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ABSTRACT 

Ulfah Amaliah (2021): An Analysis of Students’ Perception on the use of 

Problem-based Learning in Writing at MA Darul 

Ikhlas Mandailing Natal 

 

The purpose of this research was to identify students’ perception on the use of 

Problem-based learning in writing at MA Darul Ikhlas Mandailing Natal. This 

research was quantitative descriptive research. The population of this research was 

the tenth grade students of MA Darul Ikhlas Mandailing Natal consisting of 5 classes. 

In this research, the researcher took the sample by using a proportionate stratified 

random sampling technique. So, the total of sample of this research was 35 students 

from the total number of population. The instrument used in this research was a 

questionnaire. The researcher gave 20 items of statement which was from four 

indicators (perceived about knowledge gained and writing improvement, perceived 

about effectiveness of the PBL unit, perceived about self study, and perceived about 

working in groups). Based on the result of the research, it was found that the 

students’ perception on the use of problem-based learning was at positive category by 

the percentage 65.71%. 

 

Key words: Students’ Perception, Problem-based Learning, Writing 
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ABSTRAK 

Ulfah Amaliah (2021): Analisis Persepsi Siswa Terhadap Penggunaan 

Pembelajaran Berbasis Masalah pada menulis di 

MA Darul Ikhlas Mandailing Natal 

 

Tujuan penelitian ini untuk mengidentifikasi persepsi siswa terhadap penggunaan  

pembelajaran berbasis masalah pada menulis di MA Darul Ikhlas Mandailing Natal. 

Penelitian ini adalah deskriptif kuantitatif. Populasi penelitian adalah kelas X MA 

Darul Ikhlas Mandailing Natal yang terdiri dari 5 kelas. Pada penelitian ini, teknik 

pengambilan sampel menggunakan proporsional teknik sampling. Jadi, total sampel 

pada penelitian ini adalah 35 siswa dari jumlah anggota populasi. Instrument yang 

digunakan dalam penelitian ini adalah angket. Peneliti telah memberikan 20 

pernyataan dari empat indikator (perceived about knowledge gained and writing 

improvement, perceived about effectiveness of the PBL unit, perceived about self 

study, and perceived about working in groups). Hasil penelitian menunjukkan bahwa 

persepsi siswa terhadap penggunaan pembelajaran berbasis masalah terdapat pada 

kategori positif dengan persentase 65.71%. 

 

Kata Kunci: Persepsi siswa, Pembelajaran berbasis masalah, Menulis  
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

Tan (2004) states that Problem-based learning focuses on the challenge of 

making students’ thinking visible. On other hand, Norman & Schmidt (1992) 

cited in Tan (2004), found that Problem-based learning enhances the transfer of 

concepts to new problems, the integration of concepts, the intrinsic interest in 

learning and learning skills. Problem-based learning is a learning model using 

authentic problems as a context for students in solving problems and thinking 

critically in order to get the knowledge and to learn to make decisions (Bashith & 

Amin, 2017). The authentic problems are given at the beginning of the lesson, so 

it will encourage students to collect information and data to solve problems. 

According to Windari (2017), there are many incidents that students are 

embarrassed to ask their teacher, but students without hesitation and are not 

ashamed to ask their friends in their group. They are willing to cooperate and be 

active in group learning activities, even more, eager to learn compared to 

individual learning. They also do not find it difficult if they express their 

opinions so that it can motivate students to study harder. The teaching method 

that teachers can use to promote active learning in class is problem-based 

learning (Cheadae & Khongput, 2019). One of the characteristics of problem-

based learning is using small groups as a context for learning.
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Wulandari & Surjono (2013) in Bashith & Amin (2017) state that there are 

significant differences in learning outcomes among students taught by problem-

based learning method and the students taught by demonstration learning 

method. The implementation of problem-based learning helps the teachers to 

create learning situations in the class when it is only focusing on transferring 

knowledge from the teachers to the students while now it more focuses on how 

students develop their knowledge based on experiences they got.  

According to Harmer (2004) in Hairuddin, et al (2018) writing is one of the 

most important skills in language learning. Meanwhile, Hairuddin, et al (2018) 

argues that writing in English also becomes one of the most difficult skills to be 

learned by students. Writing is one of the most difficult skills that also should be 

mastered by the students because they are as the writer should consider some 

aspects of writing such as contents, vocabularies, grammatical structures, and 

mechanics. The difficulty of writing not only in organizing ideas but also in 

translating the ideas into readable text (Richards & Renandya, 2002 in Hairuddin, 

et al., 2018). In written communication, the writer should consider some aspects 

such as contents, vocabularies, grammatical structures, and mechanics. 

Vocabulary is the natural component of writing. On the other hand, the students 

also require being able to master the grammatical structure. The students cannot 

produce good writer if they do not know a great deal of vocabulary and grammar.  

Problem-based learning is an effective method to be applied in the learning 

process. It is provide by many studies that conduct the experimental study of the 
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effect of problem-based learning such as Sidauruk et al., (2020), Khotimah 

(2014), Hairuddin et al., (2018) and Nuur (2015). All the results of their study 

show that there is an improvement in students’ skills after applying problem-

based learning, especially in writing.  

In the academic year of 2013, the Indonesian government introduced a new 

curriculum called the 2013 curriculum. Every course and learning activities 

developed by curriculum content are attitudes, thinking skills, general 

knowledge, and learning abilities. The students recommend to think that so many 

they could think and apply to solve real life problems. According to Yazidi 

(2014) in  Emilia, et al (2019) that several learning models that can be 

implemented in 2013 curriculum in which most of the high school implemented, 

those are 1) Discovery learning, 2) Problem-based learning, 3) Project-based 

learning, and 4) Contextual Learning. The similarity amongst them is the 

student’s center activity. According to Herminarto (2016), Problem Based 

Learning (PBL) is a learning method that deserves to be developed in line with 

the demands of learning in the application of the 2013 Curriculum is higher-order 

thinking skills, increases understanding of meaning, increases independence, 

facilitates problem-solving, and builds teamwork. 

According to Al-Tabany (2015), there are some characteristics of problem-

based learning. They are the students do not only see, listen, and write but also 

think actively, communicate, explore, analyze the data and make conclusion. 
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Then the learning process is to solve the problem. Last, solving the problem is 

done by scientific approach.     

MA Darul Ikhlas Mandailing Natal is an educational institution in 

Mandailing Natal Regency using 2013 curriculum as the guidance in the process 

of teaching and learning.  As a formal institution of education, this school is also 

provided English subjects, especially in writing. The minimum completeness 

criterion (KKM) of English subject in this school is 78. The English teacher at 

MA Darul Ikhlas Mandailing Natal implemented problem-based learning method 

in learning English process, especially in writing.  

The implementation problem-based learning in teaching writing is the 

teacher divides the students to 4-5 students in a group discussion. Then, the 

teacher gives the issue, asks the students to discuss it. The students in the group 

have chances to find different information and share language skill that can make 

them acquire an in-depth understanding of the problem. Last, the students and the 

teacher evaluate their group working. But, in learning process, when the students 

discuss about their findings and share language skills to others, some of the 

students can’t express themselves. Some of the students are lack vocabulary and 

grammar, so that can’t express their ideas in writing well. Also, some of the 

students have difficult to express their ideas in speaking skill, when explain what 

they got to others.  

Based on the researcher’s preliminary study at MA Darul Ikhlas Mandailing 

Natal, she was doing an interview with the English teacher and found some 
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phenomena that happened in the classroom during the learning process by using 

problem-based learning as mentioned below: 

1. Some students are lack grammar and vocabulary when working in a 

group in writing.   

2. Some students are lack participation while doing discussion during the 

learning process in writing 

3. Some students have difficulty finding solutions of problems in the 

problem-based learning process 

4. Some students are unable to develop their ideas in writing well. 

Therefore, the teaching style and method used by the teacher is an important 

one to be considered to know about the students’ perception. Despite positive 

results in many aspects of learning, some negative perceptions were also 

discovered (Cheadae & Khongput, 2019).  If the students have positive 

perceptions toward the learning process, they will have good motivation in 

learning. On the opposite, if the students have negative perceptions, their 

motivation in learning will decrease even not have motivation in learning 

anymore.  

Based on the phenomena above, the researcher is interested in conducting a 

research entitled “An Analysis of Students’ Perception on the Use of  

Problem-Based Learning in Writing at MA Darul Ikhlas Mandailing Natal”.  
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B. Problems 

1. Identification of the Problem 

Based on the background of the study above, the researcher found some 

problems as follows: 

a. What makes some students are lack grammar and vocabulary when 

working in a group in writing?  

b. What makes some students are lack participation while doing discussion 

during the learning process in writing? 

c. What makes some students have difficulty finding solutions of problems 

in the problem-based learning process?  

d. What makes some students are unable to develop their ideas in writing 

well?  

2. Limitation of the Problem 

Based on the problem identified above, it is clear that there are many 

problems in this research. The researcher needs to limit the problems in this 

research. The researcher focuses on analyzing the students’ perception on the 

use of problem-based learning in writing descriptive paragraph at MA Darul 

Ikhlas Mandailing Natal. 

