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ABSTRACT 
 

Melza, (2022) : The Correlation between Students’ Metacognitive 

Awareness toward Their Reading Comprehension in 

Recount Text at The Tenth Grade of SMAN 2 Bangko 

 

The purpose of this research was to determine whether there was a correlation 

between students’ metacognitive awareness toward their reading comprehension 

in recount text at the tenth grade of SMAN 2 Bangko or not. The sample of this 

research was 32 students, which were taken by using simple random sampling 

technique. Method of this research used quantitative method and the design used 

in this research was a correlational design. The researcher assessed the level of 

students’ awareness by using questionnaire, which consisted of 15 questions from 

Vandergrift, et al (2012). Meanwhile, the research assessed students’ reading 

comprehension in recount text by using multiple choice test which was 

constructed based on the indicators of reading comprehension in recount text, 

consisted of 20 questions. At that time, in analyzing the data, the researcher 

utilized Person Product Moment Correlation Coefficient through SPSS 20 

Version. The findings showed that sig. (2-tailed) Value = 0.024 which was 

smaller than Pα = 0.0.5 and the person correlation was 0.399>0.349 (5%). It 

means that Ha was accepted, or there was a significant correlation. The researcher 

also found that 15.92% of reading comprehension in recount text of the Tenth 

Grade Students of SMAN 2 Bangko influenced by metacognitive awareness. 

Then, the other 84.08% influenced by other factors. 
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ABSTRAK 

 

Melza, (2022) :  Hubungan antara Kesadaran Pemikiran Siswa Terhadap 

Pemahaman Membaca Teks Recount Kelas X SMAN 2 

Bangko 

 

Tujuan dari penelitian ini adalah untuk mengetahui apakah ada hubungan antara 

kesadaran metakognitif siswa terhadap pemahaman membaca dalam teks recount 

di kelas sepuluh SMAN 2 Bangko atau tidak. Sampel penelitian ini adalah 32 

siswa yang diambil dengan menggunakan teknik simple random sampling. 

Metode penelitian ini menggunakan metode kuantitatif dan desain yang digunakan 

dalam penelitian ini adalah desain korelasional. Peneliti menilai tingkat kesadaran 

siswa dengan menggunakan kuesioner yang terdiri dari 15 pertanyaan dari 

Vandergrift, et al (2012). Sementara itu, penelitian ini menilai pemahaman 

membaca siswa dalam teks recount dengan menggunakan tes pilihan ganda yang 

disusun berdasarkan indikator pemahaman membaca dalam teks recount, terdiri 

dari 20 soal. Pada saat itu, dalam menganalisis data, peneliti menggunakan 

Koefisien Korelasi Person Product Moment melalui SPSS Versi 20. Temuan 

menunjukkan bahwa sig. (2-tailed) Nilai = 0.024 yang lebih kecil dari Pα = 0.0.5 

dan korelasi orang 0.399>0.349 (5%). Artinya Ha diterima atau terdapat korelasi 

yang signifikan. Peneliti juga menemukan bahwa 15,92% pemahaman membaca 

teks recount siswa kelas X SMAN 2 Bangko dipengaruhi oleh kesadaran 

metakognitif. Kemudian, 84,08% lainnya dipengaruhi oleh faktor lain. 

  



 viii 

 ملخّص

وعي فكر التلاميذ وفهم قراءة النص القصصي في  (: ارتباط بين٠٢٠٢ميلزا، )
 بانجكو ٠الصف العاشر بالمدرسة الثانوية الحكومية 

الهدف من هذا البحث معرفة ما إذا كان هناك ارتباط بين وعي فكر التلاميذ وفهم قراءة 
بانجكو. وعدد عيناته  ٢النص القصصي في الصف العاشر بالمدرسة الثانوية الحكومية 

ا، تم الحصول عليها من خلال استخدام تقنية العينات العشوائية البسيطة. تلميذ ٢٢
وطريقة مستخدمة في هذا البحث طريقة البحث الكمي، وتصميم مستخدم فيه تصميم 

 ٥١ من يتكون استبيان باستخدامالتلاميذ  وعي مستوى بتقييمالارتباط. قامت الباحثة 
التلاميذ  استيعابت الباحثة بتقييم (. وقام٢1٥٢) فاندرغريفت وآخرون من سؤالا
 على بناء ترتيبه تم الذي متعدد من الاختيار اختبار باستخدامالنص القصصي  في للقراءة

. وفي تحليل سؤالا ٢1 منوالاختبار يتكون  ،النص القصصي في القراءة فهم مؤشرات
البيانات، استخدمت الباحثة معامل ارتباط ضرب العزوم لبيرسون من خلال استخدام 

. ونتيجة البحث دلت على أن ٢1برنامج الحزمة الإحصائية للعلوم الاجتماعية لإصدار 
، وارتباط الفرد αP  =1.1١وهي أصغر من  1.1٢٠ذيل( =  ٢قيمة سيج. )

 أن الفرضية البديلة مقبولة أي أن هناك ٪(. وذلك بمعنى١) ٢٠٠.1 < ٢٠٠.1)
٪ من فهم قراءة النص القصصي لدى ٥١.٠٢ارتباطا هاما. ووجدت الباحثة أيضا أن 

 وراء ما الوعيبانجكو أثر عليه  ٢تلاميذ الصف العاشر بالمدرسة الثانوية الحكومية 
 ٪ فأثر عليه متغيرات أخرى.٨٠.1٨. وأما الباقي المعرفي
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CHAPTER I  

INTRODUCTION 

 
A. Background of the Study 

Reading can influence the other skills of English in certain purposes. 

