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ABSTRACT 

Dian Wulandary (2022):  Correlation Between Students’ Emotional 

Quotient and Their English Achievement at the 

Ninth Grade of Al-Muttaqin Islamic Junior High 

School Pekanbaru  

 

This study aimed to find the correlation between Students’ Emotional 

Quotient and Their English Achievement at the Ninth Grade of Al-Muttaqin 

Islamic Junior High School Pekanbaru. This study was conducted at Al-Muttaqin 

Islamic Junior High School Pekanbaru. The population in this study was 205 

students and the samples were 41 students. For the technique of taking sample, 

researcher used simple random sampling technique. In collecting the data, the 

researcher used questionnaires to assess students’ emotional quotient which 

consisted of 30 items of questions. And using document to assess students’ 

English achievement of this study. To determine the relationship between two 

variables researched, researcher used the Pearson Product-Moment formula and 

analyzed by using SPSS version 23. In this research, the data were analyzed by 

using Product-Moment Correlation coefficient through SPSS 23. The result of this 

research showed that sig. (2-tailed) value was 0,000. It can be stated that 0,000< 

0.05. It means that null hypothesis (H0) is rejected, while the alternative 

hypothesis (Ha) is accepted. The value of correlation coefficient (r) was 0,954. In 

conclusion, there is a significant positive correlation between emotional quotient 

and students’ English achievement. The researcher also found that 91,011% of 

students’ English achievement at Al-Muttaqin Islamic Junior High School 

Pekanbaru influenced by their emotional quotient.    
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ABSTRAK 

 

Dian Wulandary (2022): Hubungan Antara Kecerdasan Emosional Siswa 

dengan Prestasi Belajar Bahasa Inggris Siswa 

Kelas IX SMP Islam Al-Muttaqin Pekanbaru 

 

Penelitian ini bertujuan untuk mengetahui hubungan antara kecerdasan 

emosional dan prestasi Bahasa Inggris siswa di MTS al-Muttaqin Pekanbaru. 

Penelitian ini dilaksanakan di MTS al-Muttaqin Pekanbaru. Populasi dalam 

penelitian ini adalah 205 siswa dan sampelnya adalah 41 siswa. Untuk teknik 

pengambilan sampel peneliti menggunakan teknik simple random sampling. 

Dalam pengumpulan data, peneliti menggunakan angket untuk menilai kecerdasan 

emosional siswa yang terdiri dari 30 item pertanyaan, dan menggunakan dokumen 

untuk menilai prestasi Bahasa Inggris siswa. Untuk mengetahui hubungan antara 

dua variabel yang diteliti, peneliti menggunakan rumus Korelasi Pearson Product-

Moment dan dianalisis dengan menggunakan SPSS versi 23. Dalam penelitian ini, 

data dianalisis dengan menggunakan koefisien korelasi Pearson Product-Moment 

melalui SPSS 23. Hasil penelitian menunjukkan bahwa sig. (2-tailed) nilainya 

0,000. Dapat dikatakan 0,000 <0,05. Artinya hipotesis nol (H0) ditolak, 

sedangkan hipotesis alternatif (Ha) diterima. Nilai koefisien korelasi (r) adalah 

0,954. Kesimpulannya, terdapat korelasi positif yang signifikan antara kecerdasan 

emosional dan prestasi bahasa Inggris siswa. Peneliti juga menemukan bahwa 

91,011% Prestasi belajar bahasa Inggris siswa di MTS Al-Muttaqin Pekanbaru 

dipengaruhi oleh kecerdasan emosional siswa.  
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 ملّخص

(: ارتباط بني الذكاء العاطفي وإجنازات تعلم اللغة ٢٢٢٢داين ووالنداري، )
اإلجنليزية لدى تالميذ الفصل التاسع مبدرسة املتقني 

 املتوسطة اإلسالمية بكنبارو

ىذا البحث يهدف إىل معرفة ارتباط بني الذكاء العاطفي وإجنازات تعلم اللغة 
اإلجنليزية لدى تالميذ الفصل التاسع مبدرسة املتقني املتوسطة اإلسالمية بكنبارو. ومت 

تلميذا، وعدد  ٥٠٨إجراؤه يف مدرسة املتقني املتوسطة اإلسالمية بكنبارو. وعدد جمتمعو 
ية مستخدمة ألخذ العينات تقنية أخذ العينات العشوائية تلميذا. وتقن ٧٤عيناتو 

البسيطة. وجلمع البياانت استخدمت الباحثة االستبيان لتقييم ذكاء التالميذ العاطفي 
سؤاال، والتوثيق لتقييم إجنازات تعلم اللغة اإلجنليزية لدى التالميذ.  ٦٠وىو يتكون من 

حلظة املنتج لبريسون،  ارتباط صيغةباحثة وملعرفة االرتباط بني املتغريين، استخدمت ال
. ونتيجة ٥٦وحللت البياانت ابستخدام برانمج احلزمة اإلحصائية للعلوم االجتماعية 

>  ٠.٠٠٠. فيمكن أن يقال ٠.٠٠٠ذيل( -٥البحث دلت على أن قيمة سيج. )

معامل . وذلك مبعىن أن الفرضية املبدئية مردودة والفرضية البديلة مقبولة. وقيمة ٠.٠٨
. ونتيجة البحث ىي أن ىناك ارتباطا إجيابيا ىاما بني الذكاء العاطفي ٠.٩٨٧االرتباط 

٪ من ٩٤.٠٤٤وإجنازات تعلم اللغة اإلجنليزية لدى التالميذ. ووجدت الباحثة أيضا أن 
إجنازات تعلم اللغة اإلجنليزية لدى التالميذ مبدرسة املتقني املتوسطة اإلسالمية بكنبارو 

 يو ذكاء عاطفي.أثّر عل
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                                                                                1 

CHAPTER I 

INTRDUCTION 

 

A. Background of Problem 

 

English an international language that is used by many people around 

the world, serves as a tool of communication. English is important to be 

learned for everyone in this modern era, in which people use English to 

communicate in their environment. The usefulness of learning English is 

important because there are many opportunities in English language to get a 

job, and it makes everyone feel easier to interact with other people in the 

world. However, there are also people who do not know about English 

language, whereas English language is important for everyone to 

communicate.  In the world of education, a lot of schools have already used 

English language. English is taught at almost all levels of the school, started 

from secondary or junior high school to university level (Rao, 2019). There 

are many ways that help students improve their English, such as reading, 

writing, speaking, and listening, in which all of these factors represent 

English which is important to learn.  

Students have different skills and will respond differently in class. 

According to Goleman (2002:44), intellectual intelligence only contributes 

20% to success, while 80% is contributed by other factors, including 

emotional quotient. It can be said that the high and low learning achievement 

by students is determined by various factors, either from within individual 

students (internal) or from outside individual students (external). It means that 
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one of the determinant factors from within (internally) students is the level of 

intelligence. The intelligence of students plays an important role in the 

learning achievement they achieved. Students' learning achievement reflects 

their IQ. However, most individuals define intelligence only in terms of 

intellectual intelligence even though there are other intelligences that 

influence a person's achievement, one of them is emotional quotient (EQ). 

There are many factors that can affect a student's academic achievement in 

school. Besides being influenced by genetic and environmental factors, good 

emotional quotient is also associated with higher grades and better 

performance. 

According to Goleman (2002, p. 512) emotional quotient is a person's 

ability to manage his emotional life with intelligence (to manage our 

emotional life with intelligence) or to maintain emotional harmony and its 

expression (the appropriateness of emotion and its expression) through self-

awareness skills, self-control, self-motivation, empathy and social skills. In 

this study, what was meant by emotional quotient was the ability of students 

to recognize their own emotions towards the current situation within 

themselves and control when it occurs. Thus, in the learning processes that 

take place in the classroom, it was often found that students were not equal to 

their intellectual abilities. There were students with high intelligence but low 

learning achievement, as well as individuals who had low intellectual abilities 

but excellent learning achievement. As a result, intelligence quotient was not 
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the only intelligence that affected one's success, as many people trusted, 

because other elements were involved.  

Emotional Quotient (EQ) or Emotional Intelligence is one of the 

important factors as cognition and emotion. Emotional Quotient plays a 

significant role in human learning (Goleman, 2002). Hence, experts 

discovered another type of intelligence that influences a person's success: EQ 

(Emotional Quotient), which is the ability to empathize, feel compassion, and 

comprehend oneself and the feeling of others, as well as motivation to 

continue to move forward. For the efficient use of IQ, Emotional Quotient is 

necessarily effective. In terms of the appearance of positive things that 

children will learn after learning fundamental emotional skills, emotionally 

children will be easier to comprehend and accept feelings, and they will have 

more experience in overcoming problems or challenges on their own, so that 

teenagers will be more successful in school and in peer relationships, and they 

will be protected from risks such as drugs, delinquency, and violence 

(Gottman, 2001).  