3. Formulation of the Problem 

The problem of this research can be formulated as “what is the students’ 

perception on the use of problem-based learning in writing descriptive 

paragraph at MA Darul Ikhlas Mandailing Natal?” 
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C. Objective and Significance of the Research 

1. Objective of the Research 

The objective of the research is to identify student’s perception on the 

use of problem-based learning in writing descriptive paragraph at MA Darul 

Ikhlas Mandailing Natal.  

2. Significance of the Research 

Related to the objective of the research above, the significance of the 

research are as follows: 

a. Hopefully, this research is able to benefit the writer as a novice 

researcher, especially in learning how to conduct the research.  

b. Related to the objective of the research above, the significance of the 

research is to add insight to the teacher about the feature of students’ 

perception toward an approach applied by the teacher in the classroom. 

c. This research finding is also expected to be useful and valuable, 

especially for students and teachers of MA Darul Ikhlas Mandailing 

Natal to be a consideration for their future learning process.  

Finally, this research finding is also expected to be practical and 

theoretical information to the  development of the theories on language 

teaching. 
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D. The Reasons for Choosing the Title 

There are some reasons why the researcher is interested in carrying out this 

research. The reasons are as follows: 

1. The title of the research is relevant to the researcher’s status as a student of 

English Education Department.  

2. The researcher feels interested and wants to get in depth knowledge to the 

topic. 

3. The location of the research facilitates the writer in conducting the research. 

 

E. Definition of the Terms 

Some keys terms are related to this research. The researcher defines to avoid 

misunderstanding by the reader. The definitions are:  

1. Perception  

According to the Oxford Dictionary (2015) that Perception is the ability 

to perceive something or the way of how you see or interpret something. 

Perception is preceded by sensing, which is the process of an individual 

receiving a stimulus through a sensory organ called a sensory organ 

(Walgito, 2010). This research relates to the approach in the process of 

teaching and learning is problem-based learning. 
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2. Problem-Based Learning 

Problem-based learning is a learning method using authentic problems 

as a context for students in solving the problem and thinking critically to get 

the knowledge and to learn making decisions (Bashith & Amin, 2017).. 

3. Writing  

According to Nunan (2003) in Nuur (2015) writing is inventing ideas, 

thinking about how to express them, and arranging them into consistent 

statements and paragraphs. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Theoretical Framework 

1. Writing 

Writing is a process, in which by the process of writing, the writer can 

compose the ideas, opinions, feeling, and thought into written words 

(Sidauruk, Silalahi, and Herman, 2020). Meanwhile, Nuur (2015) argues that 

writing is a learning process to be good writer that used good structures. 

Writing is inventing ideas, thinking about how to express them, and 

organizing them into statements and paragraphs that will be clear to the 

reader (Nunan, 2003 in Nuur 2015). Writing is a practice tool to help the 

students practice and work with the language they have been studying. The 

more the students written, the more experience and practice about the 

language they learn.  

 

2. Descriptive paragraph  

a. Definition of Descriptive Paragraph 

According to Gerot and Wignell (1994) in Masitoh and Suprijadi 

(2015), Descriptive text is a kind of text which is aimed to describe a 

particular person, place, or thing. The social function of descriptive text 

is to describe a particular person, place, or thing. 
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b. Generic Structure of Descriptive Paragraph 

Gerot and Wignell (1994) in Masitoh and Suprijadi (2015) that the 

generic structure of descriptive writing is: 

1) Identification identifies a phenomenon that will be described. 

2) The description describes parts, qualities, or characteristics of 

something or someone in detail. 

c. Grammatical features of Descriptive Paragraph 

Knapp and Watkins (2005) in Masitoh and Suprijadi (2015) there 

are several grammatical features of descriptive writing as the following: 

1) In the descriptive text, the present tense is predominantly used 

2) Relational verbs are used when classifying and describing the 

appearance/qualities and parts/ function of the phenomenon. 

3) Action verbs are used when describing behaviors/users. 

4) Adjectives are used to add extra information to nouns and may be 

technical, every day, or literally, depending on the text. 

5) Personal and literary description generally deals with individual 

things. 
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3. Perception 

The word “perception” comes from the Latin words perception, 

percipio, and means “receiving, collecting action of taking possession, and 

apprehension with the mind or sense”. The human ability to differentiate, 

classify, focuses thoughts on something, and interpret it is called perception 

(Couto, 2016). 

According to Qiong (2017), perception is the process of being aware of 

or interpreting sensory information, or the way of thinking about something. 

In addition, Linsay and Norman (1977) in Ahen (2009) perception is the 

experience of the world and typically involve further processing of sensory 

input. It means perception is individual judgments or beliefs about 

something based on one's thoughts and feelings. 

Atkinson (1983) in Sarkol (2016) argues that perception is the process 

of organizing and interpreting a stimulus pattern. It implies that perception is 

a mental process. Meanwhile, perception is a process that is preceded by a 

sensing process, which is the process of receiving a stimulus by an 

individual through a sensory organ called sensory (Walgito, 2010).
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The stimulus is continued and the next process is a perceptual process. 

The perceptual process cannot be separated from the sensing process and the 

sensing process is before the perceptual process. The sensing apparatus used 

to receive stimuli from outside the individual, namely through the eyes as a 

visual tool, the ears as a hearing tool, the nose as a scent tool, the tongue as a 

tasting tool, and the skin as a touch tool. 

In the perception of the stimulus can come from outside, but there can 

also come within the individual himself. However, most of the stimulus 

came from outside the individual concerned. Although perception can be 

through various sense organs that exist in individual, most of the perception 

is through the visual sense organs. Because perception is an activity that is 

integrated within the individual, then what is in the individual will actively 

participate in the perception. In perception expressed because feelings, 

ability to think, individual experiences are not the same, so in perceiving a 

stimulus, the results of perception may differ from one individual to another. 

According to Robbins (2002) in Aprianto (2017) there are two 

categories of perception that is positive and negative perception. Positive 

perception is a personal judgment about certain object positively or as 

expected about the certain object. Positive perception comes from the 

individual satisfaction about certain object that becomes his source 

perception, the individual knowledge and the individual experience of the 
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object perceived. The real action of positive perception such as the student 

feels enjoy when study English, student can solve their difficulties when the 

teacher helps them and the students work well in group with their friends.  

Meanwhile, a negative perception is personal judgment about certain 

object negatively, not as expected about certain object. Negative perception 

comes from the individual dissatisfaction about certain object that becomes 

his source perception, the individual ignorant, and the lack of experience of 

the object perceived. The real action of negative perception such as the 

student feels uncomfortable when discuss with their friends and the student 

have difficulties to express their ideas in writing because lack of vocabulary.  

4. Problem-based Learning 

Problem-based learning was an approach popularized by Barrows and 

Tamblyn (1980) following their research into the reasoning abilities of 

medical students at McMaster Medical School in Canada. Barrows and 

Tamblyn (1980) in Tan (2003) state Problem-based learning is learning that 

results from the process of working towards understanding of solving a 

problem. So the students do collaboration for accomplishing the problem 

that given by the teacher in learning process.  

According to Tan (2004) Problem-based learning focuses on the 

challenge of making students’ thinking visible. In other hand, Norman and 

Schmidt (1992) in Tan (2004) found that problem-based learning enhances 
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the transfer of concept to new problems, the integration of concepts, the 

intrinsic interest in learning and learning skills. Problem-based learning is a 

learning method using authentic problems as a context for students in 

solving the problem and thinking critically to get the knowledge and to learn 

making decisions (Bashith and Amin, 2017).  

According to Sudarman (2007) in Pebriana and Disman (2017). 

Problem-Based learning is a learning model that uses real problems as a 

context for learners to learn about critical thinking and problem-solving 

skills. Problem-based learning is a strategy that begins by exposing students 

to real-life problems (authentic) or stimulated problems, so the students are 

required to think critically and place students as a problem solver so that 

they are expected to become skilled in critical thinking and problem solving 

(Pebriana and Disman, 2017). So the writer concludes that Problem-Based 

Learning is the method by which the students faced the problem and then 

focus to solve it. 

Based on Raine and Symons (2005) there are some components in 

Problem-based learning which will be explained as follows: 

1) Group Work. Students work together in small groups and provide a 

framework in which students can test and develop their level of 

understanding of the material. 
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2) Problem Solving. The problems given in a PBL are often daily problem 

means that they face it every time in their life that need inquiry and 

critical analysis to solve it.  

3) Discovering new knowledge. To find a meaningful solution, students 

will have to seek new knowledge.  

4) Based on the real world. The main emphasis is to encourage students to 

start thinking, there by easing them to solve their daily problems in their 

real life. 

There are four indicators that students’ perception using problem-based 

learning (Cheadae and Khongput, 2019). The indicators are:  

1) Knowledge gained and writing improvement. Students are required to 

learn and be taught how to produce effective paragraph writing. 

