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Kau mencintaiku seperti matahari mencintai titah Tuhan nya
Tak pernah lelah membagi cerah cahaya
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Cintamu membelai jiwaku
Bak rintik hujan yang membuat rerumputan tersenyum indah

Tapi ada yang melebihi dari itu
Inginku menjadi air matamu

Yang selalu ada dekat denganmu, hidup dari dalam dirimu,
mengalir dikedua pipimu,

Namun tak inginku menjadi air mata dukamu

“Ku ingin keberadaanku bisa menjadi
Pengindah  bagi waktumu”
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ABSTRACT

PURMAYASARI (2011) : The Effect of Think-Pair-Share (TPS) Strategy to
Improve Students’ Speaking Ability at the
Second Year of Islamic Boarding Senior High
School Bahrul ‘UlumPerhentian Raja District of
Kampar Regency

Think-Pair-Share (TPS) strategyhelps students get ideas and discuss their
ideas with each other to improve their speaking ability. This strategy gives chance
to the students to think, to answer, and to help with each other. Based on the
preliminary research at the Second Year Students of Islamic Boarding Senior
High School Bahrul ‘UlumPerhentian Raja District of Kampar Regency, the
writer found that the students’ speaking ability is still low. Thus, the writer is
interested in carrying out this research.  There are two formulations of the
problem in this research, they are:

a. How is the use of Think-Pair-Share Strategy to improve students’
speaking ability?

b. Is there any significant effect of Think-Pair-Share Strategy to improve
students’ speaking ability?

The subjects of this research are the teacher andthe second year students of
Islamic Boarding Senior High School Bahrul ‘UlumPerhentian Raja District of
Kampar Regency in 2010/2011 academic year.The objects of this research are the
use of Think-Pair-Share strategy to improve students’ speaking ability and the
effect of Think-Pair-Share strategy to improve students’ speaking ability. The
techniques of collecting data used in this research are observation and oral
presentation test. There are two variables that are operated in this research:
variable X is Think-Pair-Share strategy, and variable Y is students’ speaking
ability. The data were analyzed by using SPSS computer program with
Independent Samples T-Test formula.

Based on the observation, it was obtained that the result of observation of
the use of Think-Pair-Share strategy is that 100% of the indicators were done by
the writer. It is categorized very good. Then based on the data analysis, the total
post-test score of the experimental class is 1126 and the mean score is 66.2. While
the total post-test score of the control class is 1036 and the mean score is
60.9.Therefore, the students’ speaking score at the experimental class is higher
than the students’ at the control class.

After analyzing the data by using SPSS computer program, it was found
that tobservationis 3.310, which is greater thanttableat 5% (2.04) and 1% (2.75) level of
significance. It can be concluded that 2.04 < 3.310 > 2.75.  It means that null
hypothesis (Ho) is rejected, while the alternative hypothesis (Ha) is accepted.
Thus, there is significant effect of think-pair-share strategy to improve students’
speaking ability at the second year of Islamic Boarding Senior High School
Bahrul ‘UlumPerhentian Raja District of Kampar Regency.
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ABSTRAK

PURMAYASARI (2011) : The Effect of Think-Pair-Share (TPS) Strategy to
Improve Students’ Speaking Ability at the
Second Year of Islamic Boarding Senior High
School Bahrul ‘UlumPerhentian Raja District of
Kampar Regency

Strategi Think-Pair-Share (TPS) dapat membantu siswa untuk
mendapatkan ide-ide atau gagasan-gagasan dan dapat saling mendiskusikan ide-
ide mereka untuk meningkatkan kemampuan berbicara bahasa Inggris
mereka.Strategi ini memberi kesempatan kepada para siswa untuk berpikir,
menjawab, dan saling membantu. Berdasarkan penelitian pendahuluan pada siswa
kelas dua Madrasah Aliyah Pondok Pesantren Bahrul ‘Ulum, penulis menemukan
bahwa kemampuan berbicara bahasa Inggris siswa masih rendah. Oleh karena itu,
penulis tertarik untuk melakukan penelitian ini. Ada dua rumusan masalah dalam
penelitian ini, yaitu:

c. Bagaimana penggunaan strategi Think-Pair-Share untuk meningkatkan
kemampuan berbicara siswa?

d. Apakah ada efek yang signifikan dari penerapan strategi Think-Pair-
Share?

Subjek penelitian ini adalah guru dansiswa kelas dua Madrasah Aliyah
Pondok Pesantren Bahrul ‘Ulum pada tahun ajaran 2010/2011. Objek penelitian
iniadalah penggunaan strategi Think-Pair-Share untuk meningkatkan kemampuan
berbicara siswa dan efek dari penerapan strategi Think-Pair-Share.Teknik
pengumpulan data yang digunakan pada penelitian ini adalah observasi dan tes
lisan.

Ada dua variabel dalam penelitian ini: variabel X adalah strategi Think-
Pair-Share, dan variabel Y adalah kemampuan berbicara siswa.Data dalam
penelitian ini dianalisis menggunakan program komputer SPSS dengan rumus
Independent Samples T-Test.