For instance, when someone wants to write something it is necessary to get 

some references, sources, and information either it is to support the ideas or to 

perceive the ideas itself. Indeed, such things cannot be done without reading 

books, journals, articles or other sources, because reading necessarily should 

be perceived to get knowledge and information (Eskey, 2005). In other case, 

when someone who want to express ideas which is related to academic 

purposes, it should be possessed by getting the information, and ideas needed 

in order to make the ideas valuable. 

Reading comprehension is not only the ability which is necessarily 

obtained by English learners but also it is essential skill for success in all 

educational contexts (Brown, 2000). In order to read, the students must be able 

to decode the words or sentences in a passage and also comprehend what they 

read. Therefore teaching reading is very important for students at senior high 

school as expected that they can be able to master the reading comprehension 

well. 

In order to accomplish student’s needs toward reading, 2013 

Curriculum provides reading as one of the skills in mastering English that 

must be taught and learned in senior high school. SMAN 2 Bangko is one of 

the schools that also using 2013 Curriculum since 2014/2015 academic year. 
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Based on the obligation of ministry of culture and education no. 158 in 2014 

which explains the concept and implementation of the curriculum at the 

school. In addition SMAN 2 Bangko using moving class system. It is a 

teaching and learning system that is characterized by students who came to the 

teacher in the classroom. The concept of moving class refers to the learning 

child-centered classrooms to provide a dynamic environment in accordance 

with the lessons learned. English is taught 4 hours in a week. It is divided into 

compulsary and talent. Both compulsary and talent are taught for 2 hours 

every weeks. There are six english teachers who teach at SMAN 2 Bangko 

every grades are taught by two english teachers. 

The basic competence stated in the syllabus for the tenth grade of senior 

high school is the students are able to comprehend short functional text and 

simple monologue text such as recount text, narrative text, and procedure text 

in daily life context. Based on the syllabus, the score cumulative minimum 

standard (KKM) that has to be achieved by the students for English in SMAN 

2 Bangko is 85. 

Regarding with the description above, it is obvious enough that students 

in senior high school especially students in SMAN 2 Bangko should be able to 

master reading comprehension well. Yet, through this research will just focus 

on researching students reading comprehension in recount text. In fact, it is 

not as expected that some of the students are not able to read comprehensibly 

well. 

Based on the preliminary study, the researcher did interview to two 
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English teachers of SMAN 2 Bangko. There are some problems encountered 

through conversation as mentioned above. 

The phenomena are the problems which are possesed by some of the 

students in SMAN 2 Bangko. Firstly, Same of the students are still lack of 

vocabulary, so they get difficulties in answering questions. The teacher often 

found in many meetings that it is clear enough the students need to improve 

their voabulary mastery, by watching english movie, listening to the music, or 

reading an english book which are interesting for them, in one condition that 

the students should analyze the word which they do not know and look up 

dictionaries. Secondly, some of the students have low motivation in reading 

English text. If the students read english book regularly, write some notes of 

the text, have curiousity of the text that they do not now yet, it is totally will 

improve their comprehension in reading for sure. Third, some of the students 

looked at reading as a bored thing in learning english while it is not taught 

with appropriate strategy.  

It is obviously proven while the teacher treat the students n old style of 

teaching, the teacher sometimes ask the students to read a text then, ask them 

to answer the following questions, there will be just few of the students who 

do the task well, meanwhile the others will look at their friends, it will be 

different when the teacher treat them by games or another strategies such 

giving reward as score on the whiteboard. Fourth, there is no significant 

symptomps which show that the students who do monitoring strategy while 
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reading a text, their scores are significantly different with the students who 

possess monitoring strategy. The last, some of the students did not evaluate 

their reading process. 

Regarding with the following problems above, there are some gaps 

between the theory which have been stated by the experts with the reality or 

the facts in the learning process. In line with this statement, in essence 

successfull readers appear to use more strategies than less successfull ones 

(O’Malley and Chamot,1990). The students should be necessarily aware of 

what they are reading about, and also how they are doing their reading 

process. The students who is made aware that the thinking process requires the 

use of metacognitive awareness   can develop strategic reading skills and think 

about the process of learning (O’Malley et al, 1990). 

Yet, in the reality the researcher enountered some contraditive 

syptomps, such there is no significant differences between students who 

possess strategies and the students who do not. For strengthening the 

statements Brown et al,1986 said that successfull readers monitor their 

reading, they use the strategies, do some efforts appropriately, and evaluate 

the success of their ongoing efforts to understand, while this idea has the same 

sound with some of the linguist that the good readers can be determined 

through some indicators of metacognitive awareness such as planning, 

monitoring, and evaluating (O’Malley & Chamot 2005; Paris & Winograd, 

1990 ; Flavell, 1979; Wade, Trathen, & Schraw,1990 ; Fogarty, 1994). 
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Metacognitive awareness are related to how we think and learn (Ashman 

& Conway, 1993). According to Flavell (1979), metacognition is a knowledge 

and control over his or her own thinking process and learning activities, 

including reading. Moreover, the concept of metacognition includes thinking 

about thinking process, self-awareness, understanding, and memory 

techniques and learning characteristics (Paris & Jocobs, 1984). The students 

are necessary need to know how to improve and use their planning, 

monitoring and evaluation before starting to read by using reading 

comprehension. Reading comprehension is not only the ability which is 

necessarily obtained by English learners but also it is essential skill for success 

in all educational contexts (Brown, 2000). In order to read, the students must 

be able to decode the words or sentences in a passage and also comprehend 

what they read. So that, teaching reading is very important for students at 

senior high school as expected that they can be able to master the reading 

comprehension well. 