2) Effectiveness of the PBL unit. Problem-based learning is a student-

centered learning approach, which believes that students will learn well 

when they work together in a small group and constructivism learning 

theories, which believe that students can construct the new knowledge 

by themselves. 

3) Self-study. The students should pay attention to their own responsibility 

for the task given. 

4) Working in groups. The teamwork is successful as the progress of every 

student in the group is monitored. This practice can increase trust among 

group members and between the students and the teacher.  
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5. Advantages and Disadvantages of Problem Based Learning  

1) Advantages of Problem Based Learning  

According to Jones (2006) Problem Based Learning has several 

advantages, as follows:  

a) Making curriculum content relevant by building learning scientific 

problems.  

b) Reducing information overload by focusing learning on core 

information related to real-world scenarios. 

c) Promoting the development of transferable skills that will be useful 

throughout one's life. Leadership, teamwork, and communication, 

as well as problem-solving, are among them. 

d) Facilitating the students becoming responsible for their own 

learning 

e) Increased motivation of the students to learn by focusing the 

learning on real-life scenarios.  

Wulandari and Surjono (2013) argue that the advantages of 

problem-based learning are:  

a) Problem-solving in PBL is good enough to understand the content 

of the lesson. 

b) Problem-solving takes place during the learning process to 

challenge students' abilities and provide satisfaction to students. 

c) Problem-based learning can increase learning activities 
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d) Assisting the transfer process of students to understand problems in 

everyday life. 

e) Helping students to understand the essence of learning as a way of 

thinking, not just understanding learning by teachers based on 

textbooks. 

f) Problem-based learning creates a learning environment that is fun 

and liked by students. 

g) Enable application in the real world. 

h) Stimulate students to learn continuously. 

Meanwhile, Kurniasih and Sani (2016) argue problem-based 

learning model has the advantages of the following: 

a) Develop students' critical thinking and creative skills. 

b) Can improve students' problem solving skills by themselves. 

c) Increase student motivation in learning. 

d) Help students learn to transfer knowledge to new situations. 

e) Encourage students to have the initiative to learn independently. 

f) Encourage student creativity in disclosing the problem investigation 

that has been carried out. 

g) Improve critical thinking skills, foster student initiative at work, 

internal motivation to learn, and can develop interpersonal 

relationships in group work.  
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From the theories above the researcher conclude that problem based 

learning has many advantages that effective for teaching and learning 

process, such as motivates the students in learning, improve critical 

thinking skill, promoting the development of transferable skills, and 

improve students’ problem-solving skill. 

2) Disadvantages of Problem Based Learning 

According to Jones (2006) Problem Based Learning has several 

disadvantages, as follows:  

a) The facilitator may take the place of the traditional teacher, which 

may make it difficult for students to imitate good teachers as role 

models. 

b) Teaching faculty members are expected to promote learning rather 

than directly impart their expertise.  

c) The knowledge gained through PBL is less structured than 

knowledge obtained through traditional learning. 

d) The difficulty in educating facilitators and the shortage of teaching 

staff with facilitation skills rather than traditional teaching skills. 

e) The amount of time it takes for trainees to fully participate in PBL. 

Wulandari and Surjono (2013) argue that disadvantages of Problem 

Based learning are:  

a) If the student experiences failure or lacks confidence with low 

interest, the student is unwilling to try again. 
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b) PBL requires sufficient time for preparation. 

c) A lack of understanding of the problems being solved. 

Meanwhile, Kurniasih and Sani (2016) argue problem-based 

learning model has the disadvantages of the following: 

a) This model is quite complicated because students have to 

concentrate and have high creativity. 

b) The learning process must be prepared in a long enough time. 

c) The teacher has difficulty being the facilitator and encourages 

students to ask the right questions rather than submitting them 

solutions. 

From the theories above the researcher conclude that problem based 

learning has many disadvantages although the learning model enhances 

students’ abilities, such as the learning process must be prepared in a 

long enough time and this model is quite complicated because students 

have to concentrate. 

 

B. Relevant Research  

Relevant research is required to observe some previous researcher conducted 

by other researchers in which they are relevant to our study (Syafi'i, 2019). Thus, 

relevant research has important points that help the researcher to avoid 

plagiarism toward the design and findings of the previous researchers.  
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First, the research conducted by Jumariati and Irawati (2017) entitled 

“Problem-based learning in English Writing-Classroom: A study on students’ 

perception toward its impacts”. The study aims to investigate the undergraduate 

students’ perceptions toward learning with PBL in an argumentative writing 

course during a semester. The finding of the study shows that the students had 

positive perceptions of the implementation of the Problem-based writing 

instruction as indicated by the overall mean score of the responses that was 83.74 

which was categorized as a positive perception. 

Second, the research conducted by Cheadae and Khongput (2019) entitled 

“Thai EFL students’ perceptions toward learning English descriptive paragraph 

writing through Problem-based learning”. The study aims to investigate students’ 

perceptions toward learning English descriptive paragraph writing through PBL 

approach. The students perceived that PBL was not only helpful for developing 

their writing ability but also communicative and cooperative learning skills since 

PBL offered them an opportunity to exchange their different knowledge with 

their peers through group discussion and focused tasks with facilitation on the 

teacher. 

Third, the research conducted by Hairuddin, Machmoed, and  Jubhari (2018) 

entitled “The use of Problem-based learning (PBL) method in teaching English 

writing”. The aims of the research were to determine whether the use of 

Problem-based learning method improves students’ writing skill and disclose the 

students’ perceptions regarding the implementation of the Problem-based 
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learning in teaching writing. This research employed a quasi-experimental 

design. The subjects of the research were the eleventh-grade students of natural 

science class and the number of the sample was 52 students. The result 

confirmed that the implementation of PBL method contributed to the students’ 

improvement of writing skills. Meanwhile, the analysis of the perceptional 

questionnaire indicated that the experimental group had a positive perception of 

the use of PBL method.  

Forth, the research conducted by Sidauruk, Silalahi, and Herman (2020) 

entitled “The effect of Problem-based Learning (PBL) on Writing Recount text at 

Grade Ten of SMK Negeri 2 Pematangsiantar”. The aims of the research to 

examine the effect of Problem-based learning on writing recount text at grade ten 

of SMK Negeri 2 Pematangsiantar. To conduct this research, the researchers used 

quantitative method. After analyzing the data, the researchers found that students 

of experimental group have the higher score than the control group. The findings 

were supported by the document analysis result score in experimental groups, the 

percentage was much more improved than in control group. Therefore, it can be 

concluded that the students were taught by using Problem-based learning 

teaching method significantly effect of students’ ability in writing recount text.  

From the relevant studies above, it can find the similarities and differences 

between some previous studies and the research that is going to be conducted by 

the research. The differences of the research can be seen from the focus of the 

research and subject of this study. The similarities of the research can be seen 
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from the aim of the research that focuses on the students’ perceptions on the use 

of Problem-based learning. 

 

C. Operational Concept 

The operational concept is the concept of theories that guides the reader to 

avoid misunderstanding and misinterpretation in this research. Syafi’i (2019) 

says that operational concepts are derived from related theoretical concepts on all 

of the variables that should be practically operated in academic writing a research 

paper. Furthermore, the variables to be investigated should be clear and empirical 

defined into simple words. In this research, the researcher uses one variable that 

is students’ perception on the use of Problem-based learning in writing. In this 

research, the indicators are as follows (Cheadae and Khongput, 2019):  

1. Perceived about knowledge gained and writing improvement  

2. Perceived about effectiveness of the PBL unit  

3. Perceived about self-study 

4. Perceived about working in groups. 
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. Design of the Research 

The design of this research was quantitative research by using descriptive 

quantitative. Descriptive means to describe and interrupted the phenomena 

(Cohen, Manion, and Morrison, 2007). Best and Kahn (2006) state that 

descriptive research is research that uses a quantitative method to describe what 

is describe, record, analyze, and interpret conditions that exist in real situations. 

Muijs (2004) Mention that quantitative research is explaining phenomena by 

collecting numerical data that are analyzed using mathematically based methods.  

From the explanation above, it can be concluded that descriptive quantitative 

research is the research where the research focuses on gathering numerical data 

and generalizing it to tell a particular phenomenon. This method was used 

because it is relevant to the problem that already explains on the research 

question. The problem talked about the students’ perceptions on the use of 

Problem-based learning in writing. 

 

B. Time and Location of the Research  

This research was conducted on May 2021. The location of this research was 

at MA Darul Ikhlas Mandailing Natal was located at Mandailing Natal regency, 

North Sumatera. 
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C. Subject and Object of the Research  

The subject of this research was the tenth grade students of MA Darul Ikhlas 

Mandailing Natal. While the object of this research was students’ perception on 

the use of Problem-based learning in writing of the tenth grade of MA Darul 

Ihlas Mandailing Natal.  