Berdasarkan observasi, diperoleh bahwa hasil observasi dari penggunaan
strategi Think-Pair-Share adalah 100% dari indikator telah dilaksanakan oleh
peneliti. Hasil observasi ini dalam kategori sangat baik. Kemudian berdasarkan
analisis data, jumlah total nilai post-test pada kelas eksperimen adalah 1126 dan
nilai rata-ratanya adalah 66.2. Sedangkan jumlah total post-test pada kelas kontrol
adalah 1036 dan nilai rata-ratanya adalah 60.9.Dengan demikian, nilai berbicara
siswa pada kelas eksperimen lebih tinggi daripada nilai berbicara siswa pada kelas
kontrol.

Setelah menganalisis data dengan menggunakan program komputer SPSS,
telah diperoleh bahwa tobservationadalah 3.310 yang nilainya lebih besar dari
ttablepada taraf signifikan 5% (2.04) dan 1% (2.75).Hal ini berarti bahwa Ho

ditolak, sedangkan Haditerima. Dengan demikian, ada efek yang signifikan dari
penerapan strategi Think-Pair-Share untuk meningkatkan kemampuan berbicara
siswa pada siswa kelas dua Madrasah Aliyah Pondok Pesantren Bahrul ‘Ulum.
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ملخص

طالب الكالمية      لتحسين مقدرة الThink-Pair-Shareأثر خطة: ) ۲٠١١(فورماياساري 
الصف الثاني بالمدرسةالعالية  بمعهد بحر  العلوم  مركز  لطلبة 

راجامنطقة كمبار  فيرهينتيان
Think-Pair-Shareتساعد خطة 

بناء على . وتقدمهم هذه اخلطة الفرصة للتفكري، اإلجابة والتعاون. الكالمية اإلجنليزية
مقدرة نتائج البحث األولية ىف الصف الثاين باملدرسة العالية مبعهد حبر العلوم، رأت الباحثة أن 

ومع ذلك رغبت الباحثة ىف أداء هذا البحث صيغتا املشكلة . الطالب الكالمية اإلجنليزية ضعيفة
:مها

لتحسني مقدرة الطالب الكالمية Think-Pair-Shareكيف كان استخدام خطة .١
اإلجنليزية؟

؟Think-Pair-Shareهل هناك أثر دال من تطبيق خطة .۲
الصف الثاين باملدرسة العالية مبعهد حبر العلوم للعام املوضوع ىف هذا البحث طالب

و ىف مجع . بينما اهلدف ىف هذا البحث مقدرة الطالب الكالمية۲٠١١-۲٠١٠الدراسي 
ويوجد املتغري ان ىف هذا البحث مها . القبلى واالختبار البعدىالبيانات استخدمت الباحثة االختبار

وحتلل البيانات ىف هذا . مقدرة الطالب الكالميةYاملتغري  و Think-Pair-Shareوهو خطة Xاملتغري 
.االختبار-البجث باستخدام الربنامج احلاسويب س ف س س مع الصيغة العينة املستقل ت

بناء على حتليل البيانات، فإن جمموع النتائج للالختبار البعدى ىف الفصل التجريىب بقدر
لنتائج للالختبار البعدى ىف الفصل الضبط بقدر اوجمموع. ٦٦٫۲النتائج بقدر متوسط١١۲٦
ومع ذلك إن نتيجة مقدرة الطالب الكالمية ىف الفصل التجريىب . ٦٠٫٩و متوسط النتيجة ١٠٣٦

وبعد حتليل البيانات باستخدام الربنامج . أحسن من مقدرة الطالب الكالمية ىف الفصل الضبط
وهي أكرب من ت اجلدول ىف مستوى ٣٫٣١٠احلاسوىب س ف س س يعرف أن ت املالحطة 

النتائج أن الفرضية الفرصية مرفوضة وتدهلذه). ۲٫٧٥(ىف املائة ١و ) ۲٫٠٤(ىف املائة ٥الداللة 
-Thinkومع ذلك يوجد ىف هذا البحث أثر دال من تطبيق خطة . بينما الفرضية البديلة مقبولة

Pair-Shareباملدرسة العالية مبعهد حبر العلوملتحسني مقدرة الطالب الكالمية ىف الصف الثاين .
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CHAPTER I

INTRODUCTION

A. Background

Teaching Englishcan not be separated from teaching the four skills. It

includes speaking. Speaking is one of the four very important skills.Many

language learners consider that speaking is a measure of mastering a

language.1 Either English as a second language or a foreign language of a

country requires speaking to indicate that the people of the country master

English as a foreign or a second language. According to Richard and

Renandya, the learners study English in order to develop their language

ability in speaking.2 Because speaking is used for various purposes. It is used

both in formal and informal situation.  Speaking is used to express opinion, to

describe something, to complain about something, to persuade someone, or to

make polite requests.3

The aim of English learning in Senior High School is to achieve the

given literacy level. That is informational level. It is the level of literacy

where the students are able to access knowledge with the medium of English

language.4

1Kalayo Hasibuan and Muhammad FauzanAnsyari,Teaching English as a Foreign
Language (TEFL),Pekanbaru: Alaf Riau Graha UNRI Press, 2007, p. 101.

2Jack C.Richard and Willy A. Renandya, Methodology in Language Teaching: an
Anthology of Current Practice, USA: Cambridge University Press, 2002, p. 201.

