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CHAPTER II

REVIEW OF RELATED LITERATURE

A. Theoretical Framework

1. Nature of Reading Comprehension

As one of the basic skills of English, reading is communication

process requiring a series of skills. According to Broughton, reading is

a complex skill, that is to say that it involves a whole series of lesser

skills.1 Reading is an essential skill for learners of English as a second

language. For most of the learners, it is the most important skill to

master not only in learning English but also in any content of the class

where reading in English is required. According to Dorn and Soffos,

“reading is a complex process involving a network of cognitive actions

that work together to construct meaning”.2 It means that when the

students read the text, the cognitive action should work together to

create the meaning and to carry out information.

Moreillon says “reading is making meaning from print or from

visual information.”3 It means that to get the knowledge requires the

reader to identify the printed words and sentences. The reader will be

successful in reading if they can identify the meaning to get

information.

1Geoffrey Broughton, Christopher Brumfit, Roger Flavell, Peter Hill and Anita Pincas.
Teaching English as a foreign language. New York: Routledge. 1980. P. 89

2Linda J. Dorn and Carla Soffos. Teaching for deep comprehension : a reading workshop
approach. United State: Stenhouse. 2005. P. 6

3Judi Moreillon, collaborative Strategies for teaching reading comprehension. Chicago:
America Library Asociation, 2007. P. 10
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Readers need to pay attention to the text they read by using

eyes movement to see each word of the text and arrage it to

meaningful sentences in order to comprehend it well. According to

Kalayo and Anshari, “reading is an intecative process that goes on

between the reader and the text, resulting in comprehension.4 In

reading, the reader needs to know how to get the most important

information from the written text. Here, the reader needs their brains to

process the words in the text in order to generate an understanding of

the text that is read. Beside that, the key of success in reading is

comprehension. So, to get the success in reading the reader must to

comprehend the text.

Comprehension cannot be learned through rote instruction, but

requires a series of strategies that influence understanding of text.

Acording to Vaughn and Linan, reading comprehension includes the

following:5

a. Applying one’s knowledge and experiences to the text,

b. Setting goals for reading, and ensuring that they are aligned

with the text,

c. Using strategies and skills to construct meaning during and

after reading,

4Hasibuan Kalayo & M. Fauzan Anshari. Teaching English as Foreign Language(TEFL).
Pekanbaru: Alfa Riau Graha UNRI Perss. 2007.  P. 114

5Sharon Vaughn and Sylvia Linan-Thompson,Research-based methods of reading
instruction, grades K–3, (New York: Association for Supervision and Curriculum Development)
(ASCD), 2004, P. 99
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d. Adapting strategies that match the reader’s text and goals,

e. Recognizing the author’s purpose,

f. Distinguishing between facts and opinions, and

g. Drawing logical conclusions.

Based on the theories explained above, it is correlated with

Willis statement “successful comprehension is augmented when

students have practice with strategies for monitoring their

understanding, increasing their intrinsic interest in the text, and

creating goals and purpose for their reading”.6 It is clear that

comprehension needs understanding, interesting with the text and the

purpose for reading.

Catherine and Chair in reading for understanding mentioned

that comprehension entails three elements, such as:7

a. The reader who is doing the comprehending

To comprehend, a reader must have a wide range of

capacities and abilities. These include cognitive capacities,

motivation, and various types of knowledge.

b. The text that is to be comprehended

Comprehension does not occur by simply extracting

meaning from text. Texts can be difficult or easy,

6Judy Willis. Teaching the brain to read : strategies for improving fluency, vocabulary,
and comprehension. Virginia: Association for Supervision and Curriculum Development (ASCD).
2008. P. 128

7Snow, Catherine and Chair. Reading for Understanding : Toward a Research and
Development Program in Rreading Comprehension. U.S Department of Education: Library of
Congress Caaloging-in-Publication Data. 2002. pp. 11
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depending on factors inherent in the text, on the

relationship between the text and the knowledge and

abilities of the reader, and on the activities in which the

reader is engaged.

c. The activity in which comprehension is a part.

Activity refers to this dimension of reading. A reading

activity involves one or more purposes, some operations to

process the text at hand, and the consequences of

performing the activity.