 

D. Population and Sample of the Research 

1. Population 

According to Creswell (2012) that population is a group or individuals 

who have the same characteristic. According to Sugiyono (2007) that 

population is defined as a generalization region consisting of objects or 

subjects that have certain qualities and characteristics set by the researchers 

to be studied and then drawn conclusions. The population of this research 

was the tenth grade students of MA Darul Ikhlas Mandailing Natal. There 

are five classes of the tenth grade students as mentioned below: 

Table III.1 Population of the Research 

Number Class Total 

1 

2 

3 

4 

5 

X A 

X B 

X C 

X D 

X E 

42 

49 

45 

51 

44 

Total Population 231 
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2. Sample 

According to Creswell (2012) that sample is a subgroup of the target 

population that the researcher plans to study for generalizing about the target 

population. Arikunto (2006) states if the population more than 100, the 

sample is taken between 10-15% up to 20-25% as the sample. So the 

researcher took 15% of students as the sample which consist of 231 students. 

The total number of the population in this research was 35 students. In this 

research, the researcher used proportionate stratified random sampling 

technique where the researcher provided equal opportunities for each 

member of the population to be selected and counted. So, the sample became 

representative take from each class with the same proportion (Usman and 

Akbar, 2006).  

Table III.2 Sample of the Research 

Number Class Total 

1 

2 

3 

4 

5 

X A 

X B 

X C 

X D 

X E 

6 

7 

7 

8 

7 

Total Population 35 

 

E. Technique of Collecting the Data 

Technique of collecting the data, the researcher used the questionnaire. 

According to Sugiyono (2011) that questionnaire contained of written statement 

or question that will be answered by respondent. The questionnaire can be 

presented in the form of multiple choice or attitude scales, for example the Likert 
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scale (Gurning and Aswita, 2018). According to Sugiyono (2011) Likert scale is 

used to measure the attitudes, opinions, and perceptions of a person or group of 

people about social phenomena. The respondent is provided with a scale of 

possible responses (usually five) to the question-ranging from the perception 

measure “strongly agree” to the exact opposite measure of “strongly disagree” 

(Wilkinson and Birmingham, 2003). 

Table III.3 Likert Scale 

Option Score 

Strongly Agree 5 

Agree 4 

Neutral 3 

Disagree 2 

Strongly disagree 1 

 

In this research, the questionnaire was adopted from the study of Cheadae 

and Kongput (2019) which related to Problem-based learning as follows:  

Table III.4 The Blueprint of the Questionnaire Items 

Indicators 
Number 
of items 

Students’ Response 

5 4 3 2 1 

Strongly 
agree 

Agree neutral disagree 
Strongly 
disagree 

1. Perceived about 
knowledge 
gained and 
writing 
improvement    

6 
(1-5-9-
16-18-

20) 

     

2. Perceived about 
effectiveness of 
the PBL unit   

6 
(2-6-10-
14-17-

19) 

     

3. Perceived about  
self-study  

4 
(3-7-11-

13) 

     

4. Perceived about 
working in 
groups  

4 
(4-8-12-

15) 
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F. Technique of Analyzing the Data 

Descriptive quantitative was used by researcher as a technique of analyzing 

the data. To know the students’ perception on the use of problem-based learning, 

the researcher was used Likert’s Scale Sugiyono (2011) has presented in the 

previous table. The researcher used percentages to know the significance the 

students’ perspective based on questionnaire. To analyze percentage of the 

students score, the researcher used SPSS Program with the formula below 

Sudijono (2011): 

       
 

 
      

P   : Percentage  

f  : Total of respondents’ answer  

n   : Total of respondents 

100% : Constant value 

 

Harlinda (2019) indicated the scale to classify the level of percentage 

questionnaire as follows: 

Table III. 5 Classification of Students’ Perception 

Value Range (Score)  Categories 

80-100 Very Positive 

60-79.99 Positive 

40-59.99 Uncertain 

20-39.99 Negative 

0-19.99 Very Negative 
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There are two important characteristics that every measuring instrument 

should pass: validity and reliability. Before using the questionnaire, the 

researcher was going to try out 33 students to find out the validity and reliability 

of the questionnaire. According to Usman and Akbar (2008) if the result of r 

count > r table so the instrument is valid. In this research, the validity of the 

questionnaire was done by using product-moment correlation. Test validity of the 

instrument in this research with the help of the SPSS 25 program. The result of 

the validity instrument is shown in the table below: 

Table III.6 Validity Statistics 

Items r Count r Table Result 

ITEM_1 

ITEM_2 

ITEM_3 

ITEM_4 

ITEM_5 

ITEM_6 

ITEM_7 

ITEM_8 

ITEM_9 

ITEM_10 

ITEM_11 

ITEM_12 

ITEM_13 

ITEM_14 

ITEM_15 

ITEM_16 

ITEM_17 

ITEM_18 

ITEM_19 

ITEM_20 

0.396 

0.547 

0.542 

0.552 

0.448 

0.646 

0.398 

0.531 

0.564 

0.494 

0.370 

0.499 

0.584 

0.615 

0.360 

0.521 

0.543 

0.450 

0.639 

0.529 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

0.3440 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

Valid 

 

Based on the table above, it was clear that all items can be used as the 

instrument for this research because all the items of questionnaire were valid. 

Gurning and Aswita (2018) argue that the validity of a research instruments 
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indicates where a test measures what it wants to measure. Besides the validity 

instrument, a research instrument is said to have a high reliability value. The 

reliability of this instrument was helped by the SPSS 25 program. The formula 

used is the Cronbach Alpha formula. The instrument was declared valid if the 

Cronbach Alpha value > 0.80 (Usman and Akbar, 2008). The result of the 

reliability test is shown in table below:  

Table III.7 Reliability Statistics 

Cronbach’s Alpha N of Items 

0.890 20 

 

The result of reliability test was 0.890. It means that the Cronbach Alpha 

value was more than 0.80. Meaning that, the questionnaire was reliable and can 

be used as the instrument in this research. 
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CHAPTER V 

CONCLUSION AND RECOMMENDATION 

 

A. Conclusion 

This research was conducted to identify students’ perception on the use of 

problem-based learning in writing at MA Darul Ikhlas Mandailing Natal. The 

researcher concluded that the students’ perception on the use of problem-based 

learning in writing was at positive category with the total students were 23 

students and the percentage was 65.71%.  

 

B. Recommendation 

Based on the finding of the research, it is known that students’ perception on 

the use of problem-based learning in writing is at positive category. The 

researcher provides several recommendations as follows: 

1. It is recommended for the students to more active in group’s working 

and improves writing skill through problem-based learning.  

2. For English teacher, the researcher recommends that the teacher 

implement the approach as an alternative to teach English in classroom.   

3. This research can be as reference for other researcher who wants to 

conduct the similar concept as this research. It would be better to apply 

in different subject and location.  
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokas

i 

Waktu 

Sumbe
r 

Belaja

r 

Panilaia

n 

3.1 Menerapkan 

fungsi sosial, 

struktur teks, 
dan unsur 

kebahasaan 

teks interaksi 

transaksional 
lisan dan tulis 

yang 

melibatkan 

tindakan 
memberi dan 

meminta 

informasi 

terkait jati diri 
dan hubungan 

keluarga, 

sesuai dengan 

konteks 
penggunaanny

a. (Perhatikan 

unsur 

kebahasaan 
pronoun: 

subjective, 

objective, 

possessive) 
4.1 Menyusun teks 

interaksi 

transaksional 

lisan dan tulis 
pendek dan 

sederhana 

yang 

melibatkan 

 Fungsi Sosial 

Mengenalkan, 

menjalin hubungan 

interpersonaldengan 
teman dan guru 

 Struktur Teks 

- Memulai 

- Menanggapi 
(diharapkan/di 

luar dugaan) 

 Unsur Kebahasaan 

- Sebutan anggota 

keluarga inti dan 
yang lebih luas 

dan orang-orang 

dekat lainnya; 

hobi, kebiasaan 

- Verba: be, have, 

go, work, live 

(dalam simple 
present tense) 

- Subjek Pronoun: 

I, You, We, They, 
He, She, It 

- Kata ganti 

possessive my, 
your, his, dsb. 

- Kata tanya Who? 

Which? How? 

Dst. 

- Nomina singular 
dan plural dengan 

atau tanpa a, the, 

this, those, my, 

their, dsb. 

3.1.1 Mengidentifikasi struktur teks dan unsur 

kebahasaan pada teks pemaparan jati diri 

sesuai dengan konteks penggunaannya 
3.1.2 Menyebutkan fungsi social ungkapan-ungkapan 

untuk memaparkan jatidiri 

3.1.3 Membedakan ungkapan-ungkapan yang 

digunakan dalam pemaparan jatidiri sesuai 
dengan konteks penggunaanya. 

4.1.1. Merespon teks lisan mengenai pemaparan 

jatidiri 

4.1.2. Membuat percakapan tertulis untuk 
memaparkan, menanyakan, dan merespon 

pemaparan jatidiri. 

4.1.3. Mendemonstrasikan percakapan mengenai 

pemaparan jatidiri. 

