسفلا لذى .ريملاتلا عذد ريملات لصفلا نياثلا ٥٣٣ اريملت

 عجم هثو .ثحبلا تانيعك لصف لك نم اريملت ٥٣ ىلع لوصلحا تمو .امسق ١١ نم نونوكتي

 تناايبلا خالل هن .اسبتخالا وه اسبتخالاو ةباتك ةسفق سصفلا   ةداعإ مادختساب حشوف .سلجا

 ٤٣-٥٠ يلاوح ريملاتلا حنم متيس ةباتكل ةقيقد مادختسبا تاسقفلا حشوف ليلتح دنع .سلجا

 ددح ،تناايبلا موهفم ىلع ءانب ريملاتلا ءاطخأ ثحابلا يف ريملاتلا ءاطخأ .يجهنلما يسغ أطلخا

 مادختسا حشوف اجلش ةباتك يف ةسفق إعادة نم صسفلا خالل اإلشاسة إىل األخطاء وإعطاء

 ،ليلحتلا جئاتن ىلع ءانب )OD(. صسفلاو ،)SI( اسيتخلااو ،)AD( عملجاو ،)OM( فرلحا ةملاع

 تناك ةبنس لياجمإ يف لألخطاء وأخطاء ،OM 11.7٪ يف AD 15.6٪ يف وأخطاء ،

 ءاطخألا عاونأ وأ عون سايتخا يف ءاطخألا AD. يف ءاطخأ ىلع سوثعلا متي هلو ،٪68.2 سايتخالا

 يثلا ام ابلاغ اهبكتسي ريلنات ةسسدبم ةيدممح ةيوناثلا ١ ةينهلما وسابنكب أو ٪68.2 عذده

 17.5. ا
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CHAPTER I 

INTRODUCTION 

A. Background of The Problem 
 

The final result expected of a student in learning English was that they were 

able to master the four skills of English. English was an international language and it 

was used in every major field of life such as education, tourism, politics, and 

commerce. So, to keep themselves aware of the world and its happenings (Sajid 

Mehmood, 2017). As learners of English as a foreign language, students should 

understand the grammatical aspects such as the use of prepositions. 

Prepositions were essential to sentences because they provide additional and 

necessary details. According to Gucker (1966) in Lembayung, T. (2017) by 

definition, a preposition connects a noun or pronoun to some other word in a 

sentence. There were several kinds of English prepositions with different functions 

that were usually used such as preposition of time, the preposition of place, 

preposition of direction 

Error and mistake were similar, but they were actually two different things. It 

means that errors give a more serious effect on the improvement of learners‟ language 

ability. However, mistakes can be corrected by the learners, while errors no. Suzane, 

N. (2017) said that both were natural in learning a foreign language.
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There were several studies analyzing student spelling mistakes. Anjayani and 

Hum (2016) stated in their research that based on an analysis of the writings of 72 

students, 1002 prepositions were found, 11.68% of students were wrong when writing 

prepositions, 66.67% used wrong prepositions and 21.65% % were wrong. Errors 

caused by transmission between languages. Another study conducted by Napitupulu 

(2017) analyzing linguistic errors in writing English letters found that 42.4% were 

grammatical errors, 26.7% were syntactic errors, 17.9% were content errors and 13% 

were lexical errors. 

This study shares similarities with previous research by Anjayani and Hum 

(2016), which found that students' writing errors were a result of switching their 

native language or using their native language to write in English. Considering the 

above issues, grammar was one of the most important things that must be mastered 

by all students especially in Indonesia to avoid using translations from first language 

and using native language to improve their English writing. Grammar was an 

important part of language learning that no one can claim not to teach (Okurkova 

Klara, 2008). Writing without paying attention to grammar becomes disorganized and 

causes communication problems. Readers will misunderstand the author's intentions. 

In order to reduce the reader's misunderstanding, the author must have a good 

understanding of the grammar. The basic grammar that was learned to avoid 

misunderstandings for the reader were prepositions. Prepositions were little things to 

connect one word to another. It's simple, but not all students use it correctly 
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Prepositions were words made up of at, in, on, near, with, without, using noun 

phrases that tell time (nine o'clock, at night), place (on a chair, at home) and other 

relationships (with spoon , without you) with actions and things (Yule, 2010). It's a 

tool for organizing sentences in a way that makes sense. Prepositions were words that 

connect one sentence to another, showing that the two sentences were related (Seaton 

& Mew, 2007). 

Errors in prepositions were due to incomplete learning of the rules. Differences 

in part of speech in sentences can confuse learners and allow them to make 

prepositional mistakes, such as omitting, adding or choosing wrong prepositions in 

English (Murshidi, 2014). The preposition of mistakes in students' English writing 

was influenced by several factors. There were two reasons for the error; The first 

were the interlinguistic errors used by B1 or native language learners, and the second 

were the intralinguistic and developmental errors used by the learner's abilities at a 

given stage and showing certain general features of language acquisition (Richards, 

1971). Other researchers state that there were four types of prepositional 

misspellings; Omissions, additions, malformations and disorder (Dulay, Burt & 

Kransen, 1982). Based on the above issues, it means the students were not good at 

English grammar. 