3Ibid.
4Kalayo Hasibuan and Muhammad FauzanAnsyari, Op.Cit., p. 2.
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Based on the School-Based Curriculum, in speaking skill for Senior

High School, there are four basic competences that should be achieved by the

students of the second year of Senior High School in the second

semester.First, the students are able to express the meaning of transactional

(to get things done) and interpersonal (to socialize) conversation accurately

and fluently by expressing attitude about something, expressing love and

sadness.Second, it is by expressing embarrassment, anger, and annoyance.

Third, the students are able to express the meaning of short functional spoken

text such as banner, pamphlet, and poster. Fourth, the students are able to

express the meaning of monolog text accurately and fluently in narrative,

spoof, and hortatory exposition text.5

Teaching speakingin school is not separated from transactional

conversation, interpersonal conversation, and short functional text as in the

text book. Yet in fact, it is difficult for students to practice speaking

English.The difficulties and the obstacles in speaking are also faced by the

students of Islamic Boarding Senior High School Bahrul ‘UlumPerhentian

Raja District of Kampar Regency.Meanwhile, this school has some programs

to develop English proficiency such as giving vocabulary conducted everyday

and English speech program conducted oncea week to support English course

they learn in school time.  Besides, they are also obligated to communicate

with each others by using English and Arabic in their daily activities.

5DepartemenPendidikanNasional, Silabus Mata PelajaranPendidikanBahasaInggris,
2006, p. 19-22.



3

Islamic Boarding Senior High School Bahrul ‘Ulum is one of the

private schools.This school uses School-Based Curriculum as a guide of

English teaching and learning in this school.  English is taught 4 periods in a

week with duration 40 minutes per period. This curriculum also gives priority

for speaking skill by applying the four basic competences as explained

above.Though this school has done a lot of efforts to increase students’

English competences, the students seem not to perform their English

proficiency based on the curriculum given. The symptoms are as follows:

1. Some of the students are not able to express their ideas in English.

2. Some of the students are afraid of making mistakes to speak English

because they need to memorize many grammatical formulas.

3. Only few of the students are active to communicate in English.

4. Some of the students are not able to practice expressing attitude about

something, expressing love, sadness, embarrassment, anger, and

annoyance.

5. Some of the students are not able to express the meaning of short

functional spoken text such as banner, pamphlet, poster, and to express

the meaning of monolog text accurately and fluently in narrative, spoof,

and hortatory exposition text.

6. Some of the students are lack of self confidence when they were

speaking with each other.
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Therefore, to solve this problem needs a suitable strategy to improve

students’ speaking ability.In this case, the writer gives a solution by using

Think-Pair-Share (TPS) strategy that was found by Frank Lyman in 1985 to

help students get ideas and discuss their ideas with each other to improve

their speaking ability.6This strategy is a type of cooperative learning. This

strategy is chosen because it gives chance to the students to think, answer,

and help with each other. It will add variation of learning style. It will be

more interesting and joyful. Furthermore, it can increase students’ activities

and cooperation in the classroom. Therefore, the writer is interested to point

out the problems into a research entitled: The Effect of Think-Pair-Share

(TPS) Strategy to Improve Students’ Speaking Ability at the Second

Year of Islamic Boarding Senior High School Bahrul ‘Ulum Perhentian

Raja District of Kampar Regency.

B. The Reason for Choosing the Title

The reasons why the writer is interested in carrying out the research on

the topic above are based on several considerations as follows:

1. The problems of the research are very interesting and challenging to be

investigated in teaching and learning speaking. The teacher of English is

required to improvethe students’ speaking ability by exercising them how

to use grammar, to use the words appropriately, to pronounce the words

6Isjoni, Cooperative Learning MengembangkanKemampuanBelajarKelompok,Bandung:
Alfabeta, 2010, p. 78.



5

correctly, to make them comfortable and confident when they practice

speaking in front of the class individually or even in group.

2. The topic is relevant to the writer as one of the students of the English

Education Department.

3. This research titlenever been researched by any previous researchers in

the same location.

C. The Problem

1. The Identification of the Problem

Based on the background and the problems explained above, it is clear

that most of the students of the second year in Islamic Boarding Senior High

School Bahrul ‘Ulum still get difficulties in English course especially in

speaking. To make it clearer, the problems in this research can be identified

as follows:

a. Why are not some of the students able to express their ideas in

English?

b. Why are some of the students afraid of making mistakes to speak

English?

c. Why are only few of the students active to communicate in English?

d. Why are not some of the students able to practice expressing attitude

about something, expressing love, sadness, embarrassment, anger, and

annoyance?

e. Why are not most of the students able to express the meaning of short

functional spoken text such as banner, pamphlet, poster, and to express
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the meaning of monolog text accurately and fluently in narrative,

spoof, and hortatory exposition text?

f. How is the use of Think-Pair-Share strategy to improve students’

speaking ability?

g. How is the effect of Think-Pair-Share strategy to improve students’

speaking ability?

2. The Limitation of the Problem

Based on the identification of the problems stated above, the problems

of this research are focused on (1) the use of Think-Pair-Share strategy to

improve students’ speaking ability (2) the effect of Think-Pair-Share strategy

to improve students’ speaking ability at the second year of Islamic Boarding

Senior High School Bahrul ‘UlumPerhentian Raja District of Kampar

Regency.

