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ABSTRACT 

Laura Anjani Lubis, (2022): Role of Gender in Self-Determination 

Motivation in Learning English Among 

EFL Students at MTs Darul Qur’an 

Gender is considered as one of important factors which influences 

students’ motivation in the mastery of English language learning. Motivation is 

strongly important in English language learning because it can encourage 

someone to have the willingness and spirit to learn. According to Ryan and Deci 

(2000), there are two types of motivation which can help foreign language 

learning, based on the theory of self-determination, namely; intrinsic motivation 

and extrinsic motivation. The purpose of this research was to find out the role 

level of gender in self-determination motivation in learning English and to find 

out the most dominant type of motivation owned by students in motivating them 

in learning English at MTs Darul Qur’an. This research was a descriptive 

quantitative research which used survey research design. For data analysis, this 

research employed SPSS program version 20 and Microsoft Excel. This research 

was conducted on September 08 until October 30, 2021 at MTs Darul Qur’an. The 

research instrument was in the form of questionnaire consisted of 20 items. 

Questionnaire was distributed directly to 65 students of grade eight as the sample. 

The sample selection was conducted by using simple random sampling from two 

characteristics (male and female). The result of descriptive analysis of the data 

obtained showed that female students were more motivated to learn English 

language compared to male students. In the amount of 26 female students with 

percentage 68.4% had high motivation, while 2 male students with percentage of 

7.4% had high motivation. Then, for the most dominant type of motivation on 

students in learning English was intrinsic motivation, namely with the average 

score of male students was 3.44 and and the average score of female students was 

4.36. Based on the interpretation interval, these average scores were included into 

high. Thereby, the type of students’ motivation in English language learning at 

MTs Darul Qur’an was intrinsic motivation.  

 

 

 

 

 

 



 

vii 

ABSTRAK 

Laura Anjani Lubis, (2022): Peran Gender dalam Motivasi Self-

Determination dalam belajar Bahasa 

Inggris Diantara Siswa EFL di MTs 

Darul Qur’an 

Gender dianggap sebagai salah satu faktor penting yang mempengaruhi 

motivasi siswa dalam penguasaan belajar bahasa inggris. Motivasi sangat penting 

dalam belajar bahasa inggris karena dapat mendorong seseorang untuk memiliki 

keinginan dan semangat dalam belajar. Menurut Ryan and Deci (2000), ada dua 

jenis motivasi yang dapat membantu pembelajaran bahasa asing, hal ini 

berdasarkan teori self-dertermination yaitu; motivasi intrinsik dan motivasi 

ekstrinsik. Tujuan dari penelitian ini adalah untuk mengetahui tingkat peran 

gender dalam motivasi self-determination dalam belajar bahasa Inggris dan untuk 

mengetahui jenis motivasi apa yang paling dominan yang dimiliki oleh siswa 

dalam memotivasi mereka dalam belajar bahasa inggris pada siswa EFL di MTs 

Darul Qur'an. Penelitian ini merupakan penelitian deskriptif kuantitatif yang 

menggunakan desain penelitian survey. Untuk menganalisis data, penelitian ini 

menggunakan program SPSS versi 20 dan Microsoft Excel. Penelitian ini 

dilakukan pada 08 September hingga 30 Oktober 2021 di MTs Darul Qur’an. 

Instrumen penelitian berupa angket yang terdiri dari 20 item. Angket dibagikan 

secara langsung kepada 65 siswa kelas 8 sebagai sampel. Penentuan sampel ini 

dilakukan dengan cara simple random sampling dari 2 karakteristik (laki-laki dan 

perempuan). Hasil analisa deskriptif dari data yang didapat menunjukkan bahwa 

siswa perempuan lebih termotivasi untuk belajar bahasa inggris dari pada siswa 

laki-laki. Sebanyak 26 siswa perempuan dengan presentase 68.4% memiliki 

motivasi yang tinggi, sedangkan sebanyak 2 siswa laki-laki dengan presentase 

7.4% memiliki motivasi yang tinggi. Kemudian, untuk jenis motivasi yang paling 

dominan pada siswa dalam belajar bahasa inggris adalah motivasi intrinsik, yaitu 

dengan skor rata-rata pada siswa laki-laki sebanyak 3.44 dan 4.36 untuk skor rata-

rata siswa perempuan. Berdasarkan rentang interpretasi, skor rata-rata tersebut 

tergolong tinggi. Dengan demikian jenis motivasi siswa dalam belajar bahasa 

inggris di MTs Darul Qur’an adalah motivasi intrinsik.   
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 ملّخص

اللغة (: دور اجلنس يف دافع تقرير املصري يف تعلم اللغة اإلجنليزية لدى تالميذ ٢٢٢٢الورا أجناين لوبيس، )
 اإلجنليزية األجنبية يف مدرسة دار القرآن املتوسطة اإلسالمية 

إلجنليزية. الدافع مهم مت اعتبار اجلنس على أنو أحد العوامل ادلهمة اليت تؤثر يف دافع التالميذ إلتقان تعلم اللغة ا
جدا يف تعلم اللغة اإلجنليزية ألنو ميكن أن يشجع الشخص على أن يكون لديو الرغبة واحلماس يف التعلم. قال 

(، ىناك نوعان لدافع ميكن أن يساعد متعلم اللغة األجنبية، وىذا يعتمد على نظرية تقرير ٠٢٢٢راين وديشي )
اجلنس يف دافع خلارجي. واذلدف من ىذا البحث ىو معرفة مستوى دور ادلصري وىي الدافع احلقيقي والدافع ا

تقرير ادلصري يف تعلم اللغة اإلجنليزية ومعرفة نوع الدافع األكثر شيوعا لدى التالميذ يف حتفيزىم على تعلم اللغة 
وىذا البحث ىو حبث  اللغة اإلجنليزية األجنبية يف مدرسة دار القرآن ادلتوسطة اإلسالمية.اإلجنليزية لدى تالميذ 

وصفي كمي يستخدم تصميم البحث ادلسحي. ولتحليل البياانت استخدمت الباحثة برانمج احلزمة اإلحصائية 
يف  ٠٢٠٢أكتوبر  ٠٢سبتمرب إىل  ٨ومايكروسوفت إكسيل. ومت إجراؤه من  ٠٢للعلوم االجتماعية إلصدار 

عنصرا. ومت توزيع االستبيان  ٠٢استبيان يتكون من  مدرسة دار القرآن ادلتوسطة اإلسالمية. وأدوات البحث ىي
تلميذا للفصل الثامن كالعينات. ومت تعيني العينات من خالل تقنية أخذ العينات العشوائية البسيطة  ٥٦إىل 

للشخصيتني )الرجال والنساء(. ونتيجة حتليل البياانت الوصفية من البياانت اليت مت احلصول عليها دلت على أن 
٪ ذلن دافع عايل، ٥٨،٦تلميذة بنسبة  ٠٥ات أكثر محاسا لتعلم اللغة اإلجنليزية من التالميذ. فهناك التلميذ

نوع الدافع األكثر شيوعا لدى التالميذ يف حتفيزىم على تعلم اللغة ٪ ذلما دافع عايل. و ٤،٦وتلميذان بنسبة 
. وبناء على رلموعة ٦،٠٥لميذات ونتيجة الت ٠،٦٦اإلجنليزية ىو دافع حقيقي، حيث أن نتيجة التالميذ 

مدرسة دار التفسريات، فإن متوسط الدرجات مرتفع جدا. والتايل، فإن نوع دافع التالميذ لتعلم اللغة اإلجنليزية يف 
 القرآن ادلتوسطة اإلسالمية ىو دافع حقيقي.
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

 

Self-determination motivation is an important concept in psychology 

that refers to each person's ability to make choices and adjust their own life. 

Self-determination enables people to feel in control of their choices and 

lives. It also has an effect on motivation. People are more motivated to act 

when they believheir actions will have an effect on the achievement. Self-

determination Theory (SDT) can be another identifier for motivation theory. 

It defines the motivations that drive people's behavior. It also defines how 

one's social environment, as well as one's psychological needs for 

autonomy, relatedness, and competence, can support or undermine 

motivation. 

