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ABSTRACT 

 
Siti Aisyah (2022): An Analysis of EFL Students’ Reading Motivation In 

Semester 5 at A  Public University In Riau 

The main focus of this research is to find out the level of EFL students’ 

reading motivation at the public University in Riau especially in 5
th

 semester. The 

design of this research is descriptive quantitative. The population of this research 

was the fifth semester students at a public university in Riau and then the 

researcher used cluster random sampling, the sample was 25% of them. To take 

the 25% of sample, the researcher used lottery technique. This research was held 

from April until May 2022. The instrument of the research was questionnaire 

consist 44 questions. In collecting the data of the research, the researcher used 

questionnaire by using google form. After analyzing the data, the researcher found 

that, the mean score of students' reading motivation is 83. Based on the result of 

the research, the researcher concluded that the students’ reading motivation in 

semester 5 at a public University in Riau  is included in the High level. 
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ABSTRAK 

 
Siti Aisyah (2022): Analisis Motivasi Membaca Siswa Semester 5 di Salah 

Satu Universitas di Riau 

Fokus utama penelitian ini adalah untuk mengetahui level motivasi  

membaca di salah satu universitas di Riau. Desain penelitian ini adalah deskriptif 

kuantitatif. Populasi dari penelitian ini adalah semester 5 dan peneliti 

menggunakan teknik simple random sampling, sampelnya adalah 25% dari 

masing-masing kelas di salah satu Universitas riau.. Untuk mengambil 25% 

sampel dari masing-masing kelas peneliti menggunakan teknik lotre. Penelitian ini 

dilaksanakan pada bulan April sampai dengan bulan Mei 2022. Instrumen 

penelitian adalah kuisioner yang terdiri dari 44 soal. Dalam mengumpulkan data, 

peneliti membagikan kuisioner dalam bentuk google form. Setelah dilakukan 

analisis data, peneliti menemukan bahwa, nilai rata-rata dari reading motivasi 

siswa adalah 83. Berdasarkan hasil penelitian, peneliti menyimpulkan bahwa level 

motivasi membaca siswa semester 5 di salah satu universitas di Riau berada 

didalam level tinggi. 
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 ملخص

 في الفصل الخامس في التلاميذ(: تحليل دافع القراءة لدى 2222)ستي عائشة، 
 رياوبإحدى جامعات 

 مستوى دافع القراءة لدى التلاميذ في معرفةالتركيز الرئيسي لهذا البحث هو 
خامس، فصل  همجتمعو رياو. تصميم هذا البحث وصفي كمي. بإحدى جامعات 

٪ من كل 52بسيطة، وتكون العينة التقنية أخذ العينات العشوائية  ةستخدم الباحثتو 
 ةستخدم الباحثت ،ينة من كل فصل٪ من الع52و، لأخذ ريابفصل في إحدى جامعات 

. وكانت أداة 5255تقنية اليانصيب. تم إجراء هذا البحث في الفترة من أبريل إلى مايو 
وزعت الباحثة  ،سؤالا. في جمع البيانات 44البحث عبارة عن استبيان يتكون من 

تجد الباحثة أن متوسط القيمة بعد تحليل البيانات، و . فورم استبيانات على شكل جوجل
خلصت الباحثة إلى  بحث،وبناء على نتائج ال. 38هو  دافع القراءة لدى التلاميذمن 

رياو كان بإحدى جامعات في أن مستوى دافع القراءة لدى التلاميذ في الفصل الخامس 
  على مستوى عالٍ.
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem  

The role of motivation in language learning has been studied since 

1960s, such as a research by Aprilia (2019) entitled students’ motivation in 

learning English. Another research about motivation also has done by 

Indrayadi (2021) entitled “Indonesian EFL learners’ reading motivation”. 

Motivation of the students is one of the most important factors influencing 

their success or failure in language learning. This statement in line with 

Brown (2000) who said that if one has the proper motivation in second 

language learning, he could certainly be successful, which brought out the 

importance of motivation and the way it can overcome unfavorable 

circumstances in other aspects of language learning. 

  Motivation is a very important aspect in English Learning. Motivation 

will increase the students English skills includes the reading skills. 

Motivation takes a big role in reading activity. The success of learning 

process will be influenced by the motivation. There are certain definitions of 

motivation from some experts. Motivation can be defined as one's direction 

to behavior or what causes a person to want to repeat a behavior and vice 

versa (Alizadeh, 2016). Besides, Tambunan & Siregar (2016) also states that 

motivation and educational achievements as reflected in grade point average 

are positively correlated at all levels of schooling, elementary through 

college. It can be concluded that motivation is the desire that gives the 
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reasons for people to do actions obtain the objective of learning. 

  According to Cramer and Castle (1994) suggested that attention to the 

affective aspects of reading, such as motivation, may help combat the 

increasing disaffection from reading. In addition Baumann and Duffy (1997), 

“motivation to read and reading ability are synergistic, mutually reinforcing 

phenomena”. It means that, the students’ reading motivation will help them 

to improve their reading ability. Reading motivation is a vital component in 

enhancing learners’ reading comprehension and skill of communication 

between the reader and the writer to get knowledge and information.  

Based on the writer’s interview with the students on April 1,  2021, at 

an  English Education Department building by interviewing students of the 

English education department the researcher found some problem related to 

reading motivation. The researchers got that many of students still do not 

active in the reading classroom. They often cheat in reading test. In the other 

hand, there are also so many students that very interest to do the reading 

activity. Some students actively read the text that their teacher asks them to 

read.     

