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ABSTRACT 
 

Abdurrahman (2022):  Fourth Semester Students’ Perception toward 

Speaking Activitiest at English Education 

Department of UIN Sultan Syarif Kasim Riau 

 

Based on preliminary study, it was found that the students of English 

Education Department of UIN Sultan Syarif Kasim Riau had problems in 

speaking activities. The problems were related to the pronunciation, vocabulary 

and also the students participation in the class. Therefore, this research aimed to 

find out the students’ perception of English Speaking Activities and what kinds of 

activities were preferred by the students. The design of this research was 

descriptive quantitative. The population of this research was the fourth semester 

(114 students) of English Education Department of UIN Sultan Syarif Kasim 

Riau. The total numbers of sample were 24 students (20% from 114 students). In 

data collection, researcher distributed online questionnaires to the students 

through Google Form. The result of the research shows that the students’ 

perception of activities in speaking, “Educational Activity duration” is 37% which 

is classified into low level category. “Interesting Perception” is 45% which is 

classified into high enough level categories. “having more educational activity” 

was 75% which is classified into high level category. Then, kind of activity was 

preferred by the students was “Discussion” which can be seen from the total score 

83%. 
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ABSTRAK 

Abdurrahman (2022):  Persepsi Mahasiswa Terhadap Kegiatan Berbicara 

Pada Semester IV Jurusan Pendidikan Bahasa 

Inggris Universitas Islam Negeri Sultan Syarif Kasim 

Riau 

Berdasarkan studi pendahuluan, ditemukan bahwa mahasiswa Jurusan 

Pendidikan Bahasa Inggris UIN Sultan Syarif Kasim Riau memiliki masalah 

dalam kegiatan kelas berbicara. Tujuan dari penelitian ini adalah untuk 

mengetahui persepsi mahasiswa tentang Kegiatan Kelas Berbicara Bahasa Inggris 

dan kegiatan apa yang disukai oleh mereka. Penelitian ini berbentuk penelitian 

deskriptif kuantitatif. Populasi penelitian ini adalah mahasiswa semester IV (114 

mahasiswa) Jurusan Pendidikan Bahasa Inggris UIN Sultan Syarif Kasim Riau. 

Jumlah sampel sebanyak 24 mahasiswa (20% dari 114 mahasiswa). Dalam 

pengumpulan data, peneliti menyebarkan angket secara online kepada mahasiswa 

melalui Google form. Hasil penelitian menunjukkan bahwa Persentase total 

persepsi mahasiswa tentang kegiatan dalam kelas berbicara, “Lamanya Kegiatan 

Pendidikan” adalah 37% yang tergolong dalam kategori tingkat rendah. “Persepsi 

Menarik” adalah 45% yang tergolong dalam kategori tingkat menengah. 

“Menambah lebih banyak kegiatan pendidikan” adalah 75% yang tergolong dalam 

kategori tingkat tinggi. Kemudian jenis kegiatan yang disukai siswa adalah 

“Diskusi” yang terlihat dari total nilai 83%. 
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 ملخص

في الفصل  المحادثة فصلالطالب حول أنشطة  إحساس(: 0202) ،عبد الرحمن
جامعة لالرابع من قسم تعليم اللغة اإلنجليزية الدراسي 
 رياوالحكومية قاسم اإلسالمية الشريف السلطان 

اععة جلبناء على الدراسة األولية، وجد أن طالب قسم تعليم اللغة اإلجنليزية 
رياو واجهوا عشاكل يف أنشطة فصل احلكوعية قاسم اإلسالعية ف الشريالسلطان 

 احملادثة فصلالطالب حول أنشطة  بحث ععرفة إحساسال ا. الغرض عن هذاحملادثة
طالب  هجمتمعو باللغة اإلجنليزية واألنشطة اليت حيبوهنا. هذا البحث حبث وصفي كمي. 