- Menyimak dan 

menirukanbeberapa 

contoh interaksi 
terkait jati diri dan 

hubungan keluarga, 

dengan ucapan dan 

tekanan kata yang 
benar 

- Mengidentifikasi 

ungkapan-ungkapan 
penting dan 

perbedaan antara 

beberapa cara yang 

ada 

- Menanyakan hal-hal 

yang tidak diketahui 

atau yang berbeda. 

- Mempelajari contoh 

teks interaksi terkait 

jati diri dan 
hubungan 

keluarganya yang 

dipaparkan figur-

figur terkenal. 

- Saling menyimak dan 

bertanya jawab 

tentang jati diri 

masing-masing 

dengan teman-

temannya 

- Melakukan refleksi 
tentang proses dan 

hasil belajarnya 

   



 
 

 
 

Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokas

i 

Waktu 

Sumbe
r 

Belaja

r 

Panilaia

n 

tindakan 

memberi dan 

meminta 
informasi 

terkait jati 

diri, dengan 

memperhatika
n fungsi 

sosial, struktur 

teks, dan 

unsur 
kebahasaan 

yang benar 

dan sesuai 

konteks 
 

 

- Ucapan, tekanan 
kata, intonasi, 

ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Deskripsi diri 
sendiri sebagai 

bagian dari keluarga 

dan masyarakat 

yang dapat 
menumbuhkanperila

ku yang termuat di 

KI 

3.2 Menerapkan 

fungsi sosial, 

struktur teks, 

dan unsur 

kebahasaan 

teks interaksi 

interpersonal 

lisan dan tulis 
yang 

melibatkan 

tindakan      

memberikan 
ucapan 

selamat dan 

memuji 

bersayap 
(extended), 

serta 

 Fungsi Sosial 

Menjaga hubungan 

interpersonal 

dengan guru, teman 

dan orang lain. 

 Struktur Teks 

- Memulai 

- Menanggapi 
(diharapkan/di 
luar dugaan) 

 Unsur Kebahasaan 

- Ungkapan 
memberikan 

ucapan selamat 

dan memuji 

bersayap 
(extended), dan 

menanggapinya 

3.2.1. Mengidentifikasi struktur teks untuk 

mengucapkan selamat dan memuji bersayap 

serta responnya pada teks lisan dan tulis yang 

tersedia. 

3.2.2. Mengidentifikasi unsur kebahasaaan teks 

untuk mengucapkan selamat dan memuji 

bersayap serta responnya 

3.2.3. Mengidentifikasi fungsi social ungkapan-
ungkapan untuk mengucapkan selamat dan 

memuji bersayap. 

4.2.1. Membuat percakapan singkat tertulis dengan 

menggunakan ungkapan untuk memuji 
bersayap. 

4.2.2. Memperagakan percakapan yang telah disusun 

di depan kelas.   

- Menyimak dan 

menirukan beberapa 

contoh percakapan 
mengucapkan 

selamat dan memuji 

bersayap (extended) 

yang diperagakan 
guru/rekaman, 

dengan ucapan dan 

tekanan kata yang 

benar 

- Bertanya jawab untuk 

mengidentifikasi dan 

menyebutkan 

ungkapan pemberian 
selamat dan pujian 

serta tambahannya, n 

mengidentifikasi 

-  -  -  



 
 

 
 

Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokas

i 

Waktu 

Sumbe
r 

Belaja

r 

Panilaia

n 

menanggapiny

a, sesuai 

dengan 
konteks 

penggunaanny

a 

4.2 Menyusun teks 
interaksi 

interpersonal 

lisan dan tulis 

sederhana 
yang 

melibatkan 

tindakan  

memberikan 
ucapan 

selamat dan 

memuji 

bersayap 
(extended), 

dan 

menanggapiny

a dengan 
memperhatika

n fungsi 

sosial, struktur 

teks, dan 
unsur 

kebahasaan 

yang benar 

dan sesuai 
konteks 

- Nomina singular 

dan plural dengan 

atau tanpa a, the, 
this, those, my, 

their, dsb. 

- Ucapan, tekanan 
kata, intonasi, 

ejaan, tanda baca, 
dan tulisan tangan 

 Topik 

Interaksi antara guru 

dan peserta didik di 

dalam dan di luar 

kelas yang 

melibatkan ucapan 

selamat dan pujian 

yang dapat 
menumbuhkanperila

ku yang termuat di 

KI 

 

persamaan dan 

perbedaannya 

- Menentukan 
ungkapan yang tepat 

secara lisan/tulis dari 

berbagai situasi lain 

yang serupa 

- Membiasakan 

menerapkan yang 

sedang dipelajari. 
dalam interaksi 

dengan guru dan 

teman secara alami di 

dalam dan di luar 
kelas. 

- Melakukan refleksi 

tentang proses dan 
hasil belajar 

3.3 Menerapkan 
fungsi sosial, 

struktur teks, 

 Fungsi Sosial 

Menyatakan 
rencana, 

3.3.1. Mengidentifikasi struktur teks dan unsur 
kebahasaan pada teks pemaparan niat 

melakukan sesuatu sesuai dengan konteks 

- Mencermati beberapa 
contoh interaksi 

terkait niat 

 -  -  



 
 

 
 

Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokas

i 

Waktu 

Sumbe
r 

Belaja

r 

Panilaia

n 

dan unsur 

kebahasaan 

teks interaksi 
transaksional 

lisan dan tulis 

yang 

melibatkan 
tindakan      

memberi dan 

meminta 

informasi 
terkait niat 

melakukan 

suatu 

tindakan/kegia
tan, sesuai 

dengan 

konteks 

penggunaanny
a. (Perhatikan 

unsur 

kebahasaanbe 

going to, 
would like to)  

4.3 Menyusun teks 

interaksi 

transaksional 
lisan dan tulis 

pendek dan 

sederhana 

yang 
melibatkan 

tindakan 

memberi dan 

meminta 

menyarankan, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi 
(diharapkan atau 

di luar dugaan) 

 Unsur Kebahasaan 

- Ungkapan 
pernyataan niat 

yang sesuai, 
dengan modalbe 

going to, would 

like to 

- Nomina singular 
dan plural dengan 

atau tanpa a, the, 

this, those, my, 
their, dsb. 

- Ucapan, tekanan 
kata, intonasi, 

ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Interaksi antara guru 
dan peserta didik di 

dalam dan di luar 

kelas yang 

melibatkan 

pernyataan niatyang 

dapat 

menumbuhkan 

perilaku yang 
termuat di KI 

penggunaannya 

3.3.2. Menyebutkan fungsi social ungkapan-

ungkapan untuk memaparkan niat 
melakukan sesuatu 

3.3.3. Membedakan ungkapan-ungkapan yang 

digunakan dalam pemaparan niat melakukan 

sesuatu sesuai dengan konteks 
penggunaanya. 

4.3.1 Merespon teks lisan mengenai pemaparan 
niat melakukan sesuatu 

4.3.2 Membuat percakapan tertulis untuk 
memaparkan, menanyakan, dan merespon 

pemaparan jatidiri. 

4.3.3 Mendemonstrasikan percakapan mengenai 
pemaparan niat melakukan sesuatu. 

 

melakukan suatu 

tindakan/kegiatan 

dalam/dengantampila
n visual(gambar, 

video) 

- Mengidentifikasideng

an menyebutkan 
persamaan dan 

perbedaan dan dari 

contoh-contoh yang 

ada dalam video 
tersebut, dilihat dari 

isi dan cara 

pengungkapannya 

- Bertanya jawab 
tentang pernyataan 

beberapa tokoh 

tentang rencana 
melakukan perbaikan 

- Bermain game terkait 

dengan niat 

mengatasi masalah 

- Membiasakan 

menerapkan yang 
sedang dipelajari. 

dalam interaksi 

dengan guru dan 

teman secara alami di 
dalam dan di luar 

kelas. 

- Melakukan refleksi 

tentang proses dan 
hasil belajar. 



 
 

 
 

Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokas

i 

Waktu 

Sumbe
r 

Belaja

r 

Panilaia

n 

informasi 

terkait niat 

melakukan 
suatu 

tindakan/kegia

tan, dengan 

memperhatika
n fungsi 

sosial, struktur 

teks, dan 

unsur 
kebahasaan 

yang benar 

dan sesuai 

konteks 

3.4 Membedakan 

fungsi sosial, 
struktur teks, 

dan unsur 

kebahasaan 

beberapa teks 

deskriptif 

lisan dan tulis 

dengan 

memberi dan 
meminta 

informasi 

terkait tempat 

wisata dan 
bangunan 

bersejarah 

terkenal, 

pendek dan 
sederhana, 

sesuai dengan 

 Fungsi Sosial 

Membanggakan, 

menjual, 
mengenalkan, 

mengidentifikasi, 

mengkritik, dsb. 

 Struktur Teks 

Dapat mencakup 

- Identifikasi (nama 

keseluruhan dan 
bagian) 

- Sifat (ukuran, 
warna, jumlah, 

bentuk, dsb.) 

