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ABSTRACT 

 

Sopie Diana Fitriah, (2021): The Correlation between Students’ Mastery of Past 

Tense and Their Ability in Writing Recount Text of 

Vocational High School 1 Tembilahan. 

 

The main objectives of this research were to know whether there is a correlation 

between students’ mastery of past tense and their ability in writing recount text. The type of 

this research was correlational design. In this research, the total sample was 34 students 

chosen from the population of this research. In collecting the data, the writer used test namely 

grammar test and writing test. While, in analyzing the data, the writer used Spearman's rho 

Correlation. Based on the data analysis, Spearman's rho analysis for students’ mastery of past 

tense and students’ ability in writing recount text, it is known that r observed is 0.256. With 

degree of significance 1%, the score of r table obtained is 0.286, therefore, robserved<rtable 

(0.256< 0.286); meanwhile, with degree of significance 5%, the score of rtable obtained is 

0.338, therefore, robserved>rtable (0.256< 338); the result showed that the score is not 

significantly correlated between students’ mastery of past tense and students’ ability in 

writing recount text at at tenth grade of SMKN 1 Tembilahan. 
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ABSTRAK 

 

Sopie Diana Fitriah, (2021): Hubungan Antara Penguasaan Past Tense Siswa dan 

Kemampuan Mereka Didalam Menulis Teks Recount di 

SMK 1 Tembilahan. 

 

Tujuan utama dari penelitian ini adalah untuk mengetahui apakah ada hubungan 

antara penguasaan past tense siswa and kemampuan mereka didalam menulis teks recount. 

Jenis dari penelitian ini adalah desain korelasi. Didalam penelitian ini, jumlah samplenya 

adalah 34 siswa yang dipilih dari populasi dalam penelitian ini. Didalam mengumpulkan data, 

peneliti meggunakan test yaitu tes grammar dan tes writing. Sementara itu, didalam 

menganalisa data, peneliti menggunakan Spearman's rho Correlation. Berdasarkan analisis 

data, analisis Spearman's rho untuk penguasaan past tense siswa dan kemampuan siswa 

didalam menulis teks recount diketahui bahwa r hitung adalah 0,256 dengan tingkat 

signifikansi 1%, nilai r tabel didapat adalah 0.286. Oleh karena itu r hitung<r tabel (0.256< 

0.286); sementara pada tingkat signifikansi 5%, nilai r tabel didapat adalah 0.338. Oleh 

karena itu, r hitung>r tabel (0.256< 338); Hasil penelitian menunjukkan bahwa nilai secara 

signifikan tidak berhubungan antara penguasaan past tense siswa and kemampuan mereka 

didalam menulis teks recount di SMKN 1 Tembilahan. 
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 ملخص

 

 كتابة على وقذرتهم البسٍط الماضً سمه فً التلامٍذ إتقان بٍه العلاقة:  (۰۲۰۲) ،فطزٌة دٌاوا ةصافٍ

 الحكىمٍة المهىٍة الثاوىٌة المذرسة فً سزدي وص

 صمه فٍ اىحلامُز إجقان بُه علاقة هىاك ماوث إرا ما معشفة هى اىبحث هزا مه اىشئُسٍ اىغشض

 43 فُه اىعُىة عذد. الاسجباط جصمُم هى اىبحث هزا وىع. سشدٌ وص محابة عيً وقذسجهم اىبسُط اىماضٍ

 اىىحىَة الاخحباسات وهٍ الاخحباسات، اىباحثة اسحخذمث اىبُاوات، جمع فٍ. اىسنان مه اخحُاسهم جم جيمُزا

 اسحىادًا. ىلاسجباط سبشَمان اىباحثة اسحخذمث اىبُاوات، جحيُو فٍ وفسه، اىىقث وفٍ. اىنحابُة والاخحباسات

 محابة عيً وقذسجهم اىبسُط اىماضٍ صمه فٍ اىحلامُز لإجقان ىلاسجباط سبشَمان وجحيُو اىبُاوات جحيُو إىً

 عيُها اىحصىه جم اىحٍ r جذوه وقُمة ٪،1 أهمُة بمسحىي۰.۲٦٥ هى r عذد أن اىمعشوف مه سشدٌ، وص

 قُمة جنىن ،٪٦ أهمُة مسحىي عىذ بُىما ؛(۰.۲٦٥<۰.۲۲٥) جذوهr>  حساب r عذد ىزىل. ۰.۲۲٥ هٍ

rىزىل، ۰.۳۳۲عيُها اىحصىه جم اىحٍ جذوه r حساب  >rأن اىىحائج أظهشت ؛(۰.۲٦٥ < ۰.۳۳۲) جذوه 

 وص محابة عيً وقذسجهم اىبسُط اىماضٍ صمه فٍ اىحلامُز إجقان بُه مبُش بشنو مشجبطة جنه ىم اىذسجات

 .اىحنىمُة اىمهىُة اىثاوىَة اىمذسسة فٍ سشدٌ
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CHAPTER I 

INTRODUCTION 

A. Background of the Study 

 English  is one of the international languages that used by many people in the world. 

Therefore, the English language shall be studied in the Indonesian education so that students 

can compete in the international world. English has been taught from elementary school up to 

university level. It means that English has an important role so that it is taught in Indonesia‟s 

school. Although English has been taught from elementary school, it can be seen there are 

many students are not able to communicative well orally or written and they have a low score 

of English subject. 

In English language learning, there are four aspects or skills which should be 

mastered by the students, they are speaking, listening, reading and writing. From those four 

skills, writing is the skill that contains ideas or knowledge in written language. According to 

Elbow (1973, p.14) writing is a two – step process. The first process is figuring out the 

meaning and the second process is putting the meaning into language. In addition, Harmer 

(2001, p.245) states that writing as one of productive skills beside speaking which is 

encourage students to focus on accurate language use to produce the information in written. 

Writing expresses what the students think because writing process reflects things in our mind 

such discourse or text. Furthermore, Langan (1984) in Banu, Jamiluddin, Nadrun (2015) 

stated that writing is a skill like driving, typing, or even preparing a good meal. The statement 

shows everybody can write a good writing, but they have to learn how to write correctly 

before starting to write. 

Furthermore, in order to be skilled writer, the students must capable in using the 

components of language. It means that, mastering the writing skill is not enough if the 

students are not studying about the language components such as vocabulary, sound system, 
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and grammar. Grammar in particular, is another component which can be support the four 

skills in English language learning. Grammar is a set of rules that govern the formation of 

sentences. Based on Thornburry (1999, p.4) grammar is a process for making a writer‟s 

meaning clear when contextual information is lacking. In other words, without good 

grammar, it will cause a bad writing. Correct writing simply means writing without contains 

any mistakes such as grammars, punctuations, or spelling and it fulfills the writer‟s intention 

and meets the audience‟s needs. 

Grammar mastery is important in writing a text. Without the correct usage of 

grammar, the written text will not be understood by readers because in written form we do 

not have direct interaction with the readers as we usually do in speaking. There are various 

ways to organize sentence in a piece of writing. One of them is in the form of recount text. 

Recount text is one of the texts that retells us about events, experiences and actions that 

happens in the past (Djuharie, 2009:171). In general the tense that is often used in recount is 

past tense form. Azar (1999:27) states, “Simple past indicates that an activity or situation 

began and ended at a particular time in the past”. It is clear that we use simple past when 

someone wants to express action or activity which happens in the past. To make a good 

recount text, the writer has to choose the correct tenses and they also should know many 

vocabularies because text is an arrangement of words, sentences and paragraphs.  

In writing recount text, the common tense that often used is past tense. The past tense 

is a tense that indicates an event happened in the past. According to Frank (1972:73), “the 

past tense indicates definite time terminating in the past, whether a time word is given or not. 

There are four kinds of past tense that we should know; simple past tense, past continuous 

tense, past perfect tense, and past perfect continuous tense. 
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One of the competencies that high school students including vocational students 

should be studied is writing recount text with the correct tense. SMKN 1 Tembilahan is one 

of formal educational institutions that provides English as compulsory subject. The purpose 

of the English teaching and learning in the classroom is to develop and to master language 

components and language skills.  The teacher has given some books to them to improve their 

ability in understanding grammar. The teacher also teaches the students to write many kinds 

of text such as recount, narrative, procedure, descriptive text, and report text. In this research, 

the researcher only discussed about recount text.  In 2013‟s curriculum, vocational students 

are required to write various texts. In writing recount text, for example. Recount text is a 

piece of text that retells past events, which are usually told in order to which they happened. 

Teaching recount text purposed to report, to tell, to share experiences and take a 

representative of the text. In learning recount text, grammar plays its own roles. 

However, based on researcher‟s preliminary study at SMKN 1 Tembilahan, the 

students still face various difficulties in English, especially in writing recount text. From the 

passing grade which have been set by the school, not all students were able to achieve it. 

Some of students are still below 70 as a passing grade. 

Based on the phenomena when the researcher had Praktek Pengalaman Lapangan 

Terpadu (PPLT/Teaching Practice) at SMKN 1 Tembilahan, the researcher found that the 

students got difficulties in writing text, especially recount text. Firstly, some of the students 

are good at writing texts, but still confused about using past tense in recount text. Secondly, 

some of the students could not construct a good sentence, but the students can arrange a good 

sentence in past tense form. Thirdly, some of the students still has difficulties to write recount 

text based on generic structure include of orientation, event and re-orientation. In English 

writing, most students think that to write well is not easy because it is more complex skill. 
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When students want to write, sometimes they think what first should be written and what 

kind of tenses should be used. 

