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ABSTRAK 

 

M. Zumrul Wafidin, (2022):  Perbandingan antara Siswa Laki-laki dan 

Perempuan dalam Kelancaran Berbicara di 

SMA Muhammadiyah 1 Pekanabaru 

Berbicara adalah salah satu hal yang paling pentig didalam belajar bahasa. 

Oleh karena itu, berbicara adalah hal yang sangat penting untuk dikuasai, karena 

dengan berbicara sesorang bisa menyampaikan makna, mengungkapkan perasaan, 

memberikan pendapat dan lain sebagainya. Bahasa Inggris sebagai alat 

komunikasi dan tidak akan berjalan dengan baik tanpa kemampuan berbicara yang 

baik. Didalam kemampuan berbicara ada salah satu yang namanya kelancaran 

dalam berbicara. Seseorang akan dianggap bisa berbicara dengan lancar jika 

memiliki sedikit keraguan dan jeda didalam berbicara. Jadi yang dimaksud 

kelancaran berbicara yaitu tidak banyak mengulang kembali, keraguan, jeda, 

pengulangan, dan patah-patah didalam berbicara. Salah satu faktor yang 

mempengaruhi kelancaran berbicara adalah jenis kelamin. Perbedaan jenis 

kelamin membuat perbedaan dalam kelancaran berbicara. Teori mengatakan 

perempuan lebih baik dari pada laki-laki dalam kelancan berbicara. Berdasarkan 

latar belakang tersebut, peneliti melakukan penelitian untuk melihat apakah ada 

perbedaan yang signifikan antara siswa laki-laki dan perempuan dalam kelancaran 

berbicara SMA Muhammadiyah 1 Pekanbaru. Penelitian ini merupakan penelitian 

kuantitatif dengan metode kausal-komparatif. Metode kausal komparatif adalah 

metode penelitian diamana penaliti harus menentukan penyebab atau akibat dari 

perbedaan diantara kelompok terhadap fenomena atau kondisi tertentu. Penelitian 

ini dilakukan pada bulan November 2021 sampai Desember pada tahun 2021. 

Responden dari penelitian ini adalah 23 siswa; 10 siswa laki-laki dan 13 siswa 

perempuan dikelas X MIA. Peneliti menggunakan dua teknik namanya yaitu 

stratified sampling dan simple random sampling. Dalam mengumpulkan data, 

peneliti menggunakan tes kemapuan berbicara dan beberapa pilihan topik. Untuk 

menentukan perbandingan antara dua variabel yang diteliti, peneliti menggunakan 

no-Parametrik Mann-Whitney melalui SPSS versi 25.0 untuk menganalisis data. 

Hasil penelitian menunjukan bahwa nilai Sig. 0,127 yang lebih tinggi dari nilai 

alfa (0,05). Itu menunjukan bahwa bahwa Ho diterima, maka hipotesis alternatif 

(Ha) ditolak. Kesimpulannya, tidak ada perbedaan yang signifikan antara siswa 

laki-laki dan perempuan dalam kelancaran berbicara di SMA Muhammadiyah 1 

Pekanbaru. 
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ABSTRACT 

M. Zumrul Wafidin, (2022):  A Comparative Study Between Male and 

Female Students’ Speaking Fluency at 

Muhammadiyah Senior High School 1 

Pekanbaru 

Speaking is one of important thing in learning a language. Therefore, 

speaking is highly important to be acquired because through speaking someone 

can convey meaning, expressing the feeling, giving opinion, and so on. English 

language as a communication tool will not run well without a good speaking 

ability. In the speaking ability, there is one aspect which is called as speaking 

fluency. Someone can be considered capable of speaking English fluently if they 

have little doubt and pause during speaking. Thus what is meant as speaking 

fluence is not repeating for many times, doubt, pause, repetition, and brokedown 

in speaking. One of factors that influence speaking fluency is gender. Different 

gender makes difference in speaking fluency. The theory stated that women are 

better than men in speaking fluency. Based on this background, the researcher 

conducted a research to find out if there was significant difference between male 

students and female students in speaking fluency at SMA Muhammadiyah 1 

Pekanbaru. This research was a quantitative research with causal-comparative 

method. It is a research method where the researcher must determine the cause or 

effect of a difference between a group on certain phenomenon or condition. This 

research was conducted in November 2021 until December 2021. The research 

respondents were 23 students consisted of 10 male students and 13 female 

students at class X MIA. The researcher used two techniques namely stratified 

sampling and simple random sampling. In the data collection, the researcher used 

test of speaking performance and some selection of topics. To determine the 

comparison between the two variables investigated, the researcher employed non-

parametric Mann-Whitney through SPSS version 25.0 to analyze the data. The 

research result showed that the Sig. Value was 0,127 higher than the alpha value 

(0,05). It showed that the Ho is accepted, then the alternative hypothesis (Ha) was 

rejected. The conclusion, there is no significant difference between male and 

female students‟ speaking fluency at SMA Muhammadiyah 1 Pekanbaru.  
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 ملّخص

 (: مقارنة بني التالميذ والتلميذات يف الطالقة مبدرسة دمحمية الثانوية بكنبارو٢٢٢٢دمحم زمر الوافدين، )

التحدث ىو من األشياء املهمة يف تعلم اللغة. ولذلك، التحدث ىو أمر مهم للغاية جيب إتقانو، ألنو من خالل 
التحدث ميكن للشخص أن ينقل املعىن والتعبًن عن املشاعر وإبداء اآلراء وما أشبو ذلك. واللغة اإلجنليزية كوسيلة 

. يف القدرة على التحدث ىناك شيء يسمى للتواصل لن تعمل بشكل جيد بدون مهارات التحدث اجليدة
الطالقة يف التحدث. وسيتم اعتبار الشخص قادرا على التحدث بطالقة إذا مل يكن لديو تردد وتوقف يف 
التحدث. فاملراد ابلطالقة يف التحدث عدم اإلكثار من التكرار والشك والتوقف يف التحدث. ومن العوامل اليت 

الفات بٌن اجلنسٌن حتدث فرقا يف طالقة التحدث. وتقول النظرية إن النساء أفضل تؤثر يف الطالقة جنس. فاالخت
بٌن التالميذ من الرجال طالقة. وبناء على خلفية البحث أراد الباحث أن يقوم ابلبحث العلمي ملعرفة وجود الفرق 

ريقة املقارنة السببية. طريقة والتلميذات يف الطالقة مبدرسة دمحمية الثانوية بكنبارو. وىذا البحث ىو حبث كمي بط
املقارنة السببية ىي طريقة حبث جيب على الباحث من خالهلا حتديد سبب أو أتثًن االختالفات بٌن جمموعات 

تلميذا؛ عشرة  ٠٢. وعدد املخربين فيو ٠٢٠٢من ظواىر أو ظروف معينة. ومت إجراؤه من نوفمرب إىل ديسمرب 
العاشر لقسم العلوم الرايضية والطبيعية. واستخدم الباحث تقنيتٌن مها أخذ تالميذ وثالثة عشر تلميذة يف الفصل 

العينات الطبقية وأخذ العينات العشوائية البسيطة. وجلمع البياانت قام الباحث ابختبار القدرة على التحدث مع 
دي من خالل عدة خيارات للموضوع. ولتحديد املقارنة بٌن املتغًنين، استخدم الباحث مان ويتين غًن حدو 

أي لتحليل البياانت. ونتيجة البحث دلت على أن  ٢،،٠برانمج احلزمة اإلحصائية للعلوم االجتماعية إلصدار 
(. وذلك مبعىن أن الفرضية املبدئية مقبولة والفرضية البديلة ،٢،٢وىي أعلى من نتيجة ألفا ) ٢،٢٠٠نتيجة سيج 

 التالميذ والتلميذات يف الطالقة مبدرسة دمحمية الثانوية بكنبارو. مردودة. ونتيجة البحث، ال يوجد الفرق اهلام بٌن
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

Speaking is one of the most important thing in language learning. 

According to Harmer (2007) speaking is one of language skills that must be 

mastered by students. Speaking is one important thing that have to be 

mastered by students, because by speaking someone is able to convey 

meaning, express feeling, give opinion, etc. Therefore, it is important for the 

students to master the speaking to improve their speaking especially in 

speaking performance. In speaking they are two kind of speaking to be 

mastered one of them is speaking performance. According to Martin (1991) 

speaking is commonly divided in two kinds; namely speaking competency 

and speaking performance. 

Hornby (2000)stated performance is devired from the word 

“perform”. In his book, it has means as “do a piece of work, something one is 

ordered to do, or something one has promised to do”. It means speaking 

performance is the process or activity of sharing with other person of one‟s 

knowledge, interests, attitude, opinions, or idea by using the words or sounds 

of articulation. It means speaking performance is one of speaking skill to 

someone convey opinion accessed with fluency. So, speaking fluency is one 

of the components in speaking performance. 

In speaking fluency means is when someone able to speak without too 

much hesitation and too many pauses or breakdown. Based on Webster 
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Dictionary (1991) fluency is ready and expressive use of language. It is 

probaly best achieved by allowing the “stream” of speech to “flow” then, 

assume of this speech spills over beyond comprehensibility the “riverbank” of 

instruction or some details of phonology, grammar or discourse explain that 

fluency is defined as the ability to get across communicative intent without 

too much hesitation and too many pauses or breakdown in communication. It 

refers to how well people communicate in natural manner. Hughes (2002) 

defines fluency as the ability to express oneself in an intelligible, reasonable 

and accurate way without too much hesitation otherwise the communication 

will break down because listeners will lose their interest. 

When someone able to speak spontantneously, quickly and 

comprehensibly with few numbers of errors is needed because every people 

can speak but not fluent. Based on Crystal (1997) it is possible to be fluent 

build not accurate, that is accurate but not fluent. There are some acpect that 

affected to the speaking fluency such as age, gender, and education. 

Therefore, gender affect in speaking fluency, because, male and female 

students has different skill especially in speaking fluency. 

The speaking fluency is can be impacted by gender. Based on 

Mahmud (2008) the impact of gender differences in English Language 

Teaching is affected by the notions about men and women differences in 

communication. In line with Rahayu (2016), the sex differences‟ factor can 

not be ignored in learning language, because it can influence the students‟ 

achievement and proficiency in learning. From the statement above it is clear 
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that the students may be grouped into two different sexes, namely male and 

female. Many linguists believe that there is a significant difference between 

the two sex groups in the acquisition of the language. Some of them believe 

that one of the gender is better than both of them. As it is stated by Poynton 

(1985) females speak “better” (more “correctly” and with more “refined” 

accents) than males.  

This enquiry‟s findings were in line with what Farahani and 

Khaghaninejad (2009) as cited Khaghaninejad (2016) found about the 

difference between the speaking performances of male and female Iranian 

EFL learners; they mentioned that females are superior in speaking tasks than 

their male peers. In addition, in the speaking fluency case, the gender also 

take a role as a factor. Based on Khaghaninejad (2016) the female had a better 

than male in speaking fluency. It was also revealed that gender influence to 

the speaking fluency. But, in reality the students speak still had hesitantly and 

fragmented, as mean that the frequency of pause filler such as “well”, “mm”, 

“ee”, and also the production of dysfluency such as repetition, repair, and 

restarts. Therefore, fluency is the crucial thing in learning speaking especially 

for English learners. In this case, students need to develop their speaking skill 

in class. Students need to develop their ability to speak by implementing the 

language confidently and fluently, with little hesitation and sufficient 

vocabulary (Nation and Newton, 2009). 