2. Purpose of Reading Comprehension

Reading is an activity with a purpose that requires

comprhension. According to Kalayo and Anshari, “the purpose for

reading also determines the appropriate approach to reading

comprehension.8 A person may read in order to get information or

improve knowledge or critique writing styles of the writer. A person

may also read for entertainments or enjoyment. In general, the

purposes of reading are classified as follows: getting information of the

text, getting specific information from the text, reading for pleasure.

The purpose for reading is to guide the reader’s in selecting the texts.

According to Grabe and Stoller, there are seven purposes of reading:9

8 Hasibuan Kalayo & M. Fauzan Anshari, Loc. Cit.
9 William Grabe and Fredricka l. Stoller, Teaching and Researching Reading, England:

Perason Education. 2002. P. 13
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a. Reading to search for simple information

b. Reading to skim quickly

c. Reading to learn from text

d. Reading to integrate information

e. Reading to write (or search for information needed for

writing)

f. Reading to critique texts

g. Reading for general comprehension

3. Factors Influencing Reading Comprehension

Comprehension is a process in which the readers filter

understanding through the lens of their motivation, cognitive abilities,

knowledge, and experiences. It means effective readers have a purpose

for reading and use their background knowledge and experiences to

relate to the text. Words have to be processed at the thinking level

before comprehension can take place.

In reading, there are some factors can affect students’ success.

These factors such as students’ vision problems, lack of interest in the

book, lack of background knowledge, lack of strong vocabulary base,

Intelligence with the ability to learn, problem solve, or see

relationships in reading and sometimes factors could be derived from

the teaching strategy. Based on the factors explained above, it is clear

that to improve students’ reading comprehension is how teachers can
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apply strategy in learning language and make the students interested in

reading.

According to Tankersley, the following four important factors

influence reading comprehension:10

a. Command of the linguistic structure of the text

Readers need to know how to decode text quickly and

draw meaning from the text.

b. Adequate vocabulary in the content area

A good vocabulary enables readers to process words

automaticallywhile reading.

c. Degree of metacognitive control of the text

Readers must know how to self-monitor and reflect on

their level of understanding during the act of reading.

d. Adequate domain knowledge

Background knowledge helps us connect to the text we

are reading. Without the ability to connect and relate to the

text, we will derive little meaning from it; without meaning,

no comprehension can result.

Moreover, Westwood says “A reader’s understanding of text is

influenced by a broad range of factors, including his or her

motivation, interest, vocabulary, general knowledge, knowledge of the

particular subject, word identification skills, reasoning ability, use of

10Karen Tankersley. Literacy strategies for grades 4-12 : reinforcing the threads of
reading. Virginia: Association for Supervision and Curriculum Development (ASCD). 2005.
PP.108-110
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effective strategies to identify main ideas and supporting detail, and an

appreciation of text structure.”11

4. Teaching reading Comprehension

Reading is very important for learners of English. It is a

process where there is an intraction between the teachers and the

students to get information based on the text. In addition, the teacher

should think and find a good way on how to deliver the infromation.

teaching reading is an instruction to help the students to acquire the

ability to understand the text, it means the teacher will lead the

students to get what they have read from the text printed.

In giving reading task to the students, teacher needs to know

that this task is a three-phase procedures task where pre-, while-, and

post- reading stages must be involved. In line with this statement

Alyousef argues:

“Contemporary reading tasks, unlike the traditional
materials, involve three-phase procedures: pre-, while-,
and post- reading stages. the pre-reading stage helps in
activating the relevant schema. Most teachers tend to
neglect this stage because there is not enough time. In
fact, pre-reading activities motivate students before the
actual reading takes place. The aim of while-reading
stage is to develop students’ ability in dealing text by
developing their linguistic and schematic knowledge”12

11Peter S. Westwood. Reading and learning difficulties: approaches to teaching and
assessment. Australian Council for Educational Research: National Library of Australia
Cataloguing. 2001. P. 23

12 Hesham Suleiman Alyousef. “Teaching Reading Comprehension to ESL/EFL Learners”.
The Reading Matrix. Vol. 5. No. 2. September 2005. P 149-150 (retrieved on February 20th 2014)
http://www.readingmatrix.com/articles/alyousef/article.pdf
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On the other hand, teaching reading is guiding the students to

know well about something they ever or never know before. If the

teacher teaches reading to the students, they will know the information

or event, something that is really new for them. Based on the statement

above, it is clear that teaching reading is a process or approach that is

used in teaching process of interaction between students and teacher in

reading process. While the teacher guides the students to get

understanding and comprehension about the text after they read.

