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CHAPTER II

REVIEWING RELATED LITERATURE

A. Review of Related Theory

1. The Nature of Reading

Reading is not only the process in which the reader reads the

words, sentences or the text but also it is intended to get something from

the reading materials. By having a good skill in reading, reader can enlarge

knowledge and get lot of advantages from it. Reading is complex process

involving a network of cognitive actions that work together to construct

meaning.1Tankersley pointed out that reading is a complex process made

up of several interlocking skills and process.2Moreover, Andrew P.

Johnson stated that reading is the practice of using text to create meaning.3

It is clear that reading is a complex process where the readers’ final

purpose or intention is acquiring the meaning of the reading material.

Kalayo and Ansyari stated that reading is an activity with purpose.

A person may read in order to gain information, to get enjoyment, and to

enhance the knowledge of the language being read.4Grabe also pointed out

several purposes of reading namely reading to search information, reading

for quick understanding, reading to learn, reading to integrate information,

1 Linda J. dorn and Carla Soffos, Teaching for Deep Comprehension: A Reading
Comprehension approach. (. Portland: Stenhouse Publisher, 2005), p. 6

2 Karen Tankersley,The Threads of Reading: Strategies for Literacy Development.
(Alexandria: Association of Supervision and Curriculum Development, 2005), p. 2

3 Andrew p. johnson, Teaching Reading and Writing: A Guidebook for Tutoring and
Remediating Students. (United States of America: Rowman & Littlefield Publishers, Inc., 2008), p.
3

4Kalayo Hasibuan and Muhammad Fauzan Ansyari, Teaching English as a Foreign
Language. (Pekanbaru:Alaf Riau Graha UNRI Press, 2007), p. 114
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reading to evaluate, critique and use information, reading for general

comprehension (in many case, reading for interest or reading to

entertain).5Furthermore Grellet also stated about the reasons why a reader

wants to read a reading material. One of the reasons is reading for

pleasure, and for information.6 From the explanation above, the writer

concludes that when a reader is engaged in reading activity for several

purposes and those purposes also lead the reader to gain the important

purpose of reading; comprehension.

Besides, the purposes of reading are various, the ways of reading

are also the same. According to Grellet, there are four main ways of

reading. They are as follows:7

a. Skimming : Quickly running one’s eyes over a text to get the

gist of it.

b. Scanning : Quickly going through a text to find a particular

piece of information.

c. Extensive reading : Reading longer text, usually for one’s own

pleasure. This is a fluency activity, mainly involving global

understanding.

d. Intensive reading : Reading shorter text, to extract specific

information.

5William Grabe, Reading in a Second Language: Moving from Theory to Practice. (New
York: Cambridge University Press, 2009), p. 8

6Francoise Grellet, Developing Reading Skills: Practical Guide to Reading
Comprehension Exercises. ( New York: Cambridge University Press, 1981), p .4

7Ibid
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Based on explanantion above, the writer infers that when a reader

have different purpose for reading, the ways that she or he used are the

same and the ways of reading are various; skimming, scanning, extensive

reading and intensive reading.

2. The Nature of Reading Comprehension

Reading comprehension is the main purpose of reading activity.

All readers of course intend to have connection to the material that they

read. But of course the process of reading comprehension is also complex

and it needs time for a reader to acquire the meaning of a reading material.

Cooper in Sharon defined comprehension “a strategic process by which

readers construct or assign meaning to a text by using the clues in the text

and their own prior knowledge”.8 While Durkin in Tankersley pointed out

that comprehension is drawing meaning from words; it is the “essence of

reading”. 9Moreover, Tankersley also stated that comprehension is a

process not product. Reader filters understanding through the lens of their

motivation, their knowledge, cognitive abilities and experience.10

It is obvious that comprehension is the main goal of reading.