SMK Muhammdiyah 1 was one of the formal institutions in Pekanbaru that 

applies Curriculum 2013 or K13. Curriculum 2013 was a form of integrated work 

between the reconstruction of passing grade competence, suitability and adequacy,
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expansion, the advancement of the materials, learning revolution, and evaluation 

reform. As stated by Pajarsidik, B. (2016) Curriculum 2013 (K-13) was a curriculum 

that was substituted curriculum 2006 (KTSP). K-13 has four value aspects there were 

knowledge, skill, attitude, and behavior. It was a very sensational curriculum of 

education in Indonesia. After K-13 was applied officially, many problems were 

emerging, for schools, students, and especially for teachers. SMKN Muhammdiyah 1 

as a formal and accredited school also provides English lessons to students where the 

passing grade was 70 

Based on preliminary research in SMK Muhammdiyah 1 Pekanbaru found the 

students were not able to differentiate the use of in, on, at. Some students also still do 

not know what preposition is. This happens because English was not their first 

language. Some of them were afraid when they heard the word “English”. But, some 

of them like learning English based on their favorite topic learned such as students in 

Pariwisata, Multimedia, and Tata Boga Major. English was taught once a week in 

SMK Muhammadyah 1 Pekanbaru. 

This research describes the varieties error in writing Recount Paragraph by 

Students of SMK Muhammdiyah 1 Pekanbaru error on the use of the preposition. 

Therefore, the researcher conducted “An Analysis of Student Error on Using 

Preposition in Writing Paragraphs by Eleventh Grade Students of SMK 

Muhammadiyah 1 Pekanbaru 2020/2021” as a research title
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B. Problem of Research 

 

1. Identification 

 

Based on the problems that were stated above, the researcher tried to 

identify some problems as follow: 

 

a. Why did many of the students do not know how to pick a proper 

preposition in sentences correctly? 

b. Why did not some of the students misplace the use of prepositions in a 

sentence? 

2. Limitation of Problem 

 

After the problem mentioned above was found, so the researcher needed to 

restrict and concentrate on the problem to achieve the study goal, the limitation 

of the research problem was the mistakes of the students in using the 

preposition. The researcher explicitly researched these preposition errors in 

their development of writing recount paragraph 

3. Research Questions 

 

The research question of this study was as follows:
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a. What is the most error in the use of prepositions made by the 

eleventh grade students of SMK Muhammadiyah 1 Pekanbaru 

writing especially in the recount paragraph? 

C. Objective and Significant of Research 

 

1. Objective of Research 

 

a. To find out the dominant error on the use of prepositions by 

eleventh grade students of SMK Muhammadiyah 1 Pekanbaru 

writing especially in recount paragraph 

2. Significant of Research 

 

a. This study was expected to help English teachers to know the 

errors made by students in their writing especially recount 

composition. 

b. This study was also expected to give additional information and 

can improve knowledge for the researcher himself. Moreover, the 

researcher was able to identify the common errors in the use of 

prepositions. 

c. This study can be used as a study material to extend knowledge 

and improve future professionalism in scientific research. 

d. This study expected will give meaningful information for students 

in terms of students‟ errors in the use of prepositions.
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D. The Reason for Choosing the Tittle 

 

1. The title of this study was relevant to the status of the writer as a student 

of the English Education Department. 

2. The research location makes it easier for researchers to conduct the 

research. 

3. The title of this study has not been researched by previous researchers in 

SMK Muhammadyah 1 Pekanbaru 

E. Definition of the Terms 

 

In order to avoid misunderstanding of the terms used, the following terms 

must be defined as follows: 

1. Errors 

 

According to Nurislami and Oktavia (2020) errors were caused by 

temporary memory lapses, misunderstandings, tongue slips, and so on, as 

well as errors caused by a lack of knowledge of the target language. 

Student error was a failure of positioning due to a lack of competencies 

that they may or may not be aware of, such as language competence. If 

they were in a state of having incorrect information, students may make 

errors. In this research the errors made by students of SMK 

Muhammadiyah 1 Pekanbaru 1 Pekanbaru 

2. Preposition 
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As stated by Giatik (2016) prepositions were abstract words with no 

clear meaning. They're just showing the connection between groups of 

words. A preposition was a small word that never changes form and was 

put before a noun or pronoun to explain its relationship in a sentence with 

another word. If they do not understand the rules and the sense of 

prepositions, foreign language learners will get confused. 

