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ABSTRACT 

Siti Amaliah (2022) : Implementation of Formative Assessment by English 

Teachers during COVID-19 Pandemic: A Case Study at 

SMK Negeri 1 Tambusai 

 

This research aimed to investigate the practice of English teachers in 

implementing online and offline formative assessment during COVID-19 

pandemic at SMK Negeri 1 Tambusai. The method of this research was 

qualitative with case study research design. The researcher collected the data by 

using interview and documentation. The participants of this research were two 

English teachers at SMK Negeri 1 Tambusai. For technique of analyzing data, the 

researcher used Miles and Huberman data analysis, which have three steps: (1) 

data condensation or data reduction, (2) data display and (3) drawing and 

verifying conclusion.  The findings of the research showed that the English 

teachers at SMK Negeri 1 Tambusai implemented online and offline formative 

assessment during the COVID-19 pandemic. The findings of this research, 

English teachers used Google classroom and Google form for online formative 

assessment. Meanwhile, the English teachers used quizzes, questioning and group 

disscussion, short-answer tasks, listening cloze, role play, reading aloud, mind 

mapping and wrote a dialogue as offline formative assessment. Furthermore, the 

English teachers faced several constraints in implementing online and offline 

formative assessment, there were, the lack of human resources, internet network, 

the student's home area did not have a network, some even did not have a 

cellphone, that not all students were active and they were less motivated. 

However, the teachers found the solutions to overcome all the constraints by 

providing wifi in certain rooms, recommended to students to be able to use the 

cellphones of their parents or friends and approaching students who were less 

interested in learning. It can be concluded that English teachers only used Google 

classroom and Google form for online formative assessment and used quizzes, 

questioning and group disscussion in offline formative assessment.  
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ABSTRAK 

Siti Amaliah (2022)  :   Implementasi Penilaian Formatif oleh Guru Bahasa 

                                      Inggris di Masa Pandemi COVID-19: Studi kasus di 

SMK Negeri 1 Tambusai 

 

 Penelitian ini bertujuan untuk mengetahui praktik guru bahasa Inggris 

dalam melaksanakan penilaian formatif online dan offline selama pandemi 

COVID-19 di SMK Negeri 1 Tambusai. Metode penelitian ini adalah kualitatif 

dengan desain penelitian studi kasus. Peneliti mengumpulkan data dengan 

menggunakan wawancara dan dokumentasi. Partisipan dalam penelitian ini adalah 

dua orang guru bahasa Inggris di SMK Negeri 1 Tambusai. Untuk teknik analisis 

data, peneliti menggunakan analisis data Miles dan Huberman, yang memiliki tiga 

langkah: (1) kondensasi data atau reduksi data, (2) penyajian data, dan (3) 

penarikan kesimpulan dan verifikasi. Temuan penelitian menunjukkan bahwa 

guru bahasa Inggris di SMK Negeri 1 Tambusai menerapkan penilaian formatif 

online dan offline selama pandemi COVID-19. Temuan penelitian ini, guru 

bahasa Inggris menggunakan Google classroom dan Google form untuk penilaian 

formatif online. Sementara itu, guru bahasa Inggris menggunakan kuis, tanya 

jawab dan diskusi kelompok, tugas jawaban singkat, mendengarkan cloze, 

bermain peran, membaca keras, pemetaan pikiran dan menulis dialog sebagai 

penilaian formatif offline. Selain itu, guru bahasa Inggris menghadapi beberapa 

kendala dalam melaksanakan penilaian formatif online dan offline, yaitu 

kurangnya sumber daya manusia, jaringan internet, daerah rumah siswa tidak 

memiliki jaringan, bahkan ada yang tidak memiliki ponsel, tidak semua siswa 

aktif dan mereka kurang termotivasi. Namun guru menemukan solusi untuk 

mengatasi semua kendala tersebut dengan menyediakan wifi di ruangan tertentu, 

merekomendasikan kepada siswa untuk dapat menggunakan handphone orang tua 

atau temannya dan mendekati siswa yang kurang berminat untuk belajar. Dapat 

disimpulkan bahwa guru bahasa Inggris hanya menggunakan Google classroom 

dan Google form untuk penilaian formatif online dan menggunakan kuis, tanya 

jawab dan diskusi kelompok dalam penilaian formatif offline. 
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 ملخص

 يزيةنجلالإ : تنفيذ التقييمات التكوينية من قبل معلمي اللغة (2222) ،ليةعمستي 
المدرسة الثانوية  في : 91-كوفيدخلال فترة جائحة  

 تامبوساي 9الحكومية المهنية 

هدف هذا البحث إلى معرفة كيفية قيام معلمي اللغة الإنجليزية بتنفيذ التقييمات ي
الددرسة الثانوية في  91-وفيدكخلال فترة جائحة   ةالتكوينية عبر الإنترنت وغير الدتصل

البحث نوعية مع تصميم بحث دراسة  ا. طريقة هذتامبوساي 9الدهنية الحكومية 
والتوثيق. الدشاركون في هذا البحث  ةالبيانات باستخدام الدقابل ةمع الباثثتجالحالة.

. تامبوساي 9الددرسة الثانوية الدهنية الحكومية اللغة الإنجليزية في من  معلمان اثنان
، والذي ميلس وهوبرمانستخدم الباثث تحليل بيانات تبالنسبة لتقنية تحليل البيانات، 
عرض البيانات، و ( 2( تكثيف البيانات أو تقليلها، )9يتكون من ثلاث خطوات: )

اللغة الإنجليزية  معلمياستخلاص النتائج والتحقق منها. تظهر نتائج البحث أن و ( 3)
عبر  ةتكوينيال اتتقييمالبإجراء  اقام تامبوساي 9ة الدهنية الحكومية الددرسة الثانويفي 

اللغة الإنجليزية  معلما. يستخدم 91-كوفيدخلال فترة جائحة   ةتصلالدالإنترنت وغير 
عبر الإنترنت. وفي الوقت نفسه،  ةالتكويني اتللتقييم جوجل فورمو جوجل كلاس روم 

والدناقشات الجماعية كتقييمات تكوينية غير  الاختبارات والأسئلة والأجوبة انيستخدم
متصلة بالإنترنت. بالإضافة إلى ذلك، لدعم التقييمات التكوينية غير الدتصل بالإنترنت، 

 مهام القشط والقراءة الدرتجلة بالإضافة إلى أسئلة الفهم في القراءة، والاستماع انستخدمي
قراءة بصوت عالٍ في التحدث، وال ،الاستماع، ولعب الأدوارفي  (cloze)إلى كلوز 

اللغة  معلماورسم الخرائط الذهنية، وكتابة الحوار في الكتابة. بالإضافة إلى ذلك، يواجه 
الإنجليزية العديد من العقبات في تنفيذ التقييمات التكوينية عبر الإنترنت وخارجها. ومع 

  ثلاً للتغلب على جميع العقبات. انديجذلك، 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem  

According to Sekyi (2016), assessment can be defined as all 

activities carried out by teachers and students to obtain information that can 

be used to repair the teaching and learning process. Formative assessment 

is one of the most influential assessments in the teaching and learning 

process in today's curriculum (Widiastuti and Saukah, 2017). Formative 

assessment is the process of evaluating students' competences and skills by 

"shaping" them, with the goal of assisting them in continuing their growth 

(Brown, 2004). This type of assessment is used to determine students' 

learning needs, comprehension, and progress in learning about certain 

learning modules (Karimi and Shafiee, 2014). Formative assessment can 

assist teachers in identifying areas of student difficulty, which can be 

utilized to guide or alter curriculum (Perie, et.al, 2007). This type of 

assessment entails a process in which the teacher conducts student thinking, 

makes assumptions about the amount of comprehension obtained, and acts 

on the available information to meet the established learning objectives 

(Furtak, 2012). 

The COVID-19 pandemic, which broke out in Indonesia in 2020, 

has had an impact on many sectors of education, including evaluation. 
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Teachers used to be able to assess their students more easily before the 

pandemic. They can assess students in real time during each face to face 

meeting and keep track of their progress. Teachers, on the other hand, will 

have to adapt the way they do assessments in the offline learning. Teachers 

have changed their assessment methods as a result of online learning. 

Giving students exercises is the most common way for teachers to measure 

their students' progress in online learning (Gautami, 2021). 

In both online and offline learning contexts, formative assessment is 

a beneficial tool (Evriana in Firdaus & Prastikawati, 2022). Teachers have 

generally carried out formative evaluations by providing pupils assignments 

and quizzes due to the conditions of the epidemic era (Robiasih & Lestari, 

2020). The term 'online formative assessment' is used in online education to 

describe an assessment method in which students use online resources to 

test themselves (Yilmaz et al., 2020). When it comes to formative 

evaluation, it is not much different when students are learning online than it 

is when students are studying in person. The use of media or technology 

with internet connection is one of the most noticeable contrasts (Kristiyanti, 

et.al, 2021). 

Based on the explanation above, it is need to be investigated how the 

English teachers implemented online and offline formative assessment 

during COVID-19 pandemic. However, limited studies on implementation 

of formative assessment during COVID-19 pandemic especially in 

Indonesian context are found. In this regard, most of previous studies 
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focused on perception of online formative assessment conducted at 

Secondary School, Junior High School, Primary School and University (e.g. 

Astiandani & Anam, 2021., Kristiyanti, et.al, 2021., Remmi & Hashim, 

2021., Tran and Ma, 2021., Alharbi, et.al, 2021); Perspective and practice 

on online formative assessment conducted at University and Senior High 

School (e.g. Yulianto & Mujtahid, 2021., Nurfiqah & Yusuf, 2020); The 

implementation of online formative assessment (e.g. Kristiyanti, 2021); 

Conception of online formative assessment conducted at Junior High School 

(e.g. Listyowati, et.al, 2021); Attitudes toward online formative assessment 

conducted at Senior High School (Anisa, 2021); Formative assessment and 

self-regulated during pandemic era conducted at Junior and Senior High 

School (e.g. Fatmawati, et.al, 2021); Impact of online formative assessment 

conducted at University (e.g. Nhu & Thin, 2019); Formative assessment 

performed in the pandemic era conducted at Senior High School (e.g. 

Robiasih & Lestari, 2021); Developing online formative assessment 

conducted at Senior High School (e.g. Puspitayani, 2020).  

Moreover, other studies concern on formative assessment during 

offline learning, perception of formative assessment conducted at 

Vocational High School and University (e.g. Akter & Khan, 2020., Wijaya, 

2022); Formative assessment in EFL classroom conducted at University and 

Senior High School (e.g. Łucarz, 2019., Widiastuti & Saukah, 2017); 

Formative assessment strategy conducted at University (e.g. Milawati, et.al, 

2021., Milawati, 2017); The implementation of formative assessment 
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conducted at Secondary School (e.g. Nurhayati, 2020); Formative 

assessment used by teachers conducted at Junior High School conducted at 

University (e.g. Pertiwi, et.al, 2021); Understanding formative assessment 

(e.g. Ridhwan, 2017). Investigating formative assessment (e.g. Suherman, 

2019); Beliefs and practices of formative assessment conducted at 

University (e.g. Guadu & Boersma, 2018); Impact of formative assessment 

conducted at University (e.g. Sahibzada & Himat, 2019); Attitudes and 

competence in formative assessment conducted at Senior High School (e.g. 

Rachmawati & Purwati, 2021); Formative assessment tools conducted at 

University (e.g. Alharbi & Meccawy, 2020). 

Based on some previous studies mentioned above it can be assumed 

that most of the previous research aim to find out perception, perspective 

and practice of online or offline formative assessment and during COVID-

19 pandemic. However, just a few studies that concern with the 

implementation of formative assessment during COVID-19 pandemic. In 

addition, previous studies conducted at University, Senior High School and 

Junior High School and very few conducted at Vocational High School. 

Based on explanation above, it is seems that very few studies that focused 

on implementation of formative assessment during COVID-19 pandemic at 

Vocational High School.  

Besides, SMK Negeri 1 Tambusai implements the 2013 curriculum 

(K13) with the learning objective is to enable students have the ability to 

master basic knowledge and skills in English to support the achievement of 
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competence in expertise programs. The average completeness minimum 

criterion (KKM) for each skill at SMK Negeri 1 Tambusai is 77. SMK 

Negeri 1 Tambusai is one of the schools that has implemented formative 

assessment during COVID-19 pandemic. Based on the preliminary 

interview, the researcher found the teachers at this school implemented 

online and offline assessments during the pandemic. Because of the 

COVID-19 pandemic, formative assessment that are usually carried out in 

class must be carried out online. The teacher also said there were several 

constraints when formative assessment is carried out online, namely slow 

internet networks, students and teachers who did not understand the use of 

technology and students who did not have cellphone to participate in online 

learning. 