- Fungsi, manfaat, 
tindakan, 

kebiasaan 

 Unsur kebahasaan 

- Kosa kata dan 
istilah terkait 

3.4.1 Mengidentifikasi struktur teks dan unsur 

kebahasaan beberapa teks deskriptif lisan 
dan tulis dengan memberi dan meminta 

informasi terkait tempat wisata dan bangunan 

bersejarah terkenal, pendek dan sederhana, 

sesuai dengan konteks penggunaannya 

3.4.2 Menyebutkan struktur teks dan unsur 

kebahasaan beberapa teks deskriptif lisan dan 

tulis dengan memberi dan meminta informasi 

terkait tempat wisata dan bangunan bersejarah 
terkenal, pendek dan sederhana 

3.4.3 Membedakan struktur teks dan unsur 

kebahasaan beberapa teks deskriptif lisan dan 

tulis dengan memberi dan meminta informasi 
terkait tempat wisata dan bangunan bersejarah 

terkenal, pendek dan sederhana, sesuai dengan 

konteks penggunaannya. 

4.4.1.1. Merespon teks lisan mengenai teks 
deskriptif terkait tempat wisata dan 
bangunan bersejarah terkenal 

- Menyimak dan 
menirukan guru 

membacakan teks 

deskriptif sederhana 

tentang tempat wisata 
dan/atau bangunan 

bersejarah 

terkenaldengan 

intonasi, ucapan, dan 
tekanan kata yang 

benar. 

- Mencermati 

danbertanya jawab 

tentang contoh 

menganalisisdeskrips

i dengan alat seperti 

tabel, mind map, dan 
kemudian 

menerapkannya 

untuk menganalisis 

-  -  -  



 
 

 
 

Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokas

i 

Waktu 

Sumbe
r 

Belaja

r 

Panilaia

n 

konteks 

penggunaanny

a 
4.4 Teks deskriptif 

4.4.1 Menangkap 

makna secara 

kontekstual 
terkait fungsi 

sosial, struktur 

teks, dan 

unsur 
kebahasaan 

teks deskriptif, 

lisan dan tulis, 

pendek dan 
sederhana 

terkait tempat 

wisata dan 

bangunan 
bersejarah 

terkenal 

4.4.2 Menyusun 

teks deskriptif 
lisan dan tulis, 

pendek dan 

sederhana, 

terkait tempat 
wisata dan 

bangunan 

bersejarah 

terkenal, 
dengan 

memperhatika

n fungsi 

sosial, struktur 

dengan tempat 

wisata dan 

bangunan 
bersejarah 

terkenal 

- Adverbia terkait 
sifat seperti quite, 

very, extremely, 

dst. 

- Kalimat dekalraif 

dan interogatif 
dalam tense yang 

benar 

- Nomina singular 
dan plural secara 

tepat, dengan atau 

tanpa a, the, this, 

those, my, their, 
dsb. 

- Ucapan, tekanan 
kata, intonasi, 

ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Deskripsi tempat 

wisata dan 

bangunan bersejarah 

yang dapat 

menumbuhkanperila

ku yang termuat di 

KI 

4.4.2.1. Membuat teks deskriptif terkait tempat 
wisata dan bangunan bersejarah terkenal. 

4.4.3.1. Mendemonstrasikan teks deskriptif terkait 
tempat wisata dan bangunan bersejarah 

terkenal. 

beberapa deskripsi 

tempat wisata dan 

bangunan lain 

- Mencermati cara 

mempresentasikan 

hasil analisis secara 

lisan, 
mempraktekkan di 

dalam kelompok 

masing-masing, dan 

kemudian 
mempresentasikan di 

kelompok lain 

- Mengunjungi tempat 
wisata atau bangunan 

bersejarah untuk 

menghasilkan teks 

deskriptif tentang 
tempat wisata atau 

bangunan 

bersejarahsetempat. 

- Menempelkan teks di 
dinding kelas dan 

bertanya jawab 

dengan pembaca 
(siswa lain, guru) 

yang datang 

membacanya 

- Melakukan refleksi 
tentang proses dan 

hasil belajar. 



 
 

 
 

Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokas

i 

Waktu 

Sumbe
r 

Belaja

r 

Panilaia

n 

teks, dan 

unsur 

kebahasaan, 
secara benar 

dan sesuai 

konteks 

3.5 Membedakan 

fungsi sosial, 

struktur teks, 
dan unsur 

kebahasaan 

beberapa teks 

khusus dalam 

bentuk 

pemberitahuan 

(announcemen

t), dengan 
memberi dan 

meminta 

informasi 

terkait 

kegiatan 

sekolah, 

sesuai dengan 

konteks 
penggunaanny

a  

4.5 Teks 

pemberitahuan 
(announcemen

t) 

4.5 1 Menangkap 

makna secara 
kontekstual 

terkait fungsi 

 Fungsi Sosial 

Menjalin hubungan 

interpersonal dan 

akademik antar 
peserta didik, guru, 

dan sekolah 

 Struktur Teks 

- Istilah khusus 
terkait dengan 

jenis 

pemberitahuannya 

- Informasi khas 
yang relevan 

- Gambar, hiasan, 

komposisi warna 

 Unsur Kebahasaan 

- Ungkapan dan 
kosa kata yang 

lazim digunakan 

dalam 

announcement 
(pemberitahuan) 

- Nomina singular 
dan plural secara 

tepat, dengan atau 

tanpa a, the, this, 

those, my, their, 
dsb. 

- Ucapan, tekanan 

4.5.1.1. Mencermati teks khusus dalam bentuk 

pemberitahuan (announcement) 
4.5.2.1 Membuat teks khusus dalam bentuk 

pemberitahuan (announcement). 

4.5.2.2 Mendemonstrasikan teks khusus dalam 

bentuk pemberitahuan (announcement). 

- Menyimak dan 

menirukan guru 

membacakan 
beberapa teks 

pemberitahuan 

(announcement) 

dengan intonasi, 
ucapan, dan tekanan 

kata yang benar. 

- Bertanya dan 
mempertanyakan 

tentangpersamaan 

dan perbedaan fungsi 

sosial, struktur teks 
dan unsur 

kebahasaannya 

- Mencermati 
danbertanya jawab 

tentang contoh 

menganalisisdeskrips

i dengan alat seperti 
tabel dan kemudian 

menerapkannya 

untuk menganalisis 

beberapa teks 
pemberitahuan lain 

- Membuat teks 

pemberitahuan 
(announcement) 

-  -  -  
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sosial, struktur 

teks, dan 

unsur 
kebahasaan 

teks khusus 

dalam bentuk 

pemberitahuan 
(announcemen

t) 

4.5.2 Menyusun 

teks khusus 
dalam bentuk 

pemberitahuan 

(announcemen

t), lisan dan 
tulis, pendek 

dan sederhana, 

dengan 

memperhatika
n fungsi 

sosial, struktur 

teks, dan 

unsur 
kebahasaan, 

secara benar 

dan sesuai 

konteks 

kata, intonasi, 

ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Pemberitahuan 

kegiatan, kejadian 

yang dapat 

menumbuhkanperila
ku yang termuat di 

KI  

 Multimedia 

Layout dan dekorasi 

yang membuat 
tampilan teks 

pemberitahuan lebih 

menarik. 

untuk kelas atau 

teman 

- Melakukan refleksi 
tentang proses dan 

hasil belajar. 

3.6 Menerapkan 

fungsi sosial, 
struktur teks, 

dan unsur 

kebahasaan 

teks interaksi 
transaksional 

lisan dan tulis 

 Fungsi Sosial 

Menjelaskan, 

mendeskripsikan, 
menyangkal, 

menanyakan, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi 

3.6.1 Mengidentifikasi struktur teks dan unsur 

kebahasaan teks interaksi transaksional lisan 

dan tulis yang melibatkan tindakan memberi 

dan meminta informasi terkait 

keadaan/tindakan/kegiatan/kejadian yang 
dilakukan/terjadi di waktu lampau yang 

merujuk waktu terjadinya dan 

kesudahannya, sesuai dengan konteks 

- Menyimak dan 
menirukan beberapa 

contoh percakapan 

terkait dengan 

intonasi, ucapan dan 
tekanan kata yang 

tepat 

- Guru mendiktekan 

-  -  -  
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yang 

melibatkan 

tindakan      
memberi dan 

meminta 

informasi 

terkait 
keadaan/tinda

kan/ 

kegiatan/kejad

ian yang 
dilakukan/terj

adi di waktu 

lampau yang 

merujuk 
waktu 

terjadinya dan 

kesudahannya, 

sesuai dengan 
konteks 

penggunaanny

a. (Perhatikan 

unsur 
kebahasaan 

simple past 

tense vs 

present 
perfect tense) 

4.6 Menyusun teks 

interaksi 

transaksional, 
lisan dan tulis, 

pendek dan 

sederhana, 

yang 

(diharapkan/di 

luar dugaan) 

 Unsur Kebahasaan 

- Kalimat deklaratif 
dan interogative 

dalam simple past 
tense, present 

perfect tense. 

- Adverbial dengan 
since, ago, now; 

klause dan 
adveribial 

penunjuk waktu 

- Nomina singular 
dan plural secara 

tepat, dengan atau 

tanpa a, the, this, 
those, my, their, 

dsb. 