Regarding with the explanation of the problems above, the researcher is 

interested in analyzing whether there is significant correlation between 

metacognitive strategies and reading comprehension. Then, the researcher is 

going to conduct a research entitled “The Correlation Between Students’ 

Metacognitive Awareness Toward Their Reading Comprehension in 

Recount Text at the Tenth Grade of SMAN 2 Bangko”. 
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B. Problem 

1. Identification of the Problem 

Based on the explanation above, the researcher identifies the  

problem as follows: 

a. Few of the students were not able to comprehend the content of the 

recount text. 

b. Few of the students were not able to identify specific information in 

recount text. 

c. Few of the students get difficulties in deciding key words to answer the 

questions. 

d. Some of the students are still lack of vocabulary, so they get 

difficulties in answering questions. 

e. Some of the students have low motivation in reading English text. 

f. Some of the students looked at Reading as a bored thing in English 

while it is not taught with appropriate strategy. 

2. Limitation of the Problem 

In relation to the identification of the problem occur in teaching 

and learning process of reading which is provided above, the problem of 

this research is necessary to be limited. Therefore, this research was only 

focused on the correlation of the student’s metacognitive awareness and 

their reading comprehension in recount text. 
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3. Formulation of the Problem 

The problem of this research can be formulated in the following 

Questions: 

a. How is students’ metacognitive awareness at the tenth grade of SMAN 

2 Bangko? 

b. How is students’ reading comprehension in recount text at the tenth 

grade of SMAN 2 Bangko? 

c. Is there any significant correlation between students’ metacognitive 

awareness toward their reading comprehension at the tenth grade of 

SMAN 2 Bangko? 

 

C. Objective and Significance of the Research 

1. Objective of the Research 

a. To find out students’ metacognitive awareness at the tenth grade of 

SMAN 2 Bangko 

b. To find out students’ reading comprehension in recount text at the tenth 

grade of SMAN 2 Bangko 

c. To examine whether there is any significant correlation between 

students’ metacognitive awareness toward their reading comprehension 

at the tenth grade of SMAN 2 Bangko or not. 

2. Significance of the Research 

a. Hopefully these research finding are able to benefit the researcher as a 

novice researcher in learning how to conduct research. 

b. These research finding are expected useful and valuable especially for 



 8 

students and English teacher at SMAN 2 Bangko. 

c. These research finding are expected to be postive information, 

espescially for those who are aware teching and learning English as 

foreign language. 

d. These research finding are expected to be practical and theoritical 

information to the development of the theories on English language 

teaching. 

 

D. Definition of the Term 

In order to avoid miss understanding and miss interpreting of the terms 

used  in this research, it is necessary to define the terms in this research as 

follows: 

1. Metacognitive Awareness 

Acccording to O’Malley and Chamot in Keshavarz and Assar 

(1990), metacognitive awareness includes selective attention to the task, 

planning self-monitoring and self-evaluating. 

2. Reading Comprehension 

According to Reinking and Scenery in Hamka (2006) they stated 

that reading comprehension is understanding what has been read.it is an 

active thinking process that depends not only on comprehension skill but 

also the students experience and prior knowledge comprehensions involve 

understanding vocabularies, seeing the relationship among words and 

concept.
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CHAPTER II 

LITERATURE REVIEW 

 

A. Theoretical Framework 

1. The Nature of Reading Comprehension 

Since reading is one of the basic fundamental things which will be 

encountered by all of the students, so that is why, it is very important to be 

mastered by the students. Mastering reading comprehension should be 

achieved by practice for sure. There are many situations that will be met 

by the students related to reading itself, such as, mid-test, daily 

assignment, learning process, and final examination. By the needs of 

reading comprehension mentioned, the students should be able to master 

reading comprehension. 

Regarding with this case, Klinger (2007, p. 89) stated that reading 

is the process of constructing meaning by coordinating a number of 

complex process that include word reading, knowledge, and fluency. So, 

by reading the students are expected to be able to comprehend the words 

both the pronuonciation and the meaning. In line with Klinger’s statement, 

David Nunan (2003, p. 92) said that “reading is a fluent process of readers 

combining information from a text and their own knowledge to build 

meaning. 

Reading can influence the other skills of English in certain 

purposes. For instance, when someone want to write something he/she 

must get some references, sources, and informations either it is to support 
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his/her ideas or to perceive the ideas itself. Indeed, such things can not be 

done without reading books, journals, articles or other sources, because 

reading necessarily should be perceived to get knowledge and information 

(Eskey, 2005). 

On the other hand, reading comprehension can be defined as 

students’ ability to demonstrate an overall understanding of the text, 

providing inferential as well as literal information, drawing conclusions, 

and making connections to their own experience (Buttler, 2002). The 

students need to activate their awareness and recognition while reading the 

text, because their experiences, their overall understanding of the text, and 

their ways or techniques in reading are involved. Briefly, reading is not a 

passive activity, although it is included as receptive skills (Saputra, 2014). 

To understand the nature of the problems of reading 

comprehension, it requires to have available appropriate data identifying 

which readers can sucesfully undertake which activities with which texts. 

Moreover, students should be able to recognize the topic, to identify genre 

of the text, and to identify the purpose of the text, and the ideas of the 

author. Those are some primary things which should be achieved from 

their reading ability. 