The explanation above indicates that there are variations in students’ 

reading motivation. There are some studies that had been done the other 

researcher before such as the study from Atikah and Narius (2016) entitled 

“An analysis of student's reading motivation in reading subject at English 

department of Universitas Negeri Padang”. The result of this research shows 

that the extrinsic motivation is the most triggered factor of the students’ 

motivation. The other similar research is a research entitled “An Analysis of 
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Students’ Reading Motivation in English Subject at Junior High School” by 

Maya and Zainil (2020) they also found that extrinsic motivation is the main 

factor on the students’ reading motivation To understand the students’ 

reading motivation will be very helpful for the improvement of the students’ 

skill in English especially in Reading. As it is said by Brown (2001) who said 

that reading motivation will be develop best in association with writing, 

listening and speaking actives. It means that to analyze the students’ 

motivation and the main factor of it is very important but there are only a few 

studies that focus on the students’ reading motivation such as, The 

effectiveness of using mobile on efl learners’ reading motivation this 

researched has done by Abduljalil and Ali Abbas (2016), The relationship 

between students’ reading motivation and reading comprehension by Reza 

(2013), and then The correlation between students’ motivation and students’ 

comprehension achievement by Pilli Parliyah and Tanti Khotimah (2012) 

Based on the explanation above, the writer interested to conduct a 

research entitled: “An Analysis of EFL Students’ Reading Motivation in 

semester 5 at a Public University in Riau.” 

B. The Problem 

1. Identification of the Problem 

Based on the background above, the researcher identified some 

problems of this research as follows: 

a. Many of students still do not active in the reading classroom.  

b. Some of students often cheat in reading test.  

c. There are also so many students that very interest to do the 

reading activity.  
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d. Some students actively read the text that their teacher asks 

them to read. 

e. There are variations on students’ reading motivation. 

f. There are only a few studies that focus on the students’ reading 

motivation. 

 

2. The Limitation of the Problem 

There were some problems that are identified in the preliminary 

research. In this research, the writer needs to limit the problems. The writer 

focused the problem on the students’ Reading Motivation at a Public 

University in Riau. 

3. The Formulation of the Problem 

The researcher formulates the problem of this research as follows: 

a. What is the level of EFL students’ reading motivation in semester 5 

at a state public university in Riau? 

b. What is the dominant component of EFL students’ reading 

motivation in semester 5 at a state public university in Riau? 

C. The Objective Significance of the Research 

1. The Objective of the Research 

a. The objective of this research to know the level of EFL students’ 

reading motivation in semester 5 at a public university in Riau. 

b. The objective of this research to know the dominant component of 

EFL students’ reading motivation in semester 5 at a public 

university in Riau. 

 



5 

 

 

2. The Significance of the Research 

 Theoretically, this research may serve as one of the references for future 

researchers on area of student’s reading motivation studies. Practically, 

this research can give information to EFL teachers and students about the 

students motivation in reading so the teachers and students can choose 

appropriate way in reading learning.  

D. The Definition of Terms 

In order to explain and avoid misunderstanding and misinterpretation 

about the title and the content of the research,the writer defines the terms that 

are used in this research as follows: 

1. Reading motivation 

 According to Stone (2009), reading is a complex process that must 

be modeled, taught, practiced, and evaluated on a daily basis. While for 

motivation, Grendel (2001) points that motivation is the attribute that 

“moves” us to do or not do something. Based on theories above, it can be 

concluded that reading motivation is the desire that drive someone to get 

information and knowledge from a written form. 

2. EFL (English as a Foreign Language) 

 In Oxford Learner's Pocket Dictionary English as a Foreign Language 

(EFL) is the term used to describe the study of English by non-native 

speakers in countries where English is not the dominant language. This 

is not to be confused with English as a Second Language. For example, 

students in Indonesia who are learning English are considered EFL 

students because English is not the official language of the country. 



 

 

6 
 

CHAPTER II 

REVIEW OF LITERATURE 

A. Theoretical Concept 

1. The Nature of Reading  

Reading is an activity with a purpose. A person may read in order to gain 

information or verify existing knowledge, or in order to critique a writer’s 

ideas or writing style. A person may also read for enjoyment, or to enhance 

knowledge of the language being read. So, a person reads the reading 

materials depend on her or his goal.  

Reading is one of the language skill that should be mastered by the 

students when studying English. Reading is needed to get information in 

written language. Moreover, reading is very important to students because it 

has some influence on the other skills. Reading gives positive impact on 

vocabulary, spelling, and writing (Harmer, 2007). It is because when people 

read they get more vocabulary, if students read new text it means that they 

also add new vocabulary. 

Reading a lot also train students to pronounce word correctly. Moreover, 

by reading a text people get information or idea to write. According to 

Fiprinita (2013), reading is one of the subjects to get information and 

knowledge about everything readers need from written form. It is very 

important and it is one of four language skills that should be mastered by the 

students for all level. By reading, the students are enable to acquire 

knowledge and obtain information from the text. In addition, Klingner (2007)
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says reading is an activity that has a purpose. People may read in order to get 

information or increase their knowledge and sometimes to critique a writer’s 

idea or writing style. Reading is a receptive skill.  

Even though, it does not mean that reading is a passive skill. Reading 

involves a complex process. According to Spratt (2005) when people read, 

there are some activities involved in the brain such as understanding, 

cohesion, and coherence. Understanding various kinds of text, relating the 

text to the knowledge of the world, making sense of the text and using 

appropriate sub skill. From this explanation, it is clear that reading is an 

active activity rather than a passive activity. Moreover, reading is not simple.  

Reading is an active process that requires a great deal of practice and 

skill. It is supported by Stone (2009), reading is a complex process that must 

be modeled, taught, practiced, and evaluated on a daily basis. According to 

Nunan (2003), reading is a fluent process of readers combining information 

from a text and their own background knowledge to build meaning. Then, 

Harrison and Salinger (1998) says, reading is a complex activity and 

accomplished readers to operate a number of levels simultaneously. They are 

decoding and establishing meaning at the same time as they are responding to 

what they read, selecting particular aspects for considering and evaluating 

effects. 

Based on the definition above, the researcher can conclude that reading is 

the active process of grasp meaning from the content of the writer’s idea 

about the topic in a text. It is an easy activity to do but has many benefits for 
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us and provides knowledge. By reading it can be a key to achieve the goal of 

teaching learning especially in English language learning. 

