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CHAPTER II

REVIEW OF RELATED LITERATURE

A. The Theoretical Framework

1. The Concept of Language Learning Strategies

In this research, the writer has two variables. They are Language Learning

Strategies (LLS) used as an independent variable and gender factor as dependent

variable. In order to know about what exactly the variables in this study are, we need

to review some theories proposed by experts. Firstly, the writer will discuss about

LLS used and secondly will discuss about gender factor.

To understand learning strategies, let us go back to the basic term, strategy. This

word comes from the ancient Greek term strategia meaning generalship or the art of

war. More specifically, strategy involves the optimal management of troops, ships, or

aircraft in a planned campaign. A different, but related, word is tactics, which are

tools to achieve the success of strategies.1

Looking at how language learners learn the language, several attempts have

been made to define the concept of LLS. According to Chamot, Language Learning

Strategies (LLS) are defined as “the conscious thoughts and actions that learners take

in order to achieve a learning goal”.2 Through repeated use, these strategies become

automatic. It requires learners to develop some degree of meta-awareness that would

1 Oxford, R. L. Language learning strategies: What every teacher should know. Boston:
Heinle and Heinle Publishers,1990.p. 7

2 Chamot, A. U., & Kupper, L. Learning strategies in foreign language instruction. Foreign
Language Annuals, 1989. p. 22,
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enable them to think about their thinking, and then analyze any learning task and

eventually choose the appropriate strategy required to accomplish that task.3

According to Weinstein and Mayer, LLS are the behaviors and thoughts that a

learner engages in during learning that are intended to influence the learner’s

encoding process.4 Language learning strategies can be taught and modified. This

can be done through strategy training, which is an essential part of language

education. Strategy training helps learners to become more conscious of strategy use

and more skilled at employing appropriate strategies.

All language learning strategies serve the main goal of communicative

competence. In order to develop communicative competence, learners must interact

with language using meaningful, contextualized language. Learning strategies help

learners participate actively in such authentic interaction and aid the development of

the communicative competence.5 Therefore, throughout the study, the term

“Language Learning Strategies” will be used with reference to the characteristic

mentioned above.

All appropriate Language Learning Strategies are oriented toward the broad goal

of communicative competence. Development of communicative competence requires

realistic interaction among learners using meaningful contextualized language.

Learning Strategies help learners participate actively in such authentic

communication.

3 Ibid, p. 13
4 Ernesto Macaro, Learning Strategies in foreign and Second Language Classroom. New

York. British Library.p 17
5,Oxford. Op.cit. p. 8
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2. The Type of Language Learning Strategies

According to O’Malley and Chamot’s, learning strategies can be classified

into three types: 6

1. Metacognitive strategies, which involve executive processes in planning for

learning, monitoring one’s comprehension and production, and evaluating

how well one has achieved a learning objective.

2. Cognitive strategies, in which the learner interacts with the material to be

learned by manipulating it mentally (as in making mental images, or

elaborating on previously acquired concepts or skills) or physically (as in

grouping items to be learned in meaningful categories, or taking notes on

important information to be remembered).

3. Social affective strategies, in which the learner either interacts with another

person in order to assist learning, as in cooperation or asking questions for

clarification, or uses some kind of affective control to assist a learning task.

On the other hand, Oxford built on earlier classifications with the hope of

including virtually every strategy previously mentioned in the literature in her

taxonomy. She considers that the aim of Language Learning Strategies is being

oriented towards the development of communicative competence. Oxford classified

6 Chamot., A.U. & O”Malley. The Learning Strategies Handbook.(New York: Longman ,
1990).p.52
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LLS into two main classes, direct and indirect, which are further subdivided into 6

groups.7 The strategies are organized into a hierarchical diagram as follows:

I. Memory Strategies

Direct Strategies II. Cognitive Strategies

III.Compensation Strategies

LEARNING

STRATEGIES I. Metacognitive Strategies

Indirect Stategies II. Affective Strategies

III. Social Strategies

Diagram of the strategy system : Overview (Source: Original)8

Memory Strategies   (Direct)