Therefore, revealing several important aspects includes empathy 

(expressing others), expressing and understanding feelings, controlling anger, 

independence, ability to control oneself, being liked, the ability to solve 

interpersonal problems, perseverance, solidarity and friendliness, and respect 

for the success of the  learning process (Wahyuningsih, 2004). Thus, 

Emotional Quotient can help a person to thought before acting, practice good 

decision making, and foster positive interpersonal relationships. According to 
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the explanations above, emotional quotient is crucial for students, and 

emotional quotient is an important component associated with students' 

achievement in school. Al-Muttaqin Islamic Junior High School Pekanbaru, 

located on Hr. Soebrantas street, is a private school in Pekanbaru, Riau. In 

general, English is a compulsory subject there. Al-Muttaqin Islamic Junior 

High School has used the 2013 curriculum program (K13) as a program for 

students who need to be more active in class, especially in the ninth grade.  

Therefore, with the K13 program, students are expected to better 

understand the subjects being studied, as well as the English subject which is 

also one of the compulsory subjects. Meeting that is held in English lessons is 

conducted twice a week, in which each duration approximately lasts for an 

hour per meeting. Based on the syllabus, the passing grade that has to be 

achieved by students for English subject is 76. This program is expected to 

help and make students understand better and they will be able to apply their 

skills and knowledge in their lives. The 2013 curriculum is based on 

characters and competencies that require students to be active in learning. In 

addition, the 2013 curriculum is a learning system or approach that involves 

several disciplines towards shaping the personality of students at school and 

outside the school for the responsibility of achieved educational goals. It also 

provides them to learn experienced and extensive knowledge.  

Based on the pre observation students in the ninth grade of Al-

Muttaqin at Islamic Junior High School Pekanbaru, the researcher conducted 

an interview on April 19
th

  2021 with the English teacher, Mrs. Fm. She said 
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that in learning English, the achievement of these students' grades was on 

average low. Some students had low scores in learning English, with a variety 

of scores in their English learning that was supposed to be achieved. The 

students' score was divided into three categories: high, medium, and low. 

There were 15% of students who got 85; 25% of students got 75, and 60% of 

students got 60. Based on the preliminary study, the researcher interviewed 

the teacher and the students on April 15
th

 2021. Some problems they faced 

were related to the students' Emotional Quotient and English achievement. It 

could be seen in the following symptoms. 

1. Some of the students were late in collecting the assignment that has been 

given by the teacher. 

2. Some of the students were more likely to cheat when given an assignment 

by the teacher. 

3. Some of the students felt anxious in terms of giving their opinions when 

asked by the teacher. 

4. Some of the students did not accept opinions from other friends. 

5. Some of the students found it difficult to focus on their minds when their 

class was in progress. 

6. Some of the students did not want to help complete group assignments. 

7. Some of the students were lack of their activeness in the learning class. 

Based on the explanation above, the researcher was interested in 

conducting the research entitled “The Correlation between Students’ 
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Emotional Quotient and Their English Achievement at the Ninth Grade 

of Al-Muttaqin Islamic Junior High School Pekanbaru”. 

 

B. Problem of the Research 

1. Identification of the problem 

Based on the explanation above, the writer identified the problems as 

follows: 

a. Why were some of the students late in collecting the assignment that 

has been given by the teacher? 

b. Why were some of the students more likely to cheat when given an 

assignment by the teacher? 

c. Why did some of the students feel anxious in giving their opinions 

when asked by the teacher? 

d. Why did some of the students not accept opinions from other friends? 

e. Why did some of the students find it difficult to focus on their minds 

when the class was in progress? 

f. Why did some of the students not want to help complete group 

assignments? 

g. Why were some of the students lack of activeness in the learning 

class? 

2. Limitation of the Problem 

Based on the identification of the problems above, many 

problems were found by the researcher. The researcher only focused on 

analyzing the correlation between Students' Emotional Quotient and 

English achievement. 
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3. Formulation of the Problem 

a. How is students’ emotional quotient at the ninth grade of Al-

Muttaqin Islamic Junior high School Pekanbaru? 

b. How is students’ English Achievement at the ninth grade of Al-

Muttaqin Islamic Junior high School Pekanbaru? 

c. Is there any correlation between students’ Emotional Quotient and 

their English Achievement at the ninth grade of Al-Muttaqin Islamic 

Junior high School Pekanbaru? 

C. Objectives and Significance of the Research 

1. Objectives of the Research 

a. To know students’ emotional quotient at the ninth grade of Al-

Muttaqin Islamic Junior high School Pekanbaru 

b. To know students’ English Achievement at the ninth grade of Al-

Muttaqin Islamic Junior high School Pekanbaru 

c. To know whether there is or not a correlation between Emotional 

Quotient and their English Achievement at the ninth grade of Al-

Muttaqin Islamic Junior High School Pekanbaru. 

2. Significance of the Research 

a. Hopefully this research is useful for the writer as a beginner in 

learning how to conduct the research. 

b. The results of this study will be practical and theoretical information 

that helps teacher to support thoughts and ideas that will provide 

appropriate guidance for students/trainees in addition to increasing 

their knowledge of language. 
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c. The results of this study are expected to be useful and valuable for 

students and teachers of Al-Muttaqin Islamic Junior High School 

Pekanbaru. 

D. Definition of the Terms 

There are so many terms involved in this research. In order to avoid 

misunderstanding toward the terms used, it is necessary for the writer to 

define the following terms: 

1. Correlation 

According to Creswell (2012, p. 338), a correlation is a statistical 

test to determine the tendency or pattern for two (or more) variables or 

two sets of data to vary consistently. In this research, the researcher would 

like to find the correlation between students’ emotional quotient and their 

English achievement. Independent variable (X) refers to students’ 

Emotional Quotient and the dependent variable (Y) refers to students’ 

English achievement at the ninth grade of Al-Muttaqin Islamic Junior 

High School Pekanbaru. The correlation referred to in this research was 

the correlation between students’ Emotional Quotient and their English 

Achievement at the eighth grade of Al-Muttaqin Islamic Junior High 

School Pekanbaru. 

2. Emotional Quotient 

According to Goleman (1995, p. 34; as cited in Siti, 2017), 

"emotional quotient refers to abilities such as being able to motivate 

oneself and persist in the face of frustrations; to regulate one's moods and 
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keep distress from swamping the ability to think; to emphasize and to 

hope." From the explanation above, it can be concluded that an ability 

from within is able to control oneself, recognize self-emotion, motivate 

oneself, and strengthen thoughts from negative things so that they are not 

easily stressed. 

3. English Achievement 

Soepryatna (1989, as cited in Yogi, 2018) defines achievement as 

the students’ learning proficiency obtained through learning processes at 

school and asserted with grades. In accordance with it, Halimah (2000, as 

cited in Yogi, 2018) stated that achievement is an indication on how far is 

the progress made by students toward the educational objectives set for 

them. In other words, it is an indication of success or failure. To sum up, 

achievement is an assessment of learning outcomes from the process of 

the taught and learned activities.  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

1.   Theoretical Framework 

a. The Nature of Emotional Quotient 

The term "emotional quotient" was first coined in 1990 by two 

psychologists, namely Peter Salovey of Harvard University and John 

Mayer of the University of New Hampshire, both of whom explained that 

there are qualities that are important for success, including empathy, 

expressing and understanding feelings, controlling anger, independence, 

adaptability, likability, interpersonal problem solving ability, perseverance, 

solidarity, friendliness, and respect  (Lawrence, 2003). Thus, emotions 

have an important role in carrying out activities and anything that is felt by 

a person in carrying out daily activities. Similarly, Goleman (1995) stated 

that Emotional Quotient (EQ) refers to the capacities to recognize and 

regulate emotions in ourselves and in others. EQ can be as much powerful, 

and at times, more powerful than Cognitive (abstract) Intelligence (IQ) in 

predicting success in various life challenges (Ade & Fibtar, 2021).  

It can be said that Emotional Quotient changes along with your 

desire to learn and develop. This includes just like a skill that can be lost if 

you do not put it into practice. Emotional Quotient is needed to be learned 

and practiced so that you can identify, experience, understand, and express 

your emotions in healthy and productive ways. Hence, self-management 

involves an inner conversation that guides our behaviour. It can be said 
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that social awareness in mainly about empathy is having an understanding 

on sensitivity to the feelings, thoughts, and situation of others. Thus, this 

includes cognitive understanding on other people's situational 

circumstances as well as actual experience of the other person's feelings. 

By being empathic, people are also able to know customers' needs and 

expectations, even when they are unstated (Ade & Fibtar, 2021).  

It can be concluded that if it can control the impulse of feeling, the 

person has high emotional quotient. On the other hand, someone who 

cannot control himself and has no empathy for others, it can be said that he 

or she has low EQ. Social awareness extends beyond empathy for other 

individuals. According to Goleman (2002; as cited in Ade & Fibtar, 2021), 

it also includes being organizationally aware, such as sensing office 

politics and understanding social networks. Intelligence is the ability of an 

individual to solve a problem. EQ is described as the ability of the right 

brain and is considered more creative and holistic as stated by Sriwati 

(2015). Through their research, Ebrahimi, Khoshsima, and Zare-Behtash 

(2018) pointed out that Emotional Quotient (EQ) is the ability to identify 

and manage personal emotions and the emotions of others.  

