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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

Writing is an important part in human life. It is related to social function 

where individuals express their feeling, knowledge, and idea each other. In 

this globalization era, writing ability exist in almost every aspect of life such 

as education, social life, economic and technology. This era allow people to 

have interaction and integration among  

people all over the world. Through, writing people may have an access to 

communicate to other people who are no physically exist in front of them. 

Also, writing is an activity that allows people produce and share their idea to 

others. Moreover, students nowadays need writing not only for academic 

purpose but also for vocational success since it is used even after students 

graduate and involve in their work field.  

Additionally, writing is essential today for students in term of a skill that 

they need to be successful in college and increasingly to have white or blue-

collar jobs Xia (2015). In others words, writing ability seems essential for 

students both in academic and their future career. It seems to indicate that 

writing being an important tool for students‟ future career and to continue 

their study to a higher level of education, for example university level. 

Besides, it is mentioned by Qoura & Zahran (2018) that writing English has 

become a skill is necessary for students to spread their knowledge to the 
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larger scope of academic field. In the case, students may use writing as a way 

to share information, research result, opinions and other important ideas in 

term of academic field.  

Another reason is that writing ability becomes one of the significant 

assets for students to get the scholarship and to enter a well-known university 

abroad. It is due to writing is one of the requirements for applying scholarship 

to enter overseas university. The students should make a motivation latter in 

the form of English mastery, whether in speaking or writing is one of the 

requirements to get the opportunity of well-paid employment. Also, some job 

vacancies will consider this ability to get their employee. 

Hence, it is essential to emphasize that writing English ability is needed 

for student to face a future challenge so that they will be able compete with 

other people who have English as the first or second language. Significantly, 

Smith (2015) asserted that writing in English is crucial since it is an 

international language that used for communication by many people from all 

over the world. In other words, writing English enable people to spread their 

communication link with many people in this word so that people can easily 

have an interaction with others who use English language. In this case, people 

are able to use writing English as a tool to reveal some information about 

business technology, education and with others.  

 

 



3 

 

 

Based on the curriculum 2013, it is stated that writing is essential for 

students and students need to master English writing skill in particular aspect 

based on students‟ grade. In senior high school the learning outcome of 

English subject is related to writing Kusumaningsih (2013). 

Based on the preliminary study it was found at pondok pesantren Darul 

Qur‟an Kubang. Students still have many difficulties in writing descriptive 

paragraph. The difficulties they are in grammar, they lack of confidence for 

choosing a topic and developing their ideas and vocabulary stock. Moreover, 

student difficulties in writing descriptive text because descriptive text 

requires the students to recall and describe the things in systematic order. 

Therefore, from those problem, writing descriptive text not easy for students. 

As a result they get stuck in the process of writing. 

Especially, it can be concluded that student language learning style it can 

be influence in students writing ability. There are two language learning style 

namely reflective and impulsive. Reflective student who give slow writer or 

answer to a question with more focus on the accuracy of the answer. On the 

other hands impulsive student who can fast in writing or answer a question 

with less concern on accuracy. 

The same case also happened in the previous study conducted by Deni 

(2020) who found that students are difficult to write in English since they 

have lack of vocabulary stock, and lack of grammar. Moreover, Deni (2020) 

also asserted that it is important for the English teacher to know some factors 
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that contribute to students‟ language learning outcome for instance students‟ 

self-motivation, characteristic, and their language learning style. Thus, the 

English teacher can maximize those factors to empower students to achieve 

the learning goals especially in writing ability. 

As it has been mentioned, language learning style is one of the factors that 

seem to have contribution on students‟ outcome especially in learning a 

language.  Moreover, Brown (2000) explains language learning style as 

language learner‟s preference ways in learning a language and there are two 

kinds of language learning style namely reflective and impulsive style. 

Reflective learners are more dominant in thinking about something before 

making a decision or opinion.  Reflective student‟s usually like to think quite 

a lot before making a decision.  Students need to be certain of the right 

answer before trying out. They slowly move ahead in logical steps. They are 

usually slow writers, students want to make sure that they understand what 

they are writing before continuing.  

According to Vaezi (2012) there are three, which affects students‟ 

performances and competencies in writing. They are affective, cognitive and 

biology. Hence, this study is very important to answer the teachers‟ 

assumption, which stated that reflective learners are better than impulsive 

learners in learning English as a Foreign Language. 

Consequently, they usually make fewer comprehension errors in writing. 

On the other hand, impulsive learners are faster thinkers. They usually enjoy 
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making guesses. They are also willing to be wrong sometimes. They are 

usually fast writers since they often ignore words or phrases that they don‟t 

immediately understands and just continue writing. While they make more 

errors in writing, they are often good at guessing the meanings of words and 

sentences. 

Willingham (2015) asserted that language learning style can be 

interpreted as the way someone deals distinctively with different learning 

tasks. It means that students may have their own characteristic and style while 

learning process. In the process of writing, According to Brown (2000), 

students with an impulsive learning style are faster at writing than students 

who use a reflective learning style. The same point also mentioned from 

Kagan (1996) impulsive learner give fast respond and report with little focus 

on accuracy and reflective gives slow respond and report with more focus on 

accuracy.  Concerned to the reason above, this recent research will be focus 

reflective and impulsive language learning style on students writing ability. 

Therefore, the researcher is aimed to conduct a research about “The 

correlation between students’ language learning style and their writing 

ability at MA Darul Qur’an Kubang” 
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B. Problem of the Research 

1. Identification of the problem 

Based on the explanation above, the researcher identifies the 

problem as follows: 

a. Why some students lacking in writing English texts? 

b. Why writing ability is important for students? 

c. Why the English teacher need to identify the students‟ style of language 

learning? 

d. Why the language learning style have a contribution on students‟ 

learning outcome in writing? 

2. Limitation of the problem 

After describing the problem above, the researcher needs to limit the 

problems of the research. To make it more specific, the researcher centres 

this study on the correlation between students‟ language learning style and 

descriptive text at the tenth grade of pondok pesantren Darul Qur‟an 

Kubang. 

3. Formulation of the problem 

Based on problem above, the researcher formulates the following 

research questions: 
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a. How is the students language learning style at the tenth grade of State 

pondok pesantren Darul Qur‟an Kubang? 

b. How is the students‟ ability in writing descriptive text at the tenth grade 

of pondok pesantren Darul Qur‟an Kubang? 

c. Is there any correlation between the students‟ language learning style 

and their writing ability?  

C. Objectives and Significance of Research 

1. Objectives of the Research 

a. To recognize students‟ language learning style at the tenth grade of 

State pondok pesantren Darul Qur‟an Kubang. 

b. To find students‟ ability in writing descriptive text at the tenth grade of 

pondok pesantren Darul Qur‟an Kubang. 

c. To find out a correlation between students‟ language learning style and 

their writing ability.  

2. Significance of the Research 

a. Hopefully this research is useful for writers as beginners in learning 

how to doing the research. 

b. The result of this study will be practical and theoretical information that 

helps teachers to support thoughts and ideas that will provide 

appropriate guidance or trainees and in addition to increasing their 

knowledge of language. 
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c. The result if the research are expected to be useful, and valuable for 

students and teacher of pondok pesantren Darul Qur‟an Kubang. 

D. Reason for Choosing the Title 

There are some reasons why the researcher is interested in carrying 

out this research. This research is conducted based on the following reasons.  

1. The researcher wants to give information to the students that language 

learning style in writing English texts is an important thing in learning a 

language. 

2. The title is relevant to the researcher as one of the students of the English 

Education Department. 

3. The title of this research is not investigated yet by other students of 

English Department of Uin Suska Riau. So far no one has done this topic 

to be investigated in their research. 

4. The location or the research support and facilities the research in carrying 

out the research. 

5. The researcher wants to know the correlation between Language learning 

style and Writing ability at the tenth grade pondok pesantren Darul Qur‟an 

Kubang. 
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E. Definition of the Key Terms 

There are so many theories involved in this research and in order to 

avoid misunderstanding toward the term used, it is necessary for the 

researcher to define the following terms: 

1. Correlation 

According to Creswell (2012) defined that a correlation is a 

statistical test to determine the tendency or pattern for two or more 

variables or two sets of data to vary consistently. In this research, the 

researcher would like to find the correlation between students‟ language 

learning style and writing ability. Independent variable (X) refers to 

students‟ language learning style and the dependent variable (Y) refers to 

students‟ writing ability at the tenth grade of pondok pesantren Darul 

Qur‟an Kubang. In this research is about a correlation between students‟ 

language learning style and students writing ability at the tenth grade 

pondok pesantren Darul Qur‟an Kubang. 

2. Language Learning Style  

In this research, Brown (2000) defines language learning styles as 

the way in which someone‟s perceive the information or knowledge in 

learning situation. He further explained that learning preference as the 

aspect of learning style and refers to the choice of one learning situation 

and condition over another. Moreover, Kagan (1996) defines language 
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learning styles as general approach there are two kinds – for example, that 

impulsive learner is a learner who can give quick respond or answer to a 

question with less concern on accuracy. On the other hand, the reflective 

learner is the learner who gives slow respond or answer to a question with 

more focus on the accuracy of the answer. So, language learning style in 

this study there are two kinds namely reflective and impulsive students.    