- Ucapan, tekanan 
kata, intonasi, 

ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Kegiatan, tindakan, 

kejadian, peristiwa 

yang dapat 
menumbuhkanperila

ku yang termuat di 

KI 

penggunaannya 

3.6.2 Menyebutkan struktur teks dan unsur 
kebahasaan teks interaksi transaksional lisan 

dan tulis yang melibatkan tindakan memberi 

dan meminta informasi terkait 

keadaan/tindakan/kegiatan/kejadian yang 

dilakukan/terjadi di waktu lampau yang 

merujuk waktu terjadinya dan kesudahannya 

3.6.3 Membedakan struktur teks dan unsur 
kebahasaan beberapa teks interaksi 

transaksional lisan dan tulis yang melibatkan 

tindakan memberi dan meminta informasi 

terkait keadaan/tindakan/ kegiatan/kejadian 

yang dilakukan/terjadi di waktu lampau 

yang merujuk waktu terjadinya dan 

kesudahannya, sesuai dengan konteks 
penggunaannya. 

4.6.1 Mencermati teks lisan dan tulis, pendek dan 

sederhana, yang melibatkan tindakan 

memberi dan meminta informasi terkait 

keadaan/tindakan/ kegiatan/kejadian yang 

dilakukan/terjadi di waktu lampau yang 

merujuk waktu terjadinya dan 

kesudahannya, dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur 

kebahasaan yang benar dan sesuai konteks 

4.6.2 Membuat teks pendek dan sederhana, yang 

melibatkan tindakan memberi dan meminta 

informasi terkait keadaan/tindakan/ 

kegiatan/kejadian yang dilakukan/terjadi di 

waktu lampau yang merujuk waktu 

terjadinya dan kesudahannya, dengan 
memperhatikan fungsi sosial, struktur teks, 

dan unsur kebahasaan yang benar dan sesuai 

konteks 

percakapan tersebut 

dan peserta didik 

menuliskannya dalam 
buku catatannya 

untuk 

kemudianbertanya 

jawab terkait 
perbedaan dan 

persamaan makna 

kalimat-kalimat yang 

menggunakan kedua 
tense tersebut 

- Membaca beberapa 

teks pendek yang 

menggunakan kedua 
tense tersebut, dan 

menggunakan 

beberapa kalimat-
kalimat di dalamnya 

untuk melengkapi 

teks rumpang pada 

beberapa teks terkait. 

- Mencermati beberapa 

kalimat rumpang 

untuk menentukan 

tense yang tepat 
untuk kata kerja yang 

diberikan dalam 

kurung 

- Diberikan suatu 
kasus, peserta didik 

membuat satu teks 

pendek dengan 
menerapkan kedua 

tense tersebut 
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melibatkan 

tindakan 

memberi dan 
meminta 

informasi 

terkait 

keadaan/tinda
kan/ 

kegiatan/kejad

ian yang 

dilakukan/terj
adi di waktu 

lampau yang 

merujuk 

waktu 
terjadinya dan 

kesudahannya, 

dengan 

memperhatika
n fungsi 

sosial, struktur 

teks, dan 

unsur 
kebahasaan 

yang benar 

dan sesuai 

konteks 

4.6.3 Mendemonstrasikan teks lisan dan tulis, 

pendek dan sederhana, yang melibatkan 

tindakan memberi dan meminta informasi 
terkait keadaan/tindakan/ kegiatan/kejadian 

yang dilakukan/terjadi di waktu lampau 

yang merujuk waktu terjadinya dan 

kesudahannya, dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur 

kebahasaan yang benar dan sesuai konteks 

 

- Melakukan refleksi 

tentang proses dan 

hasil belajar 

3.7 Membedakan 

fungsi sosial, 
struktur teks, 

dan unsur 

kebahasaan 

beberapa teks 
recount lisan 

dan tulis 

 Fungsi Sosial 

Melaporkan, 

menceritakan, 
berbagi pengalaman, 

mengambil teladan, 

membanggakan 

 Struktur Teks 

Dapat mencakup: 

3.7.1 Mengidentifikasi struktur teks dan unsur 

kebahasaan beberapa teks recount lisan dan 
tulis dengan memberi dan meminta informasi 

terkait peristiwa bersejarah sesuai dengan 

konteks penggunaannya 

3.7.2 Menyebutkan struktur teks dan unsur 
kebahasaan beberapa teks recount lisan dan 

tulis dengan memberi dan meminta informasi 

- Menyimak guru 
membacakan 

peristiwa bersejarah, 

menirukan bagian 

demi bagian dengan 
ucapan dan temakan 

kata yang benar, dan 

bertanya jawab 

-  -  -  
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dengan 

memberi dan 

meminta 
informasi 

terkait 

peristiwa 

bersejarah 
sesuai dengan 

konteks 

penggunaanny

a 
4.7 Teksrecount – 

peristiwa 

bersejarah 

4.7.1 Menangkap 
makna secara 

kontekstual 

terkait fungsi 

sosial, struktur 
teks, dan 

unsur 

kebahasaan 

teks 
recountlisan 

dan tulis 

terkait 

peristiwa 
bersejarah 

4.7.2 Menyusun 

teks recount 

lisan dan tulis, 
pendek dan 

sederhana, 

terkait 

peristiwa 

- orientasi 

- urutan 
kejadian/kegiatan 

- orientasi ulang 

 Unsur Kebahasaan 

- Kalimat deklaratif 
dan interogatif 

dalam simple 
past, past 

continuous, 

present perfect, 

dan lainnya yang 
diperlukan 

- Adverbia 
penghubung 

waktu: first, then, 

after that, before, 
when, at last, 

finally, dsb. 

- Adverbia dan 
frasa 

preposisional 

penujuk waktu 

- Nomina singular 

dan plural dengan 

atau tanpa a, the, 
this, those, my, 

their, dsb. 

- Ucapan, tekanan 
kata, intonasi, 

ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Peristiwa 

bersejarahyang 

terkait peristiwa bersejarah 

3.7.3 Membedakan struktur teks dan unsur 

kebahasaan beberapa teks recount lisan dan 
tulis dengan memberi dan meminta informasi 

terkait peristiwa bersejarah, sesuai dengan 

konteks penggunaannya 

4.7.1.1 Mencermati teks recount terkait peristiwa 
bersejarah 

4.7.2.1 Membuat teks recount terkait peristiwa 
bersejarah dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan, 

secara benar dan sesuai konteks 

3.7.4 Mendemonstrasikan teks recount terkait 

peristiwa bersejarah dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur 

kebahasaan, secara benar dan sesuai konteks 

tentang isi teks 

- Menyalin teks tsb 

dalam buku teks 
masing-masing 

mengikuti seorang 

siswa yang 

menuliskan di papan 
tulis, sambil bertanya 

jawab terkait fungsi 

sosial, struktur teks, 

dan unsur kebahasaan 
dalam teks 

- Mencermati analisis 

terhadap fungsi 
sosial, rangkaian 

tindakan dan kejadian 

dengan menggunakan 

alat seperti tabel, 
bagan, dan kemudian 

mengerjakan hal 

sama dengan teks 

tentang peristiwa 
bersejarah lainnya 

- Mengumpulkan 

informasi untuk 
menguraikan 

peristiwa bersejarah 

di Indonesia 

- Menempelkan 
karyanya di dinding 

kelas dan bertanya 

jawab dengan 
pembaca (siswa lain, 

guru) yang datang 

membacanya 
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bersejarah, 

dengan 

memperhatika
n fungsi 

sosial, struktur 

teks, dan 

unsur 
kebahasaan, 

secara benar 

dan sesuai 

konteks 

dapat 

menumbuhkanperila

ku yang termuat di 
KI 

- Melakukan refleksi 
tentang proses dan 

hasil belajar. 

3.8 Membedakan 

fungsi sosial, 

struktur teks, 

dan unsur 

kebahasaan 

beberapa teks 
naratif lisan 

dan tulis 

dengan 

memberi dan 

meminta 

informasi 

terkait legenda 

rakyat, 
sederhana, 

sesuai dengan 

konteks 

penggunaanny
a  

4.8 Menangkap 

makna secara 

kontekstual 
terkait fungsi 

sosial, struktur 

 Fungsi Sosial 

Mendapat hiburan, 

menghibur, 
mengajarkan nilai-

nilai luhur, 

mengambil teladan 

 Struktur Teks 

Dapat mencakup: 

- Orientasi 

- Komplikasi 

- Resolusi 

- Orientasi ulang 

 Unsur Kebahasaan 

- Kalimat-kalimat 
dalamsimple past 

tense, past 
continuous, dan 

lainnya yang 

relevan 

- Kosa kata: terkait  
karakter, watak, 
dan setting dalam 

legenda 

- Adverbia 

3.8.1 Mengidentifikasi teks dan unsur 
kebahasaan teks naratif lisan dan tulis 

dengan memberi dan meminta informasi 

terkait legenda rakyat, sederhana, sesuai 

dengan konteks penggunaannya 

3.8.2 Menyebutkan struktur teks dan unsur 

kebahasaan 
teksnaratiflisandantulisdenganmemberidanme

mintainformasi terkait legenda rakyat, 

sederhana 

3.8.3 Membedakan struktur teks dan unsur 
kebahasaan beberapa teks naratif lisan dan 

tulis dengan memberi dan meminta informasi 

terkait legenda rakyat, sederhana, sesuai 
dengan konteks penggunaannya. 

