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ABSTRACT 

 
WILDA SUCI ELFIRA (2021):  The Influence of Teacher Praise on 

Students’ English Learning Motivation at 

Senior High School 1 Kuantan Hilir 

 

The purpose of this study is to find out the influence of teacher praise on 

students‟ English learning motivation at Senior High School 1 Kuantan Hilir. This 

research is correlational reserach. The population of the research was 11
th

 grade 

students‟ of Senior High School 1 Kuantan Hilir contains 4 (fourth) classes of 

science with total 120 students‟ and the sample were 30 students‟ taken using 

simple random sampling. In collecting the data, the researcher used two 

questionnaires to measure teacher praise and students‟ English learning 

motivation with different content. The researcher used Pearson product moment 

correlation coefficient through SPSS 23.00 to analyze the data. The result of this 

research showed that sig (2-tailed) value was 0.06. It can be stated that 0.06 < 

0.05. It means that null hypothesis (H0) was rejected while the alternative 

hypothesis (Ha) was accepted. The value of correlation coefficient (r) was 0.486. 

In conclusion, there is a significant influence of teacher praise on students‟ 

English learning motivation at Senior High School 1 Kuantan Hilir. 

 

Key Words : Influence, Teacher Praise, Learning Motivation. 
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ABSTRAK 

 
WILDA SUCI ELFIRA (2021): Pengaruh Pujian Guru Terhadap Motivasi 

Siswa dalam Belajar Bahasa Inggris di 

SMA Negeri 1 Kuantan Hilir 

 

Tujuan penelitian ini adalah untuk mengetahui pengaruh pujian guru 

terhadap motivasi belajar bahasa Inggris siswa di SMA Negeri 1 Kuantan Hilir. 

Penelitian ini merupakan penelitian korelasional. Populasi dalam penelitian ini 

adalah siswa kelas XI SMA Negeri 1 Kuantan Hilir yang terdiri dari 4 (empat) 

kelas IPA dengan jumlah 120 siswa dan sampelnya adalah 30 siswa yang 

diambil secara simple random sampling. Dalam pengumpulan data, peneliti 

menggunakan dua angket untuk mengukur pujian guru dan motivasi belajar 

bahasa Inggris siswa dengan konten yang berbeda. Peneliti menggunakan 

Pearson Product Moment Correlation Coefficient melalui SPSS 23.00 untuk 

menganalisis data. Hasil penelitian menunjukkan nilai sig (2-tailed) sebesar 0,06. 

Dapat dikatakan 0,06<0,05. Artinya hipotesis nol (H0) ditolak sedangkan 

hipotesis alternatif (Ha) diterima. Nilai koefisien korelasi (r) sebesar 0,486. 

Kesimpulannya, ada pengaruh yang signifikan pujian guru terhadap motivasi 

belajar bahasa Inggris siswa di SMA Negeri 1 Kuantan Hilir. 

 

Kata Kunci: Pengaruh, Pujian Guru, Motivasi Belajar 
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1 

CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

In the process of teaching and learning, the teacher plays a very important 

role.  It is supported by Hamalik (2014) that the teacher is the driver of the 

learning activities of the students. A teacher should develop a plan about ways to 

take action and collect materials that can arouse and help students to continue to 

make effective efforts to achieve learning goals. In achieving the learning goals, a 

teacher needs to motivate the students. This is in line with the Alkis (2015) 

statement that one of the most crucial factors in students learning achievement is 

motivation. Related to English learning process, students‟ motivation is becoming 

a crucial factor that will cause high or low in their achievement. Stated by Qin in 

Peipei and Guirong (2009) learning motivation influences the students‟ 

autonomous learning ability, and determines the students` confidence in 

overcoming learning difficulty. 

Santrock (2010) argued that motivation involves the process of energize, 

direct and sustain behavior. Whereas, Mc Donald as cited in Hamalik (2014) 

stated that motivation is a change of energy in a person characteristic which is 

marked by the emergence of affective and reaction to achieve the goal. Based 

onthe description of motivation above, the researcher concludes that motivation 

is an encouragement in an individual to achieve the goal. 
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One way to motivate or improve students‟ motivation in learning is to give 

praise. According to Titsworth (2000) praise is an instrument used by teachers to 

improve students‟ intrinsic motivation to impose positive behavior. When the 

students behavior that praised by the teacher, behaviors that are associated with 

positive the results and the motivation to demonstrate the behavior of the people 

increased. Thus, the theory suggests that should be an introduction to student 

motivation. 

Besides, Brophy argued (1980) that praise is widely recommended as a 

reinforcement method for use by the teacher. In line with this idea, Jim (2012) 

stated praise is a powerful motivating tool because it allows the teacher to 

selectively encourage different aspects of student production or output. For 

example, the teacher may use praise too boost the student‟s performance, praising 

effort, accuracy, or speed on an assignment. Or the teacher may instead single out 

the student‟s work product and use praise to underscore how closely the actual 

product matches an external standard or goal set by the student. This is also 

supported   by   Santrock (2010)   praise   also   can   enhance   student   intrinsic 

motivation. 

According to Djamarah (1994), words of praise can give psychological 

touch to participants. The psychological touch in the form of students feels valued 

for the work done. Giving praise made by the teacher can be seen as a motivation 

that can change the behavior of the student concerned, related to the cognitive, 

affective, and psychomotor domains. Furthermore, Djamarah (2008) also state 
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praise is positive from of reinforcement and also a good motivation.In addition, 

Malinowski (in Ibrahim, 1993) stated that praise is phatic communication. Phatic 

communication aims to build social contacts that refer to the use of language to 

establish relationships, maintain, and show a feeling of friendship or social 

solidarity. Hence, praise is the utterance of positive reinforcement given as 

expected and it is used as acknowledgment, respect and appreciation. 

Based on preliminary research that researcher did on Tuesday June 

18,2019. The researcher took 10 selected students from the total 31 students to 

know the students‟ motivation in learning English and 1 English teacher at Senior 

High School 1 Kuantan Hilir. The English teacher said, only some students 

who like and are interested in learning English. And she also said some students 

were less motivated to learn English. Therefore, English teacher motivates 

students in several ways, including conveying the benefits and objectives of 

learning, creating a relaxed and enjoyable learning atmosphere, conveying the 

importance of English and giving praise to students. English teachers believe that 

these methods can increase student motivation in learning, especially by giving 

praise. 

In line with that, the researcher getsthe data from the results of observing 

students' motivation in learning English. The researcher has also observed some 

students by giving several questions about the motivation and praise given by the 

teacher in the class.7 out of 10 students think that they like learning English and 

are motivated to learn English with various reasons such as, English is fun, 
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English makes them able to talk to strangers and English is an international 

language. However, 3 of the 10 students did not like and were not motivated to 

learn English because they preferred other subjects compared to learning English 

and there were also difficulties in learning the sentences in English. Then, 

from the results of the observation the writer also know that all students who have 

been observed have received praise from their teacher in the classroom. So, 8 out 

of 10 students prefer the praise given by the teacher because it cannot motivate 

them to learn. However, 2 out of 10 students do not like to be given praise 

from the teacher because they consider praise cannot motivate them to learn. 

After conducting preliminary study, the writer found the following 

phenomena as listed below: 

1. Some students were not motivated by the praise given by the teacher 

2. Some students were not motivated by teachers‟ praise but their English score 

is under passing grade (KKM) 

3. Some students were not motivated by teachers‟ praise but their score passed 

the passing grade (KKM) 

From the phenomenon that the researcher has found in Senior High School 

1 Kuantan Hilir, it can be concluded there are some students who have not been 

motivated by the teacher‟ praise and there are still students who have scores under 

the passing grade targeted at the school which is 76. So, teacher's praise should be 

able to make students more motivated, but it is not happened at Senior High 
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School 1 Kuantan Hilir, there are some students who are not motivated by 

teacher praise. 

Based on the explanation and symptoms above, the researcher is interested 

in conducting a research entitled: “The Influence of Teacher Praise on 

Students English Learning Motivation at Senior High School 1Kuantan 

Hilir.” 

B. Problem 

1. Identification of Problem 

Based on the explanation and symptoms above, so the problems in this 

research will be identified as follows: 

a. What are the factors that cause students do not like learning English? 

b. What are the factors that cause students do not motivated to learn English? 

c. How teacher‟s praise can motivate students to learn English? 

2. Limitation of the Problem 

After identifying the problems, thus the researcher has to limit the 

research to the influence of teachers praise on students‟ English learning 

motivation at Senior High School 1 Kuantan Hilir. 

3. Formulation of the Problem 

The problem is formulated into following research question: 

a. How is the teacher praise at Senior High School 1 Kuantan Hilir? 

b. How is students‟ English learning motivation at Senior High School 1 
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Kuantan Hilir? 

c. Is there any significant influence of teacher praise on students‟ English 

learning motivation at Senior High School 1 Kuantan Hilir? 

C. Objective and Significant of the Research 

1. Objective of the Research 

The resarcher carries out this research for several objectives as stated 

below: 

a. To find out how teacher praise at Senior High School 1 Kuantan Hilir. 

b. To find out students‟ English learning motivation at Senior High School 1 

Kuantan Hilir. 

c. To find out significant influence of teacher praise on students‟ English 

learning motivation at Senior High School 1 Kuantan Hilir. 