3. Writing 

 

Writing was one of productive skills in language learning. The writing 

activity was different from other activities. It was less spontaneous but 

more permanent since it takes much time and concentrated practice. In 

writing, there were a number of language aspects involved such as model 

texts, grammar, spell-check, punctuation and prepositions. Harmer says 

that „writing has a number of conventions which separate it out from 

speaking. Apart from differences in grammar and vocabulary, there were 

issues of letter, word, and text formation, manifested by handwriting, 

spelling, and layout and punctuation‟ (Harmer, 2002). It means that 

writing offers opportunities to increase students‟ vocabulary, knowledge 

of grammar and develops their understanding of how things were 

expressed and how well students‟ message was understood in the written 

form. 
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CHAPTER II 

 

REVIEW OF RELATED LITERATURE 

 

A. Theoretical Framework 

 

1. Nature of Error 

 

Talking of errors, we should also talk about mistakes. Error and 

mistake were also slightly identical, but they were essentially two different 

items. According to Ika Nurislami and Witri Oktavia (2020) said that errors 

were due to a lack of knowledge of the target language and errors caused by 

temporary memory lapses, misunderstanding, tongue slips, and so on. It was 

clear that mistake happens because the learners do not know how to correctly 

convey the meaning while errors occur only because the tongue slip or 

misunderstanding was not due to their lack of language knowledge. 

To differentiate between error and mistake, Ellis in Erdogan 

(2005:263) also recommending two ways. The first was to check the accuracy 

of writing by learners. It was a mistake if they often use the right type and 

sometimes the wrong one. However, if they always use it incorrectly, it was 

an error. The second way was to ask the students to try to correct their own 

deviant utterances. If they cannot, the deviation was an error. 
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2. Types of Errors 

 

Ellis in Erdogan (2005) maintains that classifying errors in these ways 

can help us to diagnose learners‟ learning problems at any stage of their 

development and to plot how changes in error patterns occur over time. 

Through these mistakes, the teacher can classify, interpret, or describe the 

mistakes made by students, so these mistakes can be used as a tool to improve 

the students' English competency. 

According to Jain (in Richard 1972, pp. 189-215), there were two 

types of errors: Asystematic error and unsystematic error. 

1. Asystematic error. 

 

Asystematic errors were errors that were the product of 

generalizations that have not acquired the status of the rules but 

remain as a hypothesis. 

2. Unsystematic error. 

 

Unsystematic errors occur when students make errors from the 

slips of the tongue, or when students compose, they often make 

mistakes. It was triggered solely by psychological causes, such as 

extreme enthusiasm, psychological factors such as tiredness that 

vary from moment to moment and from situation to situation. 

There were three types of errors in relation to the use of prepositions 

according to Jha (1991, p. 51-52) 
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1. Omission of Preposition: The learners drop using any preposition 

in the sentences where it was obligatory. 

Example: 

 

Wrong: She stays Ø a long time 

Right: She stays for a long time. 

2. Insertion of Preposition: Students offer a preposition sentence 

where it was undesirable. 

Example: 

 

Wrong: Besides At the faculty building. 

Right: Besides faculty building 

3. Incorrect Preposition Selections-The learners use the wrong 

preposition in a sentence. 

Example: 

 

Wrong: Besides At the hospital building. 

Right: Besides hospital building 

Ellis in Erdogan (2005) maintains that “classifying errors in these 

ways can help us to diagnose learners‟ learning problems at any stage of their 

development and to plot how changes in error patterns occur over time.” This 

categorization can be exemplified as follows: 

1. Omission 

 

An omission was a type of error "characterized by the absence of 

an element that should appear in a well-formed utterance". As we 
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know, morphemes or words can be divided into two classes 

namely content words and grammatical words. Content words 

were words that carry most of the reference meaning of a 

sentence, such as B. Nouns, verbs, adjectives, adverbs, etc. 

Grammar or function words were small words that play a minor 

role in conveying the meaning of a sentence. These include 

inflections of nouns and verbs (-s, ed, ing): articles (a, the, an): 

auxiliary verbs (is, will, can, may, etc.); and prepositions (at, in, 

or, etc.). 

Language learners omit grammatical morphemes more often than 

content words. Omission of content words, although typical in the 

early stages of L1 acquisition, was not as common at 26 

consecutive L2 achievements where the learner was older and 

more cognitively mature. When content words were omitted in L2, 

it was usually due to a lack of vocabulary and learners usually 

show awareness of the missing elements. 

Morphological omission (A strange thing happen to me yesterday) 

Syntactical omission (Must say also the names?) 

2. Addition 

 

Addition errors were indicated by the presence of elements that 

should not occur in well-formed language. It usually occurs in the
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later stages of L2 acquisition or learning, when the learner has 

acquired some of the rules of the target language. 

In morphology (The book was here) 

In syntax (The London) 

In lexicon (I stayed there during five years ago) 
 

3. Selection 

 

Selection errors were characterized by the use of the wrong 

morpheme or structural form. It happens when the learner gives 

something even though it was wrong. 

In morphology (My friend was oldest than me) 

In syntax (I want that he comes here) 

4. Ordering 

 

Ordering errors were characterized by the incorrect placement of 

morphemes or groups of morphemes in an utterance. This occurs 

positively in the constructs obtained for both L1 and L2 learners. 

In pronunciation fignisicant for „significant‟ (prulal for „plural‟) 

In morphology (get upping for „getting up‟) 

In syntax (He was a dear to me, friend) 

In lexicon (key car for „car key‟) 

From the explanation above, it can be seen that the common 

classification of error that often appears in students such as order, omission, 
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selection, asystematic, unsystematic, addition. Through this classification, the 

teacher can identify and describe the errors made by students. 