When people believe that their basic needs are being met, they are 

more likely to perceive their actions and choices as intrinsically motivated 

or "self-determining," according to self-determination theory. In this case, 

they can direct their attention to things that are interesting or important to 

them but are unrelated to their basic needs. Self-determination theory states 

the importance of intrinsic motivation by proposing the importance of 

needs. Intrinsic motivation occurs within an individual. When you find an 

activity exciting, fascinating, valuable, or worthy, you are intrinsically 

motivated. 
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According to Gardner (1985), motivation is the degree to which the 

learner strives to learn, it is due to a desire to do so and the satisfaction 

experienced in the activity. Motivation is also involves the processes that 

energize, direct, and sustain behavior. It is a psychological aspect of human 

to obtain specific purposes. Without motivation, it is very impossible for 

human to reach their goals. In addition, from a large of professionals studied 

relationships between learning and motivation, they recognized the 

importance of a student’s motivation to the amount of true learning that 

comes out of a given learning experience. Differentiated student’s 

motivation could easily impact the direction of study and careers.  

Gender plays an important role in an individual’s life. It shapes the 

entirety of the experience at all levels. It is the key descriptor of every 

person. Furthermore, according to Butler (1999), there are brute facts of 

biology and gender is a phenomenon which is brought into being when it is 

performed. In her own words, “Gender is the repeated stylization of the 

body, a set of repeated acts within a highly rigid regulatory frame that 

congeal over time to produce the appearance of substance, of a natural, kind 

of being”. Gender is considered as one of the important variables that effects 

learner motivation in second or foreign language acquisition. It is also 

believed that learner motivation has an impact on learner performance as 

well. In addition, Lambert (1963) says that motivation affects language 

learning. In fact, motivation is considered a key component of language 

learning achievement (e.g. Gardner, 1985; Brown, 2000).  
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Eccles et al. (2004) defined learner motivation as the combination of 

individual’s expectancy for success and their value beliefs in a task. 

According to Crookes and Schmidt (1991) say that motivation has been 

defined as the learner's orientation with regard to the goal of learning a 

foreign language. Thus, a number of studies and stereotypes in gender 

differences related to students' motivation toward language learning are 

fascinating to examine. On the other side, motivation is an important factor 

that can affect students' success in language learning, particularly in the 

context of foreign language learning. 

According to Ryan & Deci (2000) there are two types of motivation 

that can help with foreign language learning, the theory is based on intrinsic 

and extrinsic motivation. Extrinsically motivated behaviors are those that 

people engage in order to obtain an extrinsic reward in return, such as 

money, good grades, or teacher appreciation. Intrinsically motivated actions 

are those that have no anticipated reward other than the activity itself. 

Intrinsically motivated people pursue activities because it is fun, enjoyable, 

and satisfying. 

Based on the statement above the researcher concluded that research 

about motivation and aided by knowledge of gender differences, can assist 

teachers in providing a suitable concept or approach for learning. Based on 

the facts above, this study was carried out with the goal of identifying and 

discussing the students' intrinsic and extrinsic motivation in English learning 

as it relates to their gender.  
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Suardi, Emzir & Rafli (2017) stated language teaching is an essential 

aspect of boarding schools. Because of the importance of English and the 

needs of students and the place of work, learning English should be a top 

priority for the school. Students must practice English every day, both inside 

and outside of the classroom. Its goal is to serve as a means for people all 

over the world to learn about science. 

The curriculum of junior high school used curriculum that refers to 

Kemdikbud with the curriculum of 13 (K-13). According to the curriculum 

(K-13) that used in the Junior High School level requires students to be 

more active. The reason is that the learning process in the most recent 

curriculum is student-centered. The scientific learning model also requires 

students to learn independently, rather than relying on teachers. Students are 

expected to learn from a variety of sources, not only the teacher. Students 

can learn from books, articles, and journals found on the internet. As a 

result, students can broaden their knowledge by seeking out additional 

sources.  Therefore, the motivation to learn English is highly expected.  

However, most of the previous research did not have a special concern 

on the role of gender for self-determination motivation in learning English. 

In this case, the previous research focus on Gender and Second Language 

Proficiency on Willingness to Communicate (e.g. Akbar Afghari; Elahe 

Sadeghi 2012), and Motivational Effects of Gender Differences in 

Perceptions of Teachers (e.g Idit Katz, 2016). From the previous research, it 

can be seen that research focus on the role of gender in self-determination 
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motivation in learning English is still limited. Furthermore, research on self-

determination motivation in the context of foreign language learning in 

Indonesia is likely under the cover.  

Besides, the previous research finding indicates controversy about the 

gender self-determination in learn English. Therefore, it is clear that 

research on genders’ in self-determination in learn English still remains a 

large opportunity to be explored. Supporting the facts above, practical 

problems related to the role of gender for self-determination motivation in 

learning English are also found at MTs Darul Qur’an. As an Islamic 

boarding school, this school provides learn English as one of subject for 

students.  

According to preliminary research at MTs Darul Qur'an, students had 

some difficulties in learning English. Several factors contributed to these 

issues. First, it was discovered that some of students are still unmotivated to 

learn English. Their English proficiency, particularly in English classes, 

remains unsatisfactory. There are negative behaviors that indicate a lack of 

motivation to learn English among the students. Students are less 

enthusiastic about getting involved in English classes. When the teacher 

asked students questions, only a few students responded. Second, it was 

discovered that their lack of English ability causes them to have no 

confidence in learning English.  
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As a result, students dislike English subjects because they find it 

difficult to master the material. Similarly, some English teachers' 

monotonous style and methods make students feel bored while learning 

English. For some lessons, teachers do not engage students actively in the 

teaching and learning process. They rarely use interesting and effective 

media to motivate the students. 

This research implications include the fact that students require 

motivation to learn English which in order to improve their English 

learning they must set appropriate goals. Meanwhile, in order to motivate 

students to learn effectively in the classroom, teachers must place a greater 

emphasis on communicative learning. 

Based on the explanation and the problems experienced by the 

students above, the researcher feels interested to find the empirical data of 

the students’ self-determination motivation based on their gender. This 

research under the title: “Role of Gender in Self-Determination 

Motivation in Learning English Among EFL Students at MTs Darul 

Qur’an”. 

B. The Problem of the Research 
 

1. Identification of the Problem 
 

Based on the background above, people who have self-determination 

feel more in control of their choices and lives. Gender has a significant 

impact on an individual's life. It has an impact on motivation as well. 
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When people believe their actions will have an impact on the 

achievement, they are more motivated to act. According to Ryan and 

Deci (2000), there are two types of motivation that can support in 

foreign language learning: intrinsic and extrinsic motivation. People 

engage in extrinsic motivation behaviors in order to obtain an extrinsic 

reward, such as money, good grades, or teacher appreciation. Intrinsic 

motivation actions are those in which there is no expected reward other 

than the activity itself.  

Previous studies has discussed about motivation in learning English, 

but there has been no research has examined about gender motivation in 

learning English based on self-determination motivation, especially in 

Islamic boarding school where the students are divided according to 

their gender. 

2. Limitation of the Problem 

 

It concerns the identification of the problems listed above. It is 

necessary for the researcher to limit the problems in order to focus more 

to a particular gender issue. So, in this research, the researcher focuses 

on the differences on gender self-determination motivation in learning 

English. The limitation of this study is focused on the eighth grade 

students at MTs Darul Qur’an who had taken English subject 

beforehand. This study would like to examine the students’ motivation 
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in learning English based on Self-Determination Theory (SDT) and 

took the data from both of gender which is male and female.  

3. Formulation of the Problem  
 

Based on the problems above, the researcher formulates the 

problem in the research as follows: 

a. What is the level of self-determination motivation between male 

and female Students in Learning English at MTs Darul Qur’an? 

b. What is the most dominant self-determination motivation between 

male and female students in learning English among students at 

MTs Darul Qur’an? 

C. The Objective and Significance of the Research 
 

1. The Objective of the Research 
  

Referring to the research problems this study is directed of the 

following purposes: 

a. To find out the level role of gender in self-determination motivation 

in learning English among EFL students at MTs Darul Qur’an. 

b. To figure out what is the most dominant of self-determination 

motivation in learning English among EFL students at MTs Darul 

Qur’an. 
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2. The Significance of the Research 
 

The significance of the research is to be able to give benefits and 

contributes to the development of knowledge and provides information 

about the role of gender in self-determination motivation in learning English 

and the dominant type of self-determination that students have in motivating 

them in learning English. 