اععة السلطان جلة اإلجنليزية عن قسم تعليم اللغطالبا(  111)الرابع الدراسي الفصل 
. % عن مجيعهم(42ا )طالب 41رياو. عدد العينات احلكوعية قاسم اإلسالعية الشريف 

ستبيان ع ر اإلننرن  على الطالب عن لالل تطبي  االيف مجع البيانات، وزع الباحث 
 احملادثة فصلالطالب حول أنشطة  إلحساسظهر النتائج أن النسبة اإلمجالية ت. واتساب
 فئةتبلغ و . توسطإىل فئة املستوى امل تصنف٪ واليت 14 هي "إحساس جمتذب"بفئة 

 فئة تبلغو فئة املستوى العايل. يف ٪ واليت تقع 54"إضافة املزيد عن األنشطة التعليمية" 
نوع النشاط و إىل فئة املستوى املنخفض. تصنف ٪ وهي 75"عدة األنشطة التعليمية" 

 ٪.37نتيجة إمجالية ة" والذي ميكن رؤيته عن الذي حيبه الطالب هو "عناقش
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

Throughout the history of teaching and learning foreign languages, 

speaking has always been considered to be the most essential skill to be 

mastered for a number of reasons. First, language teaching approaches and 

methods have long been a main focus of language teaching research and 

conferences. Second, a lot of conversation and other speaking course books, 

audios, and videos are continuously published. In addition, many language 

learners consider speaking ability as the indicator of learning a language. 

They define fluency as the ability to converse with others, much more than 

the ability to read, write, or understand oral language. They regard speaking 

as the most important skill they can acquire. 

Most language learner, consider speaking ability as the measurement of 

knowing the language that defines fluency as the ability to converse with 

others, much more than the ability to read, listen, or to write (Fitrawati, 

2015). Therefore, speaking activity in the classroom has an important role to 

influence the development of students especially freshmen’s communicative 

competence. Speaking activities such as discussion, role play, brainstorming, 

storytelling, interviews, reporting, picture describing are the examples of 

classroom activities. These kinds of activities allowed students to draw on 

their experience and use their imagination (Clément & Wen, 2015). 
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Classroom activities have received general attention as an active learning 

strategy, which provides students with hands-on experience to practice their 

communication skills. A number of studies have shown the advantages of 

classroom activities. For example, Moore (2011) believes that classroom 

activities can; (1) participate, students in learning activities, facilitate learning 

by doing, and practice communication skills; (2) provide many benefits, give 

immediate feedback to the students arouse a high degree of students’ interest 

and enthusiasm, meanwhile, allow lecturers to work with a wide range of 

students’ capabilities, and allow experimentation with a model of the real 

environment. 

In speaking classroom activities, students’ perception is an important 

aspect to be regarded for knowing which activities are the most useful in 

speaking classroom. According to Stone and Nelson (1985) in Nihta V.F 

Liando (2018) described, perception generally of an observation on a certain 

situation or environment. It can be mental image, concept or awareness of the 

environment elements through physical sensation interpreted in the light of 

experience and captivity for comprehension. Supported by Kumar (2010), 

who viewed perception in the philosophical, psychological, and cognitive 

perspective, perception is essentially the process of achieving awareness or 

understanding of sensory information. In the other words, perception refers to 

the process of selecting, organizing, and interpreting stimuli conducted by 

someone to get a coherent and meaningful picture of the world. 
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In the English Education Department of UIN Sultan Syarif Kasim Riau, 

the students are provided with (IQF) Indonesia Qualification Framework in 

the process of teaching and learning. The students start learning in speaking 

class in the second semester. This university uses university curriculum 2015. 

Based on the writer’s preliminary study of English Education Department 

building by interviewing the students who take speaking class, it is clear that 

some of the students still get problems in speaking classroom activities. The 

students say that the problems are lack of grammar and pronunciation, 

insufficient vocabulary, inability to participate in certain conversation, and 

slow speaking rate. 

According to speaking syllabus for academic settings, the score of this 

course is 2 credit hours. The learning outcome of this course is each student 

should be able to apply knowledge in class to actual speaking for academic 

settings practice. The student prepares for varied language use encountered in 

academic settings such as asking and answering questions, gathering, 

organizing, reporting and discussing information. The course provides 

students with expressions and terms used in English academic settings. Its 

practices and encourages students to articulate their ideas on a wide range of 

topics usually found in English academic settings In the process of teaching 

and learning speaking on speaking for academic settings, each student will 

receive a final grade at the end of the course. The final grade is composed of 

progress test 1 (30%), progress test 2 (30%), progress test 3 (30%), and 
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participation (10%). The students should get score minimum 2.5 or in the 

scale of 3 to pass the speaking subject.  

Table I.1 

Practical Rating Rubric of Speaking Test (PRRST) 

Scales Descriptions 

0 The speaker is not able to use the rule of (vocabulary competence, syntactic 

competence, pronunciation, discourse competence, strategic competence) on his or her 

utterances at all. 