So, generally, the problem faced dealing with fluency was when the 

students speak to the others; the students tried to make the hearers understand 
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about what they want to say. According to Iswara et al. (2012) found that 

some of the students tended to hesitate and fragmentary while speaking 

because of they have problems in retrieving the lexical items, encoding the 

grammatical form of their message and correcting their own output. This 

condition made the students speak hesitantly and fragmented, as mean that 

the frequency of pause filler such as “well”, “mm”, “ee”, and also the 

production of dysfluency such as repetition, repair, restarts, and also 

prolongation will fluently fulfilled their talks. 

This research was conducted to find out the information about the 

condition of the English subject, especially in learning English speaking at 

SMA Muhammadiyah 1 Pekanbaru. By knowing what is the differences 

between male and female students‟ speaking fluency at SMA Muhammadiyah 

1 Pekanbaru. SMA Muhammadiyah 1 Pekanbaru use curriculum 2013 

(KURTILAS) for their teaching-learning guidance. English course is one of 

the courses that students have to pass to graduate from this school. In this 

course, the students thought about four main skills namely writing, speaking, 

reading, and listening from the teacher. 

Even though the four skills are important, the speaking skill is 

emphasized as one to be learned. According to Curriculum 13, the aims of 

speaking are: 

1. Listening and imitating some examples of interactions related to identity 

and family relationships, with correct speech and word stress. 

2. Identify important phrases and the differences between some of the ways 
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3. Asking things that are unknown or different. 

4. Studying examples of interaction texts related to identity and family 

relationships presented by famous figures. 

5. Listening to each other and asking and answering questions about each 

other's identity with their friends 

6. Reflect on the process and learning outcomes 

Based on preliminary research at Muhammadiyah Senior High School 

1 Pekanbaru on July 2021, the researcher found that male and female students 

had similar in spaking fluency. It can be seen in the follow phenomenas. On 

the researcher‟s preliminary study at Muhammadiyah Senior High School 1 

Pekanbaru of the tenth-grade students. So, the researcher found out the 

phenomena: 

1. Some of the male and female students still had fragmented and halting, 

also known stuttering or stummering. 

2. Some of the male and female students still had hesitant such as 

“um...er...ah” and pausig a long time. 

3. Some of the male and female students uses of another language terms as 

the gap fillers such as err, umm, like, and so. 

4. Some of the male and female students still had silent pause such as repair 

and repetition in their speaking  

5. Some of male and female students had filler word such as eee, hmm and 

well  
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Based on the phenomena above, it can be seem that the theory is a 

contradiction with the theory and facts that found in preliminary research. 

Besides, there are some previous research related to gender in speaking skill. 

Some of the previous research has found she faund that female students better 

than male students in speaking ability (Halimah, 2010). It In the other 

research, it has been observed that females are more dominant in L2 than 

males (Rahayu, 2016). The male students‟ speaking ability is lower than that 

of the female students‟ speaking ability. On the other hand, the other 

researchers have found that the gender difference affects the L2 context, it is 

has been observed that male are not more dominant in L2 than females (N. 

Erdiana, S. Bahri & C. N. Akhmal, 2019). 

In addition there are still few researchers who research about the 

gender on speaking fluency. A few of previous research discussed about 

analysis students speaking fluency (Mairi et al, 2016), (Marjan et al, 2016), 

(Aditya & Putri, 2021), (Herliani, 2020), and (Hidayat, 2018) which focus 

analysis on the students speaking fluency level. The previous research about 

gender different in speaking ability that are (Halimah, 2010), (Almuzakir, 

2019), (Rahayu, 2016), and the previous research about the gender on 

speaking skill that are (Yolanda, 2019), (Erdiana, 2019), and (Zuhri, 2020) 

which focus on the comparison between male and female in speaking skill 

Therefore, the researcher thinks that this research is necessary to be 

conducted. 
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To sum up, there are differences between male and female in learning 

but each researcher have a different result about whom is more dominant 

between them. Those previous research are become the research based 

research problems for this research because from those findings, the 

researcher found a gap which is necessary to be investigated by the 

researcher. 

Based on the phenomena above, the researcher  interested and curious 

about students‟ gender and their performance in speaking fluency, then the 

researcher conducted a research entitled:  “A Comparative Study between 

Male and Female Students’ Speaking Fluency at Muhammadiyah Senior 

High School 1 Pekanbaru”. 

B. The problem of the Research 

1. Identification of the Problem 

a. Why were some of the male and female students still had fragmented 

and halting, also known stuttering or stummering. 

b. Why were some of the male and female students still had hesitant such 

as “um...er...ah” and pausig a long time. 

c. Why were some of the male and female students uses of another 

language terms as the gap fillers such as err, umm, like, and so. 

d. Why were some of the  male and female students still had silent pause 

such as repair and repetition in their speaking? 

e. Why were some of male and female students had filler word such as 

eee, hmm and well? 



8 
 

 

 

2. Limitation of the Problem 

Based on the identification of the problem, the researcher focused 

on the problem of this research on a comparative study between male and 

female students‟ speaking fluency at the tenth grade of Muhammadiyah 

Senior High School 1 Pekanbaru. 

3. Formulation of the Problem 

This research focused on the differences of genders in speaking 

fluency, the researcher formulated the formulation of the problem as 

follows: 

a. What is average score of male students‟ speaking fluency at 

Muhammadiyah Senior High School 1 Pekanbaru? 

b. What is average score of female students‟ speaking fluency at 

Muhammadiyah Senior High School 1 Pekanbaru? 

c. Is there any significant difference between male and female students‟ 

speaking fluency at Muhammadiyah Senior High School 1 Pekanbaru? 

C. Objective and Significance of the Research 

1. The objective of the Research 

a. To describe the avarage score of male students‟ speaking fluency at 

Muhammadiyah Senior High School 1 Pekanbaru. 

b. To describe the avarage score of female students‟ speaking fluency at 

Muhammadiyah Senior High School 1 Pekanbaru. 
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c. To examine if there is any significant difference between male and 

female students‟ speaking fluency at SMA Muhammadiyah 1 

Pekanbaru. 

2. Significances of the Research 

a. To enlarge the researcher knowledge about the differences between 

male and female students‟ speaking fluency at Muhammadiyah Senior 

High School 1 Pekanbaru. 

b. It could provide useful information for the readers in conducting 

research. 

c. Fulfilling one of the requirements to finish researcher study as a student 

of English Department at State Islamic University of Sultan Syarif 

Kasim Riau. 

D. The Definition of the Key Term 

1. Male and Female Students 

These is kinds as subject of the research. Male, masculine, virile are 

adjectives that describe men and boys or attributes and conduct culturally 

ascribed to them. Male, which is applied to plants and animals as well as to 

human beings, is a biological or physiological descriptor, classifying 

individuals on the basis of their potential or actual ability to inseminate in 

bisexual reproduction (Halimah, 2010). 

Female, feminine, effeminate are adjectives that describe women 

and girls or attributes and conduct culturally ascribed to them. Female, 

which is applied to plants and animals as well as to human beings, is a 
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biological or physiological descriptor, classifying individuals on the basis 

of their potential or actual ability to produce offspring in bisexual 

reproduction (Halimah, 2010). According to Horby (2004) male was 

defined as belonging to the sex that does not give birth and female was 

referred to the sex produces young. Sex was defined operationally across 

species by the type of gametes produced and different between male and 

female. 

2. Speaking Fluency 

According to Hornby (1984) Fluency is able to speak or write a 

langauge or performs an action smoothly or expressed in a smooth and 

fluently in order to make someone easy to understand what he or she said. 

So, speaking is the students were able to speak fluently, with few hesitate 

in speaking English and clearly. In addition, Baily (2003) defines fluency 

as using language quickly and confidently, with limited hesitations, 

unnatural pauses, etc. So, speaking fluency in this study means can be 

defined as the natural ability to speak spontaneously as quickly, smoothly, 

accurately, lucid, efficient and comprehensibly with few number of errors 

that may distract the listener from the speaker‟s message under the 

temporal constraints of online processing. 
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CHAPTER II 

 LITERATURE REVIEW  

A. The Theoritical Framework 

1. The Concept of Speaking Fluency 

According to Brown (2004) there are five aspects in speaking it are 

pronunciation, fluency, vocabulary use, grammar, and comprehensibility. 

Speaking is the verbal use of language to communicate with others. The 

students should have the ability to speak in order they can communicate 

with others. It is an important part of everyday interaction and most often 

the first impression of a person is based on his/her ability to speak fluently 

and comprehensively. Teachers then have a responsibility to prepare the 

students as much as possible to be able to speak in English in real world 

outside the classroom and the testing room. 

In learning a new language, speaking is one of the skills the 

learners should master. One of the aspects in assessing speaking 

performance is the speaker‟s fluency. Dore (2016) as cited by Herliani 

(2020) states that there are many definitions of fluency, yet there is no 

exact definition of it. Although still there is no exact definition of fluency, 

it is important to know what fluency is to avoid misinterpretation. 

When students learn speaking skill, they also are expected to be 

able to have good fluency in speaking. Lennon (1990) argues that “fluency 

to produce speech at the tempo of native speakers, unimpeded by silent 

pauses and hesitations, filled pauses (“ers” and “erms”), self-corrections, 
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repetitions, false starts, and the like.” From the definition given above, the 

writer concludes that a fluent speaker is the speaker who can speak at the 

same speed as the native speaker without having such problems that can 

hinder his or her speaking fluency. The students who are able to speak the 

new language as well as the native speakers, they can be considered as 

good non-native language learner (Mairi, 2016). 

Dore (2016) as cited by Herliani (2020) says that fluency is when 

speaker speaks smoothly and flow easily. The terms smooth and easy flow 

here means the state where the speaker speaks in constant speech rate and 

makes no long pause. If one speaks with much stutters, it will affect the 

speech rate. Meanwhile, the longer pause the speaker makes the speech 

will not flow easily which disrupt the fluency. The smooth and flow in 

speech will build a good communication. This idea is supported by De 

Jong (2011) who states that, “communication should eventually be 

smooth, with some processes of production relatively fast and automatic.” 

He also adds that the goal of fluency is that the speaker is able to express 

his or her ideas easily. 

Other definition of fluency comes from Fillmore (1979) who 

defines fluency in four kinds. The first kind is fluency as the ability to talk 

during the time. It means that the speakers talk in long duration with few 

pauses. They do not need to stop in many times to think about what they 

want to say because they already know what they have to say next. Sports 

announcers is one of the examples of this kind of fluency. The second kind 



13 
 

 

 

of fluency according to Fillmore (1979) is “the ability to talk in coherent, 

reasoned, and "semantically dense" sentences.” Speakers with this kind of 

fluency will talk what they want to say easily but carefully. They tend not 

to talk about something out of the discourse. The ideas they talk about are 

in sequence or coherent, so it will not get out of the topic they discuss. 