2. Significant of the Research 

The significant of this research is identified as follows: 

a. Hopefully  this  research  is  able  to  benefit  the  researcher  as  novice 

research especially in learning how to conducts the research. 

b. These research finding are expected to be useful and valuable, especially for 

students and teachers of English 11th grade of Senior High School 

1Kuantan Hilir to be consideration for their future learning process. 

c. Besides these research findings are also expected to be positive a valuable 

information, especially for those who are concerned in the world of 
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teaching and learning English as foreign language. 

d. Finally, these research findings are about teacher praise on 

students‟motivation in learning English at Senior High School 1 Kuantan 

Hilir. 

D. Reason for Choosing the Title 

There are some reasons why the writer thinks it is necessary to 

conduct this research, as follows:  

1. The title of this research is relevant with the researcher‟s status as a student of 

English Education Department. 

2. The location of the research facilitates researcher in conduction the research. 

E. Definition of Term 

1. Teacher praise 

Praise is positive language that is a response to student‟s behavior in 

general, usually expressing admiration or approval. In this research, the term of 

“teacher praise” as variable X. 

2. Students’ English Learning Motivation 

Motivation is the study of why people think and behave as they do. So, 

it‟s mean that motivation is the basic reason behind in learning. Students who 

have strong motivation to learn will participate actively and make great 

efforts to master English with clear goal. In this research, the term of 

“Students‟ English Learnin Motivation” as variable Y. 
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CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Framework 

1. Motivation 

a. Students English Learning Motivation 

Motivation has been central in both educational and psychological 

research. It plays a significant role in several theories of human 

development and learning. There are some experts who define the word 

motivation. According to Dornyei & Ema (2011), the word motivation 

originated from the Latin verb „movere‟ meaning „to move‟. What move a 

person to make certain choices, to engage in action to expand effort and 

persist in action. Brophy (2010) also said that motives are hypothetical 

construct used to explain why people do what they do. Motivation is the 

basic reason behind in learning. This statement support by Graham & 

Bernard (1996), said that motivation is the study of why people think and 

behave as they do. 

According George and Brief (1996) motivation is psychological 

forces that determine the direction of a person‟s behavior, a person‟s level 

of effort and a person‟s level of persistence in the face of obstacles”. Brown 

(2001) states motivation is a factor of high or low of the goal. 

Based on the definition above, it can be concluded that motivation is 
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an arousal, impul se , emot icon  o r  desire that consc ious l y  d r i ve s  

one  do ing particular action and order to achieve goal. In short, 

motivation is concerned with the factors that stimulate or inhabit the desire 

to engage in behavior. 

According to Gardner and Lambert (1972), there are two kinds of 

motivation based on the purpose, namely instrumental, and integrative 

motivation. 

1. Instrumental Motivation 

Instrumental motivation suggests and implies that a learner 

learns the language in support of purpose relating to occupation or 

further useful motive. Instrumental goals, such as: career promotion or 

furthering a career, reading technical material, translation, good job, 

position and status. 

2. Integrative Motivation 

Integrative motivation means learning the language with the 

intention of participating in the culture of its people. Culture is so to 

identify with and to make learners become a part of society. In the 

integrative motivation, students need to be attracted by the culture of 

target language community. Integrative motivation refers desire to 

integrate into the target language and in the strong of integrative 

motivation. 
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Besides that, according to Sardiman (2014) in teaching and 

learning the role of both intrinsic and extrinsic motivation is needed. By 

motivating, students c a n  develop activities and initiatives, can steer and 

maintain persistence in learning activities. There are several strategies to 

motivate their learning activities in school, namely: 

a. Giving value 

The value both for the students is a very strong motivation. 

Teachers will also be reminded that the achievement of these values 

are not the result of true learning, meaningful learning outcomes.  

Therefore, the next steps taken by the teacher is how to provide the 

figures can be associated with the values contained in each of the 

knowledge being taught to the students so that not only cognitive but 

also the skill and affection. 

b. Reward 

Reward also as a motivation, but not always. Because the 

reward for a job, it might not be attractive to someone who is not 

happy and no talent for anything the job. 

c. Competition 

Competition can be used as a motivational tool to encourage 

student learning. Competition, both individual and group competition 

can improve student achievement. 
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d. Ego-involvements 

Raising awareness to the students to feel the importance of 

the task and take it as a challenge to work hard risking self-esteem, is 

as one form of motivation that is quite important. 

e. Giving tasks 

The students will be keen to learn if the teacher knows there 

will be a task. Therefore, gave this test is also a means of motivation. 

f. Knowing the Results 

By knowing the results of work, especially if it does 

progress, it will encourage students to study harder. Increasingly 

aware that the graph of the results of learning increases, then there is 

no motivation on students to continue to learn, with hope the results 

continue to rise. 

g. Praise 

This praise is form of positive reinforcement and is a 

motivation, the gift must be precise. With proper praise will foster a 

pleasant atmosphere and heightens passion to learn and the same time 

will self-esteem. 

h. Punishment 

Punishment is a negative reinforcement but if given correctly 

and wisely be a motivational tool. Therefore, teachers must 
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understand the principles of punishment. 

i. The desire to learn 

The desire to learn means no intention, no intention to learn. 

Means on students that there is a motivation to learn, so of course the 

result will be better. 

j. Interests 

Interest is a will to accomplish something and it is a necessity. 

So that interest can be made as a motivational staple. 

k. The purpose of recognized 

Interest is recognized and well received by the students is very 

important motivational tool. Because by understanding the goals to be 

achieved, because it is very useful and beneficial, then there with be a 

passion to keep learning. 

Similarly, Schunk (2012) classified that motivation divided into 

two parts, they are intrinsic and extrinsic motivation. 

1. Intrinsic Motivation 

Gardner and Lambert (1972) stated that motivation is 

combination of effort plus desire to achieve the goal of learning the 

language which leads to a conscious decision to act (attitude), and which 

gives rise to a period of sustained intellectual and/or physical effort in 

order to attain previous set goals. It means that there are three 
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components in motivation, they are: 

a. Effort 

Effort is trying hard, use of strength and energy to do 

something. Effort means the use of physical or mental energy to do 

something; exertion. In learning activity, the indicators of students‟ 

efforts do to achieve the goals are 1) Practice English everyday 2) 

Asking to the teacher when getting difficulties and 3) Doing English 

Assignment. 

b. Desire 

Desire is a strong felling of wanting to have something to 

happen. Based on Wikipedia, desire is a sense of longing or hoping for a 

person, object, or outcome. Based on Gardner and Lambert (1972) 

the indicators of student desire in motivation are: 

1) Students have strong desire to be able to speak English 

2) English is very important for students‟ carrier in the future 

3) Students exercise English by watching English program in TV 

c. Attitude 

Attitude considered as the people‟s tendency to act positively or 

negatively of learning something. According to McDonald (1965) 

describes that “An attitude prepares an individual to be motivated in 

specific ways; a student who has a positive attitude of learning 
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assignment will be motivated to make her/his assignments, which is 

given a teacher. While a student with a negative attitude will not 

study at all or will study poorly. The indicators of attitude are: 

1) Students like to speak English 

2) Students considered English as an interesting lesson 

3) Speaking in English is important in the school 

2. Extrinsic Motivation 

Ur (1996) state that extrinsic motivation is that which drives from 

the influence of some kind of external incentive, as distinct from the wish 

to learn for its own sake or interest in the task. Based on the statement, it 

is assumed that extrinsic motivation is caused by factors from outside of 

students. According to Gardner theory of second language acquisition 

mentioned that three components of extrinsic motivation they are teacher, 

parent, and environment as cited in Istianti (2013). 

a) Teacher 

Teacher is the key instrument to socialize and shaping 

motivation among students. Dornyei (1994) inform that teacher‟s skill 

in motivating students should be seen as the central in teaching and 

learning. 

Teacher has an obligation to arise motivation for the students to 

learn hard. It can be through teach using an interesting method in 
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teaching process and give appreciation or reward to the students 

for every effort they have, so that they fell enjoy and have good spirit 

to follow the lesson and the teacher becomes an inspiration for them 

(Gardner and Lambert, 1972) 

b) Parents  

Parents are a part from of the culture of the world around 

students, their attitude to language learning will be greatly 

affected by the influence of people who are close to them. The 

attitude of parents and older sibling will be crucial (Harmer, 2001). 

Parents are expected to motivate their children to achieve the good 

goals in school. Students who are encouraged by their parents will 

try new things and try to give high performance to get reward from 

their parent. As a result, they will get better achievement. Besides, 

parents can encourage students to learn English by: asking students to 

follow an English private course, helping students to overcome 

difficulties and giving rewards (Gardner and Lambert, 1972). 

c) Environment 

Motivation is not only from individual factor, but also an 

environment factor. According to Tabrani (2003) environment is 

everything which exists around us, which has correlation and gives 

influence to ourselves. The teaching and learning activity in which 

conducted in good, clean, and healthy environment can give better 
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satisfaction to both teacher and students. Environment also will cause 

students motivation. Students will be more comfortable, if the situation 

in the classroom is very interesting, and it makes students have high 

confidence to speak. Not only in the classroom, if the students have 

high confidence, where ever they are, will them easy to speak. 