4.8.1 Mencermati teks naratif terkait legenda 
rakyat, sederhana 

4.8.2 Membuat teks naratif terkait legenda rakyat, 
sederhana dengan memperhatikan fungsi 

sosial, struktur teks, dan unsur kebahasaan, 

secara benar dan sesuai konteks 

4.8.3 Mendemonstrasikan teks naratif terkait 
legenda rakyat, sederhana dengan 

- Menyimak guru 

membacakan 
legenda, sambil 

dilibatkan dalam 

tanya jawab tentang 
isinya 

- Didiktekan guru 

menuliskan legenda 

tersebut dalam buku 
catatan masing-

masing, sambil 

bertanya jawab 

terkait fungsi sosial, 
struktur teks, dan 

unsur kebahasaan 

yang ada 

- Dalam kelompok 

masing-masing 

berlatih membacakan 

legenda tsb dengan 
intonasi, ucapan dan 

tekanan kata yang 

benar, dengan saling 

mengoreksi 

-  -  -  
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teks, dan 

unsur 

kebahasaan 
teks naratif, 

lisan dan tulis 

sederhana 

terkait legenda 
rakyat 

 

penghubung dan 

penujuk waktu  

- Ucapan, tekanan 
kata, intonasi, 

ejaan, tanda baca, 
dan tulisan tangan 

 Topik 

Cerita legenda yang 

dapatmenumbuhkan 

perilaku yang 
termuat di KI 

memperhatikan fungsi sosial, struktur teks, 

dan unsur kebahasaan, secara benar dan 

sesuai konteks 
  

- Membaca satu 

legenda lain, 

bertanya jawab 
tentang isinya, dan 

kemudian 

mengidentifikasi 

kalimat-kalimat yang 
memuat bagian-

bagian legenda yang 

ditanyakan 

- Melakukan refleksi 
tentang proses dan  

hasil belajar. 

 

3.9 Menafsirkan 

fungsi sosial 
dan unsur 

kebahasaan 

lirik lagu 

terkait 
kehidupan 

remaja 

SMA/MA/SM

K/ MAK 
4.9 Menangkap 

makna terkait 

fungsi sosial 

dan unsur 

kebahasaan 

secara 

kontekstual 

lirik lagu 
terkait 

kehidupan 

remaja 

 Fungsi sosial 

Mengembangkan 

nilai-nilai kehidupan 
dan karakter yang 

positif 

 Unsur kebahasaan 

- Kosa kata dan 
tata bahasa dalam 

lirik lagu 

- Ucapan, tekanan 
kata, intonasi, 

ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Hal-hal yang dapat 
memberikan 

keteladanan dan 

menumbuhkan 

perilaku yang 
termuat di KI 

3.9.1 Mengidentifikasi struktur teks dan unsur 
kebahasaan lirik lagu terkait kehidupan 

remaja 

3.9.2 Menyebutkan struktur teks dan unsur 
kebahasaan lirik lagu terkait kehidupan 

remaja 

3.9.3 Membedakan struktur teks dan unsur 
kebahasaan beberapa lirik lagu terkait 

kehidupan remaja. 

4.9.1 Mencermati fungsi sosial dan unsur 
kebahasaan secara kontekstual lirik lagu 
terkait kehidupan remaja 

4.9.2 Mendemonstrasikan fungsi sosial dan unsur 

kebahasaan secara kontekstual lirik lagu 

terkait kehidupan remaja 

SMA/MA/SMK/MAK 

- Membaca, 
menyimak, dan 

menirukan lirik lagu 

secara lisan 

- Menanyakan hal-hal 
yang tidak diketahui 

atau berbeda 

- Mengambil teladan 
dari pesan-pesan 

dalam lagu 

- Menyebutkan pesan 
yang terkait dengan 

bagian-bagian 

tertentu 

- Melakukan refleksi 
tentang proses dan 

hasil belajarnya 

-  -  -  
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SMA/MA/SM

K/MAK 

Mengetahui                                                                          Panyabungan, 17 Juli 2017 

Kepala Sekolah                                                                      Guru Mata Pelajaran 

 

 

H. Abdul Hakim Nasution, S.Pd.I                                          Syahrida Nur Siregar, S.Pd 

                     



 
 

 
 

Appendix 2 Instrument  

 

Questionnaire 

Name: 

Class: 

Instructions: 

a. This questionnaire is written for collecting data of the research purpose only. 

b. This questionnaire does not influence your score, so please answer each 

question honestly. 

c. You are required to give the sign checklist (√) to each statement on the answer 

that you think appropriate for your choice. 

d. Thank you for your participation 

No Statement Strongly 

Agree 

Agree Neutral Disagree Strongly 

disagree 

1 I have developed paragraph writing 

skill.  

(Saya telah mengembangkan 

keterampilan menulis paragraph) 

     

2 Numbers of materials provided by 

teacher, such as handouts and 

worksheets were adequate. 

(Jumlah materi yang diberikan 

guru seperti handout dan LKS 

memadai) 

     

3 I could select reading materials by 

myself. 

(Saya bisa memilih materi bacaan 

sendiri) 

     

4 I could work well with others. 

(Saya bisa bekerja dengan baik 

dengan orang lain) 

     

5 I have developed descriptive 

paragraph writing skill 

(Saya telah mengembangkan 

keterampilan menulis paragraph 

descriptif ) 

     

6 The number of problems was 

appropriate. 

(Jumlah masalahnya sesuai) 

     



 
 

 
 

7 I could solve any difficulties by 

myself. 

(Saya bisa menyelesaikan kesulitan 

sendiri) 

     

8 I have been open to other’s 

opinions. 

(Saya terbuka untuk pendapat 

oranglain) 

     

9 I have acquired new knowledge 

from class discussion. 

(Saya telah memperoleh 

pengetahuan baru dari diskusi 

kelas) 

     

10 The amount in handouts was 

reasonable. 

(Jumlah yang dibagikan masuk 

akal) 

     

11 I needed the teacher’s help. 

(Saya membutuhkan bantuan guru) 

     

12 Different English proficiency of 

group members did not affect my 

learning. 

(Perbedaan kecakapan bahasa 

inggris anggota kelompok tidak 

mempengaruhi pembelajaran saya) 

     

13 I can find the answer individually 

while the teacher is applying 

Problem based learning) 

(Saya mampu menemukan jawaban 

secara mandiri saat guru 

menerapkan Problem Based 

Learning model) 

     

14 Teaching and learning steps were 

arranged systematically. 

(Langkah-langkah belajar 

mengajar disusun secara 

sistematis) 

     

15 I could work in group better than 

work individually.  

(Saya bisa bekerja dalam 

kelompok lebih baik daripada 

bekerja secara individu) 

     

16 I have developed thinking skill, 

such as thinking reasonably and 

systematically. 

(Saya telah mengembangkan 

keterampilan berfikir, seperti 

berfikir secara wajar dan 

sistematis) 

     

17 The evaluation was appropriate. 

(Evaluasinya tepat) 

     



 
 

 
 

18 I have developed self-directed 

learning skill. 

(Saya telah mengembangkan 

keterampilan belajar mandiri) 

     

19 Time spent for PBL was sufficient. 

(Waktu yang dihabiskan untuk PBL 

sudah cukup) 

     

20 I have developed cooperative 

learning skill. 

(Saya telah mengembangkan 

keterampilan belajar kooperatif) 

     



 
 

 
 

Appendix 3 Students Questionnaire Score (Try out) 

 

 



 
 

 
 

Appendix 4 Score of Students Questionnaire  



 
 

 
 

Appendix 5 Supervisor Letter 

 

 
  



 
 

 
 

Appendix 6 Supervisor Letter (Extension) 

 

 



 
 

 
 

Appendix 7 Students’ Thesis Guidance Activities Letter 

 

 
 



 
 

 
 

 
 

 

 



 
 

 
 

Appendix 8 Attachment of Proposal Examination 

 

 
 



 
 

 
 

Appendix 9 Ratification of the Proposal Seminar Improvements 

 

 



 
 

 
 

Appendix 10 Pre-Research Letter 

 

 
 

 

 

 



 
 

 
 

Appendix 11 Permission Letter of Pre-Research 

 

 



 
 

 
 

Appendix 12 Research Letter  

 

 
 

 

 

 



 
 

 
 

Appendix 13 Recommendation of Riau Governor 

 

 
 

 

 

 



 
 

 
 

Appendix 14 Recommendation of North Sumatera Governor 

 

 

  

 

 

 



 
 

 
 

Appendix 15 Completion Letter to the Researcher 

 

 



 
 

 
 

Appendix 16 Documentation 

 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 

 



 

 