1 The speaker is not able to use the rule of (vocabulary competence, syntactic 

competence, pronunciation, discourse competence, strategic competence) even he or 

she still makes some ungrammatical production, unrelated vocabulary, 

mispronunciation, disconnected discourse,  hesitation in utterance even, he or she still 

make some lacks of formality (approximately 50% to 60%). The speaker only produce 

38% to 50 words still employ a number of items to recall the words. Still makes some 

mispronunciation (approximately 50% to 62%). The speaker still produces some 

unconnected utterance (approximately 50% to 66%). The speaker still has some 

problems to communicate his/her meaning (approximately 50%). 

2 The speaker is able to use the rule of (vocabulary competence, syntactic competence, 

pronunciation, discourse competence, strategic competence) but the speaker still make 

many (approximately 57% to 75%) ungrammatical production, the speaker only 

produced the related vocabulary (approximately 25% to 49%). The speaker still makes 

mispronunciation approximately 66-86%, and speaker disconnected discourse 

(approximately 67 to 83.3% disconnected meaning) hesitation in utterance. 

3 The speaker is able to use the rule of (vocabulary competence, syntactic competence, 

pronunciation, discourse competence, strategic competence) in he or she still makes 

few ungrammatical production, unrelated vocabulary, mispronunciation, disconnected 

discourse, and hesitation in utterance. The speaker still makes few lacks of formality 

(approximately 10-30%). The speaker is able to produce approximately 67-90% the 

related words but still employ few times to recall the words. The speaker still makes 

few mispronunciations (approximately 10-33%). The speaker still making few 

unconnected meaning in communication (approximately 33%).  The speaker still has 

problem to communicate his or her meaning (approximately 16.7%). 

4 This level describe that the speaker is not able to use the rule of (vocabulary 

competence, syntactic competence, pronunciation, discourse competence, strategic 

competence) no mistake. Seems there is no mistake in grammar. Very fluent and 

seems there is no difficulty to produce words. Utter the words, phrases, sentences close 

to native’ pronunciation. The speaker is fluently uttered the language which seems 

there is no problem in communication. 

Based on the achievement that students should achieve whit the score of 

2.5 in which they are able to use the rule of vocabulary competence, syntactic 

competence, pronunciation, and discourse competence, strategic competence 



5 

 

 
 

with few mistakes of grammatical production, unrelated vocabulary, 

mispronunciation, disconnected discourse, and hesitation in utterance. 

However, their competency is still below 2.5. Hence, the writer tries to 

discuss with students about their perception in speaking class. Based on the 

rubric present above, the writer found some phenomena which faced by the 

students, as follows: 

1. Some students are not able to use the rule of vocabulary competence on 

his/her utterances. 

2. Some students are not able to use the rule of syntactic competence on 

his/her utterances. 

3. Some students are not able to use the rule of pronunciation on his/her 

utterances. 

4. Some students are not able to use the rule of discourse competence on 

his/her utterances. 

5. Some students are not able to use the rule of strategic competence on 

his/her utterances. 

6. Some students do not participate the activities. 

Based on the curriculum expectation to the speaking ability should be 

represented by the speaking class activities. In the curriculum have set up the 

material, the method and also the kinds of activities related to speaking.  

Based on the phenomena above, it is clear that each student has the 

difficulties in their speaking ability in the speaking class activities. Therefore, 

the writer is interested in conducting a research entitled: “Fourth Semester 
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Students’ Perception of Speaking Classroom Activities at English 

Education Department of UIN Sultan Syarif Kasim Riau”. 

 

B. Problem of Study 

1. Identification of the Problem 

a. Why are some students not able to use the rule of vocabulary 

competence on his/her utterances? 

b. Why are some students not able to use the rule of syntactic 

competence on his/her utterances? 

c. Why are some students not able to use the rule of pronunciation on 

his/her utterances? 

d. Why are some students not able to use the rule of discourse 

competence on his/her utterances? 

e. Why are some students not able to use the rule of strategic 

competence on his/her utterances? 

f. Why do some students not participate the activities? 

2. Limitation of the problem 

This research will focus on the students’ perception and kinds of 

activities that students prefer the most in English speaking classes. The 

writer will conduct this research by distributing questionnaires to the 

students at English Education Department of UIN Sultan Syarif Kasim 

Riau. 
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3. Formulation of the Problem 

a. What is students’ perception of classroom activities in teaching 

speaking at the third semester of English Education Department of 

UIN Sultan Syarif Kasim Riau? 

b. What kinds of activities are preferred by students in teaching 

speaking at the third semester of English Education Department of 

UIN Sultan Syarif Kasim Riau? 