Comprehension includes constructing meaning and understanding from

reading materials to the readers. Without having any sense of

understanding a reading material, a reader cannot be said to have the level

of comprehension and comprehension is influenced by the readers’

8 Sharon Wynne, RICA Reading Instruction Competence Assessment. ( Boston:
Xamonline, Inc, 2008), p. 68

9Karen Tankersley,Op. Cit., p 108
10Ibid
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motivation, knowledge, cognitive abilities, and experience. Dorn and

Soffos said that comprehending involves interpreting and synthesizing

ideas in ways that influence the reader’s mind. 11

A good reader will integrate four types of knowledge to expand

their reading comprehension. They are as follows12 :

a. Generic knowledge: Generic knowledge is the reader’s background

information. It is cognitive information that the reader activates to

construct meaning from the text.

b. Text knowledge: Text knowledge relates to the precise message of the

text including the content knowledge, vocabulary meanings and text

structures.

c. Strategic knowledge: Strategic knowledge is the readers’ knowledge

of specific strategies for problem solving, including cognitive strategy

for sustaining and expanding the meaning of a text.

d. Reflective knowledge: Reflective knowledge is the mind ability to

think abstractly. It involves thinking beyond the text.

Brassell and Rasinski pointed out, reading comprehension is the

ability to take information from written text and do something with it in a

way that demonstrates knowledge or understanding of that

information.13Reading comprehension is also not a passive activity in

which meaning “magically” appears once the reader reads the words in the

11Linda J. Dorn and Carla Soffos. Op. Cit., p. 14
12Ibid
13 Danny Brassell and timothy, Comprehension that Works: Taking Students Beyond

Ordinary Understanding to Deep Comprehension. ( Huntington beach: shell Education, 2008),p.
18
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text.14 While Janette K. klingner et al stated that reading comprehension is

multi component, highly complex process that involves many interactions

between readers and what they bring to the text (previous knowledge,

strategy use) as well as variables related to the text itself (interest in text,

understanding of text types).15 Based on the explanation above, the writer

then concludes that when the reading comprehension happens, there is a

connection between the reader and the reading material, because the

readers will connect their background knowledge and the new information

from the text. Reading comprehension can also be called as a complex

cognitive process for every reader.

Tankersley pointed out that reading comprehension is influenced

by four important factors. They are as follows:16

a. Command on the linguistic structure of the text,

b. Adequate the vocabulary in content area,

c. Degree of meta cognitive control of the text and,

d. Adequate domain knowledge.

Clymer in Brassell and thimoty said that there are three levels taxonomy

of comprehension. They are as follows: 17

14 Ibid., 16
15Janette K. Klingner et al, Teaching Reading Comprehension to students with Learning

Difficulties. ( New York: The Guilford Press, 2007), p. 8
16 Karen Tankersley, Literacy Strategies for Grades 4-12: Reinforcing the threads of

Reading. (Alexandria: Association of supervision and Curriculum Development, 2005), p. 108-109
17 Danny Brassell and timothy, Op. Cit., p. 17
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a. Literal Comprehension: Literal comprehension, the lowest of the three

levels, requires a reader to be able to retell or recall the facts or

information presented in a text.

b. Inferential Comprehension: Inferential comprehension, the next level,

refers to the ability of a reader to take in information that is inferred or

implied within a text.

c. Critical Comprehension: Critical or evaluative comprehension, the

third and highest level in the taxonomy, involves making critical

judgments about the information presented in the text.

Reading comprehension is not as simple process. There are many

processes that must be passed by a reader in order to reach the

comprehension itself and be an effective reader. Good effective readers

will make connection between their background knowledge and the new

information. They also need to monitor their comprehension, make

inference, use prediction and also visualize the information in the text. 18

Reading comprehension is dependent on three factors. The first

factor is that the reader has command of the linguistic structures of the

text. The second factor is that the reader is able to exercise metacognitive

control over the content being read. This means that the reader is able to

monitor and reflect on his or her own level of understanding while reading

the material. The third and most important criterion influencing

18Karen Tankersley, Op. Cit., p. 91
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comprehension is that the reader has adequate background in the content

and vocabulary being presented.19

Regarding the importance of developing reading comprehension

skills, Brown20 identified micro- and macro-skills for reading

comprehension as follows:

Micro skills

a. Discriminate among the distinctive graphemes and
orthographic pattern of English.

b. Retain chunks of language of different lengths in short term
memory.

c. Process writing at an efficient rate of speed to suit the purpose.
d. Recognize a core or words, and interpret word order pattern

and their significance.
e. Recognize grammatical word classes (nouns, verbs, etc.),

systems (e.g., tense, agreement, pluralization) patterns, rules,
and elliptical forms.

f. Recognize that a particular meaning may be expressed in
different grammatical forms.

g. Recognize cohesive devices in written discourse and their role
in signaling the relationship between and among clauses.