Cognitive Strategies Social Strategies

(Direct) (Indirect)

Compensation   Strategies Affective Strategies

(Direct) (Indirect)

Metacognitive Strategies (Indirect)

FIGURE  2.1  Interrelationships Between Direct and Indirect Strategies and among the Six
Strategy Groups.  Source: Oxford  1990 : 159

The first major class, direct strategies for dealing with the new language, is like

the performer in a stage play, working with the language itself in a variety of specific

7 Oxford, R. L. Language learning strategies: What every teacher should know. (Boston:
Heinle and Heinle Publishers,1990), p. 132

8 Oxford. Op.cit. p.16
9 Oxford. Op.cit. p.15
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task and situations. For direct class is composed of memory strategies for

remembering and retrieving new information, cognitive strategies for understanding

and producing the language and compensation strategies for using the language

despite knowledge gaps. The performer works closely the director for the best

possible outcome.

The second major strategy class-indirect strategies for general management of

learning -can be likened to the director of the play. This class is made up of

metacognitive strategies for coordinating the learning process, effective strategies for

regulating emotions, and social strategies for learning with others. The Director

serves host of functions, like focusing, organizing, guising, checking, correcting, and

cheering the Performer, as well as ensuring that the Performer works cooperatively

with other actors in the play. The Director as internal guided and supported to the

Performer. The function both of the Director and Performer become part of the

learner, as he or she accept increased responsibility for learning.

The definition of the types of Language Learning Strategies according to Oxford:10

a) Direct Strategies

According to Oxford, direct strategies are specific language learning strategies

which directly involve the target language. The main feature of all direct strategies is

that they require mental processing of the language while each of the three subgroups

of direct strategies does this process in its own way. Direct strategies are further

10 Oxford, L Reabecca. Language Learning Strategies. What Every Teacher Should Know.
(Boston : Heinle & Heinle Publishers, 1989), p. 39-48
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classified into three groups: Memory strategies, Cognitive Strategies and

Compensation Strategies.

I. Memory Strategies

Direct Strategies II. Cognitive Strategies

III.Compensation Strategies

1) Memory Strategies

Oxford and Crookall define them as “techniques specifically tailored to help the

learner store new information in memory and retrieve it later”. They particularly said

to be useful in vocabulary learning which is “the most seizable and unmanageable

component in the learning of any language”. Memory strategies are usually used to

link the verbal with the visual, which is useful for four reasons:

1. The mind’s capacity for storage of visual information exceeds its capacity for

verbal material.

2. The most efficiently packaged chunks of information are transferred to long-term

memory through visual images.

3. Visual images might be the most effective mean to aid recall of verbal material.

4. Visual learning is preferred by a large proportion of learners.

A. Creating Mental 1. Grouping

Linkages 2.Associating/elaborating

3. Placing a new words into a context

I. Memory Strategies B. Applying images 1. Using imagery

& sounds 2. Semantic mapping

3. Using keywords

4.Representing sounds & memory

C..Reviewing well 1. Structured reviewing

D. Employing action 1.Using physical   response/ sensation

2. Using mechanical technique
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2) Cognitive Strategies

The second groups of direct strategies are the cognitive strategies, which are

defined as “skills that involve manipulation and transformation of the language in

some direct way, e.g. through reasoning, analysis, note taking, functional practices in

naturalistic settings, formal practice with structures and sounds, etc.” Cognitive

strategies are not only used for mentally processing the language to receive and send

messages, they are also used for analyzing and reasoning. What is more, they are

used for structuring input and output. However, if learners overuse the cognitive

strategies, this might cause them to make mistakes when they generalize the rules

they have learned without questioning them, that is, when they over generalize them

or when they transfer expressions from one language to another, generally from the

mother tongue to the target language that is, when negative transfer occurs.