Based on the explanation above, reading skill is important to be 

mastered by students. They have to know the process to get the purpose 

and the meaning of the text. 

According to Ruddell as cited in Apriani (2011), comprehension is 
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a process in which a reader constructs meaning while, or after, interacting 

with text through the combination of prior knowledge and previous 

experience, information in text, reader takes in correlation to the text, and 

immediate, remember, or anticipated social interactions and 

communication. 

2. The Assessment of Reading Comprehension 

In assessing reading comprehension, understanding kinds of skills 

in reading comprehension should be considered. There are two kinds of 

skills which can represent the spectrum of possibilities for objectives in the 

assessment of reading comprehension: Microskills and macroskills 

(Brown, 2003). 

In microskills, it emphasizes about discriminating among 

distinctive graphemes and orthographic patterns of English, retain chuncks 

of language of dilligent lenghts in short-term memory, process writing at 

an efficient rate of speed to suit the purpose, recognize a core of words, 

and interpret word order patterns, etc. 

Meanwhile, in macroskills discusses about recognizing the 

theoritical forms of written discourse and their significance for 

interpretation, recognizing the communicative functions of written texts,  

according form and purpose, inferring context that is not explicit 

by using background knowledge etc. 

Furthermore, Brown (2003, P. 45) explains that there are four types 

of reading performance which are typically identified, and these will serve 
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as organizers of various assessment tasks, such as Perceptive, selective, 

interactive, and extensive. Perceptive in which emphasize letters, words, 

punctuation, and other graphemic symbols. Selective, it is focus on 

ascertain one’s reading recognition of lexical, grammatical, or discourse 

features of language within a very short stretch of language, such as 

picture cued-task, matching, true/false, and multiple choice. Then, in 

Interactive, stretching of language of several paragraphs or more in which 

the reader must, in a psycholinguistic sense. Meanwhile, in extensive, 

applies to texts of more than a page, up to and including professional 

articles, essays, books, etc. According to Brown (2000) there are many 

kinds test to measure students reading comprehension as follow: 

a. Reading Aloud 

The test taker sees separate letters, words, and/or short 

sentences and read since in reading comprehension may recognize 

marks the completion of the correct answer. 

b. Written response 

The same stimulation are presented and the test takers’ task is 

to reproduce the probe in writing. Because of the transfer across 

different skills here evaluation of the test takers response must be 

carefully treated. If an error occurs make sure you determine its source; 

what might be assumed to be writing error for example, may actually 

be a reading error and vice versa. 
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c. Multiple choice 

Multiple-Choice responses are not only a matter of choosing 

one of four or five possible answers. Other formats, some of which are 

especially usefull at the low levels of reading, include same or 

different circle the answer true or false, choose the letter, and  

matching. Here are some possibilities. 

d. Picture-cued task 

Test-takers are shown a picture, such as the one on the next 

page, along with a written text and are given one of a number of 

possible task to perform. 

e. Matching Tasks 

The test-takers’ task is simply to respond correctly, which 

makes matching an appropriate format. The most frequently appearing 

criterion in matching procedure is vocabulary. 

f. Editing Tasks 

Editing for grammatical or rhetorical errors is a widely used 

test method for assessing linguistic competence in reading. The 

TOEFL and many other tests employ this technique with the argument 

that is not only focuses on grammar but also introduces a stimulation 

of the authentic task of editing, or discerning errors in written 

passages. Its authenticity may be supported if you consider proof 

reading as a real word skill that is being tested. Here is a typical set of 

examples of editing. 
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By understanding the guidelines and kinds of how to assess 

students reading comprehension above, the teachers can assess 

students’ reading comprehension well. The teachers necessarily should 

have guidelines to assess students’ reading comprehension for sure, in 

order to get better process and product. 

3. The Nature of  Metacognitive Awareness 

Acccording to O’Malley (1990) in (Keshavarz and Assar) 

metacognitive strategies include selective attention to the task, planning 

self-monitoring and self-evaluating. As applied in reading, these 

metacognitive strategies entail specific purpose for reading, planning how 

the text will be read, self-monitoring for errors in reading comprehension, 

and self-evaluating how well the overall objectives are being fulfilled, 

which allows for taking corrective measures if comprehension is not being 

achieved. Metacognition plays an important role in reading. There appears 

to be a strong correlation between reading strategies used by readers, 

metacognitive awareness, and reading proficiency. In essence, successfull 

readers appear to use more strategies than less successfull ones and also 

appear them more frequently. 

According to jansiewicz (2008, P.16) metacognitive strategies are 

techniques to increase an individual’s awareness of their thought process 

and actions while completing tasks. In this sense, they can be seen as the 

behavioral output of executive functions. The executive function of 

working memory is seen in metacognitive terms as individuals being able 
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to monitor how well they are keeping information in memory. 

Anderson (2002) in Rezvani mentioned that metacognitive 

awareness is monitoring and regulating of strategies while reading. It is 

considered as the main factor for proficient strategic reading since learners 

with metacognitive awareness could conciously use strategies effectively 

while reading and they can access and apply these strategies to future 

reading tasks easily. 

According to Ridley (1992) in Kemal (2010), the metacognitive 

learning strategies which are autonomous learners can use including to 

take concious control of learning, planning and monitoring learning 

strategies and progress, correcting errors, reflecting on the effectiveness of 

learning strategies, and making changes to learning behaviors and 

strategies accordingly. The control an autonomous learner exerts over his 

learning demonstrates his capacity to take control of his own learning 

(Benson, 2001). 