In this research, the writer used the expression of giving argument and

the expression of expressing attitude about something in spoken hortatory

exposition text form as the topic of speaking skill for the students at the

second year of Islamic Boarding Senior High SchoolBahrul ‘Ulum in the

second semester.

3. The Formulation of the Problem

Based on the limitations of the problems, thus the problems of this

research are formulated in the following research questions:

a. How is the use of Think-Pair-Share Strategy to improve students’

speaking ability in spoken hortatory exposition text at the second year
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of Islamic Boarding Senior High School Bahrul ‘UlumPerhentian Raja

District of Kampar Regency?

b. Is there any significant effect of Think-Pair-Share Strategy to improve

students’ speaking ability in spoken hortatory exposition text at the

second year of Islamic Boarding Senior High School Bahrul

‘UlumPerhentian Raja District of Kampar Regency?

D. The Objectives of the Research

This research is necessarily carried out in order to achieve the

objectives as follows:

1. To get information about the use of Think-Pair-Share strategy to improve

students’ speaking ability in spoken hortatory exposition text at the second

year of Islamic Boarding Senior High School Bahrul ‘UlumPerhentian

Raja District of Kampar Regency.

2. To find out the effect of Think-Pair-Share strategy to improve students’

speaking ability in spoken hortatory exposition text at the second year of

Islamic Boarding Senior High School Bahrul ‘UlumPerhentian Raja

District of Kampar Regency.

E. The Significance of the Research

Theoretically, these research findings are expected to support the

existence of the theories regarding with the second or foreign language

learning, teaching, and acquisition. Practically, these research findings are

expected to give the positive contribution and information to the writer

herself as the researcher in conducting and increasing her knowledge,
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especially in the field of educational research in English language teaching

and learning research. Besides, these research findings are also expected to

provide the students and the teachers of Islamic Boarding Senior High School

Bahrul ‘UlumPerhentian Raja District of Kampar Regency, especially with

the information of their students’ speaking ability. Finally, these research

findings are also expected to provide the readers or those who are concerned

to the process of language teaching and learning with the information of both

theories and practices informatically.

F. The Definition of the Terms

To avoid misunderstanding and misinterpretation about some terms

used in this research, the writer defines them as follows:

1. Effect

Effect is change that something or somebody causes in something or

somebody else, or result.7 The writer concludes that effect can be said as

influence that is appeared by something towards something else. However,

in this research, the term of effect refers to the effect of Think-Pair-Share

strategy to improve students’ speaking ability in spoken hortatory

exposition text at the second year of Islamic Boarding Senior High School

Bahrul ‘Ulum Perhentian Raja District of Kampar Regency.

7A S. Hornby,Oxford Advanced Learner’s Dictionary of Current English, Seventh
Edition, NewYork: Oxford University Press, 2005, p.138.
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2. Think-Pair-Share Strategy

Think-Pair-Share is one of the type strategies of cooperative learning.

Arends statesthat Think-Pair-Share strategy appears from the research

about Cooperative Learning. This strategy is developed by Frank Lyman

in 1985. It gives more time to the students to think, to respond, and to help

each other but it is not a way for cheating.8 However, in this research, the

term of think-pair-share strategy refers to the strategy used by the writer in

her research to improve the students’ speaking ability in spoken hortatory

exposition text at the second year of Islaimic Boarding Senior High School

Bahrul ‘UlumPerhentian Raja District of Kampar Regency.

3. Speaking Ability

According to Longman, speaking is defined as to be able to talk in a

particular language.9 Furthermore, Bygate as quoted by David Nunan

defines that speaking is oral interaction where the participants need to

negotiate the meaning contained in ideas, feelings, and manage in terms of

who is to say what, to whom, and about what.10However, speaking in this

research is defined as the students’ ability of using English in spoken

hortatory exposition text in their communication activities orally.

8Richard IArends, Learning to Teach: Belajar untuk Mengajar.Yogyakarta:
PustakaPelajar.2008, p.15.

9 Longman, Longman Active Study Dictionary, London: Pearson Education, 1998, p. 497.
10David Nunan, Language Teaching Methodology: A Text Book for Teachers,New York:

Prentice Hall, 1991, p. 40.
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CHAPTER II

REVIEW OF RELATED LITERATURE

A. Theoretical Framework

1. The Nature of Speaking

Variousdefinitions of speaking have been given by many theorists.

According to Longman, speaking is defined as to be able to talk in a

particular language.1 According to Oxford, speaking is defined as to be able

to use a language.2Bygate as quoted by David Nunan defines that speaking is

oral interaction where the participants need to negotiate the meaning

contained in ideas, feelings, and manage in terms of who is to say what, to

whom, and about what.3Then according to Hornby, ability is defined as the

fact somebody or something is able to do something and a level skill or

intelligence.4 Speaking ability is considered as the measure of knowing a

language.5 In conclusion, speaking ability is the ability ofthe person to

express his idea, feeling, or something in his mind to others. Someone has to

master the rules of speaking. When one who has mastered the rules of

speaking, he will not have any difficulties to express his or her ideas, thought,

and feeling. It can be practiced in his or her daily questions, making

conversation with friends, and conveying English speech in front of the class.