Besides, these research findings of this research are expected to be 

positive and valuable information, especially for those who are concerned in 

the world of teaching and learning English to know the role of gender in 

self-determination in learning English. 

D. The Definition of Term 
 

Definition of terms is very important in this study. It is aim to avoid 

misunderstanding and misinterpretation within exist in the study. The terms 

are necessary be defined as follows: 

1. Gender  

 

Gender is cultural concept which includes distinction in term of 

role, behavior, mental, and emotional characteristic between male and 

women in society. Sex is different with gender due to sexist biological 

difference of two group, male and female which cannot be changed 

without surgery. (Women’s Studies Encyclopedia; cited by Mufidah 

Ch; Ridwan, 2006). In this research, gender is as a division of roles 
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and functions, and social characteristics involving individual as male 

or female in self-determination motivation in learning English. 

2. Self-Determination 

 

Self-determination in psychology is an essential principle that 

refers to each person's ability to make decisions and control his or her 

own life. This skill has a significant role to play in psychological 

health and well-being. Self-determination helps people to believe like 

they have power over their decisions and their lives. It also has an 

effect on motivation people are more inspired to take action when they 

feel like what they do will have an impact on the result.  

The term of self-determination used in this research refers to an 

individual’s motivational orientation in carrying out activities. The 

researcher used the motivation theory of Self-determination (SDT) 

from Ryan and Deci (2000), which they deviated motivation into three 

types, intrinsic motivation, extrinsic motivation, and amotivation. 

3. Motivation in Learning English  

 

Motivation in learning English according to Gardner is the degree 

which the learners seek to learn, the desire to do so, and the 

satisfaction experienced in the activity. Besides, according to Uno 

(2013, p. 23), motivation in learning is internal and external 

encouragement of students who are learning in order to change 
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behavior, generally with some indicators or supportive elements. In 

this research, motivation in learning English means the encouragement 

of students who are learning English in order to fulfill the learning 

goals. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. The Theoretical Framework 

1. Self-Determination Theory (SDT) 

 

Self-determination theory (SDT) stems from the set of 

assumptions that all individuals have a natural, innate and constructive 

tendency to develop a more complex and integrated sense of self 

(Ryan and Deci, 2002). It can be said that people have a major 

tendency to practice relationships between aspects of their own soul as 

well as they build relationships with other individuals or groups. This 

tendency is driven by intrinsic motivation which is called by Ryan and 

Deci (2000) in (Schneider, Bugental & Pierson, 2001).  

In line with that, self-determination is a mental attitude 

characterized by a strong commitment to achieving certain goals 

despite obstacles and difficulties; a process in making decisions, 

reaching conclusions, or ensuring the final results of each process 

(Vandenbos, 2008). On the other hand, self-determination theory 

(SDT) is a diverse theory of human personality and motivation that 

focuses on how an individual interacts with and is influenced by his or 

her social environment. SDT clarifies intrinsic and extrinsic 

motivation and describes how these motivations influence situational 

responses in various domains, as well as social and cognitive 
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development and personality. When it comes to students, student self-

determination refers to their ability to achieve their goals. As a 

student, you want to succeed academically, personally, socially, and 

professionally. If students are able to develop well in these four areas, 

it can be said that they have achieved their goal. 

According to Dornyei (2003, p: 3) Self-Determination Theory 

(SDT) was one of the most influential motivational psychology 

approaches. This is one of the principles of motivation for learning 

English in addition to Gardner Social Psychological Approach and 

theory of Richard Clement's Theory of Linguistic Self-Confidence 

(Meihua, 2010). It concerns the promotion of our natural or intrinsic 

the tendency to act in effective ways. This theory has been established 

by Edward L. Deci and Richard M. Ryan have sought out and refined 

scholars from many countries. 

Referring to Ryan & Deci, 2000, self-determination theory is a 

common theoretical paradigm used in contemporary research on 

language motivation in the Japanese context. Deci and Ryan, the 

creators of this theory assume that intrinsic and extrinsic motives do 

not exist independently from each other like two opposite poles, but 

that there are reciprocal changes between them. These transformations 

are temporal, and they are controlled by internalization. 



14 
 

 
 

Ryan and Deci (1985) pointed out that the SDT holds people 

have a natural inclination to engage in activities that are self-chosen or 

volitional because they want to rather than because they have to. SDT 

proposes that motivation falls along continuum of relative autonomy, 

from external regulation (i.e., for the reward) at the lowest level of 

autonomy to introjected (i.e., to avoid feeling guilty), identified (i.e., 

for the inherent value of the task), integrated (i.e., the external reasons 

for performing the task have been internalized), and intrinsic 

regulation at the highest level of autonomy (Ryan & Lynch, 2003). 

There are three main types of motivation according to this theory: 

amotivation, extrinsic, and intrinsic motivations (Ryan & Deci, 2000; 

2008). 

From the theories above it can be concluded that self-

determination is a theory which focuses on an individual's level of 

motivation when performing an activity, as well as the reasons why 

the individual is motivated to do it. Different motivational 

orientations, according to this theory, serve as a stimulus to carry out 

activities, and the extent to which individuals are determined by 

meaning and self-interest (Ryan & Deci, 2000).   

2. Types of Motivation According to Self-determination Theory 

 

According to self-determination theory was presented by Deci 

and Ryan, different types of motivation underlie human behavior. 
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These types of motivation are posited to differ in their inherent levels 

of self-determination. Self-determination involves a true sense of 

choice, a sense of feeling free in doing what one has chosen to do. 

Listed on a continuum from high to low levels of self-determination, 

these motivations are intrinsic motivation, extrinsic motivation, and 

amotivation.   

Chart II.1 

Internalization continuum: Types of Motivation According to Self-determination Theory 

 

 

Source: Self-determination continuum showing types of motivation with their regulatory styles 

(Ryan & Deci, 2000). 

a. Intrinsic Motivation 

Based on Self-Determination Theory (SDT) was presented by 

Ryan and Deci that there are some types of motivation. The first one is 

intrinsic motivation. A large number of research was conducted in this 

kind of motivation. Intrinsic motivation is defined as the doing of an 

activity for its inherent satisfactions rather than for some separable 
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consequence. When intrinsically motivated a person is moved to act 

for the fun or challenge entailed rather than because of external prods, 

pressures, or rewards. 

Instrinsic motivation refers to the simple pleasure of doing 

something for it own sake. Under SDT There are several types of 

intrinsic motivation called three parts taxonomy of Intrinsic 

motivation. Detailed explanations of each types of intrinsic motivation 

were discussed below.   

1) Knowledge (the enjoyment of finding out something new) 

Knowledge intrinsic motivation is a motivation for doing an 

activity for the feeling associated with exploring new ideas and 

developing knowledge. 

2) Accomplishment (the pleasure of achieving something) 

Accomplishment intrinsic motivation refers to sensations related 

to attempting to master a task or achieve a goal. 

3) Stimulation (the fun of social interaction) 

Stimulation intrinsic motivation relates to motivation based simply 

on the sensation or fun and excitement. 

These are common-sense consepts and require little further 

explanation. The main focus of the theory thus fulls onto 

environmental factors and how they facilitate or inhibit the 
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emergence of instrinsic motivation (Ryan & Deci, 2002, p. 10-14; 

Vallerand & Ratelle, 2002, p. 45-47).   

b. Extrinsic Motivation 

Extrinsic motivation refers to reasons that are instrumental to 

some consequence apart from inherent interest in the activity (Noel, 

2001). It reflects a willingness to engage with tasks to achieve specific 

outcome (Woodrow, 2010). SDT proposes that extrinsic motivation 

can vary greatly in the degree to which it is autonomous. For example, 

a student who does his homework only because he fears parental 

sanctions for not doing it is extrinsically motivated because he is 

doing the work in order to attain the separable outcome of avoiding 

sanctions.  

According to Noels (1999) SDT proposes that there are varied 

types of extrinsic motivation. These four types of extrinsic motivation 

have been distinguished into three level from the lowest to highest 

level of self-determination. The four types of extrinsic motivation are 

external regulation, introjected regulation, identified regulation, and 

integrated regulation.  

 Detailed explanations of each types of extrinsic motivation 

were discussed below. 
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1) External Regulation  

Defined as those activities that are determined sources external 

to the person, such as tangible benefits or costs. If the reason for 

learning the language is taken away, there is no incentive to 

continue engagement in the learning process. It’s like an intentional 

behavior or activity but controlled by external sources or factors. 