Based on the background of the problem above, the researcher is 

interested in conducting research entitled "Implementation of Formative 

Assessment by English Teachers during COVID-19 Pandemic: A Case 

Study at SMK Negeri 1 Tambusai" 

B. Problem of the Research  

1. Identification of the Problem  

Based on the explanation in the background of the problem, 

the researcher identifies some problems that is related with 

formative assessment during COVID-19 pandemic. Some of the 

teachers at Vocational High School should practice online and 

offline formative assessment during COVID-19 pandemic. It 
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stimulates some questions, what is the teacher's opinion on practice 

of online and offline formative assessment?  How do the English 

teachers implemented formative assessment during the COVID-19 

pandemic, both online and offline? What are the problems that 

teachers faced when implementing online formative assessment? 

What are the problems that teachers faced when implementing 

offline formative assessment?  

2. Limitation of the Problem  

Based on the identification of the problem, the researchers 

found there are some problems in this research. It was important for 

the researcher to limit this research and focus on how do English 

teachers implemented online and offline formative assessment 

during COVID-19 pandemic at 2020-2021 academic years, the 

contraints when implementing online and offline formative 

assessment and the solution to overcome the constraints.   

3. Formulation of the Problem  

Based on the limitation of the problem above, the researcher 

formulated the problem in this following question:  

a) How do the English teachers implemented online and offline 

formative assessment during COVID-19 pandemic? 

b) What are the constraints faced by the English teachers in 

implementing online and offline formative assessment? 
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c) What are the solutions used by the English teachers in facing 

the constraints? 

C. Objective and Significance of the Problem 

1. Objective of the Problem 

Based on formulation of the problem, the researcher 

formulates the objectives of the research as follows: 

a) To explain how the English teachers implemented online and 

offline formative assessment during COVID-19 pandemic 

b) To explore the constraints faced by the English teachers in 

implementing online and offline formative assessment  

c) To explore the solutions used by the English teachers in 

facing the constraints  

2. Significance of the Problem  

a. Theoretically 

This research contributes to the development of 

knowledge on formative assessment both online and offline 

learning during COVID-19 pandemic. 

b. Practically 

a) Teachers, this study helps teachers to enrich their 

knowledge about assessment practice, especially 

formative assessment during online or offline 

learning. 
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b) Principle, with this research hope schools can make 

policies or can facilitate to help teachers make 

formative assessments online or offline learning. 

c) Future researchers, this research becomes a reference 

when other people want to do more research on 

formative assessment, either online or offline 

learning. 

D. Definition of Term 

1. Formative assessment 

According to Brown (2004) formative assessment is the 

process of evaluating students by "shaping" their competencies and 

skills and aims to assist them in continuing that growth process. 

Formative assessment is carried out to find out about students' 

understanding of the material being taught, learning needs and 

learning progress in a particular unit (Karimi, 2014). The formative 

assessment in this study refers to formative assessment that has been 

implemented in SMK Negeri 1 Tambusai during COVID-19 

pandemic.  

2. COVID-19 Pandemic 

According to Kementerian Kesehatan RI (2020), 

Coronaviruses are a large family of viruses that cause disease in 

humans and animals. In humans it usually causes disease respiratory 

tract infections, from the common cold to serious illnesses such as 
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Middle East Respiratory Syndrome (MERS) and Severe Acute 

Respiratory Syndrome (SARS). A new type of coronavirus found in 

humans since an extraordinary event appeared in Wuhan, China, in 

December 2019, was later named Severe Acute Respiratory 

Syndrome Coronavirus 2 (SARS-COV2), and caused the disease 

Coronavirus Disease-2019 (COVID-19). 

3. English subject 

English as a school subject is both a tool and a way of gaining 

knowledge and personal insight. The subject of English shall 

contribute to providing insight into the way people live and different 

cultures where English is the primary or the official language 

(Rindal, 2014).
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CHAPTER II 

REVIEW OF RELATED THEORIES 

 

A. Theoretical Framework 

1. Definition of Formative Assessment 

According to Brown (2004), formative assessment is the process of 

evaluating students by "shaping" their competencies and skills and aims to 

assist them in continuing that growth process. Formative assessment can be 

defined as a collaborative process between teachers and students with the 

goal of better understanding student learning, conceptual organization, 

identification of strengths, diagnosis of weaknesses, and areas for 

improvement, as well as a source of information that teachers can use in 

lesson planning and students can use to improve their understanding and 

achievement (Cizek 2010). Popham (2006) considered that formative 

assessment is a deliberate process in which teachers or students employ 

evidence-based assessment to improve learning and teaching. 

Guadu and Boersma (2018) stated formative assessment is an activity 

whose main objective is to promote student learning and teaching by 

identifying flaws and making decisions, or by taking corrective action to 

repair them. According to Bugg (2013), formative assessment is designed 
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to allow a teacher to continuously evaluate students during a unit or chapter 

course. 

The purpose of formative assessment is to provide learners with 

information about their progress that they can use to guide their future 

learning or to provide information to teachers that they can use to guide 

course development and lesson planning (Douglas in Arif, 2020). In 

formative assessment, it is no longer only used for evaluation purposes, but 

also for decision making in learning. Therefore, the ultimate goal of 

formative assessment is to improve teaching and learning (Aswar, 2018).  

According to Clarke (2005), formative assessment has many key 

features besides good teaching practice. These features mainly focus on the 

process of students developing their learning and being critical of their goals 

and abilities. First of all, teachers should take the time to clarify and share 

learning objectives with students; share knowledge about success criteria 

and encourage students to become independent learners. Furthermore, they 

provide students with effective, useful, and personalized feedback. Finally, 

they promote student self and peer evaluation. 

Based on the description above, it can be concluded that formative 

assessment is a process carried out by educators to evaluate students in units 

or subjects that can be carried out throughout the learning process either at 

the beginning or at the end of learning. The ultimate goal of formative 
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assessment is to be able to advance learning and provide information to 

teachers that they can use to improve the teaching and learning process. 

2. Formative Assessment in English Language Learning 

According to Brown (2004) most of classroom assessment is 

formative assessment. Formative assessment is evaluating students in the 

process of building their competencies and skills with the aim of helping 

them to continue that growth process. The key to such formation is the 

delivery (by teachers) and internalization (by students) of appropriate 

feedback on performance, with a view towards continuing (or shaping) 

future learning. For all practical purposes, most types of informal 

assessment are (or should be) formative. They have as their main focus the 

continuous development of the learner's language. So, when the teacher 

makes comments or suggestions to students, or calls attention to errors, the 

feedback is offered to improve the learner's language skills. Cheng and Fox 

(2017) said formative assessment is assessment for learning, in which the 

assessment process is carried out collaboratively, and decisions are 

primarily about which direction learning should go. So usually there should 

be no markings associated with formative assessment.  

In addition, Black and William (2009), formative assessment 

includes the following processes: Practice in the formative classroom to the 

extent that evidence about student achievement is obtained, interpreted, and 

used by teachers, learners, or their peers, to make decisions about the next 

steps in instruction.  Alternatively, Cizek (2010) refers to formative 
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assessment as: A collaborative process undertaken by educators and 

students for the purpose of understanding student learning and conceptual 

organization, identification of strengths, diagnosis of weaknesses, areas of 

improvement, and as a source of information that teachers can use in lesson 

planning and students can use in deepening their understanding and 

increasing their achievement. 

a. Types of Formative Assessment in English Subject  

According to Brown (2004), Hirai (2010, Oller in Ratnawati (2013), 

and Buzan (2006), there are various types of formative assessment in 

English subject: 

1) Speaking  

a) Read-Aloud Tasks: Intensive read-aloud tasks include reading 

beyond the sentence level up to paragraph or two. Teachers listen 

to the recording would then rate students on a number of 

phonological factors (vowels, diphthongs, consonants, stress, and 

intonation) by completing a two-page diagnostic checklist on 

which all error or questionable items were noted. So, a teacher 

evaluates students’ pronunciation skill by asking for students to 

read a script dialogue, sentences, or information from a table or 

chart. 
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b) Picture-Cued Tasks: an activity where a teacher show pictures to 

students then the students explain the pictures based on direction 

from the teacher. 

c) Question and Answer, can consist of one or two questions from 

an interviewer or they can make up a portion of a whole battery 

of questions and prompts in an oral interview. The first question 

is intensive in its purpose; it is a display question intended to elicit 

a predetermined correct response.  

d) Paraphrasing: The test-takers read or hear a short story or 

description with a limited number of sentences (perhaps two or 

five) and produce a paraphrase of the story. The advantages is 

they elicit short stretches of output and perhaps tap into test 

takers’ to practice the conversational art of conciseness by 

reducing the output/ input ratio. 

e) Role Play, a common pedagogical activities used in 

communicative English classes. It frees students to be somewhat 

creative in their linguistic output. In some versions, role play 

allows some rehearsal time so that students can map out what they 

are going to say. It also has the effect of lowering anxieties as 

students can, even for few moments, take on the persona of 

someone other than themselves.  
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f) Discussion and Conversations, Discussion may be especially 

appropriate tasks through which elicit and observe such abilities: 

Topic nomination, maintenance, and termination. 

g) Oral Presentations.  For oral presentation, a checklist or grid is a 

common means of scoring or evaluation. The wash back effect of 

a such checklist can be enhanced by written comments from the 

teacher, a conference with the teacher, peer evaluation using the 

same form, and self assessment. 

h) Retelling a Story, News Event: Test-takers hear or read a story or 

news event that they are asked to retell. The objectives in 

assigning is listening comprehension of the original to production 

of a number of oral discourse features (sequences and relationship 

of events, stress and emphasis pattern), fluency, and interaction 

with the hearer. Scoring should meet the intended criteria. 

2) Reading  

a) Reading Aloud. The test-taker see separate letters, words, and/or 

short sentences and reads them aloud, one by one, in the presence 

of an administrator. Because the assessment is of reading 

comprehension, any recognizable oral approximation of the target 

response is considered correct. Hirai et.al, (2010) added, reading 

aloud is a strategy in which students or teachers can read a 

paragraph aloud. This helps them understand pronunciation of 
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words, pauses, and emphasis on words in fragments, thereby 

providing acceptance model for academic language and 

enrollment. 

b) Multiple-Choice. 

Other formats of multiple-choice include same/different, circle 

the answer, true/false, choose the letter, and matching. 

c) Picture-Cued Items. Test-takers are shown a picture, such as the 

following, along with a written text and give one of a number of 

possible tasks to perform. With the same picture, the test-taker 

might read sentences, choose true/false possibility, or matching 

to the picture. 

d) Matching Tasks. At this selective level of reading, the test-taker’s 

task is simply to respond correctly, which makes matching an 

appropriate format. The most frequently appearing criterion in 

matching procedures is vocabulary. 

e) Gap-Filling Tasks. Many of the multiple-choice tasks described 

above can be converted into gap-filling, or "fill-in-the-blank," 

items in which the test-taker's response is to write a word or 

phrase. An extension of simple gap-fIlling tasks is to create 

sentence completion items where test-takers read part of a 

sentence and then complete it by writing a phrase. 
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f) Cloze Test. Cloze testing is an integrative measure not only of 

reading ability but also of other language abilities. It was argued 

that the ability to make coherent guesses in cloze gaps also taps 

into the ability to listen, speak, and write. 

g) Impromptu Reading Plus Comprehension Questions. If cloze 

testing is the most-researched procedure for assessing reading, the 

traditional "Read a passage and answer some questions" 

technique is undoubtedly the oldest and the most common. In this 

assessment, the test takers should read the passage and answer 

some questions related the passage. The test takers choose one of 

three or four possible answer. This assessment commonly used to 

test reading comprehension. The questions usually ask about 

main idea, supporting ideas, vocabulary in context, unstated 

details and grammatical features.  

h) Short-answer task. Multiple choice questions are difficult to 

construct and validate, and classroom teachers rarely have free 

time due to their busy schedules to design such tests. A popular 

alternative to post-reading multiple-choice questions is the old-

fashioned short answer format. The reading section is presented, 

and the test taker reads the required questions answered in one or 

two sentences. Questions may cover the same specifications 

shown for the TOEFL reading, but written in question form. It 

can be difficult to ensure that students can achieve the desired 
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criteria. Teachers also need to develop consistent specifications 

for acceptable student responses and be prepared to allow the 

necessary time to complete their evaluations. 

i) Scanning. Scanning is a strategy used by all readers to find 

relevant information in a text. Assessment of scanning is carried 

out by presenting test-takers with a text (prose or something in a 

chart or graph format) and requiring rapid identification of 

relevant bits of information. 

j) Skimming Tasks. Skimming is the process of rapid coverage of 

reading matter to determine its gist or main idea. It is a prediction 

strategy used to give a reader a sense of the topic and purpose of 

a text, the organization of the text, the perspective or point of view 

of the writer, its ease or difficulty, and/or its usefulness to the 

reader. 

