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2. Double Consonant 

The double consonant is written double, for instanceالعامهwritten al-ammah. 

3. Short Vowel 

Fathah is written a, for instanceشريعة(Syari’ah), Kasrah is written i, for 

instanceالجبال (al-Jibali) and dhommah is written u, forظلوماinstance (zhuluman). 

4. Double Vowel 

وا ,is written aw او is written uw, يا is written ay, andايis written i.  

5. Ta’ Marbuthah 

The stopped Ta’ Marbuthat in the last verse h, for instanceالشريعةis written 

syaria’ah, unless it has been taken into the Indonesian standard, for instance 

mayit. However, when it is read out, it is written t, for instance al-maytatu in 

Arabic: الميتة 

6. Article Alif Lam 

The article Alif Lam followed by Qomariyah dan Syamsiah letters is written al, for 

instance المسلمis writtenal-Muslimu, un less when it is the name of person followed 

by the word Allah, for instance, ‘Abdullah)عبدالله(. 

7. Capittal Letter 

The capitalization is adjusted with the enhanced Indonesian spelling.  
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ABSTRACT 

Fadilatul Huda, (2023): “Islamic Senior High School and Islamic Boarding 

School Students’ Attitude on Learning English”. 

This study aimed to describe students’ attitude on learning English both of 

the Islamic Senior High School and Islamic Boarding School, then find out there 

is any significant difference between Islamic Senior High School students and 

Islamic boarding school students in term of their attitudes toward learning 

English. This study was conducted under the descriptive quantitative research. 

The participants of this research were the students at Duri. Stratified sampling 

technique was used to select the participants of this study. The results finding of 

Islamic Senior High School students’ attitude on learning English is neutral 

attitude provided by the mean score of the students were 3.49. The results finding 

of Islamic Boarding School students’ attitude on learning English is positive 

attitude provided by the mean score of the students were 3.94. Generally, both of 

Islamic Senior High School and Islamic Boarding School students has significant 

different attitude on learning English 

Keyword: Attitude, Learning English, Islamic Senior High School, Islamic 

Boarding School 
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ABSTRAK 

Fadilatul Huda, (2023): “Sikap Siswa Madrasah Aliyah dan Pesantren 

terhadap Pembelajaran Bahasa Inggris”. 

Penelitian ini bertujuan untuk mendeskripsikan sikap siswa terhadap 

pembelajaran bahasa Inggris baik di Madrasah Aliyah maupun Pesantren, 

kemudian mengetahui ada perbedaan yang signifikan antara siswa Madrasah 

Aliyah dan Siswa pesantren dalam hal sikap mereka terhadap pembelajaran 

bahasa Inggris. Penelitian ini dilakukan dengan jenis penelitian deskriptif 

kuantitatif. Partisipan penelitian ini adalah siswa yang berada di Duri. Teknik 

stratified sampling digunakan untuk memilih peserta penelitian ini. Hasil 

penemuan sikap siswa Madrasah Aliyah pada pembelajaran bahasa Inggris adalah 

sikap netral dengan nilai rata-rata siswa adalah 3,49. Hasil temuan sikap siswa 

Pesantren terhadap pembelajaran bahasa Inggris adalah sikap positif yang 

diberikan dengan nilai rata-rata siswa adalah 3,94. Secara umum, baik siswa 

Madrasah Aliyah maupun Pesantren memiliki sikap yang berbeda secara 

signifikan dalam belajar bahasa Inggris. 

Kata kunci: Sikap, Pembelajaran Bahasa Inggris, Madrasah Aliyah, 

Pesantren. 
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 نبدة مختصرة

طالة الوعهد تالتعلين لية و( ،سلىك طالة الودرسة العا0202فضيلة الهدي )

 اللإًجليجي

 

يهدف تهذا الثحث العلوي اى يشزح هىقف سلىك إها طالة الودرسة العالية وإها 

طالة الوعهد تالتعلين اللإًجليجي ، ومذالل لوعزفة الفزق تيي سلىك طالة الودرسة 

صفي ًىع هذا الثحث العلوي تطزيقة و .العالية وطالة الوعهد تالتعلين اللإًجليجي

موي .الوشارك في هذا الثحث العلوي هن الطلاب في هديٌة دوري .ي يستعول 

الطزيقة التوثلية التدريجية في هذا الثحث العلوي لإختار الوشارك.الٌتيجة في هذا 

 24,3الثحث العلوي يىجد أى سلىك طالة الودرسة العالية عاهة هتىسظ القيوة وهي 

. تىجه العام ًجد أى هٌاك فزق  ,243يوة وهي .وأها في طلاب الوعهد ًجد هزتفع الق

ب في الوعهد وفي الودرسة العاليةمثيز تيي هىقف سلىك الطلا  

    

الإًجليجي ، الودرسة العالية ، الوعهد     ىك ، التعلين النلوات الدالة : سل  
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CHAPTER I 

INTRODUCTION 

 

A. Background of The Study 

The government, through the Ministry of Education and Culture (MoEC), 

continues to innovate in education, one of which involves the renewal of primary 

and secondary school curriculum design. Curriculum 2013 was gradually 

implemented in primary and secondary schools beginning in 2013. It is done to 

control education quality so that Indonesia can produce generations able to 

compete internationally. 

Attitude is needed to face global competition so that the graduates can be 

successful. Students’ success is influenced by some factors, one of which is his 

attitude. The top 10 determinants are attitude competencies such as: being honest, 

discipline, socializing skill, having a supportive partner, work harder than others, 

love what is done, great and strong leadership, passionate and competitive 

personality, good life management, and the ability to present ideas and products 

(Hatmoko, 2016). 

Attitude is intended as an assessment of student’s attitude in the learning 

process, consisting of spiritual attitude (Core Competency-1/KI-1) and social 

attitude (Core Competency-2/KI-2). Attitude assessment has different 

characteristics from knowledge and skill assessment, so the techniques are also 

different. In this case, the attitude assessment focuses more on fostering students’ 

behavior to build their character. Attitude assessment consists of the main 



2 
 

 
 

assessment and supporting assessment. The spiritual competencies (KI-1) which 

are being observed are accepting, doing, and respecting the religion they adhere 

to. Meanwhile, the social (KI-2) ones include several attitudes, among others: 

honest, disciplined, responsible, polite, caring, and confident in interacting with 

family, friends, neighbor, and the country (Directorate for the Development of 

Elementary School, 2016). 

Attitude is one of the important factors determining in the success of 

language learning. Attitude definition based on the oxford dictionary is the way 

that you behave toward someone or something that shows how you think and feel. 

Students’ behave toward the language learning can give the impact of their 

language acquisition. As Lightbown & Spada (2006) said that if the students have 

positive attitudes towards the speakers of the language, they will desire more 

contact with them. It means that the students will be more attracted to learn the 

language if they are interested with the target language. This positive attitude 

related to the target language will bring the motivation to the students to learn the 

target language enthusiastically. 

The successful English language learning is determined by students, 

teachers, curriculum & material and learning facilities. However, the most 

important factor in language learning is students’ attitude (Lambert and Gardner, 

1972; Fakeye, 2010; mentioned in Eshghinejad, 2016). The prevalent notion is 

that having or developing positive attitudes toward a language can assist language 

learning and contribute to second language acquisition success. (Baker, 1992) had 

previously suggested that one of the most critical concerns in education today is 
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students' attitude toward learning. If teachers accurately recognize the attitudes of 

their students, learning English could be a success. They will assist in the 

development of a good attitude in the students, which will help to counterbalance 

their negative attitude. 

Hence, attitude exerts a direct influence upon language learner’s response 

to situation (Block, 2002) thereby making it an important variable in language 

learning. It determines how a language learner reacts to the subject and how he 

performs. Attitudes are thus considered major components in the process of 

motivating learners. According to (Dashti & Aldashti, 2015) students' capacity to 

acquire a language might be influenced by their attitudes to the chosen language. 

If they believe the English language, for example, has something to do with them 

as individuals or plays a significant role in their future aspirations, their attitudes 

will significantly change. The critical role of attitude has thus been examined and 

established in various research and studies, with an emphasis on the position of 

attitudes in first language, second language, modern foreign language, and 

bilingual teaching and learning scenarios. This has been based on the conviction 

that there is connection between attitudes and behavior as well as relationship 

between attitude and language performance. 

Attitude is important not only for regular school students, but also for 

Islamic School students. According to (Daulay & Tobroni, 2017) Islamic 

education in Indonesia has been started since the introduction of Islam by the 

broadcaster of Islamic preachers. This kind of informal education then led to the 

initial recognition of Islamic education in non-formal centers such as mosques. 
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Once the needs for education increase among the Muslim community, formal 

Islamic education begins to appear, one of which is Madrasah and Boarding 

School (Islamic School). 

Islamic Senior High School (MA) is a secondary education level in formal 

education in Indonesia, equivalent to high school (SMA) where management is 

carried out by the Ministry of Religion. Just like high school, Islamic Senior High 

School education has a study period of three years, starting from class 10/X to 

class 12/XII.  According to Daulay & Tobroni (2017) Islamic Senior High School 

(MA) is a school with Islamic concepts. This means that the Islamic Senior High 

School has included school curriculum as well as Islamic religious knowledge 

curriculum. Furthermore, Islamic characteristics imply that Islamic Senior High 

School accepts only Muslim students and teaches only Islam in an Islamic 

atmosphere and environment.  

Islamic boarding school obliged the students to stay in the dormitory, and 

they are exposed to the use of language in daily life in both school and dormitory 

environments (Nurjaman, 2013).  Then, Islamic Boarding School is one the type 

of Indonesian Islamic education that aims for students to carry out education 

formal according to the level and at the same time can explore the knowledge of 

Islam by following daily activities in the school environment and live in a 

dormitory (Maksudin, 2008) Besides that, Islamic Boarding School continues to 

follow the current curriculum determined by the education service so that students 

those who study there still have competence academically so that they can still 

compete with students in other schools that are not boarding school.  
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In order to find out whether the Islamic Senior high school students have 

positive attitude in learning English or not than Islamic boarding school students, 

the researcher chose one of Islamic senior high school and one of Islamic 

boarding school as the place for conducting this research. Both Islamic Senior 

high school and Islamic boarding school are schools located in Duri. English is 

served as a compulsory subject that is taught twice a week, with 90 minutes for 

each meeting which means 180 minutes in a week. English is taught by having a 

guide to 2013 curriculum where the passing grade is 75.  Both of the school, 

based on this curriculum, the learning objective includes four competencies, 

namely spiritual attitude competence, social attitude, knowledge, and skills. These 

competencies are achieved through extracurricular, curricular, and/or 

extracurricular learning processes. In detail, learning objectives in learning 

English are enable the students comprehend the spoken form, develop students 

ability to use English in day-to-day life and real life situation, understand the 

written text and able to use skimming, scanning skills and write simple English to 

express ideas etc. 

Many studies have conducted by the researchers that related to students’ 

attitude on learning English. For instance, Delic (2020) conducted a study on 

attitude towards learning English as a foreign language. The aim of his study was 

to determine the presence and the nature of high school students’ attitude towards 

English language learning. The results show that participants’ express more 

negative attitudes and that school policies are the factor that contributes to this 

type of attitude the most. Other factors that also contribute to negative attitudes 
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towards L2 learning are learning environment and difficulty to learn English 

language. In addition, a conclusion was reached that gender and grade level 

differences play no significant role in rendering these types of attitudes. 

Moreover, Gajalakshmi (2013) conducted a research on high school 

students’ attitude towards learning English. A study was attempted to investigate 

the IX-standard students’ attitude towards learning English language, the results 

revealed that there is a significant difference based on the gender, locality of the 

school, type of school, type of management. The finding pointed out that more 

classroom activities in the study of English enhance pupils’ attitude to learn 

English. 

Furthermore, Pham & Nguyen (2020) conducted a research on attitude 

towards English language learning among non-English majored students, the 

objectives of the study are to identify students’ attitude to English language 

learning, to find out the differences of English attitude by gender in three 

specializations. On the basis of the study results, some teaching implications can 

be drawn out. Most of the students have positive attitudes towards English, and 

they are well aware of the importance of learning English. They know that 

English is a compulsory subject, and English will be useful for their future life. 

However, they still do not know what to do to make them like English more and 

become good English learners. The respondents’ obvious negative attitude 

towards English may lead to conclude that they are not well aware of the 

importance of English and learn it as a compulsory subject. 
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Besides, Abidin et al (2012) conducted a research that their study 

investigated Libyan secondary school students’ attitudes towards learning English 

in terms of the behavioral, cognitive and emotional aspects. It also explored 

whether there is any significant difference in the students’ attitudes towards 

English language based on their demographic profiles i.e., gender, field and year 

of study. The results showed negative attitudes towards learning English. On the 

demographic profile, there were statistically significant attitudinal differences 

regarding gender and field of study but not year of study. 

Then, Getie (2020) conducted a research that his study aimed at 

investigating on factors affecting the attitudes of grade 10 students towards 

learning EFL. The findings of the study mainly showed that the attitudes of grade 

10 students towards learning EFL are positive. There are social factors affecting 

students’ attitudes positively. On the other hand, educational context factors like 

English language teachers, the English language learning situations had negative 

impacts on students’ attitude. However, the findings showed that target language 

learners have positive attitudes towards the other educational context factor that is 

the English textbook of grade 10 which means English as a foreign language 

teaching materials in the study’s context affect students’ attitudes positively. 

Furthermore, Zulkefly & Razali (2019) conducted a research that their 

study examines rural Malaysian students’ attitudes towards learning English as a 

second language. The main objective is to investigate the individual elements or 

factors influencing rural secondary school students’ attitude towards learning the 

English language. The findings suggest that there were two most significant 
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factors influencing the students’ attitudes towards the learning of English; i) 

lessons not catered to students’ proficiency levels and interests, and ii) students’ 

individual reactions to negative and positive experiences. 

Besides, Tsuda (2003) conducted a research that his study focusing on the 

students’ attitudes toward English. The results show that two thirds of A and B 

group students do not like to study English because they have not had much 

feeling of success in their learning experience. At the same time, many of the 

students are interested in speaking with people overseas and they do not have any 

hostile feelings against English or English speaking countries. In order to improve 

such situations, it is necessary to offer the students a less painful environment for 

learning English, where teachers and students share a place to use English for 

communication. 

Moreover, Utami et al (2020) conducted a research that the aim of their 

study to investigate the language attitude of students in an Indonesian Islamic 

boarding school towards English as a foreign Language. The results showed that 

the students of this school who are respondents in this research have positive 

language attitudes towards English both at HAC and LAC. They also have 

positive language attitudes among the three cognitive, affective and conative 

components. 

Based on the previous study, it was found that almost of previous studies 

focus on students’ attitude towards learning English based on their gender. It 

became differences with this research, the researcher focus on all students and 

don't discriminate by gender (male of female) so that the researcher could be more 
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have overall result. Therefore, the research had been conduct in two schools, 

namely Islamic senior high school and Islamic boarding school, because of that 

the researcher find out attitude on learning English between Islamic senior high 

school and Islamic boarding school and compared the results of the attitude of 

Islamic senior high school and Islamic boarding school students.  

Based on preliminary study at one of the Islamic senior high school and 

one of the Islamic boarding schools in Duri by observing in the class and 

interviewing English teacher. Both students at Islamic senior high school and one 

of the Islamic boarding schools in Duri are requiring obeying the language 

development program, Islamic boarding schools students’ are obligated to use 

English every day whereas Islamic senior high school are obligated to use English 

in English program.  

Based on observing and interviewing the English teacher, the researcher 

concludes that there are some problems related in learning English at Islamic 

senior high school and one of the Islamic boarding schools.  First, some students 

in Islamic senior high school are lack of confidence and shyness in speaking 

English, students are worried about making mistakes in speaking and students are 

unwilling to speak in front of their teachers and their friends, because of shyness 

the students are unable to speak what they are thinking and what they want to 

speak and they are not confident of themselves to speak, they are unable to 

remember the grammar rules and correct vocabulary in speaking English.  

Second, some students in Islamic senior high school don’t learning English 

seriously, students don’t learning English as much as they study other subjects, 
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students learning English only in the classroom when the teacher is teaching. 

After the class, they drop their books and wait for the next class.  

Third, both some students at Islamic senior high school and Islamic 

boarding school don’t have any interest in English; students seemed less 

enthusiastic and too quiet/ passive in classroom learning. when the teacher asked 

about the lesson, some of students just silent and wait for their other friends to 

answer. 

 Fourth, some students in Islamic boarding school are difficult to relate one 

sentence to another sentence because they possess limited knowledge about the 

topic that the students want to write, therefore sometimes students feel bored to do 

tasks related to writing assignments.  

Fifth, some students at Islamic boarding school have a shortage of 

understanding and difficulties in controlling  the  speed  of  words  when  the  

teacher deliver  the  material through  their talking, this condition causes  the  

students  to  have  bad  listening ability because  the students cannot ask the 

teacher in a listening lesson to replay what the teacher said while talking. 