A. Practicing 1. Repeating

3. Formally practicing with sounds & writing

systems

4. Recognizing & using formula & patterns

5. Recombining

6. Practicing naturalistically

II. Cognitive Strategies B. Receiving & 1. Getting the idea quickly

sending messages 2. Using resources for  receiving  & sending

messages

C. Analyzing &Reasoning 1.  Reasoning deductively

2. Analyzing expressions

3. Analyzing contrastively

4. Translating

5. Transferring

1. Taking notes

D. Creating structure 2. Summarizing

for input & output 3.Highlighting
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3) Compensation Strategies

Compensation strategies help learners to use the target language for either

comprehension or production in spite of the limitations in knowledge. They aim to

make up for a limited repertoire of grammar and, particularly vocabulary. When

learners are confronted with unknown expressions, they make use of guessing

strategies, which are also known as inference. When learners do not know all the

words, they make use of a variety of clues either linguistic or non-linguistic so as to

guess the meaning. Compensation strategies are not only manipulated in the

comprehension of the target language, but they are used in producing it. They enable

learners to produce spoken or written expressions in the target language without

complete knowledge of it.

A. Guessing intelligently 1.Using linguistic clues

2.Using others clues

III.Compensation strategies

1. Switching to the mother

2.Getting help

B. Overcoming limitation 3. Using anime or gesture

in  speaking & writing 4.Avoiding communication partially /

totally

5. Selecting the topic

6. Adjusting/ approximating the message

7. Coining words

8. Using  a  circumlocution/ synonym

b) Indirect Strategies

Other language learning strategies are called indirect strategies because they

support and manage language learning, in many instances, directly involving the

target language. However, they are interconnected with the direct strategies and they
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are useful in all language learning situations and the four skills of language (reading,

writing, listening and speaking). Indirect strategies are further separated into three

subgroups: Metacognitive Strategies, Affective Strategies and Social Strategies. 11

I. Metacognitive Strategies

Indirect Stategies II. Affective Strategies

III. Social Strategies

1) Metacognitive Strategies

Metacognitive strategies are defined as “behaviors used for centering,

arranging, planning, and evaluating one’s learning. These ‘beyond the cognitive’

strategies are used to provide ‘executive control over the learning process’.

Metacognitive strategies go beyond the cognitive devices and provide a way for

learners to coordinate with their own learning process. They provide guidance for the

learners who are usually “overwhelmed by too much ‘newness’ – unfamiliar

vocabulary, confusing rules, different writing systems, seemingly inexplicable social

customs, and non-traditional instructional approaches”

1. Overcoming & linking with already known material

A. Creating 2. Playing attention

your learning 3. Delaying speech production to focus on listening

B.Arranging & 1. Finding out about

language planning 2.organizing

your learning 3. Setting goals &  objectives

I. Meta-cognitive 4. Identifying the purposed

strategies of a language task

5. Planning for a language task

6. Seeking practice opportunities

C. Evaluating Your learning 1.Self-monitoring

2. Self-evaluating

11 Oxford, R. L. Language learning strategies: What every teacher should know. (Boston:
Heinle and Heinle Publishers,1990), p.17
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2) Affective Strategies

Affective strategies are as techniques like self-reinforcement and positive

self-talk which help learners gain better control over their emotions, attitudes, and

motivations related to the language learning. Knowing how to control one’s emotions

and attitudes about learning may influence the language learning process positively

since it will make the learning more effective and enjoyable. It is also known that

negative feelings can hinder progress. The control over such factors is gained

through the manipulation of affective strategies. Good language learners are often

those who know how to control their emotions and attitude about learning.

1. Using progressive relaxation, deep

breathing/ meditation

A.Lowery your anxiety 2. Using music

3.Using laughter

II.Affective strategies B. Encouraging 1. Making positive statement

Yourself 2.  Taking risks wisely

3. Rewarding yourself

C.Taking your emotional 1. Listening to your body

temperature 2. Using a checklist

3.Writing a language learning diary

4.Discussing your feelings with

someone else

3) Social Strategies

Since language is a form of social behavior, it involves communication between

and among people. They enable language learners to learn with others by making use

of strategies such as asking questions, cooperating with others, and empathizing with
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others. Yet, their appropriate use is extremely important since they determine the

nature of communication in a learning context.