The third kind of fluency as what Fillmore (1979) proposes is the 

ability to say appropriate things. This kind of fluency is related to the 

second one but the contex is wider. Fluent speakers in this sense have 

plenty ideas in mind. In many different situations or conversational 

settings, they always say the right thing. It means that wherever they are or 

whatever the topic they discuss, these people will always be able to 

communicate well. The last, or the fourth kind of fluency is being creative 

and imaginative in using the language. The fluent speakers with this kind 

of fluency will speak in various styles, express their ideas in novel ways or 

even make up jokes. The speakers are able to quickly look over many 

alternative ways in responding to a situation in which they sounds clever. 

Fluency, in terms of foreign language skill performance, refers to 

“the rapid, smooth, accurate, lucid, and efficient translation of thought or 

communicative intention under the temporal constraints of on-line 

processing” (Lennon, 1990; 2000 in De Jong 2012). The notion of 

utterance fluency refers to the temporal values of speech or the “oral 

features of utterances that reflect the operation of underlying cognitive 

processes” (Segalowitz, 2010). Finally, the concept of perceived fluency 
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refers to the “inferences listeners make about a speaker‟s cognitive fluency 

based on their perception of utterance fluency” (Segalowitz, 2010). 

Fluency can be considered one component of oral proficiency, 

which is often used as one of the scores in assessing candidates‟ oral 

language skills in an exam situation. In addition, Lennon (1990) as cited 

by Kormos and Denes (2004) also pointed out that fluency is differs from 

the other scores in oral language exams (e.g. accuracy, appropriacy, etc.) 

and he also says that fluency reflects the speaker‟s ability to focus the 

listener‟s attention and Rebhein (1987) provided a similar definition that 

“fluency means that the activities of planning and uttering can be executed 

nearly the meaning of worldwide oral proficiency simultaneously by the 

speaker of the language”. Sajavaara (1987) also defined that fluency as the 

communicative acceptability of the speech act. 

a. Three kinds of Dysfluency 

Segalowitz (2010) as as cited by De Jong 2018) divided there 

are three kinds of fluency, namely cognitive fluency, utterance fluency 

and perceived fluency. The kinds used of fluency for this research is 

utterance based test. Utterance fluency decides speaker‟s fluency by 

counting the disfluency markers inside the discourse. As per Stockdale 

(2009) as cited by Riki (2018) there are three disfluency names or 

markers as take after: 
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1) Restart 

Restart is defined as when the speaker restarts the 

uncompleted section of the speech for various reasons. Usually it 

happens because of mispronounced or misspoken words and 

speakers knowledge of the contents like vocabulary or the 

information. 

E.g. Zella buys many doll uhh… Barbie dolls. 

2) Self-Correction 

Stockdale says it as the moment event noteworthy change in 

the speaker‟s discourse. It happens due to selection of words or 

misspoken words. 

E.g. There is three… ehh There are three bananas. 

3) Repetition 

Repetition refers to when speakers make instant occurrence 

of non-significant change in the speech by simply repeating the same 

words. 

E.g. I love reading hmm reading novel. 

Besides all those three indicators, Stockdale also adds 

another indicator given by Brumfit in Lennon (2004) that the 

existence of excessive pause. Brumfit in Stokdale (2009) also stated 

that the length of silences or pauses also affects the listener‟s toward 

the speaker‟s fluency. In addition, Stockdale (2009) set 0.3 second as 

am appropriate cut-off point or pauses. 
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Speaking competence mainly covers speaking fluency and 

accuracy (Wang, 2013 in Riki 2018). Brown (2001) also states that 

fluency and accuracy are two important speaker‟s goals to pursue in 

Communicative Language Teaching. Furthermore, he suggests 

giving more weight to speaking fluency in the teaching of speaking 

since good fluency represents the main characteristic of natural 

communication. There are many definitions refer to the term of 

fluency. The word fluency has its origins in the Latin fluere meaning 

to flow. The adjective form, fluent, is defined by the Collins English 

Dictionary as; able to speak or write a specified foreign language 

with facility and spoken or written with facility. 

In the context of teaching English as a foreign language, 

Skehan„s concept of fluency is similar to these dictionary definitions, 

albeit with a more specific definition of facility. He mentions that, 

fluency-concerns the learner‟s capacity to produce language in real 

time without undue pausing or hesitation (Patterson, D, 2013). 

According to the Oxford dictionary, is defined as the quality or 

condition of being fluent, in particular the ability to express oneself 

easily and articulately. 

According to Hartmann and Stork (1976) as cited by Riki 

(2018) pointed that, “fluent” means a speaker is able to use the 

correct structures of a language at normal speed, which means 

speaking naturally meanwhile concentrating on the content delivery 
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rather than the form or structure of a language. Regarding to Notion 

(2000) there are two main definition categories of fluency, One is 

called the narrow approach refers to the speaking speed and 

smoothness of the language delivery. The other is the board 

approach that considers a wider area including semantic density, 

appropriateness of expression, the language user‟s creative ability 

and some further issues in sociolinguistics. (Yang, Yingjie, 2014). 

Based on the explanation about fluency above, the researcher can 

conclude that fluency is the ability to speak, write or even read 

smoothly and grammaticaly. 

2. The Components of Speaking Fluency 

In assessing speaking fluency, there are two ways how to measure 

speaking fluency. The both measurement will using same disfluency 

components. According to Stockdale (2009) there are four disfluency 

components to indicate the speaking fluency of speakers. As follows: 

a. Speech Rate (SR) 

Stockdale (2009) explained about speech rate as a variable to 

measure the speed of delivery of the word produced for a speech sample 

per second or minute. The pruned syllables and all disfluencies are to be 

excluded in the measurement. To calculate speech rate the number of all 

syllables is divided by the total time required to produce the speech 

sample in seconds. The result is to be multiplied by 60 to find syllables 

per minute. According to the Tennessee Study Program of Education 
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Fluency Resource Packet (2009) set 162-230 is the number of syllables 

adolescent or adult normally could produce per minute. The 

calculations is formulated as following: 

  

  
        

  

   
          

ns : Number of Syllable 

ts  : Time in Second 

sr  : Speech Rate 

SRS  : Speech rate Score 

b. Pause Rate (PR) 

The total number of pauses and filled pauses such as uhm, err, 

emm and eeee including corrections and repetitions are divided by the 

total amount of time expressed in seconds and then multiplied by 100. 

The calculation is formulated as following: 

  

  
             (

  

   
    )      

np  : Number of Pruned Syllable 

ts  : Time in Second 

sr  : Speech Rate 

PRS : Pause Rate Score 
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c. Disfluent Syllable Rate (DSR) 

Disfluent syllable Rate is calculated by subtracting the number 

of pruned syllables from the number of the syllables in the sample. 

Pruned syllables include fillers, errors, and repetitions. The result is the 

number of disfluent syllables which is then divided by 230 as the 

highest normal number of syllable per minute and multiplied by the 

total time in seconds. The calculation is formulated as following: 

  

   
              (

  

   
    )      

nd : Number of Disfluent Syllable 

230 : Normal Amount of Syllable/Minute 

ds : Disfluent Syllable Rate 

DSS : Disfluent Syllable Score 

100  : Maximum Score 

d. Mean Length of Run (MLR) 

Mean length of run between pauses measures the average 

number of syllables produced in runs of speech between pauses and 

other disfluencies to give an idea how much is said without 

interruption. Mean length of runs is calculated by subtracting the total 

number of syllables by the times of pauses above 0.3 seconds and other 

disfluencies then divided by the normal amount of syllables per minutes 
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for the set time of speech sample which is 2 minutes. The calculation is 

formulated as following: 

     

   
     

ns : Number of total Syllable 

np : Number of Pruned Syllable 

460 : Normal Amount of Syllables/2 minutes 

MLR : mean lenght of Run 

With all there four measurements of fluency in which maximum 

score is 100 the mean score is figured out. The following formula is 

used to get the mean score of each sample: 

  
∑ 

 
    

               

 
 

M : Mean Score 

SRS : Speech Rate Score 

MLR : Mean Length of Run 

4  : Four measurements of Fluency 

Since criteria for the assessment is a category that is asking 

about in both the survey and the interviews in the study, this section 

will present the assessment criteria that are frequently state by both 
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the students and the teachers. Categories such as pronunciation, 

vocabulary, grammatical accuracy and fluency are refer to as very 

important assessment criteria by both the students and the teachers; 

thus, these categories will be discussed. These categories are 

frequently applied criteria for assessing speaking; in addition to being 

used in the CEFR‟s illustrative scales, these categories are mentioned 

in competence aims. A further category that will be discuss is turn-

taking. This category is stated by as important by three of the 

interviewed teachers; they stated that the ability to maintain a 

conversation is an important assessment criterion. 

3. Kinds of Speaking Fluency 

According to Segalowitz (2010) calls three notions of fluency, they 

are cognitive, perceived, and utterance fluency respectively. So, the 

researcher uses utterence fluency based test to know speaking fluency of 

the male and female students. As follow:  

1) Cognitive fluency is the fluency that characterises a speaker… the 

speaker‟s abilities to efficiently plan and execute his speech” as stated 

by (De Jong, Steinel, Florijn, Schoonen, & Hulstijn, 2013); in other 

words, it can be equated with the Chomskian competence. It is 

concerned with the cognitive load a speaker has in a certain language 

that can allow him to function in various linguistic context. 

2) Perceived fluency is the impression that the listeners have of the 

fluency of a certain speech sample (or a certain speaker based on a 
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sample)”. Everyone has his own preferences; we might not perceive 

the same utterance the same, and we certainly do not evaluate the 

same performance the same way. Consequently, perceived fluency is 

the most subjective of the three. 

3) Utterance fluency is the fluency that can be measured in a sample of 

speech. It is the end product of a speech production; the physical part 

of a speech performance that can be objectively analysed. “Utterance 

fluency is a construct with several aspects” as noted by (Skehan, 

2003) and (Tavakoli & Skehan, 2005). First, we have „breakdown 

fluency‟, which can be measured by counting the number and length 

of filled and unfilled pauses. Second, we have „Speed fluency‟, which 

can be measured by calculating speech rate such as number of 

syllables per second. Finally, we have „repair fluency‟, which has to 

do with how often the speaker makes false starts, corrections, or 

produce repetitions. 

4. The Factors Students Influence in Speaking Fluency 

Speaking fluency is one of parts of English inclassrooms. Mostly, 

students do not get any chance either in the classroom or outside to speak 

English. Speaking is not a part of examinations. Learning to speak also 

demands a lot of practice and attention. Literally, people learn to speak 

mother tongue just by listening and repeating. The teacher can adopt the 

same natural way. The teacher can give them certain structures and ask 

them to repeat. This will remove their shyness. The teacher can give those 
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drills in the basic patterns of language. Such as, asking short questions and 

the use of short dialogues in the classroom can also develop this skill. 

According to Muriel Saville-Troike (2006) in his book “Introducing 

Second Language Acquisition”, there are some basic perspectives that 

influence success for students in Second Language (L2). That is age, sex, 

aptitude, motivation, cognitive style, personality, and learning strategies. 