In short, Learning English can be influence by attitude factors; it can be 

classified into behavioral, cognitive, and emotional factors of attitude in learning 

English. Therefore, the researcher is interested in conducting a study entitled 

“Islamic Senior High School and Islamic Boarding School Students’ Attitude on 

Learning English” 
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B. Identification of The Problem 

Based on problem both students at Islamic senior high school and one of 

the Islamic boarding schools in Duri by observing and interviewing the English 

teacher, the researcher concludes that there are some problems related in learning 

English. First, some students in Islamic senior high school are lack of confidence 

and shyness in speaking English. Second, some students in Islamic senior high 

school don’t learning English seriously.  

Third, both some students at Islamic senior high school and Islamic 

boarding school do not have any interest in English. Fourth, some students in 

Islamic boarding school are difficult to relate one sentence to another sentence 

because they possess limited knowledge about the topic that the students want to 

write. Fifth, some students at Islamic boarding school have a shortage of 

understanding and difficulties in controlling  the  speed  of  words  when  the  

teacher deliver  the  material through  their talking 

 

C. Limitation of The Problem 

By considering the time, funding and facilities, the problem of this study 

limited that focused on determine Islamic Senior High School and Islamic 

Boarding School students’ attitude on learning English and compare the means 

score of attitudes of students in Islamic Senior High School and Islamic Boarding 

School. 
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D. Formulation of The Problem 

Based on the explanation above, some problems were investigated in this 

the formulation of the specific problems in the form of questions as follows: 

1. How is the students’ attitude on learning English at the Islamic senior high 

school Duri? 

2. How is the students’ attitude on learning at the Islamic boarding school 

Duri? 

3. Is there significant difference between Islamic senior high school students 

and Islamic boarding school students in term of their attitudes on learning 

English? 

 

E. Objectives of Study 

1. To describe students’ attitude on learning English at one of the Islamic 

Senior High School Duri 

2. To explain students’ attitude on learning English at one of the Islamic 

Boarding School Duri  

3. To find out there is any significant difference between Islamic Senior High 

School students and Islamic boarding school students in term of their 

attitudes toward learning English 

 

F. Significance of The Study 

Theoretically, one of the determinants of successful English learning is 

students' attitudes; attitude is determined by the individual’s beliefs about 
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outcome or attributes of performing the behavior. Thus, a person who holds strong 

beliefs that positively valued outcomes will result from performing the behavior 

will have a positive attitude. A person with strong beliefs that the conduct would 

result in poorly valued results will have a negative attitude. As a result, if students 

have a positive attitude when studying English, they will have a positive response 

to their studies. 

Practically, this study can assist the teacher to consider enhancement of 

attitude of students on learning English. This study also expected to understand 

the obstacles of students who are reluctant to learning English and provide the 

knowledge for students and can be used as input for the teachers in an effort to 

improve to learning English. For the stake holders, especially the Islamic senior 

high school, they could conduct a program to enhance students' attitude to 

improve the success of learning English, especially in school area. 

 

G. The Definition of Key Terms 

1. Attitude 

Attitude is considered as an essential factor influencing learning English 

(Carnduff and Rei, 2003). Attitudes are important to us because they cannot be 

neatly separated from learning. It means that learning and attitudes have 

relation so that they can influence students’ learning process. In this study, 

attitude in learning English is the behaving that Islamic senior high school 

students and Islamic boarding school students shown while learning English.  
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2. Learning English 

Attitude is the manner of acting, feeling, and thinking that shows one’s 

disposition, opinion, and judgment (Al-Tamimi and shuib, 2009) It means, 

when situated in a learning situation, students will react naturally with their 

feelings, thoughts, and behaviors. In this study refers to learning English at 

Islamic senior high school students and Islamic boarding school. 

3. Islamic Senior High School & Islamic Boarding School 

Islamic Senior High School (MA) is a school with Islamic concepts. This 

means that the Islamic Senior High School has included school curriculum as 

well as Islamic religious knowledge curriculum. Islamic Senior High School 

(MA) is a secondary education level in formal education in Indonesia, 

equivalent to high school (SMA) where management is carried out by the 

Ministry of Religion (Daulay & Tobroni, 2017). Islamic Boarding School is 

one the type of Indonesian Islamic education that aims for students to carry out 

education formal according to the level and at the same time can explore the 

knowledge of Islam by following daily activities in the school environment and 

live in a dormitory (Maksudin, 2008)  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Theoretical Framework 

1. Attitude 

The determinants of successful English learning are students' attitudes. 

Certainly, the teacher requires a positive attitude from the students in order for the 

learning to proceed smoothly. It is supported by Chambers (1999) learning occurs 

more easily when the learner has a positive attitude towards the language learning.  

For instance, Montano and Kasprzyk (2008) stated that attitude is 

determined by individual‟s beliefs about outcome or attributes of performing the 

behavior. Thus, a person who holds strong beliefs that positively valued outcomes 

will result from performing the behavior will have a positive attitude. A person 

with strong beliefs that the conduct would result in poorly valued results will have 

a negative attitude. As a result, if students have a positive attitude when studying 

English, they will have a positive response to their studies. 

According to Al-Tamimi and shuib (2009) stated about definition of 

attitude. They stated that attitude is the manner of acting, feeling, and thinking 

that shows one‟s disposition, opinion, and judgment. It means, When situated in a 

learning situation, students will react naturally with their feelings, thoughts, and 

behaviors. According to Thurstone (1931) “an attitude defined as the degree of 

positive or negative affect associated with some psychological object”. Harvey in  
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Ahmadi (2007) stated that attitude is the readiness consistently in the form 

of positive or negative against objects or situations. Therefore, attitude is 

important in life, because attitude can impact to someone‟s‟ feeling. 

According to Atkinson and Smith (1999) see attitude as a situation like it 

or not, approaching or avoiding situations of objects, people, groups and 

environmental aspects as well as abstract ideas and social policies. In line with 

Robbins & Judge (1999) provides an explanation of the notion of attitude is an 

evaluative statement, either favorable or unfavorable regarding objects, people or 

events. 

In more complete Brown in Suryasa et.al (2017) also stated that the people 

who have a positive attitude that with effect to their feeling with some 

psychological object and will like that object. Besides, the people who have a 

negative attitude that is will effect to their feeling with some psychological object 

and will dislike that object. Similarly, Thurstone (1931) has the same opinion 

about definite attitude with Harvey that attitude related to positive or negative 

people about psychological object or situation. In contrast, Brown has a different 

statement about definition the attitude that is stated more completely about the 

definition of attitude.  

Ajzen (2005) said that attitude was a customary to distinguish verbal and 

nonverbal response which “represented beliefs, feelings, and action”. It means that 

beliefs, feelings and action can be a tool to investigate positive and negative 

attitude of learning language. Considering Ajzen‟s statement, it becomes a 

foundation for this research to investigate beliefs, feelings, and actions to get the 
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data about students‟ attitude towards learning process and classify it whether it is 

included positive or negative attitude. 

Moreover Elyidirim and Ashton (2006) claim that positive and negative 

attitude have their own impact to the students. Positive attitudes can increase the 

chance of language learning strives to success. In contrary, negative attitudes can 

hinder the learning of that language. Yet, attitudes in this research can be defined 

as beliefs, feelings, and actions that would create positive or negative attitudes 

towards the learning process. Kara (2009) stated that attitudes towards learning 

besides opinions and beliefs have an obvious influence on students‟ behaviors and 

consequently on their performance. It is argued that those students who possess 

positive beliefs about language learning have a tendency to increase more positive 

attitudes towards language learning. 

Gardner (1985) also points out that attitude are an evaluative reaction to 

some referent or attitude object, inferred on the basis of the individual‟s beliefs or 

opinions about the referent. “Attitude is thus linked to a person‟s values and 

beliefs and promotes or discourages the choices made in all realms of activity, 

whether academic or informal.” Gardner‟s argument led Wenden (1991) to 

present a comprehensive definition of the attitude concept. He classified the term 

“attitude” into three interrelated components namely, cognitive, affective and 

behavioral. The cognitive component involves the beliefs, thoughts or viewpoints 

about the object of the attitude. The affective component refers to the individual‟s 

feelings and emotions towards an object, whether he/she likes or dislikes. The 
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behavioral component involves the tendency to adopt particular learning 

behaviors. 

In conclusion, based on the statement given above, people who have a 

positive attitude toward objects when they are like or favorable toward the object, 

the other way the people who have a negative attitude toward objects when they 

are disliked or unfavorable. It means that is not possible to say that the one of 

concept of attitude can be as one of the main effective factors for success in 

learning a foreign language. 

 

Importance of Attitude 

Attitudes are considered as an essential factor influencing language 

performance. Reid (2003) stated that attitudes are important to us because they 

cannot be neatly separated from the study. Accomplishment in target language 

relies not only on intellectual capacity, but also students‟ attitudes toward 

language learning. Students‟ attitude can cause from the ways teaching and 

learning process. This means that learning a language should be approached 

primarily as a social and psychological phenomenon rather than as a purely 

academic one. Attitude is considered as an essential factor influencing language 

performance (Visser, 2008). Achievement in a target language relies not only on 

intellectual capacity, but also on the learner‟s attitudes towards language learning. 

This means that learning language should be approached primarily as a social and 

psychological phenomenon rather than as a purely academic one. Kiptui and 

Mbugua (2009) cited in Tella et al, (2010) investigated that negative attitude 
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towards English is the most affective and psychological factor that results in the 

students‟ poor performance in English among the secondary schools in Kenya. 

It is undeniable that attitude plays an important role in enhancing language 

learning. According to Gardner (1985), attitude was considered as components of 

motivation in language learning. Brown (2000) concluded that positive attitude 

towards the self, the native language group, and the target language group 

enhanced proficiency. Achievement in learning a language depended not only on 

learners‟ intelligence but also on learner‟s attitude. It seemed that everyone from 

students, teachers, to researchers all agreed that high motivation and positive 

attitude to a language and its culture contribute to achievements in learning that 

language (De Bot et al., 2007).  

According to Choy & Troudi (2006), attitude could help the learners to 

express whether they liked or disliked the objects or surrounding situations. It was 

agreed that the inner feelings and emotions of foreign language learners 

influenced their perspectives and their attitudes towards the target language. Kara 

(2009) stated that positive attitude could lead to the exhibition of positive 

behaviors toward courses of study. Participants absorbed themselves in courses 

and strived to learn more. 

Students‟ attitude could incorporate in language learning because it may 

influence their performance in acquiring the target language. Abidin (2012) 

concluded that to master in second language the students‟ ability is not only 

influenced by the mental competence or, language skills, but also in the students‟ 

attitude and perceptions toward the target language. Attitude is really important 
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for students to success in learning target language. In brief, attitude towards 

language learning play a vital role, so teachers should understand clearly students‟ 

attitude and try to help them to have positive attitude to their language learning 

process. 

 

The Types of Attitude  

A students‟ attitude is seen from the way they listen, see, or pays attention 

to object. A good attitude will bring influence to other such as to feeling that will 

make positive energies there are types of attitude, as follow (Susanto, 2013) 

First, positive attitude indicates a situation when students have more 

enthusiasm or proclivity learning the language, like being active in question-

answer session, happy towards learning and thus they would actively engage in 

learning. Positive attitude will give positive influence. In this case, students' 

attitudes usually depend on their perception about the subject or object around 

them. When students have a positive attitude that will impact to their energies. 

The students who have a positive attitude toward object will said like that object. 

It is because positive attitude is to express though favorable about the object or 

something. There are some attitudes that including positive attitude towards 

English, they are: Attention, Effort, Activity and Interest. 

Second, Negative attitudes indicates a situation when students tend to be 

quiet, lazy to do the exercises, or shy to ask the difficulties of the materials in 

language learning., feel anxious in learning; they would get bored easily and 

difficult to enjoy their learning. A negative attitude can bring negative impacts. 
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The students‟ attitude usually depends on their perceptions, when the students 

have negative perception that will influence their attitude. Negative attitude is also 

developing their negative energies. It is needed to pay attention from the teacher 

or people around to make them process positive perception from the beginning of 

term.  

In conclusion, an attitude related to someone feeling and reaction toward 

object and situation. It is also one of important factor which influence students in 

learning. The students attitude include positive or negative attitude toward 

learning process. 

 

Component of Attitudes 

According to Kara (2009), learning process is considered as a positive 

amendment in the person‟s personality regarding the cognitive behavioral and 

emotional attitude, meanwhile when an individual has learned a particular matter, 

therefore, an individual starts to behave and think in various ways and person‟s 

belief has been distinguished. Wenden (1991) states that attitude comprises three 

components; the first component is about the attitudes related to the cognitive 

component. This might include perception /belief regarding the situation or an 

object connected to the attitude. The second component is the evaluative 

component. This indicates that the situation/object connected to the attitude might 

produce dislike/like. The third component is related to the attitudes that have a 

behavioral component for instance; specific attitude tends to motivate pupils to 

accept specific learning behaviours (Soleimani and Hanafi, 2013) 
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An attitude is terms that reflect happy, unhappy or neutral of people feeling 

towards something. Each an attitude has three components as stated by Jain 

(2014) it consists of three components: 

a. Affective component 

It is the emotional response (like/dislike) toward an attitude object. It means 

that the affective component, describe peoples‟ feelings toward an object. 

b. Behavioral component 

Behavioral component is a verbal or overt (nonverbal) behavioral tendency 

of the individual. The result of this component which is consist of action 

and observable responses. 

c. Cognitive component  

The cognitive component is an evaluation of the entity that constitutes an 

individual‟s opinion (belief/disbelief) about the object. It means the shape of 

believing, experience to certain objects. 

According to Abidin et al (2012) the components of attitude consists of 

three components: 

a. Behavioral component 

The behavioral of attitude deals with the way one behaves and reacts 

in particular situations. In fact, the successful language learning enhances 

the learners to identify themselves with the native speakers of that language 

and acquire or adopt various aspects of behaviors which characterize the 

members of the target language community. 
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Kara (2009) proved that, an individual with positive attitude will 

result with the demonstration of positive behavior towards learning new 

language. Such individuals are perceived to be extra enthusiastic problem 

solving, to obtain the knowledge and competencies valuable for day-to-day 

life and to motivate emotionally (Gajalakshmi, 2013) 

b. Cognitive component 

The cognitive of attitude involves the beliefs of the language learners 

about the knowledge that they receive and their understanding in the process 

of language learning. The cognitive attitude can be classified into four steps 

of connecting the previous knowledge and the new one, creating new 

knowledge, checking new knowledge, and applying the new knowledge in 

many situations. 

This aspect contains the belief of the language learners in terms of the 

information that they can gain and their sympathetic in the process of 

language learning. The cognitive aspect could be categorized into four 

phases of linking the earlier information and the new information, producing 

new information, examining new information, and implementing the new 

information in different circumstances (Gajalakshmi, 2013) 

c. Emotional component  

Feng and Chen (2009) stated that, “Learning process is an emotional 

process. It is affected by different emotional factors. The teacher and his 

students engage in various emotional activities in it and varied fruits of 

emotions are yield.” Attitude can help the learners to express whether they 
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like or dislike the objects or surrounding situations. It is agreed that the 

inner feelings and emotions of FL learners influence their perspectives and 

their attitudes towards the target language. Choy &Troudi (2006), the 

education provider and his pupils involve in numerous emotional actions in 

it and diverse fruits of emotions are yield. 

In conclusion that Jain and Abidin stated the components of attitude in 

different perspective. It means that both of them have different opinion in 

delivering component attitude. According to Jain that components attitude refers 

to affective, behavioral and cognitive. In line Abidin, it refers to behavioral, 

cognitive and emotional. Therefore, the researcher chose the indicator theory from 

(Abidin et al, 2012) because the indicator was in accordance with the phenomena 

found by researchers in the field. 

 

Characteristics of Attitude 

According to C. Gardner (1985) there are about five characteristics of 

attitude to be considered in learning second language: 

a. Attitudes are cognitive (i.e. are capable of being thought about) and 

affective (i.e. have feelings and emotions attached to them) 

b. Attitudes are dimensional rather than bipolar-they vary in degree of 

favorability/unfavorability 

c. Attitudes predispose a person to act in a certain way, but the relationship 

between attitudes is not a strong one. 

d. Attitudes are learned, not inherited or genetically endowed 
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e. Attitudes tend to persist but they can be modified by experience. 

Concerning the learners „attitudes towards the target language, it was 

indicated by Gardner‟s results (C. Gardner,1985) that second language learners 

with positive attitudes towards second language speakers and their culture were 

more successful than those who had negative attitudes. The relationship between 

attitudes and motivation is close so that it is impossible to see the two separately 

since motivation includes attitudes but it is influenced by attitudes.  

Sax in Azwar (1995) states that there are some characteristics of attitude, 

those are: First, Direction is information or instructions about what to do, where to 

do, how to do something. One who agrees toward something is likely to have 

positive attitude because on consequence if someone does not agree toward 

something, he is likely to have negative attitude. It means that if the students like 

English language learning they will follow the instructions that they have got to 

know or to master the English. 

Second, intensity is quality of being intense; strength of emotion. Intensity 

means the depth and the strength of someone‟s attitude. For example, two persons 

may have the same direction (disagree). Although both of them may have some 

direction, the intensity may vary. One may have stronger intensity compared to 

the other. 