1. Asking for clarification  or verification

A. Asking questions 2. Asking for correction

III. Social strategies B. Cooperating with others 1. Cooperating with peers

2.Cooperating with proficient users of the

new language

C.Empathing with others 1. Developing cultural understanding

2. Becoming aware of the others thoughts

and feelings

3. Factors Influencing the Choice of Language Learning Strategies

In recent years, research in the field of language learning and teaching has

captured the interest of many researchers with a greater emphasis on the learners and

learning process. Parallel to this trend, the interest is also on how learners process

new information and what kinds of strategies they employ to understand, learn or

remember the information, which have been the main objectives of researchers.

Although the review of literature on language learning strategy research has

focused on investigating what strategies successful language learners use, Politzer

and Oxford in Mohammaed Embi pointed out that there are other variables that need

to be taken into consideration.12 According to Oxford, many factors influence

12 Mohammed Embi. Language Learning Strategies: a Malaysian Context. Malaysia. Faculty
of Education, University Kebangsaan Malaysia. 2000. p. 117
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learning strategy choice such as language being learned, degree of awareness, stage

of learning, proficiency level, sex, motivation level and national origin.13

The Schema of Language Learning strategies aspect:

Taken from Fahri Ras14

Dealing with the pattern of relationship among above variables, several

research activities have supported the conceptual framework.  Research activities

have been conducted on gender (sex), social-culture (including ethnicity), social-

economic, academic background or academic stream in relation to the uses of

language learning strategies.

4. The Concept of Gender

In the general sense, the notions “sex” and “gender” are perceived to be

synonymous and in some studies they are used interchangeably. The definition of sex

and gender in Collins Cobuild English is as follows:15

13 Oxford, Op. Cit.. p 13
14 Ras. Fakhri. 2013. The Relationship between Language Learning Strategies Used by

Senior High School Student and Their Socio Culture and Academic Factors in Pekanbaru. UKM

Social Factors
- Gender (male and female)
- ethnicities

Economic Factors
low, medium and high income of
parents

- parents

Situational Factors
state schools
private schools

Academic Factors
social science
natural science
religious science

Language
Learning
Strategies

1. Memory
2. Cognitive
3. Compensation
4. Metacognitive
5. Affective
6. Social
Adapted from
Oxford 1990

English
achievement of
the even
semester of
third year
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sex: (excluding other meanings) 1- The two sexes are the two groups, male and
female, into which people and animals are divided according to the function of they
have in producing young. 2- The sex of a person or animal is their characteristics of
being either a male or female.
gender: 1- A person’s gender is the fact that they are male or female. 2- You can refer
to all male and female people as a particular gender. 3- In grammar, the gender of a
noun, pronoun or adjective is whether it is masculine, feminine or neuter.

The definitions mentioned above do not give a clear distinction between the

two terms. However, (especially postmodernist) scholars believe that gender is a

completely different notion and it is not a biological fact at all. According to

Penelope and Sally, sex is biological categorization based primarily on reproductive

potential, whereas gender is the social elaboration of biological sex.16 Cameron

points out that a relationship between sex and gender is usually seen in one of two

possible ways: 17

a. Gendered behavior is ‘built on’ to pre-existing sex differences.

b. Sex-gender relationship may be arbitrary, but that there will always be

gender differences in behavior, which then come to ‘symbolize’ sex.

This sex-gender relationship entails differences or tendencies in what

women and men do and say, stemming from notion of gender as an

idea about the importance of differentiation between women and men.

According to Butler, there are brute facts of biology and gender is a

phenomenon which is brought into being when it is performed. In her own words,

15 Aslan Oktay. (2009). The Role of Gender and Language Learning Strategies in Learning
English. p.6

16 Penelope and Sally MccConnell-Ginet (2003). Language and Gender. New York.
Cambridge University Press. p. 10

17 Jane Sunderland. (2006). Languge and Gender. An Advanced Resource Book. Canada.
British Library.p.29
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“Gender is the repeated stylization of the body, a set of repeated acts within a highly

rigid regulatory frame that congeal over time to produce the appearance of substance,

of a ‘natural’ kind of being”.18

Gender is not something you acquire once and for all at an early stage of life,

but an ongoing accomplishment produced by your repeated actions19. As the authors

indicated, one’s gender is not equivalent to his/her sex; though, most of the time,

building on the biological base he/she has from birth, he/she constructs it through

his/her life with the experiences which take place first in the family then in society.