3) Listening 

a) Listening cloze. Listening cloze task (sometimes called cloze 

dictations or partial dictation) requires the test taker to listen to a 

story, monologue, or conversation while reading a written text in 

which the selected word or phrase has been removed cloze the 

procedure is most often associated with reading alone, in which it 

is generic, the test consists of a section in which every word 

(usually every seventh word) is deleted and the test taker is asked 
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to provide the correct word. In the listening cloze task, the takers 

look at the transcript of the passage they are listening to and fill 

in the blanks with the words or phrases they hear.  

In addition Oller in Ratnawati (2013) stated, cloze dictation 

sometimes known as partial dictation is a combination technique 

of dictation and cloze procedure. In partial dictation, virtually all 

material is presented in an auditory version, and some is also 

presented in printed form. The missing part of the text in the 

printed version is the criteria section where the examinee must 

write what is heard even though all the material is presented in 

auditory form, only part of which is actually dictated by the 

learner to write. This technique is very good, flexibility and can 

be done in such a way as to break the text somewhat less standard 

dictation.  

b) Information Transfer. Selective listening can also be assessed 

through information transfer techniques in which aura processed 

information must be transferred to a visual representation, such 

as labeling a diagram, identifying elements in a picture, 

completing a form, or showing a route on a map. 

c) Sentence Repetition. The task of simply repeating a sentence or 

part of a sentence, or repeating a sentence, is also used as an 

assessment of listening comprehension. As in dictation, the test 
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taker must maintain a stretch of language long enough to 

reproduce it. Then it must respond with a verbal repetition of that 

stimulus. Errors in repetition are assessed as errors in listening. In 

the case of rather long sentences, one could argue that the ability 

to recognize and retain chunks of language and strands of 

meaning can be assessed through repetition. 

d) Dictation. Dictation is a widely researched genre for assessing 

listening comprehension. In dictation, the test taker hears a 

passage, usually of 50 to 100 words, read three times: first, at 

normal speed; then, with long pauses between phrases or natural 

word groups, during which time test takers write down what they 

have just heard; and finally, at normal speed once again so they 

can check their work and proofread. 

e) Note taking. The ability of students to take notes while listening 

is done directly, then after listening to the conversation, students 

see the things they have to respond to. Editing. The teacher 

provides written and oral stimuli, and requires the test-taker to 

listen for discrepancies. Scoring achieves relatively high 

reliability as there are usually a small number of specific 

differences that must be identified. 
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4) Writing 

a) Tasks in [Hand] Writing Letters, Words, and Punctuation. 

Handwriting has the potential of being an art is lost as even very 

young children are getting more and more tend to use the 

keyboard to produce writing. A limited variety of tasks are 

usually used to assess a person's ability to produce written letters 

and symbols. Some of the more common types there are: 1). 

Copying, there is nothing innovative or modern about directing a 

test taker to copy letters or words. 

b) Dictation and Dicto-comp. Dictation is simply the written 

presentation of what a person hears aurally, so it can be classified 

as a type of artificial writing, mainly because part of the test 

taker's performance centers on correct spelling. Also, because test 

takers have to listen to stretches of discourse and in the process 

of inserting punctuation marks, dictation of a paragraph or more 

can arguably be classified as a controlled or intensive form of 

writing.  

c) Short sentences. A drawing of some simple action is shown; the 

test-taker writes a brief sentence. 

d) Picture description. A somewhat more complex picture may be 

presented showing, say, a person reading on a couch, a cat under 

at able, books and pencils on the table, chairs around the table, a 
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lamp next to the couch, and a picture on the wall over the couch. 

Test-takers are asked to describe the picture using four of the 

following prepositions: on, over, under, next to, around. As long 

as the prepositions are used appropriately, the criterion is 

considered to be met. 

e) Ordering Tasks. One task at the sentence level may appeal to 

those who are fond of word games and puzzles: ordering (or 

reordering) a scrambled set of words into a correct sentence. 

f) Paraphrasing. The initial step in teaching paraphrasing is to 

ensure that learners understand the importance of paraphrasing: 

to say something in ones own words, to avoid plagiarizing, to 

offer some variety in expression. With those possible motivations 

and purposes in mind, the test designer needs to elicit a paraphrase 

of a sentence or paragraph, usually not more. 

g) Guided Question and Answer. Another lower-order task in this 

type of writing, which has the pedagogical benefit of guiding a 

learner without dictating the form of the output, is a guided 

question-and-answer format in which the test administrator poses 

a series of questions that essentially serve as an outline of the 

emergent written text. 

h) Mind Mapping. According to Buzan (2006), mind mapping is a 

graphical, networked method of storing, organizing and 
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prioritizing information (usually on paper) using keywords or 

triggers and images, each of which will 'fetch' certain memories 

and encourage new thoughts and ideas. Each memory trigger in 

the mind mapping is the key to unlocking facts, ideas, and 

information and, likewise, to unleashing the true potential of your 

extraordinary mind. The clue to the effectiveness of mind 

mapping lies in its dynamic form. It is drawn in the shape of a 

brain cell and designed to encourage your brain to work in the 

same way that is fast, efficient, and in a natural style. 

b. Tools of Formative Assessment in Online English Language Learning 

There is a wealth of software available on the web that helps assess 

students' language learning and can take the form of formative assessments 

and summative assessments by testing students on vocabulary, phrases, 

gap fillers, and grammar (Hunt et al., 2007). In online learning, knowledge 

can be transformed through mobile phones, laptops, tablets, or computers 

(PCs). There are several types of online assessment tools especially in 

formative assessment: 

1) Google Forms. Google Forms is a free online tool, which provides 

users to create forms, surveys or quizzes. Google Forms provides data 

from students instantly after students hit submit. Since all students 

answer together in one spreadsheet, it's easy to get an idea of student 

understanding. Google forms provide features such as multiple 
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versions, question banks, time limit settings, and so on (Keeler & 

Miller, 2015). Google form can be considered by teachers as an 

alternative to make online questions and as learning evaluation 

instruments. Using Google Form in teaching and learning process also 

gives benefits for the students because students can view their scores 

once they submit their answers (Thohir and Muslimah, 2020). Agung 

et al. (2019) also illustrates that Google Forms exercise establishes 

efficient, effective and attractive activities to the students.  

2) Google classroom. In Google Classroom, lecturers can provide 

material about the subjects being taught. Lecturers can post some 

teaching materials, give assignments to students, and upload student 

grades, so they can immediately see the grades obtained in these 

courses. In addition, Google Classroom can be an alternative for 

postponing meetings when the lecturer is out of town or is busy during 

lecture hours. Google Classroom also minimizes the costs incurred 

due to the use of stationery and other materials that are more 

affordable, and can minimize the energy spent on time (Inoue and 

Pengnate, 2018).   

3) Proprofs Quiz. Proprofs quiz is a website-based learning media that 

provides online quizzes or online assessment that can be accessed via 

smartphone/PC/laptop (Wijayati, 2021). This allows authors to create 

and share fun and interactive quizzes. It is favored by educators, 

coaches, educational institutions, and businesses. 
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4) Kahoot. Kahoot is a free student response tool for all platforms, 

allowing teachers to run games like multiple choice answer quizzes. 

Teachers can create their own quizzes or find, use or remix available 

common quizzes. Questions and polls contain images and videos to 

help make it more interesting for all learners. When using the mobile 

app on a personal device, students can view previous results, pause or 

resume individual quizzes, and complete homework challenges. There 

is also a team mode that allows groups of students to cooperate with 

each other or compete with other teams (Common Sense Education, 

2018). According to Kim (2019), Kahoot! defined as “a free game-

based learning platform that can be used to create various formative 

assessments such as online quizzes, surveys, and discussions” 

5) Socrative. Socrative is an easy web to create and download quizzes. 

Formative and summative assessments are combined in snapshot polls 

and quizzes. It is a free web-based that allows assessing students with 

prepared activities or live questions to gain immediate insight for 

understanding. Because, students are graded automatically in real time 

and spend less time grading assignments. It allows teachers to measure 

student learning in real time through the delivery of quizzes, polls and 

exit surveys (Socrative.com). In a study conducted by Waluyo (2018), 

Socrative was used in formative language assessment, and it illustrates 

that Socrative can be a useful tool not only in assessment but also in 

progress. 
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6) Edmodo. Edmodo was founded by educators who wanted to bring the 

classroom into the 21st century. It's an easy way to connect and 

collaborate, share content, access homework, grades, school 

notifications and more. Edmodo is an easy way to connect students so 

they can collaborate securely, get and stay organized, and access 

assignments. It is a tool for messaging, sharing class materials, 

grading students and making learning accessible anywhere 

(Edmodo.com). Another tool for social learning environments like 

Edmodo. It provides such group monitoring and assessment tools. It 

includes interaction - monitoring tools, insights that allow teachers to 

see the interaction of students' responses to posts, assignments, 

quizzes, or other categories of interaction (Koc, et.al., 2015). 

7) Moodle. Moodle is a web-based assessment. Give educators the best 

tools to manage and promote learning. It is an open sources Course 

Management System (CMS) also known as LMS or virtual learning 

environment (Teachtaught.com, 2015). Moodle is an online grading 

system that provides continuous feedback on how successful students 

are. Another invaluable feature of online grading in Moodle is 

inherent learning management system capabilities. In addition, it 

includes the capacity to manage teaching, student learning, and all 

aspects of assessment (Padayachee, et.al., 2018). 
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c. Constraints in Online Formative Assessment 

Astiandani and Anam (2021), revealed that there are three main 

constraints in carrying out online formative assessments: slow/non-

existent internet connection, lack of facilities, additional time required 

during the creation or execution of the test. For a slow/non-existent internet 

connection, the teacher overcomes it by looking for a place with a good 

signal and connection. They also advise students to do the same indeal with 

internet connection problems. Regarding the lack of facilities, the teachers 

advised students to be frugal in the use of credit (for those who already 

have cellphones), and students can borrow cellphones during exams (for 

those who do not have cellphones). 

Then regarding the additional time needed by the teacher to 

overcome it with good preparation and training before the actual 

implementation time. In addition, all teachers also provide advice to 

stakeholders so that the implementation of education can run better even 

in the midst of the COVID-19 pandemic. The teacher suggests two 

important points related to the implementation of online formative 

assessment. First, the teacher suggests that stakeholders hold technical 

guidance and socialization of digital devices that will be used during the 

teaching and learning process for both teachers and students. Second, they 

suggest stakeholders provide supportive tools during the teaching and 

learning process, including sufficient internet data and cellphones or 

laptops for students who cannot afford it. By revealing the actual situation 
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that occurs in the classroom, especially the affordability and constraints of 

online formative assessment, all education stakeholders are expected to 

work together in improving the quality of the education system, especially 

in the aspect of assessment. Thus, the quality of the teaching and learning 

process will remain guaranteed even in the midst of the COVID-19 

pandemic. 

d. Tools of Assessment in Offline English Language Learning 

Formative assessment is also very important to implementation when 

offline learning. Several tools of formative assessment when offline 

learning:  

1) Thumps Up and Thumbs Down. A high-school English teacher 

frequently reads aloud a prepared English related statement, then asks 

students to hold their hands under their chins and signify whether the 

statement is true or false by showing a “thumbs-up” for true or a 

“thumbs-down” for false. Depending on the number of students who 

respond incorrectly the teacher may have students present arguments 

for both sides, he may pair students and ask them to discuss the 

concept further, or he may decide that he needs to present the same 

concept using a different representation or instructional approach. 

This teacher is using a formative assessment approach to collect 

evidence to adjust instruction. This is, therefore, an instance of 

formative assessment (Wylie, 2008). 
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2) Structured Pair Work. According to Wylie (2008) each student is 

given an appointment time and is required to make an appointment 

with three other students to be discussed later in the lesson. After all 

appointments have been made, the teacher begins the lesson, 

providing information and asking questions that require higher-order 

thinking about the information. Students are asked to reflect on 

information and answer specific questions. Then students go to their 

first appointment and spend about 15 minutes sharing their thoughts 

relating to one or two of the questions asked. They analyze each 

other's responses and reach a consensus. As students work with their 

partners, the teacher goes around and notes common misconceptions 

and gaps in understanding. At the end of the first meeting, the teacher 

uses the information obtained during informal observations to help 

direct thinking, to reinforce ideas, and to provide cues that will help 

advance their learning. The students then go to the next appointment 

and the class continues in this way until all appointments have been 

fulfilled and all questions have been discussed. 

 This is an example of formative assessment in which questions 

are asked and peer conversations are used to obtain evidence of 

student understanding. In this context, the formative assessment 

process is embedded in the learning activity itself due to the careful 

engineering of the activities of the teacher. Students are able to do self-

reflection and get feedback from their peers. Teachers are able to listen 
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to conversations between students to note the current level of 

understanding for the class and for individual students. Teachers use 

immediate information to assist students in learning by directing 

thoughts, reinforcing ideas, or giving cues. 

3) Questioning. Asking using better questions will provide opportunities 

for students to think more deeply and provide insight or deep 

understanding of the level and depth of student understanding. This 

type of question engages students in a class dialogue that develops 

student learning. The questions given should go beyond questions that 

generally require the memory of a collection of facts or number. Paul 

Black, a well-known official on formative assessment, suggests that 

greater effort should be made to formulate appropriate questions to 

ask: namely, questions that investigate issues that are important to the 

development of students' understanding.” (Black et al., 2003). 