Third, consistency is quality of being consistent. The attitude can be called 

to be consistent if the attitude lasts for long time. Consistency also can be seen 

from their conviction in having attitude. In learning English the students should be 
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consistent because if they have no consistency toward English learning language, 

they will not master English well 

Fourth, spontaneity is quality of being spontaneous. Spontaneity concerns 

with how far is the individual readiness to declare their attitude spontaneously 

without any intervention from other. It means when the students will master the 

English well they should have spontaneity. They should have initiative to learn 

English anywhere anytime as they like without waiting a command from the 

teacher or anyone else. 

The formation and change of students' attitudes are dependent on their 

complete knowledge of English. The more acceptance of information, the greater 

the influence of attitude toward English. The conclusion is that there is a 

connection between information, will, knowledge, and understands of English. 

Furthermore, Fisman in Lakawa and Walaretina (2016) also describes four 

characteristics of language attitude of a particular community, namely: 

a. Language loyalty - the attitude of the community towards securing the 

independence if its language.  

b. Language pride - attitude towards making the language as a symbol of 

personal identity.  

c. Awareness of the language norms - a language attitude towards using a 

language carefully, politely, correctly, appropriately, and decently. 

d. Language use - public attitude that emphasizes the usefulness of the 

language in carrying out its functions in society. 
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The four characteristics of attitudes described above become important in 

analyzing how strong the attitude of the speaker community is towards its 

language as an individual uses a language as first or second language. 

 

Functions of Attitudes 

In this case, the people need to know why people need to hold the attitude. 

Attitude will help people to manage their life. It means that attitudes are 

functional. There are the main functions of attitudes, as follows (Perloff, 2003): 

First is knowledge, the people who have attitudes, then they will be able to make 

sense of the world and explain baffling events. It means that knowledge help 

people to make sense by their attitudes. 

Second is Utilitarian, attitudes provide the people to get rewarded and then 

avoid the punishments. It is functional to develop a positive attitude, especially for 

students. When the students decide enthusiasm to study the teachers will like them 

more. Hence, positive attitude will drive them into a good treatment instead of bad 

treatment from others. 

Third is a social adjective, attitudes were accepted by other people in 

socializing. Social adjustive also function for students. For example, students who 

want to get along with a gamers group of friends may find it functional to adopt a 

more like attitude toward new other group. In sum, help students to socializing 

with other in same taste. 

Fourth is social identity, the numbers of people use an attitude for 

describing who they are and what their needs. It means that attitude is an identity. 
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Likewise, they people communicate who they are with their attitudes. For 

example, holding the bag for some women serve a social identity function. Hence, 

attitudes will show social identity of people. 

Fifth is value-expressive, hold attitude is one of importance to express core 

values and cherished beliefs. For example, the people who have tattoos will 

express various kinds of values, including the artistic value in their life. Hence, 

these functions help the people to express attitude about anything in front social. 

Sixth is an ego-defensive, attitude can serve as a defense; it means that can 

protect the people from threats by concealing the true self and any socially 

undesirable feeling and wants. It means this function related to self whenever 

assign attitude toward characteristic and ego. 

Furthermore, according to Milfont (2009) that attitude functions can be 

reduced to three main purposes that indicate why people hold and express an 

attitude. These main purposes are: first is helping us to understand the world, it 

means this attitude function seems to facilitate adaptation to the environment. It 

means that people can hold and express attitudes to understand, structure and find 

meaning in the world. 

Second is express our basic values, it means that People hold and express 

attitudes to facilitate self-expression and social interaction, and express their 

central values and self-concept. Hence, attitude helps the people to express basic 

values.  
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Third is enhance and maintain our self-esteem, it means that attitude helps 

the people to defend the self form to have high self-esteem by good and positive 

attitude. Hence the people can enhance and maintain self-esteem with attitude. 

Differently, that Perloff has different opinion about functions attitude with 

Milfont. Perloff stated that functions of attitude related to the people needs 

attitude in life and help to ménage and cope with life. In contrast, Milfont 

proposed that functions attitude in general is why the people hold the attitude and 

express attitude. In conclusion, attitude proposed by Milfont that helps the people 

to understand the world, express our basic values, enhance and maintain our self-

esteem to express their attitudes. It means that an attitude is very important to 

manage the people life. 

According to Ahmadi (2007) Attitudes may stem from one of a variety of 

specific motives. It can be described several kinds of the broader basis of 

motivation, where the formation of attitudes tends to occur. The attitudes that 

have been formed have various functions, including: 

First, Attitude serves as a tool for conformity. It means that Attitude in this 

adjustment function is a tool to achieve desired goals or avoid unwanted goals. 

Attitude is something that is communicable, meaning something that easily 

spreads, so it is easy to belong together, therefore attitude can be a liaison between 

people and their group or one group with another group, so that behavior can be 

predicted for certain objects. 

Second, Attitude serves as the defense of the ego. It means that this ego-

defending attitude is taken by the individual to protect his ego against his 
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unacceptable impulses and against knowledge of external threatening forces and 

the means by which he reduces anxieties caused by various problems. Third, 

Attitude serves as a tool to regulate behavior. It means that each individual will 

react in a certain way to a stimulus which is usually a conscious process to assess 

the stimulus which is closely related to the ideals of individual life goals, the rules 

of decency in society, desires and so on. 

Fourth, Attitude serves as a means of organizing experiences. It means that 

the experiences from the outside world that the individual receives will always be 

responded actively to through assessments. From these assessments, then selected 

experiences that are meaningful to individuals. Fifth, Attitude serves as a 

statement of personality. It means that Attitudes reflect a person's personality, if 

we want to change someone's attitude; we have to know the real situation of that 

person's attitude to know whether that attitude may or not be changed. 

In brief, it is related to the attitude of students, it is the attitude that will 

issue an attitude as a tool to adjust to their environment as a defense of the ego, as 

a tool to regulate their daily behavior, as a tool to regulate experiences, one of 

which is the learning experience and as a personality statement. 

 

Measuring Attitude 

According to some experts, an attitude can be measured by using a device 

that called attitude scale. In a simple way to assess attitudes is to ask people if 

they like or dislike the attitude object. The attitude scale which can apply in 
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measuring attitudes. According to Perloff (2003) there are three standard attitude 

scales: 

First is Likert Scale, a psychologist named Rensis Likert refined Thurstone 

(1932) procedures in Likert recommended that the researcher devise a series of 

opinion statement with each statement a long numerical scale. A Likert scale 

assumes that each item taps the same underlying attitude and there is significant 

interrelationship among item. It also presumes that there are equal intervals 

between categories. For example, on five points strongly agree, agree, neutral, 

strongly disagree, and disagree. 

Second is Guttman, sometimes it seems that the person with the strongest 

attitude toward a topic is the one willing to take the most difficult stands, those 

that require the greatest gumption. One may not agree with these positions to 

endorse. A Guttman scale takes this approach to measuring attitudes. 

Third is the semantic differential. Osgood, Suci, and Tannenbaum chose to 

not assess belief or agreement with opinion statement. Instead, they explored the 

meaning that the people attach to social object, focusing on the emotional aspect 

of attitude. The respondent asked to determine the scale that is opposite such as 

good or bad, positive or negative, etc. Score the attitude of individuals obtained by 

sum all the answers. A higher score means the attitude more positive toward the 

object. 

In more complete, Allport (1929) stated that the numerous method 

available for measuring attitudes. There three methods may be supplemented by 

more complete to measure attitudes.  
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First is the consensus opinion, the method is the simple method for 

determining how common an attitude (really an opinion) by counting a ballot or 

tabulating answers to a questionnaire. This method also to determine intensity of 

opinion of any given individual upon the issue in question. This method does not 

provide a true scale of measurement, but under each topic checked one of several 

alternative opinions with which the individual felt closely agreement. Hence, this 

method does not provide to write the individuals‟ opinion, but only checks them 

agreement. 

Second is the priory scale, this method is essentially a test devised on the 

basis of logical rather than empirical considerations. There various question 

presented by the author in this method, each question has alternative a value 

answer which subject must select one. This method has been pointed out by 

Thrustone. Hence, this method is provided the question for determining an 

attitude. 

Third is the psychophysical (Rationale) scale, psychophysical method is 

one of the ways to conceive an attitude as. The important things in this method are 

a degree of affect for the object. This method use scoring values of favor or 

disfavor and combining of many judges who have arranged all the statements 

included in each scale according to their discriminable differences assumption for 

determining an attitude the degree. It means that assumption is becoming 

determined to favor or disfavor toward the object. 

It can be concluded that the expert has been a different opinion method in 

measuring an attitude. However, in general, that the method use in measuring an 
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attitude is closely the same that is using a questionnaire to determine the attitude. 

This research can use this attitude scale in measuring attitude by answers gives by 

the respondents through a statement in the questionnaire. 

 

2. Learning English 

Learning process is a series of phase through by students who learn 

(Winkel, 1984). Another opinion is from Makmun (2012) about learning process 

can be interpreted as a series of interaction between students and teacher to reach 

the goal. Learning process is a fundamental element to education activity. This 

means that the success or failure of achieving the goal of education is highly 

dependent on the learning process experienced by students. Thus it is important 

for educators to truly understand the meaning of learning. 

It is argued that language learning is regarded as the cornerstone of human 

existence. Knowing the language can help us to express our opinions, hopes, and 

even our dreams (Tavil, 2009). In foreign Language learning context, there are 

various factors that influence the learning process such as motivation, attitudes, 

anxiety, learning achievements, aptitudes, intelligence, age, personalities, etc. 

(Gardner, 1960; Lehmann, 2006, cited in Shams, 2008). 

Learning is an individual action which confronts the learners with the risk 

of going to an unknown place in the end (Giordon, 2008). For most of the 

teachers, a good student is the one who is eager to learn and has positive attitudes 

towards learning. Having learning expectation at a low level will reduce the 

motivation and consequently the success (Açıkgöz Ün, 2007). In a study done by 
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Burke & Williams, it is found out that the students who are much better motivated 

for learning both get more successful and tend towards the thinking skills (Burke 

&Williams, 2008). Also, it is known that positive beliefs of students towards 

obtaining knowledge support their efforts to learn a subject (Kara, 2010). 

Learning is basically an individual performance. For that reason, positive or 

negative attitudes towards learning are valuable for the success of learning. 

It is important to know the ways of learning, develop expectations and 

have no anxiety for learning in order to be successful. Such a process will be 

followed by learning. Learning to learn is being able to produce new knowledge 

for the new situations by setting forth the available knowledge (Taşpınar, 2009). 

The effort of students made for learning is the most important way for them to 

reach knowledge. Because there is desire, openness, expectation, curiosity 

towards knowledge and meeting of needs in the nature of learners (Şimşek, 2007). 

Learning means changing. Learners obtain information by structuring it in the 

mind, not in an unrefined way (Saban, 2000). Therefore, in the process of 

structuring information, being positive or negative of the way of accepting 

information, being open to learning or not, having high or low expectation levels 

and developed anxiety levels are all important factors. Extreme anxiety of the 

learners reduces their motivation levels, creates decrease in performance and thus 

it affects the self-confidence of individuals in a negative way (Senemoğlu, 2005). 

In line, Witherington in (Prawira, 2012) defines learning as a change in 

personality marked a new pattern which can be a sense. The definition of learning 

that unites the formulation obtained from three short definition of learning. First, 
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learning is a change in one's self. Such changes can occur in terms of skill, in a 

manner, or in a sense, and so on. Someone who has learned, she/he wills not has 

same condition with a previous state when he/she has not learned. 

Second, learning is new patterns mastery. Learning action based on several 

principles that dominated the principle of sufficient holding the basic arrangement 

of an experience. Third, learning is proficiency mastery, attitudes, and 

understanding. Proficiency contains of practice skills. Attitudes are the things that 

relate to the way of thinking and feeling to the problems that contains the value, 

while the notion is related experience rational or common sense. 

In addition, Cronbach in Sardiman (2000) said that learning is shown by a 

change in behavior as a result of experience. Learning is a change. It means that in 

learning there is effort to change behavior. So, learning will bring a change in 

each individual who learn. The change not only related to increase the knowledge, 

but also proficiency, skill, attitude, understanding, interest, nature, and 

adjustment. Thus, we can said that learning as series of soul, psycho- physic to 

reach the development of good personal that regarding to idea, sense and 

intention, cognitive domain, affective domain and psychomotor domain. 

Learning is everyone activity. Knowledge skills, habits, indulgence, and a 

person's attitude is formed, modified and evolved due to learning. Because the 

person is learning, if it can be assumed in others it becomes a process of events 

that result in a change in behavior. From some of the above study, it can be said 

that a learning activity within the containing object and purpose of the same is to 

be better than before the so-called learning. 
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Factor that Influence Learning English 

Learning is process that cause change occurs in behavior. Success or 

failure someone in learning cause some factors that influence in reaching 

achievement that is internal and external factor (Dalyono, 2005). These factors 

include: 

a. Internal factors  

First is health, Physical and spiritual health has more influence in learning. 

Taking care in health is more important for each person, physically or 

mentally, in order to body fitted and fresh thinking in learning activities. 

Second are intelligence and talent, both of intelligence and talent very 

influence in learning. Individuals who have good intelligence or high IQ 

commonly easy to learn and good achievement and also have influence on 

determining the success in learning. Thus, if anyone has high intelligence and 

their talent in field that learned, the learning process will fast and success than 

someone who have talent but have low intelligence only. 

Third are interest and motivation, interest and motivation are two aspect of 

mental that influence in reaching achievement in learning. Interest occur cause 

fascination from internal and external. Motivation can encourage the spirit in 

work. Good interest in learning can reach high achievement and vice versa. 

Someone who has high motivation will do learning activities seriously and full 

of spirit. 

Fourth is learning style, learning style also influence the reach of 

achievement in learning. Learning without pay attention about the technique, 
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physiological factor, psychology factor and science of health will not gratified 

enough to get achievement in learning activity 

b. External factors 

The first is that family can influence someone's success in doing learning 

activities. The education of parents, the amount of income, whether or not 

parents pay enough attention and guidance to their children, the condition of 

parents and their children, the situation at home, all of these factors can 

influence learning success. 

Second is the condition of school can influence the success in learning. 

Teachers‟ quality, method of learning, curriculum that appropriate with 

students‟ ability, facilities, rooms, quantity of students, rules of school, and so 

on. 

Third is society around us include educational people, have good moral, 

nice, it will encourage people to study hard too, and vice versa. All of aspect 

will influence the learning success. 

Fourth are environment, building of house, atmosphere, the clime, and 

others can in influence the learning success. Such our house in tropic clime and 

quite enough, it will encourage the process of learning. 

Various researchers have developed taxonomies of factors influencing 

second/foreign language learners „attitude which in turn affects their language 

proficiency, including personality factors, educational factors, social factors, and 

others like age and sex (Ehrman,1996; McDonough & Shaw, 1993; Spolsky,1989; 

Van Ells et al.,1984). 
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a. Learner personality context 

Probably the most prominent variable in the instructional situation is the 

learner. Through the years, researchers and teachers alike have been interested 

in the role of affective factors in second and foreign language learning. The 

characteristics of learners “cover a whole range of personal and attitudinal 

aspects” (Conteh, 2002). Attitudinal factors relating to language acquisition 

among those that contribute to a low affective filter, since classroom 

atmosphere created and sustained by the teacher not by the learners „attitudes is 

equally important in lowering the affective filter (Richards & Rodgers,1986; 

Krashen,1987) 

A good language learner is described as a learner who acquires adequate 

intake in the second or foreign language, and has a low affective filter to allow 

input to language acquisition (Krashen, 1988). However, the bad language 

learner has “neither acquisition nor learning going to him “and this might be 

the result of attitudinal factors (lacking interest in the target language and its 

speakers, lacking self-confidence, a high anxiety level as well as low aptitude 

or interest in grammar) (Krashen, 1988). Brown (1994) describes affective 

principles as the “foundation stones...on which techniques and learning 

material can be based”. Besides, the learner‟s attitude and motivation, aspects 

such as personality (especially relevant are self-confidence, risk-taking and 

anxiety) are of significance in the language learning process. People vary 

widely in their personality, and personal factors are interrelated with attitudinal 
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and motivational factors. Keuning (1998) defines personality as the 

“combination of psychological characteristics to classify individuals”. 

1) Self-confidence,  

Self-confidence defined by Brown (1994) as the “I can do it “principle 

is about the learner‟s belief in his or her ability to accomplish the task. 