In addition, the researcher found limited research which that being the cases, the 

problem could be caused by various factors. Although, the preliminary study and theories 

above mentioned indicate that the problem is caused by students‟ mastery of past tense, it is 

still not known whether there is a correlation between students‟ mastery of past tense and 

their ability in writing recount text at Vocational High School 1 Tembilahan. Most of the 

previous research only focused on Ria Monalisa S. & Sri Ninta Tarigan (2020) the researcher 

said that the students have difficulty in learning simple past tense since it also has the rule of 

the changing of verb. This is because the students fail to understand the functions of tenses. 

For that reason, the teachers need a good method. Another researcher, by Astrid T. Saluman, 

Mister G. Maru, Deisyi A. Batunan (2019) said that focused on recount text. In school 

teaching context, writing recount text has been taught at Junior and Senior High school. So, 

students are expected to be able to write recount text well at Senior High school. But, every 

time students have writing tasks, they feel it is difficult to do and they commonly have a little 

enthusiasm for their writing tasks. 

The phenomena describes about indicates that it is important to investigate the 

problems above in a study entitled : “The Correlation between Students’ Mastery of Past 

Tense and Their Ability in Writing Recount Text At Vocational High School 1 

Tembilahan”. 

B. Problem 

1. Identification of the Problem 

Based on the background of the study, the problems in this study can be stated 

as follows: 
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a. Some of the students are good at writing texts, but still confused about using past 

tense in recount text.  

b. Some of the students could not construct a good sentence, but the students can 

arrange a good sentence in past tense form.  

c. Some of the students still has difficulties to write recount text based on generic 

structure include of orientation, event and re-orientation. 

2. The Limitation of the Problem 

In this study, researcher will examine the correlation between past tense and 

recount text. In teaching English, there are various types of grammar past tense, they 

are: simple past tense, past continuous tense, past perfect tense, and past perfect 

continuous tense. Recount text is also divided into several types, namely personal 

recount, factual recount, and imaginative recount. The researcher have to limit the 

research problem. 

As for the limit, the researcher will only examine simple past tense as variable 

X and personal recount text as variable Y. And the study will only involves the tenth 

grade of Vocational High School 1 Tembilahan as the subject of the study. In other 

words, the eleventh and twelfth students will not involved in this study. 

3. Formulation of the Problem 

a. How is students‟ mastery of past tense at tenth grade of SMKN 1 Tembilahan? 

b. How is students‟ ability in writing recount text at tenth grade of SMKN 1 

Tembilahan? 

c. Is there any significant correlation between students‟ mastery of past tense and 

their ability in writing recount text at tenth grade of SMKN 1 Tembilahan? 
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C. Objective and Significance of the Research 

1. Objective of the Research 

a. To find out the students‟ mastery of past tense at tenth grade of SMKN 1 

Tembilahan? 

b. To find out the students‟ ability in writing recount text at tenth grade of 

SMKN 1 Tembilahan? 

c. To find out whether there is or not a significant correlation between students‟ 

mastery of past tense and their ability in writing recount text at tenth grade of 

SMKN 1 Tembilahan? 

2. Significance of the Research 

a. For English Teacher 

For English teacher at SMKN 1 Tembilahan this study is beneficial to increase 

their knowledge of how to transfer ideas and communicate using effective way in 

teaching. In addition, after knowing the information in this study, teacher can use 

several strategies in presenting a good instructional to their students. 

b. For Students 

As information for students that their mastery in past tense is connected with 

their writing in recount text. The awareness of past tense mastery is helpful to 

discover their own strength not only in mastering the grammar nor writing skill, 

but also to improve other skill in English language learning. 

c. For Research 

This research can be useful as a way of contributing and practicing the 

knowledge that has been spent during college. 
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d. For Further Research 

This study can be useful as a reference for other researchers who will raise the 

same theme but in different perspective. 

 

D. Reason for Choosing the Title 

There are some reasons why the writer is interested in carrying out this research. This 

research is conducted based on the following reasons.  

1. The title of the research is relevant with the writer status as a student of English 

Education Department. 

2. The title of the research has not been investigated by other researchers. 

3. The location of the research facilitates the researcher to conduct the research. 

 

E. Definition of the Term 

In order to avoid misunderstanding and misinterpretation about the title and the 

content of this research, the researcher defines the terms that are used in this research as 

follows:  

1. Correlation  

Creswell (2012), stated that “Correlation is a statistical test to determine the 

tendency or pattern for two (or more) variables or two sets of data to vary 

consistently”. It can be said that correlation is the statistical relationship between 

two variables in research.  In this research, the researcher would like to find the 

correlation between Students‟ Mastery of Past Tense and their Ability in Writing 

Recount Text. Students‟ Mastery of Past Tense is variable X and Ability in Writing 

Recount Text is variable Y. 
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2. Students’ Mastery of Past Tense 

The word „mastery‟ means comprehensive knowledge or skill in a subject or 

accomplishment. And past tense is one of sixteen grammar tenses in English 

language. Azar (2003) stated that simple past tense is a tense which used to talk 

about activities or situations that began and ended in the past. Mastery of past tense 

means students‟ knowledge or skill in understanding and using the past tense 

comprehensively or broadly. 

3. Ability in Writing Recount Text 

Ability means possession of the means or skill to do something. Recount text 

according to Anderson (1997) is a piece of text that retell about past events which 

are usually told in order which they happened. Ability in writing recount text 

means the ability of students to retell their past experiences in written form 
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CHAPTER II 

REVIEW OF RELEVANT LITERATURE 

A. Theoritical Framework 

1. Teaching of Simple Past Past Tense 

In terms of definition, different linguists define “past tense” differently. 

However, in substance, the definitions are more or less the same. Alexander (1990, p. 

127) past tense is used to describe action which happened in the recent or distant past 

and to describe past habit. And according to Fanani (2012, p. 53) simple past tense 

states actions that began in the past and ended at a certain time in the past. Another 

expert who support these statements is Azar (2003, p. 25) that simple past tense is a 

tense which used to talk about activities or situations that began and ended in the 

past. The researcher conclude past tense as an activity or situation began, happened, 

occurred and ended in the past whether the time word is given or not. 

Derive from Azar (2003, p. 25) expressing of simple past tense itself are : 

- The simple past is used to talk about activities or situations that began and 

ended in the past (e.g., yesterday, last night, two days ago, in 1999). 

Example : Mary walked dowtown yesterday. 

- Most simple past verbs are formed by adding –ed to a verb. Example: Bob 

stayed home yesterday morning. 

- Some verbs have irregular past forms. Example : I ate breakfast this 

morning. 

- The simple past forms of be are was and were. Example : She was busy 

yesterday. 
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Similarly from Azar (2003, p. 26) simple past tense consists of two forms. 

They are simple past tense using verb which is divided into regular and irregular verb 

also simple past tense using “to be”.  

Verb is a word that used to describe an action, state, or occurance and forming 

the main part of predicate of a sentence. Another definition, verb is the action word in 

a sentence that describe what the subject is doing. For example : study, play, cook, etc. 

Simple past tense using “verb” means that the word used to explain an action 

in the past. There are two forms of verb that used in simple past tense, they are regular 

verb and irregular verb.  As stated by Azar (2003, p. 28) regular verbs always end 

with a “- d” in the simple past, but, we do not always pronounce the “- d” ending in 

the sameway. We usually use “- ed” to the base form of the verb. Example : open – 

opened, wait – waited, etc.  

The formula and example can be seen on the tables below : 

Table II. 1 

The Formula of Simple Past Tense in Verbal Sentence using Regular Verb 

- Affirmative Form 

 

Pattern / Formula Subject 

Verb in 

Base 

Form 

Example 

Subject + Verb 2 

(Regular Verb) + O 

I Open I opened the door for Leon 

You Fix You fixed it yourself 

They Accept They accepted the coffee 

We Enter We entered the ballroom 

She Cry 
She cried because of romance 

movie 

He Fry He fried the chicken 

It Play It played with Zaara 
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- Negative Form 

 

Pattern / Formula Subject 

Verb in 

Base 

Form 

Example 

Subject + Did Not + Verb 

1 (Base Form) + O 

I Open I did not open the door for Leon 

You Fix You did not fixed it yourself 

They Accept They did not accept the coffee 

We Enter We did not enter the ballroom 

She 
Cry 

She did not cry because romance 

movie 

He Fry He did not fry the chicken 

It Play It did not play with Zaara 

 

- Interrogative Form 

Pattern / Formula Subject 

Verb in 

Base 

Form 

Example 

Did + Subject + Verb 1 

(Base Form) + Object + 

Question Mark (?) 

I Open Did I open the door for Leon? 

You Fix Did you fix it yourself 

They Accept Did they accept the coffee? 

We Enter Did we enter the ballroom 

She 
Cry 

Did she cry because of romance 

movie? 

He Fry Did he fry the chicken? 

It Play Did it play with Zaara? 