 

C. Objective and Significant of the Research 

1. Objective of the Research 

Based on formulation of the problem above, this research is 

necessarily carried out in order to achieve the objectives as follows: 

a. To describe students’ perception of classroom activities in teaching 

speaking at the fourth semester of English Education Department of 

UIN Sultan Syarif Kasim Riau. 

b. To describe the kind of activities preferred by students in teaching 

speaking at the fourth semester of English Education Department of 

UIN Sultan Syarif Kasim Riau. 

2. Significant of the Problem 

a. Hopefully the research is able to benefit the writer as a novice 

researcher, especially in learning how to conduct a research. 

b. These research findings are also hoped to be useful and valuable 

especially for students and lecturers of English Education 
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Department at UIN Suska Riau to be considered for their future 

teaching learning English process. 

c. Besides, these research findings are also expected to be positive and 

valuable information for those who are concerned in the world of 

teaching and learning English as a foreign or second language. 

d. Finally, these research findings are also expected to be practical and 

theoretical information to development of the theories on language 

teaching. 

 

D. Reasons for choosing the tittle 

There are some reasons why the writer is interested in carrying out this 

research based on several reasons. Firstly, this research could contribute to be 

the evaluations to the teacher in teaching method. Second, this research give 

the teacher reflexion about his/her methodology on teaching, then to improve 

teacher’self and to increase the students’ understanding and ability especially 

in speaking. And the last, this research will be the references to the other 

researcher and can find other result in teachung strategies for speaking ability. 

 

E. Definition of key term 

The definition of key term of this research can be as follows: 

1. Students’ Perceptions 

According to Qiong (2017) perception is the process of attaining 

awareness or understanding of sensory information or the way to think 
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about something. It refers to human judgments or feeling about something 

that ever done. 

2. Speaking activities 

Speaking activity has been classified to monologue and dialogue. The 

former focuses on giving an interrupted oral presentation and the latter on 

interacting with other speakers (Nunan.1989). Speaking can also serve one 

of two main functions: transactional (transfer of information) and 

interactional (maintenance of social relationships) (Brown and Yule, 

1983). Speaking instruction is important because it helps students acquire 

EFL speaking skills thus converse spontaneously and naturally with native 

speakers. Furthermore, if the right speaking activities are taught in the 

classroom, speaking can raise general learners' motivation and make the 

English language classroom a fun and dynamic place to be (Nunan, 1999 

& Celce-Murcia , 2001). 
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CHAPTER II 

LITERATURE REVIEW 

 

A. The Theoretical Framework 

1. Perception 

a. Definition of Perception 

According to Forgus (1966), Perception is a process in which an 

organism receives particular information about the environment. 

Perception is not only creating a person’s experience but it also lets 

the person knows deeper thought environment (Cheery, 2015). In the 

other words, perception is a sensory experience and involves 

environmental stimuli and action. Different perceptions from person 

to another are influenced by their interests and needs. 

Qiong (2017) stated that perception is the process of attaining 

awareness or understanding of sensory information or the way to 

think about something. It refers to human judgments or feelings 

about something that has ever done. In relation to Linsay and 

Norman (1977) in Ahen (2009) perception refers to experience of the 

world and typically involves further processing of sensory input. It is 

the output of process the judgments and beliefs were produced by 

individuals and it influenced the way they think and feel. It means 

perception is individual judgments or beliefs based on the thinking 

and feeling about something. 
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According to Brown (2002), there are three main types of 

learning styles defined by physical and sensory preferences. These 

are auditory, when learners use their ears as the main mechanism 

when learning; visual, when they use their eyes; and kinesthetic or 

tactile, when they like to use different parts of their body while 

learning. Most students learn best through the combination of these 

three styles, but everyone is particular. 

Furthermore Unumeri (2009) stated that perception is the 

opinion that you figure out about another person according to the 

amount of information available to you and the extent to which you 

are able to correctly interpret the information you have got. 

In conclusion, perception is the way people think of something 

by attaching meaning to experience or human judgments or feeling 

about something that ever done. In this research, perception means 

students’ subjective experiences and opinions through their 

observation which happen in the speaking class. 

b. Stage of Perception 

According to Qiong (2017) the perception consists of three stages as 

follow: 

1. Selection 

It is the first stage in the process of perception, during 

which covert the environment stimuli into meaningful 

experience. 
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2. Organization 

It is a process to organize in some way by finding certain 

meaningful pattern. It means putting things into categories. 