So based on the experts explanation above, the researcher concludes 

that student motivation in learning English has two sides of instigation, 

namely intrinsic and extrinsic motivation. Thus, students must have both so 

that motivation is balanced, inside and outside. 

It involves the process, students‟ motivation in learning English 

consist two kinds of motivation such as intrinsic and extrinsic motivation. 

The researcher takes it as indicators of this research to combine with 

indicators of teacher praise. 

b. EFL Students English Learning Motivation 

Motivation has a direct effect on learning English as foreign 

language. According to Oroujlou & Vahedi (2011), motivation and 

willingness to learn foreign languages are factors that are considered far 

more important than social ones. The same statement was also delivered by 

Dornyei (1998) in Brown (2001), said that for countless studies and 

experiments in human learning have shown that motivation is a key to 

learning. 
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According to Harmer (2001), the motivation that drives 

someone to learn English is influenced by the attitude of the community 

in which they are located, certain people who are close to them, including 

the teacher and the methods he uses in the learning process. How important 

it is to learn English in the community's view, how its status in the 

curriculum, how the image of the community towards culture is related to 

English, are things related to people's views on English. All of these views 

will influence students 'attitudes towards the language they learn and this 

attitude will in turn affect the students' motivation and whether that 

motivation can be maintained. The same goes for close people around 

students such as parents, siblings and close friends. Whether they give 

proper respect to English lessons or even appreciate other lessons also 

influence the formation of this attitude. The teacher and the method used 

are closely related to the atmosphere of learning in the classroom that can 

make students enthusiastic or vice versa in the process of learning English. 

According to Brown (2005) motivation can also be seen in two 

categories namely extrinsic and intrinsic motivation. Intrinsic motivation is 

motivation that is directed by interest in the task itself, while extrinsic 

motivation is more directed by external stimuli, such as parental consent, 

offering a gift, threat of punishment, good value and so on. 

In relation to intrinsic motivation, Ellis (2003) suggests that in some 

learning situations, it may not be a general reason for learners to learn a 



18  

 

 

second language as the main determinant of their motivation level. It may 

be that many learners have different, positive or negative attitudes towards 

the target language user community. This may be the case for many foreign 

language learners, but this does not mean that such learners have no 

motivation. They can get assignments in learning that is intrinsically 

motivating.  According to this view, motivation involves curiosity in 

someone who continues to maintain consistency. Because curiosity can are 

ups and downs depending on the extent to which the learning tasks are 

in accordance with the interest of the learner who can make them 

involved in various learning activities. 

According to Brown (2001) integrative and instrumental categories 

are more oriented, not motivational. Orientation means the context or 

purpose of a person to learn, while motivation refers to the intensity that 

encourages people to learn. That is, integrative-oriented language learning 

for cultural purposes, and an instrumental-oriented language learning for 

career or academic goals. These two orientations can have low or high 

motivation. 

It may be that someone who learns a foreign language, such as 

English, is motivated by either integrative or instrumental motivation or 

social group identification, or perhaps another type of motivation such as 

intrinsic motivation,  or  resultive  motivation,  as  Ellis  suggests.  But,  the  

most important thing is that people cannot succeed in learning foreign 
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languages without  motivation. Therefore Archibald (1998) said the degree   

of motivation is a future learning better predictor than success is type of 

motivation". Nonetheless, this type of motivation is still important, 

especially to study various things that enable it to build one's motivation. 

So, if attitude is seen as one of motivational support, then other 

motivational support such as the desire to please teachers and parents, gift 

promises, or experience of success and so on can also be other motivational 

factors regardless of which motivation is in which category. 

2. Teacher Praise 

a. The Nature of Teacher Praise 

Praise refers to positive evaluations made by a person of another 

products, performances, or attributes, where the evaluator presumes the 

validity of the standards on which the evaluation. So, praise is a tool to 

improve or evaluate the results of someone work. In this case the teacher as 

evaluator and student as the product to be evaluated. 

Addition, Praise is to commend the worth of or to express approval 

or admiration (Brophy, 1980). The purpose of praise is to reinforce a 

student‟s behavior.  To reinforce is to bring attention to any “consequence 

that increases the frequency of a behavior when this behavior is contingent 

upon presentation of the consequence. Brophy (1980) explains the 

benefits of using teacher praise in the classroom. Praise is free and builds 
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students‟ self- esteem when used correctly. It also strengthens the 

relationship between the teacher and the students and creates a positive 

environment in the classroom. Critics of praise believe that learning is 

rewarding intrinsically and that is enough for students. They feel that the use 

of rewards and external praise reduce the need for students to desire to learn 

and therefore can decrease motivation. 

Praise is not simply giving recognition to someone for his or her 

accomplishments. Praise varies by type and degree. Marchant and Anderson 

(2012) review three types of praise including general, effective and 

instructive.  

1) General Praise 

General praise is often shown to have the least amount of effect on 

students in the classroom.  An example of general praise is when a 

teacher says, “Good Job!” in response to following direction. 

2) Effective Praise 

This praise carries more specificity than the first because the 

statement includes the action that is being praised. An example of 

effective praise such as, “I appreciate how you put your book away, 

good job!” 

3) Instructive Praise 

This praise is the most effective, because it adds rationale to the 
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components of effective praise. An example is, “You followed directions 

right away by putting your papers away so our class can move on to a 

special activity. 

Praise is a valuable and effective strategy that prevents and decreases 

student problem behavior. However, the literature primarily focuses on two 

types of praise: general praise (GP) and behavior-specific praise (BSP). 

According to Reinke, Palmer and Martin (2007) GP is a general statement of 

approval, whereas BSP describes approval by definitively identifying a 

characteristic of the child or behavior demonstrated by the child (e.g., “You 

lined up so quietly and quickly,” “Thank you ”or“ Good job putting 

your homework in your homework folder). 

Early researchers (e.g., Brophy, 1980; White, 1975) defined praise by 

verbal remarks or statements.  Besides that, Beaman & Wheldall (2000) 

states that, there are other ways teachers can communicate their approval 

(e.g.,giving a high-five,writing a note, patting a child‟s back). Nafpaktitis, 

Mayer,and Butterworth (1985) provided a praise definition that included 

gestures and different praise modalities (i.e., “verbal praise, approving 

gestures, physicalcontact, recognition, and delivery of token or tangible 

rewards,”). However, the literature suggests that most studies focus on 

teachers‟ verbal use of praise. 
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b.  Characteristic of Praise 

Floress et al (2017) explain there are 10 (ten) of praise 

characteristic, they are: behavior-specific, general, private, verbal, gesture, 

tangible, physical, written, individual student and group. 

1. Behavior-Specific. 

Praise that explicitly describes the students‟ behavior and the 

appoval of that behavior.  Studies that mentioned specific or provided and 

example of specific praise were coded as behavior-specific. e.g.: “Nice 

job pushing in your chair” 

2. General 

Abroad statement of approval that does not specially identify the 

behavior that recognized. Studies that mentioned general praise or 

provided an example of general praise were coded as general. 

e.g.: “Nice job”, “Awesome”, “Good”. 

3. Private 

Praise delivered quietly so that only the student(s) for who(m) the 

praise was intended hears the praise. Studies that mentioned private 

praise were coded as private. Private praise could be delivered to an 

individual or small group of students. 

4. Verbal 

Praise delivered vocally using words spoken out loud. Studies 
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that explicitly used the term “verbal” or “praise statement” in their 

definition of praise were coded as verbal.  

e.g.: “Nice job writing so neatly” or “Good work” 

5. Gesture 

Praise delivered through a non verbal or motion. Studies that 

included the term “gesture” in their definition of praise were coded in 

the gesture category. 

e.g.: Thums up, “Air” hi-five. 

6. Tangible 

Praise delivered by giving a physical item. Tangible was coded if 

the study decribed a physical item as part of their definition of praise. 

e.g.: Sticker, Gold Star, Good Behavior Note. 

7. Physical 

Praise delivered through physical contact. e.g.: Pat on the back, 

Hi-Five, Fist Bump. 

8. Written 

Praise that is written. e.g.: Praise note, Praise written on the 

board, Praise written on the top of student‟s paper 

9. Individual Student 

Praise delivered to a single student. Studies that gave an example 

of praising individual students or indicated that praise was delivered to 
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individual students were coded as individual student. 

e.g.: “Joe, nice job lining up so quickly”, “Amy, that‟s awesome”. 

10. Group 

Praise delivered to more than one student. Studies that indicated 

that multiple children be praised at the time or praise could be delivered 

to the entire class. 

e.g.: “I like how everyone is so quiet”, “Nice work, girls!” 

So, based on the experts explanation above the researcher concludes 

that praise have many characteristic that can be used by the teacher in the 

classroom to increase student motivation. Because of that, the 

researcher takei t as indicators of this research to combined with indicators 

of students motivation in learning English. 

3. The Significant Influence of Teacher Praise on Students’ English 

Learning Motivation 

In teaching and learning process teacher plays an important role. 