Sex or gender is one of the factors in Second Language (L2) teaching. 

Speaking itself has the purpose. The purpose of speaking can be 

either transactional or interactional (Torky, 2006). In transactional 

discourse, language is used primarily for communicating information. 

Language serving this purpose is „message‟ oriented rather than „listener‟ 

oriented (Nunan, 1989 in Torky, 2006). Some students learn a new 

language more quickly and easily than others. This simple fact is known 

by all who have themselves learned a second language or taught those who 

are using their second language in school. Clearly, some language learners 

are successful by virtue of their sheer determination, hard work and 

persistence. However there are other crucial factors influencing success 

that are largely beyond the control of the learner to master speaking skill. 

These factors can be broadly categorized as internal and external. It is their 

complex interplay that determines the speed and facility with speaking 

skill is learned by students. 
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a. Internal Factors 

Internal factors are those that the individual language learner 

brings with him or her to the particular learning situation. 

1) Age: Second language acquisition is influenced by the age of the 

learner. Children, who already have solid literacy skills in their own 

language, seem to be in the best position to acquire a new language 

efficiently. Motivated, older learners can be very successful too, but 

usually struggle to achieve native-speaker-equivalent pronunciation 

and intonation. 

2) Personality: Introverted or anxious learners usually make slower 

progress, particularly in the development of oral skills. They are less 

likely to take advantage of opportunities to speak, or to seek out such 

opportunities. More outgoing students will not worry about the 

inevitability of making mistakes. They will take risks, and thus will 

give themselves much more practice. 

3) Motivation (intrinsic): Intrinsic motivation has been found to 

correlate strongly with educational achievement. Clearly, students 

who enjoy language learning and take pride in their progress will do 

better than those who do not. Extrinsic motivation is also a 

significant factor. ESL students, for example, who need to learn 

English in order to take a place at an American university or to 

communicate with a new English boy/girlfriend, are likely to make 

greater efforts and thus greater progress. 
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4) Experiences: Learners who have acquired general knowledge and 

experience are in a stronger position to develop a new language than 

those who have not. The student, for example, who has already lived 

in 3 different countries and been exposed to various languages and 

cultures has a stronger base for learning a further language than the 

student who has not had such experiences. 

5) Cognition: In general, it seems that students with greater cognitive 

abilities (intelligence) will make the faster progress. Some linguists 

believe that there is a specific, innate language learning ability that is 

stronger in some students than in others. 

6) Native language: Students who are learning a second language which 

is from the same language family as their first language have, in 

general, a much easier task than those who are not. So, for example, 

a Dutch child will learn English more quickly than a Japanese child. 

b. External Factors 

External factors are those that characterize the particular 

language learning situation. 

1) Curriculum: For ESL students in particular it is important that the 

totality of their educational experience is appropriate for their needs. 

Language learning is less likely to place if students are fully 

submersed into the mainstream program without any extra assistance 

or, conversely, not allowed to be part of the mainstream until they 

have reached a certain level of language proficiency. 
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2) Instruction: Clearly, some language teachers are better than others at 

providing appropriate and effective learning experiences for the 

students in their classrooms. These students will make faster 

progress. The same applies to mainstream teachers in second 

language situations. The science teacher, for example, who is aware 

that she too is responsible for the students‟ English language 

development, and makes certain accommodations, will contribute to 

their linguistic development. 

3) Culture and status: There is some evidence that students in situations 

where their own culture has a lower status than that of the culture in 

which they are learning the language make slower progress. 

4) Motivation (extrinsic): Students who are given continuing, 

appropriate encouragement to learn by their teachers and parents will 

generally fare better than those who are not. For example, students 

from families that place little importance on language learning are 

likely to progress less quickly. 

5) Access to native speakers: The opportunity to interact with native 

speakers both within and outside of the classroom is a significant 

advantage. Native speakers are linguistic models and can provide 

appropriate feedback. Clearly, second-language learners who have 

no extensive access to native speakers are likely to make slower 
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progress, particularly in the oral/aural aspects of language 

acquisition. 

From the explanation above, it can conclude that the factors of 

students speaking skill consist of internal and external factors. Internal 

factors are the factors based on individual language learner bring such as 

age, personality, motivation (intrinsic), experience, cognition, and native 

language. Whereas, external factors are about characterize such as 

curriculum, instruction, culture and status, motivation (extrinsic), and 

access to native speakers. All of the factors can influence speaking skill. 

5. The Gender Differences in Speaking Fluency 

 “Language and gender” refers to the relationship between the 

language of male and female. Gender difference is not only a reflection of 

the speeches between male and female, but also a reflection of their 

different living styles and attitudes. Gender difference is a popular 

research in many fields, such as in psychology, in sociolinguistics, and in 

female study. In these fields, the differences between male and female in 

many aspects have been studied from different angles with different 

methodologies. Though research findings lay different emphasis on the 

differences, there are still some similarities between them. For instance, 

males are more concerned with power, they desire to be leaders, while 

females are satisfied with their subordinate status; males speak directly 

and take transferring information as the first thing, but females speak 

indirectly, implicitly and mildly. For them, expressing feelings is very 
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important. Many scholars have concerned about the differences between 

the language of male and female. 

Actually, there are two categories of gender, they are male and 

female. Both have their own weakness and strength. There is some field of 

distinction between male and female as follow: 

a. Gender difference in the physiological field 

According to John (1970), physiological side male and female 

are mostly different. It is apparent when looking at their body. In all 

human societies, males are bigger and stronger than female on the 

overage the male is about 6 percent taller and 20 percent heavier, with 

larger bones and with greater bulk and strength of muscle. So, the 

male has a highest metabolic rate, produce more physical energy, male 

require more food, males heart beats more strongly and male blood is 

richer in red corpuscles to the extent of some 300,000 more per cubic 

millimeter. 

b. Gender difference in nervous system 

There is a big difference between male and female nervous 

system. As the result, this leads to a different character. For example 

men tend to be better at analyzing system (better systemizes) and 

women tend to be better at reading the emotions of other people 

(better empathizers). 

Male and female brain differences include: 
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1) Cell numbers 

Men have 4% more brain cell than women, and above 100 

grams more of brain tissue. 

2) Cellular connections 

Even thought as man seems to have more brain cell, it is 

reported that women have more denditric or cellular connections 

among brain cells. 

3) Corpus collosum size 

Woman‟s brain has a large corpus collosum, which means 

women can transfer data between the right and the left hemisphere 

faster than men. And man tends to be more left brained, while 

woman have greater access to both sides. 

4) Limbic size (bonding/nesting instincts) 

Female has a larger deep limbic system than males. This 

gives females several advantages and also disadvantages. The 

advantages is female more in touch with their feelings (more 

caretakers for children) and disadvantage is female more 

susceptible to depression. 

c. Gender differences in learning style 

Males tend to be deductive in their conceptualizations, sharing 

their reasoning process frequently from general principle and applying 

it to individual cases. Female on the other hand, tend to favor 
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inductive thinking, adding more and more to their based of 

conceptualization. They tend to begin with concrete examples. 

On average, females do produce more words than males. Female 

often use words as they learn them, and males often work silently. 

When female and male are put together at table, the male generally 

ends up spreading his work into the female‟s space, but not vice versa 

because movement seems to help males not only stimulate their brains 

but also manage and relieve impulsive behavior. 

The male and female students have different characteristics in 

language learning strategy that are as below: 

Tabel II.1 

The gender differences in learning style 

Males Females 

Analytic 

Objective 

Thinking 

Field Independent 

Left brain dominant 

Introverted 

Competitive 

Global 

Subjective 

Feeling 

Field dependent 

Right and left brain balance 

Extroverted 

Cooperative 

(Documented by Siti Nur. H.) 

Women prefer to be subjective, feeling oriented, global style rather 

than an objective, thinking-oriented, and analytic style. When learning a 

new language, males and females take different ways. Males tend to favor 

more objectivity. They have tendency to learn the rule, facts, and logic to 

the language they are learning. Females in learning a new language are 
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usually subjective. They put the priority in using their feeling, cultural 

sensitivity and empathy. 

6. The Factors of Gender Differences in Speaking Fluency 

The differences between male and female apparently seem not only 

in physical or biological sides but much more other fields or sides. And all 

of the differences are caused or influenced some factors Based on Anker, 

James and Dunhan (1986) there are two factors as follow: 

a. Social Cognitive Factors 

Even biologically factor plays a based role in behavior but, 

cognitive factor plays a major role in modifying their expression. 

Children‟s own understanding of gender and gender roles contributes 

to the process of gender role acquisition. 

The social cognitive theory emphasizes that children‟s gender 

development occurs through observation and imitation of gender 

behavior, as well as through reinforcement and punishment of gender 

behavior. Parents often use rewards and punishments to teach their 

offspring to feminine for example (Karen, you are being a good girl 

when you play gently with your doll) or masculine (Keith, a big male 

like you is not supposed to cry). 

According to Anker et al. (1986), all children go through the 

following stages in gaining an understanding of gender. 

1) Basic gender identity. In this stage, children recognize that he or 

she is a boy or a girl. 
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2) Gender stability. In this stage, the child accepts that males remain 

male and females remain female. Little boys no longer think they 

might grow up to be a mommy, and little girls give up their heady 

hop of becoming batman. 

3) Gender constancy. In this stage, children recognize that superficial 

changes in appearance or activities do not alter gender. Even when 

girl wears jeans or plays football, or when boy has long hair, the 

child‟s gender remains constant. 

b. Psycholinguistic Factors 

Psycholinguistics or the psychology of language is a science 

that discusses the processes of acquiring and using language in terms 

of psychology (Ratner, et al, 1998). In general, psycholinguistics 

studies three main things: 

1) Comprehension: How people understand spoken and written the 

language. 

2) Speech Production: How to produce people language. 

3) Acquisition: How do people learn a language. 

In psycholinguistics, the second language is the target 

language or language taught. The success of learning English (other 

foreign languages) depends on many factors, namely: 

a) Motivation 

Each student has different reasons for learning English, 

which can be broadly divided into extrinsic and intrinsic 
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motivation. Madrid (1995) divides motivation as intrinsic and 

extrinsic motivation. Intrinsic motivation is a kind of motivation 

drives from an inherent interest in learning task without influence 

from external factors. Extrinsic motivation is the opposite of 

intrinsic motivation and it is a result of external factors. 

b) Interest  

Interest is the second factor explored in this research. 

Interest is found to be one of the factors that can keep students 

enjoying in learning as they do the learning activities without 

pressure. Thus, it is important to know when they began to learn 

English and what makes them interested in learning speaking. 

7. The difference of male and female in using language for speaking 

The differences in gender between male and female seem to be 

some differences in their learning achievement. These differences can be 

seen from their ability in using language for communication. There are 

some differences between what female do and what males do to organize 

the components of speaking in communication. Not only female is 

superior in verbal ability, but also in the use of sentence and variation of 

words. Hetherington (1993) stated that females are superior in verbal 

abilities include in vocabularies, reading compression, and verbal 

creativity The measure of verbal fluency, female usually does better than 

males. Female learn a little earlier than males to talk, to use a greater 
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variety of words. They also speak more clearly, read earlier and 

consistently better than males in a test of spelling and grammar. 