For example, we can see parents telling kids about the rewards they 

will get after getting specific grades. Intentionally you do the 

studying as you want to. But, mostly, your studying will be 

controlled by the rewards waiting for you. 

2) Introjected Regulation 

Introjection describes a type of internal regulation that is still 

quite controlling because people perform such actions with the 

feeling of pressure in order to avoid guilt or anxiety or to attain 

ego- enhancements or pride. In other word, Introjected Regulation 

is the kind of motivation that you do it under internal pressure. It 

could be due to false ego, self-esteem issues, guilt, worry, peer 

appreciations, approval, validation, and sorts. People do it under an 

obligation and not because they want to. People know that they 

have chosen it intentionally to do. Yet, it is not a choice of self-

intent. For instance, a student who practiced English as his or her 

second language because they would feel ashamed if they could not 
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speak the second language. Learning would only take place as long 

as they feel the need to reduce guilt. 

3) Identified Regulation 

It’s a more positive side of extrinsic motivation. It’s like 

people do things by believing in goodwill. In this situation, 

students would carry out the activity because of its importance for 

achieving a valued goal. For example: A Consider Student. The 

student will have a conscious decision to go to college. It’s like a 

self-selected goal. It motivates them to study hard and get grades. 

They do it intentionally but with an external motivating factor. 

4) Integrated Regulation 

This is a wonderful type of motivation. Here, the person will 

self-reflect, understands the reason, see if it matches their values 

and needs. Finally, they take action. Though it is a confident 

decision, an individual runs through all options and external 

factors. It influences them. 

c. Amotivation 

It refers to lack of motivation resulting from realizing that there 

is no point. Amotivation is the situation in which people see no 

relation between their action and the consequences of those actions, 

the consequences are seen as arising as a result of factors beyond their 



20 
 

 
 

control. Amotivated behaviors are the least self-determined because 

there is no sense of purpose and no expectations of reward or 

possibility of changing the course of events. Amotivation can thus be 

seen as similar to learned helplessness where the individual 

experiences feelings of incompetence and expectancies of 

uncontrollability 

From the theories above it can be concluded that there are three 

types of motivation underlie human behavior according to self-

determination theory was presented by Ryan and Deci (2000). These 

types of motivation are posited to differ in their inherent levels of self-

determination. Listed on a continuum from high to low levels of self-

determination, these motivations are intrinsic motivation, extrinsic 

motivation, and amotivation.   

3. Definition of Gender 

 

Gender is defined as a social, cultural, and psychological 

construct that are males and females are subjected to (Mcelhinny, 

2003). Knowing the distinction between sex and gender is such as a 

fundamental element that many people get wrong perception related 

both of those terms. Basically, in the general sense, the notions “sex” 

and “gender” are perceived to be synonymous and in some studies 

they are used interchangeably.  
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The definition of sex and gender in Collins Cobuild English 

Dictionary (1995) that sex (excluding other meanings) is the two sexes 

are the two groups, male and female, into which people and animals 

are divided according to the function of they have in producing young 

and the sex of a person or animal is their characteristics of being either 

a male or female. Then, gender is the fact that they are male or female 

and it can refer to all male and female people as a particular.  

Furthermore, according to Butler (1990), there are brute facts of 

biology and gender is a phenomenon which is brought into being 

when it is performed. In her own words, “Gender is the repeated 

stylization of the body, a set of repeated acts within a highly rigid 

regulatory frame that congeal over time to produce the appearance of 

substance, of a natural kind of being” (Butler, 1990, p.32). 

Based on the theoretical presented above, it is possible to 

conclude that gender refers to a set of characteristics or behaviors that 

society expects from a female or male. Gender is the difference 

between men and women that is the result of cultural and social 

expectations. Whether a man and a woman come from the same 

society or have a different cultural background, the differences they 

exhibit in general are reflected in their respective constraints, views, 

opportunities, and needs. In short, each society has a different gender 

identity, and any individual who lives in it may or may not conform to 

the assumed identity. Gender is defined by culturally constructed male 
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and female identities, rather than biological differences between males 

and females. 

4. Motivation in Learning English  

 

Motivation is considered as important factor in language 

learning. It determines success and failure in learning English. One of 

most popular idea of motivation is combination of effort and desire in 

achieving goal of learning language and the favorable attitudes toward 

it (Gardner; 1985). There are three components include in motivation: 

1) effort expanded to reach the goal; 2) desire in achieving the goal; 3) 

favorable attitude towards learning language. Other definition 

determines motivation as a force that energizes, sustains, and directs 

behavior toward a goal” (Paul & Kauchak, 2005). 

Other researchers also deal that motivation is closely related to 

goal of learning English. Wen (1996) states that simply, motivation is 

reasons and goals of learning English whether Zhaoxiong and Mei 

(1999) think that overall, motivation is the learner’s goal or 

orientation. Based on above review, motivation is reason or goal of 

learners in studying, after they set up a goal in learning on that time 

learners will be motivated.  

Other theory describes motivation absolutely is one of the vital 

factor to acquire every human’s goal. In every human activities, 

motivation is always associated with their success in something that 
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human has done. In language learning context, both of students and 

teachers have to have a motivation to accomplish the learning 

purposes including in English learning. Concrete evidence is learner 

who unwilling to take turn in learning activities, it might be related to 

past experience in learning foreign language such as experience of 

failure in the past. This can be degraded students' motivation in 

learning process since student experience can influence their behavior 

in learning process, attribution related to motivation. 

Motivation is a significantly important factor for academic 

learning and achievement across childhood through adolescence 

(Elliot and Deweck, 2005). It is generally agreed that motivation has 

positive impact upon learning; it stimulates, sustains and give 

directions to an activity. Highly motivated students often require little 

guidance from the teachers and are capable of doing many higher 

degree of complicated work independently. 

Meanwhile, learning English is what people do when they want 

to use the English language. In language learning, we often talk about 

language skills and language systems. Language skills include: 

speaking, listening, reading, and writing. Language systems include 

vocabulary, grammar, and pronunciation. 

Dornyei (2001) believes that the complexity of the idea of 

motivation lies in its attempts to elaborate person's actions on behavior 

https://simple.wikipedia.org/wiki/English_language
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which cannot be explained by just one approach. The difficulty as 

Dornyei (1998) states is not the lack of theories to explain motivation 

but the plenty of theories and models. Fortunately, there is now a lot 

of research literature available on the role of motivation in language 

learning. 

So, based on the explanation above, the researcher concluded 

that, it is obvious that the motivation has strong connection to 

individual actions in learning English because the level of motivation 

expressed by personal behavior. Motivation is considered as important 

factor in language learning. Also, in every human activities, 

motivation is always associated with their success in something that 

human has done. In language learning context, students need to have a 

motivation to accomplish the learning purposes including in English 

learning. 

5. Self-determination Motivation in learning English  

 

There seems to be no surprise that motivation is critical to 

success in most fields such as education, as we must have a desire to 

do something in order to succeed at it. Without such motivation, we 

may be about to avoid certain activities or to make insufficient effort 

to finish an action or set a better purpose.  

In order to examine motivation, self-determination included to 

the workings of humanistic theory. SDT also investigates how 
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motivation influences people's behavior in order to achieve goals that 

are driven by a desire to be fulfilled. Wider definition of self-

determination theory (SDT) is that the factors that support or diminish 

intrinsic motivation, autonomous extrinsic motivation, and 

psychological wellness, all of which are directly relevant to 

educational settings.  

According to Wehmeyer (1998) Self-determination is described 

as the collection of abilities, knowledge, and beliefs that require for 

main objective, self-regulated, and autonomous behavior. There are 

various types of motivation underlying human behavior, according to 

Self-Determination Theory (Deci & Ryan, 1985). This type of 

motivation is considered as a means of determining a person's level of 

self-determination. 

When it comes to English as a foreign language (EFL) in 

Indonesia, learning English in boarding schools is not always a simple 

affair. Some students enjoy learning English, while others do not. 

Some Motivation is one of the factors required for learning English. 

factors must influence students' motivation to learn English. 