 

Meanwhile, some irregular verbs have the same form in all parts, example : hit 

– hit – hit, cut – cut – cut. Some change one part only, example : keep – kept – kept, 

make – made – made, sell – sold – sold. And some change two parts, example : break 

– broke – broken, know – knew – known, ride – rode – ridden. The table below is the 

list of regular verb listed by Cambridge Dictionary. 
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Table II.2 

The Table of Irregular Verb 

Base Form Infinitive Past Participle 

beat beat Beaten 

become became Become 

begin began Begun 

bend bent Bent 

bet bet Bet 

bite bit Bitten 

bleed bled Bled 

blow blew Blown 

break broke Broken 

breed bred Bred 

bring brought Brought 

build built Built 

burn burnt/burned burnt/burned 

buy bought Bought 

Catch caught Caught 

Choose chose Chosen 
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Come came Come 

Cost Cost Cost 

Cut Cut Cut 

Do Did Done 

Dig Dug Dug 

Draw Drew Drawn 

Dream dreamt/dreamed dreamt/dreamed 

Drink drank Drunk 

Drive drove Driven 

Eat Ate Eaten 

Fall Fell Fallen 

Feed Fed Fed 

Feel Felt Felt 

Fight fought Fought 

find found Found 

fly flew Flown 

forget forgot Forgotten 

forgive forgave Forgiven 
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freeze froze Frozen 

get got Got 

give gave Given 

go went Gone 

grow grew Grown 

have had Had 

hear heard Heard 

hide hid Hidden 

hit hit Hit 

hold held Held 

hurt hurt Hurt 

keep kept Kept 

Know Knew Known 

Lay Laid Laid 

Lead Led Led 

Lean leant/leaned leant/leaned 

Leave Left Left 

Lend Lent Lent 
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Let Let Let 

Lose Lost Lost 

Make made Made 

Mean meant Meant 

Meet Met Met 

Pay Paid Paid 

Put Put Put 

Quit Quit Quit 

read /ri:d/ read /red/ read /red/ 

Ride Rode Ridden 

ring rang Rung 

rise rose Risen 

run ran Run 

say said Said 

see saw Seen 

sell sold Sold 

send sent Sent 

set set Set 
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shake shook Shaken 

shine shone Shone 

shoe shod Shod 

shoot shot Shot 

show showed Shown 

shrink shrank Shrunk 

shut shut Shut 

sing sang Sung 

Sink Sank Sunk 

Sit Sat Sat 

Sleep slept Slept 

Speak spoke Spoken 

Spend spent Spent 

Spill spilt/spilled spilt/spilled 

Spread spread Spread 

Speed Sped Sped 

Stand stood Stood 

Steal Stole Stolen 
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Stick Stuck Stuck 

Sting stung Stung 

Stink Stank Stunk 

Swear swore Sworn 

Sweep swept Swept 

Swim Swam Swum 

swing swung Swung 

take took Taken 

teach taught Taught 

tear tore Torn 

tell told Told 

think thought Thought 

throw threw Thrown 

understand understood Understood 

wake woke Woken 

wear wore Worn 

win won Won 

write wrote Written 
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The formula and example can be seen on the tables below : 

Table II.3 

The Formula of Simple Past Tense in Verbal Sentence using Irregular Verb 

- Affirmative Form 

 

Pattern / Formula Subject 
Verb in Base 

Form 

Example 

In Irregular Verb 

Subject + Verb 

2/Simple Past 

(Irregular Verb) + O 

I Bring I brought some cheese 

You Build You built Runa’s house 

They Forbid They forbade us to enter the area 

We Sleep We slept under the moonlight 

She Pay She paid the bill by herself 

He Steal He stole my money! 

It Become It became stronger than before 

 

 

- Negative Form 

Pattern / Formula Subject 
Verb in Base 

Form 

Example 

In Irregular Verb 

Subject + Did Not + 

Verb 1 (Base Form) + 

O 

I Bring I did not bring the cheese 

You Build You did not build Runa’s house 

They Forbid They did not forbid us to enter 

the area 

We Sleep We did not sleep under the 

moonlight 

She Pay She did not pay the bill by 

herself 

He Steal He did not steal my money! 

It Become It did not become stronger 

 

- Interrogative Form 

Pattern / Formula Subject 
Verb in Base 

Form 

Example 

In Irregular Verb 

Did + Subject + Verb 1 

/ Base Form (Irregular 

I Bring Did I bring the cheese? 

You Steal Did you steal my money? 
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Verb) + Object + 

Question Mark (?) 

They Forbid Did they forbid us to enter the 

area? 

We Sleep Did we sleep under the 

moonlight? 

She Pay Did she pay the bill by herself? 

He Build Did he build Runa’s house? 

It Become Did it become stronger than 

before? 

 

“To be” which used in simple past tense are “was” and “were”. “Was” is used 

for subject pronoun : I, She, He, and It or other singular nouns (Azar, 2003, p.26). The 

formula and example is shown on the table below. 

Table II.4 

The Formula of Simple Past Tense in Nominal Sentence using To Be “Was” for 

Singular Nouns 

- Affirmative Form 

 

Pattern / Formula Subject Example 

Subject + To be (Was) + Non 

Verb 

(Noun/Adjective/Preposition/Adverb) 

I I was a dancer in 2010 

She She was late yesterday 

He He was sick last week 

It It was a beautiful necklace 

 

 

- Negative Form 

 

Pattern / Formula Subject Example 

Subject + To be (Was) + Not + 

Non Verb 

(Noun/Adjective/Preposition/Adverb) 

I I was not a dancer in 2010 

She She was not late yesterday 

He He was not sick last week 

It It was not a beautiful necklace 
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- Interrogative Form 

 

Pattern / Formula Subject Example 

To be (Was) + Subject + 

Noun/Adjective/Preposition/Adverb 

+ Question Mark (?) 

I Was I a dancer in 2010? 

She Was she late yesterday? 

He Was he sick last week? 

It Was it a beautiful necklace? 

 

In other hand, “were” is used for subject pronoun : You, They, and We or 

other plural nouns. (Azar, 2003, p.26) The formula and example is shown on the table 

below. 

Table II.5 

The Formula of Simple Past Tense in Nominal Sentence using To Be “Were” for 

Plural Nouns 

- Affirmative Form 

 

Pattern / Formula Subject Example 

Subject + To be (Were) + Non 

Verb 

(Noun/Adjective/Preposition/Adverb) 

You You were a naughty kid 

They They were a famous band 

group in 2019 

We We were happy this morning 

 

- Negative Form 

 

Pattern / Formula Subject Example 

Subject + To be (Were) + Not + 

Non Verb 

(Noun/Adjective/Preposition/Adverb) 

You You were not a naughty kid 

They They were not a famous band 

group in 2019 

We We were not happy this 

morning 

 

- Interrogative Form 

 

Pattern / Formula Subject Example 

To be (Were) + Subject + Non 

Verb 

You Were you a naughty kid? 

They Were they a famous band group 
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(Noun/Adjective/Preposition/Adverb) in 2019? 

We Were we happy this morning? 

 

2. Definition of Writing 

Writing is one of the basic skills that should be mastered in learning English. 

Writing in language classroom is needed for learning and for testing their ability of 

the language itself. However, writing is not a simple skill. There are several stages 

that should be passed to achieve a good writing. 

Langan (1984) in Banu, Jamiluddin, Nadrun (2015) stated that writing is a 

skill like driving, typing, or even preparing a good meal, in other words, this skill 

could be learn. This statement supported by Nunan (2003) in Marza and Hafidz 

(2013, p.683) said that writing can mean product or process. Writing is considered as 

a complex process because it goes through different stages to reach its final format 

(i.e, prewriting, writing and editing). Besides, it involves mental processes, thinking 

and rethinking to produce sentences.  

According to Elbow (1973, p.14) writing is a two – step process. The first 

process is figuring out the meaning and the second process is putting the meaning into 

language. In addition, Harmer (2001, p.245) states that writing as one of productive 

skills beside speaking which is encourage students to focus on accurate language use 

to produce the information in written. Writing expresses what the students think 

because writing process reflects things in our mind such discourse or text. 

Furthermore,. All these statements supported by Brown and Susan (1989, p.6) that 

writing process has three important units. They are : preparing, drafting, and revising. 

Boardmand and Frydenberg (2008, p.xv) explained that English Writing is 

fairly simple. English uses a straight line from beginning to ending. The beginning 

should say what the article is going to be about, the middle part should talk about the 
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topic of the article, and the ending should say what the article was about. This is the 

diagram of the English style of writing : 

Diagram II.1 

English Style of Writing 

 

 

 

 

 

 

 

3. Simple Past Tense in Writing Recount Text 

The students at tenth grade learn some types of text in writing, one of them is 

recount text. Pradini (2010) states recount text is a text that describes someone 

experience that happened in the past. It tells past event and uses tenses that have the 

function to tell story in past tense. Another definition of recount text is from Knapp 

and Watkins (2005, p.223) who stated that recount is the simplest text type. 

Moreover, based on Nuraini, Refnita, Roza (2013), Recount thext is to tell the reader 

what happened in the past. As well as the other expert, Brown and Susan (1989, 

p.121) uttered that recount text is the stories you write that could be about the events 

from your life. 

Formally, recount are sequential text that do little more than sequence a series 

of events. This is a text which retell past event as they happen in time order. It may be 

factual, personal, or imaginative which purposed to entertain or inform the readers. 

This is what I will write about 

This is what I wrote about 

I am writing about it here 
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In other words, it is clear that recount text is a type of text that used to retell 

past event in time order purposed to entertain or inform the reader. Because the text is 

retelling something that happen in the past, the tense that used in this text is past 

tense. 

In writing recount text, the students have to pay attention to its language 

features. Pradini (2010, p. 60) declare that language features of personal recount text 

use past tense. Example : On Friday, we went to the Blue Montains. It also use 

connectors to put the events in order. Example : First, we stayed at David and Della’s 

House. Then, we have a cup of tea there. A personal recount also describes events. So, 

there are many verbs or action verbs or action word used. Example : Went, Stay, Saw, 

Tired, etc. And personal recount uses mainly 1
st
 person (I or we). Example : We went 

to Jogja. 