The explanation above show that metacognitive awareness which 

is owned by the students supposed to be crucial to their success in 

academic learning. If students have good metacognitive awareness, they 

are supposed get better results of their study, in this case including reading 

comprehension. 

4. The Nature of Recount Text 

 

According to Anderson (2010, P.62), a recount is speaking or 

writing about past events or a piece of text that retells past events, usually 
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in the order which they happened. The aim of the text is retell the past 

event or to tell someone's experience in chronological order. 

Recount text is a text written to retell for information or 

entertainment (Wikipedia, free encyclopedia, 2010). This type of text is 

not only used at school but also at other media written and electronic, it is 

used in many real social contexts. For example is used in diary, blog, 

letter, biography, travel report, police report, sport report etc. According 

Barwick (1999) there are different types of recounts with varying levels of 

language and content according to the audience and purpose. 

a. Types of  Recount Text 

1) Personal Recount 

A personal recount retells an activity that the Researcher or 

speaker has experienced. It has personal and emotive comments 

and anecdotes added and may take the form of an oral story, a letter 

or a diary entry. It is written in the first person using personal 

pronouns, I and we. Details of who, what, when, where and 

sometimes why are included but the sequence of recounting may 

change. 

2) Factual Recount Text 

A factual recount is a series of events sequentially and 

evaluates their significance. This can be presented as a historical 

recount, science experiment, traffic report, sport report or in film, 

television and video. Appropriate technical language, precise 
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details of time, place and manner and retelling with appropriate 

explanations and justifications assists readers to accurately 

reconstruct what happened. The focus is on language that shows 

time sequence (before shifting, while they were, after a number) 

using evaluative language (importance, significance, influence, 

achievement) and emphasizing assessment language (amazing, 

successes influence, achievement).This recount is usually written 

in third person using pronouns he, she and they. It may be written 

in the passive voice. 

3) Imaginary recount 

The imaginary details of a literary or story recount are 

placed in a realistic context. Character development is emphasized 

with   the narrator responding emotively to the events. The 

sequence of details may be changed but who, what, when and 

where are still included. The literary recount is generally written in 

the first person using me or us, establishing a relationship between 

the Researcher and reader or speaker and listener, for example my 

diary as a child in space. 

b. Procedural Recount 

Procedural recounts record, in an oral or written form, the 

sequential steps needed to achieve a result. This is written after the 

completion of a procedure. Procedural recounts are found in 

information books, television, films and books that explain how things 

were made. 
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The focus is on the accurate order of sequence, the selection of 

the correct language for the topic and the use of time conjunctions. 

Diagrams and drawings are often included to assist with the 

clarification of the stages 

c. Critical Recount 

A critical recount looks at an issue and comments and 

evaluates negative and positive aspects. Selected details are included 

to suit the argument, but this recount may not be sequenced 

chronologically. It is generally written in the first or third person using 

me or we but may be written in the passive voice. For example, a 

recount of exploration in Antarctica may critically assess the damage 

caused to the environment and ecosystem by this exploration. 

d. Generic Structure Of Recount Text The recount text has three parts: 

1) Orientation 

Orientation takes in the first paragraph that give 

background information about who, what, where and when. 

2) Event 

Tell what happened and in what sequence. A record of 

events usually recounted in chronological order, named; event 1, 

event 2, event 3. 

3) Re-orientation 

Consist of optional-closure of events ending. In this part 

fulfilled by the end of the event, yet, this part can be exist or not. 
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5. The Correlation between Metacognitive Awareness and Reading 

Comprehension 

Reading comprehension has led to an increasing emphasis on the 

role of metacognitive awareness of one cognitive and motivational process 

while reading (Alexander & Jetton, 2000, Guthrie & Wigfield, 1999, 

Pressley,2000). Metacognitive processes have been understood to play an 

essential part in achieving comprehension (Phan,2006). The use of 

metacognitive strategies in the reading process has been generally 

supported as a valuable aid for its cognitive, social, linguistic benefit. 

Many studies (Carrell, 1995; wenden, 2001; Chamot, 2005) have 

addressed the positive correlation between the metacognitive strategies in 

the reading process. They illustrate the positive correlation between the 

metacognitive strategies and reading comprehension. Indeed, researchers 

agree that awareness and monitoring of one’s comprehension processes are 

critically important aspects of skilled reading. Such awareness and 

monitoring processes are often refered to in the literature as metacognition, 

which can be thought of as a knowledge of the readers’ cognition about 

reading and self-control mechanisms they exercise when monitoring and 

regulating text comprehension (Mokhtari & Reichard, 2000). 

Flavell (1979) described the process of cognitive monitoring 

occuring through the actions and interactions of four classess or 

interrelated phenomena: Metacognitive knowledge, metacognitive 

experiences, goals (or tasks), And action (or strategies) Other researchers 
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(Wade, Trathen, &Schraw,1990) have used examples of students’ 

refelection about their thinking while reading to illustrate what they do 

when they read. Readers reflections show how they plan, monitor, 

evaluate, and use information available to them as they make sense of 

what they read. 

Paris and Winograd (1990) maintained that metacognitive can 

promote academic learning and motivation. The idea is that the students 

can enhance their learning by becoming aware of their own thinking as 

they read, write and solve problems at school. They also argued that such 

“Consciousness-raising” has twin benefits : (a) it transfers responsibility 

for monitoring learning from teachers to the students themselves and (b) it 

romotes positive self-perceptions, affect, and motivation among students. 

In this manner, metacognitive provides personal insights into one’s own 

thinking and fosters independent learning. 