3. Writing Ability 

Writing ability is the capability of putting together what you think or 

want to say using words, which a person reading it is able to know your 

thoughts, ideas and feelings as near to what you want to convey Handayani 

& Johan (2018). In this research, writing ability means the way someone 

convey their thoughts, idea, and feeling through words or in the written 

form by following the correct grammar, punctuation, and structure. 
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CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Framework  

1. Definition Writing Ability 

Writing is one of the language skills that is essential in social life. 

Through writing, people can share information, thoughts, ideas, and 

feelings with others. Moreover, writing also allows people to carry out 

interaction, communicate, and persuade others Mehr (2017). However, 

writing is not a simple matter for foreign language learners. It is 

considered as one of the most difficult skill to be mastered. People need 

the ability of writing so that they can share and covey meaning to others. 

In term of ability and knowledge Siddiqui, Khan, & Aftab (2018) 

asserted that knowledge and ability is capability in doing something which 

is given by Allah. Moreover, it has also been mentioned that education in 

Islam is aimed to attain ability to do something and also ethic. It means 

that education in Islamic value is really important to achieve a capability 

of doing something and it also emphasizes on students‟ manner. Thus, 

people should have a good capability with good manner and ethic.  

Additionally, Islam also arranges the obligation for seeking knowledge as 

a manifestation of the importance of having knowledge and becoming a 

knowledgeable person. As it has been asserted by Setiawan (2020), that 
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Allah will raise people who have knowledge. It means that Allah gives 

privileges for someone who has knowledge and spread benefit for other 

people from their ability.   Writing Ability is the capability of putting 

together what you think or want to say using words, which a person 

reading it is able to know your thoughts, ideas and feelings as near to what 

you want to convey Handayani & Johan (2018). Further Writing Ability 

means the person uses words as coins and the rules of grammar, 

punctuation and to some extent use acceptable composition ways and 

methods. In other words, writing ability means the way someone convey 

their thoughts, idea, and feeling through words or in the written form by 

following the correct grammar, punctuation, and structure. Based on this 

statement, it can be concluded that writing is a complex process. Writing is 

a continuous activity that has more than one step, but it needs steps. The 

most important in writing is process not a product. 

a. The Importance of Writing 

Writing is a complex process, its means that in writing the students 

have to consider many things to build a good writing. Harmer (2004) 

states that there are many importance of learning writing: 

1) Writing is not often time –bound in the way conversation. 

In writing activities, the students have more time to think than they 

do in speaking activities. They can express what they know in their 



13 

 

 

mind, and even the students use dictionaries, grammar book or other 

reference material to help them. 

2) Writing encourages students to focus on accurate language use. 

It is a good way for the students to develop their language when they 

write down what they think or express their ideas with the accurate 

language.  

3) Writing is often used a means of reinforcing language that has been 

thought. In teaching writing, the teacher often asks the students to 

write sentence or paragraph using recently learnt grammar. The 

students should make a note about what they have learnt while 

learning process happens. It makes the students able to understand 

about the language that has been thought.  

4) Writing is frequently useful as preparation for some other activity. 

5) Writing can be used as an integral part of a larger activity where the 

focus is on something else such as language practice, acting out to 

speaking. When the students write a short dialogue, the students can 

also practice and act out their dialogue in oral activities.  

b. Five Elements of affective Writing 

1) Central Idea  

This element of good writing involves focusing on a clear, 

manageable idea, argument, or thesis around which to organize 

your material. It includes selecting subordinate ideas that support 

and reinforce your central idea. 
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a. Purpose or central idea is sufficiently limited for meaningful 

discussion. 

b. Central idea is clearly stated, normally in the opening 

c. All subordinate ideas relate clearly to the central idea. 

2) Organization 

This element of writing has to do with coherent arrangement of 

material. It involves keeping the reader oriented to the central and 

subordinate ideas. Good organization is logical and sequential. It 

guides the reader between divisions of the material. 

a. Introduction orients the reader to the central idea and the line of 

reasoning. 

b. Material is arranged in a logical and coherent sequence; 

subordinate ideas are effectively identified. 

c. Transitions are clear and helpful. 

d. Conclusion or closing summarizes the argument, emphasizes the 

central idea, and leaves the reader with a sense of completion. 

3) Supporting Material  

Explanations, examples, statistics, and quotations make the ideas and 

information presented meaningful and memorable for the reader. In 

exposition, the role of supporting material is to clarify; in argument, 

to persuade. 

a) Examples are relevant, specific, detailed, sufficient, and 

persuasive. 
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b) Quotations support the argument. 

c) Expression, Word Choice, And Point of View 

 Language is clear, specific, accurate, and appropriate to the 

audience, purpose, and material. 

a) Variety in sentence and length creates emphasis. 

b) Word choice is clear, specific, accurate, unassuming, and free of 

clichés and misused jargon. 

c) Sentences are free of wordiness and ambiguity. 

1) Spelling , Grammar and Punctuation 

This element of good writing counts only when it‟s wrong. Fair or 

not, your reader will notice your spelling, grammar, or 

punctuation only when you make a mistake. 

1) Spelling, including technical terms and proper names, is 

correct. 

2) Correct words are used to convey the intended meaning. 

3) Generally accepted rules of grammar and syntax are followed, 

including pronoun/noun agreement, subject/verb agreement, 

appropriate verb tense, pronoun case, possessive forms, 

parallel construction, etc. 

4) Punctuation, particularly comma placement, reflects standard 

usage. 

5) Copy is free of mechanical errors and mistakes in proofreading 

 



16 

 

 

c. Stages of Writing  

Harmer (2004) states that there are four steps in writing process. 

They are: 

1) Planning 

Planning is an important step in the writing process. In 

planning process, the writer has to think about three main issues. 

First, the writers have to consider about:  

a) The purpose of writing. It is important to know the purpose of 

writing since this will influence to a good writing result. By 

knowing the purpose of writing, someone can decide the most 

appropriate style of the language, therefore, the result will be 

effective to reach the purpose. 

b) The audiences they are writing for. The audience here is the 

readers of writing. The audience will influence language style, 

diction, paragraph structure, etc. 

c) The content structure of the writing, how best the sequence facts, 

ideas, or arguments which they have decide to include. 

2) Drafting  

Drafting means getting ideas on the paper in sentences and 

paragraph. In the writing process, drafting is necessary for helping 

the writer to write ideas and decide what should come first, second, 

third and so on, until the last. 

3) Editing 
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In editing process, the writer read again what they have 

written as a draft. Another reader‟s comment will help the author to 

make appropriate revision. Here, the writer may change what the 

writer have written if they find something bad. For example, the 

information is not clear, the grammar is wrong, the diction is not 

appropriate, etc. The writers are able to change or correct it if they 

find those conditions. 

4) Final Version  

Final versions are the last step of writing. This may look 

different from the first draft that has been made before due to there 

are many changes in editing processes. However, the writer is ready 

to send the written text to the readers. From the explanation above, it 

can be concluded that there are four steps in writing. They are: 

planning, drafting, editing and final versions. 

d. Components of Writing 

In making a good writing, there are some elements that need to 

be considered. According to (Brown, 2007), there five elements that the 

writer needs to concern in making a good writing such as content, 

organization, grammar, vocabulary, and mechanic. 

1) Content  

Content is consists of the idea and topic that the writer needs 

to elaborate in their writing works. The writer should develop the 
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idea related the topic. In this research, students need to be able to 

elaborate the topic in term of descriptive text. 

2) Organization 

Organization means how the students arrange their ideas. The 

students need to pay attention to the structure. In this research 

students are required to write a descriptive text. There are two 

generic structure of descriptive text which are identification and 

description. 

  

3) Vocabulary 

Appropriateness in choosing and using vocabulary and each 

sentence is an importance thing in writing. In term descriptive text of 

writing descriptive text, students need to know some vocabulary 

which related to the adjective of people, things and animal 

characteristic, appearance and personalities. 

4) Grammar  

Grammar is the rule of language in combining the words. The 

use of grammar can be applied in all the kinds of sentence structure 

so that it make writing more meaningful.  

5) Mechanic  

Mechanic means how the students write. Paragraph is a 

combination of some sentences which need good spelling and 

punctuation. If the use of punctuation is not appropriate, the 
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paragraph will be unreadable. All of the aspects above for instance 

organization, content, vocabulary and mechanic are the components 

of writing. 

2. The Definition of Descriptive Text 

Description or descriptive etymologically derived from word 

describe. Describe means to draw, to create an image about an object like 

things, people, place, and animals so that the reader could have a visual 

appearance about the object Dirgeyasa (2015). In other words, descriptive 

text is a text that is aimed to describe something clearly so that the reader 

can feel and imagine what the text is about. In this research, people can be 

described in term of their appearances, personalities, and characteristic. 

Moreover, animals can be described in term of the appearances, 

uniqueness, and characteristic. The last, things can be described through 

its shape, and characteristic. Thus, it can be interested that different object 

could be described with different aspect and context. It depends on the 

types of thing being described. 

Moreover, descriptive text is a kind of text that is written to 

identify and describe a particular person, place, animals and thing. Bullock 

& Goggin (2013) asserted that descriptive text is explain to the readers 

about the writer sensory experience how something looks, sounds, tastes. 