EQ matters are just as much as Intellectual Ability (IQ). In the 

employment field, work pressure, anxiety, employee‟s stress, agitation, 

depression or irritability all are related to the various factors of emotional 

intelligence (McLeod, Kim, & Resua, 2018, as cited in Ade & Fibtar, 

2021). From the explanation above, it can be concluded that whatever your 
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IQ number, if you have a good Emotional Quotient, then you have a great 

chance of success and happiness. Researcher Song and colleagues (2010) 

found that even the Intelligence Quotient, of course, was a strong predictor 

of academic achievement. Emotional Quotient also made its own unique 

contribution. Thus, the learning process at school was a complex and 

comprehensive process. It can be said that many people thought that in 

order to reach high levels of learning achievement, one must have a high 

Intelligence Quotient (IQ) because intelligence is a potential provision that 

facilitates learning and as a result, produces optimal learning achievement.  

In addition, Goleman (1998) and Bar-On (2006) reported a positive 

relation between Emotional Quotient and age. Emotional Quotient is 

strongly correlated by the environment. It is not permanent which is likely 

to change at any time. For that, the role of the environment, especially 

parents in childhood, greatly affected the formation of Emotional Quotient. 

Model of Emotional Quotient relates to performance potential and success, 

rather than performance or success itself, and it is considered process 

oriented rather than results oriented (Bar-On, 2002). It can be said that in 

reality today, it can be seen that people with high IQ are not necessarily 

successful and do not necessarily live happily. In addition, people who 

have a high IQ but because their emotions are unstable and easily angry, 

are often mistaken in determining and solving life's problems because they 

cannot concentrate. Hence, emotions that are not developed, not 



13 

 

controlled, often make a person change in dealing with problems and 

attitudes towards others, and it causes a lot of conflicts. 

According to Goleman (2002), aspects of emotions are divided into 

five main areas, namely:    

a. Self-awareness 

Self-awareness recognizes feelings when feelings occur, and it 

emerges as the basis of Emotional Quotient. The ability to monitor is 

important for insights leading to psychology and self-understanding. It 

also involves the inability to look at our feelings which actually make 

us in the power of feeling. 

b. Self-regulation 

It deals with feelings so that feelings can be revealed correctly 

that depends on self-awareness. People who are bad at this ability will 

continue to fight against gloom, while those who are smart can be 

faster than deterioration and fall in life. 

c. Motivation 

Organizing emotions as a tool to achieve goals is very important 

in terms of attention, to motivate yourself, and to be creative. 

Emotional self-control restrains satisfaction and impulse control of the 

cornerstones of success in various fields. Being able to adjust to "flow" 

enables the realization of high performance in all fields. People who 

have these skills tend to be more productive and effective in whatever 

they do.   
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d. Empathy 

Emotions of others (empathy) is the ability to feel someone‟s 

emotions. Empathic people are better able to capture hiding social 

signals that signal what others need or want.   

e. Social Skills 

The art of building relationships, in large parts, is the skill of 

managing emotions in others. This is a skill that supports popularity, 

leadership, and success among individuals. People who are good at 

succeeding in any field that relies on seamless association with others 

are social stars. 

In line with Goleman, Syamsu Yusuf (2014) describes aspects of 

emotions expanding this capability into five main areas, namely:  

1) Self-Awareness 

a) Recognize and feel your own emotions 

b) Understand the causes of feelings that arise 

c) Recognize the influence of feelings on actions 

2) Managing emotions 

a) Tolerant of frustration 

b) Be able to control anger better 

c) Be able to control behaviour 

d) Have positive feelings about yourself and others 

e) Have the ability to cope with stress 

f) Be able to reduce feelings of loneliness and anxiety 
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3) Motivation 

a) Be able to control impulses 

b) Be optimistic 

c) Be able to focus on the task at hand 

4) Empathy 

a) Be able to accept other people's point of view 

b) Have empathy or sensitivity towards others 

c) Be able to listen to others 

5) Social skills 

a) Understand the importance of building relationships with others 

b) Be able to resolve conflicts with others 

c) Have the ability to communicate with others 

d) Have a friendly attitude or easy to get along with peers 

e) Have a considerate attitude 

f) Have concern for the interests of others 

g) Be able to live in harmony with the group 

h) Be happy to share and work together 

i) Democratic 

Based on the explanation above, it can be concluded that emotional 

quotient is a skill consisting of five elements, namely: (1) recognizing 

the feeling when feelings occur (self-awareness), (2)  dealing with the 

feelings so that feelings can be revealed (self-regulation), (3) 

organizing emotions as a tool to achieve goals (motivation), (4) the 
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ability to feel someone's emotions (eempathy), and (5) the art of 

building relationships (social skills) which requires a person to learn to 

recognize, acknowledge, and appreciate the feeling of self and others, 

and apply it in daily life. Without skills, a person will have difficulty in 

social interaction.   

b. Measurement of Emotional Quotient 

 Emotional intelligence (EQ) is a person's ability to accept, assess, 

manage, and control the emotions of himself and others around him. In this 

case, emotion refers to the feeling of information about a relationship. 

People with high EQ are more successful than people with high IQ. Thus, 

the emotional quotient at its core is our ability to identify, measure, and 

control the emotions of ourselves, those around us, and in groups. It can be 

said that, to achieve good learning achievements, there are many factors 

that are needed to be considered because in the world of education there 

are not a few students who fail.  

In addition, sometimes there are students who have a strong drive to 

excel and the opportunity to improve achievement, but in reality, the 

achievements are below their abilities. It can be said that a number of 

different assessments have emerged to measure the level of Emotional 

Quotient. Such tests generally fall into one of two types, namely self-

report tests and ability tests. Self-report tests are the most common because 

they are easily given and assessed. In such tests, respondents respond to 

questions or statements by assessing their own behaviour.  
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Emotional Quotient (EQ) is managed by mental health professionals. 

Here are a few steps we can use. 

1.  Emotional Quotient (EQ-i) Inventory 

 Bar-On (2006) stated that self-report tests are designed to measure 

competencies including self-perception, decision-making, stress 

management, self-expression, and interpersonal relationships. This test 

is available for professionals who are eligible to use assessment.  

2.  Salovey & Mayer (1995) described Emotional Intelligence Test 

(MSCEIT) as an ability-based test that measures four branches of the 

Mayer and Salovey EI models. Test participants carry out assignments 

designed to assess their ability to understand, identify, understand, and 

manage emotions. 

3.  Emotional and Social Competence Inventory (ESCI) 

 Based on an older instrument known as a Self-Assessment 

Questionnaire, ESCI involves people who know individuals who offer 

the person's ability ratings in several different emotional competencies. 

This test is designed to evaluate social and emotional abilities that help 

distinguish people as strong leaders. 

4.  Goleman's (2002) stated that, to measure through the Emotional 

Quotient scale, there are five aspects, namely: self-awareness, self-

regulation, motivation, empathy, and ssocial skill.  

 From the descriptions above, it can be concluded that there are 

many sources used to know our Emotional Quotient. For example, this EQ 
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test is a fun way to learn more about some emotional strengths and 

weaknesses. 

c. Emotional Quotient in Education Contexts 

 Horace Mann expounded on the development of the citizen and 

urged educators to motivate student behaviours using empathy. His 

intention was to shape children emotionally as well as intellectually (Tozer 

et al., 2009). Students who have good emotional intelligence will form an 

educated generation with character. According to Goleman (2006), there 

are several ways that can be done to develop emotional quotient in 

learning, namely: (1) providing a conducive environment; (2) creating a 

democratic learning climate; (3) developing attitude empathy and feeling 

what the students feel; (4) helping students find solutions to every problem 

they face; (5) involving students optimally in learning physically, socially, 

and emotionally; (6) responding to each students' behaviours individually 

and positively, and avoiding negative responses; (7) being a role model in 

enforcing rules and discipline in learning; and (8) giving freedom to think 

creatively and actively participate.  

Thus, if the ability to understand and control students' emotions in 

learning is good, it will foster enthusiasm, motivation, and interest in 

learning for students. In education, it is necessary to make changes which 

are a challenge by creating a school climate to encourage the development 

and application of emotional skills and incorporating emotional literacy 

into the standard curriculum. Emotional literacy is the term used by some 
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educators to define the Emotional Intelligence skills that can be taught 

(Bocchino, 1999). Therefore, emotional intelligence has a critical part in 

achieving academic and community success. Emotion is the most powerful 

influence on what people conduct, particularly their learning behaviour. 

d. Factors of Student Emotional Quotient 

According to Goleman (2000), personal intelligence in his basic 

definition of emotional quotient expands these abilities into five main 

abilities, namely: 

1) Recognizing Your Emotions 

Recognizing one's own emotions is an ability to recognize 

feelings as they occur. This ability is the basis of emotional 

intelligence. Psychologists call self-awareness as a metamod, namely 

one's awareness of one's own emotions. Our ability to manage 

emotions is the most important form of self-control in self-

management, because it is, we who actually control our emotions or 

feelings, not the other way around. Recognizing self-emotions utilizes 

the following indicators: students are able to explain the meaning of 

emotions, have the ability to recognize the characteristics and 

classification of emotions, are able to apply self-control methods in 

daily life, have the ability to increase self-confidence and learn 

relaxation techniques. 
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2) Managing Emotions 

Managing emotions is an individual's ability to handle feelings 

so that they can be expressed appropriately or in harmony, so that 

balance is achieved within the individual. In general, people are not 

able to catch the thoughts or feelings that arise. Managing emotions 

uses the following indicators: students know their strengths and are 

able to accept their weaknesses, can regulate themselves to conscience, 

and are able to delay enjoyment before achieving goals, motivation, 

empathy, or able to withstand individualism, develop tolerance, 

solidarity and willingness to cooperate with others. 