The general purpose of reading is to get information. Furthermore, when 

people read, they have different purposes; there are some purposes of reading. 

Grabe and Stoler (2002) divided the purpose of reading as: a. Reading to 

search for simple information.  

a. Reading to skim quickly. 

b. Reading to learn from text. 

c. Reading to integrate information.  

d. Reading to write.  

f.  Reading to criticize text. 

e. Reading for general comprehension.  

Based on the purposes above, we can see that many people have different 

purposes when they are reading. There are students that read book in order to 

learn from their exam beside that there are writers that read a book in order to 

get idea for his/her book and many others. According to Harmer (1991) the 

purposes of reading are:  

a. Reading to confirm expectation. 

b. Reading to extract specific information  

c. Reading for communicative task. 

d. Reading for general understanding. 

e. Reading for detailed comprehension, and information. 
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f. Reading for detail comprehension, function, and discourse. 

2. The Nature of Motivation  

Motivation refers to “the reasons underlying behavior” (Gay et al., 2010). 

Paraphrasing Gredler et al. (2004) broadly define motivation as “the attribute 

that moves us to do or not to do something”. Intrinsic motivation is 

motivation that is animated by personal enjoyment, interest, or pleasure. As 

Deci et al. (1999) observe, “intrinsic motivation energizes and sustains 

activities through the spontaneous satisfactions inherent in effective volitional 

action. It is manifest in behaviors such as play, exploration, and challenge 

seeking that people often do for external rewards”. Researchers often contrast 

intrinsic motivation with extrinsic motivation, which is motivation governed 

by reinforcement contingencies. Traditionally, educators consider intrinsic 

motivation to be more desirable and to result in better learning outcomes than 

extrinsic motivation (Deci et al., 1999). 

Motivation involves a constellation of beliefs, perceptions, values, 

interests, and actions that are all closely related. As a result, various 

approaches to motivation can focus on cognitive behaviors (such as 

monitoring and strategy use), non-cognitive aspects (such as perceptions, 

beliefs, and attitudes), or both. For example, Gottfried (1990) defines 

academic motivation as “enjoyment of school learning characterized by a 

mastery orientation; curiosity; persistence; task-endogeny; and the learning of 

challenging, difficult, and novel tasks”. On the other hand, Turner (1995) 

considers motivation to be synonymous with cognitive engagement, which he 
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defines as “voluntary uses of high-level self-regulated learning strategies, 

such as paying attention, connection, planning, and monitoring”. 

According to Stipek (1996), early approaches to the study of motivation 

were rooted in the literature on extrinsic reinforcement. Within this literature, 

all behavior, including achievement, was believed to be governed by 

reinforcement contingencies. Proponents of this approach included B.F. 

Skinner, who identified different types of reinforcers. Positive reinforcers, or 

rewards, are consequences that increase the probability of a given behavior 

they were made contingent on, whereas negative reinforcers are 

consequences that increase the probability of a given behavior by removing 

or reducing some negative external stimulus. Punishment, on the other hand, 

refers to unpleasant consequences that decrease the probability of a given 

behavior. Under this framework, the teacher’s job is clear: to use good grades 

and praise to reward desired behavior and bad grades or loss of privileges as 

punishment. As Stipek notes, this approach is limited to the extent that 

rewards and punishments are not equally effective for all students, and 

desired behaviors (such as paying attention) are difficult to reinforce. 

Moreover, the benefits of extrinsic rewards tend to decay over time (Stipek, 

1996). 

According to Gambrell & Marinak (2008) and Guthrie, Wigfield, & 

VonStecker (2000), the important role was play in reading is motivation. 

Motivation is strongly drive that influence individual to engage in specific 

activity. Therefore, students who have strong motivation to do reading can 

spend their time so much in reading activity. Meanwhile, students who lack 



11 

 

  

motivation to do reading will try to avoid reading activity (Guthrie, et al., 

2000; Marinak & Gambrell, 2008). Further, Guthrie et al (2006) and Watkins 

& Coffey (2004) mentioned that the concept of reading motivation try to 

understand why individual choice to do reading activity or not to do. It means, 

the concept of reading motivation emphasized to mental readiness, 

willingness and also refers to beliefs and perception of individual to engage 

in reading activity. Therefore, reading motivation assumed as a complex and 

multidimensional construct that can be influenced by internal and external 

factors (Guthrie, Wigfield, et al., 2006; Watkins & Coffey, 2004). Moreover 

Wang & Guthrie (2004) stated that curiosity, preference for challenge, and 

involvement are internal factors that influence reading motivation. 

Meanwhile, recognition, competition, and grades considered as external 

factors (Wang & Guthrie, 2004). 

3. The Nature of Reading Motivation 

Reading motivation is a vital component in enhancing learners’ reading 

comprehension and skill of communication between the reader and the writer 

to get knowledge and information. According to Brown (2001) reading 

motivation will be develop best in association with writing, listening and 

speaking actives. Even in those courses that may be labeled reading your goals 

will be best achieved by capitalizing on the interrelationship of skills, 

especially in reading-writing connection. 

Reading motivation is the speed of reading and understanding the contents, 

then in the measure reading ability the matter that must be watched are these 

two aspects. (Dalman 2009) Reading can’t be separated from comprehension 
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because the purpose or the result of reading activity is to comprehend what has 

been read. Reading without understanding what has been read is useless. 

According to Bloomfield taxonomy, there is a level of cognitive domain 

namely comprehension that is a type of understanding such that the individual 

knows what is being communicated. Comprehension takes place while the 

person is reading and it needs a set of skills that let him find information and 

understand it in terms of what is already know. 

Grendel (2001) points that motivation is the attribute that “moves” us to 

do or not do something. Albert Bandura suggests that motivation (or a lack 

thereof) is the result of an individual's self-efficacy related to a task. Bandura 

(1986) defines self-efficacy as the beliefs we have about ourselves that cause 

us to make choices, put forth effort, and persist in the face of difficulty. 