Macro skills

a. Recognize the rhetorical forms of written discourse and their
significance for interpretation.

b. Recognize the communicative functions of written text
according to form and purpose.

c. Infer context that is not explicit by using background
knowledge.

d. Infer links and connection between events, ideas, etc., deduce
causes and effects, and detect such relation as main idea,
supporting idea, new information, given information,
generalization, and exemplification.

e. Distinguish between literal and implied meanings.
f. Detect culturally specific references and interpret them in a

context of the appropriate cultural schemata.

19Ibid., 90
20H.Doughlas Brown, Teaching by Principles-2nd Edition. (New York: Pearson

Education, Inc, 2003), P.187-188
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g. Develop and use a battery of reading strategies, such as
scanning and skimming, detecting discourse markers, guessing
the meaning of word from context, and activating schemata for
the interpretation of texts.

From the explanation above the writer concludes that in developing

reading comprehension, a reader should have skills. The skills are macro

and micro skills

3. The Nature of Reading Comprehension in Narrative Text

There are various kinds of text learned by the students. One of

them is narrative text. Syafi’i stated that narration is the telling or relating

of occurences or a series of events. 21While Richards pointed out that

narrative is the written or the oral account of a real or fiction story.  While

Peter and Megan said that narrative has a powerful social role beyond that

of being a medium for entertainment.22 It can be concluded that narrative

is a kind of written or oral account that happened at the past and it may be

real or just a fiction for entertainment.

Kalayo and Ansyari also stated that the purpose of narrative is to

entertain, create, stimulate emotions, motivate, guide and teach. 23 It is true

because the narrative text always contents various message for the reader

that may entertain or give education to the reader.  Examples of narrative

text are legend, fairy tales, science fiction, myths, and adventure stories.24

21M syafi’i S, Muhammad Fauzan Ansyari and Jonri Kasdi, The Effective Paragraph
Developments: The Process of Writing for Classroom Settings. (Pekanbaru: Lembaga Bimbingan
Belajar Syaf Intensif (LSBI) , 2011), p. 18

22 Peter Knapp and Megan Watkins, Gender, Text, Grammar: Technologies for  Teaching
and Assessing Writing. ( Australia: University of  New south Wales Press, 2005), p. 221

23Kalayo Hasibuan and Muhammad Fauzan Ansyari, Op. Cit., p 130
24Ibid
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Narrative also has the structure of the story. There are three stages

in narrative. They are as follows: 25

a. Orientation

The function of orientation is to set the scene, creating a visual

picture of the setting, atmosphere and time of the story.

b. Complication

The function of complication is to revolve the around the conflicts

or problems that affect the setting, time or characters.

c. Resolution

This part brings the series of events to a close and revolves the main

problem, challenge or situation.

According to Janette, reading comprehension is the process of

constructing meaning by coordating number of complex processes that

include word reading, word and world knowledge, and fluency.26Besides,

Catherine defined reading comprehension as the process of simultaneously

extracting and constructing meaning through interaction and involvement

with written language.27Rathvon in M. Nazuril Ikhwan said that reading

comprehension is the product of two component skills: (1) Decoding-

recognizing the words on the page- and (2) comprehension- understanding

25Ibid
26Janette K.Klingner, et. Al, Op. Cit., p.2
27C.E. Snow, Reading for Understanding: Toward an R&D Program in Reading

Comprehension. (Arlington: RAND education, 2002), p. 11
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the words once they have been recognized.28 It can be concluded that the

goal of all reading instruction is ultimately targeted to help learners

comprehend what they are reading.

Effective comprehension requires that the reader maintain the

meaning throughout the reading of the text. If meaning is lost, the reader

should be aware of this fact immediately and take necessary compensatory

action29. It means that to get good comprehension, the reader should be

maintain the meaning of the text. Because from the meaning of the text, a

reader can comprehend or understand what she or he read about.