4) Discussion. Classroom discussions can provide a wealth of 

information about students' learning and their understanding of basic 

concepts. Teachers can initiate discussions by asking open-ended 

questions to students. The goal is to build knowledge and develop 

critical and creative thinking skills. Discussion allows students to 

increase their insight and understanding while wasting time 

misinformation, and expand and explain stored knowledge (Black and 

William 1998). 
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5) Constructive Quizzes. Quiz can be used as formative assessment and 

it has high validity in diagnosing individuals’ needs, group’ needs and 

also planning instruction (Nitko, 2001). Constructive quizzes will not 

only furnish teachers with feedback on their students, but they serve 

to help students evaluate their own learning.  

 By using quizzes to furnish students with immediate feedback, 

the teacher can quickly determine the status of each student in relation 

to the learning targets, and students can learn more during the 

discussions that immediately follow the quizzes, instead of having to 

wait until the next day to see the results of the assessment in the form 

of a meaningless grade on the top of a paper. The teacher should use 

the results of these quizzes to adjust instruction immediately based on 

student outcomes. 

6) Exit Slips. Classroom exit slips are also an effective formative 

assessment tool. These exit slips are small pieces of paper on which 

students are asked to write or answer questions to leave the room to 

move to another class. The exit slip is very flexible and can be adapted 

to the specific lesson you are teaching (Pertiwi, et.el , 2021). 

7) Graphic organizers. The teacher presents various graphic organizers 

and allows students to choose from a sample to demonstrate their 

knowledge of a given standard. While they are working, teachers can 
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walk around the room and discuss options with students (Pertiwi, et.el, 

2021). 

e. Constraints in Offline Formative Assessment  

 Prastikawati and Adi (2019) stated there are the constraints in 

formative assessment: 

1) Lack of knowledge about formative assessment. Even the teachers 

say that they understand it well but they think they need more 

knowledge about it. Many teachers rely heavily on summative 

assessment in the classroom with little emphasis on formative 

assessment. This is thought to be the result of consistent teacher 

beliefs with scientific principles measurement; they believe that 

assessment should be uniform for ensure justice. For this reason they 

see assessment as official and separate from the teaching and 

learning process. With large classrooms, new or inexperienced 

teachers are more concerned with classroom management problems 

rather than trying strategies that will help students learn. 

2) Teacher time management. With big classrooms, new or 

inexperienced teachers are more concerned with classroom 

management issues than trying out strategies that will help students 

learn. Thus, they have other obligations to fulfill as teachers. This 

condition makes them continue to deliver the material without 

thinking about the students' learning process. Moreover, they say 
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that formative assessment is time consuming so they think they will 

be wasting time teaching and learning. 

3) The absence of clear guidelines on formative assessment. One of the 

constraint is because in the absence of formal training. Training is 

usually for summative assessment, especially for final exams. Not 

many references are presented later related to its implementation. 

 Morever, Akom (2010) said, infrastructure problems play a role 

in teachers not being able to use formative assessment in the 

classroom. Large class sizes and lack of resources in some 

classrooms discourage teachers from trying formative assessment 

strategies (OECD, 2005). With large classrooms, new or 

inexperienced teachers are more concerned with classroom 

management issues than trying out strategies that will help students 

learn. Some teachers prefer to spend more time engaging with 

students and other teachers to discuss student work and how to help 

them. Busy school schedules usually leave no time for such activities 

(Black and William, 1998). Thus it is difficult for teachers who are 

willing to help students or seek help from other teachers to do so. 

 Al-Mofti (2020), found that there are four constraints in 

formative assessment, there are: 

1. Inability of instructors to create classroom activities and 

assessment criteria to integrate formative strategy. 
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2. Students cannot give an assessment at all to their peers and assist 

in using formative assessment strategies in class activities. 

3. Inability to use direct feedback to students due to the large 

number of them in each class and to include feedback in group 

activities. 

4. The nature of the formative assessment that does not take much 

time is carried out in a limited time in class. Especially with a 

centralized education system which focuses on summative 

assessment rather than formative assessment. 

B. Relevant Research  

Previous research about formative assessment has been done in online and 

offline learning. The studies on this issue in context are presented in the 

following sections. 

1. Research in Online Teaching and Learning 

Astiandani and Anam (2021), through their research on EFL 

teachers’ perceptions towards the implementation of online formative 

assessment amidst the COVID-19 pandemic. This research aims to find 

out about EFL teachers’ perceptions of their implementation of online 

formative assessment, its affordances and constraints during its 

implementation, as well as ways to overcome constraints. A qualitative 

research design is employed in this study. Data was gained from six 
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Indonesian secondary EFL teachers through an open-ended questionnaire. 

Findings revealed the same perceptions of both groups, namely positive. 

Even though teachers are from public or private schools, they experience 

the same affordances and constraints when implementing online formative 

assessment. Moreover, they also shared several ways to deal with the 

constraints and conveyed their suggestions to the stakeholders in the 

educational sector. The findings of this study will encourage educational 

stakeholders, especially teachers, to enhance the quality of the education 

system by ameliorating the assessment aspects in the teaching and learning 

process. 

Next, Listyowati, Wiyaka and Prastikawati (2021), this research 

aimed to determine the English teacher's conceptions of formative 

assessment in online learning. This study used descriptive qualitative. To 

gather the data, the writers used a closed-questionnaire and semi- 

structured interview. Furthermore, two English teachers participated as the 

sample of this study. These two English teachers were selected based on 

several predetermined conditions; teaching experience and educational 

background. The result of this study shows that both English teachers have 

a good conception of formative assessment in online teaching. They 

consider that the application of formative assessments in the online 

classroom is easy and does not need complicated requirements in its 

implementation. In addition, formative assessment can help English 

teachers monitor the progress of their students so that they can prepare 
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better future lesson plans according to the conditions of their students in 

the online teaching and learning process 

Library research has been conducted by Kristiyanti (2021). This 

study aimed to review other studies conducted by some previous 

researchers regarding the implementation of formative assessment in 

online learning environment. Since this kind of assessment was only 

recently applied in the COVID-19 pandemic situation, it is important to 

investigate the effect, as well as the perception of students and teacher in 

implementing formative assessment in online learning environment. A 

library research was conducted to collect the data. From this review study, 

it can be concluded that this assessment technique has the potential to be 

very useful to be implemented in English learning, both for teachers and 

students. There are correlation between motivation, self-efficacy, and 

strategic regulation of learning. The students and teacher also showed 

positive perception towards online formative assessment. Both the 

students and the teacher gained many beneficial things after the 

implementation of online formative assessment in English learning. 

Last, Robiasih and Lestari (2021) in their research describe how 

teachers conducted formative assessment in pandemic era. It focuses 

primarily on the type of task and activity offered, language skills and 

components covered, the fulfillment of good criteria of assessment, the 

development of students’ critical thinking, also strengths and weaknesses 

of the assessment. The data collected by means of documents assessment 
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created by the teachers. Data analysis was conducted by employing Miles, 

Huberman, and Saldana’s theory. The results indicate the teachers 

conducted formative assessment mostly via Google Classroom and 

WhatsApp. In assessing speaking and reading, teachers provide various 

texts followed dominantly by multiple choices test. On writing, students 

are assigned to share their feeling and opinion about a movie or current 

topic, and write texts based on picture series. Teachers also employed 

form-focused grammar activity. It is evident that some tasks promote 

students’ critical thinking. However, some tasks are not well-constructed 

in terms of the suitability with the basic competence, time allotment, and 

the level of difficulties. Therefore, it is questionable whether the purpose 

to make changes to instruction can be achieved or not. 

2. Research in Offline Teaching and Learning 

In the research conducted by Akter and Khan (2020) they investigated 

the Vocational School teachers' perception and practices of formative 

assessment in the EFL classroom. This study used a qualitative research 

design approach. Two experienced teachers from Vocational Schools in 

central java, Indonesia participated in this study. The author collected the 

data from the participants using a semi-structured interview and analysed 

the data using descriptive qualitative method. The study result revealed that 

the participants have a very good understanding of formative assessment. 

They believed that it allows them to become more professional and the 

classroom assessment help students to focus more on learning materials. 
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The teachers implement formative assessment practices regularly in their 

classroom 

Other study about formative assessment used by English teacher has 

been conducted by Pertiwi, et.al (2021). A qualitative research method was 

applied. The participants of this study were two English teachers in SMP N 

9 Semarang. The data was collected using questioning and interview. The 

data collected was analyzed and interpreted descriptively. The finding of 

this present study showed that the types of formative assessment used by 

the English teacher were quizzes, exit slips, discussion, conferencing, 

graphic organizers, kinesthetic assessment, laundry day, and response logs. 

In implementing those Formative assessment, the teachers faced the 

problems about the student’s responses in the class and time limitation. 

Further the English teachers, had positive perception through formative 

assessment. Finding it can be concluded that formative assessment had been 

well implemented in SMP N 9 Semarang.  

Fitriani, et.al (2021) conducted a research about teachers' understanding 

about formative assessment, the implementation of a formative assessment 

for English learning and the supporting and/or hindering factors in 

implementing a formative assessment. This study was aimed to find out the 

teachers‟ understanding about formative assessment, the implementation of 

a formative assessment for English learning including the use of formative 

assessment to improve the teachers‟ teaching and students‟ learning, and 

the supporting and/or hindering factors in implementing a formative 
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assessment. This study used Qualitative in case study design. The data were 

collected through interview, observations, and documentation to four 

teachers, the school principal, and some observed students as the 

participants. The data collected were validated through methodological 

triangulations and were analyzed qualitatively and reported descriptively. 

The result discovered that teachers‟ understanding of formative assessment 

was in “good” category. The implementation of formative assessment in 

English learning given by the teachers followed the steps of input, process, 

and output. The teachers gave follow – up actions namely remedial and 

enrichment for students although the actions were not carried out as properly 

as what it is supposed to due to some hindering factors in giving the 

formative assessment.  

Last, Sahibzada and Himat (2019) conducted a research focused on 

investigated the implementation of formative assessment and its impacts on 

EFL students’ academic performance at Kandahar University. The study is 

descriptive in nature; quantitative questionnaire was used to collect data 

from one hundred and fifty EFL students at all four levels selected through 

random sampling method. The collected data was analyzed by using IBM 

24 version of SPSS and results are reported in tables by showing means, 

standard deviation, percentage and frequency. The major findings revealed 

that teachers are using formative assessment as part of their plan, allocating 

time for peer feedback, methods and tools of assessment teachers are using 

are group work, assignment, homework, presentation, project work which 
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had positive impacts on students’ academic performance and improved final 

exam grades. This study also disclosed that teachers are valuing more 

summative assessment than formative, some important methods of 

assessment are ignored by teachers aversively affected their lower 

performance. 

Through these revelant research has relevant to formative assessment in 

online and offline learning. But from research mentioned above, only few 

studies focused on implementation of formative assessment during COVID-

19 pandemic at Vocational High School. Therefore, it is essential to conduct 

a research on implementation of formative assessment by English teacher 

during COVID-19 pandemic at SMK Negeri 1 Tambusai. 

C. Conceptual Framework 

Figure II.1 

Formative assessment in online and offline English learning 
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The theoretical framework deals with formative assessment 

implemented by English teacher during COVID-19 pandemic, both 

in online and offline learning. Formative assessment implemented 

in online learning there are, google forms, google classroom, 

propofs quiz, kahoot, socrative, edmodo and moodle. Formative 

assessment implemented in offline learning there are, thumps up and 

thumbs down, structured pair work, questioning, discussion, 

constructive quizzes, exit slips and graphic organizers.  
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. Research Design 

In this research, the researcher described formative assessment that 

implemented by English teacher during COVID-19 pandemic, so that the 

researcher chose the qualitative research. Creswell (2012) describes 

qualitative research is typically used to establish the importance of the 

central idea and to explore the problem and develop an understanding of 

small individuals in social problem. Qualitative research is a study that 

intends to understand the phenomenon of what is experienced by research 

subjects such as behavior, perception, motivation, action, etc., and by way 

of description in the form of words and language, in a specific, natural 

context and by utilizing various natural methods (Moleong, 2011). As a 

conclusion, a qualitative approach used to explore the phenomenon in order 

to understand the practice and behavior in real social situation for small 

individuals’ problem.  

This research used case study research design. Yin (2018) stated that 

the case study is a method to examine real-world phenomena as a whole. 

Case study is a form of qualitative research based on human understanding 

and behavior based on human opinion (Polit & Beck, 2004). The case study 

fitted this research because of the phenomena that occur in the 
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implementation of formative assessment during the COVID-19 pandemic, 

both online and offline learning.  