3) Motivating Yourself 

Self-motivation skills enable the realization of high performance 

in all areas. People who have these skills tend to be much more 

productive and effective in doing anything they want to do. Motivate 

yourself with the following indicators: interest and attention of 

students to the lesson, enthusiasm of students to do learning tasks, 

responsibility of students in doing learning tasks, reactions shown by 

students to the stimulus given by the teacher, feeling happy and 

satisfied in doing the assigned job. 

4) Recognizing Emotions of Others 

Recognizing other people's emotions means that we have 

empathy for what other people are feeling. Mastering these skills 

makes us more effective in terms of communicating with others. 
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Recognize other people's emotions with the following indicators: being 

able to accept other people's point of view and able to listen to other 

people. 

5)  Building Relationships 

Recognizing other people's emotions means that we have 

empathy for what other people are feeling. Mastering these skills 

makes us more effective in terms of communicating with others. Build 

relationships with the following indicators: have concern for the 

interests of others, be happy to share feelings and work together. 

 

2.   The Nature of Achievement 

a. Definition of Achievement 

 According to Richard et al. (2010, p.6, as cited in Agus & Syapri, 

2018), achievement is a test which measures how much of a language 

someone has learned with reference to a particular course of study or 

program of the institution. Carrol (1974) defines achievement as “a 

measure of the quality and/or the quantity of the success one has in the 

mastery of knowledge, skills, or understanding”. In accordance with this 

notion, C. V. Good in Phye (1997; as cited in Noor Hayati, 2015) defines 

achievement as “knowledge gained or skills developed in the school 

subjects, usually designated by test scores or by marks assigned by 

teachers, or by both”.  

According to Brown (2003, as cited in Noor Hayati, 2015), “an 

achievement test is related directly to classroom lesson, units, or even a 
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total curriculum”. Another definition is based on Cobuild (2006, as cited 

in Noor Hayati, 2015) stating that achievement is something someone has 

succeeded in doing, especially after a lot of efforts. From the descriptions 

above, it can be concluded that achievement is the result that has been 

achieved by someone in carrying out activities. Likewise, in English 

subjects, achievement is a measure to find out someone's ability in 

English skills.  

b. English Achievement 

 Effective learning can assist students in developing expected 

abilities in accordance with the educational objectives. It is important to 

pay attention to both internal and external variables in order to improve 

learning achievement. Internal conditions refer to the conditions or 

circumstances that occur within students, such as their health, talents, 

capacities and so on. Low learning achievement may be influenced by 

various factors such as learning resources, class size, teacher quality, and 

class attendance of learners as stated by London (2011, as cited in Desi & 

Sudarsono, 2014). Souriyavongsa et al. (2013, as cited in Desi & 

Sudarsono, 2014) found out that the students in Laos achieved low 

English because of poor curriculum design, lack of English teachers, and 

lack of students‟ motivation. From the descriptions above, it can be 

concluded that in an effort to achieve learning objectives, it is necessary 

to create a more conducive learning environment (condition).  



23 

 

In conducive conditions, learning can be improved and achieved. 

There are factors which may influence students on learning achievement. 

According to Farr (2010), achievement is defined by learning standard-

guidelines that set out what knowledge and skills students are expected to 

demonstrate, grade by grade, and subject by subject. For a child, learning 

is an obligation. The success or failure of a child in education depends on 

the learning process experienced by the child. 

The factors are divided into intrinsic and extrinsic factors. Ellis 

(1986, as cited in Desi & Sudarsono, 2014) claims that internal factor 

consists of age, aptitude, motivation, and personality. External factor 

consists of social factor, input, and interaction. In line with Ellis (1986), 

Gass & Selinker (1994, as cited in Desi & Sudarsono, 2014) claim that 

the factors that influence the second language learning are age 

differences, aptitude, motivation, anxiety, personality factors, and 

learning strategies. Hence, internal factors may determine students‟ 

English learning achievement. English is very easy to understand if you 

learn from a young age and always practice it.  

Younger learners can achieve the native-like fluency than the older 

learners. According to Ellis (1986, as cited in Desi & Sudarsono, 2014), 

the difference between the younger learners and older learners is the 

ability in comprehending language.  Therefore by learning, students can 

understand many things that they do not know before. Although it is not 

felt directly, but slowly but surely, students will experience the 
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development of insight gained from the various lessons they learn at 

school. Thus, the results of language learning activities are in the form of 

changes in activities that occur to everyone regardless of age.  

 

3.   Correlational between Emotional Quotient and English Achievement 

According to Goleman (2002), Emotional Quotient (EQ) is more 

important than Intellectual Quotient (IQ) nowadays in determining the 

success of someone in their life because IQ contributes no more than 20 % in 

determining the success of someone in his or her life, while the other 80% is 

filled by other factors, including emotional quotient. Regarding the 

description above, some of the students have high intelligence abilities but get 

relatively low learning achievements. There are also students whose 

intelligence abilities are relatively low and can achieve high learning 

achievements. That is why, the level of intelligence is not the only factor that 

determines the success of a person. Goleman (2002) argues that the high or 

low role of emotional quotient on learning achievement is caused by many 

factors that affect learning achievement itself. 

It can be concluded that  there is a correlation between emotional 

quotient and student achievement. Farooq et al. (2017) stated that there was a 

positive relationship between Emotional Quotient and academic success of 

students. It can be concluded that learning achievement is the result or level 

of ability that has been achieved by students after participating in the teaching 

and learning process within a certain time in the form of changes in 

behaviour, skills and knowledge, and will then be measured and assessed 
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which is then realized in numbers or statements. According to Gardener 

(1993), students‟ emotional life contributes to students‟ academic success and 

social adaptation in classroom. It means that students' emotional quotient has 

an impact on their academic achievement. In addition, Boyatzis (2006) stated 

that emotional quotient contributes to academic success and social success. It 

means that emotion is the most powerful influence on people's behaviour, 

including their learning behaviour. 

Gottman (2001) Individuals who have a better level of emotional 

intelligence, can become more skilled in calming themselves quickly, rarely 

get sick, are more skill at paying attention, betterin dealing with others, better 

understanding other people and for academic work in school better. In 

addition, educational assessment of the changes was achieved after the 

learning process, so that they could find out the learning progress they have 

achieved. Because of that, through this study, the researcher wanted to know 

more about the correlation between students‟ Emotional Quotient and 

students‟ English achievement. 

 

B.  Relevant Research 

  To avoid the same title used in this research, the researcher shows 

the relevant research. According to Syafi‟i (2017), relevant research is 

required to observe some previous researchers conducted by other researchers 

in which they are relevant to our research. 

  Nur entitled “A Study on the Correlation between Emotional 

Quotient (EQ) and Speaking Achievement of the Eight Year Students of MTS 
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Negeri Plupuh”. This research paper was aimed at knowing whether or not 

there was a correlation between Emotional Quotient (EQ) and speaking 

achievement of the eight-year sstudents of MTS Negeri Plupuh. Some of the 

students of the eight year of MTS Negeri Plupuh found difficulties in facing 

their speaking test.  The subject of the research was the eight-year students of 

MTS Negeri Plupuh. There were 231 students who were divided into five 

classes. In collecting data, the researcher gave questionnaires, used 

psychology tests to the subjects, and used the documents to get speaking 

scores from the mid semester scores. The construct validity was used to know 

the validity of items by using correlation product moment. Moreover, in order 

to know the reliability, the researcher used alpha cronbach. The correlation 

product moment was used to analyse the data. 

  Citra entitled “Correlation between Students‟ Emotional Quotient 

and English Learning Motivation to the XI IPA 3 of SMA Muhammadiyah 1 

Ponorogo”. The object of this study was the correlation of students‟ 

emotional quotient with English learning motivation. The subject of this 

study was the XI IPA 3 students of SMA Muhammadiyah 1 Ponorogo in 

academic year 2015/2016. This research applied a quantitative research. The 

purpose of this research was to correlate two variables. They were emotional 

quotient and English learning motivation. The students‟ emotional quotient 

and motivation in learning English were measured through questionnaire. 

There were 220 students in the class XI of SMA Muhammadiyah 1 Ponorogo. 

The sample that was chosen as the sample was the class XI of IPA 3 that 
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consisted of 30 students or 20% population as number of classes from a list of 

XI of SMA Muhammadiyah 1 Ponorogo. 

  Siti entitled “The Correlation among Emotional Quotient, 

Academic Dishonesty and English Mastery of Private Senior High School 

Students in Palembang”.  The aims of this study were to find out: (1) whether 

or not there was a significant correlation between emotional quotient and 

English mastery, (2) whether or not there was a significant correlation 

between academic dishonesty and English mastery, and (3) whether or not 

there was a significant correlation between predictor variables (emotional 

quotient and academic dishonesty) and criterion variable (English mastery). 