There is a difference between the way a female to articulate a word 

in English and the way of male do. In conversational style also difference 

such as marker: yeah, ah huh and mmm sound, other markers of active 

listening such as nodding, and leaning forward, an expression like perhaps, 

supposed, modal auxiliary, pause between turns, interruption, etc. In 

different parts of the English speaking world, female speakers have been 

found to use form considered to be better or more correct than those used 

by the male. For this reason, they will be more sensitive to the social 

significance of social class-related linguistic variable such as multiple 

negotiations. Many female and female make a group of communication 

such as rumor overtime and everywhere. These facts support the female 

and female to become more flexible in their pronunciation (Anker et al, 

1986). 

8. Utterance Fluency 

Segalowitz‟s second definition of fluency, utterance fluency, refers 

to the temporal properties of speech and repair. These, according to 

Segalowitz‟s vision, depend on the speaker‟s cognitive fluency. Tavakoli 

and Skehan (2005) as cited by De Jong (2012) differentiate between three 

categories of utterance indicators: speed fluency, that is, the density and 

speed at which speech is delivered; breakdown fluency, that is, the extent 

to which speech is interrupted by pauses; and repair fluency, for example 
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the number of repetitions and corrections present in speech. The advantage 

of utterance fluency is that the variables can be measured, for example by 

using the software PRAAT, and therefore ratings are more objective. 

A large number of different quantitative measures are proposed in 

the numerous studies that investigate utterance fluency, with different 

researchers advocating different aspects of production as the best 

indicators of fluency. Kormos (2006) as cited by Ron et al. (2017) gave an 

overview of the ten main measures (Appendix 2), which include mean 

length of runs, the mean length of pauses, the number of filled pauses per 

minute, phonation-time ratio (the amount of time spent speaking as a 

percentage of the total speech sample time), and the number of stressed 

words per total words. Kormos (2006) stated that most studies (Freed, 

2000; Lennon, 1990) conclude that the best predictors are speech rate, that 

is, the number of syllables articulated per minute, and the mean length of 

runs, that is, the average number of syllables produced between pauses. 

However, there are many exceptions, and Tavakoli, Campbell and 

McCormack (2015) point out that there is a fair amount of overlap 

between the measures, some being “composite” e.g. speech rate, which 

combines pausing and speed aspects of fluency, others non-composite e.g. 

articulation rate, which considers speed only. 

Kormos and Dénes (2004) conclude in their study on perceptions 

of fluency that pace, that is, the number of stressed words per-minute, is 

one of the best indicators of fluency and has the added advantage of being 
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easy to calculate. They report that findings on the frequency of filled and 

unfilled pauses and repair phenomena are generally contradictory and 

demonstrate in their own study that they do not influence perceptions of 

fluency. The relative unimportance of repair measures is confirmed by 

Bosker et al. (2012). In short, each study measures a different cocktail of 

variables using a variety of tools and different sample sizes, and this 

makes it difficult to draw clear conclusions. 

Moreover, De Jong et al. (2015) question the extent to which such 

fluency measures are valid indicators of L2 proficiency. They echo 

Fillmore (1979) when they argue that fluency is partly determined by 

individual speaking style and personality, and may also be culture-based. 

They investigate fluency measures for Turkish and English learners of 

Dutch in both their L1 and their L2 and conclude that for most measures, 

especially syllable duration and filled pauses, the speakers‟ performances 

correspond in both languages. They argue, therefore, that L1 fluency 

measures need to be taken into consideration when considering L2 

fluency. 

Derwing, Munro, Thomson and Rossiter (2009) also found a 

significant correlation between the L1 and L2 fluency behaviour of Slavic 

and Mandarin speakers of English. This raises the important question of 

whether it is reasonable to judge L2 speakers as disfluent if it reflects their 

L1 speech. Regarding pausing, Tavakoli (2011) helps clarify the question 

by pointing out that it is where speakers pause that is significant, not the 
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number or length of pauses. Whereas, native speakers pause at the end of 

clauses, L2 speakers tend to pause mid-clause as a result of processing 

difficulties. A further consideration is whether pausing is due to linguistic 

planning or content planning (Fulcher, 2003). L1 speakers frequently 

pause to think about content when speaking spontaneously, and therefore 

this should not be interpreted as an indication of L2 disfluency. False starts 

and reformulation are also typical of many L1 speakers, as Conversation 

Analysis has shown (Schegloff, Jefferson & Sacks, 1977). Deciding which 

surface features of speech constitute fluency and disfluency, therefore, is 

not a straightforward matter. 

9. The Comparison between Males and Females Students’ Speaking 

Fluency 

Gender is a variable that can affect language use and acquisition as 

a result of biological, psychological, or socio-cultural influence between 

both. The most obvious differences between male and female is the 

biological ones. The differences in sex between male and female seems in 

their language learning. The researches on language and gender also reveal 

the differences between men and women in using language for 

communication. One of them is that women are more polite than men. 

Hobbs (2003) noted that when talking with the same sex peers, women 

will use many positive politeness strategies. On the other hand, men in 

similar circumstances do not show this tendency. Lakoff (1976) also stated 

that “women tend to speak with reference to the rules of politeness, 
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conversational implicative and interpersonal exploration. Whereas, men 

tend to speak with reference to the rules of conversation and straight 

factual communication”. 

According to Mahmud (2008), the impact of gender differences in 

English Language Teaching affected by the notions about men and women 

differences in communication. The differences of gender in teaching make 

different impact for students in learning process. Gender and learning are 

gaining increasing attention in the national curriculum may be one reason 

why students‟ performance particularly in oral English has been 

consistently low (Soneye, 2008). 

Speaking is the crucial aspect in learning English. According to 

Muriel Saville-Troike (2006) in his book “Introducing Second Language 

Acquisition”, there are some basic perspectives that influence success for 

students in Second Language (L2). That is age, sex, aptitude, motivation, 

cognitive style, personality, and learning strategies. Sex or gender is one of 

the factors in Second Language (L2) teaching. There do appear to be some 

sex differences in oral and processing but the research evidence is mixed. 

Many researchers have been identified gender differences in learning 

second language. 
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Table II.2 

The Gender Differences Based on Some Researchers 

Female  Male 

Left Brain 

Linguistic and logical 

Holistic thinking 

Emotionally intelligent 

Relate to people 

Emphasis on 

communication 

Theorists and reflectors 

Gender Brain 

 

 

Honey & Mumford 

Kolb & McCarthy 

Geoff Hannan 

Right Brain 

Visual-spatial and creative 

Specialized thinking 

Problem-solving 

Relate to things 

Emphasis on action 

Activists and pragmatists 

Will plan, edit and re-work 

“Presentation is 

everything” 

Will solicit help 

Co-operative 

Working Style Will do what‟s necessary 

“shop floor mentality” 

Independent  

Competitive 

Less to use translation 

strategies 

Have more positive 

attitudes  

towards speakers of the 

target language 

More motivated 

Bacon 

Spolsky 

 

 

Gardner and Lambert 

More use translation 

strategies 

Have less positive attitudes  

towards speakers of the 

target language 

Less motivated 

(Documented by Welda Yolanda) 

It is not easy to find the outcomes of the result from the research. 

The explanations that follow are speculative in nature and real. There 

also exists conflicting research on how sex or gender affects second 

language acquisition and whether one gender is more successful than the 

other (Ellis, 1994 in Narayanan, 2007). 
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B. Relevant Research 

Syafi‟i (2017) stated that relevant reseach is required to observe some 

previous researches conducted by other researchers in which they are relevant 

to our research itself. There are five relevant research which have relevancy 

to this research. 

There were some relevant researches which have relevancy to this 

research. The first title was conducted a research by Siti Nur Halimah in 2010 

entitled “The Comparison between Male and Famale Students’ Speaking 

Ability at Third Semester of English Department of IAIN Walisongo”. 

The research was a comperative research. She faund that there was significant 

different between male and famale students in speaking ability. The average 

of female students 47.2 and male students is 43.1. It means that the speaking 

ability of female students is higher than male students. But, the level of 

significant is 40%. It means that the differences of males and females are not 

so high. 

The second title was conducted a research by Almuzakir in 2010 

entitled “The Comparison between Male and Female Speaking Abilty’ at 

Third Semester of English Department of IAIN Palangkaraya”. The 

research was a quantitative and qualitative approach with Ex-post Facto 

design. He faund that there was significant different between male and famale 

in speaking ability. The average of female students 24.1. and  male students is 

20 It means that the speaking ability of female students is higher than male 

students. But, the level of significant is 1% and the level significance 5% with 
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the degree of fredoom. It means that the speaking ability of female students is 

higher than male, the size of population, actually there were 80 students of 16 

males and 68 females. 

The third title was “The Comparison between Male and Female 

Students’ Speaking Ability”. That was conducted by Silpia Rahayu (2016). 

Her reseach was an  qualitative approach and comparative method. The 

location of the research was SMAN 1 Bantarujeg. In which participants were 

eleventh grade students of SMAN 1 Bantarujeg. This study was conducted to 

know whether the research aims to know the male and female students‟ 

speaking ability at SMAN 1 Bantarujeg, and to know the differences between 

them or not. The average score of male is 13.5 and female is 14.8. The first 

indicator is pronunciation, the male students‟ score (35) is higher than the 

female students‟ score (34). Based on the research finding of the study, it can 

the said this research there was differences between male and female students 

after doing the research. 

The fourth title was “The Role of Gender in the Accuracy and 

Fluency of Iranian Upper-intermediate EFL Learners’ L2 Oral 

Productions”. That was conducted by Ehsan Namaziandost, Parisa Abedi, 

and Mehdi Nasri (2019). They research was descriptive quantitative design by 

using speaking tasks. The location of the reseach was the Iranian Upper-

intermediate EFL Learners‟. In which participant were 50 students. This 

study was conducted to examine the comparative achievement on English 

speaking accuracy and fluency between female and male students. The results 
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indicated that female participants outperformed the males in terms of fluency 

while males were superior in terms of accuracy.  Based on the findings, it can 

be stated that gender differences do have an effect on learning different skills 

and their components; male and female foreign language learners. 

The fifth title was “The Comparison of Students’ Speaking Skill 

between Male and Female”. That was conducted by Welda Yolanda (2019). 

The research was a comperative research and the researcher collecting data by 

using speaking performance. The location of the research was at State Senior 

High School 1 Kuantan Hilir on 16th August 2019. In which participants 24 

students‟. This study was conducted to know the comparison of students‟ 

speaking skill between male and female students. whether there is a 

significant difference between male and female students‟ speaking skill or 

not. it can be conclude that t-0 is lower than t-table, the null hypothesis (H0) 

is accepted and the alternative hypothesis (Ha) is rejected. Thus, there is no 

significant between male and female students‟ speaking skill at eleventh 

grade science of State Senior High School 1 Kuantan Hilir. This statement 

can be seen from t0 is lower than t-table in either at 5% and 1% 

(2.074>0.528<2.819) with the degree of freedom (df) is 22.  Based on 

research findings of the study, it can be said reseach there is no differences 

between male and female students‟ speaking skill at eleventh saint grade of 

state senior high school 1 Kuantan Hilir. 