It indicates that everything that happen in life can be described in written 

form and it depends much on people personal perspective. The writer 
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transfers how their feeling in term of looks, sound and taste of something 

in written form. 

a. The purpose of descriptive text  

Descriptive text is aimed to create a clear image about an object for 

the readers. It purposes to represent a visual experience to reader in 

form of words. Thus, the reader can visualized what the authors had 

seen, and felt. Bullock & Goggin (2013) asserted that there are three 

main objectives of descriptive text as follows: 

1) To give a perception of a person, thing, animal, and place to 

the readers. Through descriptive text, the reader could have 

personal perception about an object since a descriptive text 

consist of detail description about the object involve the 

characteristic and value of an object. 

2) To illustrate the visual experience. It means that a descriptive 

text gives the reader an image about the visual look of the 

object. Thus, the more the readers read the text the more they 

could imagine the object. 

3) To make the information momentous, or to encouragement to 

the reader of an argument. 

 

b.  Generic Structure of Descriptive text 

Descriptive text has two main structures which are identification 

and description. In the identification part, the writer should identify 
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the object to be described. Moreover, the author should mark in 

general what the object is about, the second structure is about 

description. In this part, the author should mention clearly about the 

characteristic of the object, the quality of the object, and everything in 

detailed that could describe the appearance and existence of the 

object.  

According to Khasanah, Purwati, & Munir (2019) asserted that 

descriptive text consists of two main characteristic the first is about 

identification that is aimed to mention an object generally and the 

second is description that create an image about an object in detail. It 

implied that the writer should generally give the information about the 

object in identification part, then, give the specific and detail 

description in the description part. 

 

3. The Definition of Language Learning Style 

Each student has different ability in comprehending a material or a topic. 

It depends on the way they learn the topic or material. The students have their 

own way or style in learning. Willingham (2015) asserted that language 

learning style can be interpreted as the way someone deals distinctively with 

different learning tasks. Hence, there is a general acceptance that the manner 

in which individuals choose to or are inclined to approach a learning situation 

has an impact on performance and achievement of learning outcomes. 
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In light of, most of the students use different style to comprehend the same 

topic during the learning activity. As an illustration, some of students prefer 

to write some notes while the teacher explaining the topic. Others tend to 

listen carefully what the teacher has said. Moreover, some students also 

prefer to practice directly what they has learnt. The way the students learn the 

topic has become their own style in receiving information. The term language 

learning style has been defined by some experts.  

According to Willingham (2015) language learning style is person‟s 

preferred way of learning. It seems to indicate that everyone may have 

different style of language learning, and it depends on they preferred way of 

learning. Thus, it can be inferred that language learning style refers to the 

way someone to receive the topic or material that being learnt. Then, people 

may have different prefer way of learning. 

a. The types of language learning style  

Historically, studies about reflectivity and impulsivity were 

started in the early 1960s by numerous researchers. Kagan (1996) 

proposed the definition of these variables as a conceptual tempo, or 

decision time variable. Impulsive gives fast responds and report with 

little focus on accuracy and reflective gives slowly respond and report 

with more focus on accuracy. Furthermore, Brown (2000) defined 

reflective and impulsive as the level to which, in the cognitive domain, 

a person tends to make either a quick guess impulsive at an answer to a 

problem or a slower reflective decision. Based on the two definitions, it 
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can be simplified that impulsive learner is a learner who can give quick 

respond or answer to a question with less concern on accuracy. On the 

other hand, the reflective learner is the learner who gives slow respond 

or answer to questions with more focus on the accuracy of the answer. 

b. Assessing of language learning style 

Based on the questionnaire Brown, (2002) tells student if they are 

usually slow or fast when they are working on your English. student 

slow or a fast reader, student usually the first or the last one to put your 

hand up and speak up in a class room, student like to make sure you are 

right before saying or writing something, or student usually make a 

style is speed, that is how or fast someone is. The student prefer doing 

things more slowly, student style is reflective. If student like to do 

things fast, you style is impulsive.  

This is what students score means, score 30 or more is a student 

reflective. Student like to think about things before making a decision, 

student want to make sure they are right before speaking. The higher 

student score, the more reflective student. Consequently, student make 

fewer comprehension errors in writing.  

29 or less is a student impulsive, student make quick decisions and 

are willing to gamble that they are right. The lower student score, the 

more impulsive student. While they make errors in writing, they are 

often good at guessing the meaning of words and sentences.  
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There are advantages and disadvantages to whichever style student 

have. Many English student are too reflective when they speak, student 

wait too long while they try to think of the right word or grammar 

pattern before writing. These the student should try to be more 

impulsive so that the student can speed up. Be careful, though because 

being too impulsive can hurt student. 

If student writing English without thinking about what student want 

to say, people might not understand student. Of course, student goal is 

balance: to be not too fast, not too slow. If student score on 

questionnaire was 46 to 50 or 10 to 14, student should aim for make 

balance in student decision-making speed. Student need o have the 

courage to make some guesses, neither style is necessary good or bad. 

c. Dimensions of learning style 

Learning styles are not dichotomous (black or white, 

present or absent). Learning styles generally operate on a 

continuum or on multiple, intersecting continua. For example, a 

person might be more extraverted than introverted, or more 

closure-oriented than open, or equally visual and auditory but 

with lesser kinesthetic and tactile involvement. Few if any people 

could be classified as having all or nothing in any of these 

categories Ehrman (1996). 

1) Sensory Preperence 
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Sensory preferences can be broken down into four main 

areas: visual, auditory, kinesthetic (movement-oriented), and 

tactile (touch-oriented). Sensory preferences refer to the 

physical, perceptual learning channels with which the student is 

the most comfortable. Visual students like to read and obtain a 

great deal from visual stimulation.  

For them, lectures conversations, and oral directions 

without any visual backup can be very confusing. In contrast, 

auditory students are comfortable without visual input and 

therefore enjoy and profit from unembellished lectures, 

conversations, and oral directions. They are excited by 

classroom interactions in role-plays and similar activities.  

They sometimes, however, have difficulty with written 

work. Kinesthetic and tactile students like lots of movement 

and enjoy working with tangible objects, collages, and 

flashcards. Sitting at a desk for very long is not for them; they 

prefer to have frequent breaks and move around the room. 

2) Personality types 

Another style aspect that is important for language learning 

style is that of personality type, which consists of four 

strands: extraverted vs. introverted; intuitive-random vs. 

sensing-sequential; thinking vs. feeling; and closure-

oriented/judging vs. open/perceiving. Personality type (often 
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called psychological type) is a construct based on the work of 

psychologist carl jung 

Extraverted vs. Introverted. By definition, extraverts gain 

their greatest energy from the external world. They want 

interaction with people and have many friendships, some 

deep and some not. In contrast, introverts derive their energy 

from the internal world, seeking solitude and tending to have 

just a few friendships, which are often very deep. 

Extraverts and introverts can learn to work together with 

the help of the teacher. Enforcing time limits in the L2 to 

work together with the help of the teacher Enforcing time 

limits in the Language learning style. Class room can keep 

extravert enthusiasm to a manageable level. Rotating the 

person in charge of leading L2 discussions gives introverts 

the opportunity to participate equally with extravert. 

Intuitive - Random vs.Sensing - Sequential. Intuitive-

random students think in abstract, futuristic, large-scale, and 

non sequential ways. They like to create theories and new 

possibilities, often have sudden insights, and prefer to guide 

their own learning. In contrast, sensing-sequential learners 

are grounded in the here and now.  

They like facts rather than theories, want guidance and 

specific instruction from the teacher, and look for 
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consistency. The key to teaching both intuitive-random and 

sensing-sequential learners is to offer variety and choice: 

sometimes a highly organized structure for sensing-

sequential learners and at other times multiple options and 

enrichment activities for intuitive-random students. 

Thinking vs Feeling. Thinking learners are oriented toward 

the stark truth, even if it hurts some people feelings. They 

want to be viewed as competent and do not then to offer 

praise easily–even though they might secretly desire to be 

praised themselves. Sometimes they seem detached. In 

comparison, feeling learners value other people in very 

personal ways. They show empathy and compassion through 

words, not just behaviors, and say whatever is needed to 

smooth over difficult situations.  

Though they often wear their hearts on their sleeves they 

want to be respected for personal contributions and hard 

work l2 teacher can help thinking learners show greater overt 

compassion to their feeling classmates and can suggest that 

feeling learners might tone down their emotional expression 

while working with thinking learners.  

Closure oriented/Judging vs. Open/Perceiving. Closure-

oriented students want to reach judgments or completion 

quickly and want clarity as soon as possible. These students 



28 

 

 

are serious, hardworking learners who like to be given 

written information and enjoy specific tasks with deadlines. 

Sometimes they desire for closure. hampers the development 

of fluency Ehrman & Oxford (1989). 

In contrast, open learners want to stay available for 

continuously new perception and are therefore sometimes 

called “perceiving”. They take language learning style less 

seriously, treating it like a game to be enjoyed rather than a 

set of tasks to be completed. Open learners dislike deadlines; 

they want to have a good time and seem to soak up L2 

information by osmosis rather than hard effort. Open learners 

sometimes do better than closure-oriented learners in 

developing fluency Ehrman & Oxford (1989), but they are at 

a disadvantage in a traditional classroom setting. Closure-

oriented and open learners provide a good balance for each 

other in the language learning style classroom. The former 

are the task-driven learners, and the latter know how to have 

fun. Skilled L2 teachers sometimes consciously create 

cooperative groups that include both types of learners, since 

these learners can benefit from collaboration with each other.  