Motivation is a complex construct since there are two aspects of reading 

motivation that are based on different reasons or goals that give rise to an 

action – namely intrinsic and extrinsic motivation. According to Ryan and 

Deci (2000), intrinsic motivation refers to engagement in an activity that is 

based on personal interest in the activity itself. Readers who are intrinsically 

motivated are more likely to find a variety of topics that interest them and to 

benefit from an accompanying sense of pleasure. Studies have linked intrinsic 

reading motivation to: 

a. Greater reading frequency and greater breadth of reading (Hidi, 2000: 

27). 

b. Greater reading (Cox and Guthrie, 2001: 131). 

c. Greater retention of key information (Guthrie, van Meter, Hancock, 

Alao, Anderson, McCann, 1998: 275). 



13 

 

  

d. Greater persistence in coping with difficulties, mastering the required 

skills and becoming self-determined in reading tasks. 

Wigfield and Guthrie (2000: 188) reported that several aspects of 

intrinsic motivation predict breadth of reading and reading comprehension: 

importance, curiosity, involvement and challenge. These can be described in 

more detail as follows: 

a. Importance of reading refers to the belief that reading is valuable. 

b. Curiosity is the desire to learn about a particular topic of personal 

interest. 

c. Involvement refers to the enjoyment of reading certain kinds of 

literary or information texts. 

d. Preference for challenging reading is the satisfaction of mastering or 

assimilating complex ideas in text. 

By contrast, extrinsic motivation involves engagement in an activity in 

response to external values and demands. For example, when children read to 

avoid punishment or to meet teachers‟ or parents‟ expectations, they are 

extrinsically motivated because their desire to read is controlled externally. 

Extrinsically motivated pupils may therefore not read because they are 

interested but because they want to attain certain outcomes (e.g. recognition 

from others or good grades). Wigfield and Guthrie (1997) reported that 

extrinsic motivation was made up of three aspects: recognition, grades and 

competition.  

According to Wigfield (1997), these aspects can be defined as follows: 
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a. Reading for recognition is the pleasure in receiving a tangible form of 

recognition for success 

b. Reading for grades refers to the desire to be favorably evaluated by 

the teacher. 

c. Competition in reading is the desire to outperform others in reading. 

 Several studies have shown that both forms of motivation predict amount 

and breadth of reading, but that the relationship is stronger for intrinsic 

motivation. Research has also shown that intrinsic but not extrinsic 

motivation predicts reading for pleasure. For example, children who were 

intrinsically motivated read fiction at least once a week, and in some case 

almost daily as reported by Wang and Guthrie (2004). By contrast, extrinsic 

motivation was negatively associated with reading for pleasure, suggesting 

that children who read for the outcomes of reading are less likely to get 

enjoyment from books. The literature also indicates that the two forms of 

motivation have different relationships with text comprehension. Intrinsic 

motivation was positively related to text comprehension after other variables, 

such as extrinsic motivation and reading amount, were controlled for. 

Extrinsic motivation, on the other hand, was negatively associated with 

text comprehension in this study. Indeed, there is some indication in the 

literature that pupils who are extrinsically motivated readers are more likely 

to use strategies at surface level, such as guessing and memorization as 

pointed by Pintrich and Schrauben (1992). 

In general, the different forms of motivation have also been associated 

with different learning strategies and different qualities of learning. Clark and 
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Rumbold (2006) suggested that intrinsic motivation has typically been related 

to learning that leads to conceptual understanding and higher level thinking 

skills, while extrinsic motivation tends to lead to “surface” rather than “deep” 

learning. 

In this research, instrument that used by the researcher are questionnaire. 

The questionnaire are used is MREQ (The Motivation for Reading in English 

Questionnaire) by Komiyama (2013). This MREQ consist of 47 statements 

and constructed by one intrinsically oriented and four extrinsically oriented 

factors. 

a. The first factor is intrinsic motivation; this factor consists of 16 items 

including curiosity, involvement and preference for challenge items.  

1)  Based on Komiyama (2013) Curiosity is such as students 

desire to read an interesting topic. Curiosity is represented by 

five items and every item includes a statement about the 

explanation of the reason in students reading.  

2)  The second factor of intrinsically is involvement. According 

to Komiyama (2013) Involvement is about pleasant feeling by 

the students while reading a good book, article or web site on 

an interesting topic. Involvement is represented by five items.  

3)  The last factor of intrinsically is preference for challenge. It 

relates to the students pleasure when they mastering complex 

ideas in text (Komiyama, 2013). This preference for challenge 

depicted into six items.  
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b. The second factor is extrinsic drive to excel. This factor can show the 

desire of students in improving their second language reading ability. 

This factor has 15 items which is divided into eight competition’s 

items and seven recognition’s items.  

1) Competition is students’ desire to be better than others in reading 

(Komiyama, 2013) it means the students who have high 

motivation in reading because of the competition factor usually 

tend to work harder to get better results in second language 

reading than others. 

2) Recognition is such as students’ who want to make the other 

people realize their capabilities in second language reading and 

usually they like to get positive comment about their ability in 

reading. Based on Komiyama (2013) said that recognition factor 

is student who uses reading for making other people such as 

families, teacher or friends know about their abilities in reading.  

3) The third is extrinsic academic compliance. It consist of eight 

items, includes four items for compliance and four items for 

grade. In compliance, include the reason of students to read in 

foreign language just as the form of their responsibilities in 

reading classes. Then grade refers to a desire of students in 

reaching good grades in reading, the students usually are 

motivated in reading for one purpose that is improving their 

grades in English reading.  
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4) The fourth is labeled as extrinsic test compliance. This consist of 

three items, the two items are related to students‟ desire in gain 

scores on English standardized test such as TOEFL,IELTS, etc. 

and the last one item is about the students read English just for 

passing the English course.  

5) The last factor is named as extrinsic social sharing. This factor 

consists of five items and focused on students‟ sharing of their 

experiences with friends, teacher or other adults (Komiyama, 

2013). 