A few of previous research discussed about gender on speaking 

fluency such as Halimah (2010) which focus on comparison between 
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gender on speaking ability Yolanda (2019) focuses on comparison students 

gender on students speaking skill, Almuzakir (2010) focuses on students 

gender in speaking ability, Rahayu (2016) focuses on gender differences in 

speaking ability, while, in this research focus on students gender on speaking 

fluency by Namaziandost et al, (2016) to investigate the gender influence in 

speaking fluency. In conclusion, some of the researchers conducted the 

research about gender comparison to speaking ability and speaking skill that 

focuses on students case study the gender differences in speaking ability and 

speaking skill. But, in this research the researcher want to know the 

comparison between male and female students‟ speaking fluency. 

C. Operational Concept 

This research is a comparative research. There are many kinds of 

research designed in conducting research. They are: quantitative and 

qualitative. The researcher uses the quantitative approach with comparative 

method in this research. This research uses the quantitative comparative 

method because of the analysis stresses on the numerical data process with 

statistical data. This research uses comparative research method because of 

this method shows the comparison between the two variables. This research 

has 2 variables, they are; variable X is the students‟ gender (independent 

variable) and variable Y is students‟ speaking fluency (dependent variable). 

Then, the measurement criteria of speaking fluency from Stockdale 

(2009) which is accumulated all four disfluency components to indicate the 

speaking fluency of speakers. 
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1. Students produce the word with the speed of delivery for aspect of 

accounted per second or minute. 

2. Students produce the silent pause and filled pause including corrections 

and repetitions. 

3. The students produce pruned syllables from the number of the syllables 

in speech. 

4. Students pause and syllable produced in runs of speech between pauses 

and other disfluencies to give an idea how much is said without 

interruption. 

D. The Assumption and Hypothesis of the Research 

1. The Assumption of the Research 

Based on the theories and explanations, the researcher assumes 

that female students are better than male students in their speaking 

fluency. 

2. The Hypothesis of the Research 

Ho: There is a significant difference between male students‟ speaking 

fluency and female students‟ speaking fluency at Muhammadiyah 

Senior High School 1 Pekanbaru. 

Ha: There is no significant difference between male students‟ speaking 

fluency and female students‟ speaking fluency at Muhammadiyah 

Senior High School 1 Pekanbaru. 
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CHAPTER III 

METHOD OF THE RESEARCH 

A. The Research Design 

This research is a quantitative research, which uses causal-

comparative research in which the researcher used to examine potential 

causes for observed differences among existing groups. In this type of 

research, the researcher attemt to determine the cause or cosequences of 

differences that already exist between or among groups of individuals. 

According to, L.R Gay, et al. (2012) causal-comparative research attempts to 

determine the cause, or reason, for existing differences in the behavior or 

status of groups of individuals. The caused is a behavior or characteristic 

believed to influence some other behavior or characteristic, and as known as 

the grouping variable. 

This method sometimes is also known as ex post facto research. There 

are two types of ex-post facto designs they are proactive and retroactive. The 

design of this research is proactive design. According to Ary et al (2010) 

proactive ex-post facto design begins with subjects grouped on the basis of an 

independent variable. Ex post facto research is conducted after variation in 

the variable of interest has already been determined in the natural course of 

events (such as ethnicity or gender). 

Based on explanation above, casual comparative design is compatible 

to find out the difference on phenomena of speaking fluency of male and 

female students. It is clear that ex post facto research is to investigate past 
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events to find out the factors that influence that events. It useful to describe 

and find out the significance or the difference between those two variables, 

there are male and female students as the independent variable (X) and 

speaking fluency as dependent variable (Y). 

In this case, the researcher took a research to compare or to know 

whether there is any significant difference between male and female students‟ 

speaking fluency at Muhammadiyah Senior High School 1 Pekanbaru. This 

research consists of two variables, where the independent variable is the 

group of students based on gender (male and female students) and the 

dependent variable is the students‟ speaking fluency. 

B. Location and Time of the Research 

The location of the research was at the tenth grade of Muhammadiyah 

Senior High School 1 Pekanbaru at Jl. KH. Ahmad Dahlan No. 90. This 

research was conducted in November 2021 academic year 2021/2022. 

C. Subject and Object of the Research 

The subject of the research was the science class at the tenth grade of 

Muhammadiyah Senior High School 1 Pekanbaru. Meanwhile, the object of 

this research was a comparative study between male and female students‟ 

speaking fluency. 
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D. Population and Sample of the Research 

1. Population 

According to Creswell (2012), population was a group of 

individuals who have the same characteristic. The minimum sample size 

of causal-comparative research are 15 samples for each groups (Gay, 

2012). The population of the research was the students of science class at 

the tenth grade of Muhammadiyah Senior High School 1 Pekanbaru. 

Table III.1 

The Total Population of the Research is Science Class at 

The Tenth Grade Students of Senior Muhammadiyah 1 Pekanbaru 

No Classes Male Female Total 

1 X MIA 1 9 17 26 

2 X MIA 2 12 14 26 

3 X MIA 3 13 13 26 

Total Population 34 44 78 

The total number of population science were 78 students that 

consisted of male 34 students and female 44 students. 

2. Sample 

In this research, the researcher determined sample by using 

stratified sampling. Stratified sampling was a type of probability 

sampling. As Creswell (2012) in stratified sampling, the researcher 

divided (stratify) the population on some specific characteristic (e.g., 

gender). Then from the each sub groups that are classified from some 

specific characteristic (e.g., gender). Besides, in simple random 
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sampling, the researcher selects participants (or units, such as schools) 

for the sample so that any individual has an equal probability of being 

selected from the population. 

The population of this research were 78 students, which were 34 

the male students and 44 the female students. The researcher took science 

class because, the school only provided science class as this sample for 

this reasearch. So, the total sample that the researcher took 23 students 

that consist 10 students of male and 13 students of female, Which was 

explained as follows: 

The researcher took 30 percent from the male population which 

were 10 students and 30 percent from the female population which were 

13 students. The spesification of the sample can be seen as follows: 

Table III.2 

Sample of the Research 

No 

Population 
Total 

Population 

Sample 
Total 

Sample Male Female 
Male 

(30%) 

Female 

(30%) 

1 34 44 78 10 13 23 

Thus, the researcher took the samples for male students are 10 

students, and for female students are also 13 students. So, the total samples 

of this research were 23 students. 

E. Techniques of Data Collection 

In order to collect the data in this research, the researcher used the test 

to collect the data. According to Cohen et.al (2007) “test is subject to items 

analysis”. Pertaining to definition above Brown (2003) test is a method that 
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used to measure a personal‟s ability, knowledge, or performance in given 

domain. The point that was examined to measure and evaluate the indicator of 

test that has been formulated in operational concept of speaking fluency or 

variable Y. The test was tested orally based on the indicators of students‟ 

speaking fluency measurement. In collecting data, the researcher used a 

speaking test to know their speaking fluency. In students speaking fluency, 

the researcher gave the 4 optional topics for the students. Each students 

choose one topic and required to deliver a short talk minimal 2 minutes until 

4 minutes be recorded. The record was analyzed by an application namely 

Audacity and then calculated by Microsoft Excel. Then the score of the 

students‟ speaking fluency was determined into the scale which revealed in 

the previous chapter. 

F. Technique of Data Anlysis 

This was a comparative research project. The data of this study is 

gathered via test. The test was used to determine the speaking fluency of male 

and female students. The researcher was analyzed audio used Audacity, 

Notepad, and Microsof Excel. Those measurements were Speech Rate (SR), 

Pause Rate (PR), Disfluent Syllable (DS), and Mean Length of Runs (MLR). 

The data were analyzed by using computer softwares which is Microsoft 

Excel. The researcher used statistical analysis to determine if there is a 

significance difference in speaking fluency between male and female 

students. 
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The researcher analyzed the students‟ speaking fluency by using 

Audacity to calculate the speaking fluency components. After the components 

has been counted, the researcher used the formula to get the score of students 

speaking fluency by using utterance analysis. The formula is as following: 

1. Speech Rate (SR): speech rate as a variable to measure the speed of 

delivery of the word produced for a speech sample per second or minute. 

2. Pause Rate (PR): the total number of pauses and filled pauses such as 

uhm, err, emm and eeee including corrections and repetitions are divided 

by the total amount of time expressed in seconds and then multiplied by 

100. 

3. Disfluent Syllable Rate (DSR): disfluent syllable rate is calculated by 

subtracting the number of pruned syllables from the number of the 

syllables in the sample. 

4. Mean Length of Run (MLR): mean length of run between pauses 

measures the average number of syllables produced in runs of speech 

between pauses and other disfluencies to give an idea how much is said 

without interruption. 

To answer the first and second research questions, the researcher 

analyzed the samples by using Audacity to calculate the speaking fluency 

components. After the components has been counted, the researcher used the 

formula to get the score of students speaking fluency by using utterance 

analysis. The calculation was formulate as following: 

The calculation was formulate as following: 
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1. Speech Rate (SR) 

  

  
        

  

   
          

ns : Number of Syllable 

ts : Time in Second 

sr : Speech Rate 

SRS : Speech rate Score 

2. Pause Rate (PR) 

  

  
             (

  

   
    )      

np : Number of Pruned Syllable 

ts : Time in Second 

sr : Speech Rate 

PRS : Pause Rate Score 

3. Disfluent Syllable Rate (DSR 

  

   
              (

  

   
    )      

nd : Number of Disfluent Syllable 

203 : Normal Amount of Syllable/Minute 

ds : Disfluent Syllable Rate 
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DSS : Disfluent Syllable Score 

100 : Maximum Score 

4. Mean Length of Run (MLR) 

     

   
     

ns : Number of total Syllable 

np : Number of Pruned Syllable 

460 : Normal Amount of Syllables/ 2 minutes 

MLR : mean length of Run 

With all there four measurements of fluency in which 

maximum score is 100 the mean score is figured out. The following 

formula is used to get the mean score of each sample: 

  
∑ 

 
    

               

 
 

M : Mean Score 

SRS : Speech Rate Score 

MLR : Mean Length of Run 

4 : Four measurements of Fluency 
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To know there is/there is no significance difference between male 

and female students‟ speaking fluency the researcher used the software 

namely SPSS 25.0 and the formula uses was Mann-Whitney U-Test. Based 

on Pallant (2016) they are also useful when you have very small samples and 

when your data do not meet the stringent assumptions of the parametric 

techniques. The Mann-Whitney U-test is used to test for differences between 

two independent groups on a continuous measure. It can be used to test 

whether such samples come from the same distribution. Mann-Whitney U-

test was used since the data was not normally distributed. So, the researcher 

used Mann-Whitney U-test to compare students‟ speaking fluency. It can be 

known that sig. value of male group is 0.006 which is smaller than 0.05 and 

sig. value of female group is 0.089 which is higher than 0.05. Because one of 

the values of sig. of both groups is smaller than 0.05, it can be concluded that 

the data of student speaking outcomes for male and female are not normally 

distributed. This test is the non-parametric alternative to the t-test for 

independent samples. 