3. Source of Errors. 

 

Errors can be done by some sources. According to Jha (1991, p. 52), 

there were two sources of learner errors, intralanguage interference, and 

interlanguage interference. 

1. Intralanguage interference 

 

When the rule of his mother tongue fits into the system of his 

target language, this transfer was positive. It was a natural 

process language when a learner was exposed to a target 

language after mastering his mother tongue. 

2. Interlanguage interference 

 

This transfer was negative when it does not conform to the 

system of the target language. The pull of the mother tongue was 

responsible in three ways for the learners' errors. 

Brown (2000, p. 223) explained that the sources which influence 

second language learners in making the error, there are: 

1. Interlingual transfer 

 

In this stage, the system of the second language was familiar and 

the native language was the only previous linguistic system upon 

which the learner can draw. In other words, the error was the 
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result of transfer from the native language. Second language 

learners try to combine their information from their native 

language and the second language they were learning. 

2. Intralingual transfer 

 

In this stage, the second language learners have learned the target 

language. They overgeneralized the information from the target 

language in every structure of the language they find. 

3. Context of learning 

 

It refers to the situation in the case of untutored second language 

learning. The learners find different information from what they 

learn in class and the situation outside the class. It also can 

happen because of incorrect information from the teacher. 

Naimi Amara (2015) classified the source of error as follows: 

 

1. Language transfer or interlingual interference. In this 

type, errors were caused by mother tongue 

interference. 

Eg1. I followed him yesterday slowly in the street. 

Eg2: I received confidential information from the 

police. (Negative transfer from French to English) 

2. Intralingual interference: this kind of error occurs 

during the learning process of the second language at 

a stage when the learners have not really acquired 
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the knowledge. In addition, errors were also caused 

by the difficulty or the problem of language itself. 

Uddin and Alam (2015, p.89-90) mention two sources of errors made 

by the learner, they are: 

1. Interlingual Transfer 

 

This source of error occurs because of the learners‟ 

first language or the learner's mother tongue. It 

appears that transfer can occur in two different ways. 

Transfer can be positive when similarities exist 

between the first and second language and these 

facilitate second language learning. In contrast, when 

dissimilarities exist, the learner‟s first language 

knowledge interferes with second language learning. 

That was called interference, which becomes one of 

the sources of errors in the second language. 

2. Intralingual Transfer 

 

Intralangual Transfers were created without referring 

to L1 resources. The outcomes produce by the 

learners were non-existent in the second language 

but result from misapplication of language rule. 
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From the above explanation, it can be seen that source which 

influences second language learner in making an error was interlingual 

transfer, intralingual transfer, and context of learning. 

4. Error in Writing 

 

Writing has always been considered an important skill in teaching and 

learning. According to Rao in (Pham Vu Phi Ho, Pham Ngoc Thuy Duong, 

2015) writing was useful in two respects. First, it motivates students‟ thinking, 

organizing ideas, developing their ability to summarize, analyze and criticize. 

However, writing was always a big problem for EFL/ESL students in terms of 

language uses, grammatical structures, and cultural communication. 

The biggest problem was that Writing was more complex which tests a 

person‟s ability to use a language and the ability to express ideas and writing 

requires a person to write not only coherently but effectively. Homstad and 

Thorson (1996) in Pham Vu Phi Ho, Pham Ngoc Thuy Duong (2015) state 

that writing in a foreign language was a frustrating and difficult activity for 

students, so the students were often reluctant to incorporate into these kinds of 

activities in or outside the classrooms. 

Errors in language learners‟ performance including the writing process 

have long become the subject of interest. A study by Lo and Hyland (2007) in 

Darus (2009) found that the students used more expressions in the essays 

which were direct and inappropriate translations from Chinese to English. 
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According to Syafi‟I (2018), there were three common major error in 

writing, they were sentence mistakes, word confusion, proofreading for 

correctness. 

a. Sentence Mistakes 

 

1) In subject-verb agreement: mistakes tend to occur if the 

subject was separated from the verb by some descriptive 

words. 

2) Sentence Fragment: part of a sentence was punctuated as a 

complete sentence 

3) Comma Splice: two separate sentences were joined with a 

comma without any punctuation 

4) Misuse of the semi-colon: the semi-colon joins two- 

sentence into one, without an, and, or, but. 

b. Word confusion 

 

This occurs when the word was spelled the same. For example 

their and there 

c. Proofreading for correctness 

 

Good writing was about so much more than spelling, grammar, 

and punctuation. It's a balance of clear communication, compelling 

language, and just the right tone. Grammarly's correctness 

suggestions were designed to help you present your most 

competent, credible self, no matter what you're writing. 
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5. Error in Foreign Language Learning 

 

A foreign language was one that was not in common use in the social 

setting in which the individual was placed. For example, Russia, French, 

Italian or Spanish, Indonesia will consider definitely English as a foreign 

language. 

Hanna Y Touchie (1986) said in Foreign language learning, there were 

generally two major sources of errors. The first source was native language 

interference, while the second source was due to intralingual and 

developmental influences. In order to learn a foreign language, learners' native 

language was important. Interlingual errors were mistakes caused by the 

influence of the native language. 