3) Desired degree of Generality 

This strand contrasts the learner who focuses on the 

main idea or big picture with the learner who concentrates on 
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details. Global or holistic students like socially interactive, 

communicative events in which they can emphasize the main 

idea and avoid analysis of grammatical minutiae. They are 

comfortable even when not having all the information and they 

feel free to guess from the context. 

Analytic students tend to concentrate on grammatical 

details and often avoid more free-flowing communicative 

activities. Because of their concern for precision, analytic 

learners typically do not take the risks necessary for guessing 

from the context unless they are fairly sure of the accuracy of 

their guesses. The global student and the analytic student have 

much to learn from each other. A balance between generality 

and specificity is very useful for L2 learning.   

4) Biological Differences  

Differences in L2 learning style can also be related to 

biological factors, such as biorhythms, sustenance, and 

location. Biorhythms reveal the times of day when students feel 

good and perform their best. Some L2 learners are morning 

people, while others do not want to start learning until the 

afternoon, and still others are creatures of the evening. Happily 

“pulling an al-fighter” when necessary. 

Sustenance refers to the need for food or drink while 
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learning. Quite a number of L2 learners do not feel comfortable 

learning without a candy bar, a cup of coffee, or a soda in hand, 

but others are distracted from study by food and drink. 

Location involves the nature of the environment: temperature, 

lighting, sound, and even the firmness of the chairs. 

 L2 students differ widely with regard to these 

environmental factors. The biological aspects of L2 learning 

style are often forgotten, but vigilant teachers can often make 

accommodations and compromises when needed. Beyond the 

Stylistic Comport zone Learners clearly need to make the most 

of their style preferences.  

However, occasionally they must also extend 

themselves beyond their style preferences. By providing a wide 

range of classroom activities that cater to different language 

learning styles, teachers can help L2 students develop beyond 

the comfort zone dictated by their natural style preferences. 

The key is systematically offering a great variety of activities 

within a learner-centered, communicative approach.  
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d. The Correlation between Students’ Language Learning Style 

and Their Writing ability 

The term language learning styles refers to the understanding 

that every student learns differently. Technically, student language 

learning style refers to the preferential way in which the student 

absorbs processes, comprehends and retains information. One of the 

most accepted understandings of language learning styles is that 

student learning styles fall into two categories: impulsive Learners 

and reflective Learners. 

Additionally, it can be inferred that each student may have 

their own way of learning including in learning to write a descriptive 

text. it can be seen that reflective student slower writers, the students 

want to make sure that they understand what they are writing before 

continuing. On the other hand, impulsive student usually fast writers 

since they ignore word or phrases that they don‟t immediately 

understand and just continuing writing. 

Writing a descriptive text is the process in which the writer 

put their ideas into an appropriate structure Hanafiawi, Muharam, & 

Parmawati (2020). It aims to describe something clearly so that the 

reader can imagine the real object after read the text. In writing 

process, the writer needs to explore their idea. In the process of 

exploring the ideas, students with reflective more dominant thinking 

about something before making decision or opinion and student with 
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impulsive are faster thinker, they usually enjoy making a guesses. 

prefer to do some activities that is related to their language learning 

style. 

In line with that, writing and language learning style cannot 

be separated. It is due to language learning style may exist in every 

process of writing since it is a part of student that always exist in the 

process of learning particularly in writing descriptive text. In this 

research, writing ability and language learning style will be raised, 

and learning goals will be met. Therefore, in this research the writer 

is interested to know whether there is a significant correlation 

between students‟ language learning style and their writing ability of 

the tenth grade at state pondok pesantren Darul Qur‟an Kubang. 

 

B. Relevant Research 

To avoid the same title used in this research, the researcher shows the 

relevant research which was done by two previous students of the English 

education department. According to Syafi‟I (2017), relevant research is 

required to observe some previous researchers conducted by other researchers 

in which they are relevant to our research. Below are some researcher from 

some research, they are: 

First, Surya (2016) did a study carried out entitled. “The Correlation 

between Learning Styles and Descriptive Writing Achievement of the 

Eleventh Grade Students of SMA Negeri 9 Palembang”. The objectives of this 
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study were to find out (1) what learning style was mostly used by the students 

and (2) whether or not there was any significant correlation between the 

students‟ learning styles and students‟ descriptive writing achievement. 

Correlational research design was used in this study. The results showed that 

(1) visual learning style was mostly used by the students (64 out of 124 

students), followed by auditory learning style and kinesthetic learning style 

respectively and (2) there was a weak significant correlation between the 

students‟ learning styles and students‟ descriptive writing achievement (r= 

0.314 and sig. value= 0.000). 

Second, Alkubaidi (2014) did a study carried out entitled “The 

Relationship between Saudi English Major University Students‟ Writing 

Performance and Their Learning Style and Strategy Use” This study 

investigates the link between writing tasks, learners‟ learning style preference, 

and writing strategy use. Two questionnaires were used: (a) the Perceptual 

Learning Style Preference by Reid (1987), and (b) a writing strategy 

questionnaire by Petri and Czárl (2003). The data received from the returned 

questionnaires and writing tests were analysed using descriptive and 

inferential statistics using SPSS19. Results indicated that Saudi female 

students were mostly auditory and group learners. As for the writing 

strategies, Saudi learners used more „before writing‟ strategies than “during 

writing” strategies and “reviewing writing” strategies. Results revealed that 

there was no correlation between the participants‟ learning style preference 
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and writing strategies, nor their use of writing strategies and their writing 

proficiency. 

Third, Sutiah (2019) did a study carried out entitled “Language 

Learning Styles of the Eleventh Grade Students of Madrasah Aliyah Negeri 

Palopo” The type of the research is descriptive quantitative. Then they were 

classified into three categories of learning style through learning style test: 

visual, auditory and kinesthetic learning style. In collecting the data, the 

researcher used a questionnaire and documentation. The result of the 

quantitative data through the questionnaire showed that Visual learning style 

was the most dominant language learning style used, and the visual learning 

style has the highest value in achievement, students' language learning style 

has influenced their achievement. The learning style gives a contribution of 

about 69.698 or 67.5% through students‟ English learning style achievement 

influenced by students‟ learning style and 32.5% is influenced by other 

factors.  

Fourth, Novianti (2021) : Language Learning Style Preferences: An 

Analysis on Gender Differences in Online Learning at Senior High School 4 

Bangko Pusako. The design of this research was a descriptive quantitative 

design. In data collection, the researcher used questionnaires to identify 

students‟ language learning style prefences that descriptively interpret the 

information. In short, the researcher concluded that both male and female 

students‟ language learning style preferences were different. The difference 

are 46% male students and 42% female students are reflective learner 
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category, and 52% male students and 58% female students are impulsive 

learner. 

Fifth, Nafis STG (2017) Students‟ Preference of language Learning 

Style in English Classroom Language learning style is a part of human being. 

This research used coincidental sampling during data collection. The 

questionnaire was used to find out the types of language learning styles 

preferred by the students. Based on the results from questionnaire, most of 

students chosen visual style (46%) as their own language learning styles that 

they preferred. Gender also created the diversities of language learning style 

between male and female students. For male students, visual learners are 

dominant as 62%. On the other hand, 37% of female students preferred that 

auditory types as their own language learning style.  

The last is research from Yuniasari & Zainuddin (2019) The Impact of 

Cognitive (Reflectivity/Impulsivity) on Tertiary EFL Learners‟ Syntactic 

Complexity in Descriptive Writing. The purpose of this study was to 

investigate the probable effects of cognitive in linguistics properties of 

descriptive writing. The participants were selected from systematic random 

sampling technique and by applying the personality test subjected degree of 

cognitive level from Eysenck Personality Questionnaire (30 from the most 

reflective learners and 30 from the most impulsive learners). The result shows 

that there were differences between reflective and impulsive learners in 

producing syntactic complexity in descriptive writing. Even though, there 

were differences on syntactic complexity, the assumption of teachers on, 
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impulsive learners are better than reflective students, does not suit to the 

linguistics properties competencies and performances especially on syntactic 

complexity of the descriptive writing because both of them had their own 

superiority in syntactic complex it. 

In conclusion there are some similarly the previous study about 

language learning style and writing ability. Moreover, the previous 

research only focused on learning style like visual, auditory and 

kinesthetic. The researcher interested in doing research on language 

learning style because reflective and impulsive language learning style 

also important to research and so far there is still not much research about 

the correlation between language learning style and writing ability.  
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C. Operational Concept 

Operational concept is the concept which is used to clarify the 

literature reviewed in order to avoid misunderstanding and misinterpretation. 

In planning a research, the operational concept can be formulated into 

particular words to get easy in measuring the research operation. There are 

two variables will use; they are variable X as the independent variable and 

variable Y as dependent variable. In this research, variable X refers to 

language learning style and variable Y refers to students writing ability. The 

Indicators of variable X (Students' Language Learning Style), According to 

Brown (2002) are as follows: 

1. The indicators of variable X (language learning style)   

a) Reflective style learners 

1) The students' usually like to think quite a lot before making a 

decision. 

2) The students need to be certain of the right answer before trying out. 

3) The students slowly move ahead in logical steps 

4) The students usually slower writers  

5) The students want to make sure that they understand what they 

writing before continue. 

b) Impulsive style learners   



38 

 

 

1) The students are faster thinkers 

2) The students usually enjoy making guesses 

3) The students also willing to be wrong sometimes 

4) The students usually fast writers since they often ignore words or 

phrases that they don‟t immediately understand and just continue 

writing 

5) The students make more errors in writing, the students often good at 

guessing the meanings of words and sentences.  