The data of this research were obtained from the students‟ speaking 

fluency scrores. The researcher gave the speaking test to got the speaking 

fluency scores. The researcher used speaking test, four optional topic, and 

students can choose one of them. Then the data were calculated through 

percentage by using criteria are as follows: 
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Table III.3 

The Criteria of Interpretation Score 

Score Level Description 

91-100 5 Native-Like 

71-90 4 Advance 

51-70 3 Good 

31-50 2 Intermidiate 

11-30 1 Limited 

1-10 0 Disfluent 

                                                                                          (De Jong and Hulstjin, 2009) 

 

Based on the table IV.1, it can be seen that at interval students‟ scores (90-

100) which is categorized as “native-like”. At interval students‟ scores (71-90) 

which is categorized “advance”. At interval students‟ scores (51-70) which is 

categorized “good”. At interval students‟ scores (31-50) which is categorized 

“intermidiate”. At interval students‟ scores (11-30) which is categorized “limited”. 

At interval students‟ scores (1-10) which is categorized “disfluent”. 

Table III.4 

The Fluency Scale Ordinate Corporation Description 

Level Description 

5 

NATIVE-LIKE Fluency. Candidate utterance exhibits smooth native-like rhythm and phrasing, with 

no more than one hesitation, repetitions, false start, or non-nativephonological simplification. The 

overall speech sounds natural. 

4 

ADVANCE Fluency. Candidate of utterance has acceptable thythm, with appropriate phrasing and 

word emphasis. Utterances have no more than five hesitation, repetitions or false starts. There is only 

one to five significantly non-native phonological hesitations. 

3 

GOOD Fluency. Candidate speech has acceptable speed,but may be somewhat uneven. Long 

utterances may exhibit some hesitations; but most words are spoken in continuous phrases. There are 

several repetitions or false starts per utterance. Speech has no too many long pauses and does not 

sound staccato. 

2 

INTERMEDIATE Fluency. Candidate speech may be uneven or somewhat staccato. Utterance (if>=6 

words) has at least one smooth 3-word run, and there are several  hesitations, repetitions or false 

starts. Speech may have several long pauses, but not unlimited. 
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1 

LIMITED Fluency. Candidate speech is slow and has irregular phrasing or sentence rhythm. Poor 

phrasing, staccato or syllabic timing, multiple hesitations, many repetitions or false starts render the 

spoken performance notably uneven or discontinuous. Long utterances have several long pauses. 

0 

DISFLUENT Candidate Speech is very slow and seems labour and very poor, with many discernable 

phase grouping and with multiple hesitations, pauses, false starts and/or major phonological 

simplifications. In an utterance, most words are isolated and there are many long pauses, 

 

The result of this research was obtained statistically through the 

hypotheses bellow : 

a. Ha : t0 > t-table. There is a significant difference between male and 

famale students‟ speaking fluency. 

b. Ho : t0 < t-table. There is no significant difference between male and 

famale students‟ speaking fluency. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

The porpose of this research was to find out the difference students 

gender on speaking fluency. Based on results and discussions on chapter IV, 

the researcher draws the conclusion that gender is not affect speaking fluency, 

in the other word, gender does give impact to the fluency of the speaking. 

That aspects may be contribute to the speaking fluency from internal factors 

such as; age, personality, motivation (interinsic), experiences, cognition, 

native language, meanwhile, from external factors such as; curriculum, 

intruction, culture and status, motivation (exterinsic), and acces to native 

speakers. 

B. Suggestion 

In line with the finding of the research, the researcher would like to 

give some suggestion as follows: 

1. Suggestion for the Teacher, because of the male and female students‟ 

speaking fluency have no significant difference, thus, the English teacher 

do not need to give different treatment to the students. 

2. Suggestion for the students‟ tenth grade at Senior High School that both 

male and female students have same competition in speaking fluency. And 

both of the students have to do more exercise to increase their speaking 

fluency. 
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3. This research is expected to inspire the next researcher to do other research 

in order to find out how male and female students‟ speaking fluency. And 

this research to develop a better improvement in teaching and learning 

English as foreign language. 

4. Finally for the readers, this research is merely a small portrait of finding in 

the field of research in speaking fluency between male and female. It is 

possible that the other researchers have different findings with this 

research. 
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Syllabus 

 

 

 

 

 

 

 

 

 

 



SILABUS 
Bahasa Inggris Umum  

Satuan Pendidikan : SMA/MA 

Kelas   : X (Sepuluh) 

Kompetensi Inti  : 

 KI-1 dan KI-2:Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, 

kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, 

masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan kawasan internasional”.  

 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 

teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan 

pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah 

 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak 

secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan 
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3.1  Menerapkan fungsi sosial, struktur 

teks, dan unsur kebahasaan teks 

interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi 

dan meminta informasi terkait jati diri 

dan hubungan keluarga, sesuai dengan 

konteks penggunaannya. (Perhatikan 

unsur kebahasaan pronoun: subjective, 

objective, possessive) 

 Fungsi Sosial 

Mengenalkan, menjalin hubungan 

interpersonal dengan teman dan guru 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan/di luar dugaan) 

 Unsur Kebahasaan 

- Sebutan anggota keluarga inti dan yang 

lebih luas dan orang-orang dekat lainnya; 

hobi, kebiasaan 

- Verba: be, have, go, work, live (dalam 

simple present tense) 

- Subjek Pronoun: I, You, We, They, He, 

She, It 

- Kata ganti possessive my, your, his, dsb. 

- Menyimak dan menirukanbeberapa contoh interaksi terkait jati diri dan 

hubungan keluarga, dengan ucapan dan tekanan kata yang benar 

- Mengidentifikasi ungakapan-ungkapan penting dan perbedaan antara 

beberapa cara yang ada 

- Menanyakan hal-hal yang tidak diketahui atau yang berbeda. 

- Mempelajari contoh teks interaksi terkait jati diri dan hubungan 

keluarganya yang dipaparkan figur-figur terkenal. 

- Saling menyimak dan bertanya jawab tentang jati diri masing-masing 

dengan teman-temannya 

- Melakukan refleksi tentang proses dan hasil belajarnya 

4.1  Menyusun teks interaksi transaksional 

lisan dan tulis pendek dan sederhana 

yang melibatkan tindakan memberi 

dan meminta informasi terkait jati diri, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks 
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- Kata tanya Who? Which? How? Dst. 

- Nomina singular dan plural dengan atau 

tanpa a, the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Deskripsi diri sendiri sebagai bagian dari 

keluarga dan masyarakat yang dapat 

menumbuhkan perilaku yang termuat di KI 

3.2  Menerapkan fungsi sosial, struktur 

teks, dan unsur kebahasaan teks 

interaksi interpersonal lisan dan tulis 

yang melibatkan tindakan 

memberikan ucapan selamat dan 

memuji bersayap (extended), serta 

menanggapinya, sesuai dengan 

konteks penggunaannya 

 Fungsi Sosial 

Menjaga hubungan interpersonal dengan 

guru, teman dan orang lain. 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan/di luar dugaan) 

 Unsur Kebahasaan 

- Ungkapan memberikan ucapan selamat 

dan memuji bersayap (extended), dan 

menanggapinya 

- Nomina singular dan plural dengan atau 

tanpa a, the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Interaksi antara guru dan peserta didik di 

dalam dan di luar kelas yang melibatkan 

ucapan selamat dan pujian yang dapat 

menumbuhkan perilaku yang termuat di KI 

 

- Menyimak dan menirukan beberapa contoh percakapan mengucapkan 

selamat dan memuji bersayap (extended) yang diperagakan guru/rekaman, 

dengan ucapan dan tekanan kata yang benar 

- Bertanya jawab untuk mengidentifikasi dan menyebutkan ungkapan 

pemberian selamat dan pujian serta tambahannya, n mengidentifikasi 

persamaan dan perbedaannya 

- Menentukan ungkapan yang tepat secara lisan/tulis dari berbagai situasi lain 

yang serupa 

- Membiasakan menerapkan yang sedang dipelajari. dalam interaksi dengan 

guru dan teman secara alami di dalam dan di luar kelas. 

- Melakukan refleksi tentang proses dan hasil belajar 

4.2  Menyusun teks interaksi interpersonal 

lisan dan tulis sederhana yang 

melibatkan tindakan memberikan 

ucapan selamat dan memuji bersayap 

(extended), dan menanggapinya 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks 
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3.3  Menerapkan fungsi sosial, struktur 

teks, dan unsur kebahasaan teks 

interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi 

dan meminta informasi terkait niat 

melakukan suatu tindakan/kegiatan, 

sesuai dengan konteks 

penggunaannya. (Perhatikan unsur 

kebahasaan be going to, would like to) 

 Fungsi Sosial 

Menyatakan rencana, menyarankan, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan atau di luar 

dugaan) 

 Unsur Kebahasaan 

- Ungkapan pernyataan niat yang sesuai, 

dengan modalbe going to, would like to 

- Nomina singular dan plural dengan atau 

tanpa a, the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Interaksi antara guru dan peserta didik di 

dalam dan di luar kelas yang melibatkan 

pernyataan niatyang dapat menumbuhkan 

perilaku yang termuat di KI 

- Mencermati beberapa contoh interaksi terkait niat melakukan suatu 

tindakan/kegiatan dalam/dengan tampilan visual(gambar, video) 

- Mengidentifikasidengan menyebutkan persamaan dan perbedaan dan dari 

contoh-contoh yang ada dalam video tersebut, dilihat dari isi dan cara 

pengungkapannya 

- Bertanya jawab tentang pernyataan beberapa tokoh tentang rencana 

melakukan perbaikan 

- Bermain game terkait dengan niat mengatasi masalah 

- Membiasakan menerapkan yang sedang dipelajari. dalam interaksi dengan 

guru dan teman secara alami di dalam dan di luar kelas. 

- Melakukan refleksi tentang proses dan hasil belajar. 

4.3  Menyusun teks interaksi transaksional 

lisan dan tulis pendek dan sederhana 

yang melibatkan tindakan memberi 

dan meminta informasi terkait niat 

melakukan suatu tindakan/kegiatan, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks 

3.4  Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks deskriptif lisan dan tulis dengan 

memberi dan meminta informasi 

terkait tempat wisata dan bangunan 

bersejarah terkenal, pendek dan 

sederhana, sesuai dengan konteks 

penggunaannya 

 Fungsi Sosial 

Membanggakan, menjual, mengenalkan, 

mengidentifikasi, mengkritik, dsb. 

 Struktur Teks 

Dapat mencakup 

- Identifikasi (nama keseluruhan dan 

bagian) 

- Sifat (ukuran, warna, jumlah, bentuk, 

dsb.) 

- Fungsi, manfaat, tindakan, kebiasaan 

- Menyimak dan menirukan guru membacakan teks deskriptif sederhana 

tentang tempat wisata dan/atau bangunan bersejarah terkenaldengan 

intonasi, ucapan, dan tekanan kata yang benar. 