Perception at this stage has two characteristics. First, the 

organizing the process gives perception structure into structures 

meaningful experience. Second, the process show perception 

possesses stability. 

3. Interpretation 

It refers to the process of attaching meaning to the selected 

stimuli. It makes a sense of the pattern by assigning meaning.  

c. Students’ Perception of Classroom Activities 

 Perception of students to the classroom activities is the students’ 

opinion of the classroom activities that apply in teaching speaking 

related to know students’ perception and kind of activities preferred 

by students. According to Stone and Neilson (1985) in Sarkol (2016) 

perception is an intellectual organization of sensory stimuli internal 

and external, connected to a particular person, object, and event. It 

means perception can be from internal and external stimuli 

depending on the individual. 

 During teaching speaking, students obtain stimulation in the 

classroom. Therefore, students are able to interpret what they think 

or feel. Students will process it and can interpret it in their perception 

because students have to recognize the experiences. Regarding Elliot 



13 

 

 
 

(1996) in Sarkol (2016) students have the ability to recognize 

familiar persons, objects, or event with meaningful experiences. 

 According to Hu (2016) there are three components of students’ 

perception of classroom activities in teaching speaking as follows: 

1. Interesting class: making interactive session to make students 

participant in the classroom. It should do some activities which 

student can interact with the others and the lecturer. 

2. Adding more activities: giving students more activities make 

students get new experience in several of classroom activities in 

teaching speaking. 

3. Duration of activities: time the activities happened in the 

classroom or how long the activities should be done by students. 

2. Students’ Proficiency 

When we are talking about speaking, it is dealing with proficiency. 

According to Longman Dictionary of Contemporary English, proficiency 

is a good standard of ability and skill. In harmony with that, Oxford 

Advanced learner’s Dictionary says proficient means doing or able to do 

something in a skilled or an expert way because of training and practice. 

Based on Wikipedia fluency and language competence are generally 

recognized as being related with speaking. 

According to Charles (1992), the grade speaking proficiency is 

divided into four levels. Four main levels of speaking proficiency 
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namely: novice intermediate, advance, and superior. The characteristics 

of each level for speaking are as follows: 

a. Novice. The novice level is characterized by the ability to 

communicate minimally in highly predictable common daily 

situations with previously learned words and phrases. The novice 

level speaker has difficulty communicating with even those 

accustomed to interacting with nonnative speaker. 

b. Intermediate. It is characterized by the ability to combine learned 

elements of language creatively, through primarily in a reactive 

mode. The intermediate level speaker can initiate, minimally sustain, 

and close basic community task. The speaker can ask and answer the 

questions and can speak in discrete sentences and strings of 

sentences on topic that either autobiographical or related primarily to 

his or her immediate environment. 

c. Advanced. The advanced level is characterized by the ability to 

converse fluently and in a clearly participatory fashion. The speaker 

can accomplish a wide variety of communicative tasks and can 

describe and narrate events in the present, past, and future, 

organizing thought, when appropriate, into paragraph-like discourse. 

At this level, the speaker can discuss concrete and factual topics of 

personal and public interest in most unaccustomed to nonnative 

speaker. 
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d. Superior. The superior level is characterized by the ability to 

participate effectively in most formal and informal conversations on 

practical, social, professional, and abstract topics. Using extended 

discourse, the speaker can explain detail, hypothesize, on concrete 

and abstract topics, and support or defend opinions on controversial 

matters. 

Based on the explanation above, because of the subject of this 

research is Fourth Semester Students of English Education Department, it 

can be conclude that there are categorized on intermediate to advance 

level. 

3. Teaching Speaking 

a. Principles of Teaching Speaking 

We know that English is a foreign language in Indonesia. 

Therefore, there are some principles that teacher should comprehend 

to make students easier to learn English. According to Harmer 

(2002) there are some reasons in teaching speaking to students as 

follow: 

1. Rehearsal 

Getting students to have a free discussion gives them a 

chance to rehearse having discussion in the classroom.  It is a 

way for students to get the feel of what communicating in the 

foreign language really feels like. 
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2. Feedback 

Students are trying to use all and any language they know 

to provide feedback for both teacher and students. Teachers can 

see well their class is doing and what language problems they 

are having. It can make students confident and encourage further 

study. 