Hamalik (2014) said that teacher is the driver of the learning activities of the 

students. It is mean that teacher has an important role to encourage students in 

achieving learning goals with a variety of effective effort. One of the teacher‟s 

efforts that can encourage students to achieve learning goals is to provide 

motivation. In addition, Sardiman (2014) said there are several strategies to 

motivate students‟ learning activities and one of those strategies is praise. 
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Jim (2012) stated that praise is a powerful motivating tool because it 

allows the teacher to selectively encourage different aspects of student 

production or output. For example, the teacher may use praise too boost the 

student‟s performance, praising effort, accuracy, or speed on an assignment. 

Or the teacher may instead single out the student‟s work product and use praise 

to underscore how closely the actual product matches an external standard or 

goal set by the student. Regarding to this idea Titsworth (2000) said that an 

instrument used by teachers to improve students‟ intrinsic motivation to 

impose positive behavior. When the students behavior that praised  by  the  

teacher,  behaviors  that  are associated  with  positive  the  results  and  the  

motivation  to  demonstrate  the behavior of the people increased. Thus, the 

theory suggests that praise should be an introduction to student motivation. 

Furthermore Djamarah (1994) argues that words of praise can give 

psychological touch to students. Psychological touch here means students feels 

valued for the work done. When they feel valued for the work done, students 

will tend to be more enthusiastic in carrying out learning activities and will 

certainly improve their learning motivation. 

In conclusion, teachers‟ praise is believed to be one of the strategies to 

increase students‟ learning motivation. 
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B. Relevant Research 

There are some related studies that have been done by many researchers 

about teachers praise on students motivation in learning English. 

The first relevant research is from Henderlong and Lepper (2002) entitled 

“The Effects of Praise on Children‟s Intrinsic Motivation: A Review and 

Synthesis”. In this research finding, they states praise is likely to enhance 

intrinsic motivation when attribution messages prevent maladaptive inferences, 

when autonomy is promoted, when perceived competence and self-efficacy are 

heightened without undue use of social comparison, and when realistic standards 

and expectations are conveyed. They have also argued that praise may affect 

motivation differently depending on characteristics of the recipient, such as 

age, gender, and culture. Thus, as in the rewards  literature  more  generally,  

rather  than  asking  whether  praise  enhances intrinsic motivation, it is far more 

useful to ask about the conditions under which this is likely to occur. 

The second relevant research is from Platt (2016) entitled “The Effect of 

Praise and Motivational Interviewing on Fostering Intrinsic Motivation in 

Youth.As a result, the researcher observed that students were able to make 

behavior and belief changes in their self-esteem, resiliency in the face of hardship 

and their relationships. Researcher did not feel Motivational Interviewing (MI) 

effectively to the students to make any behavior or belief that MI may still remain 

an effective tool if used in a different setting and with greater length of exposure. 

Overall, researcher suggest that the use of praise is beneficial for fostering 
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intrinsic motivation in youth and that therapeutic tools such as Motivational 

Interviewing are conducive in adolescents. 

In conclusion, the difference this research and previously study above is 

variable Y. If Henderlong and Lepper (2002) investigated the effect of praise on 

children‟s intrinsic motivation, then this study will investigated the influence of 

teacher praise as variable X and students‟ motivation in learning English as 

variable Y. Two studies above investigated intrinsic motivation, this study 

investigated students‟ motivation in learning English. 

 

C. Operational Concept 

Operational concept is used to give the limitation of the theoretical 

framework in order to avoid misunderstanding and misinterpretation toward this 

research. Hornby (2010), says  that  concept  is  idea  underlying  something  

general.  It  should  be interpreted into particular words in order to make it easy to 

measure. There are two variables in this research; they are teacher‟s praise as 

independent variable (X) and students‟ motivation as dependent variable (Y). 

Variable X: 

The  researcher  formulated  the  indicator  of  this  variable  based  on  

praise characteristics developed by Floress et al (2017). The indicators are as 

follow: 

1. Behavior-Specific  :   Teacher describes the student behavior and the 

approval of that behavioral 
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2. General                  :  Teachers‟ board statements of approval that does not 

specifically identify the behavior that was recognized 

3. Private                   : Teachers‟ praises delivered quietly. So that only the 

student for who the praise was intended hear the praise 

4. Verbal                    :  Teachers‟ praises delivered vocally using spoken out 

loud 

5. Gesture                  :  Teachers‟ praises delivered through a nonverbal 

handsignal or motion 

6. Tangible                :  Teachers‟ praises delivered by giving a physical item 

7. Physical          :  Teachers‟ praises delivered through physical contact 

8. Written                  :  Teachers‟ expressed praise through writing 

9. Individual Student:  Teachers‟ praises delivered to a single student 

10. Group                    :  Teachers‟ praises delivered to more than one student 

 

Variable Y: 

The researcher formulated the indicators of students‟ English motivation 

based on intrinsic and extrinsic motivation adapting from Attitude/Motivation 

Test Battery (AMTB) by Gardner. Gardner state that three components of intrinsic 

motivation they are effort, desire, and attitude. Also, there are three components 

of extrinsic motivation they are teacher, parent and environment as cited in 

Istianti (2013). The indicators are as follows:  
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a. Intrinsic Motivation 

1) Effort 

a) Practice English everyday 

b) Asking to the teacher when getting difficulties 

c) Doing English assignment 

2) Desire 

a) Students have strong desire to be able speak English 

b) English is very important for students carrier in the future 

c) Students exercise English by watching English program in tv 

3) Attitude 

a) Students like to speak English 

b) Students considered English as an interesting lesson 

c) Speaking in English is important program in the school 

b. Extrinsic Motivation 

1) Teacher 

a) Teacher gives reward to students  

b) Teacher becomes an inspiration 

c) Teacher uses interesting method in teaching 

2) Parent 

a) Asking students to follow English private course  

b) Helping students to overcome difficulties 
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c) Giving reward 

3) Environment 

a) The situation in the classroom is very interesting 

b) Students are easy to speak wherever they are 

c) Students have high confidence to speak. 

 

D.   The Assumption and the Hypothesis of the Research 

1. The Assumption 

The researcher assumed that the more often the teacher gives 

praise, the more increasing students‟ motivation in learning English will be. 

2. The Hypothesis 

a. Ho: there is no significant influence of teacher praise on students‟ English  

learning motivation at Senior High School 1 Kuantan Hilir. 

b. Ha: there is significant influence of teacher praise on students‟ English 

learning motivation at Senior High School 1 Kuantan Hilir. 
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CHAPTER III 

METHOD OF THE RESEARCH 

A. Research Design 

The design of the research was a correlational research. This research will 

study the correlation between teacher praise and students‟ English learning 

motivation. Ary, Jacobs, Sorensen & Razavieh (2010) stated that Correlational 

research is non- experimental research that studies the direction and strength of 

relationship among variables. It means that correlational research used to assess 

the relationship and patterns of relationship among variables in a single group of 

subject. 

Creswell (2012), correlation is a statistical test to determine the tendency 

pattern for two variables or two sets of data to very consistently. The researcher 

has two kinds of variables, the independent variable and dependent variable. The 

independent variable is teacher praise and it was symbolized by “X”. Then, the 

dependent variable is students‟ English learning motivation and it is symbolized 

by Y. 

 

Where: 
X: Teacher Praise 

Y: Students‟ English Learning Motivation 

 
X Y 
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B. Location and Time of the Research 

The research was conducted from January to March 2020 at the eleventh 

grade of Senior High School 1 Kuantan Hilir located on Jend. Sudirman street, 

Kepala Pulau village, Kuantan Singingi regency. 

C. Subject and Object of the Research 

Subjects of this research are teacher and student eleventh science grade at 

the Senior High School 1 Kuantan Hilir. Meanwhile, the objects of this research 

are praise and students‟ English learning motivation at the eleventh grade of the 

Senior High 1 Kuantan Hilir. 

D. Population and Sample of the Research 

1. Population 

According to Creswell (2008) population is a group of individuals who 

have the same characteristic and the population of this research is eleventh 

grade students of Senior High School 1 Kuantan Hilir in 2019/2020 academic 

year. The eleventh grade student of Senior High School 1 Kuantan Hilir 

contains 4 (fourth) classes for science and consist 120 students. The 

distribution of the population as below: 
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Table III.1 

The Population of the Research 

NO CLASS POPULATION 

1 XI IPA 1 30 

2 XI IPA 2 29 

3 XI IPA 3 30 

4 XI IPA 4 31 

 
TOTAL 120 

 

2. Sample 

In order to have well representing sample, the researcher use simple 

random sampling technique. According to Fraenkel, Wallen& Hyun (2012), if 

the population is large, simple random sampling is best to obtain a sample 

representative of the population of interest. In line with this statement, 

Sugiyono (2013) adds random sampling can be used if the number of 

population is assumed homogenous. In addition, to choose the selected ones 

which will be the sample from each class, the research will use lottery 

technique, where the one who gets the piece of paper containing number will 

be the sample. 