Krashen (1998) indicates that self-confidence encourages the learner 

„intake, and will also result in having a low filter. The use of simpler 

techniques at the start of classroom activities will boost learners „self-

confidence, since a sense of accomplishment assists learners in the next, 

more difficult activity (Brown, 1994). Self-efficacy, self-esteem, risk taking 

and lack of anxiety are traits of self-confidence that also related to second 

or foreign language learning. Ehrman (1996) mentions self-efficacy as an 

element in learning because it reflects the degree to which the learner 

thinks s/he can cope and succeed in the learning situation. Conversely, 

enhanced self-efficacy that is the learner expects good results, tends to 

increase motivation, positive attitude, and also increases willingness to take 

learning risks (Skehan, 1989) 

Language learning difficulties may particularly influence self-esteem 

negatively which in turn affects students „attitudes and their language 

success too (Ehrman, 1996). Learners may believe that the target language 

is difficult to learn, or even that there is a right way to learn the target 

language. Thus, such beliefs, negative assumptions as well as the 



40 
 

 

expectation of himself/herself, affects the learner‟s sense and attitude of 

him/her ability to learn the language (Ehrman, 1996) 

2) Risk-taking 

A number of researchers (Dulay, 1982; Brown, 1994; Larsen & Long, 

1991; Skehan, 1989) acknowledge the tendency to take risks and its 

connection with achieving greater success in language learning. According 

to these researchers, if learners have positive belief and attitude towards a 

certain language task, they may be willing to become gamblers in the game 

of language, to attempt to produce and interpret the language. In their 

discussion of risk taking, Larsen and Long (1991) indicate that the direct 

opposite of risk-taking behavior is manifested in sensitivity to rejection. 

Learners who are sensitive to rejection may avoid participation in the 

classroom, because they fear disapproval from class-mates or teacher. 

These all can lead to students to have negative attitudes towards English 

language because they are less confident and fear rejection (Dulay, 1982) 

Learners aged from 16 to 22 with 18 the average age reflect an age 

category associates with adolescence. In these respect, researchers like 

(Ehrman, 1996; Lightbown and Spada, 1993; Richards & Rodgers, 1986) 

suggest that fear, embarrassment, inhibition about performing infront of 

others, and judgment by others, all increase in the early adolescence, and 

probably discourage risk-taking. Consequently, these traits may result in a 

high affective filter, for instance, negative attitudes which also hamper 

progress in language learning and achievement. Thus, high school language 
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learners have different views about accomplishing a certain language 

activity in front of others since they may be afraid of being evaluated by 

their teachers and classmates. This also in turn creates a negative attitude 

towards the target language and can affect their English language 

achievement 

3) Anxiety 

There appears to be a consistent relationship among personality, 

anxiety, the learning situation and language proficiency. Ehrman (1996) 

indicates that a variety of feelings accompany learning, and range from 

positive to less pleasant feelings or attitudes. Negative feelings or attitudes 

include frustration, anger, anxiety, lack of self-confidence, and these 

affective factors may influence the learning event as well as how much 

language a learner can learn and achieve in a given time 

According to Spolsky (1989) anxiety in foreign language classes is 

often related to listening and speaking, with difficulty in speaking in class. 

At this time English language teachers are challenged to create a favorable 

condition in the classroom by employing techniques to reduce anxiety, 

negative feelings and stress about the language and their achievement too. 

Furthermore, a language teacher should also consider the use of appropriate 

learning material in the learning situation (Wedeman, 2002). To become a 

professional, the language teacher should eventually be able to design 

appropriate teaching and learning materials to provide less threatening and 

positive attitudes or feelings, and more supportive environment for learners  
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b. Educational context 

Apart from informal situations where the learner may have the opportunity 

to learn and speak the target language in the community, school offers formal 

learning of the target language to the leaner. Conteh (2002) indicates that the 

factors influencing learners „attitudes and the learning situation are “general 

atmosphere of the learning, the classroom dynamics, opportunities for student-

student and student-teacher interaction, and students‟ perception of the 

teacher‟s commitment to their learning”. Educational contexts include the 

learning situation that is how language is learned, the English language teacher 

who considers how variables like physical, social and cultural differences that 

influence the learning-teaching process in to an account, and the teaching-

learning materials. 

1) Learning Situation 

Researchers suggest that the learning situation has an effect on the 

attitudes of the learners and their success. According to Ehrman (1996), 

anxiety and anger may influence students „attitudes and motivations, 

especially, in the situation where the English language subject is 

compulsory. Another person, Littlewood (2001) indicates that in a country 

where English language is a compulsory subject, there is a link between 

attitudes of the learners and teachers „authority, and learners „ability to 

participate in the classroom. In such conditions, it is the teacher who 

controls the class and students are not free from such domination which 

results demotivation and unwillingness among the learners, and the failure 
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comes then. Furthermore, there is another important feature that needs to be 

given emphasis in the teaching-learning situation that is time. The number 

of hours available for learning and teaching the language will obviously 

influence the level of attainment. 

Another person pairs the motivation factor with opportunity and 

points out that successful learning of the language in the school situation 

depends upon both motivation and attitudes with the range of opportunities 

for its use outside the classroom, and that there are vast discrepancies in the 

range in this range in different rural and urban areas. For instance, Krogh 

(1990) reveals that the need to communicate comes from inside a child, 

while the norms of the society give shape to the communication. She goes 

on to say that language learning is easy when it is whole, real and relevant; 

when it makes sense and is functional; when it is encouraged in the context 

of its use; when the learner chooses to use it. In other words, other, more 

rigid systems make learning difficult. In this regard, Pride (1979) also puts 

forward this idea in that good learning depends on at least three variables, 

namely aptitude, motivation and opportunities to include all those activities 

both within and outside the classroom which expose the learner to the 

language and which afford him an opportunity to practice what he has 

learned. He further argues that if we want to enable the student of English, 

then we must put him in situations which demand the use of English. 
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2) The foreign language teacher. 

Favorable feelings and experiences with the teacher, class-mates and 

materials can forge positive attitudes towards learning a second language 

(Day & Ford, 1998). A learner who has better interaction with his teacher 

may develop a positive attitude towards the target language than those who 

have less interaction. “Without communication between teachers and 

learners, there will be little chance of effective education” (Spolsky, 1972) 

One of the most important variables that influence the learners 

„attitudes towards learning language is the teacher. It is the fact that the 

influence can be either positive or negative depending upon the teacher‟s 

knowledge of the subject matter, his attitude towards the students and the 

subject. Factors like teacher‟s personality, professional knowledge, 

enthusiasm, commitment and professional classroom management skills all 

have direct and multiple influences on the learners „learning motivation. As 

Dornyei (2001) indicates, students adopted similar beliefs, attitudes, 

expectation and associated behaviors through the channels of teacher‟s 

communication of beliefs, expectation and attitudes. If the teacher fulfills 

all the aforementioned qualities and he invites his learner‟s system-apically, 

learners will have better opportunities to develop a positive attitude towards 

learning the language. According to Spolsky (1969), in a typical language 

learning situation, there are a lot of people whose attitudes to each other 

can be significant to the learners, teachers, parents and speakers of the 

target language. A number of recent studies, although all not done in 
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languages, have pointed out that the importance of attitude of the teacher to 

the student is related to the learners „success. 

3) English as a foreign language teaching materials. 

The last educational factor of the attitudes of the learners and the 

learning and teaching English as a foreign language is to be considered here 

is the stock of resources which the teacher is able to exploit. According to 

Wilkins (1974) resources are not an adjunct, but an integral part of the 

learning situation and therefore limited resources impede the language 

achievement. The presence or absence of resources like textbooks, 

workbooks, writing paper, pens/pencils, chalk, blackboard, wall-pictures, 

tapes, tape recorder, television, radio, reading material and a library, all 

influence the attitudes of learners and the learning situation 

Tomlinson (1998) states that materials should take learners „different 

affective attitudes into an account, and suggests that positive feelings 

towards the target language, teachers, and the learning materials would 

enhance the learning situation. Alongside this recognition of the importance 

of affective factors and the use of authentic texts in learning, Guariento and 

Morley (2001) argue that there has been a growing awareness that 

simplicity of tasks to maintain or increase learners „motivation does not 

sacrifice authenticity. Similarly, the affective strategy that needs to be taken 

into an account is the use of materials that tap into or stimulate learners 

„interest, in order to increase motivation and positive attitude in the 

learning of English language. By embedding learners „interest and 
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willingness in materials, learners practice to activities that will naturally 

elicit their curiosity and desire for understanding (Wlodkowski, 1993). 

Motivated learners are more cooperative and psychologically open to 

learning which may enhance information processing. According to Wilkins 

(1974), developing materials in a second or foreign language with learners 

„needs may trigger learners „intrinsic interest in the communicative ability 

so that in their desire for successful achievement. 

c. Social context 

Spolsky (1989) views that languages are primarily social mechanisms 

since languages are learned in social contexts. He further indicates that while 

the language learning is individual, it takes place in society, and though social 

factors may not have direct influences, they have strong and traceable effects 

on the attitudes and motivation of the learners. Similarly, Van Lier (1996) 

argues that language use and language learning are the parts of the world in 

which learners live, therefore, any activity undertaken in the classroom must be 

understood in context, and has its own effect on the learners „beliefs, attitudes 

as well as their shaped behavior. The social context comprises the family or 

home, the learners „peer groups, the community or target language speakers 

and their cultures (Spolsky, 1989) 

1) The learners „parents 

One of the social contexts to be taken into consideration is the various 

parent factors such as their education, religion, culture, socioeconomic 

status, place of birth, and knowledge of the target language (Spolsky, 
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1989). These factors determine the parents‟ rationales, goals and priorities. 

Larsen and Long (1991) state that in several studies investigating the 

parental role and the development of attitudes towards the speakers of the 

target language, it was found out that the learners‟ attitudes reflected their 

parents‟ attitudes towards the target language. According to them, it 

becomes evident that learners adopt their parents‟ attitude towards the 

target language and this in turn affects the learners‟ achievements in 

learning the language. 

2) Learners‟ peer groups. 

Learner peer group has a remarkable influence on his or her attitude 

towards learning a foreign or second language. Concerning their role, 

Morgan (1966) reports, “whatever the reason operating in any given case, 

the outcome is that an individual‟s peer may shape views as well as 

behavior more than his/her parents do”. Furthermore, Brown (1994) says 

the following in pointing out the role of the learner‟s peer group: Attitudes 

are like aspects of the development of cognition and affect in human 

Beings, develop early in the childhood and are the result of parents‟ and 

Peers‟ attitudes, contact with people who are different in any number of 

ways, and interacting affective factors in the human experience. These 

attitudes Form a part of one‟s perception of self, of others, and of the 

culture in which one is living. 
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3) Community 

According to Spolsky (1989), the social context influences second 

language learning into two indirect but important ways. Firstly, it plays a 

vital role in the development of the learners‟ attitudes towards the target 

language, its speakers, and the language learning situation which includes 

the learners‟ expectations and perceptions of the learning and its probable 

outcomes. These expectations and perceptions lead to the development of 

the learner‟s attitude and motivation. In this respect, Wilkins (1974) 

indicates that in communities where the target language is observed with 

“indifference or even hostility”, social and cultural attitudes have a 

considerable influence on individual learners‟ attitudes and motivation. 

Secondly, the context establishes the social condition of the language 

learning situation (formal and informal) and the various opportunities for 

language learning. Formal situations are the provision of different 

educational institutions in society for language learning whereas informal 

situations reflect the potential opportunities in society for exposure to the 

target language (interaction with the speakers and writers of the target 

language). Studies suggest that there is a high correlation between the kind 

of exposure to the target language and the proficiency attained. In situations 

where learners have more opportunities to communicate with the target 

language speakers, the learning outcome is more favorable (Spolsky, 1989). 

Thus, as different studies reveal, the community where the learners live 



49 
 

 

with even from their own culture can influence the attitudes and motivation 

towards the language and an attainment too (Spolsky, 1989) 

Embodiment of Learning English 

Embodiments of learning behavior are more often seen in the following 

(Syah, 2010)  First is habit, every student who had been around a learning 

process, their habit would seem different. This habit arose because the shrinkage 

tendency of the response with use of repeated stimulation. In the learning process, 

habituation also includes the reduction of required behavior. Because of this 

reduction appears a new pattern of behaving relatively permanent and automatic. 

For example, students who learn a language many times to avoid the tendency of 

the use of words or structures are mistaken, eventually will be familiar with the 

use of good language and correct. 

Second are skills, activities related to the nerves and muscles that normally 

appear in physical activities such as writing, typing, and so on. Despite its motoric 

skills but require careful coordination of movement. Thus, students who perform 

motoric movement with low coordination and movement can be considered to be 

less skilled or not. 

Third is observation, observation means receiving process, interpret, and 

give meaning incoming stimuli through sensory organs. Cause to the experience 

of learning a student will be able to achieve the right objective before reaching 

understanding. Wrong observation that one would been emergence of 

misconceptions as well. 
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Fourth is Associative thinking and memory, Associative thinking and 

memory are thought by associating something with others. Associative Thinking 

is the process of government established a relationship between the stimuli to the 

response. It should be noted that the student's ability to perform true associative 

relations are heavily influenced by the level of understanding or understanding 

gained from the study. Besides memory is also a learned behavior, because 

memory is a fundamental element in the associative thinking. So, the rest of 

which have undergone a process of learning will be marked by an increase in 

material savings and increased memory capabilities associated with such material. 

Fifth are Rational and Critical Thinking, a manifestation of learned 

behavior, especially related to problem solving. In general, students will use a 

rational thinking basic principles and understanding in answering the question. In 

rational thinking required students to use logic to determine causation, analyze, 

draw conclusions, and even creating laws or rules. In this case the critical 

thinking, students are required to use specific cognitive strategies appropriate to 

test the reliability of the idea of solving problems and overcoming errors or 

omissions. 

Sixth is Attitude, attitudes are relatively sedentary tendency to react in a 

way good or bad about something. In principle, the attitude is the tendency of 

students to act in a certain way. In this case the student learning behavior is 

characterized by the emergence of a new trend that has been changed to an object, 

values, events, and others. 
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Seventh is Inhibition, Inhibition is an effort to reduce or prevent the 

occurrence of a particular response because of the presence of the other ongoing 

response. In the case study, the inhibition is referred to the student's ability to 

reduce or stop the unnecessary measures and take other actions better when it 

interacts with its environment. 

Eighth id Appreciation, Appreciation is often interpreted as appreciation or 

assessment of abstract objects and concrete are worth sublime. The level of 

appreciation of a student to a work depends heavily on their learning experience. 

The last is Affective behavior that involves variety feelings such as fear, 

anger, sadness, upset, happy, and so on. The influence of this kind cannot be 

separated from the influence of the learning experience. 

 

3. Students’ Attitudes on Learning English 

Attitude is considered as an essential factor influencing language learning. 

Attitudes are important to us because they cannot be neatly separated from 

learning. It means that learning and attitudes have relation so that they can 

influence students‟ learning process (Carnduff and Reid, 2003). Learning a 

language is closely related to the attitudes towards the languages (Starks & 

Paltridge, 1996). Karahan (2007) avers that positive language attitudes let learner 

have positive orientation towards learning English. As such, attitudes may play a 

very crucial role in language learning as they would appear to influence students‟ 

success or failure in their learning.  
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Brown (1994), in his great work Principles of Language Learning and 

Teaching adds attitudes, like all aspects of the development of cognition and 

affect in human beings, develop early in childhood and are the result of parents‟ 

and peers‟ attitudes, contact with people who are different in any number of ways, 

and interacting affective factors in the human experience. Here it seems clear that 

there are many stimulants lead to positive or negative attitude of an individual. 

Similarly, Fakeye (2010) stated that the matter of learners‟ attitude is 

acknowledged as one of the most important factors that impact on learning 

language. In this case attitude is seen as one of the personalities that affects the 

learning process. So, the researcher concludes that attitudes are closely related to 

learning because attitudes are internal factors that can affect learning English in 

the classroom. 

The research of the learners‟ attitude towards language learning has been 

done many times by language teachers and psychologists. Most of them agreed 

that a positive attitude towards the target language will affect more positive results 

in the language learning. In contrast, the negative one will affect the negative 

result of the study. Both negative and positive attitudes are based on the condition 

of different factors; which is rather complex in nature. Jendra (2010) mentioned 

that some researches in the context of language learning have a consensus that 

there are two types of language attitude: 

First is an integrative language attitude, an attitude which is characterized 

by some desire and behaviors of the learners to integrate themselves with the 

language being learned. This attitude will show learners‟ knowledge or 
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comprehension towards language being learned since they will not only learn a 

language to have proficiency, but also wish to know, imitate, and adapt 

themselves to the culture related to the speaker's native language. It has been 

claimed by the researchers that this attitude is more likely to succeed in mastering 

the target language. 

Second is an instrumental attitude, an attitude identified when learners who 

study a language in order to fulfill only material needs, but they do not need to be 

part of the culture related to the language. This attitude usually never has interest 

with anything about language being learned and it usually follows with no desire 

to interact with the native speakers. With this attitude, the learners tend to be less 

successful in reaching the goal of the learning (Jendra, 2010). 

According to Eren (2012:289) several social and psychological features 

and attitude of learning the language towards second language impact the 

capability of the learners. Baker concentrated on the significance of the study 

regarding the impact of attitude on learning language. Argued the importance of 

affective component and its effect on learning language behavior, the main reason 

the importance of affective component such us values, interests and attitude of 

pupils related to effect of future behavior. This explains the main reason of paying 

attention to positive attitudes for pupils towards learning language because 

positive attitude will have positive impact on pupil‟s future learning.  