By the same token, Derewianka (1990) in Nuraini, Refnita, Roza (2013, p.2) 

revealed that recount text relates to the generic structure and language features. The 

generic structure of recount text consists of three parts : Orientation, series of events, 

and reorientation. Whereas, the language features used in recount text are using past 

tense, using action verbs, focusing on specific participants, and using time 

connectives. 

The generic structures of recount text can be shown on the table below : 

Table II.5 

The Generic Structure of Recount Text 

Title Visiting Uncle’s House 

Orientation The last semester vacation was an unexpected holiday. 

Because, I didn’t have any vacation schedule. But, my 

father gave me a surprise. I was very happy and excited to 

visit my uncle who had not met for two years. Also, I will 
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have plenty to do there. 

Series of Event I prepared everything needed to go on vacation. After that, 

dad invited me to go to the terminal because we did left at 

05.00 pm. The trip that must be taken to Panyabungan was 

around 13 hours. Along the way, I saw such an amazing 

view from the bus window. 

The next day, we arrived at 08.00 am. I didn’t expect them 

to gather to greet us.On the day, I had to take a rest for 

freshen my body. 

The second day there, I did taken by my uncle to go to the 

garden to harvest oranges. The location of garden was not 

far from Uncle’s house. Arriving there, I was happy to be 

able to pick oranges directly from the tree. The oranges that 

had been picked were sold and some were for souvenirs. 

The third day, I and uncle went to the river for take a 

bath.  I did amazed to see the water that was so clear. 

There, I found many people busy to washing and bathing. 

The holiday was over, I had to go back to Medan to 

continue the routine activities. While there, I got a lot of 

experience and visited family that I had never met before. 

Reorientation Although it was a short vacation, it was a memorable 

holiday for me. I got a lot of experience there 

 

In other words, the generic structure of Recount Text that stated by expert 

mentioned is having the same structure with the English Writing style that had been 

explained by Boardmand and Frydenberg (2008, p.xv).  
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Figure II.1 

The Example of Recount Text 

 

 

 

 

 

 

 

4. The Significant Correlation between Mastery of Past Tense and Writing Recount 

Text 

The significant correlation of mastery simple past tense and students’ ability in 

writing recount text is if the student have a good understanding in using the grammar 

past tense, it will be easy for them to write the recount text in appropriate manner. It 

also explained by Tulak (2016) that the students who have good understanding and 

master the past tense, have a great quality in writing the recount text and meet the 

requirements of writing recount text. In conclusion, there would be no recount if the 

students can not understand the grammar of past tense. 

The storage of vocabulary also become the another aspect to have a good 

writing by the students. Supported by Lopez (2006) in Astri (2017, p. 2) vocabulary is 

obviously a very important element within a language as the overwhelming majority 

of meaning is carried lexically; and learning a language cannot be reduced, of course, 

to only learning vocabulary. In other words, if the students have wide storage of 

vocabulary in past tense, they might have a perfect recount text.  

Very Tired Day 

Last Tuesday was a busy day for me. I spent my time to do a lot of activities 

from my senior high school to my home. I had no time to take a rest. 

First, at the morning, I went jogging. After that I went to school to study until 

3.00 pm. From my school, I went to Sanggarian sport hall to practice 

badminton until 8.00 pm. I practiced hard because that I felt very tired. After 

that, I went home. But when I would sleep, I remembered there was some 

homeworks that I had to do. I did my homeworks until 11.40 pm. And finally 

I could take a rest in my bed. 

Those activities made my day busy and I felt very tired. 
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B. Relevant Research 

Relevant research is designed in order to avoid plagiarism. Syafii (2018) states 

relevant research is required to observe some previous researchers conducted by other 

researchers in which they are relevant to the research that the researcher is conducting. 

1. Lidwina Tulak, Jamiluddin, and Nadrun (2016) conducted a research titled 

“Correlation between Mastery of Simple Past Tense and The Ability in Writing 

Recount Text at Tenth Grade”. The objective of this research was to find out the 

correlation between students’ mastery of past tense and the ability in writing 

recount text. The research population was the tenth grade students of SMA Negeri 

1 Torue. The research sample was XD which consisted of 32 students selected by 

using cluster random sampling technique. The techniques of data collection were 

questionnaire and tests. In analyzing the data, the researcher used Pearson’s – 

Product Moment Correlation Coefficient and Significance of Coefficient 

Correlation formula, using 0.05 significant level with 30 (32 – 2) degree of 

freedom (df). The researcher found that the t counted (3.568) was higher than the t 

table (2.750). It means that there is a significant correlation between students’ 

mastery of simple past tense and the ability in writing recount text at tenth grade 

of SMA Negeri 1 Torue. 

2. Yuyus Nuraini, Lely Refnita, and Welya Roza (2013) also conducted the research 

titled “A Correlation Study between The First Year Students’ Simple Past Tense 

Mastery and Their Ability in Writing Recount Text ast SMAN 1 Timpeh 

Dharmasraya. The research was aimed at finding out the correlation between 

simple past tense mastery and the ability in writing recount text. To analyze the 

data, the researcher used the Pearson Product – Moment Formula and calculated 

the data using Microsoft Excel and manual calculation. The researcher found out 
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that the value of r- counted was 0.65 and the value of r – table was 0.36. It means 

that r- counted was higher than r- table. Therefore, the relationship between two 

variables was significant. 

3. Sahlan B Zainal (2016) also conducted the research titled “A Correlation between 

Students’ Mastery of Simple Past Tense and Their Ability in Writing Recount 

Text”. This research aimed to find out the correlation between the 

students’mastery of simple past tense and their ability in writing recount text at 

the eleventh grade students of SMAN 16 MAKASSAR in the academic year 

2015/2016. The result of the research showed that the mean for the mastery of 

simple past tense was 30.76 mean for the writing ability of recount text was 59.06. 

From those data, 0.9201 was gotten for the coefficient rxy. Because of the 

coefficient rxy was not equal with 0, the null hypothesis (H0) was rejected and the 

alternative hypothesis (Ha) was confirmed. Therefore, there was a significance 

correlation between students’ mastery of simple past tense and their ability in 

writing recount text at the eleventh grade students of SMAN 16 MAKASSAR in 

the academic year 2015/2016. 

4. Mulyani  (2016) also conducted the research titled “A Correlation Study between 

The First Year Students’ Simple Past Tense Mastery and Their Ability in Writing 

Recount Text ast SMA N 1 KOTAWARINGIN LAMA. The objective of the 

study is to find out the correlation between students mastery of past tense and 

students achievement in writing past recount text. The result of this research are as 

follows, the average score of students’ mastery of past tense is 59.9. The average 

of students’ achievement in writing past recount text is 64.41. The final result of 

correlation coeficient (rxy) was 0.347 and the critical value from the formula of 

degree of freedom 1% is 0,403 and 5% is 0.312 it means that the result obtained 
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from the computation is greater than its critical value. Based on the finding, the 

table of “r” product moment show that the correlation value is on the “low” size, 

in which between 0.20-0.399. It meant, there is low correlation between students’ 

mastery of past tense and writing past recount text.  

5. Azmi Ulul (2011) also conducted the research titled “A Correlation Study 

between Students’ Mastery of Past Tense Mastery and Their Ability in Writing 

Recount Text, Skripsi, English Education Department, Faculty of Tarbiyah and 

Teaching Cience, Syarif Hidayatullah State Islamic University, Jakarta. The 

objective of the study is to find out the correlation between students mastery of 

past tense and students achievement in writing past recount text. The result of this 

research are as follows, the  average score of the students mastery in past tense is 

66,15. The average score of the students’ ability in writing recount text is 71,075. 

The final result from the formula was 0,8107 it means that the result obtained 

from the computation is greater than it’s critical value. Based on the result, it can 

be concluded that there is a significant correlation between students’ mastery of 

past tense and their ability in writing recount text. 

These of the relevant researches be references for researcher to carry out the research 

and find out whether the hypothesis is accepted or not. 

 

C. Operational Concept 

Operational concept is used in order to avoid misinterpretation about some terms in 

this research, especially those used in the title. According to Sugiyono (2012) operational 

concept is determination construct or properties that will be studied so that they can be 

measured variables. 
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In this research, the word correlation refers to the relationship between mastery of 

past tense and ability in writing recount text. Past tense is one of the tense that indicates time 

and terminating in the past whether time word is given or not. While the word mastery refers 

to comprehensive knowledge or skill in particular subject or activity. Therefore, the word 

mastery of past tense refers to students’ comprehensive in indicating time and terminating 

something in the past. 

Then, the word ability refers to possession of the means or skill to do something. 

While the word writing recount text refers to a text that used to tell experience of someone. 

And, the word ability in writing recount text refers to the score of the skill that was obtained 

from the students’ writing in recount text based on the topic given. 

This research consist of two variables namely mastery of past tense (variable X) and 

ability in writing recount text (variable Y). 

1. Referring to Azar (2003) the indicators of variable X are as follows: 

a. The students’ ability to use simple past tense using “verb” 

b. The students’ ability to use simple past tense using “to be” 

2. The indicators of variable Y is students’ ability to write a recount text according to 

the topic given by following the correct language features. Adopted from: Weigle 

s. c. (2002).  Assessing writing. Cambridge University Press. 