Intralingual and developmental errors were due to the difficulty of the 

second/target language. Intralingual and developmental factors include the 

following: Intralingual and developmental errors were due to the difficulty of 

the second/target language. According to Hanna Y Touchie (1986), 

intralingual and developmental factors include the following: 

1. Simplification: Learners often choose simple forms and 

constructions instead of more complex ones. An example of 

simplification might involve the use of the simple present 

instead of the present perfect continuous. 

2. Overgeneralization: This was the use of one form or 

construction in one paragraph and extending its application 
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to other paragraphs where it should not apply. Examples of 

overgeneralization include the use of comed and goed as the 

past tense forms of come and go and the omission of the 

third person singular s under the heavy pressure of all other 

endless forms as in he go. It should be noted that 

simplification and overgeneralization were used by learners 

in order to reduce their linguistic burden. 

3. Hypercorrection: Sometimes the zealous efforts of teachers 

in correcting their students' errors induce the students to 

make errors in otherwise correct forms. 

4. Faulty teaching: Sometimes it happens that learners' errors 

were teacher-induced ones, i.e., caused by the teacher, 

teaching materials, or the order of presentation. This factor 

was closely related to the hypercorrection above. Also, it 

was interesting to note that some teachers were even 

influenced by their pupils' errors in the course of long 

teaching. 

5. Fossilization: Some errors, especially errors in 

pronunciation, persist for long periods and become quite 

difficult to get rid of it. 
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6. Avoidance: Some syntactic structures were difficult to 

produce by some learners. Consequently, these learners 

avoid these structures and use instead simpler structures. 

7. Inadequate learning: This was mainly caused by ignorance 

of rule restrictions or under differentiation and incomplete 

learning. An example was the omission of the third person 

singular as in He want. 

From the explanation above, it can be seen that the first source error 

was native language interference, while the second source was due to 

intralingual and developmental influences. In order to learn a foreign 

language, learners' native language was important. Interlingual errors were 

mistakes caused by the influence of the native language. Intralingual and 

developmental errors were due to the difficulty of the second / target 

language. 

6. Preposition 

 

a. Definition of Preposition 

 

According to Merriam-Webster dictionary, a preposition was a 

function word that typically combines with a noun phrase to form a 

phrase that usually expresses a modification or predication. This word 

shows the relationship between the object of the preposition with other 
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word elements in the sentence. The object of the preposition can be a 

noun, pronoun, gerund, or clause noun. 

A preposition was one of the aspects of the speech that 

students cannot learn well. There were many reasons why preposition 

was not an easy job for a newcomer learning English as a foreign 

language. Learning prepositions was difficult since almost every 

meaning of preposition has an exception. 

Jasson (2006) in Witri and Ika said the students affected by the 

first language. As a consequence, the learner already has an 

understanding of how preposition functions. In addition, students can 

also be confused because of the ambiguity of the prepositions rule, 

since there were a number of differences in prepositions. 

As stated by Giatik (2016) prepositions were abstract words 

with no clear meaning. They're just showing the connection between 

groups of words. A good way to test whether a word was a preposition 

was to put it in front of phrases like "the box" or "the sides of the box" 

and see if it makes sense. 

Preposition plays a key role in the sentence. It slows writers to 

convey the connection between spare parts. Lembayung (2017) 

claimed that preposition was important because preposition has two 

functions. The first was to attach the noun (the form of the noun) to 
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the rest of the sentence. The second one was to determine the location 

of the noun (person or object). 

From those definitions above, definitions can be inferred that 

preposition was a word put before a noun or pronoun to indicate a 

relationship. A preposition was a word or a group of words that define 

the relationship between other words in a phrase. 

b. Types of Prepositions 

 

There were three common types of prepositions according to 

Howard Sargean (2007), they were Preposition of Place, Preposition 

of Time, Preposition of Direction. 

I. Preposition of Place 

 

Prepositions of place define the position of a person or 

thing in relation to another person or thing. There were only 

three prepositions of location, but they can be used to discuss 

an almost infinite number of places. 

a. At 

 

“at” was used to describe the position as a point 

rather than an area and the case. It was also often 

used to explain a small area such as a square, a 

village, a space, a field. 

b. On 
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It was used to describe the location touching the 

flat surface of something like a floor, a wall, a 

ceiling, a desk, a street, or a line like a road or a 

river. On can be used for both position and 

movement, whereas on can be used primarily for 

people and animals when there was movement 

requiring a change of level. 

c. In 

 

Use the preposition “in” for an enclosed space or 

a place that was surrounded by boundaries. 

d. Between 

 

Usually, use two or more individuals or objects 

that we see as individual or different, and when to 

speak about people or things as part of a group or 

mass. Between and between were not only used as 

location prepositions. To explain something done 

to or by a group or group of items or individuals, 

we may use either between or between them. 

e. With 

 

It was used to show quality, support, and having 

or possessing. 