Considering that the number of population is relatively large, then the 

writer took 25% from total population. Arikunto (2010) says if the population 

is under 100, the writer can take all of them as the sample, but if the population 

is more than 100, the writer can take 10%-15% or 20%-25% as the sample. The 

researcher decides to choose 25% of total population, so the total of the sample 

will be 30 students. The selected sample can be seen as follow: 
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Table III.2 

The Sample of the Research 

NO CLASS POPULATION SAMPLE 

1 XI IPA 1 30 8 

2 XI IPA 2 29 8 

3 XI IPA 3 30 7 

4 XI IPA 4 31 7 

TOTAL  120 30 

 

E. Technique of Data Collecting 

The researcher uses questionnaires to collect the data of two variables. 

The purpose of collecting data is to obtain the data of influence of teacher praise 

on students‟ English learning motivation. 

1. Teacher Praise Questionnaire 

The first questionnaire is to measure teacher praise. According to 

Arikunto (2006) questionnaire is a number of written questions that are used to 

obtain information from respondent in the sense of a report about his 

personality, or things he or she knows. There were 30 items in the 

questionnaire. The researcher constructed the questionnaire based on praise 

characteristic developed by Floress et al (2017). The questionnaire deals with 

respondents‟ opinion in following option based on the Likert scale: 
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Table III.3 

The Likert scale rating 

Option Favorable Unfavorable 

Always 5 1 

Often 4 2 

Sometimes 3 3 

Rarely 2 4 

Never 1 5 

Riduwan (2010) 

 
For favorable statements: 

a. Score 5 if the answer is always 

b. Score 4 if the answer is often 

c. Score 3 if the answer is sometimes 

d. Score 2 if the answer is rarely 

e. Score  1 if the answer is never 

The Likert scale was used to measure teacher praise at Senior High 

School 1 Kuantan Hilir. The questionnaires describe some statements to know 

how teacher praise of eleventh grade at Senior High School 1 Kuantan Hilir. 
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Table III.4 

The Blue Print of The Questionnaire 

 

No Indicators Item number 

1 Behavior- Specific 1,2,3 

2 General 4,5,6 

3 Private 7,8,9 

4 Verbal 10,11,12 

5 Gesture 13,14,15 

6 Physical 16,17,18 

7 Tangible 19,20,21 

8 Written 22,23,24 

9 Individual Student 25,26,27 

10 Group 28,29,30 

 

2. Students‟ English Learning Motivation Questionnaire 

To get data of students‟ English learning motivation, the researcher used 

a questionnaire to. According to Creswell (2012) questionnaire is a form used 

in a survey design that participant in a study complete and returns to the 

researcher. The purpose of using questionnaire was used to measure the 

students‟ English learning motivation. 

The questionnaire was adopted from the Attitude/Motivation Test 

Battery (AMTB) by Gardner. The questionnaire deals with respondents‟ 

opinion in following options based on Likert scale: 
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Table III.5 

The Likert Scale Rating 
 

Option Favorable Unfavorable 

Strongly Agree 5 1 

Agree 4 2 

Undecided 3 3 

Disagree 2 4 
Strongly Disagree 1 5 

Adapted from Riduwan (2010) 

 

The Likert scale was used to measure students‟ English learning 

motivation at Senior High School 1 Kuantan Hilir. The questionnaires describe 

some to know how students‟ English learning motivation of eleventh grade at 

Senior High School 1 Kuantan Hilir. 

Table III.6 

The Blue Print Of Questionnaire 
 

No Indicators  Item Number 

1  Effort 1,2,3,4,5 

2 Intrinsic Desire 6,7,8,9,10 

3 
 

Attitude 11,12,13,14,15 

4 
 

Parent 16,17,18,19,20 

5 Extrinsic Teacher 21,22,23,24,25 

6 
 

Environment 26,27,28,29,30 
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3. Validity 

In order to know the validity of the questionnaires, the researcher use 

content validity. Content validity is partly a matter of determining if the content 

that the instrument contains is an adequate sample of domain of content, it is 

supposed to represent. Content validity refers to the content and format of the 

instrument. How appropriate the content or format is. 

According to Gay (2012) there are three kinds of validity: content 

validity, criterion related validity and construct validity. In this research, 

researcher used the content validity.  

Table III.7 

The Following Table Is The Criteria Of Items Validity 

 

R Interpretation 

0.80 < r ≤ 1.00 Very high 

0.60 < r ≤ 0.79 High 

0.40 < r ≤ 0.59 Average 

0.20 < r ≤ 0,39 Low 
0.00 < r ≤ 0.19 Very Low 

Adapted from Riduwan (2010) 
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Table III.8 

Result of the Questionnaire Validity (Teacher Praise) 
 

Item r table Result Category 

1 0.524 Valid Average 

2 0.714 Valid High 

3 0.424 Valid Average 

4 0.483 Valid Average 

5 0.457 Valid Average 
6 0.623 Valid High 

7 0.736 Valid High 

8 0.238 Invalid Low 

9 0.503 Valid Average 

10 0.752 Valid High 

11 0.743 Valid High 

12 0.609 Valid High 

13 0.619 Valid High 

14 0.230 Invalid Low 

15 0.332 Invalid Low 

16 0.542 Valid Average 

17 0.500 Valid Average 
18 0.187 Invalid Low 

19 0.472 Valid Average 

20 0.393 Valid Low 

21 0.458 Valid Average 

22 0.448 Valid Average 

23 0.423 Valid Average 

24 0.744 Valid High 

25 0.678 Valid High 

26 0.730 Valid High 
27 0.755 Valid High 

28 0.596 Valid Average 

29 0.386 Valid Low 
30 0.371 Valid Low 

 

Based on the table, it can be seen that the results of instrument validity 

to the 30 items questionnaire of discussion are 26 items valid and 4 items not 

valid. It means that there were 26 items used in this research. 
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Table III.9 

Result of the questionnaire validity (Motivation) 

 

Item r table Result Category 

1 0.557 Valid Average 

2 0.473 Valid Average 

3 0.145 Invalid Very low 

4 0.460 Valid Average 

5 0.227 Invalid Low 
6 0.417 Valid Average 

7 0.638 Valid High 

8 0.322 Invalid Low 

9 0.278 Invalid Low 

10 0.470 Valid Average 

11 0.406 Valid Average 

12 0.690 Valid High 
13 0.493 Valid Average 

14 0.787 Valid High 

15 0.488 Valid Average 

16 0.420 Valid Average 

17 0.721 Valid High 

18 0.741 Valid High 

19 0.337 Invalid Low 

20 0.565 Valid Average 

21 0.628 Valid High 
22 0.356 Invalid Low 

23 0.124 Invalid Very low 

24 0.596 Valid Average 

25 0.216 Invalid Low 

26 0.386 Valid Low 

27 0.273 Invalid Low 
28 0.492 Valid Average 

29 0.155 Invalid Very low 
30 0.424 Valid Average 

 
Based on the table, it can be seen that the results of instrument validity 

to the 30 items questionnaire of discussion are 20 items valid and 10 items not 

valid. It means that were 20 items used in this research. 
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4. Reliability 

Reliability has to with accuracy of measurement. This kind of accuracy 

is reflected in obtaining the similar result when measurement is repeated on 

different occasion or with different instruments by different person.  According 

to Gay (2012), reliability is degree to which a test consistently measure 

whatever is measuring. It is clear that reliability is used to measure the quality 

of the questionnaires and the consistency of the questionnaire. Brown (2003) 

stated that the characteristic of reliability is sometimes termed consistency. The 

table below is the criteria of reliability coefficient are: 

Table III.10 

Level of Reliability 

 

No Reliability Level of 

1 > 0.90 Very High 

2 0.80 – 0.90 High 

3 0.70 – 0.79 Reliable 

4 0.60 – 0.69 Marginally / Minimally 
5 < 0.60 Unacceptably Low 

(Cohen, Manion and Morison,2007) 

 

a. Teacher Praise Questionnaire 

To obtain of reliability of the teacher praise questionnaire, the 

researcher used SPSS 23.0 program to find out whether the questionnaire 

was reliable or not. 
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Table III. 11 

Reliability Statistic of Teacher Praise Questionnaire 

 

Cronbach‟s Alpha N of Items 

0.850 26 

 
From the table above, it can be seen the value of Cronbach‟s Alpha 

is 0.850. Therefore, it can be concluded the questionnaire is reliable, and the 

level of reliability is “High” 

b. Students‟ English Learning Motivation Questionnaire 

The researcher applied SPSS 23.0 application to find the reliability 

of the students‟ English learning motivation questionnaire based on 

Cronbach‟s Alpha technique. 

Table III.12 

Reliability Statistic of Students’ English Learning Motivation Questionnaire 

 

Cronbach‟s Alpha N of Items 

0.881 20 

 

From the table above, it can seen that the value of Cronbach‟s Alpha 

is 0.881 placed between 0.80 – 0.90 means that the reliability of the 

questionnaire is categorized into “High” 

F. Technique of Data Analysis 

For the technique of data analysis, the researcher applies a quantitative 

analysis. According to Creswell (2012), quantitative research describes a research 

problem through a description of trends or a need for an explanation of the 
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relationship among variables by collecting numeric data from a large number of 

people using instruments with present questions and responses. 