B. Location and Time of the Research 

This research conducted at SMK Negeri 1 Tambusai. It was located in 

Talikumain, Tambusai, Rokan Hulu, Riau. Researcher chose this location 

because researcher found problem regarding formative assessments carried out 

during the COVID-19 pandemic. Then, the researcher conducted the research 

on 13 September and 01 October 2022. 

C. Participant of the Research 

The participants of this research were two English teachers who were 

selected by using purposive sampling. According to Arikunto (2010), 

purposive sampling is the process of selecting samples by taking subjects that 

are not based on level or region, but is taken based on a specific purpose. 

Purposive sampling is where a researcher selects a sample based on the needs 

about the research. The participants were selected based on the purpose of the 

sample. In this study, researcher took two English teacher who implemented 

formative assessment both in online and offline formative assessment during 

the COVID-19 pandemic. Teacher 1 was a male teacher who has 10 years of 

experience teaching English, graduated with a bachelor's degree at the Islamic 

University of Riau in English education. Teacher 2 was a female teacher who 

has 11 years of experience teaching English, graduated with a bachelor's degree 

at the Islamic University of Riau in English education. 
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D. Technique for Collecting Data 

Interview and documentation were suitable techniques in qualitative 

research. In this study, researcher used these techniques to collect the required 

data, namely interviews and documentation. The procedure that the researcher 

applied to collect systematic and valid data, a brief explanation of which is 

presented below: 

1. Interview 

The researcher used interview as main technique to obtain 

information about the implementation of formative assessment by English 

teachers during the COVID-19 pandemic. According to Arikunto (2010), 

interview is one of the most commonly used and basic methods for 

obtaining qualitative data, and it is used to collect data from people's 

opinions, beliefs, and feelings about situations in their own words.  

In this study, researcher used semi-structured interview. Arikunto 

(2010) states that semi-structured interview is between unstructured and 

structured interview, where areas of interest are selected and questions are 

formulated but the interviewer can change the format or questions during 

the interview process. Semi-structured interview was suitable for this 

research because it was still possible for researcher to ask new questions 

that arise during the interview process which also allowed researcher to 

explore respondents' information in depth.  
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In addition, open-ended questions used so that respondents could 

answer the questions in their own way and in their own words. The 

researcher used the respondent's first language, Indonesian, in the 

interview to avoid misunderstandings and to get information clearly. The 

interview process is an audio recorder. Arikunto (2010) and Creswell 

(2012) agree that audio recorders are one of the most efficient ways to 

record participant responses in interviews. 

Table III.1 

 Interview Guidelines 

 

 

 

 

 

 

2. Documentation  

Documentation is refers to a wide range of written, physical, and visual 

materials including what other authors may term artifacts (Arikunto, 

2010).  In this study, researchers took documentation from screen shoot of 

No                            Questions 

1 How do you implemented online formative assessment? 

2 What are the constraints in implementing online formative 

assessments? 

3 What are the solutions used in facing the constraints in online 

formative assessment? 

4 How do you implemented offline formative assessment? 

5 What are the constraints in implementing offline formative 

assessments? 

6 What are the solutions used in facing the constraints in offline 

formative assessment? 
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google classroom, google form and lesson book by English teachers in 

online learning during COVID-19 pandemic. 

E. Data Analysis Technique 

For this research the researcher used qualitative data analysis by Miles, et.al 

(2014). Miles, et.al (2014) revealed that the activities in qualitative data 

analysis were carried out interactively and run continuously at each stage so 

that the research was completed. There are 3 steps of data analysis as follows:  

1. Data Condensation or Data Reduction  

Data condensation refers to the process of selecting, focusing, 

simplifying, abstracting, and/or transforming the data that appear in the 

full corpus (body) of written-up field notes, interview transcripts, 

documents, and other empirical materials. As data collection proceeds, 

further episodes of data condensation occur: writing summaries, coding, 

developing themes, generating categories, and writing analytic memos. 

The data condensing/transforming process continues after the fieldwork is 

over, until a final report is completed. 

2. Data Display 

Data display is a process of an organized, compressed assembly of 

information, which allows drawing a conclusion and or does an action. 

From the data display, it will help us to understand what happening to do. 
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3. Drawing and Verifying Conclusion  

Drawing and verifying conclusion are brief explanation with a short 

excursion back to field notes, or it may be thorough and elaborate with 

lengthy argument and review. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion  

1. Teacher 1 and Teacher 2 used google classroom and google form as 

tools of formative assessment in learning online. Teacher 1 and Teacher 

2 combined the used of whatsApp group, google classroom and google 

form. Meanwhile, Teacher 1 and Teacher 2 used quizzes questioning 

and group discussion as offline formative assessment. In addition, they 

used short-answer task in reading, listening cloze in listening, role play 

and reading aloud in speaking, mind mapping and wrote a dialogue in 

writing.  

2. For the constraints in online formative assessment, Teacher 1 and 

Teacher 2 have the same opinion, there: the lack of human resources, 

internet network, student's home area did not have a network, there were 

also students whose internet quota ran out and some even did not have 

a cellphone. The constraints in implementing formative offline 

assessment, Teacher 1 and Teacher 2 explained that not all students 

were active, students who did not understand and students were less 

motivated,  

3. For the solution, the school has provided wifi in certain rooms and 

students were recommended to be able to use the cellphones of their 

parents or friends.  1 and Teacher 2 said that the way to overcome these 
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constraints was to approach students who were less interested, asked 

where the shortcomings and trying to provide motivation  

B. Suggestion 

According to the result of this research, the significant suggestions 

from the researcher are as the following: 

1. For teachers 

Based on research findings, teachers only use one or two 

formative assessment tools during the COVID-19 pandemic, so the 

assessments given seem monotonous and do not vary. Then, teachers 

should look for new innovations in the online or offline learning 

process. For the challenges they face, it's good if they make detailed 

instructions. The teacher can clarify in the task instructions. In 

addition, they can make the deadline longer than usual to restrain 

technical issues such as poor network connection in learning online. 

2. For institutions 

With the rapid development of technology today, teachers 

should be introduced to online models or blended learning to create 

fresh learning. And institutions should support innovation by 

providing adequate facilities. 

3. For future researcher 

A large-scale research with other research methods is highly 

recommended to support the development of the teaching and 

learning process, especially in the assessment aspect.  
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APPENDIX 1 
Coding Interview 



CODING HASIL WAWANCARA RESPONDENT  

Day/date : Tuesday/ 13 September 2022 

Interviewer : Siti Amaliah  

Respondent  : Akhsanul Holikin  

Interviewer/ 

Respondent 

Statements Keywords/code Category/theme 

Interviewer Apa alat yang digunakan 

untuk penilaian formatif 

ketika pembelajaran online? 

 Alat penilaian  

Respondent Berbicara soal alat itu yang 

pertama kita menggunakan 

laptop, hp, jaringan, kemudian 

buku-buku penunjang. 

Kemudian juga dengan 

berbagai aplikasi, misalnya 

seperti google formulir, 

google classroom dan juga 

kita butuhkan itu group 

whatsapp 

 

Laptop, hp, 

jaringan, buku-

buku penunjang 

 

Google formulir, 

Google classroom 

Group Whatsapp  

 

 

Alat  

E-learning platform 

Aplikasi  

 

Interviewer Mengapa memilih alat 

tersebut untuk penilaian 

formative ketika pembelajaran 

online? 

 

 Alasan memilih  

Respondent Karena dalam situasi 

pandemic covid-19 yang 

menghalangi kita untuk bisa 

Situasi covid-19  

Menghalangi 

berkumpul, tatap 

 Situasi  

Larangan pemerintah 



berkumpul, bertatap muka 

secara langsung namun 

pembelajaran harus tetap 

dilaksanakan. Jadi, 

menggunakan alat itulah kita 

bisa memberikan materi dan 

bisa memberikan assessment 

pada peserta didik agar tidak 

vakum meskipun ada kendala 

covid-19 kita harus tetap 

memberikan pelajaran 

muka secara 

langsung 

Dengan alat 

tersebut bisa 

memberikan 

assessment agar 

pembelajaran tidak 

vakum 

 

 

 

Solusi  

Interviewer  
Bagaimana cara menggunakan 

alat tersebut untuk penilaian 

formative ketika pembelajaran 

online? 

 

 Cara menggunakan  

Respondent  
Kita kombinasikan. Mungkin 

secara instan kita bisa 

mengintruksikan kepada 

peserta didik melalui group 

whatsapp “kepada ananda 

semua silahkan mengecek 

kembali google classroom, 

melihat materi yang sudah 

bapak share disana. Kemudian 

silahkan berikan komentarnya 

bagi yang kurang paham bisa 

ditanyakan”.  Bisa juga disitu 

saling berkolaborasi antara 

siswa satu dengan lainnya, 

Kombinasikan  

Intruksi melalui 

group whatsapp 

Mengecek kembali 

google classroom, 

melihat materi 

yang sudah di 

share 

Mengirimkan 

materi 

pembelajaran, 

video 

pembelajaran, juga 

PPT  

Assessmentnya 

Proses pembelajaran 

dan penilaian  



saling manggapi. Mungkin 

seperti itu. Dengan 

mengirimkan materi 

pembelajaran, video, juga PPT 

presentstion yang kita buat. 

Kemudian juga untuk 

assessmentnya menggunakan 

google formulir yang kita buat 

sehingga memudahkan kita 

untuk melaksnakan 

pembelajaran 

dengan googli 

formulir untuk 

memudahkan 

pembelajaran  

Interviewer  
Apa saja kendala dalam 

melakukan penilaian 

formative ketika pembelajaran 

online? 

 

 Kendala  

Respondent  
Ya tentu, kita masih 

kekurangan sumber daya 

manusia. Misalnya dalam 

mengedit video lebih menarik 

kita masih ada keterbatasan. 

Kendala dalam jaringan juga. 

Maklum di daerah ini desa ini 

terutama disekitar sekolah ini 

jaringan seluler itu memang 

susah. Beruntungnya kita 

diisni ada wifi. Terkadang 

kendala mati lampu. 

Terkadang bagus jaringan bisa 

kita mengirimkan, kendala 

 Kekurangan 

sumber daya 

manusia 

Kendala jaringan  

 

 

Kendala mati 

lampu 

Kendala siswa 

paket habis dan 

belum punya hp 

 

Kemampuan guru  

 

Kondisi  

 



juga sama anak-anak. Kadang 

ada yang yang wilayahnya 

atau desanya bahkan tidak ada 

jaringan. Ada juga yang anak-

anak bilang paket habis. Ada 

juga yang belum punya hp. 

Harus minjam hp orang tua 

atau hp tetangga 

Interviewer  
Jadi agak susah juga ya pak 

melaksanakan pembelajaran 

secara online? 

 

 

 

 

Respondent  
Ya, ada mudahnya ada 

susahnya juga. Sebenarnya 

dengan tantangan ini membuat  

kita lebih kreatif. Karna kita 

dituntut untuk bisa mengedit 

video, mengedit presentasi, 

PPT. Kemudian juga 

pembelajaran lebih banyak 

dengan teknologi 

  

Interviewer 
Bagaimana cara bapak 

mengatasi kendala tersebut? 

 

 Cara mengatasi  

Respondent 
Mengatasi kendala tersebut, 

kalau kita di sekolah ini 

dengan jaringan seluler tadi 

sekolah kita sudah membuat 

Sekolah membuat 

wifi 

 

Siswa disarankan 

Solusi  



wifi untuk ruangan-ruangan 

tertentu, misalnya di kantor 

kemudian perpustakaan. Tapi 

belum semua ruangan 

mencapai jaringan tersebut. 

Jadi solusinya adalah seperti 

itu. Dan kalau memang 

masalah dari anak yang tidak 

punya hape kita sarankan 

untuk usahakan dengan 

memakai hp orang tua ataupun 

hp teman 

meminjam hp 

orang tua atau 

teman.  

Interviewer 
Apa alat yang gunakan untuk 

penilaian formative ketika 

pembelajaran offline? 

 

 Alat penilaian  

Respondent 
Kalau untuk offline kita 

memang kemaren tuh ada 

jenjang-jenjang perbedaan 

zona waktu tuh ya. Kalau pas 

waktu zona merah memang 

sama sekali pertemuan tidak 

kita dilakukan. Kalau zona 

kuning atau zona hijau status 

kabupaten kita, kita 

diperbolehkan untuk 

melakukan tatap muka secara 

terbatas. Tentu dengan 

protokol kesehatan. Salah 

satunya tidak semua anak kita 

masukkan dalam kelas. 

Terpaksa kita bagi per-sesi. 

Yang 36 orang kita bagi dua 

18 orang perruangan. Dan di 

  



ruangan itu harus pake jarak-

jarak. Terus juga kita 

mematuhi protokolkesehatan 

dengan masker, mencuci 

tangan, anak-anak kita 

sarankan untuk mencuci 

tangan dan jaga jarak 

Interviewer 
Jadi selama offline tersebut 

alat apa yang bapak gunakan 

untuk penilaian formatif? 