According to Block, there are three types of comprehension

processes are taught:13

a. Literal comprehension is defined as extracting the details of

the text and recognizing the author’s purpose. Students

must have a clear understanding of the material, as

presented by the author.

b. Inferential comprehension requires students to create

meaning from the text and move beyond the author’s

purpose by combining the textual information with their

own thoughts.

c. A step beyond inferential comprehension is metacognition.

In general, metacognition involves thinking about one’s

own thinking or controlling one’s learning. Metacognitive

processes help students (1) remove road blocks that

13Cathy Collins Block, Lori L. Rodgers, Rebecca B. Johnson, Comprehension process
instruction: creating reading success in grades K–3, (New York: The Guilford Press), 2004, P. 3
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interrupt comprehension and (2) reflect on what they have

learned and what they want to learn next. Students must

receive explicit instruction on metacognition or they will

not engage in these processes

In addition, Cathy also stated that there are some general

principles for teaching comprehension that teachers should keep in

mind as they plan.

a. Begin comprehension instruction in the earliest grades, even

before children have moved into conventional reading.

b. Consider the reader, the activity, and the text when planning

instruction.

c. Teach comprehension strategies through explanations,

modeling (of thinking and actions), and guided practice.

Repeat them often.

d. Help learners understand when and why particular

comprehension strategies are useful.

e. Use a range of text genres and use good books in which

kids are interested.

f. Conduct deep conversations about the meanings of texts.

g. Whenever possible, employ paired or group learning.

h. Plan for plenty of practice opportunities, especially in

authentic contexts with real texts.Give lots of feedback.
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i. Design instruction that provides just enough scaffolding for

students to be able to participate in tasks that are currently

beyond their reach.

Klingner stated that there are some instructional

components that contribute to improve effect sizes in reading

comprehension that include:14

a. Teacher and students questioning

b. Interactive dialogue between teachers and students and students

and students

c. Controlling task difficulty and scaffolding instruction

d. Elaboration the steps or strategies and modeling the teacher

e. Small group instruction

f. Use of the cues to help students remember to use and apply

what they learn

5. Nature of Recount Text

Recount is one kind of texts which retells the events or

experiences in the past. According to Knapp and Watkins, recounts are

the sequential texts that do little more than sequence of events15.

Recounts are used to relate experiences or retell events for the purpose

14 Jannete K. Klingner, et.al, Op. Cit, p. 5
15Peter Knapp and Megan Watkins, Genre, Text, and Grammar: Technologies  for Teaching

and Assessing Writing, ( Australia: UNSW Press Book), 2005, P. 223
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of informing, entertaining or reflecting16.The primary purpose of

recounts text is to retell events. commonly the purpose of recount text

is to inform and/or entertain the audiences.

a. Generic Structure of Recount Text

1) Orientation is introducing the participants, place and time17.

The orientation supplies the background information needed

to fully understand the retelling.18 In orientation the audience

should know the events that is occured,who was involved,

what happened, and where the events happen.

2) Sequence of events is explained about what happen in the

story.Usually in events the students will give personal

reflection or comments in to the text. Unity between

paragraphs is created through the use of time connectives

(before, throughout, finally), so that the separate events from

part of a cohesive text19.

3) Re-orientation is the final section of recount that concludes

by summarizing outcomes or results, evaluating the topic’s

importance of offering personal comment or opinion. It can

16Department for education and child development, Engaging in and Exploring: Recount
Writing, south Australia, June 2007, P. 1 ( retrieved on April 24th, 2013) http://thewritingsite.org

17M. Arifian Rosyadi, Learning Material Junior High School Grade VII: Teaching Material
Development, 507-508, (retrieved on 24th April 2013) http://recount-text-learning-material.pdf

18Blake Education Targeting Text: Recount, Procedure, Exposition, Upper Level,
(Singapore: Green Great Press, 1999) P. 5

19Blake Education, Targeting Text: Recount, Information Report, Explanation, (Australia:
McPherson’s Printing Group, 2000), P. 9.
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also look to the future by speculating about what might

happen next.20

b. Language Features of Recount Texts

There are five language features of recount which is stated

as follows21:

1) Conjunctions such as because, although, and while are

used to connect the sentences.