- Mencermati danbertanya jawab tentang contoh menganalisisdeskripsi 

dengan alat seperti tabel, mind map, dan kemudian menerapkannya untuk 

menganalisis beberapa deskripsi tempat wisata dan bangunan lain 

- Mencermati cara mempresentasikan hasil analisis secara lisan, 

mempraktekkan di dalam kelompok masing-masing, dan kemudian 

mempresentasikan di kelompok lain 

4.4  Teks deskriptif 

4.4.1  Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks deskriptif, lisan 
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dan tulis, pendek dan sederhana 

terkait tempat wisata dan bangunan 

bersejarah terkenal 

4.4.2  Menyusun teks deskriptif lisan dan 

tulis, pendek dan sederhana, terkait 

tempat wisata dan bangunan 

bersejarah terkenal, dengan 

memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan, secara 

benar dan sesuai konteks 

 Unsur kebahasaan 

- Kosa kata dan istilah terkait dengan 

tempat wisata dan bangunan bersejarah 

terkenal 

- Adverbia terkait sifat seperti quite, very, 

extremely, dst. 

- Kalimat dekalraif dan interogatif dalam 

tense yang benar 

- Nomina singular dan plural secara tepat, 

dengan atau tanpa a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Deskripsi tempat wisata dan bangunan 

bersejarah yang dapat menumbuhkan 

perilaku yang termuat di KI 

- Mengunjungi tempat wisata atau bangunan bersejarah untuk menghasilkan 

teks deskriptif tentang tempat wisata atau bangunan bersejarahsetempat. 

- Menempelkan teks di dinding kelas dan bertanya jawab dengan pembaca 

(siswa lain, guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil belajar. 

3.5  Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks khusus dalam bentuk 

pemberitahuan (announcement), 

dengan memberi dan meminta 

informasi terkait kegiatan sekolah, 

sesuai dengan konteks penggunaannya 

 Fungsi Sosial 

Menjalin hubungan interpersonal dan 

akademik antar peserta didik, guru, dan 

sekolah 

 Struktur Teks 

- Istilah khusus terkait dengan jenis 

pemberitahuannya 

- Informasi khas yang relevan 

- Gambar, hiasan, komposisi warna 

 Unsur Kebahasaan 

- Ungkapan dan kosa kata yang lazim 

digunakan dalam announcement 

(pemberitahuan) 

- Menyimak dan menirukan guru membacakan beberapa teks pemberitahuan 

(announcement) dengan intonasi, ucapan, dan tekanan kata yang benar. 

- Bertanya dan mempertanyakan tentang persamaan dan perbedaan fungsi 

sosial, struktur teks dan unsur kebahasaannya 

- Mencermati danbertanya jawab tentang contoh menganalisisdeskripsi 

dengan alat seperti tabel dan kemudian menerapkannya untuk menganalisis 

beberapa teks pemberitahuan lain 

- Membuat teks pemberitahuan (announcement) untuk kelas atau teman 

- Melakukan refleksi tentang proses dan hasil belajar. 

4.5  Teks pemberitahuan (announcement)  

4.5.1  Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks khusus dalam 

bentuk pemberitahuan 

(announcement)  

4.5.2  Menyusun teks khusus dalam bentuk 

pemberitahuan (announcement), lisan 



Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 

dan tulis, pendek dan sederhana, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan, 

secara benar dan sesuai konteks 

- Nomina singular dan plural secara tepat, 

dengan atau tanpa a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Pemberitahuan kegiatan, kejadian yang 

dapat menumbuhkan perilaku yang termuat 

di KI  

 Multimedia 

Layout dan dekorasi yang membuat 

tampilan teks pemberitahuan lebih menarik. 

3.6  Menerapkan fungsi sosial, struktur 

teks, dan unsur kebahasaan teks 

interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi 

dan meminta informasi terkait 

keadaan/tindakan/ kegiatan/ kejadian 

yang dilakukan/terjadi di waktu 

lampau yang merujuk waktu 

terjadinya dan kesudahannya, sesuai 

dengan konteks penggunaannya. 

(Perhatikan unsur kebahasaan simple 

past tense vs present perfect tense) 

 Fungsi Sosial 

Menjelaskan, mendeskripsikan, 

menyangkal, menanyakan, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan/di luar dugaan) 

 Unsur Kebahasaan 

- Kalimat deklaratif dan interogative dalam 

simple past tense, present perfect tense. 

- Adverbial dengan since, ago, now; klause 

dan adveribial penunjuk waktu 

- Nomina singular dan plural secara tepat, 

dengan atau tanpa a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Kegiatan, tindakan, kejadian, peristiwa 

- Menyimak dan menirukan beberapa contoh percakapan terkait dengan 

intonasi, ucapan dan tekanan kata yang tepat 

- Guru mendiktekan percakapan tersebut dan peserta didik menuliskannya 

dalam buku catatannya untuk kemudianbertanya jawab terkait perbedaan 

dan persamaan makna kalimat-kalimat yang menggunakan kedua tense 

tersebut 

- Membaca beberapa teks pendek yang menggunakan kedua tense tersebut, 

dan menggunakan beberapa kalimat-kalimat di dalamnya untuk melengkapi 

teks rumpang pada beberapa teks terkait. 

- Mencermati beberapa kalimat rumpang untuk menentukan tense yang tepat 

untuk kata kerja yang diberikan dalam kurung 

- Diberikan suatu kasus, peserta didik membuat satu teks pendek dengan 

menerapkan kedua tense tersebut 

4.6  Menyusun teks interaksi 

transaksional, lisan dan tulis, pendek 

dan sederhana, yang melibatkan 

tindakan memberi dan meminta 

informasi terkait keadaan/tindakan/ 

kegiatan/ kejadian yang 

dilakukan/terjadi di waktu lampau 

yang merujuk waktu terjadinya dan 

kesudahannya, dengan 
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memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan yang 

benar dan sesuai konteks 

yang dapat menumbuhkanperilaku yang 

termuat di KI 

- Melakukan refleksi tentang proses dan hasil belajar 

3.7  Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks recount lisan dan tulis dengan 

memberi dan meminta informasi 

terkait peristiwa bersejarah sesuai 

dengan konteks penggunaannya 

 Fungsi Sosial 

Melaporkan, menceritakan, berbagi 

pengalaman, mengambil teladan, 

membanggakan 

 Struktur Teks 

Dapat mencakup: 

- orientasi 

- urutan kejadian/kegiatan 

- orientasi ulang 

 Unsur Kebahasaan 

- Kalimat deklaratif dan interogatif dalam 

simple past, past continuous, present 

perfect, dan lainnya yang diperlukan 

- Adverbia penghubung waktu: first, then, 

after that, before, when, at last, finally, 

dsb. 

- Adverbia dan frasa preposisional penujuk 

waktu 

- Nomina singular dan plural dengan atau 

tanpa a, the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Peristiwa bersejarah yang dapat 

menumbuhkan perilaku yang termuat di KI 

- Menyimak guru membacakan peristiwa bersejarah, menirukan bagian demi 

bagian dengan ucapan dan temakan kata yang benar, dan bertanya jawab 

tentang isi teks 

- Menyalin teks tsb dalam buku teks masing-masing mengikuti seorang siswa 

yang menuliskan di papan tulis, sambil bertanya jawab terkait fungsi sosial, 

struktur teks, dan unsur kebahasaan dalam teks 

- Mencermati analisis terhadap fungsi sosial, rangkaian tindakan dan kejadian 

dengan menggunakan alat seperti tabel, bagan, dan kemudian mengerjakan 

hal sama dengan teks tentang peristiwa bersejarah lainnya 

- Mengumpulkan informasi untuk menguraikan peristiwa bersejarah di 

Indonesia 

- Menempelkan karyanya di dinding kelas dan bertanya jawab dengan 

pembaca (siswa lain, guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil belajar. 

4.7  Teks recount – peristiwa bersejarah 

4.7.1  Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks recount lisan 

dan tulis terkait peristiwa bersejarah 

4.7.2  Menyusun teks recount lisan dan tulis, 

pendek dan sederhana, terkait 

peristiwa bersejarah, dengan 

memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan, secara 

benar dan sesuai konteks 

3.8  Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 
 Fungsi Sosial - Menyimak guru membacakan legenda, sambil dilibatkan dalam tanya jawab 
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teks naratif lisan dan tulis dengan 

memberi dan meminta informasi 

terkait legenda rakyat, sederhana, 

sesuai dengan konteks penggunaannya 

Mendapat hiburan, menghibur, 

mengajarkan nilai-nilai luhur, mengambil 

teladan 

 Struktur Teks 

Dapat mencakup: 

- Orientasi 

- Komplikasi 

- Resolusi 

- Orientasi ulang 

 Unsur Kebahasaan 

- Kalimat-kalimat dalamsimple past tense, 

past continuous, dan lainnya yang 

relevan 

- Kosa kata: terkait  karakter, watak, dan 

setting dalam legenda 

- Adverbia penghubung dan penujuk waktu  

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Cerita legenda yang dapat menumbuhkan 

perilaku yang termuat di KI 

tentang isinya 

- Didiktekan guru menuliskan legenda tersebut dalam buku catatan masing-

masing, sambil bertanya jawab terkait fungsi sosial, struktur teks, dan unsur 

kebahasaan yang ada 

- Dalam kelompok masing-masing berlatih membacakan legenda tsb dengan 

intonasi, ucapan dan tekanan kata yang benar, dengan saling mengoreksi 

- Membaca satu legenda lain, bertanya jawab tentang isinya, dan kemudian 

mengidentifikasi kalimat-kalimat yang memuat bagian-bagian legenda yang 

ditanyakan 

- Melakukan refleksi tentang proses dan  hasil belajar. 

 

4.8  Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks naratif, lisan 

dan tulis sederhana terkait legenda 

rakyat 

3.9  Menafsirkan fungsi sosial dan unsur 

kebahasaan lirik lagu terkait 

kehidupan remaja 

SMA/MA/SMK/MAK 

 Fungsi sosial 

Mengembangkan nilai-nilai kehidupan dan 

karakter yang positif 

 Unsur kebahasaan 

- Kosa kata dan tata bahasa dalam lirik 

lagu 

- Ucapan, tekanan kata, intonasi, ejaan, 

- Membaca, menyimak, dan menirukan lirik lagu secara lisan 

- Menanyakan hal-hal yang tidak diketahui atau berbeda 

- Mengambil teladan dari pesan-pesan dalam lagu 

- Menyebutkan pesan yang terkait dengan bagian-bagian tertentu 

- Melakukan refleksi tentang proses dan hasil belajarnya 

4.9  Menangkap makna terkait fungsi 

sosial dan unsur kebahasaan secara 

kontekstual lirik lagu terkait 

kehidupan remaja 

SMA/MA/SMK/MAK 
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tanda baca, dan tulisan tangan 

 Topik 

Hal-hal yang dapat memberikan 

keteladanan dan menumbuhkan perilaku 

yang termuat di KI 

 

 

 

      ……….............……..,... Juli 20... 

 

Mengetahui  

Kepala Sekolah ………….      Guru Mata Pelajaran 

 

 

 

 

……………………………………      __________________ 

NIP/NRK.      NIP/NRK.  
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