Motivation will be required to assist students in learning 

English. To put it another way, motivation can influence students' 

willingness to learn. They do not communicate in English on a daily 

basis. This is why some students believe that learning English is 
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unimportant. Motivation is critical in learning English as a foreign 

language (EFL). Nonetheless, one of the most important factors 

influencing students' English achievement or performance is 

motivation. That is, motivation could be defined as one of the critical 

factors influencing English learning.  

Second language acquisition (SLA) research has also shown that 

motivation is important in second language learning and has intends to 

investigate which intrinsic or extrinsic motivation has the greatest 

influence on students' English language learning, how it affects the L2 

learning process, and what strategies can be used to increase students' 

motivation. 

In line with that Gardner (1985) stated motivation is defined as 

"the state in which an individual performs or aims to learn a language 

because of a desire to do so and the satisfaction gained from the 

activity." The self-determination theory (SDT) was established as part 

of studies in a variety of life contexts. The findings of research 

conducted in accordance with the theory's principles suggest that the 

theory operates in a similar manner across fields of study Vallerand 

(2008). In a study conducted by Noels (2003), the SDT was developed 

in language learning contexts. 

It is possible to draw a conclusion based on the explanation 

provided above that Self-determination motivation in learning English 
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investigates how motivation influences people's behavior to achieve 

goals that are driven by the desire to be fulfilled. Motivation also 

becomes one of the factors required for learning foreign language. 

Motivation will be required to assist students in learning English. 

B. The Relevant Research 

Several previous studies have been conducted related to gender in 

self-determination motivation in a number of subjects and areas, as well as 

a number of research studies on intrinsic and extrinsic motivation, 

especially in language learning studies. This analysis is a substance of the 

value that needs to be provided research in this region. 

The first research was done by Emmiyati (2017) who investigate 

gender differences in self-determination motivation to learn English. This 

was a descriptive quantitative research. The participants of the study were 

839 students consisted of 369 male students and 470 female students. The 

questionnaire of self-determination motivation in learning English was 

applied in collecting the data. The results of data analysis revealed that the 

students’ difference on the basis of gender, in general, the male students 

were significantly higher in amotivation than the female students. In 

extrinsic type of self-determination motivation, the male students were not 

significantly different with the female students. The female students were 

significantly higher than the male students in intrinsic motivation. 
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Based on the relevant researches mentioned above, the difference 

between the previous research and this research is this research aims to 

investigate the role of gender in self-determination motivation and the 

participants of this study were students from eighth grade Junior High 

School. 

The second previous research was conducted by Mahmud & Nur 

(2018) who explore the learning strategies of male and female students and 

to discuss those strategies in relation to gender differences. This research 

was conducted in one senior high school in Makassar, Indonesia. The 

number of respondents was 71 students taken randomly by using Slovin 

formula among 250 students. The study used quantitative and qualitative 

data. The quantitative data were collected by using a questionnaire of 

SILL whereas the qualitative data were taken by using interview. Findings 

from the questionnaire show that female students use cognitive, 

compensation, and affective strategy more often compared to male 

students while male students use memory, metacognitive, and social 

strategy more often compared to female students. Findings from the 

interview show that female and male students chose different learning 

strategies. In addition, those learning strategies were influenced by the 

notion of gender differences in communication. These findings 

significantly give beneficial inputs to the process of English language 

teaching in order to create effective teaching and classroom interaction. It 
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also provides significant contribution to the study on language and gender 

in communication in a setting of education and language teaching. 

Based on the relevant researches mentioned above, there are several 

differences between the previous research and this research. The previous 

research only focus on the learning strategies of male and female students 

and to discuss those strategies in relation to gender differences, meanwhile 

in this study, the researcher will investigate the role of gender in self-

determination in learning english. In this research researcher used 

quantitative while the previous research used a mixed methodology.  

Third research was done by Dhakal (2018) who describe the gender 

differences in motivational orientation of Thai EFL undergraduate level 

students of science and technology fields who studied English. This study 

used a mixed methodology to identify the gender differences in regard to 

motivational orientation of students. To sample the target population, two 

sampling techniques, Cluster Random Sampling and Stratified Random 

Sampling were employed. The findings revealed that EFL students were 

highly motivated to study English albeit the level of instrumental 

motivation was slightly higher than integrative motivation. In terms of 

gender, this study revealed that there is no significant difference in terms 

of how motivated male and female students were. However, female 

students showed a greater level of motivation than males regarding both 

types of motivational orientations. Female students demonstrated a high 

level of instrumental and integrative orientations whereas male students 
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demonstrated a high level of instrumental orientation but a slightly lower 

level of integrative motivation. 

Based on the relevant researches mentioned above, there are several 

differences between previous research and this research, on the previous 

research the participants was an EFL undergraduate level students, while 

in this research the participants were the eighth grade Junior High School 

Students who in the second years of studying English. Also, the previous 

research used a mixed methodology while in this research the researcher 

used quantitative. 

The other relevant research was done by Yazawa (2020) who examine 

the gender differences in self-determined English learning motivation at 

the 368 high school students in Tokyo metropolitan high school. The 

researcher used questionnaire adapted from the Agawa and Takeuchi’ SDT 

scale (2016). The first part of the questionnaire consisted of 20 

motivational items from Agawa and Takeuchi unchanged. Six items 

addressed intrinsic motivation and identified regulation correspondingly. 

Three items were prepared for external regulation, and five for 

amotivation. The participants consisted of 368 students from a Tokyo 

metropolitan high school. Male students showed significantly higher 

amotivation and lower identified regulation. The qualitative part of the 

study explored students’ perceptions of the English classroom, their 

aspirations and motivational goals, and revealed that females’ motivation 

was more self-directed and autonomous, while males’ motivation was 
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more controlled by external and academically-driven goals. The result 

shows that male students were less autonomously motivated to learn 

English than females.  

Based on the relevant researches mentioned above, there are several 

differences between the previous research and this research. The previous 

research participants were a High School Students while in this research 

were junior high school students. Also, in the previous research found 

using qualitative research while in this study the researcher used 

quantitative research.  

Based on several relevant researches mentioned above, it can be 

conclude that, the similarities to writer research are talking about students 

comparison between gender (male and female) and their self-

determination motivation in learning English. In the first, third and last 

study, the results of the studies showed that the female students have a 

greatest level of motivation than males regarding both types of 

motivational orientations, while in the second study, results from the 

questionnaire show that female students use (cognitive, compensation, and 

affective strategy) more often compared to male students, while male 

students use (memory, metacognitive, and social strategy) more often 

compared to female students. Findings from the interview show that 

female and male students chose different learning strategies. 
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However, no one has examined the gender in self-determination 

motivation in learning English that has been and has not been properly 

achieved in previous studies. As a result, researchers conducted research to 

investigate students' self-determination motivation and determine which 

levels of self-determination motivation students possessed. 

C. The Operational Concept 

The operational concept is a concept that is being used to specify the 

theories employed in this study. As Syafi'i (2018, p.103) points out, 

operational concepts are presented from theoretical concepts related to all 

variables that must be operated practically and empirically in academic 

research paper writing.  

This research was quantitative research which focus is on self-

determination motivation in learning English. Ryan and Deci, (2002) 

mention that there are several types of self-determination in motivation, 

namely Intrinsic motivation, Extrinsic motivation, and Amotivation. Then, 

based on Agawa and Takeuchi (2017) the indicators of self-determination 

based on the theory can be seen as described in the table below: 
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Table II. 1 

The Indicator of Self-determination 

No. Indicators Definition 

1. Intrinsic motivation  English learners are intrinsically 

motivated to study English because they 

enjoy it. 

2. Identified regulation  English learners regulated through 

introjection would study English to avoid 

guilt. 

3. External regulation  English learners who study english to 

obtain rewards or ovoid punishments. 

4. Amotivation  English learners either do not study 

English at all or study with the intention 

of learning nothing. 
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. The Research Design 

Research design is widely characterized as a way of thinking and 

planning for the completion of research and the achievement of the research 

goal. The researcher used quantitative method that used survey design. 

Leedy and Ormrod (2001), quantitative research is specific in its surveying 

and experimentation because it develops on relevant theories.  