To analyze the data of teacher praise and students‟ English learning 

motivation, the researcher used a formula stated by Sudijono (2008): 

 

Where: 

P= Number of percentage 

F= Frequency 

N= Number of sample 

The scale to classify the gained score of questionnaire based on Arikunto 

(2006) below: 

Table III.13 

The Classification of Questionnaire Category 

 

No Score Category 

1 80 – 100 Very Good 

2 61 – 80 Good 

3 41 – 60 Enough 

4 21 – 40 Less 
5 0 – 20 Fail 

 

Then, to analyze the influence between teacher praise on students‟ 

Englishlearning motivation, the researcher used Pearson product moment 

correlation coefficient (r) by SPSS 23.0 program for windows. The product 

moment correlation coefficient was obtained by considering the degree of freedom 
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(df) = N – nr (N = number of sample, nr = number of variable) statiscally, the 

hypothesis are: 

Ha: Sig. < α (0.05) 
 

Ho: Sig. ≥ α (0.05) 
 

Ha accepted if Sig. <α or there is significant influence of teacher praise on 

students‟ English learning motivation. 

Ho accepted if Sig. ≥ α or there is not influence of teacher praise on students‟ 

English learning motivation. 

Then, the strength of influence is interpreted based on coefficient 

correlation in the table below: 

Table III.14 

The interpretation of Correlation Coefficient 

 

Coefficient Interval Interpretation 

0.80 – 1.00 Very Strong 

0.60 – 0.799 Strong 

0.40 – 0.599 Strong Enough 

0.20 – 0.399 Weak 

0.00 – 0.199 Very Weak 

Adopted from Riduwan (2010) 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

This research was conducted to find out there is a significant influence of 

teacher praise on students‟ English learning motivation of eleventh grade student 

at Senior High School 1 Kuantan Hilir or not. Based on what has been discussed, 

presented and analyzed in the previous chapter, the researcher concluded that: 

1. The mean score of teacher praise of the eleventh grade students at Senior High 

School 1 Kuantan Hilir is 70.40. It is categorized as “Good” level. 

2. The mean score of students‟ English learning motivation of the eleventh grade 

students at Senior High School 1 Kuantan Hilir is 78.37. It is also categorized 

“Good” level. 

3. There is a significant influence between teacher praise and students‟ English 

learning motivation of the eleventh grade students at Senior High School 1 

Kuantan Hilir, at the “Medium” level (0.486). 

B. Suggestion 

Based on the finding, the researcher would like to propose several 

suggestions, as follow: 

1. For Teacher 

The teacher should stimulate motivation in learning English and should 
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let students like learning and find academic satisfied, so they can be more active 

and better progress in learning English. 

2. For Student 

The students should practice English and make it as a habit. The most 

important one is they have big desire to learn English 

3. For Other Researcher 

It is important to able to understand about teacher praise and students‟ 

English learning motivation. Expected for the next research to further discuss 

in detail. This research can be used as reference about the influence of teacher 

praise on students‟ English learning motivation. 
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APPENDIX 1 

The Instrument of Try Out Teacher Praise 

 

 

 

 



 

 

 



 

 

 



 

  



 

 

 

 

 

APPENDIX 2 

The Students Answer of Try Out of 

Teacher Praise 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 

 

RESULT OF TRY OUT (MOTIVATION) 

  
No Student ITEM 1 ITEM 2 ITEM 3 ITEM 4 ITEM 5 ITEM 6 ITEM 7 ITEM 8 ITEM 9 ITEM 10 ITEM 11 ITEM 12 ITEM 13 ITEM 14 ITEM 15 ITEM 16 ITEM 17 ITEM 18 ITEM 19 ITEM 20 ITEM 21 ITEM 22 ITEM 23 ITEM 24 ITEM 25 ITEM 26 ITEM 27 ITEM 28 ITEM 29 ITEM 30 TOTAL

1 Student 1 5 5 4 4 5 4 3 5 5 4 5 3 3 3 2 4 3 3 4 4 4 4 4 1 3 3 4 3 4 4 112

2 Student 2 4 3 4 4 5 5 5 4 5 4 4 3 4 4 4 5 5 3 3 3 3 4 3 3 4 2 4 4 5 5 118

3 Student 3 5 4 4 4 5 5 5 5 5 4 5 4 4 4 4 4 4 4 3 4 4 4 4 5 4 4 4 4 4 5 128

4 Student 4 3 4 5 5 5 5 3 5 5 3 5 3 4 3 3 4 3 2 2 2 3 4 4 3 3 2 3 3 4 5 108

5 Student 5 5 5 5 5 5 5 4 5 5 4 5 4 4 4 4 5 4 4 4 4 4 4 4 5 5 4 4 5 5 5 135

6 Student 6 5 4 5 5 5 5 5 5 5 4 5 3 3 4 4 3 5 3 4 4 4 4 3 4 5 3 5 4 4 5 127

7 Student 7 5 4 5 4 5 5 5 5 5 4 5 4 5 5 5 5 5 4 4 4 4 5 5 4 4 4 4 5 5 5 138

8 Student 8 5 4 3 4 5 5 5 5 5 4 5 2 4 4 5 3 3 3 2 3 3 4 4 3 5 5 5 3 5 5 121

9 Student 9 4 3 4 3 4 5 4 4 4 3 4 2 3 3 4 4 3 3 3 3 2 3 4 2 4 4 4 4 5 5 107

10 Student 10 5 4 3 5 5 5 5 5 5 4 5 5 4 4 4 5 4 4 4 4 4 4 4 5 4 3 4 4 4 5 130

11 Student 11 5 5 4 4 5 5 4 4 5 5 5 2 3 4 3 5 4 3 4 4 4 5 2 5 3 3 5 5 5 4 124

12 Student 12 3 4 3 3 5 4 4 4 4 4 5 3 3 3 3 3 4 3 4 4 4 4 5 2 5 4 4 4 5 5 115

13 Student 13 4 2 5 2 5 5 3 5 5 5 5 2 2 4 2 4 3 3 2 2 2 5 3 3 5 3 5 5 5 2 108

14 Student 14 4 4 4 4 5 5 5 5 5 5 5 4 4 4 4 5 4 4 3 4 4 4 4 3 4 4 4 4 4 4 126

15 Student 15 4 3 5 4 5 4 4 3 4 3 4 3 3 3 3 4 4 3 3 3 4 4 4 3 4 4 3 3 3 3 107

16 Student 16 4 4 4 4 5 4 4 4 5 3 4 2 3 4 4 4 3 3 3 3 3 5 4 2 3 4 4 4 4 4 111

17 Student 17 4 4 4 4 5 4 4 4 5 4 5 3 4 4 4 5 4 4 3 4 4 4 4 3 4 4 4 4 4 5 122

18 Student 18 4 4 3 3 5 4 3 5 4 3 4 3 3 3 3 4 3 3 3 3 3 4 4 3 4 3 5 4 4 5 109

19 Student 19 5 4 4 4 5 5 5 5 5 4 5 4 3 4 4 4 5 4 4 4 4 5 4 4 4 4 4 4 4 5 129

20 Student 20 4 3 5 4 4 5 3 4 3 4 3 3 3 3 3 4 3 3 4 4 3 5 5 2 5 5 4 4 5 5 115

21 Student 21 4 4 4 4 5 5 5 5 5 5 5 5 5 5 4 5 4 5 4 5 4 5 3 3 4 4 5 4 5 5 135

22 Student 22 4 4 3 3 5 4 3 5 5 3 5 2 3 3 2 4 3 4 5 5 3 4 4 3 4 3 5 4 5 5 115

23 Student 23 4 3 5 4 5 5 5 3 4 4 5 4 3 4 5 5 5 4 3 3 3 5 5 5 4 4 4 5 4 4 126

24 Student 24 5 4 4 5 4 4 5 5 3 4 4 2 3 4 4 5 4 2 2 3 3 4 2 5 5 4 4 5 5 4 117

25 Student 25 4 4 4 4 5 5 5 4 4 3 5 4 4 4 4 4 5 3 3 4 4 5 5 5 4 4 5 5 4 5 128

26 Student 26 4 3 5 5 5 4 3 4 4 3 4 1 3 4 4 4 4 3 3 5 4 5 4 3 5 3 4 5 5 5 118

27 Student 27 5 5 5 5 5 5 4 5 5 4 5 4 3 5 3 5 5 5 4 5 4 5 5 3 5 5 5 5 5 5 139

28 Student 28 5 4 5 5 5 4 5 5 4 5 4 4 4 4 4 4 5 4 4 4 4 5 4 5 5 5 4 5 4 5 134

29 Student 29 5 4 5 4 5 5 4 3 4 4 4 3 3 4 4 3 4 3 5 5 4 5 4 3 4 3 3 4 4 4 119

30 Student 30 4 3 5 5 5 4 3 4 5 4 5 3 5 3 4 3 3 3 5 3 3 5 5 2 5 4 3 3 3 4 116

TOTAL 131 115 128 123 147 139 125 134 137 117 139 94 105 114 110 126 118 102 104 112 106 133 119 102 127 111 125 125 132 137 3637

 

 

 

 

 

 



 

 

 

 

 

 

 

APPENDIX 3 

The Instrument of Teacher Praise 

 

 

 

 

 

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 

 

 

 

 

 

APPENDIX  4 

Students Answer of Teacher Praise 

 

 

 

 

 

 

 

 

 



 

 
 



 

 

 

 

 

 

 



 

 

 

 

 

 