One’s social context and culture he/she lives in shapes his/her gender identity

accompanied with unique individual experiences. As a consequence, every society

has a distinct gender identity and any individual living in them may or may not

comply with the presumed gender identity.

In this study, the term gender is used following this conceptualization of

gender which is composed of culturally constructed male identity and female

identity, not the biological differences between males and females.

Oxford concluded that gender difference indicates that is typical language

learning situations, women use significantly more learning strategies than men. In

addition, Politzer found that females used social learning strategies more

significantly than males, attributed to women’s stronger social orientation. Ehrman

and Oxford also found that females, compared to males, significantly use greater

Language Learning Strategies. Most of studies in this area seem to have reported a

18 Butler, J. (1990). Gender Trouble: Feminism and Subversion of the Identity. New York:
Routledge. P. 8

19 Cameron, D. (2004). Language, gender, and sexuality: Current issue and new directions.
Applied Linguistics 26/4, 482-502. Oxford University Press
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greater use of Language Learning Strategies by women. Similar study was also

conducted by Oxford and Nyikos. They found that gender differences had a

“profound influence”. These differences indicate that females used strategies more

frequently than males. Another study was done by Green and Oxford. They

concluded that females used strategies significantly more often than males. 20

It has been found by many researchers that males and females employ

different strategies in relation to their gender characteristics. However, looking from

a broader perspective, studies which have examined the relationship between gender

and strategy use have come to mixed conclusions. Ehrman and Oxford and Oxford

and Nyikos discovered distinct gender differences in strategy use favoring female

learners in terms of the number of strategies used in learning a foreign language.21

The study by Green and Oxford came to the same conclusion. Ehrman and Oxford’s

study, however, failed to discover any evidence of differing language learning

strategy use between the genders.22 Since a similar question is discussed in the

current study, researcher will go into more detail on some recent studies on language

learning strategies and gender interrelationship.

Various scholars investigated the above mentioned factors and found

significant distinctions. Nevertheless, there are a few studies that contrast the

findings of all of the previous studies in this section. Willing administered

questionnaires on learning style preference and strategy use to a large number of

20 ibid
21 Oxford, R.L. & Nyikos, M. (1989). Variables effecting choice of language learning

strategies by university students. The Modem Language Journal, 73/3, 291-300
22 Oxford, R.L, & Erhman, M.E., (1995). Adults’ language learning strategies in an intensive

foreign language program in the united states. System, 23, 259-386
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adult immigrant speakers of other languages in Australia. The results were examined

for style preference and strategy use compared with various biographical variables

such as ethnic origin, age, gender, proficiency and length of residence in Australia.23

Willing concluded that style preference and strategy use remained virtually constant

across all of these variables.24 Such conflicting research findings do nothing but

underscore the difficulties of reaching any kind of consensus in the area of language

learning strategies.

5. Language Learning Strategies based on Gender

The first study which will be mentioned in this section was done by Green

and Oxford, which builds on previous research using the Strategy Inventory for

Language Learning (SILL). It is a large scale study including 374 participants

conducted to find out language learning strategy use by students at three different

course levels at the University of Puerto Rico. 25It relates strategy use to gender as

well as to L2 proficiency level and includes analysis of variation in the use of

individual strategies on the SILL. They found greater use of learning strategies

among more successful learners and that females used much more strategies than

men. What they also found was that with both proficiency level and gender, only

some items showed significant variation and significant variation by proficiency

level did not invariably mean more frequent strategy use by more successful

23 Willing, K. (1988). Learning Style In Adult Migrant Education. Sydney: National Centre
for English Language Teaching and Research

24 Griffifths, C. (2008). Lessons from Good Language Learner (Ed.). Cambridge: Cambridge
University Press. p. 33

25 Oxford, Op.Cit. p. 39-48
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students. The strategies used frequently or moderately frequently by successful and

unsuccessful learners alike are not necessarily unproductive.