3. Engagement 

Students can participate fully in the activities and give them 

useful feedback. The activities (role playing, discussion, 

problem-solving, and so on) are intrinsically enjoyable in 

themselves. 

b. Kind of English Speaking Activities 

According to Kayi (2006) there some classroom activities in 

teaching speaking as follow:  

1. Discussion  

   A discussion can be held for various reasons. The students 

may aim to arrive at a conclusion, share ideas about an event, or 

find solutions in their discussion groups. This activity fosters 

critical thinking and quick decision making, and students learn 

how to express and justify themselves in polite ways while 

disagreeing with the others. 
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2. Role Play 

   One other way of getting students to speak is role-playing. 

Students pretend they are in various social contexts and have a 

variety of social role. In role-play activities, the lecturer gives 

information to the learners such as who they are and what they 

think or feel. 

3. Simulations  

   Simulations are very similar to role-plays but what makes 

simulations different than role plays is that they are more 

elaborate. In simulations, students can bring items to the class to 

create a realistic environment. For instance, if a student is acting 

as a singer, she brings a microphone to sing and so on. Role plays 

and simulations have many advantages. First, since they are 

entertaining, they motivate the students. Second, they increase the 

self-confidence of hesitant students. 

4. Information Gap 

   In this activity, students are supposed to be working in pairs. 

One student will have the information that other partner does not 

have and the partners will share their information. Information 

gap activities serve many purposes such as solving a problem or 

collecting information.  Also, each partner plays an important role 

because the task cannot be completed if the partners do not 

provide the information the others need. These activities are 
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effective because everybody has the opportunity to talk 

extensively in the target language. 

5. Brainstorming 

   On a given topic, students can produce ideas in a limited 

time. Depending on the context, either individual or group 

brainstorming is effective and learners generate ideas quickly and 

freely. The good characteristic of brainstorming is that the 

students are not criticized for their ideas so students will be open 

to sharing new ideas. 

6. Storytelling 

Students can briefly summarize a tale or story they heard 

from somebody beforehand, or they may create their own stories 

to tell their classmates. Story telling fosters creative thinking. It 

also helps students express ideas in the format of beginning, 

development, and ending, including the characters and setting a 

story has to have. 

7. Interviews  

Students can conduct interviews on selected topics with 

various people. It is a good idea that the lecturer provides a rubric 

to students so that they know what type of questions they can ask 

or what path to follow, but students should prepare their own 

interview questions. Conducting interviews with people gives 

students a chance to practice their speaking ability not only in 

class but also outside and helps them becoming socialized. 
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8. Story Completion 

This is a very enjoyable, whole-class, free-speaking activity 

for which students sits in a circle. For this activity, a lecturer 

starts to tell a story, but after a few sentences he or she stops 

narrating. Then, each student starts to narrate from the point 

where the previous one stopped. 

9. Playing Card 

This activity, the students will work in group. Every card has 

topic to make a question based on the topic. The question should 

open-ended question to develop students’ in complete sentences. 

10.  Picture Narrating 

This activity is based on several sequential pictures. Students 

are asked to tell the story taking place in the sequential pictures 

by paying attention to the criteria provided by the lecturer as a 

rubric. Rubrics can include the vocabulary or structures they need 

to use while narrating. 

11. Picture Describing  

Another way to make use of pictures in a speaking activity is 

to give students just one picture and having them describe what it 

is in the picture. This activity fosters the creativity and 

imagination of the learners as well as their public speaking skills. 
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12. Find the Different 

This activity, students can work in pairs and each couple is 

given two different pictures, for example, picture of boys playing 

football and another picture of girls playing tennis. Students in 

pairs discuss the similarities and/or differences in the pictures. 

13. Presentation 

In this activity, students use PPT and make a presentation in 

class. Before doing the presentation students must prepare the 

material related to the topic of presentation. 

The researcher also took the references of questionare from Huang 

and Hu (2016). He stated that Firstly, students were asked about their 

perceptions of their English speaking class they are taking now, for 

example, “Is the class interesting or boring to you?” Then, both students 

and teachers were asked whether more classroom activities should be 

added to English speaking classes. The major part of the questionnaire 

was designed with a list of 21 classroom activities in which teachers and 

students were required to give opinions about these activities.  

To be more specific, the 21 classroom activities in the 

questionnaire were classified into 5 categories. They are competitive 

activities, recreational activities, conversational activities, cooperative 

activities and simulation, each with four or five items. Competitive 

activities refer to a competition between groups. These activities take full 

advantage of students’ ambitious psychology and generate the enthusiasm 
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of students so as to achieve the purpose of improving their language 

skills. Recreational activities are entertainment-oriented, aiming at 

helping students to practice English in a relaxing environment. 