II. Preposition of Time 
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a.  “At” was used to describe the portion of the day 

regarded as a point (night, midnight, etc.), the short 

holiday periods (Easter, Christmas, Idul Fitri, etc.), 

the short periods that we consider as points (end of 

September). 

b. “In” used for longer periods of time, such as seasons (spring, 

winter, etc.), months (August, July, etc.), years (2009, 1996, 

etc.), centuries (17th century), and other periods, it was often 

used to speak about how long it will be before anything takes 

(few weeks) and part of the day (the morning, the evening, 

etc). 

c. "On" was used to explain the specific day of a week, 

date/month, or part of a particular day. On as a preposition of 

time may be omitted. "During" was used to describe anything 

that occurs within a certain period of time. 

d. "During" was used to describe anything that occurs within a 

certain period of time. 

e. "For" was used to describe how long a continuous conversation 

takes when something occurs. 

f. "By" was used to describe that something was going to happen 

or be done either before a certain time or at least at that time. 
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g. "Until" was used to describe that something was going to 

happen until a certain moment. 

III. Preposition of Direction 

 

Prepositions of direction tell you where to go or where to 

put something. Some examples were to, on, onto, in, and into, 

across 

Examples: 

 

My friend lives across the street from me. 

Put on your shoes 

Make sure you were in the right way 

 

There were two common types of the preposition. According to 

(Azhar, 1996) they are: 

I. Preposition of Time 

a.) At 

a. We have class at one o'clock 
 

b. I have an appointment with the doctor at 3:00. 

 

c. We sleep at night 

 

b.) In 

 

a. My birthday was in October. 

 

b. We have class in the morning. 

 

c. I study in the evening 

 

c.) On 
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a. I have class on Monday. 

 

b. I was born on October 31,1975. 

 

II. Preposition of Place/Location 

a.) My book was on my desk 

In (a): on = a preposition 

my desk = object of the preposition 

on my desk = a prepositional phrase 

b.) Tom lives in the United States. He lives in New 

York City. 

A person lives: in a country and in a city 

 

From the explanation above, the researcher concludes that 

divided into two functions, they were preposition to showplace and 

preposition to showtime. Preposition also has an important role in 

understanding and interpreting a sentence. 

7. Recount Text 

 

a. Definition 

 

According to Ramli (2003) said that one of the text genres that 

students learn was recount text. This text was written with the 

intention of informing readers or people about an event that occurred 

in the past. It can be a combination of experiences and events. 
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According to Gerot and Wignel (in Allieni Haris 2014, p.56- 

63) recount was the act of retelling past events in order to inform or 

entertain about what happened and when it happened.” Based on these 

theories, recounts were generally based on the author's direct 

experience, but they can also be imaginative or outside the author's 

experience. In a recount text, a writer tells a reader about his or her 

personal experience or tells readers about the experiences of others. 

From the explanation above, it can be concluded that the 

definition of recount text was a text that retells an event that happened 

in the past. This text was used to entertain the reader about what 

happened and the reader can learn from it. 

b. Structure 

 

Students must understand the general structure and language 

features of recount texts in order to write them. The generic structure 

of recount text, according to Gerot and Wignel (in Allieni Haris 2014, 

p.56-63) was orientation, events, and re-orientation. 

1) Orientation introduces the participants, the location, 

and the time. It provides all of the background 

information required to understand the text. To obtain 

systematic and thorough information, the 5W 

questions (Who, What, Where, When, and Why) were 

used. As a result, it was necessary to write about what 
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happened, who or what was involved in the story, 

why, where, and when the events occurred. 

2) Events. This step describes the sequence of events 

that occurred in the past based on the time and 

location when they occurred. 

3) Re-orientation. It consists of optional closure of 

events or it can be stating personal comment of the 

writer to the story. 

c. Language Feature 

 

Besides understanding the generic structure, students must be 

aware of the language features of the recount text. According to Gerot 

and Wignel (in Allieni Haris 2014, p.56-63) recount text language 

features include a focus on a specific participant, the use of material 

processes (action verbs), circumstances, place, and time, the use of 

past tense, and a focus on the temporal sequence. 

Hardy and Klarwein (in Allieni Haris 2014, p.56-63) add that 

Recount text language features include using personal recount, 

emotive to describe events, action verbs and mental verbs, and past 

tense. It can be said that writers will use action verbs in the past form 

in writing recount text. 

From the explanation above, it can be concluded that the 

language feature of recount text was specific participant, the use of 
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material processes (action verbs), circumstances, place, and time, the 

use of past tense, and a focus on the temporal sequence. 

B. Relevant Research 

 

According to Syafi'i (2016), the relevant research was needed to 

observe some previous research by other researchers in which it was relevant 

to our research. In this case, the related study was an action to maintain a 

strategic distance from the literary robbery to the systems and discoveries of 

the past. 

In this study, the researcher has taken some of the relevant research 

from a variety of researchers who have already done the study, where all of 

the relevant research was linked to this research. Dian (2017) found that the 

students made errors in all the types of errors based on the concept of 

unsystematic errors and it was developed into three types of errors: omission, 

insertion, and selection of incorrect and two kinds of the preposition in, on, at. 

The most common error was the selection of incorrect with a total of 116 

errors or 54,46%, the second was insertion with a total of 69 errors or 32,39%, 

the third was omission with total 28 errors or 13,15%. 