The sample of this study was 300 private senior high school students in 

Palembang. The technique used to determine the sample was stratified 

random sampling. The data were collected by using emotional quotient 

questionnaire, academic dishonesty questionnaire, and English test which 

consisted of four language skills. 

  Rokhana Entitled "The Correlation between Students‟ Emotional 

Quotient and Students‟ Learning Achievement at English Language 

Education Department in Private University". The purposes of this research 

were: (1) to find out the students‟ emotional quotient at English Language 

Education Department of a private university in Yogyakarta; (2) to find out 

the condition of students‟ learning achievement at the department; and (3) to 

measure the correlation between emotional quotient and students‟ learning 

achievement. This research involved students‟ batch 2016 with the total 
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number of population of 121 students. This research used quantitative 

research because this research attempted to find out a degree of association. 

The data collection was conducted from January 10, 2018. The instrument of 

this research was a questionnaire made in Google form and distributed to 92 

students‟ batch 2016 by Line Application. The result of this research revealed 

that the students‟ emotional quotient was categorized as moderate level at the 

rate of 71 to110 with the percentage comprising 81.5%. 

  Chandra and Abdi Alam, eentitled “A Descriptive Study on How 

Students‟ Emotional Quotient (EQ) Affected in Online Learning”. This 

research was aimed to know the important of understanding the students‟ 

Emotional Quotient (EQ) in online learning and to know how students‟ 

Emotional Quotient (EQ) was affected in online learning. The researchers 

applied descriptive qualitative method to explore how the students‟ emotional 

quotient (EQ) was affected in online learning. The data were collected 

through a questionnaire, observation, and interview. The sample of this study 

comprised 27 students from 215 tenth grader students at SMA IT AL-

ISHLAH Maros. Based on the results of data analysis, the researchers found 

that it was important to understand the students‟ Emotional Quotient (EQ) in 

online learning. The research findings also indicated that students‟ Emotional 

Quotient (EQ) was affected in online learning at SMA IT AL ISHLAH 

Maros. 

  Hartati entitled “The Influence of Emotional Quotient on The 

Tenth Grade Students‟ English Achievement of State Senior High School 6 of 
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Palembang”. This study was aimed at finding out whether or not there was a 

significant influence of emotional quotient on students‟ English achievement. 

The population of this study consisted of 223 students of the tenth-grade 

students of senior high school 6 of Palembang. The writer chose 30% or 70 

students from the total of population as the sample of the study. The sample 

was selected by using simple random sampling. The data were collected by 

using questionnaire and tests. 

  Based on the relevant research above, it can be concluded that is 

has similarity with this research: the similarities between both researchers and 

this research are in the variable x that is the students‟ emotional quotient and 

the design is a correlation. However, the differences between both researchers 

and this research are on the variable Y, instrument, the total sample, time and 

location, the text focus and technique on collecting and analyzing data. The 

data is collecting by using questionnaire and written text and analyzed by 

using Pearson product moment correlation. All the relevant research above 

found a positive correlation between emotional quotient with English 

achievement. This research conducted in order to know whether students„ 

emotional quotient have relationship to their English  achievement or not. 

 

C.  The Operational Concept 

The operational concept is a concept used to provide a theoretical 

framework to avoid misunderstanding and misinterpretation in this study. 

Syafi'i (2015, p.103) said that operational concepts were derived from related 

theoretical concepts on all of the variables that should be practically and 
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empirically operated in an academic writing, a research paper. There are two 

variables used in this study, namely Emotional Quotient used as variable X 

and English Achievement that serves as variable Y. 

1. Variable X is Students‟ Emotional Quotient  

According to Goleman (1995), “X” variable can be seen in the 

following indicators: 

a)   Knowing one‟s emotions or Self awareness is when somebody is 

aware of their strengths and weakness can they maximize their 

emotions.   

b) Managing emotions is using awareness of our emotions to manage our 

response to different situations and people. 

c) Motivating oneself is enjoying challenge and stimulation, seeking out 

achievement, and the ability to take the optimism. 

d) Recognizing emotions in others. It means that it is the ability to enter 

into emotional states (at will) associated with a drive to achieve and be 

successful. 

e) Handling relationship is the ability to enter and sustain satisfactory 

interpersonal relationships. 

2. Variable Y is English Achievement: 

In this research, the researcher used the ninth grade students‟ final 

score report of English subject based on documentation provided by the 

English teacher. Documentation is the technique used to get some data about 

students' achievement in learning English. In this research, the writer asked 
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about the results of the final scores report to the teacher because from the 

final score report, the learning outcome that has been reached could be 

measured. 

Table II.1 

The Interval of Students’ English Achievement 

 

The Score Level Scale 1-100 Category 

88-100 Very Good 

66-79 Good 

56-65 Enough 

40-55 Less 

30-39 Fail 

        Arikunto (2013) 

 

D.  Assumption and Hypotheses 

1. Assumption 

 In this research, after looking at the theories and the possibilities 

described in the theoretical framework and operational concept, the 

researcher presented an assumption by stating that Emotional Quotient 

was the important factor which influenced students' English achievement. 

2. Hypotheses 

a. Null hypothesis (Ho): there is no significant correlation between 

students‟ Emotional Quotient and English achievement at the ninth 

grade of Al-Muttaqin Islamic Junior High School Pekanbaru. 

b. Alternative hypothesis (Ha): there is a significant correlation between 

students‟ Emotional Quotient and English achievement at the ninth 

grade of Al-Muttaqin Islamic Junior High School Pekanbaru.  
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. Research Design 

This research correlational quantitative research as the research design. 

According to Gay, Mills, & Airasian (2012), correlational research involves 

collecting data to determine whether, and to what degree, a relationship exists 

between two or more quantifiable variables. Similarly to Similarly to 

Creswell, (2005) the correlational research is an attempt to quantify an 

association between combinations of variables; an analysis method made 

available through computers in the second half of the twentieth century. And 

then according to (Arikunto, 2006) Correlational research is research that 

aims to find out the relationship between two phenomena/variables or more; 

and if there is, how close is the relationship and whether or not the 

relationship is meaningful. According to the explanation above, that means 

the researcher aims to test whether there is an influence of emotional quotient 

and English achievement.  

This type of research was explanatory research. Explanatory research 

design deals with two or more variables that affect the dependent variable. 

According to Cresswel (2012), an explanatory research design is a 

correlational design in which the researcher is interested in the extent to 

which two variables (or more) co-vary, that is, where changes in one variable 

are reflected in changes in the other.   
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The reason why the researcher chose this type was that the researcher 

wanted to find out whether or not there was a positive correlation between 

students' Emotional Quotient and their English achievement at the ninth grade 

of Al-Muttaqin Islamic Junior High School Pekanbaru. This research 

included two variables, namely: (1) students' Emotional Quotient symbolized 

by “X” which was the independent variable, and (2) the second variable was 

their English achievement symbolized by “Y” which was the dependent 

variable. 

Table Figure III.1 

Correlation between Emotional Quotient and English Achievement 

 

 

 

Source: Creswell (2012, p.341) 

 

B. Subject and Object of the Research 

The research subject was the ninth grade of Al-Muttaqin Islamic Junior 

High School Pekanbaru, and the object of this research was the correlation 

between students’ emotional quotient and their English achievement at the 

ninth grade of Al-Muttaqin Islamic Junior High School Pekanbaru. 

 

C. Location and Time of the Research 

The location of the research was at the ninth grade of Al-Muttaqin 

Islamic Junior High School Pekanbaru JL. HR. Soebrantas KM. 13.5. Kec. 

Tampan, Kota Pekanbaru. This research conducted from December 2021.  

                   



34 

 

D. Population and Sample of the Research 

1. Population of the Research 

Creswell (2012) states that a population is a group of individuals 

who have the same characteristic. The population of this research was the 

ninth grade of Al-Muttaqin Islamic Junior High School Pekanbaru. It has 

three classes for females, and it has three classes for males. There are six 

classes consisting of 205 students. Total members of students are as 

follows. 

Table III.2 

Total Population of the Ninth Grade Students at Al-Muttaqin Islamic 

Junior High School Pekanbaru 

No Class Number of Students 

1 IX A 37 

2 IX B 38 

3 IX C 37 

4 IX D 18 

5 IX E 36 

6 IX F 39 

Total   205 

 

2. Sample of the Research 

According to Creswell (2012), sample is the group of participants in 

a study selected from the target population from which the researcher 

generalizes to the target population. Sample is part of the object to be 

taken from the whole object of study. The researcher took a sample by 

using simple random sampling According to Sugiyono (2001) simple 

random sampling technique is a technique of taking samples from 

members of the population  random without regard to the existing strata in 
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the population. Simple random sampling is a technique of taking samples 

or elements at random, where each element or member of the population 

has the same opportunity to be selected as a sample. To found a sample of 

this research, the researcher reviewed Arikunto (2006, p.134) who 

mentioned that; If the population is under 100, the writer can take all of 

them and If the population is more than 100, the writer can take 10% to 

15% or 20% to 25% as a sample. 

 The researcher probably takes the sample comprising 20% to 25% 

of the total population. The researcher decided to take 25% as the total 

population and 41 students as the participants from the population. 