1Longman, Longman Active Study Dictionary, London: Pearson Education, 1998, p. 497.
2 Oxford Dictionary,New York: Oxford University Press, 2000, p. 414.
3David Nunan, Language Teaching Methodology: A Text Book for Teachers,New York:

Prentice Hall, 1991, p. 40.
4 A S. Hornby, Oxford Advanced Learner’s Dictionary of Current English, Seventh

Edition,New York: Oxford University Press, 2005, p. 1516.
5Kalayo Hasibuan and Muhammad FauzanAnsyari, Teaching English as a Foreign

Language (TEFL),Pekanbaru: Alaf Riau Graha UNRI Press, 2007, p. 101.
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The objective of teaching spoken language is the development of the

ability to interact successfully in that language and to involve comprehension

as well as production.6 According to Kalayo, speaking involves three areas of

knowledge as follows:7

a. Mechanics (pronunciation, grammar, and vocabulary): speaking by

using the right order with the correct pronunciation.

b. Functions (transaction and interaction): knowing when clarity of

message is essential (transaction or information exchange) and when

precise understanding is not required (interaction or relationship

building).

c. Social and cultural rules and norms: understanding how to make into

account who is speaking to whom, in what circumstances, about what,

and for what reason.

The goal of teaching speaking skills is communicative interaction.

Before the learners make the listener understand, they should be able to make

themselves understand what they say. They should try to avoid confusion in

the message caused by their faulty in pronunciation, grammar, or vocabulary.

Based on the syllabus contained in School Based Curriculum, speaking

is also as a prominent skill that has to be mastered by the students. In

speaking skill, the students must be able to practice and master some certain

expressions in transactional and interpersonal conversation. Transactional

6Arthur Hughes, Testing for Language Teachers,Cambridge University Press, 1989, p.
101.

7KalayoHasibuan and Muhammad FauzanAnsyari, Loc.Cit.
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conversation is a conversation when the speaker is getting information from

someone else or information is being shared between both people.8The

primary focus of transactional conversation is on the exchange of information

or message. Interpersonal conversation is a conversation that occurs between

people who have known each other for some time and its prymary focus is on

the social needs.9 Furthermore, both transactional and interpersonal

conversations are stated in the instructional outcome of speaking skill that is

prescribed in the School Based Curriculum. The instructional outcome of

speaking skill especially for the second year of Senior High School in second

semester is as follows:10

Table II.1
Instructional Outcome of Speaking in School Based Curriculum

Standard Competence Basic Competence Material

Speaking:

Express the meaning of
transactional and
interpersonal
conversation text
formally and
continuously (sustained)
in daily context

1. Express the meaning of
transactional (to get things
done) and interpersonal (to
socialize) conversation
formally and continuously
(sustained) by using various
spoken language accurately
and fluently in daily context
and involving the expression
of attitude, expressing love,
and expressing sadness.

Expressing attitude:

A: I’m against the idea.

B: I can’t agree more.

Expressing love:

A: I love you.

B: I love you too.

Expressing sadness:

8Answers.com.Wiki Answers,
http://wiki.answer.com/Q/what_is_the_meaning_of_transactional_conversation.Retrieved03
March 2011.

9 Richard Nordquist, Conversation,http://grammar
.about.com/od/c/g/conversationterm.htm.Retrieved 03 March 2011.

10DepartemenPendidikanNasional, Silabus Mata PelajaranPendidikanBahasaInggris,
2006, p. 19-22.
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A: This is the lowest time in

my life.

B: Take it easy.

2. Express the meaning of
transactional (to get things
done) and interpersonal (to
socialize) conversation
formally and continuously
(sustained) by using various
spoken language accurately
and fluently in daily context
and involving the expression
of embarrassment,
expression of anger, and
expression of annoyance.

Expressing embarrassment:

A: I was so embarrassed.

B: I don’t think it a big deal.

Expressing anger:

A: There’s nothing to talk
about. Get out of here.

B: If you say so.

Expressing annoyance:

A: I can’t take this anymore.

B: Sorry about that.

Express the meaning of
short functional and
monolog text in
narrative form, spoof,
and hortatory exposition
in daily context.

3. Express the meaning of short
functional text (eg. Banner,
poster, pamphlet, etc) formal
and informal accurately and
fluently in various daily
context.

Spoken short functional text.

4. Express the meaning of
monolog text by using
various spoken language
accurately and fluently in
daily context in narrative
form, spoof, and hortatory
exposition.

a. Spoken narrative text
form

b. Spoken spoof text form

c. Spoken hortatory
exposition text form

At the end of English course, the second year students of Islamic

Boarding Senior High School are hoped to be able to reach these instructional

outcomes. Whatever the materials of speaking that are taught by the teacher,

the students are supposed to be able to speak English and hopefully students
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have speaking proficiency. However, in the process of teaching speaking in

the class, the students still have some problems relating to some aspects

supporting speaking ability such as pronunciation, vocabulary, and grammar.

In this research, speaking ability is the students’ ability in using English

as the language they learn in their communication activities and

communicative interaction orally.