B. Relevant of the research 

  The first relevant research is a research entitled “an analysis on students’ 

motivationin english reading” by Sulaiman. This research conducted on 2019 with 

136 participants. The objective of this research was to know the students’ 

motivation in English reading. Simple random sampling was the method of 

sampling that was employed by the researcher. The researcher then conducted 

four purposeful interviews with the students. The results of the questionnaire 

revealed that the reading curiosity (RC) score was 3.30 due to the high means. The 

average reading engagement (RI) score was 3.30 at that point. Additionally, the 

pupils were intrinsically driven, according to the researcher, who noted that the 

mean score for the importance of reading (IRE) was 3.60. The results of the 

interviews revealed that, in addition to expanding their knowledge or learning 

about culture, most of them stated that their goal was to increase their vocabulary. 

They believed that reading English was helpful for them since it allowed them to 
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learn about other cultures, despite the fact that there was still a negative attitude 

present such as shyness or fear of making mistakes. 

  The second relevant research is a research from Toni Indrayadi (2021) 

entitled “Indonesian EFL learners’ reading motivation”. This study looked at the 

differences between students' intrinsic and extrinsic reading motivation as well as 

reading motivation in general. This study employed a survey design and a 

descriptive quantitative methodology. Eighty-five third-year students freely 

provided their answers to the questionnaire about reading motivation. Using 

descriptive statistics, criteria-referenced and norm-referenced interpretations, and 

SPSS 23 were used to evaluate the data. According to the data, the majority of 

extrinsic reading motivation dimension percentages were in the high category 

percentage range and slightly higher than intrinsic motivation. This study comes 

to the conclusion that students' desire for reading was probably influenced by the 

outside factor. 

  Next relevant research is a research entitled “students’ motivation in learning 

English” by Aprilia et al. (2019). The purpose of this study is to determine how 

eighth-grade students at MTs Mathla'ul Anwar Sukaguna are motivated to learn 

English. The descriptive qualitative method was employed in this investigation. 

Ten items from Clement, Dornyei, and Noels (1994) were altered for a 

questionnaire about students' motivation, and five questions from an interview 

were utilized to collect the data. Data processing included percentage calculations 

and detailed explanations. The major conclusions were that all of the students are 

really motivated. According to the results of the questionnaire and interview, 

eighth graders at MTs Mathla'ul Anwar have that motivation, according to the 
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study's conclusions. The majority of students select the agree statements. It 

indicates that students enjoy learning English. Additionally, the results of the 

interviews showed that students are really interested in studying English. However, 

in order to increase students' motivation in this situation, the instructor must be 

more inventive in how they use the media, approach, or provided materials in their 

teaching. 

  Last, a research about students’ reading motivation also had done by Reza 

(2013) entitled “The relationship between students’ reading motivation and 

reading comprehension”. This paper investigated the relationship between reading 

motivation and reading comprehension. Because reading motivation is so 

important to academic performance in higher education and because students 

typically struggle with reading comprehension in this trend because of their drive, 

the lack of effective reading motivation skills is made worse. Reading activities 

require motivation, and the results showed that reading motivation considerably 

improved English reading comprehension. 

  The relevant studies above had studied about reading motivation. It is similar 

with the researcher’s research that also study on reading motivation, but the 

relevant researches and the researcher’s research difference on the research focus, 

participant, time, and location.    

C. Operational Concept 

This research is a descriptive analysis quantitative research. There is just one 

variable on this research named the students’ reading motivation. To measure the 
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variable, the researcher the theory of reading motivation factor from Komiyama 

(2013), they are: 

1. Intrinsic motivation 

a. The students are interested to read an interesting topic. 

b. Students enjoy reads any kinds of text. 

c. The students feel satisfied when mastering or assimilating complex 

ideas in text. 

2. Extrinsic motivation. 

a. The students have a desire to be better than others in reading.  

b. The students want to make the other people realize their capabilities 

in reading. 

c. The students want to get a good grade in reading. 

d. The students want to pass the reading examination. 

e. The students want to share their reading experience with their friends, 

teacher, or adult. 
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CHAPTER III 

METHOD OF THE RESEARCH 

A. Research Design 

  This research is a quantitative research. This research is a descriptive 

research design. Based on Creswell (2014) Quantitative research is a means 

for testing objective theories by examining the relationship among variables. 

These variables can be measured, typically on instruments, so that numbered 

data can be analyzed using statistical procedures. The final written report has a 

set structure consisting of introduction, literature and theory, methods, results, 

and discussion.  

  For the research method, the researcher used descriptive research method. 

Tavakoli (2012) said that descriptive research is an investigation that provides 

a picture of a phenomenon as it naturally occurs, as opposed to studying the 

impacts of the phenomenon or intervention. In addition Singh (2006) 

descriptive is concerned with the present and attempts to determine the status 

of the phenomenon under investigation. 

  In conclusion, descriptive research attempts to looks at individuals, 

groups, institutions, methods and materials in order to describe, compare, 

contrast, classify, analyze, and interpret the entities and the events that 

constitute their various fields of inquiry. In this research, the researcher 

investigated a phenomenon named students’ reading motivation. 

B. Location and Time of the Research 

  This research was conducted at the English Education Department at a 

public university in Riau. The time of this research was from April until May, 
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2021 in academic year 2020/2021. The researchers selected the place because 

the location of this research facilitates the researcher to conduct the research.  

C. Subject and Object of the Research 

1. The subject of this research were the students of fifth semester batch 2021 

English Education Department at public university Riau in academic year 

2021/2022. 

2. The Object of the research was the students’ EFL reading motivation. 

D. Population and the Sample of the Research 

1. Population 

  Creswell (2012) said that a population is a group of individuals who 

have the same characteristic. The population in this research were all of the 

students of the fifth semester students batch 2021 of English Education 

Department that consisted of 4 classes. Each class contained of 25-26 

students. So the total population of this research were 102 students from 

the fifth semester’s student batch 2021 of English Education Department. 