APPENDIX 5 

The Result of Teacher Praise Questionnaire 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

MOTIVATION 
No Student ITEM 1 ITEM 2 ITEM 3 ITEM 4 ITEM 5 ITEM 6 ITEM 7 ITEM 8 ITEM 9 ITEM 10 ITEM 11 ITEM 12 ITEM 13 ITEM 14 ITEM 15 ITEM 16 ITEM 17 ITEM 18 ITEM 19 ITEM 20 TOTAL

1 Student 1 5 5 4 4 3 4 5 3 3 3 2 4 3 3 4 4 1 3 3 4 70

2 Student 2 4 3 4 5 5 4 4 3 4 4 4 5 5 3 3 3 3 2 4 5 77

3 Student 3 5 4 4 5 5 4 5 4 4 4 4 4 4 4 4 4 5 4 4 5 86

4 Student 4 3 4 5 5 3 3 5 3 4 3 3 4 3 2 2 3 3 2 3 5 68

5 Student 5 5 5 5 5 4 4 5 4 4 4 4 5 4 4 4 4 5 4 5 5 89

6 Student 6 5 4 5 5 5 4 5 3 3 4 4 3 5 3 4 4 4 3 4 5 82

7 Student 7 5 4 4 5 5 4 5 4 5 5 5 5 5 4 4 4 4 4 5 5 91

8 Student 8 5 4 4 5 5 4 5 2 4 4 5 3 3 3 3 3 3 5 3 5 78

9 Student 9 4 3 3 5 4 3 4 2 3 3 4 4 3 3 3 2 2 4 4 5 68

10 Student 10 5 4 5 5 5 4 5 5 4 4 4 5 4 4 4 4 5 3 4 5 88

11 Student 11 5 5 4 5 4 5 5 2 3 4 3 5 4 3 4 4 5 3 5 4 82

12 Student 12 3 4 3 4 4 4 5 3 3 3 3 3 4 3 4 4 2 4 4 5 72

13 Student 13 4 2 2 5 3 5 5 2 2 4 2 4 3 3 2 2 3 3 5 2 63

14 Student 14 4 4 4 5 5 5 5 4 4 4 4 5 4 4 4 4 3 4 4 4 84

15 Student 15 4 3 4 4 4 3 4 3 3 3 3 4 4 3 3 4 3 4 3 3 69

16 Student 16 4 4 4 4 4 3 4 2 3 4 4 4 3 3 3 3 2 4 4 4 70

17 Student 17 4 4 4 4 4 4 5 3 4 4 4 5 4 4 4 4 3 4 4 5 81

18 Student 18 4 4 3 4 3 3 4 3 3 3 3 4 3 3 3 3 3 3 4 5 68

19 Student 19 5 4 4 5 5 4 5 4 3 4 4 4 5 4 4 4 4 4 4 5 85

20 Student 20 4 3 4 5 3 4 3 3 3 3 3 4 3 3 4 3 2 5 4 5 71

21 Student 21 4 4 4 5 5 5 5 5 5 5 4 5 4 5 5 4 3 4 4 5 90

22 Student 22 4 4 3 4 3 3 5 2 3 3 2 4 3 4 5 3 3 3 4 5 70

23 Student 23 4 3 4 5 5 4 5 4 3 4 5 5 5 4 3 3 5 4 5 4 84

24 Student 24 5 4 5 4 5 4 4 2 3 4 4 5 4 2 3 3 5 4 5 4 79

25 Student 25 4 4 4 5 5 3 5 4 4 4 4 4 5 3 4 4 5 4 5 5 85

26 Student 26 4 3 5 4 3 3 4 1 3 4 4 4 4 3 5 4 3 3 5 5 74

27 Student 27 5 5 5 5 4 4 5 4 3 5 3 5 5 5 5 4 3 5 5 5 90

28 Student 28 5 4 5 4 5 5 4 4 4 4 4 4 5 4 4 4 5 5 5 5 89

29 Student 29 5 4 4 5 4 4 4 3 3 4 4 3 4 3 5 4 3 3 4 4 77

30 Student 30 4 3 5 4 3 4 5 3 5 3 4 3 3 3 3 3 2 4 3 4 71

TOTAL 131 115 123 139 125 117 139 94 105 114 110 126 118 102 112 106 102 111 125 137 2351

 

 

 

 

 



 

 

 

 

 

 

 

APPENDIX 6 

The Instrument of Try Out Students’ English 

Learning Motivation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 



 

 

 



 

 

 

 



 

 

 

 

 

 

 

 

APPENDIX 7 

The Students Answer of Try Out Students 

English Learning Motivation 

 

 

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

RESULT OF TRY OUT (TEACHER PRAISE)  
No Student ITEM 1 ITEM 2 ITEM 3 ITEM 4 ITEM 5 ITEM 6 ITEM 7 ITEM 8 ITEM 9 ITEM 10 ITEM 11 ITEM 12 ITEM 13 ITEM 14 ITEM 15 ITEM 16 ITEM 17 ITEM 18 ITEM 19 ITEM 20 ITEM 21 ITEM 22 ITEM 23 ITEM 24 ITEM 25 ITEM 26 ITEM 27 ITEM 28 ITEM 29 ITEM 30 TOTAL

1 Student 1 3 3 1 3 3 1 3 3 3 3 3 3 4 3 3 3 3 3 3 3 3 3 4 3 2 4 3 4 3 5 91

2 Student 2 2 2 3 2 2 2 1 1 1 1 2 2 2 1 1 1 1 1 1 1 1 2 2 2 1 1 1 2 4 5 51

3 Student 3 4 4 2 4 3 5 3 4 1 4 2 4 3 1 1 1 1 1 1 1 1 4 3 4 3 2 1 4 4 4 80

4 Student 4 1 2 1 1 1 1 1 3 1 1 3 3 1 1 3 1 1 1 1 1 3 1 5 1 1 1 1 5 5 5 57

5 Student 5 3 5 4 5 5 5 4 3 3 3 4 4 5 2 5 2 2 1 1 1 2 2 5 3 4 3 3 4 5 5 103

6 Student 6 5 5 2 5 5 5 5 1 1 5 4 5 5 1 5 1 1 1 1 1 1 5 1 5 5 2 3 5 5 5 101

7 Student 7 4 5 4 5 4 4 3 1 1 3 3 4 5 1 4 2 1 1 1 1 1 4 5 1 3 3 2 2 4 5 87

8 Student 8 3 4 1 4 3 1 1 5 1 3 4 4 1 1 3 4 1 1 1 1 1 5 5 3 3 2 2 3 5 5 81

9 Student 9 2 2 2 3 1 2 2 3 1 2 3 2 2 3 2 2 2 1 2 2 3 2 3 2 3 2 2 2 3 3 66

10 Student 10 2 2 1 4 4 3 2 2 1 2 2 2 2 1 1 1 1 1 1 1 1 2 2 1 1 1 1 2 2 2 51

11 Student 11 3 4 3 3 5 5 3 4 5 4 5 3 3 1 1 3 3 1 1 1 3 5 5 5 5 5 4 4 5 5 107

12 Student 12 4 4 3 4 5 5 3 4 3 4 4 4 1 1 1 1 1 1 1 1 1 5 3 1 1 3 1 1 3 5 79

13 Student 13 3 3 1 3 3 1 1 3 1 3 3 2 1 1 1 1 1 1 1 1 1 4 4 1 2 1 2 2 2 4 58

14 Student 14 3 4 4 4 3 3 3 3 3 3 3 4 4 4 3 4 4 3 3 3 3 3 5 4 4 4 4 4 4 5 108

15 Student 15 3 4 3 3 4 3 2 4 2 2 3 2 2 2 2 2 2 2 3 2 2 2 2 2 2 2 2 2 2 2 72

16 Student 16 2 2 2 2 3 2 3 2 1 2 2 2 2 1 2 1 1 2 1 1 2 2 4 1 2 1 1 4 4 4 61

17 Student 17 4 4 2 4 4 3 3 4 1 4 3 4 3 1 2 1 1 1 1 1 2 3 5 3 2 2 2 4 4 4 82

18 Student 18 2 2 2 3 2 4 4 2 1 3 3 2 4 3 4 4 3 3 1 3 3 3 3 4 3 3 2 4 3 5 88

19 Student 19 3 3 2 3 2 2 2 2 1 3 3 3 3 3 3 3 2 1 1 1 3 3 3 3 3 3 3 3 3 3 76

20 Student 20 3 2 3 2 3 2 3 3 1 2 2 3 2 1 5 1 1 1 1 1 2 2 2 1 3 3 1 3 3 2 64

21 Student 21 2 2 2 5 2 2 1 2 1 2 1 2 5 5 5 2 5 5 1 1 1 2 2 2 2 1 1 2 5 2 73

22 Student 22 2 3 2 2 2 2 2 3 1 2 2 2 2 1 1 2 1 3 1 1 1 2 4 2 2 2 1 2 2 5 60

23 Student 23 2 3 2 2 5 2 2 5 1 4 3 4 5 1 1 3 1 1 1 1 1 5 3 3 5 2 2 3 5 1 79

24 Student 24 2 5 4 5 5 3 4 2 3 4 5 5 4 1 3 4 3 2 5 1 3 5 5 4 2 4 5 5 4 5 112

25 Student 25 2 5 4 2 2 2 2 2 1 2 2 2 2 2 5 2 1 1 1 1 1 4 4 2 2 3 2 2 4 5 72

26 Student 26 2 2 2 2 2 1 2 2 4 2 2 3 1 1 4 1 1 1 1 1 1 2 1 2 2 3 2 3 1 5 59

27 Student 27 5 5 2 2 1 5 5 5 2 5 5 2 5 2 5 2 2 2 2 3 3 2 5 5 5 5 2 5 2 5 106

28 Student 28 2 2 2 2 2 2 2 2 1 2 2 2 3 1 2 2 1 1 1 1 1 4 4 2 2 3 2 2 2 2 59

29 Student 29 3 2 2 5 2 1 2 2 1 1 2 2 5 2 4 2 1 1 1 1 2 2 4 1 2 2 2 2 4 5 68

30 Student 30 3 5 4 3 2 3 2 2 3 3 2 3 2 2 2 4 3 2 2 2 2 2 3 2 2 2 3 2 3 2 77

TOTAL 84 100 72 97 90 82 76 84 51 84 87 89 89 51 84 63 52 47 43 41 55 92 106 75 79 75 63 92 105 120 2328

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

APPENDIX 8 

The Instrument of Students’ English Learning 

Motivation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 



 