Conversational activities are two-way or multi-way activities, which give 

learners an opportunity to communicate with their partners. Cooperative 

activities are undertaken through group efforts. Students develop their 

respective advantages and draw upon others’ strengths to overcome their 

own weaknesses.  

Simulation is the imitation of a real-world situation or event that 

represents reality but removes risk to the individual in the activities. 

Simulation requires a model of what exists or might exist under 

manageable and controlled conditions (Moore, 2011). A detailed 

description of the 21 classroom games or activities is presented in the 

following Table 
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Table II.1 

Five Categories of Speaking Classroom Activities as the Indicator of 

Speaking Activity 
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B. The Relevant Research 

To avoid the same title used in this research, the researcher shows the 

relevant research. First, Orhan Kocaman and Levent Balcioglu (2013) they 

conducted a research about students’ perception on the development of 

speaking skill. The research found students’ perception clearly indicated that 

the most frequently used type of instructional method was students’ 

presentations. From the open ended question section, it is obvious that 

students do not prefer lecture type classes. They prefer interactive, 

entertaining and cooperative tasks in their learning process. 

Second, Sita Aryal (2017), he conducted a research about Classroom 

Activities in Teaching Speaking Skill. The research found activities in 

teaching speaking skill, such as role play, discussion, simulation, information, 

brainstorming, storytelling and interviews. And also students’ opinion in 

teaching speaking skills that showed students’ participation in speaking 

activities in good practice. The research showed students have the practice of 

conducting interaction classes and extracurricular activities to enhance their 

students’ speaking skill. 

Third, Latifa El Mortaji (2018) she conducted a research about students’ 

perception of videotaping as a teaching tool in public speaking. The research 

found the students’ public speaking skills improved over the course of a 

semester in terms of content, followed by non-verbal communication, verbal 

communication, organization, and language. In line with some previous 

research, this study confirms that a combination of videotaping and self-
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reflection has a major effect on improving students' public speaking skills, 

developing confidence of EFL learners, and fostering independent learning. 

In conclusion, this research has similarities and differences from previous 

study above. The similarity is in the object of the research that talks about 

students’ perception of classroom activities in teaching speaking. On the other 

hand, researcher is conducting this research differently from the previous 

study above. The differences are the problem of the research, design method, 

technique of collecting data, formulation of the problem, and location of the 

research. So of course, the data analysis and the result will be different from 

previous study above.  And also it had never been investigated yet by any 

previous researchers.  

 

C. Operational Concept 

Operational concept is used to give limitations of the theoretical 

framework in order to avoid misunderstanding and misinterpretation in this 

research. In addition, it really needs to clarify the variables that are used in 

this research. This research is a descriptive research that focuses on the 

speaking activities of the Fifth Semester students of English Education 

Department of UIN Sultan Syarif Kasim Riau. Therefore, there is one 

variable that is used in this research. According to Hu (2016), there are 

several indicators of students’ perception of classroom activities in teaching 

speaking: 
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Table II.2 

The Indicators of Speaking Activity 
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CHAPTER III 

RESEARCH METHOD 

 

A. Method of the Research 

The present study was categorized as a descriptive quantitative research, 

because it investigated the students’ perception on different speaking 

activities used in speaking classes. The research focused on speaking 

activities that refered to the oral communication materials that relate to formal 

and informal experiences involving the use of language (Ediger, 1998). He 

included discussion, presentation and interview. Creswell (2012) stated that 

quantitative research is a type of educational research in which the research 

decides what to study, asks specific, narrow questions, collects numeric 

(numbered) data from participants, analyzes these numbers using statistics 

and conducts the inquiry in an unbiased objective manner. 

Brumfit and Mitchell (1995) stated descriptive research aimed at 

providing as accurate an account as possible of what current practice is, how 

learners learn, how lecturers teach, what classroom looks like, at a particular 

moment in a particular place. Descriptive research may not answer all the 

fundamental questions, but it does provide useful data that will serve as a 

basis for further research. This research focused on gathering numerical data 

and generalizing it across groups of people or to tell a particular phenomenon. 
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B. Time and Location of the Research 

This research was conducted from March to May 2021. It was conducted 

at English Education Department of UIN Sultan Syarif Kasim Riau. 

 

C. Subject and Object of the Research 

1. Subject of the Research 

The subject of this research was the fourth semester of English 

Education Department of UIN Sultan Syarif Kasim Riau. 