 

Table III.3 

Students’ Sample 

No Classes Students’ 

Population  

Students’ 

sample 

1 IX A 37 7 

2 IX B 38 8 

3 IX C 37 7 

4 IX D 18 4 

5 IX E 36 7 

6 IX F 39 8 

Total Sampling 205 41 

 

 

E. Technique of Data Collection 

In collecting the data, the kind of instrument that the researcher used 

consisted of one instrument, namely a questionnaire. The questionnaires used 

in this research were as follows: 

 

 



36 

 

1. Questionnaire for Students’ Emotional Quotient 

Sugiyono (2010) defines a questionnaire as a method of collecting 

data by giving respondents a set of questions or written statements to 

answer. Basically, the purpose and benefit of a questionnaire is to obtain a 

number of data or information relevant to the research topic. Generally, 

this method is used more in quantitative research to describe the 

relationship between variables. By providing the list of questions, the 

answers obtained are then collected as data. Later, the data is processed 

and concluded as research results. 

Questionnaire Emotional Quotient was used to know the students’ 

Emotional Quotient of the ninth grade of Al-Muttaqin Islamic Junior High 

School Pekanbaru. The questionnaire consisted of 30 questions and the 

items had four options on a scale of 1 to 5. The analysis performed in this 

research used Likert scale. The score ranged from 1 to 5. If the nature of 

the statement was positive, the respondent attained score 5 for Strongly 

Agree (SA), 4 Agree (A), 3 for Neutral (N) 2 for Disagree (D), and 1 for 

Strongly Disagree (SD). If the character was negative, the respondent 

obtained score 1 for Strongly Agree (SA), 2 for Agree (A), 3 for Neutral 

(N) 4 for Disagree (D), and 5 for Strongly Disagree (SD). 
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Table III.4 

Degree of Likert Scale 
 

 

Statements  

 

 

Score (+) 

 

Score (-) 

Strongly Agree (SA) 5 1 

Agree (A) 4 2 

Neutral (N) 3 3 

Disagree (D) 2 4 

Strongly Disagree (SD) 1 5 

 (Sugiono, 2014) 
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Table III.5 

Blue print of Emotional Quotient  

 

 

No 

 

Aspect 

 

Indicator 

No Item 

 

 

Total 

Positive Negative 

 

 

 

1. 

 

 

 

Self-

Awareness 

Knowing one’s 

emotions or Self-

awareness is when 

somebody is aware of 

their strengths and 

weakness can they 

maximize their 

emotions. 

 

 

 

 

1, 2, 4, 6 

 

 

 

3, 5 

 

 

 

6 

 

 

2. 

 

 

Self-

Regulation 

Managing emotions 

is using awareness of 

our emotions to 

manage our response 

to different situations 

and people. 

 

 

 

7, 8, 9 

 

 

10, 11 

 

 

5 

 

 

 

3. 

 

 

 

Motivation 

Motivating oneself is 

enjoying challenge 

and stimulation, 

seeking out 

achievement, and the 

ability to take the 

optimism. 

 

 

 

 

12, 13, 14 

 

 

 

15, 16, 17, 18 

 

 

 

7 

 

 

 

 

4. 

 

 

 

 

Emphaty 

Recognizing 

emotions in others. It 

means that it is the 

ability to enter into 

emotional states (at 

will) associated with 

a drive to achieve and 

be successful. 

 

 

 

 

 

19, 20, 21 

 

 

 

 

22, 23, 24 

 

 

 

 

6 

 

 

 

5. 

 

 

 

Social skills 

Handling relationship 

is the ability to enter 

and sustain 

satisfactory 

interpersonal 

relationships. 

 

 

 

25, 26, 27 

 

 

28, 29, 30 

 

 

6 

Total 30 
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2. Documentation 

According to Sugiyono (2015) Documentation is a method that 

used to obtain data and information in the form of books, archives, 

documents, written numbers and pictures in the form of reports and 

information that can support research. From the description above, it can 

be concluded that documentation was the technique used to get some data 

about students' achievement in learning English. The researcher used the 

list of students' final score report of the the ninth-grade students’ English 

subject based on the documentation provided by the English teacher. The 

score was documented by English teacher in the school that consists of 

score assessment aspect of knowledge (written test, assignments) and 

score assessment aspect of skills (practice tests, projects and portfolio). 

The category of students’ score or English achievement based on 

curriculum (K13) as follows: 

Table III.6 

The Interval of Students’ English Achievement 

The Score Level Scale 1-100 Category 

88-100 Very Good 

66-79 Good 

56-65 Enough 

40-55 Less 

30-39 Fail 

                  Arikunto (2013) 

3. Validity 

Validity is the most important consideration in developing and 

evaluating measuring instrument. Validity in test is the extent to which 

inferences made from assessment results are appropriate, meaningful and 
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useful in terms of the purpose of assessment. This research focused on 

students’ emotional quotient and English achievement . There are four 

kinds of validity for test: content validity, criterion-related validity, 

construct validity, and consequential validity and they are all interrelated 

(Gay et al., 2012). In this research, the researcher used content validity. To 

analyze the validity of variable X and Y, the researcher used SPSS 23 

Program. 

To obtain the data from the respondents, the researcher made try out 

for multiple questionnaire to determine the validity and reliability then, 

analyzed the reliability and validity used SPSS 23 Program. According to 

Brown (2004), if all test items cover all of learning objectives (indicators) 

the test is content valid.  To analyze the validity of students’ emotional 

quotient questionnaire, the researcher conducted a try out to 30 items by 

handing 30 students who was not included in the research sample. The 

researcher used SPSS 23 Program to analyze the data. The researcher 

compared R observed to R table at significant level of 5% is 0.361 (df=N-

2=28). The R observed of each item should be higher than the R table to 

be considered as a valid question. If the observed of r on the analysis of 

less than R table, it can be concluded that these items are not significantly 

correlated with the total score (declared invalid) and must be removed or 

corrected.    

The result of the analysis showed that the entire questionnaire 

questions accepted or valid. Thus, there are 30 items of questionnaire to 

test students’ emotional quotient. 
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Table III.7 

      Validity of Students’ Emotional Quotient Questionnaire 

Item No R Observed R table Status 

Question 1 0.521 0.361 Valid 

Question 2 0.560 0.361 Valid 

Question 3 0.541 0.361 Valid 

Question 4 0.478 0.361 Valid 

Question 5 0.493 0.361 Valid 

Question 6 0.556 0.361 Valid 

Question 7 0.512 0.361 Valid 

Question 8 0.477 0.361 Valid 

Question 9 0.491 0.361 Valid 

Question 10 0.373 0.361 Valid 

Question 11 0.556 0.361 Valid 

Question 12 0.540 0.361 Valid 

Question 13 0.533 0.361 Valid 

Question 14 0.433 0.361 Valid 

Question 15 0.555 0.361 Valid 

Question 16 0.443 0.361 Valid 

Question 17 0.529 0.361 Valid 

Question 18 0.634 0.361 Valid 

Question 19 0.501 0.361 Valid 

Question 20 0.618 0.361 Valid 

Question 21 0.581 0.361 Valid 

Question 22 0.364 0.361 Valid 

Question 23 0.477 0.361 Valid 

Question 24 0.491 0.361 Valid 

Question 25 0.373 0.361 Valid 

Question 26 0.522 0.361 Valid 

Question 27 0.456 0.361 Valid 

Question 28 0.529 0.361 Valid 

Question 29 0.634 0.361 Valid 

Question 30 0.551 0.361 Valid 
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4. Reliability 

Brown (2001) states reliability has to do with accuracy of 

measurement. Reliability has to do with accuracy of measurement. The 

kind of accuracy was reflected in obtaining the similar results when 

measurement was repeated on different or by different person. Internal 

consistency reliability is the instrument administered once, using one 

version of the instrument (Creswell, 2012). Below was the table of 

categories of reliability test used in determining the level of reliability of 

the test. 

Table III.8 

The Level of Acceptable Reliability 
 

NO Reliability Validity 

1 >0.90 Very high 

2 0.80 – 0.90 High 

3 0.70 – 0.79 Reliable 

4 0.60 – 0.69 Marginally/Minimally 

5 <0.60 Unacceptably low 

(Cohen, Manion & Morison, 2007:506) 

 

To obtain the reliability of students’ emotional quotient 

questionnaire, the researcher used SPSS 23.0 Program to find out whether 

the test was reliable or not.  

Table III.9 

The Reliability Statistic Students’ Emotional Quotient 

Reliability Statistics 

Cronbach's Alpha N of Items 

.920 30 

 

From the table above, it can be seen the value of Cronbach’s alpha 

was 0.920. The value was higher than the standard Cronbach’s alpha 
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which 0.60 was. Therefore, it can be concluded that the test was reliable 

and the level of reliability was very high. 