2. The indicators of variable Y (for writing descriptive text) are taken from 

by Brown 2007 they are:  

a) Content  

b) Organization  

c) Grammar 

d) Vocabulary   

e) Mechanics 
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D. Assumptions and Hypothesis 

1. Assumption 

Based on the theories and explanations above, the researcher will 

have assumed. If the students use language learning style well, the 

students‟ writing ability in learning English will be higher than before. In 

other words, the better language learning style (variable X) they have, the 

better their writing ability (variable Y) will be. 

2. Hypothesis 

Ho: Null hypothesis: there is no significant correlation between students‟   

language learning style and their writing ability at MA Darul Qur‟an 

Kubang. 

Ha: Alternative hypothesis: there is a significant correlation between   

students‟ language learning style and their writing ability at MA Darul 

Qur‟an Kubang. 
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CHAPTER III 

METHOD OF THE RESEARCH 

A. Research Design 

The design of this research is quantitative method with correlational 

research design to know whether or not there was a correlation between 

students‟ language learning style and their writing ability. According to 

Creswell (2012) quantitative is an attempt to investigate the problem is what 

underlies the researcher to take the data, determine variables and which are 

then measured by number so that analysis can be carried out accordance with 

applicable statistical procedures.  

On the other hand correlational research is a research that use the 

correlation statistical test to describe and measure the degree of relationship 

between two or more variables or sets of scores Creswell (2012). The 

researcher used the correlation statistical test to describe and measure 

between those two variable Creswell (2012). It indicated that the researcher 

used the correlation statistical test to know the correlation between students‟ 

language learning style and writing ability.  

This research was conducted to tenth grade of MA Darul Qur‟an 

Kubang. by distributing a questionnaire to know students‟ level of language 

learning style and giving writing test to know students‟ writing ability. 

Moreover, the researcher administrated the observation during the whole 

process of this research. 
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X                                                    Y 

B. The Time and Location of the Research 

This research was conducted at pondok pesantren Darul Qur‟an 

Kubang. In Kampar Regency. It is located at street Kubang km 2,5 Tarai 

Bangun. The research started in September 2021 on Academic Year 

2020/2021. 

C. The Subject and Object of the Research 

1. The Subject of the research  

The subject of this research conducted at the first year students at 

pondok pesantren Darul Qur‟an Kubang in 2020-2021 academic years. 

2. The Object of the Research 

The object of the research was analysing the correlation between 

the students‟ language learning style and their writing ability at the tenth 

grade of state pondok pesantren Darul Qur‟an Kubang. 

D. The population and Sample of the Research 

1) Population 

Population is a group that has same characteristic with an object or 

reference of the research. It is in line with the statement asserted by 

Fraenkel (2012) that population is commonly known as the larger group 

to which the researcher wants to generalize the result of the research. In 
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this research the population was the tenth grade students of MA Darul 

Qur‟an Kubang in academic year 2020/2021. 

2) Sample  

  There were one class that consist of 50 students in one class. The 

researcher applied total sampling technique to choose the sample of this 

research, there was 35 students as the sample. The total sampling 

technique is a consist of all members of the population are used as a 

sample. Consist of 21 female students and 14 male students. According 

to Fraenkel (2012), sample is a small number divided from the 

population in which the information is obtained. 

 Moreover, the researcher applied some steps to select the sample 

randomly as follows: The researcher  determined the total number of 

the sample; The researcher made the list of population and numbers 

them all; The researcher shuffled the list and select the number out as 

the sample of the research ;Repeat the same way till it fulfils the whole 

sample needed. 

Table III.1 

Sample of the Research 

  

No  Classes  Male Female  Total 

 

1 

 

X MA 

 

14 

 

21 

 

35 

 

E. The Technique of Collecting Data 

In this research, there are two kinds of instruments that used by the 

researcher to collect the data in form of questionnaires and writing test. The 
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questionnaires describe a set of questions about language learning style. 

According to Sugiyono (2008), explain that questionnaire is a technique of 

collecting data that is done by giving some questions or statements to 

respondent. It is used to find out the Students‟ language learning style. The 

questionnaires dealt with respondent‟s opinions in responding to following 

options based on the Liker‟ scale (very fast = 1), (fast =2 ), (in between= 3), 

(slow = 4), (very slow =5).  

There were two kinds of instrument used by the researcher. The first 

instrument was questionnaire. It was administrated to get the data of students‟ 

language learning style. The second instrument was test and it administrated to 

get the data of students‟ writing of descriptive text. 

1. Languange Learning Style Instrument 

The first instrument was questionnare languange learning style to know 

students reflective or impulsive. The questionnaire was adapted from A 

Practical Guide to Learning English by Brown (2002). Consist of 10 items in 

this questionnaire.  

a. Blue print 

Circle the number best describes how quickly you usually do things, 

Circle only one number for each item. Use the following scale:  

      How fast or slow I usually am when I …. 

Table III.2  
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Blue print of language learning style   

 

No 

 

Indicator 

 

List of question  

 

Items 

1. Impulsive  

Read books, magazines and newspaper 

in English. 

1 2 3 4 5 

2.  Reflective  

Read textbooks, articles and reports in 

English, in my academic field 

1 2 3 4 5 

3.  
 

 

Write an essay or composition in 

English 

1 2 3 4 5 

4.  
 

 

Take multiple-choice tests in English 

1 2 3 4 5 

5.  
 

 

Answer tests in English that ask for 

written sentences or paragraphs 

1 2 3 4 5 

6.  
 

 

Answer a direct question to me from the 

teacher, in my English class 

6 7 8 9 10  

7.  
 

 

Raise my hand when the teacher asks a 

question in my English class 

6 7 8 9 10 

8.  
 

 

Volunteer to say something in class, 

when the teacher has not asked me 

6 7 8 9 10 

9.  
 

 

Speak up in a small group in English, in 

class 

6 7 8 9 10 

10.  
 

 

Answer a question in English from 

someone outside my classroom 

6 7 8 9 10 

 

 

This questionnaire consisted of several alternative options based on likert scale:   

Table III.3 

Likert scale of language learning style for reflective 

Very fast 1 

Fast 2 

In between 3 

Slow 4 

Very slow 5 
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Table III.4 

Likert scale of language learning style for impulsive 

Very fast 5 

Fast 4 

In between 3 

Slow 2 

Very slow  1 

 

                                                                                         Adapted by Brown (2002) 

Score 30 or more is a reflectie learner, students like to think about thing 

before making a decision, students want to make sure they are right before 

writing. The higher score student, the more reflective they are. Score 29 or 

less is a impulsive student, they make quick decisions and are willing to 

gamble that they are right. The lower students score,the more impulsive the 

students. 

 

11. Writing Descriptive Text Instrument 

a. Conceptual Definition 

Writing descriptive text is a genre of text that describes historical 

places, Ecotourism destination and historical figure.  

b. Operational Definition  

The score was obtained by students for writing descriptive text 

regarding the ability to organize ideas, use the right vocabulary, use 
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appropriate and correct grammar, and use good and correct language 

mechanics.  

c. Blue Print  

There was 1 item of writing test that was given to students in form of 

paragraph. Students asked to construct a simple descriptive text. 

Moreover, students‟ writing test assessed by using writing rubric by 

Brown 2007. The writing rubric consists of five indicators as it has already 

mentioned above such as content, organization, grammar, vocabulary, and 

mechanic.  In order to sump up the above expiations it can be implied that 

content as the first indicator centers on the idea or the topic that the 

researcher wants to discuss in the passage.  

Moreover, organization focuses on how the researcher idea organized 

correctly by using the appropriate structure. Then, the researcher should 

consider grammar and vocabulary. It this case, the researcher needs to use 

the pattern for describing an object in which simple present tense. Besides, 

most of vocabulary used for describing an object is in form of adjective 

since it is used to describe appearance, characteristic, and etc.  The last 

indicator is mechanic that concerns on how the technical process in 

writing like how the researcher put the correct punctuation, spelling, 

capitalization, and other mechanics in writing. 

Furthermore, the researcher employed the writing rubric as written 

down on the table as follows: 
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Table III.5 

The Rubric for Assessing Students’ Writing of Descriptive Text 

Aspect Score Performance Description Weighting 

Content 30% 

- Topics – 

Details 

 

 

 

 

 

Organization 

20% - 

Identification 

– Description 

 

 

 

 

 

 

 

 

 

Grammar  

20% - Use 

present tense - 

Agreement   

 

 

 

 

 

 

Vocabulary  

4 The topic is a complete and clear and the 

details are relating to the topic 

 

 

 

3x 

3 The topic is complete and clear but the details 

are almost relating to the topic 

2 The topic is complete and clear but the details 

are not relating to the topic. 

1 The topic is not clear and the details are not 

relating to the topic. 

4 Identification is complete and descriptions are 

arranged with proper connectives 

 

 

 

 

 

2x 

3 Identification is almost complete and 

descriptions are arranged with almost proper 

connectives. 

2 Identification is not complete and descriptions 

are arranged with few misuse of connectives. 

1 Identification is not complete and descriptions 

are arranged with misuse of connectives 

4 Very few grammatical or agreement 

inaccuracies. 

 

 

 

2x 

3 Few grammatical or agreement inaccuracies 

but not affect on meaning. 