2) Passive voice, especially in factual recount  is used to

give objectivity to the text.

3) Firstly, next, finally is time connectives that are used to

link the separate events to be a unity text.

4) Adverbs and adverbial phrases are used to indicate

specific time and place.

5) Most of recounts use the simple past tense, but

sometimes future tense is used in the conclusion of the

text, to predict what will happen in the future.

20Ibid.
21 Ibid. PP. 9-10
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c. Types of Recounts

There are three types of recount which is stated as follows22

1) Personal Recount, these usually retell an event that the

writer was personally involved in.

2) Factual Recount, recording an incident, e.g. a science

experiment.

3) Imaginative Recount, writing an imaginary role and

giving details of events, e.g. a day in the life of a pirate.

6. Nature of Question, Reduce, Read, and Discuss Strategy

According to Oxford, “strategy are especially important for

language learning because strategy are tools for active, self-directed

involvement.”23It means that strategy is very crucial thing used by the

teacher to teach the students.

a. Definition of Question, Reduce, Read, and Discuss Strategy

This strategy is made by Brunner 2011, the purpose of the

question, reduce, read, and discuss strategy is to provide a

comprehension way for students and teachers to engage with

text.24 It provides activation of background knowledge, outlining

or graphic organization, and reader reflection. This strategy is

22Virginia P. Rojas,. Language Features of Seven Writing Genres, Language Education
Consultant (732) 940-1860, 2010, (retrieved on 17th February 2014)
http://flesolcobbcentral.typepad.com/genre-text-features.pdf/,.

23Rebecca L. Oxford, Language Learning Strategies, (New York: Newbury House), 1990,
P. 1

24Judy Titlon Brunner. Loc. Cit. P. 104
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particularly beneficial to students when the reading is difficult

and complex.

Fiction, non-fiction, and expository are types of text used in

question, reduce, read, and discuss strategy. According to

Draper, “fiction can be identified based on imagination, tell

stories through scharacters, written language that is easy to

understand, read similar to spoken language and nonfiction

based on facts, informative about real people, place, things, and

events, written in academic language.” 25

Question, reduce, read, and discuss strategy can be easily

modified for a variety of contents areas and also can be applied

for grade levels adaptability for Elementary, Secondary, and

Post-Secondary.

b. Procedure of Question, Reduce, Read, and Discuss Strategy

1) Ask students to brainstrom what they already

know about the topic.

2) Provide a graphic organizer or outline of the

information, and discuss the contents with the

class. This can be provided on paper or with an

electronic graphic organizer.

25 Debbie Draper, comprehension strategies for nonfiction text, on May 1th 2011, p.3,
(retrieved on February 17th 2014)
http://www.decd.sa.gov.au/northernadelaide/Non_fiction_booklet.pdf/
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3) Set the purpose for reading by instructing students

to find information on two types of information in

the text. This can be information that supports

what has already been discussed and information

that has not yet been discussed but is relevant.

4) Give the students reading selection, and ask them

to predict the contents based on the title.

5) Tell students to read the text and be prepared to

discuss new information, as well as any other

material from the text that is relevant to the

topic.26

c. Advantages of Question, Reduce, Read, and Discuss Strategy

1) Provides structure for students when reading

difficult and challenging material

2) Provides teacher the opportunity the pre-teach

key vocabulary

3) Facilitates a deeper understanding of the text

4) Actively engages readers in reading process27

26Ibid. p. 105
27Ibid. P. 105
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B. Relevant Research

Acording to Syafi’i, relevant research is required to observe some

previous researches conducted by other researchers in which they are

relevant to the research you are conducting28. In this case, there are two

researches concerning on reading comprehension:

1. Research from Choirul Annam

In 2012, Choirul Annam conducted a research entitled “The

Reading Comprehension of Recount Text of the Eighth Grade

Students of MTs Nurul Ulum Welahan Jepara in the Academic Year

2011/2012 Taught by Using the Power of Two as a Strategy”. 29 His

dependent variable is similar to this research, that is reading

comprehension in recount text. He tried to find out whether there is a

significant difference between the reading comprehension of recount

text of the eighth grade students of MTs Nurul Ulum Welahan Jepara

in the academic year 2011/2012 taught with and without using the

power of two as a strategy. From the research, he found that there was

a significant progress for the students in the reading comprehension of

recount text taught with the power of two strategy. While the writer’

research focuses on the using question, reduce, read, and discuss

strategy and students’ reading comprehension in recount text.

28 M.Syafi’i. S. From Paragraph to a Research Report: A Writing of English for Academic
Purpose. Pekanbaru: Lembaga Bimbingan Belajar Syaf Intensive/LBSI. 2011. P. 122

29Choirul Annam, The Reading Comprehension of Recount Text of the Eighth Grade
Students Of Mts Nurul Ulum Welahan Jepara In The Academic Year 2011/2012 Taught By Using
The Power Of Two As A Strategy. (Jepara: unplished) 2012
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2. Research from Eka Yuliani

The other research was conducted by Eka Yuliani in 2013. She

conducted the research entitled “Teaching Reading Comprehension on

Recount Text through Heading into Questions to The Eighth Grade

Students of SMP Negeri 1 Pontianak in academic year 2012/2013”. 30

Her dependent variable is similar to this research, that is reading

comprehension in recount text. The purpose of this research was to

know the effectiveness of the teaching reading comprehension on

recount text through Heading into Questions. This research was

conducted to get precise data about the difference of teaching reading

comprehension on recount text through Heading into Questions and

without through Heading into Question to the eighth grade students of

SMP Negeri 1 Pontianak in academic year 2012/2013. From the

research, she found that heading into questions could increase the

achievement of the eighth grade students (VIII D) of SMP Negeri 1

Pontianak on comprehension of reading recount text. While the writer’

research focuses on the using question, reduce, read, and discuss

strategy and students’ reading comprehension in recount text.

30Eka Yuliani, Teaching Reading Comprehension on Recount Text through Heading into
Questions to The Eighth Grade Students of SMP Negeri 1 Pontianak in academic year 2012/2013,
(Pontianak: unplished) 2013
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C. Operational Concept

Operational concept is a concept used as a guidance to avoid

misunderstanding. In order to clarify the theories used in this research, the

researcher would like to explain briefly about variables of this research.

Question, Reduce, Read and Discuss Strategy is an independent

variable(X) and reading comprehension is a dependent variable(Y).

a. Indicators of Question, Reduce Read, and Discuss Strategy

(variable X) are:

1) The teacher asks the students to brainstorm what they already

know about the topic.

2) The teacher provides the students a piece of paper containing

outline of the information, and then they discuss contents or

outlines of the information together.

3) The teacher sets the purpose for reading by instructing students

to find information on two types of information in the text.

4) The teacher gives the students reading selection, and then they

predict the contents based on the title.

5) The teacher tells the students to read the texts, and to find the

information of the text, and then they discuss the information

together.
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b. Indicators of Reading Comprehension in recount text (Variable Y)

are seen as follows:

1) The students are able to identify the main idea in reading

recount text.

2) The students are able to identify the communicative purpose in

reading recount text.

3) The students are able to identify generic structure in reading

recount text.

4) The students are able to identify specific information in reading

recount text.

5) The students are able to identify reference in reading recount

text.
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D. Assumption and Hypothesis

1. Assumption

In this research, the writer assumes that the better strategy of

Question, Reduce, Read and Discuss is the better the students’

comprehension is.

2. Hypothesis

a. Ho : There is no significant difference betweenof the students’ who

are taught by using and without using Question, Reduce, Read and

Discuss Strategy toward reading comprehension in recount text of

the second year students at State Junior High School 25 Pekanbaru.

b. Ha : There is a significant difference between the students who are

taught by using and without using Question, Reduce, Read and

Discuss Strategy toward reading comprehension in recount text of

the second year students at State Junior High School 25 Pekanbaru.