Gardner and Lambert (1972) mentioned that the capability of the pupils to 

learn a second language does not only effect by the language and mental skills, 

nonetheless likewise on the pupils‟ attitudes and opinions to the aimed language. 
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Also they pointed that the perception of the attitude can improve the whole 

language learning process, inducing the environment of pupil‟s belief and 

behaviors to the target language, its community and culture, and also it would 

classify their propensity to obtain the target language. Baker (1992) pointed a 

theoretical model, concentrating on the significance of accompanying attitudinal 

study in the field of learning language. 

 

4. The Difference of Islamic Senior High School and Islamic Boarding School 

Islamic Senior High School 

According to (Daulay & Tobroni, 2017) Islamic education in Indonesia has 

been started since the introduction of Islam by the broadcasters of Islamic 

preachers. This kind of informal education then led to the initial recognition of 

Islamic education in non-formal centers such as mosques. Once the needs for 

education increased among the Muslim community, formal Islamic education 

began to appear, one of which is Madrasah (Islamic School)  

Madrasas are like a regular school but they have Islamic characteristics. 

Madrasah includes formal education which implementation is managed by the 

Ministry of Religion, but the curriculum is integrated with the National Education 

Curriculum. This means that madrasas use the school curriculum in addition to the 

Islamic religious knowledge curriculum. (Daulay & Tobroni, 2017) claims that 

like regular schools, madrasahs have three levels of education, which are 

Ibtidaiyah which is at the same level as primary school, Tsanawiyah is at the same 



55 
 

 

level as Junior High School, and Aliyah the higher level of madrasa that is at the 

same level as Senior High School. 

According to Sarwono (2007) the definition of high school students is that 

everyone who is officially registered to take lessons in the world of education at 

the upper secondary level. High school is taken within 3 years. And if the parallel 

is calculated from elementary school, then high school starts from grade 10 to 

grade 12. High school learning goals prepare graduates for higher education or 

high school. 

The learning aspects learned in high school are divided into 2 fields, 

namely Social Sciences and Natural Sciences. The goal to be achieved by high 

school in the future is to prepare students to compete in higher education, get good 

grades and graduate from college with a high IPK (cumulative grade point index). 

It means that Senior High School is a form of intermediate educational unit which 

organizes education program after three years of junior high school and it is 

classified as Madrasah Aliyah (MA), Vocational High School (SMK), and 

Vocational of Madrasah Aliyah (MAK), or other equivalent forms. 

Islamic Boarding School 

According to Bashori (2017) Islamic boarding school is an Islamic 

institution which has the advantage of both aspects of the scientific tradition as 

well as the transmission side and the intensity of the Muslims. The word Islamic 

Boarding School is derived from the word “funduqun” (Arabic) which means 

sleeping room or house because the Islamic Boarding School is a simple shelter 

for students away from the place of origin. Boarding School is also can be said as 
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Islamic educational institution with boarding system, where “ustadz/ustadzah” as 

the central figure, the mosque as a center of activity at the center of it, and the 

teaching of Islam under the guidance of religious scholars who followed the 

students as the main activity. 

Haedari (2004) said that boarding school is an educational institution and 

recognized by people around the dormitory system where students receive Islamic 

education through teaching system which was entirely under the sovereignty of 

one or more leadership of “ustadz” with characteristics that are charismatic and in 

the dependent in every way. It can be concluded that Islamic boarding school is 

educational institutions which was intended to study, understand, explore, 

appreciate and practice the teachings of Islam by emphasizing the importance of 

religion as a moral guideline daily.  

Islamic boarding schools are one of the institutions that intensively uses 

English to communicate, especially Islamic boarding schools with modern 

systems. Students in boarding schools are required to use English on certain days, 

while learning English still uses general English. This will make it difficult for 

students to use English if English taught is not in accordance with their theme, 

namely English which is related to the environment of Islamic boarding school. 

Wardhaugh (2006) stated that language environment is a community environment 

which the member can communicate using the same language, variations of the 

same language, and use the same language code. Therefore, the environment has 

an important role in language acquisition. 
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Based on the information above, it can be inferred that Islamic Boarding 

School is an Islamic educational institution with boarding system in teaching of 

Islam under the guidance of religious scholars which has special activities and 

policy to support the students‟ ability in Islamic knowledge and also foreign 

language skill (Arabic and English). 

Curriculum of Learning English on Islamic Senior High School and Islamic 

Boarding School 

In education, curriculum is the most important part. Brown (2001) defines 

curriculum as design for carrying out particular language program. Features 

include a primary concern with the specification of linguistic and subject matter 

objectives, sequencing, and materials to meet the needs of designated group of 

learners in a defined context. 

Richards (2001) in his book entitled “Curriculum Development in 

Language Teaching” states that a curriculum in a school context refers to the 

whole body of the knowledge that children acquire in schools. This includes not 

only what students learn but also how they learn it, how teachers help them learn, 

what supporting materials, styles and methods of assessment, and in what kind of 

facilitates teachers use.  

The new curriculum fulfills three main components of education: 

knowledge, skill, and attitude. Knowledge is proved by the lesson in general. Skill 

is from their practical lesson like sports and attitude is reflected by implementing 

the additional time for religion subject. Generally, the Ministry of Education and 

Culture (2012) cited in Achmad (2014:7) states that the main purpose of 
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curriculum 2013 is to shape the individuals who are faithful in God, good in 

characters, confident, successful in learning, responsible citizens and positive 

contributors to the civilization. 

The 2013 curriculum divides the attitude competencies into two aspects 

including spiritual attitude and social attitude despite the fact that both aspects are 

intertwined with one another. Spiritual attitude is a tendency to respond 

consistently. In the process, the attitude assessment with the questionnaire and 

interview method is very helpful and summarizes the learning force of each 

student's attitude. Questionnaires are also used to obtain information about the 

respondents ' attitudes, opinions, hopes and wishes (Handayani & Suprayogi, 

2019). Martono and suprayogi (209) stated that on the curriculum 2013 the 

competence of attitudes, both the spiritual attitude (KI 1) and social attitudes (KI 

2) are not taught in the teaching and learning process (PBM). Which means the 

competency of the attitude despite having basic competence, but not outlined in 

the material or concept presented in the learning process to the learners consisting 

of core activities and closing activities. 

 

B. Related Studies 

Reviewing related studies is an important aspect for researchers when 

conducting the current study. The first advantage is that it can help researchers to 

expand research in different locations, subjects or object. In addition, it can help 

researchers to find literature related to research. In addition, reviewing related 

studies can also help researchers to avoid plagiarism in terms of designs and 
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findings from previous researchers. In this section, the related studies are in 

relation with students‟ attitude in learning English 

1. The research was conducted by Wigati (2019) the title is “Attitudes towards 

learning English: A comparative study of rural and urban Junior High 

School” The aim of this study is to describe students‟ attitudes in rural and 

urban schools towards learning English. The findings show that both rural 

and urban students had liking and disliking attitudes in learning English. 

Liking attitudes covered two aspects including enjoyment and pride in 

learning English. Meanwhile, disliking attitudes contained two aspects, 

boredom and anxiety in learning English. There were differences in 

percentages of children between rural and urban students in every aspect. In 

enjoyment, there are 50% of 32 rural students who enjoyed in learning 

English. While, in urban school, there were 62.5% of students who enjoyed in 

learning English.  

2. The research was conducted by Novianti & Belvast (2015) the title is 

“Comparing Students‟ Attitudes Towards English Language in an Indonesian 

State High School” The aim of this study is pertain to the students‟ interest 

towards learning English as a language, their motivation to master it, their 

difficulty in learning English grammar, and also the importance of English for 

their future. Students from two different classes i.e. science class and social 

class were involved in this study. A questionnaire was administered to 72 

students, n = 40 from science class and n = 32 from social class. It was found 

that the students‟ of both classes interest in learning English was not 
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statistically different. They consider that learning English is quite interesting 

for the students in both classes. Meanwhile in the matter of their motivation, 

difficulty in learning English grammar, and also their consideration in 

viewing the importance of English, the results show statistically significant 

differences between the students in both classes. 

3. The research was conducted by Khatoon (2020) the title is “A Comparative 

Study on Attitude towards English Language Learning among Students of 

Higher Secondary Level of Hyderabad” The aim of this study is to describe 

the attitude of students towards English language learning at higher secondary 

level of HYDERABAD.  Descriptive survey method and quantitative method 

were used for research. It was found that firstly, there is no difference 

between male and female students regarding their attitude towards English 

language learning at the higher secondary level of HYDERABAD. Secondly, 

there is a significant difference between urban and rural students regarding 

their attitude towards English language learning at the higher secondary level 

of HYDERABAD. 

4. The research was conducted by Ahmad, et.al (2021) the title is “A 

Comparative study of public and private students‟ attitude towards learning 

English at secondary school level” The aim of this study is to compare the 

public and private students‟ attitude towards leaning English at secondary 

school level. The data were evaluated for means score, stand deviation, and t-

test. According to the conclusion of this study, private secondary school 

students have a significantly higher attitude towards learning English than 
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public sector secondary school students. Aside from that, private secondary 

school students are more enthusiastic about learning English. Students' 

attitudes towards learning English can be improved using effective tactics and 

styles, including visual, aural, and tactile. Teachers should motivate and 

encourage students to explore and improve their study and language skills 

during classroom activities like oral communications. Learn English by 

doing. 

5. Inayati, Karifianto and Jarum (2021) the title is “Students‟ awareness, 

attitude, affordances, and challenges in online autonomous English language 

learning” the aim of this study to address student awareness and attitude 

towards autonomous language learning and their affordances and challenges 

as a part of such learning. The results show that student awareness on the 

importance of autonomy in language learning was very high. In general, their 

attitude towards autonomous learning was positive. They also reported that 

autonomous learning; especially those conducted in informal online settings 

were enjoyable and educative. However, some practical challenges were 

identified. The foci of the survey in the study were on the student affordances 

and challenges during autonomous language learning. The data showed that 

student affordances include a number of technical aspects, learning resources, 

and learning management, while the challenges consist of technical and 

learning management aspects. 

6. Santoso (2017), “High School Students‟ Attitudes toward Learning English 

Language at SMA Muhammadiyah 5 Yogyakarta”. It was conducted at SMA 
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Muhammadiyah 5 Yogyakarta. Findings show that students at SMA 

Muhammadiyah 5 Yogyakarta have moderately positive attitude toward 

learning English language. It is known by mean value of all the data which is 

3.01. Also, mean value of majority questionnaires item display in high score 

are between 2.6 – 3.4, and those mean values are categorized as moderately 

positive attitude until positive attitude and only one statement that has mean 

value 2.3 (moderately negative attitude). Furthermore, students also have 

strong instrumental orientation in learning English language (learning English 

for career goal or other practical reason). 

7. Wulandari (2016), “Students‟ Attitude towards Learning English (A Study at 

Seventh Grade of Junior High School 1 Tilatang Kamang)”. It was conducted 

in 2016 at Junior High School 1 Tilatang Kamang. Finding show that students 

attitude based on each sub indicator has variation. For enjoyment sub 

indicator 19,9972% then for like sub indicator is 19,9948%, next for comfort 

sub indicator is 19,9936% then anxiety sub indicator is 19,9944% and 

19,996% for good/bad feeling sub indicator based on percentage‟s result from 

the five sub indicators, hence dominant percentage is enjoyment indicator. 

8. Maesaroh (2014), “Students‟ Attitudes towards English Learning (A Case 

Study of the Eleventh Grade Students at MA “Nahdlatul Muslimin”, Undaan 

Kidul, Kudus in the Academic Year 2013/2014)”. It was conducted in 2014 at 

MA “Nahdlatul Muslimin” Undaan Kidul. This research shows: (i) the 

students have positive attitude towards English learning in terms of their 

cognitive, emotional, and behavioral aspects with the mean score of general 
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attitude is 2.88, the mean score of cognitive aspect is 2.87, the one of 

emotional aspect is 2.93, and the one of behavioral aspect of attitude is 2.84, 

(ii) regarding their gender, both male and female students have positive 

attitude towards English learning with the mean score of male students is 2.91 

while the one of female students is 2.85, (iii) regarding their field of study 

both social and sciences students have positive attitude towards English 

learning with the mean score of social students is 2.82 while the one of 

sciences students is 2.97. 

9. Kobayashi (2002) the title is “The Role of Gender in Foreign Language 

Learning Attitudes: Japanese female students' attitudes towards English 

learning”. The objective of this research is to find out the difference of male 

and female students‟ attitude and belief in learning. By utilizing 

multidisciplinary extant data and research findings, this study argues that 

Japanese social elements, such as the status of English as feminized academic 

and professional choices and women‟s marginalized status in Japanese 

mainstream society, underlie many women‟s positive attitudes towards 

English learning. This study provides pedagogical implications for those in 

charge of English-related programs either in Japan or in English-speaking 

countries who deal with a significant number of young Japanese female 

students in the programs. 

10. Buschenhofen (1998). He sought to assess the attitudes towards English 

among year 12 and final-year university students. To collect the data, he 

administered a questionnaire on approximately 50 % of year 12 and first-year 
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university students in PNG. Both groups were contrasted in terms of their 

tolerance towards the use of English in a variety of contexts. The results 

indicated (1) a generally positive attitude by both groups towards English and 

(2) some significant attitudinal differences in relation to specific English 

language contexts. Buschenhofen attributed such differences to the changing 

social, educational, and linguistic conditions which characterize the transition 

from year 12 to university education. 

11. Eshghinejad (2016) the title is “EFL students‟ attitudes toward learning 

English language: The case study of Kashan University students”. The aim 

of this research is to investigate attitude, behavioral, cognitive and 

emotional aspects of male and female English as a foreign language (EFL) 

learners of Kashan University toward English language learning. The result 

found that there were statistically significant attitudinal differences between 

the two groups (male and female) students. 
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C. Assumption and Hypotheses 

1. Assumption 

In this research, the researcher assumed that students‟ attitude on 

learning English between Islamic Senior High School and Islamic Boarding 

School students is different. 

2. Hypotheses 

Ha: There is a significant difference between Islamic Senior High School 

and Islamic Boarding School students‟ attitudes on Learning English at 

Duri 

Ho: There is no significant difference between Islamic Senior High School 

and Islamic Boarding School students‟ attitudes on Learning English at 

Duri. 
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D. Operational Concept 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

  

 

 

Resources: Abidin, et al (2012)  

Learning English 

Islamic Senior High 

School Students 

Islamic Boarding School 

Students 

Aspects of Attitude 

1. Behavioral Indicator 

2. Cognitive Indicator 

3. Emotional Indicator 

 

Types Attitude 

1) Positive 

2) Neutral 

3) Negative 
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Based on the operational concept above, this research showed description 

Islamic senior high school and Islamic boarding school students‟ attitude toward 

learning English, there are consists into three aspects. In brief, there are cognitive, 

affective and emotional component. The research conducted the descriptive 

quantitative. After data are collected, the researches analyze the data to get the 

conclusion of the questionnaire and compare the result of questionnaire both of 

Islamic Senior high school and Islamic boarding school. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Research Design 

The design of this study was a descriptive quantitative research. 

Descriptive research was a quantitative research which includes making 

descriptions in education phenomena.Furthermore, quantitative research employs 

the numerical data shape and statistical analysis. Quantitative research involves 

the collection of data so that information can be quantified and subjected to 

statistical treatment. 

According to Margono (2007) quantitative research is the process of 

discovering knowledge by using numeral data as the instrument to find 

information about what is wanted to know Then as stated by Sukmadikta (2009) 

quantitative intend to describe the phenomenon which actually where the 

description use size, number and frequency. The term quantitative refers to the use 

of frequency to characterize an event. 

The purpose of this study was to analyze students' attitudes on studying 

English in both Islamic Boarding School and Islamic Senior High School, and to 

determine whether or not there is a substantial difference in students' attitudes on 

learning English between Islamic Senior High School and Islamic Boarding 

School. The initial stage in conducting this study was distributed questionnaires to 

students of the Islamic Senior High School Duri and Islamic Boarding School 
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Duri in order to collect data about students' attitudes, and then was compared 

based on mean score of their school. 

 

B. Time and Location of Study 

The location of the study are Islamic senior high school Duri, located at Jl. 

Jenderal Sudirman, Duri Barat, Kecamatan Mandau, Kab Bengkalis, Riau. Then, 

Islamic boarding school Duri, located at Jl. Abdul Rahman, Pematang Pudu, 

Mandau, Bengkalis, Riau. 

 

C. The Population and Sample of the Study 

1. Population  

According to Creswell (2012), population was a group of individuals who 

have the same characteristic. Sugiyono (2009) also defines pupulation as 

generalized area which was consist of subject or object which has certain qualities 

and characteristic to be learned and concluded by a researcher.The population of 

the study are the students at the eleventh grade of one the Islamic senior high 

school and Islamic boarding school at Duri.  