Table III. 1 

The Total Population of the Fifth Semester Students in 2021 

No Class Number of students 

1 V – A 25 

2 V – B 26 

3 V – C 26 

4 V – D 25 

 TOTAL 102 

 

2. Sample 

 

  To choose the sample, the researcher used the simple random 

sampling. According to Ary et al. (2006) simple random sampling is all 

members of the population have an equal and independent chance of being 
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included. Furthermore, the intent of simple random sampling is to choose 

individuals to be sampled who will be representative of the population. 

However, according to Arikunto (2006) if the population are more than 

100, the researcher should take the sample in the range of 10-15% or 20-25% 

from the population of the sample. So in this research, the researcher used 

a simple random sampling technique.  

  The step taken in simple random sampling to determine the sample 

was by selecting 23% from each class of the fifth semester English 

education department at university on Riau. To choose the sample of each 

class, the researcher used lotteries. The researcher spread the lotteries to 

each class of the population. There were 6 star lotteries for each class. 

Then, the students who got the star lottery became the sample. So, the total 

sample of this research was 24 students as described in the following table.  

 

Table III.2 

The Total Sample of the Research 

 

No Class Population Sample 

1 V – A 25 x 23% 6 

2 V – B 26 x 23% 6 

3 V – C 26 x 23% 6 

4 V – D 25 x 23% 6 

  TOTAL 24 

 

 

E. Technique of Collecting Data 

To collect the data in this research, the researcher used the Questionnaire. 

The questionnaire adapted from Komiyama (2013) which consisted of 44 

questions. The questionnaire distributed to know the students reading 

motivation. According to Cohen (2007) questionnaire is a widely used and 

useful instrument for collecting survey information, providing structured, 
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often numerical data, being able to be administered without the presence of the 

writer, and often being comparatively straightforward to analyses.. The 

questionnaire is close ended questionnaire of Likert design. Likert scale is a 

psychometric scale commonly involved in research that employs 

questionnaires to measure social attitudes. 

Table III.3 

Score Range of Questionnaire 

 

Scale Value 

Very different from me 1 

Little different from me 2 

A little like me 3 

A lot like me 4 

 

1. Validity and Reliability 

a. Validity 

According to Ary et al. (2010) validity is a process of gathering 

evidence to support a particular of test. It means that validity makes 

score of the test appropriately. An instrument is valid if it is able to 

measure what to be measured. The questionnaire of this research is 

adopted from komiyama (2013). The questionnaire consisted of 44 

items that should be answered by respondent.  

To analyze the validity of the test, the researcher used SPSS 

program for window analyze the data. The researcher compared r value 

to rt. The rt at the significant level of 5% is 0.367 (d = N-2 = 27). The 

r-value of each item should be higher than the rt to be considered as a 

valid question. If the value of r on the analysis of less than the r table, 

it can be concluded that the items are not significantly correlated with 

the total score (declared invalid) and must be removed or corrected. In 
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the following table is the result of the instrument validity: 

Table III. 4 

The validity of EFL students’ reading motivation 

Items rTabel rValue Result 

Item 1 .367 .663 Valid 

Item 2 .367 .750 Valid 

Item 3 .367 .796 Valid 

Item 4 .367 .673 Valid 

Item 5 .367 .828 Valid 

Item 6 .367 .554 Valid 

Item 7 .367 .772 Valid 

Item 8 .367 .666 Valid 

Item 9 .367 .636 Valid 

Item 10 .367 .671 Valid 

Item 11 .367 .492 Valid 

Item 12 .367 .737 Valid 

Item 13 .367 .738 Valid 

Item 14 .367 .542 Valid 

Item 15 .367 .671 Valid 

Item 16 .367 .480 Valid 

Item 17 .367 .729 Valid 

Item 18 .367 .668 Valid 

Item 19 .367 .805 Valid 

Item 20 .367 .897 Valid 

Item 21 .367 .642 Valid 

Item 22 .367 .481 Valid 

Item 23 .367 .612 Valid 

Item 24 .367 .754 Valid 

Item 25 .367 .732 Valid 

Item 26 .367 .842 Valid 

Item 27 .367 .790 Valid 

Item 28 .367 .847 Valid 

Item 29 .367 .817 Valid 

Item 30 .367 .791 Valid 

Item 31 .367 .878 Valid 

Item 32 .367 .801 Valid 

Item 33 .367 .731 Valid 

Item 34 .367 .690 Valid 

Item 35 .367 .754 Valid 

Item 36 .367 .614 Valid 

Item 37 .367 .711 Valid 

Item 38 .367 .658 Valid 

Item 39 .367 .624 Valid 

Item 40 .367 .915 Valid 

Item 41 .367 .811 Valid 
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Item 42 .367 .754 Valid 

Item 43 .367 .674 Valid 

Item 44 .367 .664 Valid 

 

b. Reliability 

Reliability shows that the instrument is consistent over time. Cohen, 

et.al (2007) said that reliability in quantitative research is essentially a 

synonym for dependability, constituency and replicability over time, over 

instrument and over group respondent. Regarding this, Gay and Airasian 

(2000) states that reliability is the degree to which test consistently 

measures what it is measuring.  

There are three principal types reliability: stability, equivalence, 

and internal constituency. There are also 4 main types of reliability named 

test-retest, parallel forms, internal consistency, and inter rater. The 

researcher used the internal consistency types of reliability in this research. 

Internal consistency reliability assesses the correlation between multiple 

items in a test that are intended to measure the same construct. The 

researcher adopted the instrument of this research from an expert called 

komiyama. It measure whether several items that propose to measure the 

same general construct produce similar scores. Therefore, the researcher 

used the internal consistency reliability. The table below was the 

categories of reliability tests used in determining the level of reliability of 

the test.  
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                     Table III. 5 

             The level of Acceptable Reliability 

Reliability Validity 

>0.90 Very highly reliable 

0.80-0.90 Highly reliable 

0.70-0.79 Reliable 

0.60-0.69 Marginally/Minimally 

<0.60 Unacceptably reliability 

 

 

 

  Table III. 6 

     The realibility of students EFL reading motivation 

Cronbach’s Alpha N of Items 

,977 44 

 

Based on the analysis, the value or reliability of the try-out test was 

0,977. It could be said that the test was very highly reliable. 