 

  

  

Respondent 
Untuk penilaian dalam 

pembelajaran langsung, 

offline untuk penyampaian 

materi kita menyediakan ppt, 

video pembelajaan yang 

disampaikan secara langsung. 

Kemudian kita menerapkan 

penilaian formatif dengan 

memberikan secara lisan dan 

tulisan. seperti quiz dan 

questioning. Kalau untuk 

pembelajaran misalnya, 

reading comprehension kita 

lakukan dengan  penilaian 

secara tertulis 

Memberikan 

penilaian formatif 

secara lisan dan 

tulisan, seperti quiz 

dan questioning 

Reading 

comprehension 

dengan penilaian  

tulisan 

 

Quiz, questioning  

 

 

Written test  

Interviewer 
Apa alasan bapak memilih alat 

tersebut untuk penilaian 

formative ketika pembelajaran 

offline? 

 

  



Respondent 
Agar anak-anak lebih aktif. 

Karena mengikuti kebijakan 

pemerintah juga yang mana 

siswa harus lebih aktif, 

student’s center. Jadi siswa itu 

kreatif. Ternyata mereka lebih 

dari yang kita duga. 

Kreatifitasnya keluar, aktif, 

semuanya. Ternyata dengan 

berbagai  dengan diskusi 

kelompok, mereka kita 

berikan kebebasan untuk 

bereksplorasi, berpikir kritis, 

ternyata mereka mempunyai 

kemampuan yang tinggi 

Lebih aktif, kreatif, 

kebebasan 

bereksplorasi, 

berpikir kritis, 

mempunyai 

kemampuan yang 

tinggi 

Kemampuan siswa  

Interviewer  
Bagaimana cara bapak 

menggunakan alat tersebut 

untuk penilaian formative 

ketika pembelajaran offline? 

 

 Cara penilaian  

Respondent  
Lebih berfokus kepada siswa, 

kita (guru) lebih sebagai 

facilitator. Jadi dengan 

memberikan pertanyaan-

pertanyaan persepsi kepada 

anak. Misalnya dalam 

pembelajaran descriptif teks. 

Jadi bagaimana agar anak-

anak itu memahami 

descriptive teks itu dengan 

memberikan pertanyaan 

pemantik, misalnya kita 

tunjukkan suatu tempat 

bersejarah “how to describe 

historical place”.  Kemudian 

anak-anak kita berikan 

pertanyaan pemantik, seperti 

“gambar apa ini?”. Kemudian, 

kegiatan seperti apa gambar 

Berfokus kepada 

siswa 

Memberikan 

pertanyaan 

persepsi 

Siswa memahami 

deskriptif dengan 

pertanyaan 

pemantik 

Siswa diskusi 

kelompok  

Metode pembelajaran  



yang ditunjukkan itu, 

Kemudian mereka kita minta 

berdiskusi dengan 

kelompoknya untuk 

mendeskripsikan beberapa 

historical place terutama yang 

ada di daerah kita. Misalnya, 

banteng tujuh lapis tuanku 

Tambusai 

Interviewer  
Apa saja kendala dalam 

melakukan penilaian 

formative ketika pembelajaran 

offline? 

 

 Kendala  

Respondent  
Kendalanya ya memang tidak 

semua siswa yang super aktif. 

Diantara 36 orang yang super 

aktif mungkin ada sekitar 5 

orang, yang menengah ada 

sekitar 15 orang. Dan ada 

beberapa memang yang 

kurang memahami, kurang 

termotivasi. Karena menurut 

mereka sebagiannya bahasa 

inggris ini tidak ada 

dipraktekkan dalam kehidupan 

sehari-hari. Bahkan kita yang 

hidup di desa ini untuk 

melihat foreigner/bule belum 

pernah. Belum pernah melihat 

penggunaan bahasa inggris itu 

real dalam kehidupan sehari-

harinya 

Tidak semua siswa 

super aktif 

Kurang memahami 

Kurang termotivasi   

Kondisi dan sikap  

 

Interviewer  
Bagaimana cara bapak 

mengatasi kendala tersebut? 

 

 Cara mengatasi  



Respondent  
Solusinya dengan pendekatan. 

Anak yang kurang minat 

dilakukan pendekatan. 

Misalnya, terkadang mereka 

lagi duduk santai dibawah 

pohon lagi istirahat santai saya 

datang mendekati dan 

bergabung duduk bersama 

mereka sehingga ditanyakan 

salahnya dimana. Jadi lebih 

kepada pendekatan persuasif 

dari hati ke hati. Mungkin 

disitu dia lebih terbuka 

daripada belajar di kelas. 

Kalau di kelas ditanya mana 

yang tidak paham kadang 

mereka malu. Tapi kalau lagi 

dia santai, duduk-dudk di 

taman, di bawah pohon, kita 

datang ngobrol-ngobrol. Kita 

ajak untuk menggali dimana 

kekurangannya. Mencoba 

untuk memberikan motivasi. 

Dan bahkan kita memberikan 

kosakata-kosakata yang daily  

Activity 

Pendekatan  

Pendekatan 

persuasif  

Menggali 

kekurangan  

Memberikan 

motivasi  

Memberikan 

kosakata daily 

activity 

 

Solusi  

 

 

 

 

 

 

 

 

 



 

CODING HASIL WAWANCARA RESPONDENT  

Day/date : Tuesday/ 13 September 2022 

Interviewer : Siti Amaliah 

Respondent  : Murniyati 

Interviewer/ 

Respondent 

Statements Keywords/code Category/theme 

Interviewer Apa alat yang ibu gunakan 

untuk penilaian formative 

ketika pembelajaran online? 

 Alat penilain  

Respondent Yang pertama awal-awal 

online kemaren kami 

menggunakan group wa, 

membagi link video disitu, 

mengirimkan tugas lewat 

situ juga. Tapi kemudian, 

siswa kan digilir nih masuk. 

Misalnya hari senin kelas 

A-A, hari selasa misalnya 

kelas B-B yang masuk. 

Waktu jadwal mereka ke 

kelas itu membawa tugas-

tugas yang telah diberikan 

lewat group wa tadi baru 

dikumpukan. Kami 

mendeteksi bahwa kegiatan 

seperti itu kurang 

maksimal. Karena kan 

kalau di group wa itu 

semakin banyak chat akan 

tertimbun. Lalu kami 

beralih ke google 

classroom, menggunakan 

drive gitu, diupload dulu di 

drive kemudian dikumpulan 

 

Group wa 

Google classroom 

 

Aplikasi  

E-learning platform  

 



di google classroom 

Interviewer Apa hanya google 

classroom saja yang 

digunakan bu? 

 

 Alasan mengunakan  

Respondent Ada beberapa guru yang 

menggunakan, kayak pak 

Urip itu menggunakan 

google meet. Jadi nanti 

siswa dikasih link, dikasih 

jadwalnya. Misalnya, “kita 

nanti masuk jam sekian” 

nanti mereka masuk ke link 

itu untuk tatap muka 

Google meet   E-learning platform  

 

Interviewer  
Kalau ibu sendiri?  

 

  

Respondent  
Kalau saya ya itu tadi 

google classroom, terlebih 

dahulu diupload di drive 

baru nanti tugasnya di 

gooogle classroom nanti 

dibilang “ini ya tugasnya” 

seperti itu 

Google classroom  E-learning platform  

Interviewer  
Kalau google form bu? 

 

  

Respondent  
Google form, kalau pas 

ujian pake google form. 

Kalau ada ulangan 

misalnya. Kan kita buat 

dulu itu soal yang dibuatnya 

di google form. Kan 

ulangan ABC gitu. Tapi 

kalau bentuknya essay 

Google form, dipake 

pas ujian dan ulangan  

E-learning platform  

 

 



cuma diupload aja di google 

drive nya 

Interviewer 
Apa alasan ibu memilih alat 

tersebut untuk penilaian 

formative ketika 

pembelajaran online? 

 

 Alasan memilih  

Respondent 
Karena gini, tidak 

memungkinkannya tatap 

muka tadi. Dan jarak siswa 

itukan sangat beda-beda ya. 

Untuk mengumpulkannya 

kan tidak mungkin. 

Kemudian, ya akhirnya biar 

berjalannya kegiatan 

belajar, biar pembelajaran 

itu tetap berjalan. 

Kemudian, tidak memakan 

waktu yang banyak. Kalau 

seandainya dikumpulkan ke 

rumah siapa gitu kan gak 

mungkin. Kalau disuruh 

kumpulkan ke sekolah kan 

ada larangan untuk 

berkemupul- kumpul. Jadi, 

alternatifnya ya seperti itu 

tadi, menggunakan google 

form tadi dan google 

classroom 

Tidak memungkinkan 

tatap muka 

Jarak siswa berbeda-

beda 

Biar pembelajaran 

tetap berjalan 

Tidak memakan 

banyak waktu  

Kondisi  

Solusi  

Interviewer 
Bagaimana cara ibu 

menggunakan alat tersebut 

untuk penilaian formative 

ketika pembelajaran online? 

 

  

Respondent 
Ya kalau misalnya bentuk 

soalnya essay, seperti itu ya Soal essay diupload di Proses pembelajaran 



dengan tadi diupload 

soalnya disitu dengan 

google classroom. Waktu 

pas siswanya jadwal 

pertemuan mereka 

mengantar hasil kerja tadi 

yang bentuknya selembaran 

seperti ini diantrakan ke 

sekolah, saya menilainya 

bentuk portofolio. Tapi 

kalau misalnya yang 

ulangan, ujian UTS kalau 

yang bentuknya seperti itu 

saya nanti buat soalnya di 

google form. Nanti 

langsung mereka mengisi, 

begitu selesai mengisi 

disubmit langsung muncul 

google classroom 

Pas pertemuan hasil 

kerja siswa dikumpul 

bentuk selebaran 

portofolio 

Ulangan dan UTS di 

google form  

dan penilaian  

Interviewer 
Kendala ibu dalam 

melakukan penilaian 

formative ketika 

pembelajaran online? 

 

 Kendala menggunakan  

Respondent 
Kendalanya terkadang 

begini, pas mati lampu. 

Kemaren juga ada 

kebakaran jaringan 

telkomsel ya, jadi kami gak 

bisa mengupload tugas, gak 

bisa berkomunikasi apapun 

dengan siswa. Kemudian, 

ada daerah-daerah siswa itu 

yang gak ada jaringan. 

Terkadang alasannya itu 

mereka gak punya paket, 

ada juga siswa yang gak 

punya hp 

Mati lampu 

Gak bisa upload tugas, 

berkomunikasi 

Gak ada jaringan 

Gak punya paket 

Gak punya hp 

 

Kendala  

Interviewer 
Bagaimana cara ibu 

  



mengatasi kendala tersebut? 

 

Respondent 
Mengatasinya, kalau yang 

masalah jaringan tadi, 

seperti kebakaran tadi ya 

diulang lagi lah. Akhirnya 

tertunda kan. Yang 

seharusnya pelajaran itu 

disampaiakan di minggu ini 

akhirnya disampaikannya di 

minggu berikutnya 

Diulang lagi  

Disampaikan minggu 

depan  

Solusi  

Interviewer  
Apa alat yang ibu gunakan 

untuk penilaian formative 

ketika pembelajaran 

offline? 

 

  

Respondent  
Kalau bahasa inggris itu 

kan ada speaking, listening, 

writing dan reading ya. 

Kalau yang reading saya 

minta siswa untuk 

membaca sebuah teks 

misalnya. Meminta siswa 

membaca sebuah dialog. 

Kemudian, mereka diminta 

untuk maju kedepan 

diminta untuk 

mengucapkan pronunciation 

dengan benar itu saya nilai 

intonasinya bagaimana, 

kelancarannya bagaimana. 

Kemudian kalau untuk 

writing, siswa diminta 

membuat sebuah dialog 

atau sebuah teks. Ya kalau 

writing bentuknya 

tulisan/portofolio 

dikumpulkan nanti ke saya. 

Reading, membaca 

teks dan dialog 

Writing membuat 

dialog atau teks 

Speaking role play 

Reading aloud strategy  

 

 

Role play method 



Kalau bentuknya speaking, 

bisa berbentuk role play. 

Pernah saya lakukan siswa 

diminta membuat sebuah 

dialog kemudian 

mempraktekkannya dengan 

video. Seperti, main 

berperan drama. Misalnya 

materinya tentang begini 

“coba bagaimana buat 

dialog terlebih dahulu 

tentang menawar”. 

Kemudian siswa diminta 

untuk praktek, kemudian  

ada yang merekamnya, 

diedit sebagus dan sekreatif 

mungkin baru dikumpulkan 

lewat wa. Misalnya 

videonya gak terlalu 

panjang bisa lewat wa. 

Kalau misalnya terlalu 

panjang bisa lewat telegram 

Interviewer  
Mengapa ibu memilih alat 

tersebut untuk penilaian 

formative ketika 

pembelajaran offline? 