2 Numerous grammatical or agreement 

inaccuracies 

1 Frequent grammatical or agreement 

inaccuracies. 

4 Effective choice of words and word forms.  

 

 

1,5x 

3 Few misuse of vocabularies, word forms, but 

not change the meaning. 

2 Limited range confusing words and word 

forms. 

1 Very poor knowledge of words, word forms, 

and not understandable. 
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15% 

 

 

Mechanics  

15% - 

Spelling - 

Punctuation - 

Capitalization 

  

4 It uses correct spelling, punctuation, and 

capitalization. 

 

 

 

 

1,5x 

3 It has occasional errors of spelling, 

punctuation, and capitalization. 

2 It has frequent errors of spelling, punctuation, 

and capitalization 

1 It is dominated by errors of spelling, spelling, 

punctuation, and capitalization 

 

Adapted From Brown (2007) 

 

Table III.6 

The classification of Students’ Writing score 

No  Score  Categories  

1 80-100 Very good 

2 66-79 Good 

3 56-65 Enough 

4 40-55 Less 

5 30-39 Fail 

 

Arikunto (2006) 

F.  Technique of Analysing the Data  

In order to find out whether or not there is a significant correlation 

between students‟ language learning style and their writing ability, the data 

analysed statistically. In analysing the data, the researcher used product 

moment correlation as formula because the data of two variables above are 

interval form, because the rede used the score of questionnaires of variable X 

and score of variable Y. 
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Meanwhile, in order to get easy in analysing the data, the researcher 

was used SPSS 23.0 for windows to measure, calculate and analyse the data 

from those variables. The correlation product moment is one of formula used to 

seek the correlation between two variables. The researcher presents the formula 

of correlation product moment below: 

rxy = 
  ∑    ∑   ∑  

√  ∑    ∑     ∑    ∑   
      

In which 

rxy  : Pearson correlation coefficient 

X  : distribution of students‟ language learning style  

Y  : distribution of students‟ writing ability 

N  : Respondents 

 

The result of this research was obtained statistically through thr 

hypotheses bellow :  

a. Ha is accepted if sig < α : there is a significant correlation between 

students‟ language learning style and their writing ability. 

b. Ho is accepted if sig > α: there is no significant correlation between 

students‟ language learning style and their writing ability. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion  

The purpose of this research was to find out, based on the 

analysis of the chapter IV, the researcher draws the conclusion as 

follows: 

1. The mean score of students‟ language learning style of the tenth 

grade students‟ at MA pondok pesantren Darul Qur‟an Kubang is 

30.51. it is a reflective.  

2. The mean score of student‟s writing ability of the tenth grade 

students‟ at MA pondok pesantren Darul Qur‟an Kubang is 75.69, it 

is in good.  

3. There is a significant correlation between student‟ language learning 

style and their writing ability in writing descriptive text of the of the 

tenth grade students‟ at MA pondok pesantren Darul Qur‟an Kubang 

and is included in the category “strong” level. 

B. Suggestion 

Considering the findings of this research, there are several things that 

the researcher would like to suggest for the teacher, students, and other 

writer. First, this study revealed that students‟ language learning style is 

quite important for students learning achievement. In writing, the 

researcher would like to suggest the English teacher to provide the 
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interesting methods, media, and topics for students that could enhance 

their learning style of learning. 

It is essential for students since those factors could be the exposure to 

increase students‟ languange learning style in this case learning writing 

ability. Considering this, teacher should understand the appropriate media, 

method, and strategy to deliver a topic. Second, students need to make an 

effort to study more about English since effort also became one of the 

indicators of intrinsic languange learning style. By considering this, 

students could increase their languange learning style and get better score 

in their learning achievement. 

It means that students need to increase their extrinsic languange 

learning style also their intrinsic learning style since they could make an 

effort to give their best in doing a project, or task given by the teacher. 

Thus, they might achieve a better result in the process of study. It means 

that students need to increase their reflective languange learning style also 

their impulsive learning style since they could make an effort to give their 

best in doing a project, or task given by the teacher. Thus, they might 

achieve a better result in the process of study. 

Furthermore, this current study conducted during pandemic era, the 

different result might be exist if this research conducted in different place 

and situation.   Thus, the researcher suggested to conduct the further study 

about languange learning style and writing ability with the more proper 

research time, situation, and condition. Also with a large number of 
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participant or sample due to this research conducted only to 35  students of 

MA Darul Qur‟an Kubang.   
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 Instrument Language Learning Style 

 

Explanation:  

1 Very fast  

2 Fast  

3 In between  

4 Slow  

5 Very slow  

 

No How fast or slow I usually am when I… Scale 

1  Read books, magazines and newspaper in English. (Baca buku, majalah 

dan surat kabar dalam Bahasa Inggris).  

1 2 3 4 5 

2 Read textbooks, articles and reports in English in my academic field. 

(Baca buku teks, artikel dan laporan dalam Bahasa Inggris dibidang 

akademik saya). 

1 2 3 4 5 

3 Write an essay or composition in English.  (Tulis esai atau komposisi 

dalam bahasa inggris). 

1 2 3 4 5 

4 Take a multiple choice test in English. (Ikuti tes pilihan ganda dalam 

Bahasa Inggris). 

1 2 3 4 5 

5 Answer test in English that requires written sentences or paragraphs. (Tes 

jawaban dalam Bahasa Inggris yang meminta kalimat atau paragraph 

tertulis). 

1 2 3 4 5 

6 Answer a direct question to me from the teacher, in my English class. 

(Jawab pertanyaan langsung kepada saya dari guru dikelas bahasa inggris 

saya).  

1 2 3 4 5 

7 Raise my hand when the teacher asks a question in my English class. 

(Saya angkat tangan ketika guru mengajukan pertanyaan dikelas bahasa 

inggris). 

1 2 3 4 5 

8 Volunteer to say something in class, when the teacher has not asked me. 

(Sukarela menulis sesuaatu dikelas , ketika guru belum meminta saya). 

1 2 3 4 5 

9 Speak up in a small group in English, in class. (Berbicaralah dalam 

kelompok kecil dalam Bahasa Inggris dikelas).  

1 2 3 4 5 

10 Answer a question in English from someone outside my classroom. 

(Jawab pertanyaan dalam Bahasa Inggris dari seseorang diluar kelas 

saya).  

1 2 3 4 5 



Instrument Writing Test 

Petunjuk  

1. Do the following Instruction as well as possible. (Kerjakan soal berikut dengan 

sebaik-baiknya). 

2. Your response should be written on the answer sheet provided. (Jawaban ditulis pada 

lembar jawab yang disediakan) 

3. Please use appropriate and correct English. (Gunakan Bahasa Inggris  yang tepat dan 

sesuai). 

4. Working time 90 minutes. (Waktu mengerjakan 90 menit).  

Soal  

1. Write a descriptive text with the theme “tourism” . (Tulislah sebuat teks deskripsi 

dengan tema “Tempat wisata”). 

a. Write a descriptive text with according to the specified theme ! (Buatlah teks 

deskripsi sesuai dengan tema yang ditentukan) ! 

b. Develop an outline that has been made into a descriptive text ! (Kembangkan 

kerangka karangan yang telah dibuat menjadi teks deskripsi )! 

c. Give it an appropriate tittle ! (Berilah judul yang sesuai) ! 

d. Pay attention to spelling (punctuation, capital letters, prepositions and 

conjunctions ). Perhatikan penulisan ejaan (tanda baca, huruf capital, kata 

depan dan kata penghubung) ! 

e. Pay attention to the choice of words and the logic of the essay . (Perhatikan 

pilihan kata dan kelogisan karangan !) 

 

 



Students’ Languange Learning Style Score From Preliminary Study 

Students’ ID Score Students’ ID Score 

Student 1 52 Student 19 50 

Student 2 44 Student 20 37 

Student 3 45 Student 21 38 

Student 4 42 Student 22 36 

Student 5 42 Student 23 21 

Student 6 43 Student 24 39 

Student 7 48 Student 25 41 

Student 8 52 Student 26 41 

Student 9 51 Student 27 34 

Student 10 43 Student 28 20 

Student 11 48 Student 29 26 

Student 12 44 Student 30 37 

Student 13 47 Student 31 26 

Student 14 43 Student 32 29 

Student 15 47 Student 33 32 

Student 16 51 Student 34 32 

Student 17 50 Student 35 39 

Student 18 46 Total 1413 

 

 

 

 

 

 

 



Students’ Writing Ability 

 

Students’ ID Score Students’ ID Score 

Student 1 90 Student 19 88 

Student 2 87 Student 20 60 

Student 3 87 Student 21 67 

Student 4 74 Student 22 63 

Student 5 88 Student 23 50 

Student 6 87 Student 24 95 

Student 7 83 Student 25 97 

Student 8 80 Student 26 97 

Student 9 80 Student 27 77 

Student 10 95 Student 28 40 

Student 11 90 Student 29 47 

Student 12 80 Student 30 77 

Student 13 77 Student 31 47 

Student 14 80 Student 32 54 

Student 15 79 Student 33 53 

Student 16 87 Student 34 53 

Student 17 80 Student 35 70 

Student 18 90 Total 2649 
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Silabus 

SILABUS 
Bahasa Inggris Umum  

Satuan Pendidikan : SMA/MA 

Kelas   : X (Sepuluh) 

Kompetensi Inti  : 

 KI-1 dan KI-2:Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan 

mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, kerjasama, toleran, damai), 

bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai dengan perkembangan 

anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan 

regional, dan kawasan internasional”. 