Shih (1992) in Keshavarz and Assar states that employing reading 

strategies requires thought and practice in content approach. It seems when 

a student tries to think with a content-based strategy, they increase their 

metacognitive control over reading and studying process, so that they can 

use these strategies in academic content classes. However, the students’ 

metacognitive control over reading comprehension process, even when 

they read texts of the same academic contents, differ greatly from one 

student to another. 
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Metacognitive plays an important role in reading. There appears to 

be a strong correlation between reading strategies used by readers, 

metacognitive awareness and students’ reading comprehension. In sense, 

successfull readers tend to use more strategies than less successful ones 

and also appear to use them more frequently (Eskey, 2005). 

Metacognitive strategies are related to how we think and learn 

(Ashman & Conway, 1993). Metacogntive strategies include three skill 

techniques: planning, monitoring and evaluation (Cross & Paris, 1988). 

Before begin reading assignment, students must be informed on how to 

use their planning, monitoring and evaluation skills. It is very important to 

improve the questioning skills of students in the process of teaching 

metacognitive strategies (Hutt, 1997). 

Studies on metognitive and reading comprehension reveal the 

strong relation between the uses of strategies, awarness and reading 

comprehension. Succesfull reader are more familiar with strategic reading 

and they use strategic reading techniques. The awareness and reading 

skills of students who are trained on meta-cognitive strategies improve 

their reading comprehension (Garner,1987). 

 

B. Relevant Research 

To avoid plagiarism from previous research, there are some researches 

that have been conducted relates to this research as follows: 

Martinez (2011), she researched on the correlation between metacognitive 

awareness and reading English as a foreign language. This study investigated 
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the correlation between spanish university students’ metacognitive 

conceptualization about reading in English and their reading in that language. 

One group of 66 native speakers of spanish studying the first year of teacher 

training at the university of oviedo participated in the experiment. A 

questionare was developed to obtain relevant information about their 

perceived reading awareness judgment about silent reading strategies in that 

language. She found a significant correlation between reading ability 

awareness and reading comprehension performance. Moreover, the more 

subject tend to agree that strategies are effective for reading, the better their 

reading performance. 

Second, in south East Asian context especially in Indonesia Ratnawati (2005) 

the research will give some useful information about vocabulary achievement 

and reading comprehension achievement. This research will also present the 

description and correlation between the mastery of vocabulary and the ability 

of reading comprehension among the seventh grade students of SMPN 13 

Semarang in academic year 2005/2006. 

Third, Desita, Khairul and Septy (2016) this research was aimed to find out a 

correlation between students’ vocabulary mastery and their reading habits 

toward their ability to comprehend an analytical exposition text of senior high 

school English lesson materials at SMAN 7 Padang. The hypothesis of this 

research was that if there was a significant correlation between students’ 

vocabulary mastery and their reading habits toward their ability to 

comprehend an analytical exposition text at SMAN 7 Padang. 
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Meanwhile, my research focuses on correlation between students’ 

metacognitive awareness and their reading comprehension in recount text at 

SMAN 2 Bangko. In this research will find out how is the students 

metacognitive awareness, how is the students reading comprehension in 

recount text and is there any significant correlation between students’ 

metacognitive awareness and their reading comprehension in recount text 

 

C. Operational Concept 

Operational concept is a concept used to clarify the theories used in 

research to avoid missunderstanding. This study is a correlation research that 

focused on gaining the correlation between students’ metacognitive awareness 

toward their reading comprehension in recount text. This operational concept 

will be classified into two variables. Variable X is independent variable and 

variable Y is dependent variable. Variable X is Students’ Metacognitive 

awareness, Variable Y is Students’ Reading Comprehension. 

The indicator of metacognitive can be seen as follows (O’Malley & 

Chamot 2005). 

1. Planning 

Good readers plan before reading, and the students must learn the 

steps needed to accomplish these task. There are some indicators which 

show that the students has planning before their read: 
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a. Think about the text’s topic. 

b. Think about how text features can help in understanding the topic. 

c. Read the title and author, look at the front and back of the cover, and 

table of the contents. 

d. Study illustrations, photos, and graphic, including labels and captions. 

e. Skim for boldfaced words, headings and subheadings, and summaries. 

f. Think about what they know, what connections they can make, and 

what questions they might want answer. 

g. Think about the way the text might be organized, such as: cause and 

effect, compare and contrast, sequence of events, problems and 

solution, and description. 

2. Monitoring During Reading 

Good readers take charge of their reading by monitoring their own 

comprehension. The indicators are provided below: 

a. The Students will ask to their ownself by such question: Do I 

understand what i have just read? 

b. During reading the students predict about the text. 

c. The students make connections and inferences of every sentences or 

paragraph while they are reading. 

d. The students use context clues, and graphic organizers to pinpoint 

particular types of text information. 

e. The students will write some notes such as write comments or 

questions on self-stick notes or in the margins. 



 25 

3. Evaluating 

The students reflect on the strategies they used to determine 

whether theirplan worked or whether they should try something else next 

time. 

Variable Y: Students’ reading comprehension in recount text. 

There are some indicators of this reading variable are from syllabus of 

school. 

a. The students’ can identify the ideas or information explicitly in reading 

text. 

b. The students’ can determine the main idea of the text. 

c. The students’ can find specific information from recount text. 

d. The students’ can understand the meaning of phrases and words in a 

sentence of recount text. 

e. The students’ can determine the information provided either it is 

correct or incorrect according to the text. 