F. The Techniques of the Data Analysis 

To find out whether is a significant correlation between students’ 

emotional quotient and their English achievement the data were analyzed by 

using statistical formula. The technique of the data analysis used by the 

researcher was the Pearson Product-Moment correlation to examine whether 

there is correlation between students’ emotional quotient and achievement or 

not. To analyze the correlation between emotional quotient and English 

achievement of students in learning English, the researcher used Pearson 

Product-Moment correlation coefficient (r) through SPSS 23 program for 

Windows. Correlation coefficient is usually represented by r indicating both 

the direction of the correlation (either positive or negative) and the strength or 

the degree of the relationship between variables. The method used was 

Pearson Product-Moment and it was utilized to find the correlation 

significant. The formula is presented as follows: 

rxy = 
              

√                          
  

Where: 

R : Correlation coefficient of variable X and Y 

ΣXY : The sum of the product of X and Y scores for each 

  students. 

ΣX : The sum of X scores 

ΣY : The sum of Y scores 
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ΣX
2
 : The sum of square of students emotional quotient scores 

ΣY
2
 : The sum of square of students‟ English achievement score 

(ΣX
2
) : The sum of the squared X scores. 

(ΣY
2
) : The sum of the squared Y scores. 

N : Total of respondent 

The product moment correlation coefficient was obtained by 

considering the degree of freedom (df) = N-nr, (N= number of sample, nr = 

number of variable) statistically. The hypotheses were:  

Ha: Sig. ˂ α (0.05)  

Ho: Sig ≥ α (0.05) 

Ho is accepted if Sig. ˂ α, or there is a significant correlation between 

students’ emotional quotient and their English achievement.  

Ho is accepted if sig. ≥ α, or there is no significant correlation between 

students’ emotional quotient and their English achievement. Then, the 

strength of correlation was interpreted based on coefficient correlation in 

the table below: 

Table III.10 

The Interpretation of Correlation Coefficient 

Coefficient Interval Interpretation 

0.80-1.000 Very Strong 

0.60-0.799 Strong 

0.40-0.599 Average 

0.20-0.399 Weak 

0.00-0.199 Very Weak 

    Adopted from Riduwan (2010, p. 136) 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

This research was conducted to find out the correlation between 

students’ Emotional Quotient and their English achievement at the ninth grade 

of Al-Muttaqin Islamic Junior high School Pekanbaru. Based on what has been 

discussed, presented, and analyzed in the previous chapters, the researcher 

concluded that: 

1. The mean score of students’ emotional quotient at the ninth grade of Al-

Muttaqin Islamic Junior high School Pekanbaru was 75. 

2. The mean score of students’ emotional quotient at the ninth grade of Al-

Muttaqin Islamic Junior high School Pekanbaru was 85.46. 

3. There was a correlation between students’ emotional quotient and their 

English achievement at the ninth grade of Al-Muttaqin Islamic Junior high 

School Pekanbaru. 91.011% of students’ emotional quotient at the ninth 

grade of Al-Muttaqin Islamic Junior high School Pekanbaru was influenced 

by English achievement. It was categorized into very strong level. 

 

B. Suggestion  

Based on the findings, the researcher would like to convey several 

suggestions, as follows: 

1.  Emotional intelligence (EQ) is a person's ability to accept, assess, manage, 

and control the emotions of himself and others around him. In this case, 
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emotion refers to the feeling of information about a relationship. People 

with high EQ are more successful than people with high IQ. Thus, the 

teacher has to focus on Emotional Intelligence (EQ). 

2. For the future researchers, it is important to be able to understand the 

theories of emotional intelligence (EQ) well conveyed by many experts. 

There are also some aspects that they never learn. Hence, the choice of 

aspects or indicators which are based on what they learn at school is 

suggested. It is also crucial to make sure that the students have already 

learnt and understood the emotional intelligence that is going to be tested so 

that the result of the test will be more relevant and reliable. 
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APPENDIX 1 

Instrument of the Emotional Quotient 

  



 

Name: 

Class: 

 

This questionnaire aims to see the student’s Emotional Quotient. The 

information gather in this survey will help the researcher to determine the 

correlation between students’ Emotional Quotient and students’ English 

Achievement.  

INSTRUCTION 

Please check (√) the statements that match to your condition. Questionnaire 

consists of 30 questions. 

Note: 

SA : Strongly Agree/ Sangat Setuju 

A : Agree/ Setuju 

N : Neutral/ Netral 

D : Disagree/ Tidak Setuju 

SD : Strongly Disagree/ Sangat Tidak Setuju 

No  

Pernyataan 

 

Statement 

Sangat 

Setuju 

Setuju Neutral Tidak 

setuju 

Sangat Tidak 

Setuju 

SELF-AWARENESS 

1. Bila saya marah, 

saya tahu alasannya / 

If I am angry, I 

know the reason 

 

+      

2. Saya tidak tahu 

bagaimana keadaan 

emosi pada diri saya 

/ I don’t know how 

the condition of my 

emotion 

 

+      

 

ANGKET PENELITIAN 

 



 

3. Saya tidak suka 

dengan keadaan fisik 

Saya / I don’t like 

with my physic 

condition 

 

-      

4. Saya tidak terganggu 

dengan 

perkataan orang lain 

mengenai diri 

saya / I am not 

disturbed with what 

other people say 

about my condition 

 

+      

5. Saya sering 

menyakiti diri saya / 

I often hurt myself 

 

-      

6. Saya selalu 

mempertimbangkan 

perbuatan saya 

dengan suara hati 

saya / I always 

consider my action 

by using my heart 

 

+      

SELF-REGULATION 

7. Saya mampu 

mengungkapkan 

emosi 

saya langsung 

kepada yang 

bersangkutan / I am 

+      



 

able to reveal my 

emotion to the 

person concerned 

directly 

 

8. Saya tahu cara untuk 

mengatakan 

Tidak / I know the 

way to say no 

 

+      

9. Saya mampu 

mengatasi 

kecemasan 

walau sulit / I am 

able to solve the 

awareness in myself 

+      

10. Saya sering 

merasakan kesedihan 

/ I often feel the 

sadness 

  

-      

11 Jika saya marah, 

saya sering 

menyakiti diri 

sendiri / If I am 

angry, I often hurt 

my self 

 

-      

MOTIVATION 

12 Saya selalu berusaha 

mengerjakan tugas 

saya dengan baik / I 

always try to do my 

task wel 

 

+      



 

13 Saya dapat mengatur 

waktu untuk belajar 

dengan baik / I can 

manage the time for 

study well 

 

+      

14. Meskipun di siang 

hari, saya selalu 

semangat mengikuti 

pelajaran / Even 

though at noon, I 

always get the zest 

in joining the lesson 

  

+      

15. Saya tidak peduli 

dengan tugas yang 

diberikan oleh guru 

saya di sekolah / I 

don’t care with my 

tasks given by my 

teacher at school 

 

-      

16. Saya belajar jika 

saya mendapatkan 

ujian / I study if I get 

the exam 

  

-      

17 Saya selalu berhenti 

jika saya tidak dapat 

menemukan jalan 

untuk masalah saya / 

I always stop if I am 

not able to find the 

way for my problem 

  

-      



 

18. Saya selalu merasa 

apa yang saya 

lakukan tidak 

sempurna / I always 

feel that what I do is 

not perfect 

 

-      

EMPHATY 

19. Dalam bersosialisasi, 

saya bisa merasakan 

perasaan teman-

teman saya./ In 

socialize, I can feel 

my friends’ feeling 

 

+      

20. Saya selalu 

memberikan apa 

yang teman saya 

butuhkan / I always 

give what my friend 

needs 

  

+      

21. Saya dapat 

meninggalkan 

aktivitas saya untuk 

membantu orang lain 

yang membutuhkan / 

I can leave my 

activity to help other 

people need 

 

+      



 

22. Saya jarang 

terdorong untuk 

menghibur teman 

saya yang sedang 

dalam keadaan 

sedih./ I am seldom 

pushed to entertain 

my friend in sad 

condition. 

 

-      

23 Saya tidak ingin tahu 

apa yang orang lain 

butuhkan / I don’t 

want to know what 

other people need 

 

-      

24. Saya tidak akan 

membantu orang lain 

jika mereka tidak 

meminta saya / I will 

not help other people 

if they don’t ask me 

  

-      

SOCIAL SKILLS 

25. Saya senang 

menjalin hubungan 

dengan orang baru / 

I am happy in doing 

relationship with 

new people 

 

+      

26. Saya akan meminta 

maaf jika saya 

melakukan 

kesalahan / I will say 

sorry if I make 

mistakes 

+      



 

         

       Goleman (2002) 

 

 

27. Saya tidak suka 

berprasangka buruk 

kepada teman saya / 

I don’t like having a 

bad prejudice to my 

friend 

 

+      

28. Saya tidak suka 

dalam melakukan 

sosialisasi / I don’t 

like in doing 

socialization 

 

-      

29. Saya merasa sulit 

untuk berbicara 

dengan orang lain 

yang berbeda 

pendapat / I feel 

difficult to speak 

with other people 

that have different 

opinions 

 

-      

30. Saya merasa sulit 

mendapatkan teman 

baru / I feel difficult 

to get a new friend 

 

-      



 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 2 
Students’ Scores of Emotional Quotient 
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TOT