 

 

F. The Technique of Analyzing The Data  

There were some steps in the data analysis. First, to know the level of the 

students’ reading motivation through questionare, the research calculated the 

mean score of the sample by employing Evroro and Sylvanus (2015, p.21) as 

follows: 

P= 
 

 
       

Where: 

P = the percentage of examinees who answered items.  

R = the number of examinees who answered items.  

N = total number of examinees who tried the items.     

  After getting the students score, the researcher set the score category 

based on the table below:  
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Table III. 7 

Students’ reading motivation level 

 

 

 
 

 

                                                         Şener & Erol (2017

Interval Students’ reading motivation level  

100 – 125 

75 – 99 

50 – 74 

25 – 49 

High 

Moderate 

Low 

Very Low 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

This research purpose was to analyze the students’ reading motivation 

at State Public University in Riau. The research was conducted by using 

questionnaires. The results of data analysis shows that EFL students’ reading 

motivation is high and the biggest trigger of the students’ reading motivation 

at State Public University in Riau is “Grade”. The students reading motivation 

are unstable. It is influenced by so many factors. The teachers have to be 

creative to find a way to increase the students’ reading motivation. Based on 

the result of this study, the “Grade” factor is very important for students’. 

B.  Suggestion 

Based on the finding, the researcher would like to propose several 

suggestions, as follows. 

1. The future researcher suggested to studies more on extrinsic motivation in 

students’ reading motivation.   

2. The future researcher suggested to use bigger sample to make the findings 

more valid 

3. This research just use questionnaire to get the data, it is suggested for the 

future researcher to use more variation instruments to get the deeper finding. 

 

 



 

 

65 
 

 

REFERENCES 

Oxford Learner Dictionary. (2008). Oxford Learners's Pocket Dictionary. New York: 

University Press. 

Gay, L. R., Mills, G. E., & Airasian, P. W. (2009). Educational research: 

Competencies for analysis and applications. USA: Pearason 

Alzubi, b. N. (2016). The Effectiveness of Using Mobile on EFL Learners’ Reading . 

Saudi Arabia: Najran University,. 

Arikunto, S. (2006). Prosedur penelitian suatu pendekatan praktik. Jakarta: Rineka 

Cipta. 

Ary. (2018). Introduction to Research Education. Australia: Wadsworth. 

Ary, D. (1985). introduction to research Education . Australia: Wardsworth. 

Asur, s. &. (2010). Precditing the future with social media. International Conference 

on Web and Intelegent agent Technology. 

http://www.researchgate.net/publiction/439086. 

Beal, V. (2007). Google Classroom. Retrieved from TERM/G/Google.: 

html://www.webopedia.com 

Birch, D. &. (2009). Bringing academics on board : Encouranging Institution-wide 

diffusion of of e-learning environments institution context for the reseacrh. 

Australian Jurnal of Education Technology, 117-134. 

Brady, K. H. (2010). The use of alternative Social Networking sites in Higher 

Educational settings: A case study of the e -learning benefits of Ning in 

education. Journal of Interactive online learning. 

Brown. (2001). Using Mobile Learning to Teach Reading to Ninth-grade Students. 

Capella University: ProQuest. 

Brown, d. (2001). teaching by principles: an interactive approach to language 

pedagogy. USA: Longman. 

Bukowitz, W. &. (1999). The knowledge management field book. upper saddle River, 

NJ : financial time. 

Chen. (2008). Personalized Intelligent Mobile Learning System for Supporting 

Effective English Learning. Educational Technology & Society. Taiwan: 

National Chengchi University,  

Duke, C. R. (2002). Learning outcomes: Comparing student perceptions of skill level 

and importance. Journal of Marketing Education, 24(3), 203-217. 



 

 

  

Cresswell, Jhon W. (2012). Educational Research:planning, conducting and 

Evaluating Quantitative and Qualitative Research. USA: Pearson Education. 

Dalman. (2014). Keterampilan Membaca. Jakarta : Rajagrafindo Persada 

Donald ary, L. (2010). Introduction to Research in Education. Canada: Nelson 

Education. 

Shaharanee, I. N. M., Jamil, J. M., & Rodzi, S. S. M. (2016, August). Google 

classroom as a tool for active learning. In AIP Conference Proceedings (Vol. 

1761, No. 1, p. 020069). AIP Publishing LLC. 

Fiprinita, R. (2013). Reading 1. Pekanbaru: Cadas press. 

Fraenkel, R., & Wallen, E. (2012). How to Design and Evaluate Research in 

Education. San Francisco: McGraw-Hill. 

Google. (2018). How do i sign in to Classroom? Retrieved from 

https://Suport.google.com/edu/classroom/answer/6012460?:GENIE.Platform

%3DDesckop&hl=en. 

Grabe, W. &. (2012). Teaching and Researching Reading. USA : Second Edition. 

Harmer. (2001). An Introduction to The Practice English Language Teaching. How to 

teach English. England: Pearson longman 

Goodman, J. F., & Lesnick, H. (2001). The Moral Stake in Education: Contested 

Premises and Practices. USA: Longman 

Janzen, M. (2014). Hot team : Google Classroom. Retrieved from 

http:hlt.psu.edu/2014/12/04/hot-team-team-google-classroom 

Kadir. (2016). Statistika Terapan. Jakarta: PT Raja Grafindo Persada. 

Kaplan, A. &. (2010). The challenges and oppurtunities of social media. Busines 

Horizons, 

Klingner, K. J. (2007). Teaching Reading Comprehension to Students with Learning 

Difficulties. USA: Guilford Publications. 

Komiyama, R. (2013). Factors underlying second language reading motivation of 

adultEAP students.Reading in a foreign language. Vol 25 No. 2, pp. 149-169 

Kothari, C. (2004). Research Methodology Methods & Techniques. New Delhi: New 

Age International Publisher. 