Table 3.1 

Total Population of Islamic Senior High School and Islamic Boarding School 

Students 

School Classes  Population Total 

Classes of Islamic 

Senior High School 

XI MIA 39 
78 students 

XI IIS 39 

Classes of Islamic V.A 23  
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School Classes  Population Total 

Boarding School V.B 22  

 

88 students V.C 22 

V.D 21 

Total population of the eleventh grade students of Islamic senior high 

school are 78 students and total population of the eleventh grade students of 

Islamic boarding school are 88 students. 

 

2. Sample 

Based on the pupulation that was shown in Table 3.1, the next step that 

should be done in this research was chosen the sample of the research.  The 

sample was part of the population, which was the representation of the population. 

According to Gay (2002) the sample is the process of selecting number of 

individuals to study in such a way that the individual represent the largest group 

of which  they are selected. The sample is part of the population, which has the 

representation of the population. The sample is the part of the population that will 

be be researched in this study in finding certain data. Hence, it can be concluded 

that the sample was the part of the population which is going to be researched in 

this research in finding certain data. 

In this research, the researcher determined sample by using stratified 

sampling. Stratified sampling was a type of probability sampling. As Creswell 

(2012) in stratified sampling, the researcher divided (stratify) the population on 

some specific characteristic (e.g., Islamic students). Then from the each sub 

groups that are classified from some specific characteristic (e.g., Islamic students). 
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Besides, in simple random sampling, the researcher selects participants (or units, 

such as schools) for the sample so that any individual has an equal probability of 

being selected from the population. 

The population of this research were 166 students, which were 78 the 

Islamic senior high school students and 88 the Islamic boarding school students.  

The researcher took 40 percent from the Islamic senior high school populations 

which were 31 students and 35 student from the Islamic Boarding School 

populations which were 66 students.  

Thus, the researcher took the samples for Islamic senior high school 

students are 31 students, and for Islamic boarding school students are also 35 

students. So, the total samples of this research were 66 students. 

Table 3.2 

Total Sample of Islamic Senior High School and Islamic Boarding School 

Students 

Sample 
Total 

sample Islamic senior high school 

(40%) 

Islamic boarding school 

(40%) 

31 35 66 

 

D. Data Collection Technique 

Collecting the data is the most important thing in research. In this research, 

the writer used questionnaire and interview to collect the data. According to 

Sugiyono (2013) questionnaire is a technique of data collection which done by 

giving a set of questions or a written statement to the respondent to be answered. 
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It means that to collect the data, we give the questions or statement for respondent 

to be answered.  

1. Questionnaire  

The questionnaire of this research is Students’ attitude in learning English 

that will adopted from Abidin (2012). These questionnaires use Likert Scale. The 

Likert Scale is a tool used to develop instruments used to measure the attitudes, 

perceptions, and opinions of a person or group of people against the potentials and 

problems of an object, the design of a product, the process of creating products 

and products that have been developed or created. In Sugiyono (2013), there are 

four to five answer from highly positive to highly negative.   

Thus, an adapted questionnaire was employed as a measuring instrument. 

The participants were required to answer all the items of the questionnaire 

honestly, giving their own perceptions about their attitudes towards learning 

English language in terms of the emotional, cognitive and behavioral components 

of attitude. The measuring instrument was an attitude questionnaire which focused 

on the attitudes towards learning English. Additionally, it aimed to explore the 

differences in the participants’ attitudes by their school. The items were partly 

adapted from the attitude questionnaire test employed in a study by Abidin 

(2012). On the whole, there were 45 items concerning language attitudes in terms 

of: behavioral, cognitive, and emotional components of attitude. Overall, 30 items 

were positive and 15 items were negative. The items were put in a 5-point Likert 

scale. 
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a. Validity 

The instrument used in this research needs to be tested for validity. This 

test is carried out so that when the questionnaire is distributed, the research 

instruments are valid. According to Sugiyono (2013) a valid instrument means 

that the measuring instrument used to obtain the data (measurement) is valid. The 

items were partly adapted from the attitude questionnaire test employed in a study 

by Abidin (2012). 

The criteria for testing the validity by comparing the calculated rxy and r 

table at the significance level (α) 5% with N = 66 and df = -2 obtained r table = 

0.242. If rxy count> r table, it means that the instrument item is valid. Conversely, 

if rxy count < r table, it means that the instrument item is invalid. 

The questionnaire validity test was carried out on 66 respondents, for the 

results of the validity test, namely the students’ attitude consisting of 45 

statements. Statement items that are declared valid and invalid can be seen in the 

table as follows: 

Table 3.3 

Students’ Attitude Validity 

Statements r-counted r-table Description 

1 0,411 0.242 valid 

2 0,400 0.242 valid 

3 0,568 0.242 valid 

4 0,619 0.242 valid 

5 0,418 0.242 valid 

6 0,623 0.242 valid 

7 0,519 0.242 valid 

8 0,469 0.242 valid 

9 0,481 0.242 valid 

10 0,522 0.242 valid 

11 0,456 0.242 valid 

12 0,367 0.242 valid 
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Statements r-counted r-table Description 

13 0,392 0.242 valid 

14 0,694 0.242 valid 

15 0,421 0.242 valid 

16 0,376 0.242 valid 

17 0,369 0.242 valid 

18 0,543 0.242 valid 

19 0,384 0.242 valid 

20 0,518 0.242 valid 

21 0,486 0.242 valid 

22 0,607 0.242 valid 

23 0,442 0.242 valid 

24 0,644 0.242 valid 

25 0,513 0.242 valid 

24 0,536 0.242 valid 

27 0,408 0.242 valid 

28 0,512 0.242 valid 

29 0,638 0.242 valid 

30 0,509 0.242 valid 

31 0,588 0.242 valid 

32 0,575 0.242 valid 

33 0,459 0.242 valid 

34 0,637 0.242 valid 

35 0,606 0.242 valid 

36 0,524 0.242 valid 

37 0,257 0.242 valid 

38 0,735 0.242 valid 

39 0,364 0.242 valid 

40 0,619 0.242 valid 

41 0,420 0.242 valid 

42 0,650 0.242 valid 

43 0,607 0.242 valid 

44 0,322 0.242 valid 

45 1 0.242 valid 

 

Based on the table, the results of the validity test of the students’ attitude 

questionnaire items contained two invalid questionnaire items, It was 45 valid 

statements because r count < r table. 
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b. Reability 

The instrument used in this research needs to be tested for reliability. This 

test is carried out so that when the questionnaire is distributed, the research 

instruments are reliable. According to Sugiyono (2013) a reliable instrument is an 

instrument which, when used several times to measure the same object, will 

produce the same data. Rubber length measuring instruments are examples of 

instruments that are not reliable / consistent. In this study, to measure the 

reliability of the instrument used the alpha coefficient reliability method, because 

this method is based on the consistency of responses to all items in the instrument. 

The questionnaire instrument is said to be reliable if r count > r table and 

vice versa with a significance level (α) of 5% with N = 45 and df = -2 the obtained 

r table = 0.242. If the value of r count > r table, it means that the research 

instrument is declared reliable. Conversely, if the value of r count < r table, it 

means that the instrument is declared unreliable. 

The results of the calculation of the reliability test for students’ attitude are 

reliable, based on the table below, it showed that the result of reability of students’ 

attitude: 

Table 3.4 

Reliability Statistic of Students’ Attitude 

 Cronbach's Alpha N of Items 

 .915 45 
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Based on the results of the questionnaire reliability test for students’ 

attitude variable using SPSS version 21 by means of Analyze - Scale - Reability 

Analysis - Ok so that the price r count = 0.915, because the price r count (0.915) > 

r table (0.242) 

2. Interview 

To support the data, the researcher used this technique to gather the 

information from students. Semi structure interview was applied towards selected 

respondents. Semi structure interview is if the researcher develops a solid 

interview schedule, but does not use standard format and sequence. In this 

research the interview questions were half based on the guidelines and the rest of 

the questions were independent questions. The researcher gave seven main 

questions for 3 Islamic Senior High School students and 3 Islamic Boarding 

School students as the representative of interviewer. Interviewer answered the 

question from the researcher one by one. 

 

E. Data Analysis Technique 

To analyze the data, this study was used a computation calculation SPSS 

(Statistical Product and Service Solution) Version 21.0 for Windows because this 

program has a high statistical ability and the data management system in the 

graphical environment use a simple descriptive menus and dialog boxes so 

making it easy to understand how the operation (Sugiyanto, 2012). 

The analytical method used in this research was Descriptive Analysis 

Percentage. This percentage descriptive was processed by frequency divided by 
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the number of respondents and multiplied by 100 percent, as stated Sudjana 

(2001, p. 129) are as follow:  

1. The researcher analyzed all of the data, selected, and coding data into 

indicators in each component they could be explained as follow, which were 

gathered through the questionnaire and interview, where the final conclusions 

can be described and verified.  

a) The researcher analyzed the students’ answer by likert scale. There were 

some indicators to arrangement instrument items about statement or 

question answer: Strongly disagree, disagree, neutral, agree, and strongly 

agree. 

Table 3.5: Likert Scale 

Respond 

Type of statement 

Positive Negative 

Strongly Agree 5 1 

Agree 4 2 

Neutral 3 3 

Disagree 2 4 

Strongly Disagree 1 5 

Source: (Morissan) 
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b) The researcher calculated the frequency (f) of respondents’ answer.  

c) Then measured mean of the data  

d) The research calculated all percentages get from each indicator to gain the 

conclusion for each indicator. 

Table 3.6 

Interpretation Attitude Criteria Percentage 

Scale Attitude Level 

1.00 – 2.49 Negative 

2.50 – 3.49 Neutral 

3.50 – 5.00 Positive 

International Journal Basic Education (Arthur. Vol.1: 5) 

e) Drawn the conclusion based on the result of questionnaire 

f) Interviews were written down almost verbatim and the respondents were 

asked to repeat where necessary to make it easier to note down what they 

said as well as to support their answers. 

2. After calculate descriptive statistic, hypothesis testing had been done by used 

SPSS 21.0. The Mann Whitney test was used to determine whether there was a 

difference in the average data of two unpaired samples. This difference test 

will be used to test the ability of the dependent variable to differentiate its 

influence on the independent variable (Santoso, 2014) The decision of 

hypothesis is by comparing the ρ count and ρ table (ρ= rho) as we can see from 

the determining statistical hypothesis as follow: 
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Ha: There is a significant difference between Islamic Senior High 

School and Islamic Boarding School students’ attitudes on Learning 

English at Duri 

Ho: There is no significant difference between Islamic Senior High 

School and Islamic Boarding School students’ attitudes on Learning 

English at Duri.  
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CHAPTER V 

CONCLUSION, IMPLICATION AND SUGESTION 

 

This chapter presents the conclusion based on the data analysis about the 

students’ attitude in learning English both Islamic Senior High School and Islamic 

Boarding School. Besides the conclusion, this chapter also provides the implications 

of this research. Then the last part of this chapter is the suggestions about attitude in 

learning English. 

A. Conclusion 

Based on findings and discussion in this research, several conclusions could 

be drawn: 

1. Islamic Senior High School students showed neutral attitude on learning 

English. This provided by the mean score of the students were 3.49, it means 

that the three component of attitude are quite good on learning English. In 

addition, the best results showed that the students wish could speak English 

fluently and the lowest result showed that some of students not satisfied with 

their performance in the English subject because the students only had limited 

time to learning English.  
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2. Islamic Boarding School students showed the positive attitude on learning 

English. This provided by the mean score of the students were 3.94, it means 

that the three aspect of attitude are fulfilled on learning English. In addition, 

the best results showed that the students interested in studying English and the 

lowest result showed that few of students feel embarrassed to speak English in 

front of other students because the students afraid make a mistake while 

speaking. 

3. The result of Hypothesis showed that Ho is rejected and there is significant 

different of Islamic Boarding School students and Islamic Senior High School 

students on learning English with statically testing by using Levene’s test 

indicate that “p (0.000) < 0.05, it means that Ho is rejected and can be 

concluded that the Islamic Senior High School and Islamic Boarding School 

students has significant different attitude on learning English. 

 

B. Implications 

The results of this study implied to be considered to the development of 

students’ attitude in Islamic Senior High School becomes more creative, innovative 

and the development program of English language such as English Club as a place for 

students to learn and improve English Language Skills. The main purpose of this 

English Club is to improve individual abilities regarding English from Grammar, 

Listening, Speaking, Reading and also writing to increase a positive attitude towards 

learning English.  
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A positive attitude should serve as the umbrella for language learning. EFL 

teachers should prioritize students' feelings, beliefs, and behaviors over cognitive 

abilities. English curriculum and classroom activities should include affective goals 

suited to students' needs and individual differences in order to encourage positive 

attitudes toward English. It is important to look into the personalities of students. 

Furthermore, the result of this study implied to be considered of students attitude in 

Islamic Boarding School become more active using English in the classroom and out 

of the classroom because in Islamic Boarding School had been apply English day on 

any given day. It also may have some implications for English teachers; this research 

can be used as a reference to increase students’ awareness on learning English. 

Moreover, it probably improves the quality of teaching and learning process. 

Furthermore, Students with positive attitude certainly have a better learning 

than students with negative attitude. It is hoped that students can increase their 

learning attitude in various ways that will be attractive to their learning English in the 

classroom. It also expected that there will be collaboration between students and 

teacher by finding the best solution in the learning process to improve students' 

attitude in learning. 

Cognitive performance can be attained if EFL students have positive attitudes 

and enjoy learning the target language. As a result, the affective perspective, 

particularly attitude, should be paid attention to in language studies. Using foreign 

languages in modern times, such as today, is extremely important, particularly for 

younger millennia, because mastering a foreign language, such as English, may serve 
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as the main bridge to achieving their dreams. Being proficient in English or other 

foreign languages, on the other hand, should not cause us to overlook Indonesian as 

our national and local languages. 

It also may have some implications for English teachers; this research can be 

used as a reference to increase their awareness toward students’ attitude in learning 

English. Moreover, it probably improves the quality of teaching and learning process 

in all Secondary schools. 

 

C. Suggestion 

Based on the findings in the previous chapter, it had been proved that the 

students of Islamic Boarding School have positive attitudes on learning English and 

the students of Islamic Senior High School have neutral attitudes. As could be seen 

on the result of the research, the researcher would like to suggest as follows:  

1. It is expected that the students of Islamic Senior High School could follow 

Language Development Program such as English Club, because the students 

actually not more aware on learning English. Just make the environment be 

English every time as good as you can, because if you can do it you also make 

your friend to more be aware.  

2. Students should be consistent in their thinking and actions. If they have a 

positive attitude toward English, they should use it in their daily lives, 

including speaking, listening, reading, and writing. 
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3. This research is expected to be an input or consideration for many people in 

educational section especially in English educational. 

4. Since this research is only a beginning research, further research is expected 

to be done to see other findings that have not been covered by this research. 
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Appendix 1. Questionnaire Guideline 

QUESTIONNAIRE GUIDELINE 

Variables Indicator Sub-Indicator Number of item 

Attitude 

Behavior 

Expressions of behaviors 

intentions. 

5,6,17,25,26,42,45 

Overt behaviors with respect 

to attitude object. 

7,13,18,19,35,37,38 

Cognitive 

Expression of beliefs about 

attitude object. 

2,12,22,30,36,39,40 

Perceptual reactions to 

attitude object. 

1,8,20,21,29,31,34,41 

Emotional 

Expression of feelings toward 

attitude object. 

3,4,11,15,23,24,28,32,33 

Psychological reactions to 

attitude object. 

3,9,14,16,27,43,44 

 

 

 

 

 

 

 

Appendix 2. Interview Guideline 



 

 

INTERVIEW GUIDELINE 

Indicator of Attitude Number of Item 

Behavioral 4,5,10,12,13 

Cognitive 2,3,11,14,15,16,17,20 

Emotional 1,6,7,8,9,19 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 3. Questionnaire List 

ANGKET PENELITIAN 

SIKAP SISWA DI DALAM PEMBELAJARAN BAHASA INGGRIS  

DI PONPES AL-JAUHAR IKHD DURI / MA YASMI DURI 

                                  

A. Pengantar  

Angket ini adalah angket untuk mengetahui sikap siswa di dalam 

pembelajaran Bahasa Inggris. Kerahasiaan data dan identitas saudara tidak 

akan dipublikasikan, sehingga angket ini tidak akan memberi efek negatif dan 

mempengaruhi nilai saudara. Data yang saudara berikan sangat berarti untuk 

menyelesaikan tugas akhir peneliti, oleh karena itu berikanlah jawaban sesuai 

dengan keadaan yang sebenarnya. 