In this research, the writer discusses five components which are

appropriate with the senior high school curriculum as follows30:

a. Finding factual information. It requires readers to scan specific details. The

reader must be able to recognize the factual or certain information in detail

such as person, places, events, and time.

b. Identifying main idea. Reading is concerned with meaning to greater extend

than it is with from. Finding main idea of paragraph consisting main sentence

and select the main idea not only in the beginning of paragraph; it can be in the

middle and the end of paragraph. Efficient readers not only understand the

ideas, but also the relative significances as expressed by the writer. Sometimes

the main idea is not stated clearly, just implicit.

28M. Nazuril Ikhwan, The Correlation Between Students Mastery of Writer’s Text
Organization and Their Reading Comprehension of Spoof Text at Islamic Senior High School
Rumbio. ( Pekanbaru: Unpublished, 2012), p. 15

29Peter Westwood. Reading and Learning Difficulties Approaches to teaching and
Assessment. (Australia: Acer Press, 2001), p. 10

30Erma damayanti. The Effect of using Prediction and Inference Strategy Toward
Students’ Reading Comprehension at the Second Year Madrasah Tsanawiyah Nurul Huda
Kotabaru Seberida Indragiri Hilir Regency. (Pekanbaru: Unpublished, 2011), p. 11
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c. Identify references. In order to avoid repeated words or phrases, the author

used reference words. Recognizing reference words and being able to identify

the word or phrase to with they refer will help the reader understand the

reading passage.

d. Making inference from reading text. Inference is where the reader has to be

able to read between the lines.

e. Identify meaning of the words. In order to understand what she or he read

about, a reader must be able to recognize the meaning of vocabulary in context.

Comprehension entails three elements:31

a. The reader who is doing the comprehending

b. The text that is to be comprehended

c. The activity in which comprehension is a part

Teacher has an important role to create the students who have a good

comprehension of the text. Teacher can prompt and guide students to apply some

comprehension strategies. Teaching methods, techniques and strategies also have

a particular impact to students to learn reading with goal of deep comprehension

and understanding.

In this research, reading comprehension of narrative text is defined as the

readers’ ability to comprehend a text with genre narrative. The comprehension of

narrative text depends on the aspects depicted above. The indicators from syllabus

in teaching reading narrative text will be used as the indicators to measure the

students’ comprehension in narrative text.

31C.E. Snow, Loc. Cit.
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4. Students’ Comprehension in Reading Narrative Text

Student him or herself is the reader. The reader actively interacts

with the text. While interacting with the text, the reader commonly uses

some reading comprehension strategies. Narrative text is one of the texts

that is taught in majority classroom content. Therefore, students must

interact with this genre.

There are many kinds of text including narrative. Narrative text

differs to the other text genre in case of its story elements and text

structure. In fact, comprehending narrative text will be directly connected

to the comprehension of teaching narrative text. The indicator of students

reading comprehension in narrative are as follows: 32

a. The students are able to identify factual information of the text.

The students must be able to recognize the factual or certain information in

detail such as person, places, events, and time

b. The students are able to identify main idea of the text

Main idea is the writer wants to say about subject. It can be found in a

whole passage

c. The students are able to identify reference of the text.

The students must be able to identify the word or phrase that telling they

where information may be found

d. The students are able to identify inference of the text.

Inference is where the students has to be able to read between line

32Judith Westphal Irwin, Teaching Reading Comprehension Process.(California:
Prentice-Hall, 1986), p. 4
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e. The students are able to identify meaning of the words in the text.

In order to understand what the students read about, they must be able to

recognize meaning of vocabulary in context.

Students in teaching reading narrative text play a role as the active

readers. Active readers apply some reading comprehension strategies to

comprehend the text including narrative text. Brown maintained some

principle strategies for reading comprehension as follows: 33

a. identify the purpose in reading a text

b. Apply spelling rules and convention from bottom up decoding

c. Use lexical analysis( prefixes, roots, suffixes, etc.) to determine

meaning

d. Guess at meaning ( of word, idiom, etc.) when the reader is not

certain

e. Skim the text for gist and for main ideas

f. Scan the text from specific information( names, dates, key

words)

g. Use silent reading techniques for rapid processing

h. Use marginal notes, outlines, or semantic maps for

understanding and retain the information

i. Distinguish between literal and implied meaning

j. Capitalize on discourse markers to process relationship

33H. Douglas Brown, Language Assessment; Principle and Classroom Practices.( New
York: Pearson Education, Ltd., 2003), p. 188-189
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In the learning process, the role of teacher in teaching reading

comprehension basically teaches students how to use some reading

comprehension strategies. Modeling step by step to implement those

strategies by the teacher will affect the students become easy to

comprehend narrative text. This is not impossible to the literary in syllabus

of teaching narrative text that will became easy if the teacher teaches the

students to apply the reading comprehension strategies.