AL 

SCO

RE 

 1 5 4 4 5 5 4 3 4 4 4 4 5 4 4 4 4 3 4 4 4 4 4 4 3 3 5 3 4 4 4 120 80 
 2 4 5 4 4 4 4 4 4 4 3 4 4 4 2 4 3 3 4 3 4 3 4 4 4 4 5 3 4 4 3 113 75 
 3 4 5 4 3 4 5 4 4 4 3 4 4 4 4 3 4 4 3 4 3 4 3 5 4 4 3 4 4 4 3 115 77 
 4 4 5 4 4 4 5 4 4 4 3 4 4 4 3 4 4 3 2 3 4 3 5 3 3 4 4 4 5 3 3 113 75 
 5 4 4 2 3 4 4 4 4 4 3 4 4 4 2 5 4 3 4 4 4 4 4 4 4 4 4 4 4 3 3 112 75 
 6 4 4 4 4 4 4 4 4 4 3 4 4 3 3 4 3 2 4 3 4 3 4 4 4 3 4 4 4 3 4 110 73 
 7 4 4 4 4 4 4 4 3 4 1 4 4 4 3 4 4 3 4 4 4 3 3 3 3 4 4 4 4 4 3 109 73 
 8 4 4 1 4 4 4 4 3 4 3 3 4 4 3 4 4 3 5 3 4 4 3 4 4 4 4 4 5 3 4 111 74 
 9 4 4 4 3 4 4 4 3 4 3 3 4 4 3 5 4 3 4 3 3 3 3 4 2 3 4 3 4 2 4 105 70 
 10 4 4 4 3 4 4 4 3 4 3 3 4 3 4 4 3 3 4 4 4 4 3 3 4 4 4 4 4 4 3 110 73 
 11 4 4 3 3 4 4 4 3 4 1 5 4 4 3 4 4 3 4 3 3 4 3 4 5 4 5 4 4 3 3 110 73 
 12 4 3 4 3 4 4 4 3 4 3 4 3 4 3 4 5 3 5 3 3 4 3 4 4 3 5 4 4 3 4 111 74 
 13 3 3 4 3 4 4 4 3 4 2 4 4 4 4 4 4 3 4 4 4 3 3 3 4 4 4 4 5 1 3 107 71 
 14 3 1 4 3 3 3 4 3 4 2 4 4 3 3 5 4 3 4 3 3 4 4 4 4 4 4 4 4 3 4 105 70 
 15 3 3 4 4 3 3 4 4 4 2 5 4 4 3 4 4 3 4 4 3 4 3 4 5 3 5 4 4 3 3 110 73 
 16 3 3 5 5 3 2 5 5 5 5 6 5 3 3 5 6 4 6 5 5 5 5 5 5 5 5 2 5 1 4 112 75 
 17 3 3 2 4 3 3 4 4 4 4 5 5 3 4 4 4 3 4 4 3 4 4 3 4 3 4 4 5 4 3 111 74 
 18 3 3 4 4 4 3 4 4 4 4 5 4 3 3 5 4 1 4 5 4 4 3 4 4 4 4 4 4 3 4 113 75 
 19 3 3 4 4 4 4 4 4 4 4 5 4 4 3 4 5 3 4 3 4 4 3 4 4 5 4 4 4 3 4 116 77 
 20 5 3 2 4 4 4 4 4 4 4 4 4 4 3 4 4 3 5 3 4 4 4 3 2 4 4 4 4 4 3 112 75 
 



 

21 4 2 4 4 4 4 4 4 4 4 4 4 3 3 4 4 3 4 5 4 4 3 4 4 4 4 4 3 4 4 114 76 
 22 4 2 4 4 4 4 4 3 4 3 4 4 3 4 3 4 3 4 3 4 4 4 4 5 4 5 3 4 4 3 112 75 
 23 4 2 4 4 4 4 4 3 4 3 4 4 4 3 4 4 3 4 3 4 4 3 3 4 4 4 4 4 4 4 111 74 
 24 5 2 4 4 4 4 4 3 4 3 5 4 4 3 4 4 3 5 5 3 4 4 4 4 4 4 4 4 4 3 116 77 
 25 4 3 3 4 4 3 4 4 4 4 4 5 4 4 4 4 3 4 3 4 4 4 4 4 4 5 5 3 4 3 116 77 
 26 4 3 4 4 4 3 4 4 4 4 4 5 3 3 3 4 3 4 5 3 4 4 3 5 5 3 4 4 4 3 114 76 
 27 4 3 3 4 4 3 4 4 4 4 4 4 4 3 4 5 4 4 3 4 3 3 4 4 4 3 4 4 4 4 113 75 
 28 4 4 4 4 4 3 4 4 4 4 3 5 4 3 4 4 3 5 5 3 3 3 4 4 4 5 4 4 4 2 115 77 
 29 4 4 4 4 4 3 4 4 4 4 3 5 4 4 4 4 4 4 4 4 3 3 4 4 4 5 5 3 4 4 118 79 
 30 4 4 4 4 4 3 4 4 4 4 3 4 4 3 4 4 3 4 4 3 3 3 3 5 4 3 4 4 4 3 111 74 
 31 5 4 3 4 4 3 3 4 4 4 4 5 4 3 3 5 3 4 4 3 4 4 4 4 5 5 4 4 3 3 116 77 
 32 4 4 4 4 4 3 3 3 4 3 4 5 4 3 4 4 4 4 4 4 3 4 4 4 4 3 4 3 3 2 110 73 
 33 3 4 4 4 4 3 3 5 4 4 4 4 5 3 4 4 4 5 4 4 5 3 5 4 4 3 4 4 4 3 118 79 
 34 3 4 4 4 4 3 3 5 4 4 4 5 4 3 4 5 3 4 4 4 3 4 4 5 4 3 5 4 3 3 116 77 
 35 3 3 4 4 3 4 3 5 4 4 4 4 5 4 4 4 3 4 4 4 5 4 4 4 4 4 4 2 3 3 111 74 
 36 3 4 4 4 3 4 3 4 4 4 2 5 4 3 3 4 3 4 4 4 3 3 5 4 4 4 4 4 4 3 111 74 
 37 3 3 4 4 3 4 4 4 4 4 4 5 4 3 4 4 5 5 4 3 4 4 4 4 4 4 4 4 4 4 118 79 
 38 4 3 2 4 3 4 4 4 4 3 4 5 4 3 4 4 3 4 4 4 3 4 4 4 5 4 4 4 4 3 113 75 
 39 4 3 4 3 3 4 4 4 4 3 4 5 4 3 5 4 4 4 4 3 4 4 5 4 4 4 5 2 4 3 115 77 
 40 4 3 3 3 3 4 4 4 4 3 4 5 5 3 4 4 3 4 4 3 4 4 4 4 4 4 4 4 3 3 112 75 
 41 4 3 4 3 4 4 3 4 4 3 4 5 4 4 4 4 3 4 4 4 4 4 1 4 1 4 5 4 4 4 111 74 
  

 

 



 

 

 

 

 

 

 

 

 

 

 

APPENDIX 3 
Students’ Scores of English Achievement 

 

 

 

 

 

 

 

 

 



 

YAYASAN PENDIDIKAN AL-MUTTAQIN 

PEKANBARU (YPMP) 
MADRASAH TSANAWIYAH AL – MUTTAQIN 

PEKANBARU 
AKREDITASI A 

NSM : 121214710013      NPSN : 10499311        KODE POS : 28294 

Jl. HR. Subrantas KM. 13,5 Tampan – Pekanbaru 
 

 

No. Nama Responden English Achievement 

1 David Armi Putra 82 

2 Silvi Septiani 78 

3 Sabrina  84 

4 Zulaika Ananda 86 

5 Nayla Fauziah 88 

6 Raeski Putri Nabila 88 

7 Rizky Eka Putra 82 

8 Teguh Laksamana Muda 86 

9 Rahmanita 88 

10 Zazkya Dwi Ananda 82 

11 Muhammad Iqbal Pinem 86 

12 Santi Muslimah Ikhwati 88 

13 Rahmad Ikhsan 84 

14 Yuda Alifian Nugraha 82 

15 Anna Mayrisa 80 

16 Marcelina Putri  90 

17 M. Khairan Asri 80 

18 Revalina Dwi Putri 82 

19 Irham Saleh Lubis 78 

20 Randi Rifaldi 88 

21 Maulana Fadillah 78 

22 Farel Alfatih 80 

23 Najwa Khairunnisa 80 

24 Adel Alinski 90 

25 Muhammad Zaky Fadillah 86 

26 Hazel Ashevy 90 

27 Saputra Adinata 82 

28 M. Dharma Putra 86 

29 Teguh Dwitama 82 

30 Nabila Mutiara Rizky 94 



 

31 Risky Ahmad Maulana 94 

32 Zuhriyyah Indriani 92 

33 Farhan Adriansyah 92 

34 Radhi Aswanto 86 

35 Rafi Nur Khalis 80 

36 Sahlan Rizki Ramadhan 86 

37 Wisnu Wigati 92 

38 Olla Sayhira Chandra 92 

39 Afina Nadia Ilma Putri 88 

40 Rafi Efendi Basri 92 

41 Salwa Chikaderi 86 

       Guru Mata Pelajaran 

 

          Feti Makiyah, S.Pd 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

APPENDIX 4 
Decision Letters of Supervisor 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 
 

 

 

 

 

 

APPENDIX 5 
Thesis Guidance Activity 
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Research Letters 
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