 

 Alasan memilih  

Respondent  
Kalau menurut saya kalau 

bentuknya sebuah video itu 

menjadi sebuah karya. Itu 

memancing siswa untuk 

lebih kreatif. Selama ini kan 

siswa taunya dengan 

praktek kedepan udah 

selesai. Tapi misalnya 

membuat video role play, 

diminta membuat se-kreatif 

mungkin mereka menjadi 

lebih kreatif.  Bahkan saya 

melihat mereka ada yang 

Jadi karya 

Lebih kreatif  

Kelebihan  



bisa membuat kayak film 

kayak drama gitu. Ternyata 

kita pun “oh ternyata siswa 

ini kreatif kalau dipaksa 

gitu”. Tapi kalau misalnya 

kita yaudahlah apa adanya 

saja gitu, ya begitu-begitu 

saja. Tapi kalau kita paksa 

“kamu harus bisa membuat 

ini sekreatif mungkin” 

mereka menjadi lebih 

kreatif. Jadi gak nyangka 

kita dengan kemampuan 

siswa 

Interviewer  
Bagaimana cara ibu 

menggunakan alat tersebut 

untuk penilaian formative 

ketika pembelajaran 

offline? 

 

 Cara menggunakan  

Respondent 
Kalau yang role play itu, 

karena waktu itu luring, 

tatap muka, ya saya 

jelaskan secara langsung 

Secara langsung  Metode pembelajaran  

Interviewer  
Apa kendala dalam 

melakukan penilaian 

formative ketika 

pembelajaran offline? 

 

 Kendala menggunakan  

Respondent 
Kendalanya itu gak semua 

siswa mau mengumpulkan 

tugas. Padahal sudah dibuat 

silahkan cari kelompoknya 

masing-masing. Tetapi, pas 

begitu pengiriman tidak 

semuanya mengirimkan. 

Gak semua 

mengumulkan tugas  

Disiplin siswa  



Begitu juga tugas-tugas 

yang lain. Misalnya buat 

dialog, tidak semua siswa 

mau patuh. Karena siswa 

banyak juga yang berminat 

bahasa Inggris banyak juga 

yang tidak 

Interviewer  
Jadi kalau siswa seperti itu 

bu, apa ada hukumannya? 

 

 Sanksi  

Respondent  
Ya palingan nanti saya 

desak-desak. Kalau 

misalnya tidak, palingan 

nanti nilainya dikurangi 

Didesak-desak, nilai 

dikurangi  

Sanksi  

Interviewer  
Bagaimana cara ibu 

mengatasi kendala tersebut? 

 

 Cara mengatasi  

Respondent  
Mungkin pendekatan. 

Kenapa dia tidak 

mengumpulkan, mungkin 

karena tidak pahamkah atau 

karena alasan-alasan 

tertentu. Terkadang ada 

yang mau ngerjakan 

sementara dalam tugas 

seperti berkelompok 

tersebut teman yang lain 

tidak kompak. Jadi, lebih 

melakukan pendekatan lagi, 

apa masalahnya, apa 

kendalanya, kenapa tidak 

dibuat tugas-tugas itu. 

Apakah tidak paham 

materinya atau karena 

kendala yang lain 

Pendekatan  Solusi  

 

 



CODING HASIL WAWANCARA RESPONDENT  

Day/date : Saturday/ 01 October 2022 

Interviewer : Siti Amaliah  

Respondent  : Akhsanul Holikin  

Interviewer/ 

Respondent 

Statements Keywords/code Category/theme 

Interviewer Selain google classroom 

dan google form, apakah 

ada alat atau aplikasi lain 

yang bapak gunakan untuk 

penilaian formatif secara 

online? 

 

  

Alat atau aplikasi  

Respondent Tidak ada  

 

 

 

Interviewer  
Apa alasan bapak lebih 

menggunakan google 

classroom dan google 

form untuk penilaian 

formatif online dibanding 

dengan yang lain, seperti 

edmodo, socrative? 

 

 Alasan menggunakan  

Respondent  
Karna itu yang lebih 

sederhana dan mudah 

digunakan. Dan di google 

form bisa membuat pilihan 

ganda trus hasilnya juga 

nanti kan langsung dalam 

bentuk excel penilainnya. 

Lebih sederhana  

Google form bisa 

membuat pilihan 

ganda 

Alasan dan kelebihan  



Jadi hasil reportnya dan 

penilaiannya bisa langsung 

keluar nilainya 

Hasilnya penilaian 

langsung dalam bentuk 

excel 

Interviewer  
Selain kendala seperti 

jaringan, kouta siswa gada 

atau hp nya gada, apakah 

ada kendala lain pak dari 

guru atau siswanya? 

 

  

Respondent  
Tidak ada, itu saja 

  

Interviewer 
Kalau kendala seperti 

jaringan kan bapak 

katakan kalau ada wifi di 

sekolah. Nah, itu kan 

untuk guru pak. Kalau 

siswa yang ada di rumah 

gimana cara mengatasinya 

pak? Apakah diberi waktu 

tambahan? 

 

 Kendala  

Respondent 
Iya. Kadang ada anak yang 

terlambat melaporkan, 

mengumpulkan tugas, itu 

kita lihat, kita tanyakan, 

kita klarifikasi apa 

masalah dan kendalanya. 

Kalau kendala di jaringan 

gitu kita beri tenggat 

waktu. Tapi kalau masalah 

tidak mengerjakan itukan 

baru kendala dari anaknya 

kan 

Anak yang terlambat 

mengumpulkan tugas, 

ditanyakan, klarifikasi 

Kendala jaringan, 

diberi tenggat waktu 

 

 

Solusi  



Interviewer 
Kalau siswa yang tidak 

mau mengumpulkan diberi 

hukuman tidak pak? 

 

  

Respondent 
Kita panggil, kita tanyakan 

kendalanya dimana. 

Dihukum tidak tapi kita 

beri tugas tambahan 

Dipanggil, ditanyakan, 

diberi tugas tambahan  

Sanksi  

Interviewer 
Kalau untuk penilaian 

formatif offline ini ada 

bapak sebutkan reading 

comprehension 

penilaiannya tertulis. 

Tertulisnya yang 

bagaimana pak? 

 

  

Respondent 
Dengan membuat sebuah 

teks. Kita buat beberapa 

pertanyaan dibawahnya 

terkait dengan untuk 

memahami isi teks, 

mencari topik, main idea. 

Kemudian juga mencari 

informasi tersirat maupun 

tersurat dalam teks 

tersebut 

 

Memberikan sebuah 

teks, buat beberapa 

pertanyaan untuk 

memahami teks, 

mencari topik, main 

idea, mencari 

informasi tersurat dan 

tersirat 

 

Short-answer task 

Interviewer  
Bagaimana cara bapak 

menjelaskan kepada siswa 

tentang tugas yang 

diberikan untuk penilaian 

formatif? 

  



 

Respondent  
Kita sampaikan secara 

langsung. Setelah kita 

jelaskan kita jelaskan 

mengenai teks itu, social 

function, struktur teks, 

unsur kebahasan baru kita 

berikan contoh teks 

dengan soal-soalnya. Kita 

sampaikan pernyataan 

“silahkan dikerjakan soal-

soal berikut ini” seperti itu 

misalnya 

Disampaikan secara 

langsung, dijelaskan 

mengenai teks itu, 

social function, 

struktur teks, unsur 

kebahasaan lalu diberi 

contoh teks dan 

soalnya 

 

Teknik penilaian  

Interviewer  
Apakah hanya untuk 

reading saja pak, kalau 

untuk speaking, writing, 

listening apakah ada 

penialain formatifnya? 

 

 Penilaian formatif 

dalam English learning  

Respondent  
Untuk listening dengan 

mengisi teks rumpang, 

memperdengarkan suara 

audio yang 

diperdengarkan. Kemudian 

mereka mengisi teks yang 

didengarkan itu. Cuman 

didalam teks yang kita 

buatkan itu ada yang 

rumpang. Jadi mereka 

disuruh mengisi yang 

kosong itu berdasarkan 

apa yang mereka dengar 

melalui audio. Untuk 

speaking dengan role play. 

Writing biasanya kita 

suruh langsung menulis 

teks tapi sebelumnya 

dengan proses mind 

mapping. Jadi diawali 

Listening mengisi teks 

rumpang, 

memperdengarkan 

audio lalu mengisi teks 

yang diperdengarkan 

 

Speaking dengan role 

play 

Writing menulis teks 

dengan proses mind 

mapping, outline teks 

lalu menyusun teksnya  

 

Listening cloze 

technique 

 

 

 

Role play method 

 

Mind mapping method   



dengan membuat outline 

teks, kemudian baru 

menyusun teksnya. 

Sehingga menjadi sebuah 

teks sempurna 

Interviewer  
Bagaimana cara bapak 

menjelaskan tugas mereka 

yang untuk listening, 

speaking, writing? 

 

 Cara menggunakan  

Respondent  
Yang untuk listening tadi 

instruksinya itu “silahkan 

isi teks rumpang” ada 

soalnya didalam buku. 

Kemudian kita 

perdengarkan audionya. 

Speaking yang role play 

itu dengan percakapan 

langsung mereka atau 

dengan praktek langsung 

didepan kelas. Writing kita 

memilih teks, misalnya 

dalam sebuah teks 

deskriptif. Setelah kita 

jelaskan mengenai 

materinya, social function, 

jenis structure dan unsur 

kebahasaannya baru 

mereka kita kasih projek 

dengan model 

pembelajaran PBL (Projcet 

Based Learning). Mereka 

kita berikan penjelasan 

cara membuat outline teks 

dengan meggunakan 

metode mind mapping, 

yaitu dengan metode 

pemetaan dulu. Misalnya, 

apa yang mau mereka 

tuliskan, teks tentang apa 

Listening mengisi teks 

rumpang yang ada di 

buku, diperdengarkan 

audionya 

Speaking role play 

dengan percakapan 

langsung di kelas 

Writing memilih teks, 

jelaskan materi, social 

function, jenis 

structure, unsur 

kebahasaan, kasih 

proyek dengan model 

pembelajaran PBL. 

Siswa  membuat 

outline teks dengan 

metode mind mapping, 

outline teks dengan 

5W+1H 

Listening cloze 

technique  

 

 

Role play method  

 

Mind mapping method    



untuk teks yang mau 

mereka deskripsikan. 

Misalnya, kita suruh 

memilih topic. Dalam 

salah satu contoh 

misalnya, historical place. 

Bagaimana 

mendeskripsikan tempat-

tempat bersejarah. 

Kebetulan kan tempat kita 

ini ada tempat bersejarah, 

Benteng Tuanku 

Tambusai. Atau dengan 

tempat-tempat bersejarah 

lainnya, anak-anak 

memilih salah satunya. 

Kemudian mereka 

membuat outline teksnya 

dengan menggunakan 

bantuan 5W+1H. sehingga 

setelah mereka memetakan 

tentang sebuah teks yang 

mau dideskripsikan itu, 

mereka dengan mudah 

menyusun sebuah teks, 

sebuah paragraf deskriptif 

misalnya.  

Interviewer  

 

 

 

Apakah ada alasan lain 

kenapa bapak memilih alat 

tersebut untuk penilain 

formatif offline? 

 

 Alasan menggunakan  

Respondent  
Itukan penugasan secara 

berekelompok kita berikan 

jadi mereka bisa 

berdiskusi saling 

berkolaborasi dengan 

Siswa berdiskusi dan 

berkolaborasi, mencari 

sumber lain  

 

Pembelajaran 

Metode pembelajaran  



teman sesama kelompok. 

Kemudian juga mereka 

bisa mencari sumber 

belajar lain, misalnya 

internet ataupun buku-

buku diperpustakaan 

seperti itu. Jadi materi 

sumber belajar tidak hanya 

kepada guru saja. 

Sebagaimana yang 

diharapkan pemerintah. 

Sekarang ini kan kita harus 

lebih membuat student’s 

center. Jadi pembelajaran 

itu berpusat pada siswa, 

siswa yang aktif. Kita 

sebagai guru hanya 

sebagai facilitator 

student’s center, guru 

facilitator  

Interviewer  
Apakah ada kendala 

lainnya pak dalam 

melakukan penilaian 

formatif secara offline? 

 

 Kendala  

Respondent  
Kendala lainnya sih, 

kadang dalam sebuah 

kelompok tidak semua 

anggota kelompok yang 

aktif. Diantara satu 

kelompok ini lima orang 

ataupun empat orang ada 

Tidak semua anggota 

aktif  

Sikap siswa  



satu anak yang 

menghindari pekerjaan, 

kurang memberi 

sumbangsih dalam 

kelompoknya seperti itu 

Interviewer  
Cara mengatasinya pak 

selain dengan 

pendekataan, apakah ada 

cara lain? 

 

 Cara mengatasi 

Respondent  
Itu aja, dengan 

pendekatan. Kemudian 

sanksi nilai karna mereka 

tidak mencapai KKM. 