5. The Factors Influence Students’ Comprehension in Reading Narrative

Text

As a kind of text, narrative will be the same as the other text genre.

The comprehension occurrence, problem, and factors affecting

comprehension and the failure to comprehend are absolutely the same as

other. Comprehension of a text will occur depend on the certain activity of

the readers themselves. Successful readers do the following activities

consciously or unconsciously that enable them to comprehend the text

well: 34

a. Recognize word quickly

b. Use the text features (subheadings, transition, etc.)

c. Use the title to infer what information might follow

d. Use the word knowledge

e. Analyze the unfamiliar word

f. Identify the grammatical functional of word

34Novianti sri Rejeki, The Effect of Using 3H Strategy Towards Reading Comprehension
in Narrative Text of The First Year Students at SMA N 1 Kampar Regency. (Pekanbaru:
Unpublished, 2012), p.17
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g. Read for meaning, concentrate on decoding meaning

h. Guess about the meaning of the text

i. Evaluate guesses and try new guesses if necessary

j. Monitor comprehension

k. Keep the purpose for reading the text in mind

l. Adjust strategies to the purpose for reading text in mind

m. Identify to infer the main idea

n. Understand the relationship between the part of text

o. Distinguish the main idea from minor idea

p. Paraphrase

q. Use context to build meaning and aid comprehension

r. Continue reading even when unsuccessful, at least for a while

To comprehend, readers must use information they already posses

to filter, interpret, organize, and reflect upon the incoming information

from the page.35Efficient interpretation of the new information to prior

knowledge, and application of appropriate strategies are locating the main

idea, making connection, questioning, inferring, and predicting. 36

One of the ways that influences comprehension when reading

narrative text is by adjusting strategies to the purpose for reading text in

mind. Written conversation strategy is one of the strategies that can help

the students to comprehend the text. Based on the explanation above, the

35Peter Westwood, What Teacher Need to Know about Reading and Writing
Difficulties.(Australia: Acer Press, 2008), p. 31

36Ibid.



26

writer concludes that Written Conversation Strategy is one of the factors

that can influence reading comprehension in narrative text.

6. The Nature of Written Conversation Strategy

In reading activity, the teacher needs appropriate strategy to

improve students’ comprehension, because strategy is important thing in

teaching process. Strategy is procedures used in learning, thinking, etc.,

which serve as a way of reaching a goal37. Based on this definition, the

writer concludes that strategy consists of procedures that may used by the

teacher in teaching and learning process, the procedures are very good to

reach the goal of teaching and learning process.

One of the strategies in teaching reading is Written Conversation

strategy. This strategy is developed by Binz and Shelton. It can be

structured in a variety of ways to encourage idea and viewpoint exchange

before, during, and after reading. The data revealed to several types of

reading processes going on during written conversation are making a

prediction, drawing an inference, making a personal connection, taking a

position, asking a question, and detecting an anomaly.38 This strategy is

also called dialogue journals.39 Written conversation is a variation of

dialogue journal that can be used with fiction and non-fiction texts. Unlike

class discussions that feature one person talking while the rest of the

students wait for a possible turn to add their comments, written

conversation is silent, ongoing discussions that involves every students as

37Jack Richards C.et. al. Op. Cit. 515
38Judy S. Richardson, Loc. Cit
39http://www.albany.edu/cela/publication/env.pdf. Retrieved on 6th January 2014



27

a communicator in the entire process.40 Based on the explanation above,

the writer concludes that Written Conversation Strategy is one of the

strategies that can be applied for pre , while and post reading and it can be

used for narrative text.

Additionally, Judith A Langer and Elizabeth Close said that writing

conversation takes place between pairs of students. Sharing a sheet of

paper, they communicate their ideas and ask one another questions by

writing their thoughts.  They are able to converse on topics of concern to

them while capturing their thoughts for further consideration.41Readers

often benefit from sharing their comprehension of a passage with other

readers. Such exchanges help readers to confirm that their understanding

are accurate, clear up confusing point and extend comprehension when

other readers have different responses.42So, it can be concluded that

Written Conversation Strategy can help students to comprehend the text

and help them to share their comprehension.