 

D.  Assumption and the Hypothesis of the Research 

1. Assumption 

The assumption of this research: if the students have good 

metacognitive awareness, their reading comprehension in recount text will 

be improved. 

2. Hypothesis 

H0:  There is no significant correlation between students’ metacognitive 

awareness and their reading comprehension in recount text. 
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Ha:  There is a significant correlation between students’ metacognitive 

awareness and their reading comprehension in recount text. 
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CHAPTER III  

METHOD OF RESEARCH 

 

A. Design of Research 

The Approach of this research was quantitative research. While the design 

of the research is two tailed correlational study which is intended to find out the 

correlation between students’ metacognitive awareness toward their reading 

comprehension in recount text. Hartono (2008, p.75) said that corelation is 

correlation between two variables (variable I and variable II). This statement also 

supported by Creswell (2008), he stated that two tailed correlation design are 

procedures in quantitative research in which investigators measure the degree of 

association or correlation between two or more variables using the statistical 

procedure of two tailed correlation analysis. This degree of association expressed 

as a number, indicates whether the two variables are related or whether one can 

predict another. Meanwhile Ary (2010) stated that  two tailed correlation research 

is a technique that is used to analysis two or more variables in only one of topics. 

It means that by using a two tailed collection research, the researcher was 

interested in knowing about correlation between variables in a research. So, two 

tailed correlation research is one of the designs of the research to know the 

correlation between two or more variables. 

The students’ metacognitive awareness which is symbolized by “X” is a 

independent variable, and first, dependent variable is the students’ Reading 

comprehension in recount text which is symbolized by “Y”. The design of the 

research is pictured by the following diagram:  
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Figure III. 1 

Variable X Students’ Metacognitive Awareness and Variable Y Students’ 

Reading Comprehension  

 

 Variable X      Variable Y 

 

 

 

B. The location and the time of the research 

 The research was conducted on August 2022 at SMAN 2 Bangko, Rokan 

Hilir Regency. 

 

C. Subject and Object of the Research 

 The subject of this research was the tenth grade students of SMAN 2 

Bangko. While the object of this research was the correlation between students’ 

metacognitive awareness toward their Reading comprehension in recount text at 

the tenth grade in SMAN 2 Bangko. 

 

D. Population and Sample of the research 

1. Population of the research 

According to Cresswell (2012) “population is a group of individuals 

who have the same characteristic”. Meanwhile Gay and Airasian (2000, p. 

121-122) stated that population is the group of interest to the researcher, the 

group which she or he would like the results of the study to be generalizable. 

It is supported by Syafi’i (2018, p. 107) reveals population refers to total 

number of subjects (source of data)  

Students’ Metacognitive 

Awareness of Metacognitive 

(X) 

Students’ Reading 

Comprehension (Y) 
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The target population of this research was the tenth grade students at 

SMAN 2 Bangko.  Below was the total of population at the tenth grade at 

SMAN 2 Bangko. 

Table III.1 

The Total of Population at the Tenth Grade at SMAN 2 Bangko 
No Class Total 

Population 

1 X IPA 1 34 

2 X IPA 2 33 

3 X IPA 3 33 

4 X IPS 1 29 

5 X IPS 2 28 

6 X IPS 3 29 

7 X IPS 4 29 

Total 215 

 

According to Arikunto (2006, p. 134) if the population is more than 

100 persons, the sample is taken between 10-15%. In this research paper, the 

researcher took 32 students or 15% of total population focused on the social 

classes which were 215 students since science and social classes were taught 

by different teachers. 

2. Sample of the research 

Sampling is the process of selecting a number of individual for study 

in such a way that represents the larger group which they were selected (Gay 

2000). Sample is a sub group of population. This group represented the 

characteristics of the population. Below was the total of sample in this 

research. 
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Table III.2 

The Total of Sample at the Tenth Grade at SMAN 2 Bangko 
No Class Total 

Students 

Sample 

1 X IPA 1 34 5 

2 X IPA 2 33  5 

3 X IPA 3 33  5 

4 X IPS 1 29  5 

5 X IPS 2 28  4 

6 X IPS 3 29  4 

7 X IPS 4 29  4 

Total 215 32 

 

In this research, the researcher used random sampling technique. The 

Researcher applied simple random sampling technique to get the data from the 

population. It was included to sampling Teeler (2000) because it does not give 

equal chance to the population to be the sample. The Researcher chose 15% 

from total of the sample with the total student was 32 students. 

 

E. Technique of Data Collection 

There were two kinds of techniques used for collecting the data as bellow: 

1. Questionnaire  

The first technique, the researcher used questionnaire. The 

questionnaire contained a 15 number of questions for respondents about 

students’ metacognitive awareness. Which include planning, monitoring, 

problem solving, evaluating. The researcher gave a questionnaire to the 

students’, which contains 15 items. It is taken from Vandergrift, et al (2012). 

A questionnaire and test were used as the research instruments of this 

study. A questionnaire, which consisted of 15 Items,  used to collect data 

about students’ metacognitive awareness. This questionnaire included several 
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subscales assessing cognition (declarative knowledge, procedural knowledge, 

conditional knowledge) and regulation of knowledge (planning, information 

management strategies, monitoring, debugging strategies and evaluation). 

Then, the researcher used the Likert Scale. According to Croasmun and 

Ostrom (2011), Likert scales provide a range of responses to a statement or 

series of statements. Usually, five response categories range from 5 = Strongly 

Agree to 1 = Strongly Disagree. The questionnaires given to the students were 

to obtain their metacognitive awareness. At the same time, tests were 

assessment instruments that pose problems for students to solve. 