 

 

 

 

 

APPENDIX 9 

Students’ Answer of Students’ English Learning 

Motivation 

 

 

 

 

 

 

 

 

 

 



 

 
 



 

 

 



 

 

 



 

 

 

 

 

 

APPENDIX 10 

The Result of Students’ English Learning 

Motivation 

 

 

 

 

 

 

 

 

 

 



 

 

TEACHER PRAISE 

No Student ITEM 1 ITEM 2 ITEM 3 ITEM 4 ITEM 5 ITEM 6 ITEM 7 ITEM 8 ITEM 9 ITEM 10 ITEM 11 ITEM 12 ITEM 13 ITEM 14 ITEM 15 ITEM 16 ITEM 17 ITEM 18 ITEM 19 ITEM 20 ITEM 21 ITEM 22 ITEM 23 ITEM 24 ITEM 25 ITEM 26 TOTAL

1 Student 1 3 3 1 3 3 1 3 3 3 3 3 4 3 3 3 3 3 3 4 3 2 4 3 4 3 5 79

2 Student 2 3 3 3 3 3 3 3 3 2 2 2 2 3 3 4 3 3 3 3 3 2 2 2 2 4 5 74

3 Student 3 4 4 2 4 3 5 3 1 4 2 4 3 1 1 1 1 1 4 3 4 3 2 1 4 4 4 73

4 Student 4 2 2 2 2 3 3 2 2 2 3 3 2 3 3 2 2 3 3 5 3 3 3 3 5 5 5 76

5 Student 5 3 5 4 5 5 5 4 3 3 4 4 5 2 2 1 1 2 2 5 3 4 3 3 4 5 5 92

6 Student 6 5 5 2 5 5 5 5 1 5 4 5 5 1 1 1 1 1 5 1 5 5 2 3 5 5 5 93

7 Student 7 4 5 4 5 4 4 3 1 3 3 4 5 2 1 1 1 1 4 5 1 3 3 2 2 4 5 80

8 Student 8 3 4 1 4 3 1 1 1 3 4 4 1 4 1 1 1 1 5 5 3 3 2 2 3 5 5 71

9 Student 9 2 2 2 3 1 2 2 1 2 3 2 2 2 2 2 2 3 2 3 2 3 2 2 2 3 3 57

10 Student 10 2 3 2 4 4 3 3 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 3 3 5 64

11 Student 11 3 2 3 2 3 3 2 3 3 3 3 3 2 2 2 2 2 3 2 3 3 2 2 3 4 5 70

12 Student 12 4 4 3 4 5 5 3 3 4 4 4 1 1 1 1 1 1 5 3 1 1 3 1 1 3 5 72

13 Student 13 3 3 1 3 3 1 1 1 3 3 2 1 1 1 1 1 1 4 4 1 2 1 2 2 2 4 52

14 Student 14 3 4 4 4 3 3 3 3 3 3 4 4 4 4 3 3 3 3 5 4 4 4 4 4 4 5 95

15 Student 15 3 4 3 3 4 3 2 2 2 3 2 2 2 2 3 2 2 2 2 2 2 2 2 2 2 2 62

16 Student 16 2 2 2 2 3 2 3 1 2 2 2 2 1 1 1 1 2 2 4 1 2 1 1 4 4 4 54

17 Student 17 4 4 2 4 4 3 3 1 4 3 4 3 1 1 1 1 2 3 5 3 2 2 2 4 4 4 74

18 Student 18 2 2 2 3 2 4 4 1 3 3 2 4 4 3 1 3 3 3 3 4 3 3 2 4 3 5 76

19 Student 19 3 3 2 3 2 2 2 1 3 3 3 3 3 2 1 1 3 3 3 3 3 3 3 3 3 3 67

20 Student 20 3 2 3 2 3 2 3 1 2 2 3 2 1 1 1 1 2 2 2 1 3 3 1 3 3 2 54

21 Student 21 2 2 2 5 2 2 1 1 2 1 2 5 2 5 1 1 1 2 2 2 2 1 1 2 5 2 56

22 Student 22 2 3 2 2 2 2 2 1 2 2 2 2 2 1 1 1 1 2 4 2 2 2 1 2 2 5 52

23 Student 23 2 3 2 2 5 2 2 1 4 3 4 5 3 1 1 1 1 5 3 3 5 2 2 3 5 1 71

24 Student 24 2 4 4 3 3 3 3 3 3 3 3 3 3 3 5 1 3 3 3 3 2 3 3 3 3 5 80

25 Student 25 2 5 4 2 2 2 2 1 2 2 2 2 2 1 1 1 1 4 4 2 2 3 2 2 4 5 62

26 Student 26 2 2 2 3 2 2 2 4 2 3 3 2 2 2 2 2 2 2 2 2 2 3 3 3 4 5 65

27 Student 27 5 5 2 2 1 5 5 2 5 5 2 5 2 2 2 3 3 2 5 5 5 5 2 5 2 5 92

28 Student 28 2 2 3 3 3 3 2 2 2 2 2 3 2 2 2 2 2 4 4 3 3 3 3 3 3 5 70

29 Student 29 3 2 2 5 2 1 2 1 1 2 2 5 2 1 1 1 2 2 4 1 2 2 2 3 4 5 60

30 Student 30 3 5 4 3 2 3 2 3 3 2 3 2 4 3 2 2 2 2 3 2 2 2 3 2 3 2 69

TOTAL 86 99 75 98 90 85 78 54 84 84 87 90 67 58 51 48 59 91 103 77 82 75 65 92 108 126 2112

 

 



 

 

 

 

 

 

APPENDIX 11 

r Table Product Moment 

 

 

 

 

 

 

 

 

 

 

 



 

 

Tabel Nilai r Product 

Moment 
 

N 
Taraf Signif 

N 
Taraf Signif 

N 
Taraf Signif 

5% 10% 5% 10% 5% 10% 

3 0,997 0,999 27 0,381 0,487 55 0,266 0,345 

4 0,950 0,990 28 0,374 0,478 60 0,254 0,330 

5 0,878 0,959 29 0,367 0,470 65 0,244 0,317 
         

6 0,811 0,917 30 0,361 0,463 70 0,235 0,306 

7 0,754 0,874 31 0,355 0,456 75 0,227 0,296 

8 0,707 0,834 32 0,349 0,449 80 0,220 0,286 

9 0,666 0,798 33 0,344 0,442 85 0,213 0,278 

10 0,632 0,765 34 0,339 0,436 90 0,207 0,270 
         

11 0,602 0,735 35 0,334 0,430 95 0,202 0,263 

12 0,576 0,708 36 0,329 0,424 100 0,195 0,256 

13 0,553 0,684 37 0,325 0,418 125 0,176 0,230 

14 0,532 0,661 38 0,320 0,413 150 0,159 0,210 

15 0,514 0,641 39 0,316 0,408 175 0,148 0,194 
         

16 0,497 0,623 40 0,312 0,403 200 0,138 0,181 

17 0,482 0,606 41 0,308 0,398 300 0,113 0,148 

18 0,468 0,590 42 0,304 0,393 400 0,098 0,128 

19 0,456 0,575 43 0,301 0,389 500 0,088 0,115 

20 0,444 0,561 44 0,297 0,384 600 0,080 0,105 
         

21 0,433 0,549 45 0,294 0,380 700 0,074 0,097 

22 0,423 0,537 46 0,291 0,376 800 0,070 0,091 

23 0,413 0,526 47 0,288 0,372 900 0,065 0,086 

24 0,404 0,515 48 0,284 0,368 1000 0,062 0,081 

25 0,396 0,505 49 0,281 0,364    

26 0,388 0,496 50 0,279 0,361    

 

 

 



 

 

 

 

 

 

 

APPENDIX 12 

Thesis Guidance Activity 

 

 

 

 

 

 

 

 

 

 



 

 
 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 

 

 

 

APPENDIX 13 

Research Later 
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