According to the authors, a more likely interpretation is that these are

“bedrock strategies”, which contribute significantly to the learning process of the

more successful students, although not being in themselves sufficient to move the

less successful students to higher proficiency levels.

Another study by Kaylani, conducted in Jordan, investigated the influence of

gender and motivation on EFL learning strategy use26. Kaylani's starting point was

that there is evidence from a number of studies conducted across different cultures

around the world that there are differences between male and female students of

foreign and second languages as regards what strategies they use and how they use

them when engaging in language learning tasks. What she wanted to know was why

these differences existed, what their effect on teaching is, what similarities exist

between successful male and female students and the role of socialization in gender

differences. She was also interested in the relationship between motivation and

strategy use, and as regards gender, what social factors affecting motivation exist

which are distinct to male and female students. A sample of 255 students from two

boys' and two girls' secondary schools were administered a version of Oxford's SILL

translated into Arabic. A statistical analysis of questionnaire data revealed, among

other things, that although there was a higher incidence of memory, cognitive

compensation and affective strategies among female students, the relatively

26 Kaylani, C., & Sunderland, J. (2002) The influence of gender and motivation on EFL
learning strategy use in Jordan. In Oxford, R.L. (Ed.). Language Learning Strategies Around the
World: Cross-Cultural Perspectives. (Technical Report #13). (pp. 75-88).. Honolulu: Univeristy of
Hawai’I, Second Language Teaching & Curriculum Center.
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proficient/relatively non-proficient and successful/unsuccessful distinctions

correlated more to strategy use than the male/female distinction.

Kaylani goes beyond such a limited analysis and proceeds to discuss her

findings "in terms of the sociocultural context of Jordan". She cites an interesting

finding from her interviews, namely that female students showed a far stronger

tendency to use strategies sanctioned by their teachers than male students did. At

first, she relates this finding to a suggestion made by Niyikos that female students

seek social approval more than male students, a generalization not dissimilar to

Labov's on the higher use among women of socially desirable linguistic forms. Far

more interesting is Kaylani's subsequent attempt to relate the finding to "the

socialization of girls to exhibit obedience in both private and public domains".27

In another study, Oxford and Nyikos found that females taking the SILL

reported using strategies far more often than did males in three of the five factors:

formal rule-related practice, general study strategies and conversational input

elicitation strategies.28 Ehrman and Oxford, who looked at the strategies used by

1200 university students, found that gender differences made a "profound influence"

on strategy use, and discovered significant gender differences in the SILL (favoring

women again) in the following strategy classifications: general study strategies,

strategies for authentic language use, strategies for searching for and communicating

meaning and meta-cognitive or self management strategies.29

27 ibid
28 Oxford, R.L. & Nyikos, M. (1989). Variables effecting choice of language learning

strategies by university students. The Modem Language Journal, 73/3, 291-300
29 Erhman, M.E,. & Oxford, R.L (1989). Effect of sex differences, career choice, and

psychological type on adult language learning strategies. The Modem Language Journal, 73, 1-13
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In Japan, Watanabe encountered a considerably contrasting strategy use

between a major metropolitan university with both male and female students and a

rural, all-female college (though location and prestige might have influenced the

differences just as much as gender).30

Sy B.M discovered that students of English in the Republic of China showed

significant gender differences on the SILL. In that study, females significantly

surpassed males in their use of cognitive, compensation, meta-cognitive, and social

strategies. Even though most of the studies in this area reported a greater use of

language learning strategies by women,31 Tran found that Vietnamese women use

much fewer language learning strategies. The final study that will be cited here is one

study conducted in Turkey by Leyla T. The aim of the study was to discover gender

differences in language learning strategies used by foreign language learners using

Oxford’s SILL. A total of 184 pre-service teachers, 44 male (23.9%) and 140 female

(76.1%), with ages ranging from 19 to 23, participated in the study. They were

enrolled in the third year of their 4 year undergraduate teacher education program at

Ataturk University.32

The results of the descriptive statistics procedure to determine gender-related

differences, interestingly, indicated male students reported higher use in five of the

30 Watanabe, Y. (1990). External variables affecting language learning strategies of Japanese
EFL learners: Effects of entrance examination, years spent at college/university, and staying overseas.
Unpublished master’s thesis, Lancaster University, Lancaster, England

31 Sy, B. M. (1994). Sex differences and language learning strategies. Paper presented at the
11th Conference of Teachers of English to Speakers of Other Languages of the Republic of China,
Taiwan.