2. Object of the Research 

The object of this research was students’ perception in classroom 

activities in the fourth semester of English Education Department of UIN 

Sultan Syarif Kasim Riau. 

 

D. Population and Sample of The Research 

According to Craswell (2012), “population is a group of individuals 

who have the same characteristic”. The population of this research was the 

fourth semester of English Education Department of UIN Sultan Syarif 

Kasim Riau, as follows: 

Table III.1 

Population of the Research 
Class  Total  

4 A 28 

4 B 30 

4 C 28 

4 D 28 

Total 114 
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Arikunto (2006) said that if the population is more than 100, the 

researcher take the sample in the range of 10-15% or 20-25% from the 

population of the sample. Therefore, the researcher took 20% from the total 

population. The population above is more than 100 students. The researcher 

took 25 percent from the population. Therefore, the samples of this research 

are 24 students. The researcher needed to take the sample by using simple 

random sampling. According to Ary et. al (2006) simple random sampling is 

all members of the population have an equal and independent chance of being 

included. Furthermore, the intent of simple random sampling is to choose 

individuals to be sampled who will be representative of the population.  

Table III.2 

Sample of the Research 
Class  Total  Sample (20%) 

4 A 28 8 

4 B 30 8 

4 C 28 8 

4 D 28 8 

Total 114 24 

 

E. Technique of Collecting Data 

1. Questionnaires 

This research used a set of questionnaires as a technique of 

collecting data. Questionnaires were used to know and complete 

information about students’ perception of classroom activities in teaching 

speaking. The data has been taken by using questionnaires because it 

answered the formulation of the problem about students’ perception of 
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classroom activities. The blueprint is taken from Huang and Hu (2006), 

the table as follows. 

 

According to Wilson and Mclean (1994) in Louis Cohen (2007) 

questionnaires is a widely used and useful instrument for collecting  

information, providing structure , often numerical data, being able to be 

administered without the presence of the researcher, and often being 

comparared straightforward to analyze.  

 

F. Technique of Data Analysis 

The data in this research were analyzed by using descriptive analysis. In 

this research, the researcher used a technique for data analysis. It was 
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descriptive analysis. According to Creswell (2012) descriptive statistics will 

help researchers summarize the overall trends or tendencies of data, provide 

an understanding of how varied your scores might be, and provide insight into 

where one score stands in comparison with others. These three ideas are the 

central tendency, variability, and relative standing. 

The researcher used central tendency that to find percentage score and 

create tabulation to get conclusion based on the formula as follow: 

  
 

 
        

In which: 

P = percentage 

f = frequency  

n = total number  

100% = constant value 

Riduwan (2009) indicated the scale to classify the level of percentage 

questionnaire as follows: 

1. 81% - 100% categorized into very high level 

2. 61% - 80% categorized into high level 

3. 41% - 60% categorized into high enough level 

4. 21% - 40% categorized into low level 

5. 0% - 20% categorized into very low level 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

 

A. Conclusion 

This research was conducted to describe Students’ Perception of 

Classroom Activities in Speaking Classroom and what Kind of Activities 

Preferred by the Students’ in Speaking Classroom at the fourth semester of 

English Education Department of UIN Sultan Syarif Kasim Riau. Based on 

what have been presented and analyzed in the previous chapter, the researcher 

concludes that firstly, for students’ perception of classroom activities in 

teaching speaking at the third semester of English Education Department of 

UIN Sultan Syarif Kasim Riau are first students’ opinions about English 

speaking classroom were classified into high enough level category. Second, 

students’ opinions about English speaking classroom were classified into high 

level category and the last students ’ opinions about how long an educational 

activity should last were classified into low level category. And the second, 

the types of Activity are preferred by students in teaching speaking at the 

third semester of English Education Department of UIN Sultan Syarif Kasim 

Riau is English dubs which has the score 84. 

 

B. Suggestion 

Based on the finding of the research, some suggestion can be given as 

the following: 

 



 

 
 

1. Teacher  

The researcher has suggested giving more educational activities 

that are more interesting for students in teaching speaking. And also time 

management in doing activities. 

2. Students 

The students can share their opinion to improve the activities that 

are liked by students in speaking. So, the students are more confident in 

speaking English in the classroom. 

3. Other Researchers 

This research can be reference for other researcher who wants to 

conduct the similar concept as this research. It would be better to apply in 

different subject and location. 
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