Next by Utari (2017) she found 115 preposition errors that 

occurred in students‟   narrative   composition   were: (1) Omission which 

was 23,47% (include 27 errors), (2) Insertion which was 26,08% (include 30 

errors) and (3) Selection which was 50,43% (include 58 errors). of to 
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(10,34%), 1 error was found on the use of until (1,72%), 1 error was found on 

the use of upon (1,72%) and 1 error was found on the use of with (1,72%). 

Then, Etisa (2017) reports that there were students who have made 

mistakes in the use of prepositions. As a result of the exam, 66 students of all 

respondents indicated that the total student errors in the use of prepositions 

amounted to 910 errors and the average student error rate was approximately 

55.01%. The result for each error indicates that the average percentage of 

errors used in place and time prepositions was 49.15 percent error, while the 

average percentage of errors used in place and time prepositions was 299 

(56.62 percent) error, and the preposition of time and place was 313 (59.28 

percent) error. In addition, out of a total of 25 questions, there were 22 cases 

of errors caused by 12 interlingual errors. 

Next, Lembayung (2018) finds that the results of this study have 

shown that there were student errors in the use of prepositions, in particular, 

the preposition of time and place in, at. As a result of the exam, 66 students of 

all respondents indicated that the total student errors in the use of prepositions 

amounted to 910 errors and the average student error rate was approximately 

55.01%. The result for each error indicates that the average percentage of 

errors used in place and time prepositions was 49.15 percent error, while the 

average percentage of errors used in place and time prepositions was 299 

(56.62 percent) error, and the preposition of time and place was 313 (59.28 
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percent) error. In addition, out of a total of 25 questions, there were 22 cases 

of errors caused by 12 interlingual errors. 

Another researcher was Imanuel Kamlasi (2015). The results of his 

research showed that there were 24 students do the test on speaking 

performance; 5 students passed the test and 19 students failed the test. The 

scores show that the highest score was 80,95 and the lowest score was 31. The 

total correct usage of prepositions of place was 269 and the errors were 222. 

The percentage of the use of correct the preposition of the place was 54,79%. 

The results showed that one student was categorized as very good; two 

students were categorized as good; three students were categorized as enough; 

eleven students were categorized poor and seven students were categorized as 

very poor. The students‟ average score was 54,60. The student's level of 

ability was categorized as poor. The result of the research showed that the 

students failed in using prepositions of place in speaking performance. 

Based on the result of the research by the previous researcher above it 

can be seen that many students still lack preposition mastery. They still do not 

know how to pick proper prepositions. 

C. Operational Concept 

 

The operational concept was a concept that was used to prevent 

misunderstandings and misinterpretations in scientific research. In order to 

make it simple to calculate, it should be represented in specific terms. Syafi'I 
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(2014) claimed that the operational definition was derived from the related 

theoretical concept of all variables that should be partially and empirically 

controlled. This research consists of one variable. In this research, the 

indicators were operationally conceptualized with using Ellis in Erdogan 

(2005) 

a. An omission was a type of error "characterized by the absence of an 

element that should appear in a well-formed utterance". 

b. Addition errors were indicated by the presence of elements that should 

not occur in well-formed language. 

c. Selection errors were characterized by the use of the wrong morpheme 

or structural form. It happens when the learner gives something even 

though it was wrong. 

d. Ordering errors were characterized by the incorrect placement of 

morphemes or groups of morphemes in an utterance. This occurs 

positively in the constructs obtained for both L1 and L2 learners. 
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CHAPTER III 

METHOD OF RESEARCH 

A. Research Design 

 

This research was a quantitative research. Creswell (2012) stated that 

quantitative research is a type of educational research in which the research 

decides what to study, asks specific, narrow questions, collects numeric 

(numbered) data from participants, analyzes these numbers using statistics and 

conducts the inquiry in an unbiased objective manner. So, quantitative research 

was viewed as the organized study of phenomena through the collection of 

numerical data and the application of statistical, mathematical, or computational 

techniques. The source of quantitative research was the positivism paradigm, 

which advocates an approach embedded in statistical detail that includes other 

strategies such as inferential statistics, hypothesis testing, mathematical 

representation, randomization of experimental and quasi-experimental designs, 

blinding, structured protocols, and limited variation, Questionnaire, Pre-arranged 

responses (Lee, cited in Slevitch, 2011). 

The researcher used a descriptive research design to answer the questions in 

this study. According to Voordt (2014), it was characteristic of descriptive 

research that it was limited to factual recording and does not seek an explanation 

as to why reality shows itself as such. In principle, descriptive research does not 

aim to form hypotheses or to develop theories. Another characteristic of 
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descriptive research was objectivity or neutrality. This research has one variable, 

it was the study of student errors in the use of prepositions in writing recount 

paragraph 

B. Time and Location of the Research 

 

This research was at SMK 1 Muhamddyah Pekanbaru Jl. Senapelan 

No. 10 A, Kp. Bandar, Kec. Senapelan, Kota Pekanbaru, Riau 28153. This 

research will be held in June 2021. 