The students’speaking ability was measured by using oral language

scoring rubric adopted from Hughes as follows:11

Table II.2
The Category Level of Speaking Ability

Proficiency Level 6 Level 5 Level 4 Level 3 Level 2 Level 1

Accent 6 5 4 3 2 1

Grammar 6 5 4 3 2 1

Vocabulary 6 5 4 3 2 1

Fluency 6 5 4 3 2 1

Comprehension 6 5 4 3 2 1

a. Accent

6 = Native pronunciation, with no trace of “foreign accent”

5 = No conspicuous mispronunciations, but would not be taken for a

native speaker

4 = Marked “foreign accent” and occasional mispronunciations which

do not interfere with understanding

11Arthur Hughes, Testing for Language Teachers,Cambridge University Press, 1989, p.
111-112.
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3 = “Foreign accent” requires concentrated listening, and

mispronunciations lead to occasional misunderstanding and

apparent errors in grammar or vocabulary

2 = Frequent gross error and very heavy accent make understanding

difficult, require frequent repetition

1 = Pronunciation frequently unintelligible

b. Grammar

6 = No more than two errors during the interview

5 = Few errors, with no patterns of failure

4 = Occasional errors showing imperfect control of some patterns but

no weakness that causes misunderstanding

3 = Frequent errors showing some major patterns uncontrolled and

causing occasional irritation and misunderstanding

2= Constant errors showing control of very few major patterns and

frequently preventing communication

1 = Grammar almost entirely inaccurate except in stock phrases

c. Vocabulary

6 = Vocabulary apparently as accurate and extensive as that of an

educated native speaker

5 = Professional vocabulary broad and precise, general vocabulary

adequate to cope with complex practical problems and varied social

situations
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4 = Professional vocabulary adequate to discuss special interest,

general vocabulary permits discussion of any non-technical subject

with some circumlocutions

3 = Choice of words sometimes inaccurate, limitations of vocabulary

prevent discussion of some common professional and social topics

2 = Vocabulary limited to basic personal and survival areas (time, food,

transportation, family, etc)

1 = Vocabulary in adequate for even the simplest conversation

d. Fluency

6 = Speech on all professional and general topics as effortless and

smooth as a native speaker

5 = Speech is effortless and smooth, but perceptively non-native in

speed and evenness

4 = Speech is occasionally hesitant, with some unevenness caused by

rephrasing and groping for words

3 = Speech is frequently hesitant and jerky, sentences may be left

uncompleted

2 = Speech is very slow and uneven except for short or routine

sentences

1 = Speech is so halting and fragmentary that conversation is virtually

impossible
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e. Comprehension

6 = Understands everything in both formal and colloquial speech to be

expected of an educated native speaker

5 = Understands everything in normal educated conversation except

for very colloquial or low-frequency items, or exceptionally rapid

or slurred speech

4 = Understands quite well normal educated speech when engaged in a

dialogue, but requires occasional repetition or rephrasing

3 = Understands careful, somewhat simplified speech when engaged in

a dialogue, but may require considerable repetition and rephrasing

2 = Understands only slow, very simple speech on common social and

touristic topics; requires constants repetition and rephrasing

1 = Understands to little for the simplest type of conversation

Because English in Indonesia is as a foreign language, the score levels

given to the students are about from level 1 to level 5.

Table II.3
The Classification of Speaking Ability

No Level Score Category

1 Level 1 81-100 Excellent

2 Level 2 61-80 Very Good

3 Level 3 41-60 Good

4 Level 4 21-40 Fair

5 Level 5 0-20 Bad
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2. The Testing of Speaking Ability

Speaking is a productive skill that can be directly empiricaly

observed.12 Furthermore, Hughes states that there are three general formats of

testing speaking as follows:13

a. Interview

The most obvious format for the testing of oral interaction is the

interview. Interview is a testing situation in which the tester and the

testee carry on a conversation. The tester generally has a list of

questions to ask the testee. Then the interviewer assesses the language

proficiency of the testee.

b. Interaction with Peers

In this format, two or more candidates may be asked to discuss a

topic, make plans, a quiz to work on together, a puzzle to work out, or

a task. The point of these is not to find the right answer, but to

stimulate speech for the tester to evaluate.

c. Response to Tape-Recordings

This format is presenting all candidates only with the same audio or

video tape-recorded stimuli. There can also be economy where a

language laboratory is available, since large numbers of candidates

can be tested at the same time.

12H. DouglasBrown, Language Assessment Principles and Classroom Practices, San
Francisco: Addison Wesley Longman, 2003, p.140.

13Arthur Hughes, Op. Cit., p. 104-105.
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In addition, Weir states that one of the ways to test speaking ability is

oral presentation task. This task that is also known as “individual long turn”

or “monologic” tasks have become an established format of spoken language

tests. Here, the students are expected to give a talk on topic, which they have

been asked to prepare before and have been informed shortly before the

test.The advantage of this method is one speaker produces a long turn alone,

without interacting with other speakers, so that the speaker’s performance

will not be affected by the other’s.14

3. The Concept of Think-Pair-Share Strategy

Think-Pair-Share is one of the strategies of cooperative learning.

Arends states that Think-Pair-Share strategy appears from the research about

Cooperative Learning. This strategy is developed by Frank Lyman in 1985.15

This strategy is an effective way to change learning circumtance in the

classroom. It gives more time to the students to think, to respond, and to help

each other but it is not a way for cheating.