7. Using Written Conversation Strategy on Students’ Comprehension In

Reading Narrative Text

As mentioned above, the reading comprehension needs the

strategies to gain the level of reading comprehension itself.  Strategy is one

of the factors that may contribute to the development of reading

40Dough Buehl. Classroom Strategies for Interactive Learning. (Newark: International
Reading Association,2009), p. 190

41 Judith A Langer and Elizabeth Close,Improving Literacy Understanding Through
Classroom Converation. Retrived on 7th January 2014, p. 20

42Virginia Department of Education ,English SOL Enhanced Scope and Sequence for
Reading,2004. Retrived on 11th December P. 38
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comprehension besides the listening comprehension, fluency and

decoding.43So, based on the explanation above, a reader needs to use a

strategy in order to ease them to construct the meaning from the text. If the

readers know about lot of reading strategies, it will be easy for them to

comprehend the reading material and become the effective reader.

One of the strategies that can be used by the readers in order to

ease them to comprehend the reading material is Written Conversation

Strategy. Written Conversation Strategy can be structured in a variety of

ways to encourage idea and viewpoint exchange before, during, or after

reading that extend students’ insight into a character: fiction or

nonfiction.44Carrying on written conversation allows readers to begin

using writing to explore their understanding. Conversation provides

students who do not reread with authentic reading for doing so.

Written Conversation has certain procedures in its implementation

toward teaching reading a story in narrative text. The complete procedure in

teaching reading narrative text by using written conversation will come as

follows:45

a. Select a text on the students’ independent reading level if the text is to be

read by students or at the instructional level if the text is to be read aloud

by the teacher. Mark in the text the places to stop reading for written

conversation

43John R Kirby. Reading Comprehension: Its Nature and Development. Retrieved on June
14th 2011

44Judy S. Richardson, Loc. Cit
45Virginia Department of Education,Loc. Cit.
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b. Assign partners, and distribute to each pair one Written Conversation

Log and the marked text.

c. Read aloud to the first stopping place, pause, and instruct the students

write their conversation. Each student should have at least two

opportunities to write and respond. No talking is permitted.

d. Resume reading aloud, or assign the students to share the reading either

quietly between partners, or individually and silently. Instruct the

students to pause at the next stopping place to do Written Conversation

again.

e. Continue until the whole text has been read and the Written Conversation

has been shared.

f. Lead a whole-class discussion of the insights gained by writing

conversations during reading. How is this similar to spoken

conversation? How is it different?

g. Repeat with increasingly difficult text and different partners, as

appropriate

The advantages of written conversation strategy are as follows:46

a. Provides conversation students with valuable practice in verbalizing

their thoughts about written texts.

b. Students have an opportunity to comment upon, question, and

summarize what they are reading and learning

46Dough Buehl., Op. Cit., p. 191
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c. Students are able to listen in on the thinking of their classmate and add

their own take on material

d. Students are afforded a way to socialize as they learn, interacting with

their peers as they discuss their reading

B. The Relevant Research

The relevant research is the researchers’ review of the relevant

research to observe some previous research conducted by other researchers

in which they are relevant to our research. Besides, the writer has to

analyze what the point that was focused on, inform the design, finding the

conclusion of previous research. It aims at avoiding plagiarism toward the

designing and finding of previous researchers.47 Those are relevant

researchers of this research:

1. A research from Badriah. She conducted a research entitled “Using

Dialogue Journal to Invite Students to Write. She conducted her research

at SMAN 2 Cianjur West Java.48 She tried to find out the effect of

Dialogue Journal  toward students’ writing product, she found that

Dialogue Journal carried out in the classroom seemed to hold a decidedly

positive effect in students’ writing product primarily related to the way in

which their writing improvement that had been enhanced by the Dialogue

Journal. She also found that the Dialogue Journal provided a place to

express and share ideas through the prompt given.