 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan 

metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan 

humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 

fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai 

dengan bakat dan minatnya untuk memecahkan masalah 



 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan 

pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak secara efektif dan kreatif, serta 

mampu menggunakan metode sesuai kaidah keilmuan 

 

Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 

3.1  Menerapkan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait jati diri dan 

hubungan keluarga, 

sesuai dengan 

konteks 

penggunaannya. 

(Perhatikan unsur 

kebahasaan 

pronoun: subjective, 

objective, 

possessive) 

 Fungsi Sosial 

Mengenalkan, menjalin 

hubungan interpersonal 

dengan teman dan guru 

 Struktur Teks 

- Memulai 

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur Kebahasaan 

- Sebutan anggota 

keluarga inti dan yang 

lebih luas dan orang-

orang dekat lainnya; 

hobi, kebiasaan 

- Verba: be, have, go, 

work, live (dalam 

simple present tense) 

- Subjek Pronoun: I, You, 

We, They, He, She, It 

- Kata ganti possessive 

my, your, his, dsb. 

- Kata tanya Who? 

Which? How? Dst. 

- Nomina singular dan 

plural dengan atau 

tanpa a, the, this, those, 

my, their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Deskripsi diri sendiri 

sebagai bagian dari 

keluarga dan masyarakat 

yang dapat menumbuhkan 

perilaku yang termuat di 

KI 

- Menyimak dan menirukanbeberapa contoh 

interaksi terkait jati diri dan hubungan 

keluarga, dengan ucapan dan tekanan kata 

yang benar 

- Mengidentifikasi ungakapan-ungkapan 

penting dan perbedaan antara beberapa cara 

yang ada 

- Menanyakan hal-hal yang tidak diketahui atau 

yang berbeda. 

- Mempelajari contoh teks interaksi terkait jati 

diri dan hubungan keluarganya yang 

dipaparkan figur-figur terkenal. 

- Saling menyimak dan bertanya jawab tentang 

jati diri masing-masing dengan teman-

temannya 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 

4.1  Menyusun teks 

interaksi 

transaksional lisan 

dan tulis pendek dan 

sederhana yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait jati diri, 

dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

yang benar dan 

sesuai konteks 

3.2  Menerapkan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan teks 

interaksi 

interpersonal lisan 

 Fungsi Sosial 

Menjaga hubungan 

interpersonal dengan 

guru, teman dan orang 

- Menyimak dan menirukan beberapa contoh 

percakapan mengucapkan selamat dan memuji 

bersayap (extended) yang diperagakan 

guru/rekaman, dengan ucapan dan tekanan 
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dan tulis yang 

melibatkan tindakan 

memberikan ucapan 

selamat dan memuji 

bersayap (extended), 

serta 

menanggapinya, 

sesuai dengan 

konteks 

penggunaannya 

lain. 

 Struktur Teks 

- Memulai 

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur Kebahasaan 

- Ungkapan memberikan 

ucapan selamat dan 

memuji bersayap 

(extended), dan 

menanggapinya 

- Nomina singular dan 

plural dengan atau 

tanpa a, the, this, those, 

my, their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Interaksi antara guru dan 

peserta didik di dalam dan 

di luar kelas yang 

melibatkan ucapan 

selamat dan pujian yang 

dapat menumbuhkan 

perilaku yang termuat di 

KI 

 

kata yang benar 

- Bertanya jawab untuk mengidentifikasi dan 

menyebutkan ungkapan pemberian selamat 

dan pujian serta tambahannya, n 

mengidentifikasi persamaan dan 

perbedaannya 

- Menentukan ungkapan yang tepat secara 

lisan/tulis dari berbagai situasi lain yang 

serupa 

- Membiasakan menerapkan yang sedang 

dipelajari. dalam interaksi dengan guru dan 

teman secara alami di dalam dan di luar kelas. 

- Melakukan refleksi tentang proses dan hasil 

belajar 

4.2  Menyusun teks 

interaksi 

interpersonal lisan 

dan tulis sederhana 

yang melibatkan 

tindakan 

memberikan ucapan 

selamat dan memuji 

bersayap (extended), 

dan menanggapinya 

dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

yang benar dan 

sesuai konteks 

3.3  Menerapkan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait niat 

melakukan suatu 

tindakan/kegiatan, 

sesuai dengan 

konteks 

penggunaannya. 

(Perhatikan unsur 

kebahasaan be going 

to, would like to) 

 Fungsi Sosial 

Menyatakan rencana, 

menyarankan, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi 

(diharapkan atau di luar 

dugaan) 

 Unsur Kebahasaan 

- Ungkapan pernyataan 

niat yang sesuai, 

dengan modalbe going 

to, would like to 

- Nomina singular dan 

plural dengan atau 

tanpa a, the, this, those, 

my, their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

- Mencermati beberapa contoh interaksi terkait 

niat melakukan suatu tindakan/kegiatan 

dalam/dengan tampilan visual(gambar, video) 

- Mengidentifikasidengan menyebutkan 

persamaan dan perbedaan dan dari contoh-

contoh yang ada dalam video tersebut, dilihat 

dari isi dan cara pengungkapannya 

- Bertanya jawab tentang pernyataan beberapa 

tokoh tentang rencana melakukan perbaikan 

- Bermain game terkait dengan niat mengatasi 

masalah 

- Membiasakan menerapkan yang sedang 

dipelajari. dalam interaksi dengan guru dan 

teman secara alami di dalam dan di luar kelas. 

- Melakukan refleksi tentang proses dan hasil 

belajar. 

4.3  Menyusun teks 

interaksi 

transaksional lisan 

dan tulis pendek dan 
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sederhana yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait niat 

melakukan suatu 

tindakan/kegiatan, 

dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

yang benar dan 

sesuai konteks 

 Topik 

Interaksi antara guru dan 

peserta didik di dalam dan 

di luar kelas yang 

melibatkan pernyataan 

niatyang dapat 

menumbuhkan perilaku 

yang termuat di KI 

3.4  Membedakan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan 

beberapa teks 

deskriptif lisan dan 

tulis dengan 

memberi dan 

meminta informasi 

terkait tempat wisata 

dan bangunan 

bersejarah terkenal, 

pendek dan 

sederhana, sesuai 

dengan konteks 

penggunaannya 

 Fungsi Sosial 

Membanggakan, menjual, 

mengenalkan, 

mengidentifikasi, 

mengkritik, dsb. 

 Struktur Teks 

Dapat mencakup 

- Identifikasi (nama 

keseluruhan dan 

bagian) 

- Sifat (ukuran, warna, 

jumlah, bentuk, dsb.) 

- Fungsi, manfaat, 

tindakan, kebiasaan 

 Unsur kebahasaan 

- Kosa kata dan istilah 

terkait dengan tempat 

wisata dan bangunan 

bersejarah terkenal 

- Adverbia terkait sifat 

seperti quite, very, 

extremely, dst. 

- Kalimat dekalraif dan 

interogatif dalam tense 

yang benar 

- Nomina singular dan 

plural secara tepat, 

dengan atau tanpa a, 

the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Deskripsi tempat wisata 

dan bangunan bersejarah 

yang dapat menumbuhkan 

- Menyimak dan menirukan guru membacakan 

teks deskriptif sederhana tentang tempat 

wisata dan/atau bangunan bersejarah 

terkenaldengan intonasi, ucapan, dan tekanan 

kata yang benar. 

- Mencermati danbertanya jawab tentang 

contoh menganalisisdeskripsi dengan alat 

seperti tabel, mind map, dan kemudian 

menerapkannya untuk menganalisis beberapa 

deskripsi tempat wisata dan bangunan lain 

- Mencermati cara mempresentasikan hasil 

analisis secara lisan, mempraktekkan di dalam 

kelompok masing-masing, dan kemudian 

mempresentasikan di kelompok lain 

- Mengunjungi tempat wisata atau bangunan 

bersejarah untuk menghasilkan teks deskriptif 

tentang tempat wisata atau bangunan 

bersejarahsetempat. 

- Menempelkan teks di dinding kelas dan 

bertanya jawab dengan pembaca (siswa lain, 

guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil 

belajar. 

4.4  Teks deskriptif 

4.4.1  Menangkap makna 

secara kontekstual 

terkait fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

teks deskriptif, lisan 

dan tulis, pendek 

dan sederhana 

terkait tempat wisata 

dan bangunan 

bersejarah terkenal 

4.4.2  Menyusun teks 

deskriptif lisan dan 

tulis, pendek dan 

sederhana, terkait 

tempat wisata dan 

bangunan bersejarah 

terkenal, dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan, 

secara benar dan 
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sesuai konteks perilaku yang termuat di 

KI 

3.5  Membedakan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan 

beberapa teks 

khusus dalam bentuk 

pemberitahuan 

(announcement), 

dengan memberi dan 

meminta informasi 

terkait kegiatan 

sekolah, sesuai 

dengan konteks 

penggunaannya 

 Fungsi Sosial 

Menjalin hubungan 

interpersonal dan 

akademik antar peserta 

didik, guru, dan sekolah 

 Struktur Teks 

- Istilah khusus terkait 

dengan jenis 

pemberitahuannya 

- Informasi khas yang 

relevan 

- Gambar, hiasan, 

komposisi warna 

 Unsur Kebahasaan 

- Ungkapan dan kosa 

kata yang lazim 

digunakan dalam 

announcement 

(pemberitahuan) 

- Nomina singular dan 

plural secara tepat, 

dengan atau tanpa a, 

the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Pemberitahuan kegiatan, 

kejadian yang dapat 

menumbuhkan perilaku 

yang termuat di KI  

 Multimedia 

Layout dan dekorasi yang 

membuat tampilan teks 

pemberitahuan lebih 

menarik. 