According to Creswell (2012) survey designs are quantitative research 

methodologies that involve distributing a survey or questionnaire to a 

sample in order to identify trends in attitudes, opinions, behaviors, or 

characteristics of the population. The key of characteristics of survey 

research are sampling from a population, collecting data through 

questionnaires or interviews, designing instruments for data collection and 

obtaining a high response rate. There are two types of survey research; 

cross-sectional surveys and longitudinal survey. This research is cross-

sectional research because that the researcher collects data at one point in 

time and the study and it facilitates researcher to examine multiple 

characteristics at one, such as gender (Creswell, 2012). 

B. The Location and the Time of Research  

This research were conducted at MTs Darul Qur’an. It is located at 

Kubang Raya KM 2,5 Tarai Bangun, Kec. Tambang, Kabupaten Kampar, 

Riau. The research was conducted on September 2021. 
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C. The Subject and Object of Research 

1. The Subject of the Research 

 

Subject of this research was the eighth grade students at MTs 

Darul Qur’an in 2020/2021 academic year. 

2. The Object of the Research 

 

Object of this research was the role of gender in self-

determination motivation in learning English at MTs Darul Qur’an. 

D. The Population and Sample of the Research 

1. The Population of the Research 

 

Based on Kadir (2019), “The population is the collection of all 

individuals who can provide data and information for a study". The 

population of this study was the eighth grade students at MTs Darul 

Qur’an in 2020/2021 academic year that consisted of 4 classes which 

are divided based on their gender. There are about 130 students, 69 

male and 61 female as the population.  

2. The Sample of the Research 

 

According to Sugiono (2010: 118) sample is part of number and 

characteristic those set in the population. In this research, researcher 

used stratified sampling. As Creswell (2012), stated that in stratified 

sampling, the researcher divided the population on some specific 
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characteristic (e.g., gender) and then using simple random sampling, 

sampling from each sub-group (stratum) of the population (e.g., males 

and females).  

In line with, Arikunto (2006, p. 134) states that if the total of 

population is less than 100, it is better to take all of them as the sample, 

but if it is more than 100 students, the sample can be taken between 

10-15% or 20- 25% or more. Hence, the researcher randomly took 

50% or 65 from the total population, there are 27 male and 38 female 

students from each number of classes at the eighth grade students of 

MTs Darul Qur’an.  

E. The Technique of Data Collecting 

In this research, the researcher used questionnaire to collect the data 

from the samples. According to Creswell (2012), questionnaires and 

interviews are the two most common methods used by survey design to 

collect the data. Cohen et al. (2007) states that questionnaire is a widely 

used and useful instrument for collecting survey information, providing 

structured, often numerical data, being able to be administered without the 

presence of the researcher, and often being comparatively stright forward to 

analyse.  

The questionnaire consist of a set of questions to be answered by the 

sample of the research that were related to their self-determination 

motivation in learning English. The data was collected during a regular class 
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session, and students were given detailed instructions on how to complete 

the questionnaire. This was also highlighted that there was no right or wrong 

way answer. 

In this research, the researcher adapted questionnaires’ for self-

determination motivation from (Agawa & Takeuchi, 2017). The 

questionnaire consist of 20 items. The participants asked to rate each of item 

on a five-point Likerts scale by selecting the point that most closely 

matched their feelings. The restrictions and the questionnaire items that are 

included in them are as follows. 

Table III. 1 

Blueprint of Self-determination motivation in learning English 

No. Indicators Number of Items 

1. Intrinsic motivation 1, 2, 3, 4, 5, 6 

2. Identified regulation 7, 8, 9, 10, 11, 12 

3. External regulation 13, 14, 15 

4. Amotivation 16, 17, 18, 19, 20 

 

The questionnaire followed a Likert- type 5- choice response formate 

based on Likert, R (1932). 
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Table III. 2 

The Score of the Questionnaire 

Scale Definition 

1 Strongly Disagree 

2 Disagree 

3 Neutral 

4 Agree 

5 Strongly Agree 

 

F. The Validity and Reliability 

1. The Validity 

 

Creswell (2012) stated that validity is defined as an individual's 

scores from an instrument that are meaningful and significant enough 

to draw decent findings from the sample that the researcher is studying 

to the population. It implies that the extents to which inferences drawn 

from assessment results are appropriate, meaningful, and useful in 

terms of the assessments purpose. 

The validity test for the students' self-determination 

motivation questionnaire was performed by examining the relationship 

between the scores (values) of each item and the total score of the 

questionnaire; if each item has a significant correlation with the total 

score, the questionnaire is valid (Notoadmodjo, 2002). The correlation 

technique used in this study is pearson correlation (product moment), 

the formula as follows: 
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(Sugiyono, 2011) 

Note: 

rxy = the correlation between X and Y 

n = number of values 

∑xi = total number of variable X 

∑yi = total number of variable Y 

 

 To analyze the validity of data, the researcher used SPSS 

program 20.0 for Windows. The researcher compared r-value to r-

table. The r-table at the significant level of 5% is 0,2441 (d=N-2 = 63). 

The r-value of each items should be higher than r-table to be 

considered as a valid question. If the value of r on the analysis of less 

than the r-table, it can be concluded that these items are not 

significantly correlated with the total score (declared invalod) and must 

be removed or corrected.  

Based on the result of validity instrument 20 items, it showed that 

all of the items were valid. It can be concluded that 24 items were used 

to measure students’ motivation in learning english in order to 

complete this research. The following table is the result of the 

instrument validity. 
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Table III. 3 

Validity of Instrument Self-determination motivation in learning English 

No. Number of Items rTable rValue Result 

1 Item 1 0,2441 0,6778 Valid 

2 Item 2 0,2441 0,6931 Valid 

3 Item 3 0,2441 0,5174 Valid 

4 Item 4 0,2441 0,5952 Valid 

5 Item 5 0,2441 0,5605 Valid 

6 Item 6 0,2441 0,5605 Valid 

7 Item 7 0,2441 0,5956 Valid 

8 Item 8 0,2441 0,634 Valid 

9 Item 9 0,2441 0,5102 Valid 

10 Item 10 0,2441 0,5827 Valid 

11 Item 11 0,2441 0,5294 Valid 

12 Item 12 0,2441 0,5379 Valid 

13 Item 13 0,2441 0,287 Valid 

14 Item 14 0,2441 0,3788 Valid 

15 Item 15 0,2441 0,3709 Valid 

16 Item 16 0,2441 0,3104 Valid 

17 Item 17 0,2441 0,3506 Valid 

18 Item 18 0,2441 0,3133 Valid 

19 Item 19 0,2441 0,3365 Valid 

20 Item 20 0,2441 0,3033 Valid 
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2. The Reliability 

 

According to Creswell (2012), reliability refers to the stability and 

consistency of an instrument's scores. The accuracy of measurement is 

related to reliability. This level of precision was demonstrated by 

obtaining a similar result when the measurement was repeated on a 

different occasion, with a different or by a different person. The 

reliability of instrument in this study was examined by using 

Cronbach’s Alpha. The formula as follows. 

 

Note: 

r11 = reliability value 

k = number of items 

∑xi = the total variance score for each item 

St = Variance total 
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The table below was the categories of reliability used in 

determining the level of reliabilityof the questionnaire. 

Table III. 4 

The Level of Acceptable Reliability 

No Cronbach Alpha Internal Consistency 

1. >0.90 Very highly reliable 

2. 0.80-0.90 Highly reliable 

3. 0.70-0.79 Reliable 

4. 0.60-0.69 Marginally/Minimally reliable 

5. <0.60 Unacceptable low reliability 

             (Cohen, Manion & Morison, 2007, p 506) 

In this research, the researcher was used SPSS program version 

20.0 to get the reliability of the questionnaire given. With this tool the 

researcher is able to find out whether the questionnaire was reliable or not.  

Table III. 5 

Reliability of Instrument Self-determination motivation in learning English 

Cronbach's Alpha N of Items 

.821 20 

 

Based on the table above, it is known that the result of reliability 

testing based on SPPS program version 20.0, it can be seen the value of 

Cronbach’s Alpha is 0,821. Therefore, it can be concluded that the 

questionnaire in this research was reliable and the level of reliability is 

categorized as Highly Reliable. 
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G. The Technique of Data Analysis 

In analyzing the collected data of the research, the researcher was 

analyzed using manual steps which were done with Microsoft Excel. Then, 

the data were processed by using descriptive analysis on Statistical Package 

for the Social Sciences (SPSS) program version 20.0. More specifically, to 

obtain the level, mean score calculated from each student and interpreted the 

mean score for students’ motivation level and explained descriptively. To 

assess the level and types of dominant motivation in learning English the 

researcher used interpreting procedure by Best (1981) and Degang (2010), 

as follows. 