B. Identitas 

Nama : 

Kelas  :  

C. Pedoman   

1. Isilah terlebih dahulu identitas saudara 

2. Bacalah pernyataan dengan seksama 

3. Berikanlah jawaban sesuai dengan kondisi yang saudara rasakan dengan 

memberikan tanda ceklis (√) pada kolom yang telah tersedia 

 

Keterangan: 



 

 

1 : Sangat Tidak Setuju (STS)   4 : Setuju (S) 

2: Tidak Setuju (TS)     5 : Sangat Setuju (SS) 

3: Netral (N) 

 

No ITEMS 
1 

SD 

2 

D 

3 

N 

4 

A 

5 

SA 

1 Studying English is important because it 

will make me more educated 

(Belajar bahasa Inggris itu penting karena 

akan membuat saya lebih terlatih dalam 

menggunakan bahasa Inggris) 

     

2 Being good at English will help me study 

other subjects well 

(pandai dalam bahasa Inggris akan 

membantu saya dalam mempelajari 

pelajaran yang lain dengan baik) 

     

3 I feel proud when studying English 

language 

(saya merasa bangga ketika belajar bahasa 

Inggris) 

     

4 I feel excited when I communicate in 

English with others 

(saya merasa senang ketika saya dapat 

berkomunikasi dalam bahasa Inggris 

dengan orang lain) 

     

5 Speaking English anywhere makes me feel 

worried 

(berbicara dalam bahasa Inggris di mana 

saja membuat saya merasa cemas) 

     

6 Studying English helps me to have good 

relationships with friends 

(Belajar bahasa Inggris membantu saya 

untuk memiliki hubungan yang baik dengan 

teman-teman) 

     

7 I like to give opinions during English 

lessons. 

(Saya suka memberikan pendapat selama 

pelajaran bahasa Inggris) 

     

8 I have more knowledge and more 

understanding when studying English 

(Saya memiliki lebih banyak pengetahuan 

dan pemahaman ketika belajar bahasa 

     



 

 

Inggris) 

9 I look forward to studying more English in 

the future 

(Saya berharap untuk belajar lebih banyak 

bahasa Inggris di masa depan) 

     

10 I don’t get anxious when I have to answer a 

question in my English class 

(Saya tidak merasa cemas ketika saya 

harus menjawab pertanyaan di kelas 

bahasa Inggris saya) 

     

11 Studying foreign languages like English is 

enjoyable 

(Belajar bahasa asing seperti bahasa 

Inggris itu menyenangkan) 

     

12 I am able to make myself pay attention 

during studying English 

(Saya mampu membuat diri saya 

memperhatikan selama belajar bahasa 

Inggris) 

     

13 When I hear a student in my class speaking 

English well, I like to practice speaking 

with him/her 

(Ketika saya mendengar seorang siswa di 

kelas saya berbicara bahasa Inggris 

dengan baik, saya suka berlatih berbicara 

dengannya) 

     

14 To be inquisitive makes me study English 

well 

(Rasa ingin tahu membuat saya belajar 

bahasa Inggris dengan baik) 

     

15 Studying English makes me have good 

emotions ( feelings) 

(Belajar bahasa Inggris membuat saya 

memiliki emosi yang baik (perasaan) 

     

16 I prefer studying in my mother tongue 

rather than any other foreign language 

(Saya lebih suka belajar dalam bahasa ibu 

saya daripada bahasa asing lainnya) 

     

17 Studying English makes me have more 

confidence in expressing myself 

(Belajar bahasa Inggris membuat saya 

lebih percaya diri dalam mengekspresikan 

diri) 

     

18 Studying English helps me to improve my 

personality 

(Belajar bahasa Inggris membantu saya 

     



 

 

meningkatkan kepribadian saya) 

19 I put off my English homework as much as 

possible 

(Saya menunda pekerjaan rumah bahasa 

Inggris saya sebanyak mungkin) 

     

20 Studying English helps me getting new 

information in which I can link to my 

previous knowledge 

(Belajar bahasa Inggris membantu saya 

mendapatkan informasi baru yang dapat 

saya kaitkan dengan pengetahuan saya 

sebelumnya) 

     

21 I cannot to summarize the important points 

in the English subject content by myself 

(Saya tidak bisa meringkas poin-poin 

penting dalam konten mata pelajaran 

bahasa Inggris sendiri) 

     

22 Frankly, I study English just to pass the 

exams. 

(Terus terang, saya belajar bahasa Inggris 

hanya untuk lulus ujian.) 

     

23 I enjoy doing activities in English 

(Saya senang melakukan aktivitas dalam 

bahasa Inggris) 

     

24 I do not like studying English 

(Saya tidak suka belajar bahasa Inggris) 

     

25 I am not relaxed whenever I have to speak 

in my English class 

(Saya tidak santai setiap kali saya harus 

berbicara di kelas bahasa Inggris saya) 

     

26 I feel embarrassed to speak English in front 

of other students 

(Saya merasa malu untuk berbicara bahasa 

Inggris di depan siswa lain) 

     

27 I wish I could speak English fluently.  

Saya berharap saya bisa berbicara bahasa 

Inggris dengan lancar. 

     

28 I am interested in studying English. 

Saya tertarik untuk belajar bahasa Inggris. 

     

29 In my opinion, people who speak more 

than one language are very knowledgeable. 

Menurut pendapat saya, orang yang 

berbicara lebih dari satu bahasa sangat 

berpengetahuan. 

     

30 Studying English helps me communicate in 

English effectively 

     



 

 

Belajar bahasa Inggris membantu saya 

berkomunikasi dalam bahasa Inggris 

secara efektif 

31 I cannot apply the knowledge from English 

subject in my real life 

Saya tidak dapat menerapkan pengetahuan 

dari mata pelajaran bahasa Inggris dalam 

kehidupan nyata saya 

     

32 Studying English subject makes me feel 

more confident 

Mempelajari mata pelajaran bahasa 

Inggris membuat saya merasa lebih 

percaya diri 

     

33 To be honest, I really have little interest in 

my English class 

Sejujurnya, saya benar-benar kurang 

tertarik dengan kelas bahasa Inggris saya 

     

34 Studying English makes me able to create 

new thoughts 

Belajar bahasa Inggris membuat saya 

mampu menciptakan pemikiran baru 

     

35 I like to practice English the way native 

speakers do. 

Saya suka berlatih bahasa Inggris seperti 

yang dilakukan penutur asli. 

     

36 I am able to think and analyze the content 

in English language 

Saya mampu berpikir dan menganalisis 

konten dalam bahasa Inggris 

     

37 I wish I could have many English speaking 

friends 

Saya berharap saya bisa memiliki banyak 

teman berbahasa Inggris 

     

38 When I miss the class, I never ask my 

friends or teachers for the homework on 

what has been taught. 

Ketika saya ketinggalan kelas, saya tidak 

pernah meminta pekerjaan rumah kepada 

teman atau guru saya tentang apa yang 

telah diajarkan. 

     

39 I am not satisfied with my performance in 

the English subject 

Saya tidak puas dengan kinerja saya dalam 

mata pelajaran bahasa Inggris 

     

40 In my opinion, English language is difficult 

and complicated to learn. 

     



 

 

Menurut saya, bahasa Inggris itu sulit dan 

rumit untuk dipelajari. 

41 English subject has the content that covers 

many fields of knowledge 

Mata pelajaran bahasa Inggris memiliki 

konten yang mencakup banyak bidang 

pengetahuan 

     

42 I do not feel enthusiastic to come to class 

when the English is being thought 

Saya tidak merasa antusias untuk datang 

ke kelas ketika bahasa Inggris sedang 

dipikirkan 

     

43 Knowing English is an important goal in 

my life 

Mengetahui bahasa Inggris adalah tujuan 

penting dalam hidup saya 

     

44 I look forward to the time I spend in 

English class 

Saya menantikan waktu yang saya 

habiskan di kelas bahasa Inggris 

     

45 I do not pay any attention when my English 

teacher is explaining the lesson 

Saya tidak memperhatikan ketika guru 

bahasa Inggris saya sedang menjelaskan 

pelajaran 

     

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 4. List of Interview 

INTERVIEW GUIDELENESS 

1. Do you like listening to everything about English? Why? 

2. Do you have additional learning outside of school? Like Private English 

lessons? 

3. Do you think English is important to learn? Why?  

4. Is English easy to learn? If hard, what makes learning English hard? 

5. Do you feel enthusiastic about coming to English class? Why? 

6. Are you looking forward to learning English? 

7. Are you interested in learning English? Why? 

8. Do you feel proud that you learn English? 

9. Do you enjoy English subject at school? 

10. If you study English in class, can you focus on paying attention to the 

teacher's explanation? 

11. Do you understand about the material taught in class? What about the 

assignments given? 

12. Do you like practicing speaking English? Why? 

13. Who do you usually like to practice talking to?  

14. Do you want to be fluent in English? Why? 

15. Do you like communicating in English? 

16. In class there is always a question and answer and giving opinions session 

when the teacher has finished explaining the material. Do you always want 

to give your opinion or ask questions? 

17. If you don't go to class, do you always ask your friends about the 

assignments/material being taught? 

18. Do you studying English just to graduate or pass the exam? 

19. Do you feel satisfied with yourself when you learn English? 

20. Do you want to learn more English in the future? 

 



 

 

Appendix 5. Result of Validity 

 

 

 
Pearson 

Correlation 
.411

**
 .400

**
 .568

**
 .619

**
 .418

**
 .623

**
 .519

**
 .469

**
 

Sig. (2-

tailed) 
.001 .001 .000 .000 .000 .000 .000 .000 

N 66 66 66 66 66 66 66 66 

 

.481
**

 .522
**

 .456
**

 .367
**

 .392
**

 .694
**

 .421
**

 .376
**

 .369
**

 

.000 .000 .000 .002 .001 .000 .000 .002 .002 

66 66 66 66 66 66 66 66 66 

 

.543
**

 .384
**

 .518
**

 .486
**

 .607
**

 .442
**

 .644
**

 .513
**

 .536
**

 

.000 .001 .000 .000 .000 .000 .000 .000 .000 

66 66 66 66 66 66 66 66 66 

 

.408
**

 .512
**

 .638
**

 .509
**

 .588
**

 .575
**

 .459
**

 .637
**

 .606
**

 .524
**

 

.001 .000 .000 .000 .000 .000 .000 .000 .000 .000 

66 66 66 66 66 66 66 66 66 66 

          

 

.257
*
 .735

**
 .643

**
 .364

**
 .619

**
 .420

**
 .650

**
 .607

**
 .322

**
 1 

.037 .000 .000 .003 .000 .000 .000 .000 .008   

66 66 66 66 66 66 66 66 66 66 

 

 

 

 

 



 

 

Appendix 6. Result of Reability 

 

Case Processing Summary 

 N % 

Cases 

Valid 66 100.0 

Excluded
a
 0 .0 

Total 66 100.0 

a. Listwise deletion based on all variables in the procedure. 

 

 

Reliability Statistics 

Cronbach's Alpha N of Items 

.915 45 

 
 

 

 

 

 

 

 

 

 

 

 



 

 

 

Appendix 7. Table of Descriptive Statistics of Islamic Senior High School 

Descriptive Statistics of Islamic Senior High School 

 N Minimum Maximum Mean Std. Deviation 

Statistic Statistic Statistic Statistic Std. Error Statistic 

item1 31 2 5 3.06 .207 1.153 

item2 31 2 5 3.03 .135 .752 

item3 31 1 5 2.77 .145 .805 

item4 31 2 5 3.61 .152 .844 

item5 31 1 5 3.87 .159 .885 

item6 31 2 5 3.45 .138 .768 

item7 31 2 5 3.55 .145 .810 

item8 31 3 5 3.84 .140 .779 

item9 31 2 4 3.00 .093 .516 

item10 31 1 5 3.19 .204 1.138 

item11 31 2 5 3.61 .137 .761 

item12 31 3 5 4.29 .148 .824 

item13 31 2 5 3.65 .171 .950 

item14 31 1 5 3.45 .173 .961 

item15 31 3 5 4.32 .149 .832 

item16 31 3 5 4.03 .109 .605 

item17 31 2 5 3.48 .153 .851 

item18 31 2 5 3.55 .153 .850 

item19 31 3 5 4.13 .145 .806 

item20 31 3 5 3.71 .141 .783 

item21 31 1 5 2.77 .152 .845 

item22 31 2 5 3.55 .138 .768 

item23 31 2 5 4.13 .159 .885 

item24 31 3 5 3.90 .134 .746 

item25 31 1 4 2.84 .140 .779 

item26 31 2 5 3.32 .134 .748 

item27 31 1 5 3.13 .137 .763 

item28 31 1 5 2.74 .197 1.094 

item29 31 2 5 2.97 .164 .912 

item30 31 3 5 3.68 .142 .791 

item31 31 3 5 3.32 .097 .541 



 

 

item32 31 3 5 3.58 .121 .672 

item33 31 1 5 2.94 .167 .929 

item34 31 3 5 3.74 .131 .729 

item35 31 3 5 3.90 .149 .831 

item36 31 1 5 3.16 .174 .969 

item37 31 2 5 2.94 .146 .814 

item38 31 2 5 3.16 .132 .735 

item39 31 1 5 3.55 .166 .925 

item40 31 3 5 4.71 .095 .529 

item41 31 2 5 3.94 .153 .854 

item42 31 3 5 3.74 .131 .729 

item43 31 1 5 3.42 .172 .958 

item44 31 1 5 3.39 .158 .882 

item45 31 2 5 3.06 .113 .629 

MEANSCORE 31 3 5 3.49 .061 .338 

Valid N (listwise) 31      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 8. Table of Descriptive Statistics of Islamic Boarding School 

Descriptive Statistics of Islamic Senior High School 

 N Minimum Maximum Mean Std. Deviation 

Statistic Statistic Statistic Statistic Std. Error Statistic 



 

 

item1 35 2 5 4.00 .164 .970 

item2 35 2 5 3.40 .110 .651 

item3 35 3 5 3.37 .101 .598 

item4 35 2 5 3.97 .119 .707 

item5 35 3 5 4.34 .123 .725 

item6 35 2 5 3.91 .126 .742 

item7 35 3 5 3.60 .093 .553 

item8 35 2 5 4.29 .133 .789 

item9 35 2 5 3.69 .128 .758 

item10 35 1 4 1.89 .178 1.051 

item11 35 3 5 3.71 .120 .710 

item12 35 3 5 4.06 .123 .725 

item13 35 1 5 4.31 .182 1.078 

item14 35 2 5 4.43 .125 .739 

item15 35 2 5 4.51 .126 .742 

item16 35 3 5 4.57 .094 .558 

item17 35 2 5 3.89 .114 .676 

item18 35 3 5 3.91 .103 .612 

item19 35 3 5 4.49 .095 .562 

item20 35 3 5 3.86 .117 .692 

item21 35 1 5 3.40 .206 1.218 

item22 35 2 5 4.23 .148 .877 

item23 35 3 5 4.40 .131 .775 

item24 35 3 5 4.26 .118 .701 

item25 35 2 5 4.00 .116 .686 

item26 35 3 5 3.74 .118 .701 

item27 35 2 5 3.37 .143 .843 

item28 35 1 5 3.71 .162 .957 

item29 35 1 5 4.09 .202 1.197 

item30 35 1 5 3.80 .135 .797 

item31 35 3 5 4.31 .107 .631 

item32 35 2 5 4.54 .138 .817 

item33 35 3 5 3.94 .129 .765 

item34 35 3 5 4.46 .095 .561 

item35 35 3 5 4.34 .100 .591 

item36 35 2 5 3.60 .124 .736 

item37 35 2 5 2.54 .138 .817 

item38 35 3 5 4.06 .108 .639 

item39 35 1 5 4.37 .193 1.140 

item40 35 4 5 4.63 .083 .490 



 

 

item41 35 3 5 4.51 .095 .562 

Item42 35 2 5 3.89 .114 .676 

item43 35 1 5 4.14 .170 1.004 

item44 35 2 5 3.89 .163 .963 

item45 35 1 5 3.17 .166 .985 

MEANSCORE 35 3.42 4.62 3.94 .053 .315 

Valid N (listwise) 35      

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 9. Frequencies result of Islamic Senior High School 

Frequency Table of Islamic Senior High School 

 

item1 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

2 13 41.9 41.9 41.9 

3 9 29.0 29.0 71.0 

4 3 9.7 9.7 80.6 

5 6 19.4 19.4 100.0 

Total 31 100.0 100.0  

 

item2 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

2 6 19.4 19.4 19.4 

3 20 64.5 64.5 83.9 

4 3 9.7 9.7 93.5 

5 2 6.5 6.5 100.0 

Total 31 100.0 100.0  

 

item3 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

1 3 9.7 9.7 9.7 

2 4 12.9 12.9 22.6 

3 22 71.0 71.0 93.5 

4 1 3.2 3.2 96.8 

5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

item4 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 
2 1 3.2 3.2 3.2 

3 16 51.6 51.6 54.8 



 

 

4 8 25.8 25.8 80.6 

5 6 19.4 19.4 100.0 

Total 31 100.0 100.0  

 

 

item5 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

3 8 25.8 25.8 29.0 

4 15 48.4 48.4 77.4 

5 7 22.6 22.6 100.0 

Total 31 100.0 100.0  

 

item6 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 2 6.5 6.5 6.5 

3 16 51.6 51.6 58.1 

4 10 32.3 32.3 90.3 

5 3 9.7 9.7 100.0 

Total 31 100.0 100.0  

 

item7 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 3 9.7 9.7 9.7 

3 11 35.5 35.5 45.2 

4 14 45.2 45.2 90.3 

5 3 9.7 9.7 100.0 

Total 31 100.0 100.0  

 

item8 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 
3 12 38.7 38.7 38.7 

4 12 38.7 38.7 77.4 



 