C. Subject and Object of Research 

 

The subject of this research was the second-year student of SMK 1 

Muhammadiyah Pekanbaru. The object of this research was students‟ errors in 

using the preposition in writing recount paragraph 

D. Population and Sample of the Research 

 

1. Population of the Research 

 

According to Putrawan (1990) in Winarno (2013) population was all 

data that concerns researchers within specified scope and time. So, the 

population was related to the data, not the people. The population of this 

research was from the second-grade students of SMK 1 Muhammadiyah 

Pekanbaru and the total of second-grade students was 355 which is consisted 

of 16 majors. 
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Table 3.1 

The Population of the Research 

 

No Kelas Jurusan LK PR Jumlah 

1 XI DPIB 12 3 15 

2 XI TM 24 - 24 

3 XI MM 7 2 9 

4 XI TKJ 1 27 8 35 

5 XI TKJ 2 12 2 14 

6 XI TITL 30 - 30 

7 XI TKR 1 32 1 33 

8 XI TKR 2 35 - 35 

9 XI TKR 3 19 - 19 

10 XI TAB 27 - 27 

11 XI TBSM 1 27 - 27 

12 XI TBSM 2 18 - 18 

13 XI PH 6 8 14 

14 XI BOGA 9 27 36 

15 XI AKL 2 10 12 

16 XI OTKP - 7 7 

  Jumlah 287 68 355 

 

 
2. Sample of the Research 

 

According to Arikunto (2006), if the population was less than 100, the 

sample was taken 50% but if the sample was more than 100 the sample was 

taken 10%-25%. The subject of this research was the second-grade students of 

SMK 1 Muhammadiyah Pekanbaru. The total of second-grade students was 

355 which consists of 16 majors. The sample was taken about 10% of the total 

population focused on students; grade 11 which totaled 335 students. The 

sample will be taken using random sampling by pulling out the lottery.As 

result there were 35 students selected as the sample in each class as displayed 

in the table below: 
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Table 3.2 

The Sample of the Research 

 

No Kelas Jurusan Jumlah 

1 XI DPIB 2 

2 XI TM 2 

3 XI MM 2 

4 XI TKJ 1 3 

5 XI TKJ 2 2 

6 XI TITL 3 

7 XI TKR 1 2 

8 XI TKR 2 3 

9 XI TKR 3 2 

10 XI TAB 2 

11 XI TBSM 1 2 

12 XI TBSM 2 2 

13 XI PH 2 

14 XI BOGA 2 

15 XI AKL 2 

16 XI OTKP 2 

  Jumlah 35 

 

 

E. Data Collection Technique 

 

Due to the covid 19 pandemic, teaching and learning activity was done 

in two ways, the first was face-to-face learning which only students who get 

parental consent, and the second one was online learning. To collect the data, 

the researchers will take data from students who do face-to-face learning. 

In this study, the data was collected via a test. The test was to write a 

recount paragraph using a preposition. Students will be given about 30-45 

minutes to compose a recount paragraph using the preposition. After the 

students had taken the test, the researcher evaluated the students' errors and
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their ability based on the principle of unsystematic errors by Ellis in Erdogan 

(2005) 

F. Data Analysis Technique 

 

In this research, the researcher identified students‟ errors based on the 

concept of unsystematic errors in student errors on the use of preposition in 

writing recount paragraphs by pointing out errors and giving mark omission 

(OM), addition (AD), selection (SI), ordering (OD). This study uses two raters 

to assess the instrument. In order to measure the percentage of the type of 

student error using the preposition, the researcher used the following formula: 

P = f/n x 100% 
 

Note: 

 

P = total percentage of error 

 

n = total number of students‟ errors 

f = total number of student 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. The Conclusion 

 

In accordance with what has been discussed, presented, and analyzed 

in the previous chapters, the researcher comes to the conclusion. The 

researcher identified students' errors based on the notion of unsystematic 

errors in student errors on the usage of preposition in writing recount 

paragraphs by pointing out errors and assigning mark omission (OM), 

addition (AD), selection (SI), and ordering to the errors (OD). Based on the 

data, the total percentage error of OM was 11.7%, error of AD was 15.6%, 

error of selection 68.2%, and no error were found in AD. Therefore, the 

research took the result that the error of selection was the most frequent type 

or which was made by student of SMK Muhammadyah 1 Pekanbaru with the 

total number of error 68.2% or 17.5. 

B. The Suggestion 

 

Based on the results, the researcher would like to give the several 

suggestions. Firstly, for English teacher should motivate students to write 

more, it can make them better in sentence production. The teacher also should 

give them feedback after teaching. And also the english teacher should give 
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the understanding of the error to the students and correct them in appropriate 

way. 

Second, for students the researcher suggest to learn more about 

preposition from its definition, the types, and the function. Keep doing 

practice in writing paragraph to improve your writing ability. The students 

should improve their understanding on English grammar especially in using 

preposition. 

And the last, for other researcher who intended to conduct similar 

topic to work more on the focus the cause of error in the specific topic of 

grammar. And the researcher hope this research become the guidance for the 

other research. 
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