Table II.7 

Scoring Rubric of ESL Composition 

Aspect  Range Criteria  

Content 30-27 

 

26-22 

 

 

21-17 

 

Excellent to very good: knowledgeable, substantive, thorough 

development of thesis, relevant to assigned the topic. 

Good average: some knowledgeable of subject, adequate range, 

limited development of thesis, mostly relevant to topic, but lacks 

detail. 

Fair to poor: limited of knowledgeable f subject, little 

substance, inadequate development of topic. 
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16-13 Very poor: does not show the knowledge of subject, not 
substantive, not pertinent, or not enough to evaluate. 

 

Organization 20-18 

 

 

17-14 

 

 

13-10 

 

9-7 

Excellent to very good: fluent to expression, ideas early 

stated/supported, well organized, succinct, logical sequencing, 

cohesive. 

Good average: somewhat choppy, loosely, organized but main 

ideas stand out, limited support, logical but incomplete 

sequencing. 

Fair to poor: non-fluent, ideas confused, or disconnected, lack 

logical sequencing, and development. 

Very poor: does not communicated, no organization,or not 

enough to evaluate. 

 

Vocabulary 20-18 

 

 

17-14 

 

 

13-10 

 

9-7 

Excellent to very good: sophisticated range, effective 

word/idiom choice and used, word from mastery, appropriate 

register. 

Good average: adequate range, occasional error or word/idiom 

form, used but meaning not obscured. 

Fair to poor: limited range, frequent errors of word/idiom form, 

choice, meaning confused or obscured. 

Very poor: essentially translation, little knowledge  of English 

vocabulary/idiom/word form, or not enough to evaluate 

 

Language 

use 

25-22 

 

 

 

21-18 

 

 

 

17-11 

 

 

 

10-5 

Excellent to very good: effective complex constructions, few 

errors of agreement / tense / number / word / order / articles / 

pronouns / prepositions. 

Good average: effective but simple constructions, minor 

problems in complex constructions, several errors of agreement 

/ tense / number / word / order / articles / pronouns / 

prepositions but meaning never obscured. 

Fair to poor: major problems in simple / complex 

constructions, frequent errors of negation /  agreement / tense / 

number / word / order / articles / pronouns / prepositions and or 

fragments / delection, meaning confused or obscured. 

Very poor: virtually no mastery of sentence constructions rules, 

dominated by errors, does not communicated, or not enough to 

communicated. 

 

Mechanics 5 

 

 

4 

 

3 

 

 

2 

 

Excellent to very good: demonstrates mastery of convention, 

few errors of spelling / punctuation / capitalization / 

paragraphing. 

Good average: occasional errors of spelling / punctuation / 

capitalization / paragraphing, but meaning not obscured. 

Fair to poor: frequent errors of spelling / punctuation / 

capitalization / paragraphing, poor handwriting, meaning 

confused or obscured. 

Very poor: no mastery of conventions, dominated by errors of 

spelling / punctuation / capitalization / paragraphing, 

handwriting illegible, or not enough to evaluate. 
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By the same token, Derewianka (1990) in Nuraini, Refnita, Roza (2013, p.2) 

revealed that recount text relates to the generic structure and language features. The generic 

structure of recount text consists of three parts :  

a. Orientation,  

b. series of events, and  

c. reorientation. 

 

D. Assumption and Hypothesis 

1. The Assumption 

The better students’ mastery of past tense, the better students’ ability in 

writing recount text. 

2. The Hypothesis 

Based on the assumptions above, the researcher makes the following 

hypothesis: 

a. Ho: there is no significant correlation between students’ mastery of past tense 

and writing recount text based on class average score. 

b. Ha: there is a significant correlation between students’ mastery of past tense 

and writing recount text based on class average score 
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CHAPTER III 

METHODS OF THE STUDY 

A. Research Design 

Correlation give the opportunity to predict scores and relationship among variables. 

Phakiti, et.al (2018, p.395) states correlations form a critical foundation for many of the 

statistics fund most commonly in applied linguistics research. According to Creswell (2012) 

correlational research is a statistical test to determine the tendency or pattern for two (or 

more) variables or two sets of data to vary consistently. In correlational research design, the 

researcher use the correlation statistical test to describe and measure the degree of 

relationship between two or more variables. In correlational study the minimum acceptable 

sample size for a correlational study is considered by most researcher is no less than 30. 

In this research, the researcher used correlational design to find out the correlation 

between past tense and recount text. And the researcher used quantitative approach with 

Pearson Product – Moment to find out there is a correlation between variable X and variable 

Y and to to find out the size of the correlation between variables. This research consists of 

two variables, they are students’mastery of past tense (variable X) and students’ ability in 

writing recount text (variable Y). 

 

B. Time and Location of the Study 

This research was conducted at the tenth grade students of SMKN 1 Tembilahan 

which located at Baharudin Yusuf Street, Sungai Beringin, Kec. Tembilahan, Kab. Indragiri 

Hilir Prov. Riau and conducted on March to April 2020. 
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C. Subject and Object of the Study 

The subject of this research was the tenth grade students of SMKN 1 Tembilahan. 

While the object of the research was students’ mastery of past tense and their ability in 

writing recount text. 

 

D. Population and Sample of the Study 

The population of the research was the tenth grade students of SMKN 1 Tembilahan. 

There are thirteen classes consisting 450 students as the total of population. It can be seen in 

the following table : 

Table III.1 

The Population of The Study 

No. Class X Total 

1 Teknik Komputer dan Jaringan 1 34 

2 Teknik Komputer dan Jaringan 2 34 

3 Multimedia 33 

4 Tata Boga 35 

5 Tata Busana 1 34 

6 Tata Busana 2 33 

7 Akuntansi 1 35 

8 Akuntansi 2 36 

9 Akuntansi 3 33 

10 Perkantoran 1 36 

11 Perkantoran 2 36 

12 Perkantoran 3 36 

13 PN 1 35 

Total 450 
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In this research, the researcher used the cluster random sampling technique. Based on 

Levy and Lemeshow (1999, p. 227) cluster random sampling is broadly as any sampling plan 

that uses a frame consisting of clusters of listing units. The researcher used the random letter 

generator on internet (http://www.dave-reed.com/Nifty/randSeq.html) and the result of random 

generator is letter “E” which is number “5” and according to the table above, the fifth class is 

“Tata Busana 1” that contains of 34 students. 

 

Figure III.1 

The Random Letter Generator to choose the sample of the research 

 

Table III.2 

The Sample of The Study 

Male Female Total 

0 34 34 

 

 

 

http://www.dave-reed.com/Nifty/randSeq.html
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E. Technique of Data Collection 

In collecting data, the researcher used a test to measure the students’ mastery of past 

tense and their ability in writing recount text. According to Cohen et al (2007) test is subject 

to the item analysis. The test is used to measure students’ achievement, to know the students’ 

progress, and to motivate and direct students’ learning, whether it is good or not. 

The researcher also provided two types of tests to measure students' mastery of past 

tense and their ability to write recount text. They are Grammar Test and Writing Test. 

1. Grammar Test 

In this research, to obtain the information about students’ mastery of past tense, 

the simple past mastery test for senior highschool was adopted from some workbook. 

Firstly, the researcher will identify the students’ mastery of past tense using multiple-

choice test. The test formed into 20 items of  multiple choice test that consist of two 

aspects : 

Table III.3 

Blueprint of Grammar Test 

Questions Total Numbers 

consist of the past tense 

in using verb 

10 1, 2, 3, 7, 8, 11, 14, 16, 

18, 19. 

consist of past tense in 

using to be 

10 4, 5, 6, 9, 10, 12, 13, 15, 

17, 20. 

 

2. Writing Test 

To find out students’ ability in writing recount text, the students asked to write at 

least 3 paragraph of recount text with the topic “memorable experiences”. This test 
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has been assessed by two raters who are the lecturers from English Education 

Department of UIN SUSKA RIAU using rubric assessment on the table below :  

Table III.4 

Scoring Rubric of ESL Composition 

Aspect  Range Criteria  

Content 30-27 Excellent to very good: knowledgeable, substantive, thorough 

development of thesis, relevant to assigned the topic. 

26-22 

 

Good average: some knowledgeable of subject, adequate range, 

limited development of thesis, mostly relevant to topic, but lacks 

detail. 

21-17 Fair to poor: limited of knowledgeable f subject, little 

substance, inadequate development of topic. 

16-13 Very poor: does not show the knowledge of subject, not 

substantive, not pertinent, or not enough to evaluate. 

Organization 20-18 Excellent to very good: fluent to expression, ideas early 

stated/supported, well organized, succinct, logical sequencing, 

cohesive. 

17-14 Good average: somewhat choppy, loosely, organized but main 

ideas stand out, limited support, logical but incomplete 

sequencing. 

13-10 Fair to poor: non-fluent, ideas confused, or disconnected, lack 

logical sequencing, and development. 

9-7 Very poor: does not communicated, no organization,or not 

enough to evaluate. 

Vocabulary 20-18 Excellent to very good: sophisticated range, effective 

word/idiom choice and used, word from mastery, appropriate 

register. 

17-14 Good average: adequate range, occasional error or word/idiom 

form, used but meaning not obscured. 

13-10 Fair to poor: limited range, frequent errors of word/idiom form, 

choice, meaning confused or obscured. 