32 Tran, T.V. (1988). Gender differences in English language acculturation and learning
strategies among Vietnamese adults aged 40 and over in the United States. Gender Roles, 19, 747-
758.
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six scales than female students. Female students reported a higher score on only one

of the scales.

The results show gender differences, favoring males, in students' strategy use.

Therefore, the results of the mentioned study are not consistent with several other

studies that have reported that female learners use strategies with greater frequency

than male learners. In conclusion, the discussion of the role of gender in SLA has

been in the agenda of many scholars for a long time; yet the results they reached are

still far from being conclusive. Because gender itself is not a stable factor; it depends

on many variables such as biological factors, cultural and social elements etc.

Besides, along with gender, there are various other factors that also affect the process

of language acquisition; namely, motivation, attitude, nationality (…) and language

learning strategies, one of the leading indicators of learning a foreign language. In

this study, it is intended to reveal the interdependency of gender, language learning

strategies and achievement in second language learning.

B. The Relevant Research

1. A Thesis from Fakhri Ras

In 2006 Fakhri Ras conducted a research entitled “The Relationship between

Language Learning Strategies Used by Senior High School Students and Their Socio

Culture and Academic Factors in Pekanbaru”. He focused on the Relationship

between Language Learning Strategies and their background factors. He concluded

that there was significant relationship between LLS and Socio Culture and Academic

Factors. The similarity between The Relationship between Language Learning

Strategies by Senior High School Student and Their Socio Culture and Academic
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Factors and The correlation between Language Learning strategies and gender factor

is both of them have the same variables, that is Language Learning Strategies. In

Fakhri research, he focused on The Relationship between Language Learning

Strategies and Socio Culture and Academic Factors whereas this research focused on

Language Learning Strategies in gender factors.

2. A research from Nuardi

In 2007 Nuardi conducted a research “Relationship between Language Learning

Strategies and Social Factors Used by Second Year Students SMU N 2 Kampar Riau

Province”.  He tried to find out the relationship between LLS and Social factors. He

identified the LLS used in Kampar, Riau Senior High School student in learning

English, he also found there was a significant difference between male and female,

and between races in SMU N 2 Kampar. It helps this research; researcher tries to

focus on correlation between Language Learning Strategies and gender factors.

3. A research from Sawako Kato

In 2005 Sawako Kato conducted a research entitled “How Language Learning

Strategies effect English Proficiency in Japanese Students” he tried to find out the

effect of Language Learning Strategies in English Proficiency. He found that

Language Learning Strategies have several important implications for teaching

English to Japanese university students. The research conducted by Sawako Kato is

different from this research; the researcher tries to find the how much the significant

correlation between Language Learning Strategies and gender factors at the first

students of MA Darel Hikmah Pekanbaru.
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4. The Operational Concept of the Research

Operational concept is a concept applied to give explanation about theoretical

framework to avoid misunderstanding in this research. As a concepts, it has to be

interpreted into points or practical indicators in order to be easy to measure and

operate. Based on theoretical framework above, the writer concludes that Language

Learning Strategies based on gender are measured by the following indicators:

The indicator of student’s Language Learning Strategies:

a. The students are able to memorize some information in learning English.

b. The students are able to realize how essential practice is.

c. The students are able to use the new language for either comprehension or

production despite limitations in knowledge.

d. The students can take control their own learning process and take steps to

improve their learning where they feel there is a need.

e. The students are able to decide whether it is an effective or ineffective strategy

and know how to control their emotions and attitudes about learning.

f. The students are able to encourage their conversation partners to provide larger

quantities of ‘input’ in the target language and indicate interest in involvement.