According to Slavin, this strategy is very simple but it is useful. It is

developed by Frank Lyman from University of Maryland. In this strategy, the

teacher gives a topic or a question to the students.  The students are asked to

think the answer themselves, and then in pair the students try to find an

agreement for the answer. Finally, the teacher asks the students to share their

14 Cyril Weir, et al. “Exploring Difficulty in Speaking Tasks: An Intra-task Perspective”.
In IELTS Research Reports Volume 6.www.ielts.org. 2003. p.4.

15 Richard l. Arends,Learning to Teach: Belajar untuk Mengajar,Yogyakarta:
PustakaPelajar.2008, p.15.
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agreed answer to the whole of class.16 Furthermore, Isjoni states that this

strategy gives chances to the students to work by themselves and cooperate

with others. The superiority of this strategy is to optimize students’

participation to the others in the class17.

The procedures of applying this strategy are:18

a. The teacher gives questions or an issue.

b. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

c. The teacher asks the students to get in pair and to discuss all about what

they think. Interaction in this period is sharing the answer for the

question given or sharing the ideas for the identified issue. In this

section, the teacher usually gives time more than four or five minutes to

work in pair.

d. The teacher asks each pair to share their ideas to the whole of the class.

4. The Role of Think-Pair-Share Strategy to Improve Students’

Speaking Ability

Gucker states that there are some ways to improve English speaking,

one of them is Think-Pair-Share. The best way to improve speaking skill is to

engage in verbal interactions and engaging in conversation with another

16 Robert E. Slavin, Cooperative Learning Teori, Riset, danPraktik,Bandung: Nusa
Media, 2010, p.257.

17Isjoni, Cooperative Learning MengembangkanKemampuanBelajarKelompok,Bandung:
Alfabeta, 2010, p.78.

18 Richard l. Arends, Op. Cit., P. 15-16.
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person is the best way to improve English.19Students are responsible for first

thinking about their responses independently. Then students should share

their thoughts and discuss them with their partners. This gives students an

opportunity to work with their peers and feel comfortable with sharing their

answers. It works well for practicing English because there are several

opportunities for students to speak as well as learn from other students. Thus,

Gucker states that Think-Pair-Share strategy is an appropriate strategy to

improve students’ speaking ability.

Atkinson also states that Think-Pair-Share strategy is helpful because it

structures the discussion. Students follow a prescribed process that limits off-

task thinking and off-task behavior, and accountability is built in because

each must report to a partner, and then partners must report to the class.20

Atkinson also states that the students who would never speak up in class are

at least giving an answer to someone in this way. They often find out that

their answer, which they assumed to be silly or wrong, was actually not

wrong at all perhaps their partner thought of the same thing. These are

powerful reasons to employ Think-Pair-Share in order to structure students'

thinking, their discussion, and their interaction to practice their speaking.

19 Megan Gucker, Ways to Improve English Speaking, 2010,
http://www.ehow.com/list_6609124_ways-improve-english-speaking.html, Retrieved 25
March 2011.

20Jennifer Atkinson,Think-Pair-Share,
2008,http://blogs.scholastic.com/1_2/2008/10/think-pair-shar.html,Retrieved 06 April 2011.
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Furthermore, it is also stated that Think-Pair-Share is one of the

strategies that can be used to develop students’ speaking skill.21Because

Think-Pair-Share is a strategy designed to provide students with a clear focus

and time to formulate individual ideas and share these ideas with another

student. Think-Pair-Share encourages students to: improve the quality

provided with think time and audience, stay on task as they presenttheir

response and listen to their peer, develop cooperative learning skills, and

discuss a variety of text types presented. Therefore, Think-Pair-Share strategy

is helpful to improve students’ speaking ability.

B. The Relevant Research

In order to avoid plagiarism, the writer states some researches dealing

with the use of Think-Pair-Share strategy in learning process as follows:

1. This is a research done by Abdul Wafi, a 2011 alumnus of Islamic

University of Malang entitled “Using Think-Pair-Share Strategy to

Increase Students’ Active Involvement and to Improve Students’ Speaking

Ability at Islamic University of Malang”. It was an action research.The

findings oftheresearch indicated that Think-Pair-Sharestrategy was

successful in increasing students' active involvement and improving

students' speaking ability. The increase could be seen from the number of

students who were categorized as actively involved from only 7 students

(26%) in the preliminary study to 20 students (76%) of 26.

21Department of Education and Early Childhood Development, VELS Level 3 – Further
Speaking and Listening Strategies,
http://www.education.vic.gov.au/studentlearning/teachingresources/english/literacy/strategies
/tsvels3speak.htm, Retrieved 06 April 2011.
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Theimprovement of students' speaking ability could be seen from the

number of students whose score achieved average 3 were 7 students (26%)

of 26 students in the preliminary test, while in their final speaking score

were 17 students (65%) of 26 students who achieved average score 3.

2. This is a research done by Sofiatun, a 2009 alumnus ofMuhammadiyah

Surakarta University entitled “Teaching English Using Think-Pair-Share

to Improve the Students’ Speaking Competence at the Fifth Year of SD

Negeri 2 Kemiri, Tulung”. It was an action research.The result of the

research in which the mean score of pre-test was 55. 6, in post-test 1 was

65, and in post-test 2 was 75. The result of bothpretest and posttest

indicated that the students had a significant improvement in speaking

competence.The findings oftheresearch indicated that Think-Pair-

Sharestrategy was successful.