Table III. 6 

Interpretation of Mean Range of Motivational Levels 

Mean Range Interpretation 

4.50-5.00 Very High degree of motivation 

3.50-4.49 High degree of motivation 

2.50-3.49 Moderate degree of motivation 

1.50-2.49 Low degree of motivation 

1.00-1.49 Very Low degree of motivation 

 

By utilizing the scale above, the researcher can measure the level of 

students' motivation and the dominant motivation among the students in 

learning English. 

 



 

71 
 

CHAPTER V 

CONCLUSION AND RECOMMENDATION 

 

A. The Conclusion 

This research was conducted to find out what is the role of gender 

in self-determination motivation in learning English and figure out what is 

the more dominant motivation in self-determination motivation in learning 

English among students at MTs Darul Qur’an. Based on the findings and 

data analysis in the previous chapter, it can be concluded that the students 

have different motivation score; it showed that 2 (7.4%) respondents of 

male students and 26 (68.4%) respondents of female got high degree of 

motivation. So it can be concluded that students’ level in self-

determination motivation in learning English at MTs Darul Qur’an is 

categorized as high degree of motivation which the female students had 

higher motivation than male students in self-determination motivation in 

learning English at MTs Darul Qur’an. From this result, it can be seen that 

female students had higher motivation level than male students. In other 

words, the motivation inside of the female students were bigger than the 

motivation inside male students. 

The calculation of the data also indicates the dominant motivation 

among students in MTs Darul Qur’an. The result describes that the mean 

score of female students’ intrinsic and extrinsic motivation is higher than 

male students, which is female intrinsic motivation (4.36), extrinsic 

motivation (3.98), and amotivation (2.47). Meanwhile, the female students 
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instrinsic motivation (3.44), extrinsic motivation (3.32), and amotivation 

(2.18). Therefore, the dominant motivation in the role of gender in self-

determination motivation in learning English among students at MTs 

Darul Qur’an is intrinsic motivation or motivation that comes within 

themselves.  

B. The Suggestions 

Based on the data analysis, the researcher would like to make the 

following recommendations: 

1. Teachers should provide more motivation for students to learn because 

students already have intrinsic motivation as their dominant motivation in 

learning English. It means that the teacher's responsibility is to make the 

learning and teaching activity as interesting and creative as possible in 

order to maintain the students' intrinsic motivation while also improving 

their extrinsic motivation, because having both motivations is critical to 

learning success. 

2. Because male students have lower motivation so that the teacher can pay 

more attention to them in learning English. Intrinsic motivation is 

indicated as a more dominant motivation in learning English so that 

teachers can provide intrinsic motivation to male and female students. An 

example that the teacher can do to boost students intrinsic Motivation in 

the classroom is finding ways to motivate students especially who are 

currently unmotivated with knowing what their interests, such as giving a 

student learning new vocabulary words because they love to read. 
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3. Students are supposed to motivate themselves more, because the majority 

of them have moderate motivation in learning English, and the more 

motivation students has, the more likely students to succeed in learning 

English. As a result, having a high level of motivation can assist the 

students in succeeding in learning English. 

4. For the next researchers who will conduct research in this field,   this 

research is expected to be a guide to understanding the theories of self-

determination motivation in learning English as well as a reference about 

the students' motivation in learning English.  
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APPENDIX 1 

Students’ Answer of Questionnaire 

 

 



1 
 

 
 

 

Recapitulation of Students’ Questionnaire of Instrument Role of Gender in Self Determination Motivation in Learning 

English 

 

No Students Que 1 Que 2Que 3Que 4 Que 5 Que 6 Que 7 Que 8 Que 9 Que 10 Que 11 Que 12Que 13 Que 14 Que 15 Que 16 Que 17 Que 18Que 19 Que 20 Total Mean Category

1 Student 1 3 3 3 3 3 5 5 5 3 3 3 3 1 2 5 3 5 2 1 1 62 3.10 Moderate

2 Student 2 4 3 3 3 3 3 3 3 3 4 3 3 4 3 2 3 1 2 2 1 56 2.80 Moderate

3 Student 3 4 3 3 3 3 3 5 4 2 3 4 5 3 2 3 3 3 3 2 3 64 3.20 Moderate

4 Student 4 4 3 5 3 4 5 3 4 5 5 5 5 3 1 3 3 1 1 2 3 68 3.40 Moderate

5 Student 5 3 3 3 3 3 3 3 5 5 5 5 5 3 2 3 3 1 1 1 3 63 3.15 Moderate

6 Student 6 3 3 3 2 3 5 4 2 4 3 5 5 3 1 3 2 1 1 1 3 57 2.85 Moderate

7 Student 7 3 5 5 5 1 2 3 3 5 5 4 3 3 3 5 1 1 1 1 2 61 3.05 Moderate

8 Student 8 2 5 5 5 2 4 4 5 5 3 3 5 3 1 3 1 2 3 1 1 63 3.15 Moderate

9 Student 9 4 4 3 3 3 3 3 3 4 5 5 3 3 1 5 1 2 2 1 3 61 3.05 Moderate

10 Student 10 4 4 5 4 3 4 4 3 5 3 4 3 3 1 3 1 3 1 3 2 63 3.15 Moderate

11 Student 11 4 5 5 5 3 3 4 3 5 3 4 4 4 1 3 5 1 3 1 2 68 3.40 Moderate

12 Student 12 3 5 4 3 4 3 3 3 3 5 4 2 5 2 4 5 3 1 3 4 69 3.45 Moderate

13 Student 13 4 4 4 5 3 3 4 4 5 3 4 2 3 3 1 5 1 1 1 3 63 3.15 Moderate

14 Student 14 4 2 4 2 3 4 2 5 2 4 4 4 4 2 1 4 2 2 1 3 59 2.95 Moderate

15 Student 15 3 4 5 3 3 3 5 4 5 2 4 2 3 1 2 4 1 3 1 1 59 2.95 Moderate

16 Student 16 5 3 5 3 5 3 4 5 3 5 5 5 3 1 5 4 2 3 1 3 73 3.65 High

17 Student 17 4 5 5 4 3 4 4 5 4 4 4 2 3 2 3 4 2 3 2 3 70 3.50 High

18 Student 18 3 3 4 3 3 3 4 3 2 4 3 3 3 2 4 3 1 3 1 1 56 2.80 Moderate

19 Student 19 5 4 3 2 4 1 5 5 2 5 5 3 2 4 3 3 1 3 1 1 62 3.10 Moderate

20 Student 20 5 4 3 3 3 3 3 3 3 5 5 5 3 1 2 3 3 4 1 3 65 3.25 Moderate
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21 Student 21 3 3 3 3 3 4 3 2 3 3 3 4 3 1 4 5 3 3 2 3 61 3.05 Moderate