Untuk siswa tersebut 

dikasih remedial, dikasih 

tugas tambahan lagi 

Pendekatan, sanksi 

nilai, remedial, tugas 

tambahan  

Solusi dan sanksi 

 

 

 

 

 

  



CODING HASIL WAWANCARA RESPONDENT  

Day/date : Saturday/ 01 October 2022 

Interviewer : Siti Amaliah 

Respondent   : Murniyati 

Interviewer/ 

Respondent 

Statements Keywords/code Category/theme 

Interviewer Apa alasan ibu lebih 

memilih menggunakan 

google classroom daripada 

aplikasi lain seperti, 

edmodo atau kahoot untuk 

penilaian formatif online? 

 

 Alasan memilih  

Respondent Alasannya adalah salah 

satunya, google classroom 

itu mudah digunakan. 

Selain itu, pembelajaran 

online ini kan hal baru bagi 

kita. Itupun karna kita 

terkena pandemic corona 

kemaren itu tidak 

direncanakan. Kalau 

menurut saya aplikasi 

seperti edmodo atau kahoot 

itu kami belum 

mengetahuinya, kami 

belum mempelajarinya 

sehingga saya tidak 

memilih aplikasi-aplikasi 

itu 

Google classroom 

mudah digunakan  

 

Aplikasi lain belum 

mengetahui dan 

dipelajari 

 

 

Alasan  

 

Interviewer Bisa dijelaskan lebih 

spesifik bu tentang 

bagaimana cara ibu 

 Cara menggunakan  



menggunakan google 

classroom tersebut untuk 

penilaian formatif online? 

 

Respondent Seperti yang saya jelaskan 

sebelumnya, ya google 

classroom itu hanya 

sebagai alat komunikasi, 

tempat siswa melihat apa 

yang dikirim oleh guru 

disitu, materi apa, 

kemudian tugasnya apa. 

Nah, untuk penilaian 

summatifnya ya, saya 

hanya menggunakan 

google classroom itu 

sebagai media untuk 

membagikan link yang 

saya buat di google form, 

misalnya soal UH 

(Ulangan Harian). Saya 

upload dulu di google 

drive, saya ambil linknya, 

saya share di google 

classroom. Nanti siswa 

diminta untuk mengisi soal 

yang saya bagikan dalam 

link tadi. Kemudian nanti 

setelah disubmit langsung 

muncul nilainya berapa 

Google classroom, 

alat komunikasi, 

tempat melihat materi 

Media membagikan 

link untuk UH di 

google form 

Upload di google 

drive 

Share soal di google 

classroom 

  

Proses penilaian  

Interviewer  
Selain jaringan karna 

kebakaran Telkomsel 

kemaren bu, apakah ada 

kendala lainnya dari guru 

ataupun siswa dalam 

melakukan penilaian 

 Kendala  



formatif online? 

 

Respondent  
Ya tentu saja ya. Selain 

karna jaringan kebakaran, 

kalau di daerah Talikumain 

ini jika mati lampu maka 

jaringan pun menghilang. 

Maka seperti itu kegiatan 

belajar online pun akan 

terganggu. Selain itu, 

walaupun guru selalu aktif 

memberikan tugas maupun 

materi dalam google 

classroom untuk keperluan 

penilaian, namun hanya 

sedikit siswa yang mau 

respon dan mau 

mengerjakan tugas-tugas 

itu. Karna dari tugas-tugas 

yang setelah saya bagikan 

itu dari sekian siswa, 36 

siswa terkadang udah satu 

minggu hanya 20 orang 

yang mengerjakan. Nanti 

diingatkan lagi untuk 

minggu kemudian 

bertambah lagi sekitar 10 

orang. Diingatkan lagi 

bertambah lagi sedikit. 

Sampai diancam, ternyata 

siswanya tidak juga mau 

mengerjakan tugas tadi 

Mati lampu, jaringan 

hilang  

 

Sedikit siswa 

mengerjakan tugas  

Kondisi  

 

 

Sikap siswa 

Interviewer  
Kalau ada kendala lainnya, 

bagaimana cara ibu 

mengatasinya? 

 

 Cara mengatasi  

Respondent  
Selain saya memberikan 

pendekatan tidak ada lagi 

yang bisa saya lakukan. Ya 

Pendekatan  Solusi  



karna ini pembelajaran 

daring ya, kalau menurut 

saya memang susah untuk 

siswa-siswa SMK. Karna 

siswa SMK itu berbeda 

dengan siswa SMA. Kalau 

siswa SMK minat 

belajarnya untuk pelajaran- 

pelajaran yang bersifat 

knowledge, seperti bahasa 

inggris, matematika dan 

lain sebaiannya mereka 

memang kurang. Tetapi 

kalau pembelajaran yang 

sifatnya membutuhkan 

kinestetik, seperti 

ekstrakulikuler siswa lebih 

tertarik kepada hal-hal 

yang seperti itu. Jadi 

kemaren karna 

mendengarkan keluhan dari 

semua guru-guru dan 

kepala sekolah juga 

melihat secara langsnung 

apa yang terjadi dalam 

pembelajaran daring ini, 

akhirnya disiasati. Jadi 

disiasati sekolah meminta 

izin kepada pihak 

kepolisisan untuk 

menghadirkan siswa ke 

sekolah. Dengan catatan 

tidak terlalu banyak 

koutanya dan tetap 

mematuhi protokol 

kesehatan 

Belajar daring susah  

Disiasati 

menghadirkan siswa  

Kouta tidak banyak  

Mematuhi protokol 

kesehatan  

Keluhan  

Kebiajkan pemerintah  

Interviewer  
Kalau untuk reading, 

writing, speaking dan 

listening penilaian formatif 

seperti apa yang ibu 

 Penilaian formatif 

dalam English 

learning  



lakukan? 

 

Respondent  
Untuk kegiatan reading 

yang dilakukan oleh siswa 

adalah membaca sebuah 

teks atau bisa berupa dialog 

bisa berupa paragraph. 

Kemudian siswa disajikan 

sebuah pertanyan-

pertanyaan yang bersifat 

pemahaman. Bisa 

berbentuk essay atau 

mengisi titik-titik bisa juga 

berupa multiple choice. 

Kemudian untuk penilaian 

speaking, karna speaking 

ini sifatnya berbicara 

praktek untuk membaca 

reading aloud juga bisa. 

Kemudian kalau listening 

saya sejauh ini hanya 

berupa mengisi teks-teks 

atau dialog yang rumpang  

gitu. Dan bisa jadi setelah 

siswa diminta untuk 

mendengarkan sebuah 

dialog penuh atau sebuah 

teks monolog dari sebuah 

audio atau speaker aktif, 

disajikan pertanyaan secara 

audio juga 

Reading membaca 

teks atau dialog, 

pertanyaan bersifat 

pemahaman, multiple 

choice  

Speaking praktek 

membaca, reading 

aloud 

Listening mengisi teks 

rumpang, 

mendengarkan audio  

Short-answer task 

 

Read aloud method  

 

 

Listening cloze 

technique  

Interviewer 
Bisa dijelaskan bu kenapa 

memilih tugas tersebut 

untuk penilaian formatif 

offline? 

 

 Alasan memilih  

Respondent 
Karna mungkin ini 

keterbatsan kemampuan Keterbatasan Kemampuan guru  



saya sebagai guru ya, ya 

kalau tugas kayak speaking 

saya lebih tertarik untuk 

membuat role play atau 

mempraktekkan sebuah 

dialog. Kalau cara lain saya 

belum tau, selain role play 

dan reading. Untuk writing 

setahu saya aktivitasnya 

pasti selalu membuat 

tulisan, membuat sebuah 

dialog, ya tergantung dari 

materinya. Ya kalau 

materinya mempelajari 

tentang recount, berarti 

guru meminta siswa 

membuat sebuah teks 

recount. Kalau misalnya 

materinya tentang 

compliment atau memuji 

guru meminta siswa 

membuat dialog.memuji 

Jadi sesuai dengan materi 

ya diajar 

kemampuan 

Lebih tertarik 

membuat speaking 

role play 

Cara lain belum tau 

Writing pasti buat 

tulisan 

Sesuai materi  

 

Ketertarikan  

Interviewer 
Bisa dijelaskan lebih 

spesifik bu bagaiaman cara 

ibu melakukan formatif 

offline dari reading, 

speaking, writing dan 

listening? 

 

 Cara melakukan  

Respondent 
Dia gini, tidak semerta-

merta memberikan tugas 

tanpa ada materi dalam 

daring maupun luring itu 

sebelumnya ada materi 

yang disampaikan dulu 

kepada siswa. Kalau 

misalnya dia tentang 

Reading dijelaskan 

mendetail sesuai KD, 

memberikan 

pertanyaan sesuai 

yang dibaca  

Speaking praktek 

Short-answer task 

 

 

 



reading 

comprehension,tentang 

recount, ya dijelaskan dulu 

secara mendetail sesuai 

dengan KD nya. Apakah 

siswa diminta untuk 

menganalis fungsi social, 

struktur teks dan unsur 

kebahasaanya dari recount 

teks. Kemudian  setelah 

dijelaskan seperti itu, 

disajikan sebuah teks 

recount kemudian siswa 

diminta untuk 

mengidentifikasi fungsi 

social, struktur teks dan 

unsur kebahasaan dari teks 

recount itu. Nah baru siswa 

disajikan sebuah 

pertanyaan yang bersifat 

siswa hanya bisa menjawab 

pertanyaan itu dengan 

membaca. Kemudian untuk 

speaking, speaking ini 

adalah sifatnya melatih 

kemampuan siswa untuk 

berbicara, ya artinya siswa 

diminta untuk speak up, 

praktek. Bisa praktek 

berbicara. Kalau untuk teks 

recount berati siswa 

diminta untuk 

menceritakan teks recount. 

Berarti untuk writing 

menulis. Siswa diminta 

untuk mempresentasikan 

atau membaca teks yang 

telah siswa buat dalam 

kegiatan writing. Dan 

untuk listening, kegiatan 

listening siswa disajikan 

teks berupa recount, berupa 

dialog kah dalam bentuk 

berbicara 

Writing menulis teks  

Listening dialog 

bentuk audio, mengisi 

teks rumpang  

 

 

Strategic option  

Listening cloze  



audio. Nah audio itu bisa 

dari kaset, youtube, 

rekaman. Kemudian siswa 

diminta untuk mengisi teks 

rumpang berbentuk monolg 

atau yang berbentuk dialog 

Interviewer  
Apa kendalanya hanya 

siswa yang tidak mau 

mengumpulkan tugas atau 

ada kendala lainnya seperti 

kekurangan waktu atau 

siswa bosan/ kurang 

berminat bu? 

 

  

Respondent  
Kendalanya ini, apalagi 

dalam pandemi siswa lebih 

banyak memegang hp, 

siswa lebih banyak 

menghabiskan waktunya di 

kamar, jalan-jalan, main 

game, nonton youtube, 

chat. Mereka lebih suka 

yang seperti itu. Mereka 

tidak begitu berminat 

dengan pelajaran-pelajaran 

yang membuat mereka 

berpikir, mereka pusing 

dengan urusan tugas dan 

sebagainya. Efek dari 

pandemi itu, yang mana 

siswa hanya diminta 

melakukan tugas melalui 

Siswa tidak berminat 

pelajaran dan tugas 

Efek pandemi 

Tidak berniat 

Mencontek  

Siswa tipe kurang 

berminat  

Disiplin siswa  



google class, group wa dan 

lain sebagainya, itu 

dirasakan ketika 

pembelajaran offline. Jadi 

siswa tidak berminat, tidak 

berniat untuk belajar. Jadi 

kalau dikasih tugas sedikit 

mereka hanya 

mengandalkan satu atau 

dua teman mereka. Satu 

yang dapat yang lain dapat 

semua dengan alasan 

bekerja sama dan lain 

sebagainya. Padahal sudah 

saya sampaikan kalau 

diskusi dipersilahkan, tidak 

dilarang tetapi tidak 

mencontek. Tapi 

kenyataannya siswa untuk 

mengerjakan tugas mereka 

kurang, mereka tipe kurang 

berminat 

 

Interviewer 
Selain pendekatan apakah 

ada cara lain untuk 

mengatasi kendalanya bu? 

 

 Mengatasi kendala  

Respondent 
Kalau selama ini tidak ada 

cara lain. Karna memang 

kalau dari masalah yang 

saya rasakan dalam 

Tidak ada Solusi  



menghadapi siswa. Karna 

siswa SMK dan siswa 

SMA itu sangan beda, beda 

jauh. Kalau siswa SMA 

siswanya itu memang 

bernat untuk belajar, 

mereka ketika gurunya 

tidak masuk kelas dicari ke 

kantor. Tapi beda dengan 

siswa SMK, kalau gurunya 

tidak masuk mereka justru 

sangat senang. Kalau saya 

pribadi cara mengatasi 

mesalah tersebut adalah 

pendekatan 

 

Pendekatan  
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