47M. Syafi’I, From Paragraph to Research Report: Writing for Academic Purposes.
(Pekanbaru: LBSI, 2007), p. 122

48Badriah, Using dialoque Journal to Invite Students to write: A Classroom Action
Research.( Cianjur: Unpublished. 2011)
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The research conducted by Badriah is different from this research, the

writer ties to find the significant differenceof using Written Conversation

Strategy on students’ comprehension in reading narrative text. In this

research, the writer concluded that the first hypothesis was accepted,

because in T-table at the 5% grade of significance that refers 2.00. While

in the level of significance 1% is 2.65, it can be analyzed that t0 is higher

than T-table in either at 5% or 1%. It can be read that (2.00<4.681> 2.65).

The writer found that there is significant difference of students’ reading

comprehension in narrative text between those who are taught by using

Written Conversation Strategy and those who are not taught of the

eleventh grade at State Islamic Senior High School Kuok- Kampar

2. In 2004, W.P Bintz, conducted a research entitled” Using Written

Conversation in Middle School: Lessons from a teacher Researcher

Project”.49 In his research, he tried to applied Written Conversation

strategy on students’ writing product and students’ reading comprehension

in the Middle School, he found that Written Conversation Strategy are

appropriate for both skills in the Middle School. He also found that this

strategy decidedly positive effect in students’ writing product and

students’ reading comprehension.

The research conducted by W.P Bintz is different from this research, the

writer ties to find the significant differenceof using Written Conversation

49W.P Bintz and Shelton. Using Written Conversation in Middle School: Lessons from a
teacher Researcher Project. Journal of adolescent  and adult literacy 47 no.6(California:
Unpublished. 2004)
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Strategy on students’ comprehension in reading narrative text. In this

research, the writer concluded that the first hypothesis was accepted,

because in T-table at the 5% grade of significance that refers 2.00. While

in the level of significance 1% is 2.65, it can be analyzed that t0 is higher

than T-table in either at 5% or 1%. It can be read that (2.00<4.681> 2.65).

The writer found that there is significant difference of students’ reading

comprehension in narrative text between those who are taught by using

Written Conversation Strategy and those who are not taught of the

eleventh grade at State Islamic Senior High School Kuok- Kampar

C. The Operational Concept

In order to avoid misunderstanding about this study, it is necessary

to explain the variables used in this research. Operational concepts are

derived from related theoretical concepts on all of the variables that should

be operated empirically and practically.50 Actually, there are two variables

in this research. They are variable X and Y. Variable X is independent

variable (using Written Conversation Strategy) and variable Y is

dependent variable (students’ comprehension in reading narrative text)

Therefore, the operational concept research can be stated in these

following indicators:

50M. Syafi’i., Op. Cit., p. 122
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1. Using Written Conversation Strategy (Variable X)

a. The teacher provides the text.

b. The teacher asks the students to read the text.

c. The teacher pairs up students

d. The teacher explains the activity of written conversation strategy

e. The teacher instructs each student to write note, question, ideas,

connection, wonderings- anything related to the passage, spelling and

grammar do not count- from the text on paper

f. The teacher asks the students to exchange notes

g. Teacher asks each student to read his or her partner’s note and

respond it in writing

h. The teacher leads class discussion and asks a few pairs to share

their written conversation as a way of starting discussion.

2. Variable Y (Students’ Comprehension in reading narrative text):

a. The students’ability to identify factual information of the text.

b. The students’ability to identify main idea of the text.

c. The students’ ability to identify reference of the text.

d. The students’ ability to identify inference of the text.

e. The students’ ability to identify meaning of the words in the text.

D. Assumption and Hypothesis

1. Assumptions

In this research, the writer assumes that the better implementation of

using Written Conversation Strategy is applied in teaching or learning
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narrative text, the better students’ reading comprehension in narrative text

will be.

2. Hypothesis

Based on the assumption above, hypothesis for this study can be

formulated as follows:

a. The Alternative Hypothesis (Ha)

There is a significant difference of students’ comprehension in reading

narrative text between those who were taught by using Written

Conversation Strategy and those who were not taught the eleventh gradeat

State Islamic senior High School Kuok- Kampar

b. The Null Hypothesis (Ho)

There is no a significant difference of students’ comprehension in reading

narrative text between those who were taught by using Written

Conversation Strategy and those who were not taught the eleventh gradeat

State Islamic senior High School Kuok- Kampar