9-7 Very poor: essentially translation, little knowledge  of English 

vocabulary/idiom/word form, or not enough to evaluate 

Language 

use 

25-22 Excellent to very good: Effective complex constructions, few 

errors of agreement / tense / word / order / articles / pronouns / 

prepositions. 

21-18 Good average: effective but simple constructions, minor 

problems in complex constructions, several errors of agreement 

/ tense / number / word / order / articles / pronouns / 

prepositions but meaning never obscured. 

17-11 Fair to poor: major problems in simple/complex constructions, 

frequent errors of negation/ agreement / tense / number / word / 

order / articles / pronouns / prepositions and or 

fragments/delection , meaning confused or obscured. 
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10-5 Very poor: virtually no mastery of sentence constructions rules, 
dominated by errors, does not communicated, or not enough to 

communicated 

Mechanics 5 Excellent to very good: demonstrates mastery of convention, 

few errors of spelling / punctuation / capitalization / 

paragraphing. 

4 Good average: occasional errors of spelling / punctuation / 

capitalization / paragraphing, but meaning not obscured. 

3 Fair to poor: frequent errors of spelling / punctuation/ 

capitalization / paragraphing, poor handwriting, meaning 

confused or obscured. 

2 Very poor: no mastery of conventions, dominated by errors of 

spelling / punctuation / capitalization / paragraphing, 

handwriting illegible, or not enough to evaluate. 
(Adopted from: Weigle s. c. (2002).  Assessing writing. Cambridge University Press) 

 

F. Validity and Reliability 

1. Validity Test 

a. Validity Test of Past Tense 

Test Validity is intended to determine the level of accuracy of measuring instruments 

used in measuring variables. In this research, the variable to be measured is Past Tense 

(X) and its correlation to writing Recount Text (Y). In the validity test, this test 

compares the number r count and r table, if the r count is greater than the rtable then the 

item can be said to be valid, and vice versa. 

To analyze the validity of variable X, the writer used SPSS program Based on the try out 

result of the instrument validity to the 20 items, it showed that only 17 items were valid. It 

means that there were 17 items that could be used in this research. In the following table is 

the result of the instrument validity. 
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Table III.5 

The Validity Test Result of Variable X 

Item N r count r table Status 

Item 1 0.754 0.339 VALID 

Item 2 0.388 0.339 VALID 

Item 3 0.118 0.339 NOT VALID 

Item 4 0.468 0.339 VALID 

Item 5 0.345 0.339 VALID 

Item 6 0.412 0.339 VALID 

Item 7 0.528 0.339 VALID 

Item 8 0.553 0.339 VALID 

Item 9 0.257 0.339 NOT VALID 

Item 10 0.447 0.339 VALID 

Item 11 0.664 0.339 VALID 

Item 12 0.725 0.339 VALID 

Item 13 0.671 0.339 VALID 

Item 14 0.644 0.339 VALID 

Item 15 0.674 0.339 VALID 

Item 16 0.685 0.339 VALID 

Item 17 0.625 0.339 VALID 

Item 18 0.325 0.339 NOT VALID 

Item 19 0.856 0.339 VALID 

Item 20 0.618 0.339 VALID 

 

b. Validity Test of Writing Recount Text 

As for the validity of writing test, the test was good reflection of what had been 

taught and the knowledge which the teacher wanted his or her students to know. It means 

that, the researcher gave writing test based on the curriculum at the Tenth Grade 

Students of SMKN 1 Tembilahan. Whereas, Construct validity concerns on whether the 
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test is actually in line with the theory of what it means to the language (Shohamy, 

1985:74). 

The students were asked to write a recount text. The test was measured certain 

components based on the indicator. The researcher used five aspects in writing ability 

because the aspects were adopted from Weigle s. c. (2002). Those were; content, 

organization, vocabulary, language use and mechanics. 

 

2. Reliability Test 

Siregar (2014, p. 87) states reliability test can be done by having external and internal 

ways. In this research, the researcher used internal concistency in which the researcher try out 

the grammar test once and analyze each time by using Cronboach – alpha technique. The 

categories below are level of reliability : 

Table III.6 

Level of Reliability 

No. Reliability Level of Reliability 

1 >0,90 Very highly reliable 

2 0.80 – 0.90 Highly reliable 

3 0.70 – 0.79 Reliable 

4 0.60 – 0.69 Marginally reliable 

5 <0.60 Unacceptably low reliable 

 

To obtain the reliability of the test, the researcher used SPSS program to find out whether 

the test is reliable or not. 
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Table III.7 

Realibility of Simple Past Test 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.875 20 

 

From the table above, it can be seen that the value of Cronbach’s Alpha is 0,875. The 

value is higher than the standard Cronbach alpha which is 0.60. In other words, the test is 

highly reliable. 

As for the reliability of writing test, the researcher used inter-rater reliability to find out 

how strong the level of agreement between those raters. The technique for estimating 

reliability between raters is Correlation Coeficients. 

Landis and Koch (1977, p.165) stated that correlation coeficients can be used if the 

researcher include only 2 raters, the scores from the assessment is continuum which the raters 

could score from 0-100. 

To obtain the reliability of writing test, the researcher used SPSS Program to find out the 

writing test is realiable or not. 

Table III.8 

Realibility of Writing Test 

Correlations 

 Rater_1 Rater_2 

Rater_1 Pearson Correlation 1 .852
**
 

Sig. (2-tailed)  .000 

N 34 34 

Rater_2 Pearson Correlation .852
**
 1 

Sig. (2-tailed) .000  

N 34 34 

**. Correlation is significant at the 0.01 level (2-tailed). 
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From the table above, it can be seen that the value of is 0,852. The value is higher than 

the standard which is 0.60. In other words, the test is highly reliable. 

 

G. Technique of Data Analysis 

In this research, the data was analyzed by Pearson Product - Moment with SPSS 

program.  According to Hartono (2015, p. 77) Pearson Product – Moment Correlation used if 

the data is homogeneous, continuous, and linear regression and the data distribution is 

normal. If the distribution of the data is not normal, the researcher used Spearman’s Rho 

Correlation. 

The steps to make the Pearson Product - Moment Correlation table in SPSS programs 

are : 

1. Run the application 

2. Insert the data that has been obtained 

3. Click “analyze” > “Correlate” > “Bivariate…” 

4. Inser all detected variables (X and Y) from left column into the right column 

5. Check “Pearson” in “Correlation Coefficient” 

6. Check “Two-tailed” in “Test of Significance” 

7. OK. 

Then, the steps to make the Spearman’s Rho table in SPSS Program are:  

1. Click “Analyze” > “Correlate” > “Bivariate…” 

2. Transfer all detected variables from the left column into the right column 

3. Check “Spearman’s” checkbox in Correlation Coefficient 

4. Check “Two – tailed” in “Test of Significance” 

5. OK. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

This research was conducted to find out the correlation between tudents’ mastery of 

past tense and their ability in writing recount text. Based on what has been discussed, 

presented and analyzed in the previous chapters, the researcher concluded that: 

1. Students’ mastery of past tense at the tenth grade of SMKN 1 Tembilahan was 

71.76. It was categorized as “Enough” level. 

2. Students’ ability in writing recount text at tenth grade of SMKN 1 Tembilahan 

was 72.97. It was categorized as “Enough” level. 

3. There is no significant correlation between students’ mastery of past tense and 

students’ ability in writing recount text at at tenth grade of SMKN 1 Tembilahan. 

Because the r observed at both level was less than r table. (0.256 < 0.286) 

B. Suggestion  

Based on the finding, the researcher would like to propose several suggestions, as 

follows: 

1. Students’ mastery of past tense at tenth grade of SMKN 1 Tembilahan has no 

contribution on students’ ability in writing recount text. So, it is good for the 

teacher to try collaborating particular techniques to raise their mastery on past 

tense.  

2. Students’ ability in writing recount text is on enough level. There are many 

students still found it difficult to deal and use appropriate grammar in writing 

recount text. Then, practice a lot of writing practice is a good way to improve their 

writing ability. 
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For future researchers, it is important to be able to understand the theories of mastery 

of past tense well of many experts’ theories, there are also some aspects that they never 

learn. So, the choice of aspects or indicators which are based on what they learn at school 

is suggested. And it is also crucial to make sure that the students have already learnt and 

understood the past tense and writing ability that are going to be tested so that the result 

of the test will be more relevant and reliable. 
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SILABUS 

 

Nama Sekolah : SMKN 1 Tembilahan 

Mata Pelajaran  : Bahasa Inggris Umum 

Kelas  : X (Sepuluh) 

Semester  : Ganjil dan Genap 

Alokasi Waktu  : 2 Jam Pelajaran / Minggu 

 

KOMPETENSI INTI 

KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya. 

KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, santun, percaya diri, peduli, dan bertanggung jawab dalam berinteraksi secara efektif 

sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, dan 

kawasan regional. 

KI 3 : Memahami dan menerapkan pengetahuan faktual, konseptual, prosedural, dan metakognitif pada tingkat teknis dan spesifik sederhana 

berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, dan budaya dengan wawasan kemanusiaan, kebangsaan, dan 

kenegaraan terkait fenomena dan kejadian tampak mata.  

KI 4 : Menunjukkan keterampilan menalar, mengolah, dan menyaji secara kreatif, produktif, kritis, mandiri, kolaboratif, dan komunikatif, 

dalam ranah konkret dan ranah abstrak sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang teori.  

Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 

3.1  Menerapkan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan teks interaksi 

transaksional lisan dan tulis 

yang melibatkan tindakan 

memberi dan meminta 

informasi terkait jati diri dan 

hubungan keluarga, sesuai 

dengan konteks 

 Fungsi Sosial 

Mengenalkan, menjalin hubungan 

interpersonal dengan teman dan 

guru 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan/di luar 

- Menyimak dan menirukanbeberapa contoh interaksi terkait 
jati diri dan hubungan keluarga, dengan ucapan dan tekanan 

kata yang benar 

- Mengidentifikasi ungakapan-ungkapan penting dan 

perbedaan antara beberapa cara yang ada 

- Menanyakan hal-hal yang tidak diketahui atau yang berbeda. 

- Mempelajari contoh teks interaksi terkait jati diri dan 
hubungan keluarganya yang dipaparkan figur-figur terkenal. 



penggunaannya. (Perhatikan 

unsur kebahasaan pronoun: 

subjective, objective, 

possessive) 

dugaan) 

 Unsur Kebahasaan 

- Sebutan anggota keluarga inti 
dan yang lebih luas dan orang-

orang dekat lainnya; hobi, 

kebiasaan 

- Verba: be, have, go, work, live 
(dalam simple present tense) 

- Subjek Pronoun: I, You, We, 

They, He, She, It 

- Kata ganti possessive my, your, 
his, dsb. 

- Kata tanya Who? Which? How? 
Dst. 

- Nomina singular dan plural 
dengan atau tanpa a, the, this, 

those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, 

ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Deskripsi diri sendiri sebagai 

bagian dari keluarga dan 

masyarakat yang dapat 

menumbuhkan perilaku yang 

termuat di KI 

- Saling menyimak dan bertanya jawab tentang jati diri 
masing-masing dengan teman-temannya 

- Melakukan refleksi tentang proses dan hasil belajarnya 

4.1  Menyusun teks interaksi 

transaksional lisan dan tulis 

pendek dan sederhana yang 

melibatkan tindakan memberi 

dan meminta informasi terkait 

jati diri, dengan 

memperhatikan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan yang benar dan 

sesuai konteks 

3.2  Menerapkan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan teks interaksi 

 Fungsi Sosial 

Menjaga hubungan interpersonal 

- Menyimak dan menirukan beberapa contoh percakapan 
mengucapkan selamat dan memuji bersayap (extended) yang 



interpersonal lisan dan tulis 

yang melibatkan tindakan 

memberikan ucapan selamat 

dan memuji bersayap 

(extended), serta 

menanggapinya, sesuai dengan 

konteks penggunaannya 

dengan guru, teman dan orang lain. 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan/di luar 
dugaan) 

 Unsur Kebahasaan 

- Ungkapan memberikan ucapan 
selamat dan memuji bersayap 

(extended), dan menanggapinya 

- Nomina singular dan plural 
dengan atau tanpa a, the, this, 

those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, 

ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Interaksi antara guru dan peserta 

didik di dalam dan di luar kelas 

yang melibatkan ucapan selamat 

dan pujian yang dapat 

menumbuhkan perilaku yang 

termuat di KI 

 

diperagakan guru/rekaman, dengan ucapan dan tekanan kata 

yang benar 

- Bertanya jawab untuk mengidentifikasi dan menyebutkan 
ungkapan pemberian selamat dan pujian serta tambahannya, 

n mengidentifikasi persamaan dan perbedaannya 

- Menentukan ungkapan yang tepat secara lisan/tulis dari 
berbagai situasi lain yang serupa 

- Membiasakan menerapkan yang sedang dipelajari. dalam 
interaksi dengan guru dan teman secara alami di dalam dan di 

luar kelas. 

- Melakukan refleksi tentang proses dan hasil belajar 

4.2  Menyusun teks interaksi 

interpersonal lisan dan tulis 

sederhana yang melibatkan 

tindakan memberikan ucapan 

selamat dan memuji bersayap 

(extended), dan 

menanggapinya dengan 

memperhatikan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan yang benar dan 

sesuai konteks 

3.3  Menerapkan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan teks interaksi 

transaksional lisan dan tulis 

yang melibatkan tindakan 

memberi dan meminta 

 Fungsi Sosial 

Menyatakan rencana, 

menyarankan, dsb. 

 Struktur Teks 

- Mencermati beberapa contoh interaksi terkait niat melakukan 
suatu tindakan/kegiatan dalam/dengan tampilan 

visual(gambar, video) 

- Mengidentifikasidengan menyebutkan persamaan dan 
perbedaan dan dari contoh-contoh yang ada dalam video 



informasi terkait niat 

melakukan suatu 

tindakan/kegiatan, sesuai 

dengan konteks 

penggunaannya. (Perhatikan 

unsur kebahasaan be going to, 

would like to) 

- Memulai 

- Menanggapi (diharapkan atau di 
luar dugaan) 

 Unsur Kebahasaan 

- Ungkapan pernyataan niat yang 

sesuai, dengan modalbe going to, 

would like to 

- Nomina singular dan plural 
dengan atau tanpa a, the, this, 

those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, 

ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Interaksi antara guru dan peserta 

didik di dalam dan di luar kelas 

yang melibatkan pernyataan 

niatyang dapat menumbuhkan 

perilaku yang termuat di KI 

tersebut, dilihat dari isi dan cara pengungkapannya 

- Bertanya jawab tentang pernyataan beberapa tokoh tentang 
rencana melakukan perbaikan 

- Bermain game terkait dengan niat mengatasi masalah 

- Membiasakan menerapkan yang sedang dipelajari. dalam 
interaksi dengan guru dan teman secara alami di dalam dan di 

luar kelas. 

- Melakukan refleksi tentang proses dan hasil belajar. 4.3  Menyusun teks interaksi 

transaksional lisan dan tulis 

pendek dan sederhana yang 

melibatkan tindakan memberi 

dan meminta informasi terkait 

niat melakukan suatu 

tindakan/kegiatan, dengan 

memperhatikan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan yang benar dan 

sesuai konteks 

3.4  Membedakan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan beberapa teks 

deskriptif lisan dan tulis 

dengan memberi dan meminta 

informasi terkait tempat wisata 

dan bangunan bersejarah 

terkenal, pendek dan 

sederhana, sesuai dengan 

konteks penggunaannya 

 Fungsi Sosial 

Membanggakan, menjual, 

mengenalkan, mengidentifikasi, 

mengkritik, dsb. 

 Struktur Teks 

Dapat mencakup 

- Identifikasi (nama keseluruhan 
dan bagian) 

- Menyimak dan menirukan guru membacakan teks deskriptif 
sederhana tentang tempat wisata dan/atau bangunan 

bersejarah terkenaldengan intonasi, ucapan, dan tekanan kata 

yang benar. 

- Mencermati danbertanya jawab tentang contoh 

menganalisisdeskripsi dengan alat seperti tabel, mind map, 

dan kemudian menerapkannya untuk menganalisis beberapa 

deskripsi tempat wisata dan bangunan lain 

- Mencermati cara mempresentasikan hasil analisis secara 



4.4  Teks deskriptif 

4.4.1  Menangkap makna secara 

kontekstual terkait fungsi 

sosial, struktur teks, dan unsur 

kebahasaan teks deskriptif, 

lisan dan tulis, pendek dan 

sederhana terkait tempat 

wisata dan bangunan 

bersejarah terkenal 

4.4.2  Menyusun teks deskriptif lisan 

dan tulis, pendek dan 

sederhana, terkait tempat 

wisata dan bangunan 

bersejarah terkenal, dengan 

memperhatikan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan, secara benar dan 

sesuai konteks 

- Sifat (ukuran, warna, jumlah, 

bentuk, dsb.) 

- Fungsi, manfaat, tindakan, 
kebiasaan 

 Unsur kebahasaan 

- Kosa kata dan istilah terkait 

dengan tempat wisata dan 

bangunan bersejarah terkenal 

- Adverbia terkait sifat seperti 
quite, very, extremely, dst. 

- Kalimat dekalraif dan interogatif 

dalam tense yang benar 

- Nomina singular dan plural 
secara tepat, dengan atau tanpa a, 

the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, 

ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Deskripsi tempat wisata dan 

bangunan bersejarah yang dapat 

menumbuhkan perilaku yang 

termuat di KI 

lisan, mempraktekkan di dalam kelompok masing-masing, 

dan kemudian mempresentasikan di kelompok lain 

- Mengunjungi tempat wisata atau bangunan bersejarah untuk 
menghasilkan teks deskriptif tentang tempat wisata atau 

bangunan bersejarahsetempat. 

- Menempelkan teks di dinding kelas dan bertanya jawab 
dengan pembaca (siswa lain, guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil belajar. 

3.5  Membedakan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan beberapa teks 

khusus dalam bentuk 

pemberitahuan 

(announcement), dengan 

 Fungsi Sosial 

Menjalin hubungan interpersonal 

dan akademik antar peserta didik, 

guru, dan sekolah 

 Struktur Teks 

- Menyimak dan menirukan guru membacakan beberapa teks 

pemberitahuan (announcement) dengan intonasi, ucapan, dan 

tekanan kata yang benar. 