22 Student 22 3 2 5 3 2 3 3 4 5 5 3 4 3 3 2 4 2 3 3 2 64 3.20 Moderate

23 Student 23 4 4 5 4 3 3 4 4 2 2 4 4 3 2 1 3 1 3 1 1 58 2.90 Moderate

24 Student 24 3 3 4 4 4 3 3 3 3 4 5 3 2 3 2 2 1 4 1 4 61 3.05 Moderate

25 Student 25 4 4 3 4 4 4 2 2 5 3 3 3 2 4 4 2 1 5 1 4 64 3.20 Moderate

26 Student 26 1 1 2 1 1 1 2 1 1 2 1 1 3 2 2 1 1 1 1 1 27 1.35 Very Low

27 Student 27 4 3 3 4 3 4 4 5 4 2 4 3 1 2 4 1 1 4 1 3 60 3.00 Moderate

28 Student 28 3 3 3 3 4 4 5 4 4 4 4 5 1 1 2 2 3 3 2 2 62 3.10 Moderate

29 Student 29 5 5 5 5 5 5 5 4 5 5 5 5 1 2 3 3 3 3 2 2 78 3.90 High

30 Student 30 2 2 2 2 3 3 3 3 3 3 4 3 4 2 3 3 3 3 2 3 56 2.80 Moderate

31 Student 31 4 5 5 5 5 5 4 4 4 4 4 5 1 2 4 1 1 2 3 2 70 3.50 High 

32 Student 32 5 4 4 5 4 4 4 5 4 4 5 5 1 2 3 3 2 2 3 3 72 3.60 High 

33 Student 33 4 4 4 5 4 4 4 4 5 5 5 3 2 2 2 3 3 3 2 2 70 3.50 High

34 Student 34 5 5 5 3 5 5 4 5 4 4 4 4 2 2 2 1 3 1 3 1 68 3.40 Moderate

35 Student 35 5 4 3 2 3 3 5 4 4 4 5 5 3 3 1 2 1 2 2 2 63 3.15 Moderate

36 Student 36 5 5 5 5 4 5 4 4 5 3 4 5 2 3 5 2 1 2 3 2 74 3.70 High

37 Student 37 5 5 5 4 5 5 5 5 2 5 5 5 5 5 5 2 2 1 3 3 82 4.10 High

38 Student 38 5 5 5 3 4 3 5 5 5 5 5 5 5 2 2 2 2 2 3 3 76 3.80 High

39 Student 39 5 5 5 5 4 4 5 5 3 5 4 3 1 3 5 1 2 1 3 2 71 3.55 High

40 Student 40 4 5 5 3 4 3 4 3 3 5 4 4 5 1 3 2 3 3 1 3 68 3.40 Moderate

41 Student 41 5 5 2 5 5 5 5 5 5 5 4 3 5 2 3 2 2 2 3 2 75 3.75 High

42 Student 42 5 4 3 5 5 5 4 4 4 5 5 5 1 3 4 3 3 2 1 2 73 3.65 High

43 Student 43 3 3 4 3 4 4 4 4 5 5 5 4 3 3 3 2 2 2 2 3 68 3.40 Moderate

44 Student 44 3 4 3 5 4 4 5 4 3 5 4 5 2 2 5 2 1 2 2 3 68 3.40 Moderate
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45 Student 45 5 5 5 4 5 5 4 4 5 4 5 5 1 2 2 2 3 1 1 1 69 3.45 Moderate

46 Student 46 5 4 5 2 4 4 4 5 5 5 3 5 1 2 1 2 1 3 2 1 64 3.20 Moderate

47 Student 47 4 4 5 5 5 4 5 5 4 4 4 5 5 3 2 3 2 2 2 3 76 3.80 High 

48 Student 48 5 5 4 5 4 4 5 4 4 5 4 3 3 1 2 2 2 5 2 2 71 3.55 High

49 Student 49 5 5 5 4 5 4 5 5 5 4 4 4 3 1 3 3 3 5 1 2 76 3.80 High

50 Student 50 4 5 4 5 5 4 5 5 5 5 4 5 1 4 5 2 1 5 1 2 77 3.85 High

51 Student 51 3 5 5 2 5 4 4 4 5 4 5 5 2 2 2 2 3 5 2 2 71 3.55 High

52 Student 52 4 5 5 5 5 4 4 5 5 5 5 5 2 3 3 2 1 5 5 1 79 3.95 High

53 Student 53 2 5 4 5 3 3 5 5 5 3 3 4 2 2 2 2 1 5 1 2 64 3.20 Moderate

54 Student 54 4 5 5 5 5 5 5 5 5 5 3 3 2 3 4 2 1 5 1 2 75 3.75 High

55 Student 55 4 4 4 4 5 4 5 5 5 5 3 5 2 3 5 2 3 5 2 2 77 3.85 High

56 Student 56 5 4 5 4 4 2 5 5 5 5 5 5 5 5 5 3 3 5 3 3 86 4.30 High

57 Student 57 5 5 5 3 5 5 5 4 5 5 5 5 5 3 5 3 3 5 1 3 85 4.25  High

58 Student 58 5 5 4 5 4 4 4 5 5 3 4 5 5 4 2 3 3 5 1 3 79 3.95 High

59 Student 59 5 5 5 5 5 5 5 5 5 5 5 5 2 4 5 3 3 5 1 3 86 4.30 High

60 Student 60 4 5 4 4 3 5 5 5 5 5 4 5 5 1 2 5 1 1 1 1 71 3.55 High

61 Student 61 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 3 1 2 3 89 4.45 Moderate

62 Student 62 5 5 5 5 5 5 5 5 5 5 5 5 5 1 3 5 5 3 5 3 90 4.50 Very High

63 Student 63 5 5 4 5 5 5 5 5 5 5 5 5 5 3 4 5 1 3 1 3 84 4.20 High

64 Student 64 5 5 5 5 5 5 5 5 5 5 5 3 5 3 2 5 2 3 1 4 83 4.15 High

65 Student 65 4 5 4 5 4 4 4 5 3 5 3 5 5 2 5 5 2 5 2 2 79 3.95 High
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Questionnaire for Self-Determination Motivation in Learning English 

(Angket Motivasi Penentuan Nasib Sendiri dalam Belajar Bahasa Inggris) 

A. Petunjuk umum 
1. Penelitian ini dilakukan untuk memperoleh data mengenai self-determination 

motivation siswa dalam belajar bahasa inggris. 

2. Angket ini bukanlah tes, sehingga tidak ada jawaban yang benar ataupun salah 

sehingga tidak mempengaruhi nilai dan status anda sebagai siswa. Oleh karena 

itu, isilah angket ini sesuai dengan pendapat, perasaan dan keadaan anda yang 

sebenarnya. 

3. Apapun jawaban anda akan menjadi rahasia yang hanya diketahui oleh peniliti. 

4. Jawablah pertanyaan dibawah ini dengan beri tanda (√) jika: 

1 = Strongly disagree 

2 = Disagree 

3 = Undecided 

4 = Agree 

5 = Strongly agree 

5. Mohon diisi dengan sungguh-sungguh karena jawaban anda akan menentukan 

keberhasilan penelitian ini. 

B. Data pribadi 

Nama  : 

Jenis kelamin : 

Kelas  : 

 

No 

 

Pertanyaan 

Scale 

1 2 3 4 5 

1 Saya belajar bahasa Inggris karena saya 

ingin mengenal bahasa Inggris itu 

sendiri 

     

2 Saya belajar bahasa Inggris karena saya 

merasa puas ketika mengetahui hal-hal 

baru 

     

3 Saya belajar bahasa Inggris karena saya 

terstimulasi dengan belajar bahasa 

Inggris 

     

4 Saya belajar bahasa Inggris karena saya 

merasa senang ketika saya memahami 

sesuatu yang tidak saya pahami 

sebelumnya 

     

5 Saya belajar bahasa Inggris karena 

mendengarkan seseorang berbicara 

bahasa Inggris membuat saya merasa 

baik 

     

6 Saya belajar bahasa Inggris karena      
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berbicara bahasa itu membuat saya 

merasa baik 

7 Saya belajar bahasa Inggris karena saya 

pikir itu akan berguna dalam berbagai 

situasi 

     

8 Saya belajar bahasa Inggris karena saya 

ingin menjadi orang yang bisa 

menggunakan bahasa Inggris 

     

9 Saya belajar bahasa Inggris karena 

kurangnya penguasaan bahasa Inggris 

dapat membuat saya mendapat masalah 

di masa depan 

     

10 Alasan mengapa saya belajar bahasa 

Inggris adalah karena saya pikir 

kemampuan bahasa Inggris akan 

bermanfaat bagi pertumbuhan saya 

     

11 Saya belajar bahasa Inggris karena 

penting untuk masa depan saya 

     

12 Saya belajar bahasa Inggris karena itu 

adalah mata pelajaran yang penting 

untuk karir saya 

     

13 Jika saya tidak perlu belajar bahasa 

Inggris, maka saya tidak akan belajar 

     

14 Saya belajar bahasa Inggris karena 

kebutuhan untuk lulus ujian 

     

15 Saya belajar bahasa Inggris karena saya 

disuruh melakukannya 

     

16 Saya merasa bahwa belajar bahasa 

Inggris adalah buang-buang waktu 

     

17 Saya merasa tidak ada gunanya belajar 

bahasa Inggris 

     

18 Saya tidak mengerti mengapa saya perlu 

belajar bahasa Inggris 

     

19 Saya tidak ingin belajar bahasa Inggris 

lagi 

     

20 Saya tidak mengerti tujuan belajar 

bahasa Inggris 
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