- Menyimak dan menirukan guru membacakan 

beberapa teks pemberitahuan (announcement) 

dengan intonasi, ucapan, dan tekanan kata 

yang benar. 

- Bertanya dan mempertanyakan tentang 

persamaan dan perbedaan fungsi sosial, 

struktur teks dan unsur kebahasaannya 

- Mencermati danbertanya jawab tentang 

contoh menganalisisdeskripsi dengan alat 

seperti tabel dan kemudian menerapkannya 

untuk menganalisis beberapa teks 

pemberitahuan lain 

- Membuat teks pemberitahuan (announcement) 

untuk kelas atau teman 

- Melakukan refleksi tentang proses dan hasil 

belajar. 

4.5  Teks pemberitahuan 

(announcement)  

4.5.1  Menangkap makna 

secara kontekstual 

terkait fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

teks khusus dalam 

bentuk 

pemberitahuan 

(announcement)  

4.5.2  Menyusun teks 

khusus dalam bentuk 

pemberitahuan 

(announcement), 

lisan dan tulis, 

pendek dan 

sederhana, dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan, 

secara benar dan 

sesuai konteks 

3.6  Menerapkan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait 

 Fungsi Sosial 

Menjelaskan, 

mendeskripsikan, 

menyangkal, 

menanyakan, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi 

- Menyimak dan menirukan beberapa contoh 

percakapan terkait dengan intonasi, ucapan 

dan tekanan kata yang tepat 

- Guru mendiktekan percakapan tersebut dan 

peserta didik menuliskannya dalam buku 

catatannya untuk kemudianbertanya jawab 

terkait perbedaan dan persamaan makna 

kalimat-kalimat yang menggunakan kedua 
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keadaan/tindakan/ 

kegiatan/ kejadian 

yang 

dilakukan/terjadi di 

waktu lampau yang 

merujuk waktu 

terjadinya dan 

kesudahannya, 

sesuai dengan 

konteks 

penggunaannya. 

(Perhatikan unsur 

kebahasaan simple 

past tense vs present 

perfect tense) 

(diharapkan/di luar 

dugaan) 

 Unsur Kebahasaan 

- Kalimat deklaratif dan 

interogative dalam 

simple past tense, 

present perfect tense. 

- Adverbial dengan 

since, ago, now; klause 

dan adveribial 

penunjuk waktu 

- Nomina singular dan 

plural secara tepat, 

dengan atau tanpa a, 

the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Kegiatan, tindakan, 

kejadian, peristiwa yang 

dapat 

menumbuhkanperilaku 

yang termuat di KI 

tense tersebut 

- Membaca beberapa teks pendek yang 

menggunakan kedua tense tersebut, dan 

menggunakan beberapa kalimat-kalimat di 

dalamnya untuk melengkapi teks rumpang 

pada beberapa teks terkait. 

- Mencermati beberapa kalimat rumpang untuk 

menentukan tense yang tepat untuk kata kerja 

yang diberikan dalam kurung 

- Diberikan suatu kasus, peserta didik membuat 

satu teks pendek dengan menerapkan kedua 

tense tersebut 

- Melakukan refleksi tentang proses dan hasil 

belajar 

4.6  Menyusun teks 

interaksi 

transaksional, lisan 

dan tulis, pendek 

dan sederhana, yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait 

keadaan/tindakan/ 

kegiatan/ kejadian 

yang 

dilakukan/terjadi di 

waktu lampau yang 

merujuk waktu 

terjadinya dan 

kesudahannya, 

dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

yang benar dan 

sesuai konteks 

3.7  Membedakan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan 

beberapa teks 

recount lisan dan 

tulis dengan 

memberi dan 

meminta informasi 

terkait peristiwa 

bersejarah sesuai 

dengan konteks 

penggunaannya 

 Fungsi Sosial 

Melaporkan, 

menceritakan, berbagi 

pengalaman, mengambil 

teladan, membanggakan 

 Struktur Teks 

Dapat mencakup: 

- orientasi 

- urutan 

kejadian/kegiatan 

- orientasi ulang 

 Unsur Kebahasaan 

- Kalimat deklaratif dan 

interogatif dalam 

- Menyimak guru membacakan peristiwa 

bersejarah, menirukan bagian demi bagian 

dengan ucapan dan temakan kata yang benar, 

dan bertanya jawab tentang isi teks 

- Menyalin teks tsb dalam buku teks masing-

masing mengikuti seorang siswa yang 

menuliskan di papan tulis, sambil bertanya 

jawab terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan dalam teks 

- Mencermati analisis terhadap fungsi sosial, 

rangkaian tindakan dan kejadian dengan 

menggunakan alat seperti tabel, bagan, dan 

kemudian mengerjakan hal sama dengan teks 

4.7  Teks recount – 

peristiwa bersejarah 

4.7.1  Menangkap makna 

secara kontekstual 



Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 

terkait fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

teks recount lisan 

dan tulis terkait 

peristiwa bersejarah 

4.7.2  Menyusun teks 

recount lisan dan 

tulis, pendek dan 

sederhana, terkait 

peristiwa bersejarah, 

dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan, 

secara benar dan 

sesuai konteks 

simple past, past 

continuous, present 

perfect, dan lainnya 

yang diperlukan 

- Adverbia penghubung 

waktu: first, then, after 

that, before, when, at 

last, finally, dsb. 

- Adverbia dan frasa 

preposisional penujuk 

waktu 

- Nomina singular dan 

plural dengan atau 

tanpa a, the, this, those, 

my, their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Peristiwa bersejarah yang 

dapat menumbuhkan 

perilaku yang termuat di 

KI 

tentang peristiwa bersejarah lainnya 

- Mengumpulkan informasi untuk menguraikan 

peristiwa bersejarah di Indonesia 

- Menempelkan karyanya di dinding kelas dan 

bertanya jawab dengan pembaca (siswa lain, 

guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil 

belajar. 

3.8  Membedakan fungsi 

sosial, struktur teks, 

dan unsur 

kebahasaan 

beberapa teks naratif 

lisan dan tulis 

dengan memberi dan 

meminta informasi 

terkait legenda 

rakyat, sederhana, 

sesuai dengan 

konteks 

penggunaannya 

 Fungsi Sosial 

Mendapat hiburan, 

menghibur, mengajarkan 

nilai-nilai luhur, 

mengambil teladan 

 Struktur Teks 

Dapat mencakup: 

- Orientasi 

- Komplikasi 

- Resolusi 

- Orientasi ulang 

 Unsur Kebahasaan 

- Kalimat-kalimat 

dalamsimple past tense, 

past continuous, dan 

lainnya yang relevan 

- Kosa kata: terkait  

karakter, watak, dan 

setting dalam legenda 

- Adverbia penghubung 

dan penujuk waktu  

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Cerita legenda yang dapat 

menumbuhkan perilaku 

- Menyimak guru membacakan legenda, sambil 

dilibatkan dalam tanya jawab tentang isinya 

- Didiktekan guru menuliskan legenda tersebut 

dalam buku catatan masing-masing, sambil 

bertanya jawab terkait fungsi sosial, struktur 

teks, dan unsur kebahasaan yang ada 

- Dalam kelompok masing-masing berlatih 

membacakan legenda tsb dengan intonasi, 

ucapan dan tekanan kata yang benar, dengan 

saling mengoreksi 

- Membaca satu legenda lain, bertanya jawab 

tentang isinya, dan kemudian mengidentifikasi 

kalimat-kalimat yang memuat bagian-bagian 

legenda yang ditanyakan 

- Melakukan refleksi tentang proses dan  hasil 

belajar. 

 

4.8  Menangkap makna 

secara kontekstual 

terkait fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

teks naratif, lisan 

dan tulis sederhana 

terkait legenda 

rakyat 
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yang termuat di KI 

3.9  Menafsirkan fungsi 

sosial dan unsur 

kebahasaan lirik 

lagu terkait 

kehidupan remaja 

SMA/MA/SMK/MA

K 

 Fungsi sosial 

Mengembangkan nilai-

nilai kehidupan dan 

karakter yang positif 

 Unsur kebahasaan 

- Kosa kata dan tata 

bahasa dalam lirik lagu 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Hal-hal yang dapat 

memberikan keteladanan 

dan menumbuhkan 

perilaku yang termuat di 

KI 

- Membaca, menyimak, dan menirukan lirik 

lagu secara lisan 

- Menanyakan hal-hal yang tidak diketahui atau 

berbeda 

- Mengambil teladan dari pesan-pesan dalam 

lagu 

- Menyebutkan pesan yang terkait dengan 

bagian-bagian tertentu 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 

4.9  Menangkap makna 

terkait fungsi sosial 

dan unsur 

kebahasaan secara 

kontekstual lirik 

lagu terkait 

kehidupan remaja 

SMA/MA/SMK/MA

K 
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