 

5 7 22.6 22.6 100.0 

Total 31 100.0 100.0  

 

 

item9 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 4 12.9 12.9 12.9 

3 23 74.2 74.2 87.1 

4 4 12.9 12.9 100.0 

Total 31 100.0 100.0  

 

item10 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 2 6.5 6.5 6.5 

2 6 19.4 19.4 25.8 

3 12 38.7 38.7 64.5 

4 6 19.4 19.4 83.9 

5 5 16.1 16.1 100.0 

Total 31 100.0 100.0  

 

item11 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 3.2 3.2 3.2 

3 14 45.2 45.2 48.4 

4 12 38.7 38.7 87.1 

5 4 12.9 12.9 100.0 

Total 31 100.0 100.0  

 

 item12 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

3 7 22.6 22.6 22.6 

4 8 25.8 25.8 48.4 

5 16 51.6 51.6 100.0 

Total 31 100.0 100.0  



 

 

 

 

item13 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 3 9.7 9.7 9.7 

3 12 38.7 38.7 48.4 

4 9 29.0 29.0 77.4 

5 7 22.6 22.6 100.0 

Total 31 100.0 100.0  

 

item14 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

2 2 6.5 6.5 9.7 

3 15 48.4 48.4 58.1 

4 8 25.8 25.8 83.9 

5 5 16.1 16.1 100.0 

Total 31 100.0 100.0  

 

item15 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 7 22.6 22.6 22.6 

4 7 22.6 22.6 45.2 

5 17 54.8 54.8 100.0 

Total 31 100.0 100.0  

 

item16 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 5 16.1 16.1 16.1 

4 20 64.5 64.5 80.6 

5 6 19.4 19.4 100.0 

Total 31 100.0 100.0  

 



 

 

 

item17 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 4 12.9 12.9 12.9 

3 11 35.5 35.5 48.4 

4 13 41.9 41.9 90.3 

5 3 9.7 9.7 100.0 

Total 31 100.0 100.0  

 

item18 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 2 6.5 6.5 6.5 

3 15 48.4 48.4 54.8 

4 9 29.0 29.0 83.9 

5 5 16.1 16.1 100.0 

Total 31 100.0 100.0  

 

item19 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 8 25.8 25.8 25.8 

4 11 35.5 35.5 61.3 

5 12 38.7 38.7 100.0 

Total 31 100.0 100.0  

 

item20 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 15 48.4 48.4 48.4 

4 10 32.3 32.3 80.6 

5 6 19.4 19.4 100.0 

Total 31 100.0 100.0  

 



 

 

 

 

item21 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

2 11 35.5 35.5 38.7 

3 14 45.2 45.2 83.9 

4 4 12.9 12.9 96.8 

5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

item22 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 2 6.5 6.5 6.5 

3 13 41.9 41.9 48.4 

4 13 41.9 41.9 90.3 

5 3 9.7 9.7 100.0 

Total 31 100.0 100.0  

 

item23 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 3.2 3.2 3.2 

3 7 22.6 22.6 25.8 

4 10 32.3 32.3 58.1 

5 13 41.9 41.9 100.0 

Total 31 100.0 100.0  

 

item24 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 10 32.3 32.3 32.3 

4 14 45.2 45.2 77.4 

5 7 22.6 22.6 100.0 

Total 31 100.0 100.0  



 

 

 

item25 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 2 6.5 6.5 6.5 

2 6 19.4 19.4 25.8 

3 18 58.1 58.1 83.9 

4 5 16.1 16.1 100.0 

Total 31 100.0 100.0  

 

item26 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 3 9.7 9.7 9.7 

3 17 54.8 54.8 64.5 

4 9 29.0 29.0 93.5 

5 2 6.5 6.5 100.0 

Total 31 100.0 100.0  

 

item27 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

2 3 9.7 9.7 12.9 

3 19 61.3 61.3 74.2 

4 7 22.6 22.6 96.8 

5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

item28 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 3 9.7 9.7 9.7 

2 12 38.7 38.7 48.4 

3 8 25.8 25.8 74.2 

4 6 19.4 19.4 93.5 

5 2 6.5 6.5 100.0 



 

 

Total 31 100.0 100.0  

 

item29 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 11 35.5 35.5 35.5 

3 12 38.7 38.7 74.2 

4 6 19.4 19.4 93.5 

5 2 6.5 6.5 100.0 

Total 31 100.0 100.0  

 

item30 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 16 51.6 51.6 51.6 

4 9 29.0 29.0 80.6 

5 6 19.4 19.4 100.0 

Total 31 100.0 100.0  

 

item31 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

3 22 71.0 71.0 71.0 

4 8 25.8 25.8 96.8 

5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

 

item32 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 16 51.6 51.6 51.6 

4 12 38.7 38.7 90.3 

5 3 9.7 9.7 100.0 

Total 31 100.0 100.0  

 



 

 

 

 

item33 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

2 10 32.3 32.3 35.5 

3 11 35.5 35.5 71.0 

4 8 25.8 25.8 96.8 

5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

item34 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 13 41.9 41.9 41.9 

4 13 41.9 41.9 83.9 

5 5 16.1 16.1 100.0 

Total 31 100.0 100.0  

 

item35 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 12 38.7 38.7 38.7 

4 10 32.3 32.3 71.0 

5 9 29.0 29.0 100.0 

Total 31 100.0 100.0  

 

 

item36 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

2 5 16.1 16.1 19.4 

3 17 54.8 54.8 74.2 

4 4 12.9 12.9 87.1 

5 4 12.9 12.9 100.0 



 

 

Total 31 100.0 100.0  

 

item37 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 9 29.0 29.0 29.0 

3 17 54.8 54.8 83.9 

4 3 9.7 9.7 93.5 

5 2 6.5 6.5 100.0 

Total 31 100.0 100.0  

 

item38 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 4 12.9 12.9 12.9 

3 20 64.5 64.5 77.4 

4 5 16.1 16.1 93.5 

5 2 6.5 6.5 100.0 

Total 31 100.0 100.0  

 

 

item39 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

2 2 6.5 6.5 9.7 

3 11 35.5 35.5 45.2 

4 13 41.9 41.9 87.1 

5 4 12.9 12.9 100.0 

Total 31 100.0 100.0  

 

item40 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 1 3.2 3.2 3.2 

4 7 22.6 22.6 25.8 

5 23 74.2 74.2 100.0 



 

 

Total 31 100.0 100.0  

 

item41 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 3.2 3.2 3.2 

3 9 29.0 29.0 32.3 

4 12 38.7 38.7 71.0 

5 9 29.0 29.0 100.0 

Total 31 100.0 100.0  

 

item42 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 13 41.9 41.9 41.9 

4 13 41.9 41.9 83.9 

5 5 16.1 16.1 100.0 

Total 31 100.0 100.0  

 

item43 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

2 4 12.9 12.9 16.1 

3 10 32.3 32.3 48.4 

4 13 41.9 41.9 90.3 

5 3 9.7 9.7 100.0 

Total 31 100.0 100.0  

 

item44 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 3.2 3.2 3.2 

2 2 6.5 6.5 9.7 

3 15 48.4 48.4 58.1 

4 10 32.3 32.3 90.3 

5 3 9.7 9.7 100.0 



 

 

Total 31 100.0 100.0  

 

item45 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 4 12.9 12.9 12.9 

3 22 71.0 71.0 83.9 

4 4 12.9 12.9 96.8 

5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 10. Frequencies result of Islamic Boarding School 

Frequency Table of Islamic Boarding School 

 

item1 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 3 8.6 8.6 8.6 

3 7 20.0 20.0 28.6 

4 12 34.3 34.3 62.9 

5 13 37.1 37.1 100.0 

Total 35 100.0 100.0  

 

item2 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 21 60.0 60.0 62.9 

4 11 31.4 31.4 94.3 

5 2 5.7 5.7 100.0 

Total 35 100.0 100.0  

 

item3 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 24 68.6 68.6 68.6 

4 9 25.7 25.7 94.3 

5 2 5.7 5.7 100.0 

Total 35 100.0 100.0  

 

item4 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 6 17.1 17.1 20.0 

4 21 60.0 60.0 80.0 



 

 

5 7 20.0 20.0 100.0 

Total 35 100.0 100.0  

 

item5 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 5 14.3 14.3 14.3 

4 13 37.1 37.1 51.4 

5 17 48.6 48.6 100.0 

Total 35 100.0 100.0  

 

item6 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 2 5.7 5.7 5.7 

3 5 14.3 14.3 20.0 

4 22 62.9 62.9 82.9 

5 6 17.1 17.1 100.0 

Total 35 100.0 100.0  

 

item7 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 15 42.9 42.9 42.9 

4 19 54.3 54.3 97.1 

5 1 2.9 2.9 100.0 

Total 35 100.0 100.0  

 

item8 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 2 5.7 5.7 5.7 

3 1 2.9 2.9 8.6 

4 17 48.6 48.6 57.1 

5 15 42.9 42.9 100.0 

Total 35 100.0 100.0  



 

 

 

 

 

item9 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 14 40.0 40.0 42.9 

4 15 42.9 42.9 85.7 

5 5 14.3 14.3 100.0 

Total 35 100.0 100.0  

 

item10 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 18 51.4 51.4 51.4 

2 6 17.1 17.1 68.6 

3 8 22.9 22.9 91.4 

4 3 8.6 8.6 100.0 

Total 35 100.0 100.0  

 

item11 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 15 42.9 42.9 42.9 

4 15 42.9 42.9 85.7 

5 5 14.3 14.3 100.0 

Total 35 100.0 100.0  

 

item12 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 8 22.9 22.9 22.9 

4 17 48.6 48.6 71.4 

5 10 28.6 28.6 100.0 

Total 35 100.0 100.0  



 

 

 

 

item13 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 2 5.7 5.7 5.7 

2 1 2.9 2.9 8.6 

3 1 2.9 2.9 11.4 

4 11 31.4 31.4 42.9 

5 20 57.1 57.1 100.0 

Total 35 100.0 100.0  

 

item14 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 2 5.7 5.7 8.6 

4 13 37.1 37.1 45.7 

5 19 54.3 54.3 100.0 

Total 35 100.0 100.0  

 

item15 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 2 5.7 5.7 8.6 

4 10 28.6 28.6 37.1 

5 22 62.9 62.9 100.0 

Total 35 100.0 100.0  

 

item16 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 1 2.9 2.9 2.9 

4 13 37.1 37.1 40.0 

5 21 60.0 60.0 100.0 

Total 35 100.0 100.0  



 

 

 

item17 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 2 5.7 5.7 5.7 

3 4 11.4 11.4 17.1 

4 25 71.4 71.4 88.6 

5 4 11.4 11.4 100.0 

Total 35 100.0 100.0  

 

item18 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 8 22.9 22.9 22.9 

4 22 62.9 62.9 85.7 

5 5 14.3 14.3 100.0 

Total 35 100.0 100.0  

 

item19 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 1 2.9 2.9 2.9 

4 16 45.7 45.7 48.6 

5 18 51.4 51.4 100.0 

Total 35 100.0 100.0  

 

item20 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 11 31.4 31.4 31.4 

4 18 51.4 51.4 82.9 

5 6 17.1 17.1 100.0 

Total 35 100.0 100.0  

 

 

 



 

 

 

item21 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 2.9 2.9 2.9 

2 9 25.7 25.7 28.6 

3 9 25.7 25.7 54.3 

4 7 20.0 20.0 74.3 

5 9 25.7 25.7 100.0 

Total 35 100.0 100.0  

 

item22 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 2 5.7 5.7 5.7 

3 4 11.4 11.4 17.1 

4 13 37.1 37.1 54.3 

5 16 45.7 45.7 100.0 

Total 35 100.0 100.0  

 

item23 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 6 17.1 17.1 17.1 

4 9 25.7 25.7 42.9 

5 20 57.1 57.1 100.0 

Total 35 100.0 100.0  
 

 

item24 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 5 14.3 14.3 14.3 

4 16 45.7 45.7 60.0 

5 14 40.0 40.0 100.0 

Total 35 100.0 100.0  

 



 

 

item25 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 5 14.3 14.3 17.1 

4 22 62.9 62.9 80.0 

5 7 20.0 20.0 100.0 

Total 35 100.0 100.0  

 

item26 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 14 40.0 40.0 40.0 

4 16 45.7 45.7 85.7 

5 5 14.3 14.3 100.0 

Total 35 100.0 100.0  

 

item27 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 3 8.6 8.6 8.6 

3 21 60.0 60.0 68.6 

4 6 17.1 17.1 85.7 

5 5 14.3 14.3 100.0 

Total 35 100.0 100.0  

 

item28 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 2.9 2.9 2.9 

2 2 5.7 5.7 8.6 

3 10 28.6 28.6 37.1 

4 15 42.9 42.9 80.0 

5 7 20.0 20.0 100.0 

Total 35 100.0 100.0  

 

 



 

 

item29 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 2.9 2.9 2.9 

2 4 11.4 11.4 14.3 

3 5 14.3 14.3 28.6 

4 6 17.1 17.1 45.7 

5 19 54.3 54.3 100.0 

Total 35 100.0 100.0  

 

item30 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 2.9 2.9 2.9 

3 9 25.7 25.7 28.6 

4 20 57.1 57.1 85.7 

5 5 14.3 14.3 100.0 

Total 35 100.0 100.0  

 

item31 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 3 8.6 8.6 8.6 

4 18 51.4 51.4 60.0 

5 14 40.0 40.0 100.0 

Total 35 100.0 100.0  

 

item32 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 2 5.7 5.7 5.7 

3 1 2.9 2.9 8.6 

4 8 22.9 22.9 31.4 

5 24 68.6 68.6 100.0 

Total 35 100.0 100.0  

 

 



 

 

item33 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 11 31.4 31.4 31.4 

4 15 42.9 42.9 74.3 

5 9 25.7 25.7 100.0 

Total 35 100.0 100.0  

 

item34 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 1 2.9 2.9 2.9 

4 17 48.6 48.6 51.4 

5 17 48.6 48.6 100.0 

Total 35 100.0 100.0  

 

item35 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 2 5.7 5.7 5.7 

4 19 54.3 54.3 60.0 

5 14 40.0 40.0 100.0 

Total 35 100.0 100.0  

 

item36 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 16 45.7 45.7 48.6 

4 14 40.0 40.0 88.6 

5 4 11.4 11.4 100.0 

Total 35 100.0 100.0  

 

 

 

 

 

 



 

 

item37 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 22 62.9 62.9 62.9 

3 8 22.9 22.9 85.7 

4 4 11.4 11.4 97.1 

5 1 2.9 2.9 100.0 

Total 35 100.0 100.0  

 

item38 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 6 17.1 17.1 17.1 

4 21 60.0 60.0 77.1 

5 8 22.9 22.9 100.0 

Total 35 100.0 100.0  

 

item39 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 2 5.7 5.7 5.7 

2 2 5.7 5.7 11.4 

4 8 22.9 22.9 34.3 

5 23 65.7 65.7 100.0 

Total 35 100.0 100.0  

 

item40 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

4 13 37.1 37.1 37.1 

5 22 62.9 62.9 100.0 

Total 35 100.0 100.0  

 

 

 

 

 

 



 

 

item41 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

3 1 2.9 2.9 2.9 

4 15 42.9 42.9 45.7 

5 19 54.3 54.3 100.0 

Total 35 100.0 100.0  

 

Item42 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 7 20.0 20.0 22.9 

4 22 62.9 62.9 85.7 

5 5 14.3 14.3 100.0 

Total 35 100.0 100.0  

 

item43 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 2.9 2.9 2.9 

2 1 2.9 2.9 5.7 

3 6 17.1 17.1 22.9 

4 11 31.4 31.4 54.3 

5 16 45.7 45.7 100.0 

Total 35 100.0 100.0  

 

item44 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

2 1 2.9 2.9 2.9 

3 15 42.9 42.9 45.7 

4 6 17.1 17.1 62.9 

5 13 37.1 37.1 100.0 

Total 35 100.0 100.0  

 

 



 

 

item45 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

1 1 2.9 2.9 2.9 

2 7 20.0 20.0 22.9 

3 16 45.7 45.7 68.6 

4 7 20.0 20.0 88.6 

5 4 11.4 11.4 100.0 

Total 35 100.0 100.0  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 11. T-Test (Levene's Test for Equality of Variances) 

 

 

Group Statistics 

 
Group N Mean Std. 

Deviation 

Std. Error 

Mean 

Attitude 

Result 

Islamic Senior High 

School 

45 3.493 .4586 .0684 

Islamic Boarding 

School 

45 3.946 .5342 .0796 

 

 

Independent Samples Test 

 
Levene's 

Test for 

Equality 

of 

Variances 

t-test for Equality of Means 

F Sig. t df Sig. 

(2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% 

Confidence 

Interval of the 

Difference 

Lower Upper 

Attitude 

Result 

Equal 

variances 

assumed 

.051 .822 4.324 88 .000 -.4538 .1049 -.6623 -.2452 

Equal 

variances 

not 

assumed 

  
4.324 86.025 .000 -.4538 .1049 -.6624 -.2451 
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