Table III.3 

Blue Print of Metacognitive Awareness 
Kinds of Questions Items numbers 

Planning  1, 3, 5, 7, 9 

Monitoring  2, 4, 6, 8,  10 

Evaluating  11, 12, 13, 14, 15 

 

Table III.4 

Likert Scale for Questionnaires 

 

 

 

 

 

 

 

2. Test  

This instrument was used to find out the students’ score in reading 

comprehension in recount text. Therefore, the researcher used test as an 

instrument. According to Brown (2003), test is a method of measuring a 

person’s ability, knowledge, or performance in a give domain. The researcher 

gave twenty questions to the students in a form of multiple choices. 

Category Score 

Strongly Agree 5 

Agree 4 

Neutral 3 

Disagree 2 

Strongly Disagree 1 
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Then, to get the students' reading comprehension in recount tect, the 

researcher used multiple-choice in a reading comprehension test. There were 

20 questions of multiple choices in recount text. 

Table III.5 

Blue Print of Reading Comprehension 

Kinds of the question Number of the question 

Identify the ideas or information explicity 

in reading text 

1, 2, 6, 7, 

 

Determine the main idea of the text 3, 4, 17, 19 

Find specific information from recount text 

 

5, 8, 11, 12 

Understand the meaning of phrases and 

words in a sentence of recount text 

9, 10, 13, 14 

 

Determine the infofmation provided either it 

is correct or incorrect according to the text 

 

15, 16, 18, 20 

 

 

F. Technique of Data Analysis 

For the technique of data analysis, the researcher applied a quantitative 

analysis. According to Nunan (2002), quantitative research describes a research 

problem through a description of trends or a need for an explanation of the 

relationship among variables by collecting numeric data from a large number of 

people using instruments with preset questions and responses. 

Futhermore, to find out whether there was a significant correlation 

between students’ metacognitive awareness toward their reading comprehension 

in recount test. The data was analyzed by using statistical formula. The researcher 

used the score of  questionnaire of variable X and the score of test of variable Y. 

To analyze the data of the students’ metacognitive awereness, the researcher used 

the following formula (Sudijodo, 2011)  : 

P   
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Where: 

P = Number of percentage 

F = Frequency  

N= Number of sample 

Table III.6 

The Scale of Metacognitive awareness 

 

No. Score Category 

1 90-100 Very high 

2 75-89 High 

3 60-74 Average 

4 45-59 Low 

5 30-44 Very low 

 

For the data of reading comprehension, the score was score by using 

formula below: 

                        

                
     

Table III.7 

The scale of the Students’ Reading Comprehension in Recount Text 

 

 

 

 

 

 

 

(Arikunto, 2006, p245) 

Furthermore,  The researcher used the data which was analyzed by 

statistical method. This score was analyzed statistically. There was significant 

correlation or there was no significant correlation between two or more variables 

that could be analyzed by using product moment correlation SPSS version 20, 

because likert scale was an interval data, sugiyono (2014). The formula is:  

No. Score Category 

1 80-100 Very good 

2 66-79 Good 

3 56-65 Enough 

4 40-55 Less 

5 30-39 Fail 
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Df = N-nr 

Where: N = Number of cases 

 Nr = Number of variable 

Comparing ro (r observasi) with the rt (r table) by determinate: 

 If ro ≥ rt, is accepted, Ho is rejected. 

 If ro < rt, is accepted, Ho is rejected. 

In the following table is the category of correlation coefficient, Hartono (2008). 

Table III.8 

Table of Interpretation Correlation Coefficient Product Moment 

 

R Product Moment Interpretation 

0.00-0.200 Very low 

0.200-0.400 Low 

0.400-0.700 Medium 

0.700-0.900 Strong 

0.900-1.000 Very strong 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion  

This research was conducted to find out whether there was a significant 

correlation between students’ metacognitive awareness toward their reading 

comprehension in recount text at the tenth grade of SMAN 2 Bangko or not. 

Based on what has been discussed, presented and analyzed in the previous 

chapters, the researcher could conclude that: 

1. The percentage score of students’ metacognitive awareness at the tenth grade 

students of SMAN 2 Bangko was 68.09%. It is categorized as “Average” 

level. 

2. The mean score of students’ reading comprehension in recount text at the 

tenth grade students of SMAN 2 Bangko is 57.66%. it is categorized as 

“Enough” level 

3. There was a correlation between students’ between students’ metacognitive 

awareness toward their reading comprehension in recount at the tenth grade 

students of SMAN 2 Bangko, with the sig-t was 0.024 that is smaller than 0.05 

(sig-t < 0.05). and the person correlation was 0.399>0.349 (5%) which means 

categorized as “Low” level. 
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B. Suggestion 

1. For the Teacher 

The researcher suggested that the teacher should pay attention to every 

student. Because, to create metacognitive awareness in learning process is 

very important to help them to increase their ability in comprehending reading 

text especially for reading recount text. Besides, the teacher should also 

consider the strategy and the way to teach recount text which is suitable in the 

classroom especially in reading comprehension purpose. 

2. For the Students 

For language learners, the researcher suggests to enrich vocabulary in 

order to be able to comprehend what the texts tell about, whereas, learners 

should be self-confidence in doing reading text especially in recount text. 

3. Other Researchers 

It is important to know the students’ metacognitive awareness in the 

learning process. The researcher recommends to carry out metacognitive 

awareness as investigation for the next research to complete and to be better 

than this research. 
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