Levy, M. (2009). Implications on knowledge management. Knowledge Management, 

120-134. 

Mc William, E. &. (2007). A survey of 'Creative' academic teachers. Australia: 

Canberra. 



 

 

  

McMillan, J. (2001). Research in Education : A conceptual introduction. USA: 

Longman. 

Miangah, N. a. (2012). Mobile-assisted Language learning. International Journal of 

Distributed and Parallel Systems. 

Mouakket. (2015). Investigating the factors influencing usage intention of Learning 

management system by university instructors. International Journal of Web 

Information System. 

Nagele, N. (2017). udemy. Retrieved from https://www.udemy.com/googleclassroom 

Nunan, D. (1992). Research Method in Language Learning. USA: Cambrige 

University Press. 

Nunan, D. (2003). Practical English Language Teaching. USA: McGraw Hill 

Companies. 

Oreilly. (2017). Design patterns and business for the next generation of sofware. 

Communication & Strategies, 17-37. 

Pappas. (2015). Google Classroom Review. Retrieved from 

https://elearningindustry.com/google-classroom-review-pros-and-cons-of-usin

g-google-classroom-in-elearning 

Paswan, A. K., & Young, J. A. (2002). Student evaluation of instructor: A 

nomological investigation using structural equation modeling. Journal of 

Marketing Education, 24(3), 193-202.Perkins, D. (1999). The many faces of 

constrructivism. Education Leadership, 57. 

Perumal., P. (2014). Research Methodology. Malaysia: Open University Malaysia. 

Rabbi, M. M. F., Zakaria, A. K. M., & Tonmoy, M. M. (2018). Teaching listening 

skill through Google classroom: A study at tertiary level in Bangladesh. 

DUET Journal, 3(1), 2-7.Roschelle, &. P. (2002). Supported Collaborative 

Learning. Congnitive and Technology,, 145-168. 

Rovai. (2001). Building classroom comunity at a distance : a case study . Educational 

Technology research and development journal, 35-50. 

Rymanova, I., Baryshnikov, N., & Grishaeva, A. (2015). E-course based on the LMS 

Moodle for English language teaching: Development and implementation of 

results. Procedia-Social and Behavioral Sciences, 206, 236-240. 

Şener, S., & Erol, İ. K. (2017). Motivational orientations and self-efficacy beliefs of 

Turkish students towards EFL learning. Eurasian Journal of Educational 

Research, 16(67). 

Shaharanee, I. N. M., Jamil, J. M., & Rodzi, S. S. M. (2016, August). Google 

classroom as a tool for active learning. In AIP Conference Proceedings (Vol. 

1761, No. 1, p. 020069). AIP Publishing LLC. 



 

 

  

Singh, Y. K. (2006). Fundamental of Research Methodology and Statistics. New 

Delhi: New Age International Publishers. 

Spratt, M. D. (2005). The Teaching Knowledge Test. Cambrige: Cambridge 

University Press. 

Stone. (2009). Best Practices for Teaching Reading. In What Award-Winning 

classroom. California: Corwin Express. 

Wang, W. &. (2003). Using a Facebook group as a learning managment system. an 
exploratory study. British Journal of Education Technology, 93-107. 

Wikipedia.(2019).Social Network Service. Retrieved from 

http://en.wikipedia.social_network_service. 

Yang, H. &. (2003). Effect of Students network on Students Perfomance. Taiwan: 

2003. 

 



  

 

 

 

 

 

 

 

 

 

Appendice 1 

RPS 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 



 



 



 



 

 

 

 

 

 

 

Appendice 2 

Instrument 

 

 

 

 

 

 



 



 



 



 

 

 

 

 

 

 

 

 

 

Appendice 3 

Students’ Answers  to Questionnaire (TO) 

 

 

 

 

 

 

 



 



 



 



 



 



 



 



 



 



 

 

 

 

 

 

 

 

 

 

Appendice 4 

Students’ Answers to Questionnaire 

 

 

 

 

 

 

 

 



  



 



 



 



 



 



 



 



 

 

 

 

 

 

 

 

 

 

 

Appendice 5 

Thesis Supervision Activity Report 

 

 

 

 

 

 

 

 



 
 



 



 



 



 



 

 



 



 

 

 

 

 

 

 

 

 

 

 

Appendice 6 

Recommendation Letters 

  
 

 

 

 

 

 

 

 

 



 



 

 



 



 



 



 

 

 

 

 

 

 

 

 

Appendice 7 

Documentations 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CURRICULUM VITAE 

 

Siti Aisyah is the oldest daughter of Mr. Haris and Mrs. 

Khose’ah. She was born on Desember 31
th

,
 
1999 in 

Bantar. She lives at Jl. Utama, Bantar. In 2011, She 

graduated from SDN 11 Bantar and continued her study 

at SMPN 2 Rangsang Barat. In 2014, she entered 

SMAN 11 Rangsang Barat for continuing her study and 

she finished in 2017. In 2017, she was accepted as one 

of the students in Department of English Education, 

Faculty of Education and Teacher Training of State Islamic University of 

Sultan Syarif Kasim Riau. On July 2020, she did KKN (Kuliah Kerja 

Nyata) in Segomeng, Rangsang Barat. Then, she did Pre-Service Teacher 

Practice (PPL) at SMA Nurul Falah, Pekanbaru. Finally, she passed thesis 

examination for his Undergraduate Degree in English Education by the 

thesis entitled “An analysis of EFL Students’ reading Motivation in 

semester 5 at a Public University in Riau”.  

 

 

 


	1. COVER.pdf
	2. ACKNOWLEDGEMENT.pdf
	3. ABSTRACT.pdf
	4. LIST OF CONTENTS.pdf
	5. Table III.pdf
	6. SKRIPSI SITI AISYAH.pdf
	7. Apendixx.pdf
	8. CURRICULUM VITAE.pdf