- Bertanya dan mempertanyakan tentang persamaan dan 
perbedaan fungsi sosial, struktur teks dan unsur 



memberi dan meminta 

informasi terkait kegiatan 

sekolah, sesuai dengan konteks 

penggunaannya 

- Istilah khusus terkait dengan jenis 
pemberitahuannya 

- Informasi khas yang relevan 

- Gambar, hiasan, komposisi warna 

 Unsur Kebahasaan 

- Ungkapan dan kosa kata yang 
lazim digunakan dalam 

announcement (pemberitahuan) 

- Nomina singular dan plural 

secara tepat, dengan atau tanpa a, 

the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, 
ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Pemberitahuan kegiatan, kejadian 

yang dapat menumbuhkan perilaku 

yang termuat di KI  

 Multimedia 

Layout dan dekorasi yang membuat 

tampilan teks pemberitahuan lebih 

menarik. 

kebahasaannya 

- Mencermati danbertanya jawab tentang contoh 
menganalisisdeskripsi dengan alat seperti tabel dan kemudian 

menerapkannya untuk menganalisis beberapa teks 

pemberitahuan lain 

- Membuat teks pemberitahuan (announcement) untuk kelas 
atau teman 

- Melakukan refleksi tentang proses dan hasil belajar. 

4.5  Teks pemberitahuan 

(announcement)  

4.5.1  Menangkap makna secara 

kontekstual terkait fungsi 

sosial, struktur teks, dan unsur 

kebahasaan teks khusus dalam 

bentuk pemberitahuan 

(announcement)  

4.5.2  Menyusun teks khusus dalam 

bentuk pemberitahuan 

(announcement), lisan dan 

tulis, pendek dan sederhana, 

dengan memperhatikan fungsi 

sosial, struktur teks, dan unsur 

kebahasaan, secara benar dan 

sesuai konteks 

3.6  Menerapkan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan teks interaksi 

transaksional lisan dan tulis 

yang melibatkan tindakan 

memberi dan meminta 

informasi terkait 

 Fungsi Sosial 

Menjelaskan, mendeskripsikan, 

menyangkal, menanyakan, dsb. 

 Struktur Teks 

- Memulai 

- Menyimak dan menirukan beberapa contoh percakapan 
terkait dengan intonasi, ucapan dan tekanan kata yang tepat 

- Guru mendiktekan percakapan tersebut dan peserta didik 

menuliskannya dalam buku catatannya untuk 

kemudianbertanya jawab terkait perbedaan dan persamaan 
makna kalimat-kalimat yang menggunakan kedua tense 



keadaan/tindakan/ kegiatan/ 

kejadian yang 

dilakukan/terjadi di waktu 

lampau yang merujuk waktu 

terjadinya dan kesudahannya, 

sesuai dengan konteks 

penggunaannya. (Perhatikan 

unsur kebahasaan simple past 

tense vs present perfect tense) 

- Menanggapi (diharapkan/di luar 

dugaan) 

 Unsur Kebahasaan 

- Kalimat deklaratif dan 
interogative dalam simple past 

tense, present perfect tense. 

- Adverbial dengan since, ago, 

now; klause dan adveribial 

penunjuk waktu 

- Nomina singular dan plural 
secara tepat, dengan atau tanpa a, 

the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, 

ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Kegiatan, tindakan, kejadian, 

peristiwa yang dapat 

menumbuhkanperilaku yang 

termuat di KI 

tersebut 

- Membaca beberapa teks pendek yang menggunakan kedua 
tense tersebut, dan menggunakan beberapa kalimat-kalimat di 

dalamnya untuk melengkapi teks rumpang pada beberapa 

teks terkait. 

- Mencermati beberapa kalimat rumpang untuk menentukan 
tense yang tepat untuk kata kerja yang diberikan dalam 

kurung 

- Diberikan suatu kasus, peserta didik membuat satu teks 
pendek dengan menerapkan kedua tense tersebut 

- Melakukan refleksi tentang proses dan hasil belajar 

4.6  Menyusun teks interaksi 

transaksional, lisan dan tulis, 

pendek dan sederhana, yang 

melibatkan tindakan memberi 

dan meminta informasi terkait 

keadaan/tindakan/ kegiatan/ 

kejadian yang 

dilakukan/terjadi di waktu 

lampau yang merujuk waktu 

terjadinya dan kesudahannya, 

dengan memperhatikan fungsi 

sosial, struktur teks, dan unsur 

kebahasaan yang benar dan 

sesuai konteks 

3.7  Membedakan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan beberapa teks 

recount lisan dan tulis dengan 

memberi dan meminta 

informasi terkait peristiwa 

bersejarah sesuai dengan 

konteks penggunaannya 

 Fungsi Sosial 

Melaporkan, menceritakan, berbagi 

pengalaman, mengambil teladan, 

membanggakan 

 Struktur Teks 

Dapat mencakup: 

- Menyimak guru membacakan peristiwa bersejarah, 
menirukan bagian demi bagian dengan ucapan dan temakan 

kata yang benar, dan bertanya jawab tentang isi teks 

- Menyalin teks tsb dalam buku teks masing-masing mengikuti 
seorang siswa yang menuliskan di papan tulis, sambil 

bertanya jawab terkait fungsi sosial, struktur teks, dan unsur 

kebahasaan dalam teks 



4.7  Teks recount – peristiwa 

bersejarah 

4.7.1  Menangkap makna secara 

kontekstual terkait fungsi 

sosial, struktur teks, dan unsur 

kebahasaan teks recount lisan 

dan tulis terkait peristiwa 

bersejarah 

4.7.2  Menyusun teks recount lisan 

dan tulis, pendek dan 

sederhana, terkait peristiwa 

bersejarah, dengan 

memperhatikan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan, secara benar dan 

sesuai konteks 

- orientasi 

- urutan kejadian/kegiatan 

- orientasi ulang 

 Unsur Kebahasaan 

- Kalimat deklaratif dan interogatif 
dalam simple past, past 

continuous, present perfect, dan 

lainnya yang diperlukan 

- Adverbia penghubung waktu: 

first, then, after that, before, 

when, at last, finally, dsb. 

- Adverbia dan frasa preposisional 
penujuk waktu 

- Nomina singular dan plural 
dengan atau tanpa a, the, this, 

those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, 

ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Peristiwa bersejarah yang dapat 

menumbuhkan perilaku yang 

termuat di KI 

- Mencermati analisis terhadap fungsi sosial, rangkaian 
tindakan dan kejadian dengan menggunakan alat seperti 

tabel, bagan, dan kemudian mengerjakan hal sama dengan 

teks tentang peristiwa bersejarah lainnya 

- Mengumpulkan informasi untuk menguraikan peristiwa 
bersejarah di Indonesia 

- Menempelkan karyanya di dinding kelas dan bertanya jawab 
dengan pembaca (siswa lain, guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil belajar. 

3.8  Membedakan fungsi sosial, 

struktur teks, dan unsur 

kebahasaan beberapa teks 

naratif lisan dan tulis dengan 

memberi dan meminta 

informasi terkait legenda 

 Fungsi Sosial 

Mendapat hiburan, menghibur, 

mengajarkan nilai-nilai luhur, 

mengambil teladan 

 Struktur Teks 

- Menyimak guru membacakan legenda, sambil dilibatkan 
dalam tanya jawab tentang isinya 

- Didiktekan guru menuliskan legenda tersebut dalam buku 
catatan masing-masing, sambil bertanya jawab terkait fungsi 

sosial, struktur teks, dan unsur kebahasaan yang ada 



rakyat, sederhana, sesuai 

dengan konteks 

penggunaannya 

Dapat mencakup: 

- Orientasi 

- Komplikasi 

- Resolusi 

- Orientasi ulang 

 Unsur Kebahasaan 

- Kalimat-kalimat dalamsimple 
past tense, past continuous, dan 

lainnya yang relevan 

- Kosa kata: terkait  karakter, 

watak, dan setting dalam legenda 

- Adverbia penghubung dan 
penujuk waktu  

- Ucapan, tekanan kata, intonasi, 

ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Cerita legenda yang dapat 

menumbuhkan perilaku yang 

termuat di KI 

- Dalam kelompok masing-masing berlatih membacakan 
legenda tsb dengan intonasi, ucapan dan tekanan kata yang 

benar, dengan saling mengoreksi 

- Membaca satu legenda lain, bertanya jawab tentang isinya, 
dan kemudian mengidentifikasi kalimat-kalimat yang 

memuat bagian-bagian legenda yang ditanyakan 

- Melakukan refleksi tentang proses dan  hasil belajar. 

 

4.8  Menangkap makna secara 

kontekstual terkait fungsi 

sosial, struktur teks, dan unsur 

kebahasaan teks naratif, lisan 

dan tulis sederhana terkait 

legenda rakyat 

3.9  Menafsirkan fungsi sosial dan 

unsur kebahasaan lirik lagu 

terkait kehidupan remaja 

SMA/MA/SMK/MAK 

 Fungsi sosial 

Mengembangkan nilai-nilai 

kehidupan dan karakter yang 

positif 

 Unsur kebahasaan 

- Kosa kata dan tata bahasa dalam 
lirik lagu 

- Ucapan, tekanan kata, intonasi, 

- Membaca, menyimak, dan menirukan lirik lagu secara lisan 

- Menanyakan hal-hal yang tidak diketahui atau berbeda 

- Mengambil teladan dari pesan-pesan dalam lagu 

- Menyebutkan pesan yang terkait dengan bagian-bagian 
tertentu 

- Melakukan refleksi tentang proses dan hasil belajarnya 

4.9  Menangkap makna terkait 

fungsi sosial dan unsur 

kebahasaan secara kontekstual 

lirik lagu terkait kehidupan 



remaja SMA/MA/SMK/MAK ejaan, tanda baca, dan tulisan 

tangan 

 Topik 

Hal-hal yang dapat memberikan 

keteladanan dan menumbuhkan 

perilaku yang termuat di KI 
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