Based on the explanation above, it shows that the difference between

the previous researches from this research is that both of the previous

researches aimed to know the improvement of the students’ speaking

competence as general by using Think-Pair-Share strategy. Besides, in this

research, the writer aims to know the significant effect of the use of Think-

Pair-Share strategy to improve students’ speaking ability in certain topic. It is

spoken hortatory exposition text form. Furthermore, based on the research

findings of both previous researches, it indicates that the use of Think-Pair-

Share strategy was successful and could be applied to increase students’

speaking ability.
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C. The Operational Concept

Operational concept is the concept used to give explanation about

theoretical framework to avoid misunderstanding and misinterpretation. In

this research, the writer concluded several indicators to be operated in the

operational concept. In this research, there are two variables, they are (1) the

effect of Think-Pair-Share strategy as the independent variable and it is

symbolized by X and (2) students’ speaking ability as the dependent

variable, it is symbolized by Y. The data were taken through the test, it was

the oral test. The indicators are as follows:

1. Think-Pair-Share Strategy is classified with the indicators as follows (X):

a. The teacher gives questions or an issue.

b. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

c. The teacher asks the students to get in pair and to discuss all about

what they think. Interaction in this period is sharing the answer for the

question given or sharing the ideas for the identified issue. In this

section, the teacher usually gives time more than four or five minutes

to work in pair.

d. The teacher asks each pair to share their ideas to the whole of the

class.
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2. Students’ Speaking Ability (Y Variable)

a. The students are able to practice expressing attitude about something.

b. The students are able to express the meaning of monolog text

accurately and fluently in hortatory exposition text.

c. The students are able to comprehend the conversation done by others.

d. The students are able to practice their speaking in daily questions,

conversation with friends, or even speech in front of the class.

D. Assumption and Hypothesis

1. The Assumption

In this research, the writer assumes that the result of this research shows

there is significant effect of Think-Pair-Share strategy to improve students’

speaking ability.

2. The Hypothesis

H0: There is no significant effect of Think-Pair-Share strategy to improve

students’ speaking ability.

Ha: There is significant effect of Think-Pair-Share strategy to improve

students’ speaking ability.
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CHAPTER III

RESEARCH METHODOLOGY

A. The Method of The Research

This research is a kind of experimental research. The method used in

this research is quasi-experimental research. The implementation of this

method does not assign subjects randomly to groups.1 Research design used

in this research is Nonrandomized Control Group Pretest-Posttest Design.

There are two variables used in this research. The first is think-pair-share

strategy (X) and the second is students’ speaking ability (Y). It involves two

groups, an experimental group and a control group.

The research tries to find out the use of think-pair-share strategy and the

effect of think-pair-share strategy to improve students’ speaking ability in

spoken hortatory exposition text at the second year of Islamic Boarding

Senior High School Bahrul ‘Ulum Perhentian Raja District of Kampar

Regency.

In this research, the experimental group means the students who were

given the treatment by using Think-Pair-Share strategy. The treatment was

given for six meetings two times a week for eighty minutes. The research

design is described as follows:2

1Donald Ary et al, Introduction to Research in Education: Third Edition,New York: Holt,
Rineheart and Winston, p. 282.

2Ibid.,p. 283.
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TABLE III. 1
The Research Design

E :  Experimental group

C :  Control group

Y1 :  Pre-test

X :  Treatment

Y2 :  Post-test

B. The Location and Time of the Research

The research was carried out at Islamic Boarding Senior High School

Bahrul ‘Ulum Perhentian Raja District of Kampar Regency in 2010-2011 of

academic year.  The research was conducted on April up to May 2011.

C. The Object of the Research

There are two objects of this research. They are the use of Think-Pair-

Share strategy to improve students’ speaking ability in spoken hortatory

exposition text and the effect of Think-Pair-Share strategy to improve

students’ speaking ability in spoken hortatory exposition text at the second

year of Islamic Boarding Senior High School Bahrul ‘UlumPerhentian Raja

District of Kampar Regency.

D. The Subject of the Research

Group           Pretest          Independent Variable                           Posttest

E                   Y1 X                                                   Y2

C                   Y1 - Y2
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The subjects of this research are the teacher (it was the writer) and the

second year students of Islamic Boarding Senior High School Bahrul

‘UlumPerhentian Raja District of Kampar Regency in 2010-2011 academic

year.

E. The Population and Sample

In conducting the research, the writer took the second year students

ofIslamic Boarding Senior High School Bahrul ‘Ulum Perhentian Raja

District of Kampar Regency as the population. Population of this research is

whole the students of the second year of Islamic Boarding Senior High

School Bahrul ‘Ulum Perhentian Raja District of Kampar Regency. The

number of the population can be seen in the following table:

TABLE III. 2
Population and Sample

NO CLASS POPULATION SAMPLE

1 XI IPA 17 17

2 XI IPS 17 17

TOTAL 34 34

The writer used total sampling as the technique sampling of the

research. The writer took the whole of the available population as the sample

of the research because the number of the population is not so

large.3Furthermore, these two classes are homogeneous. It is indicated by the

3Sugiyono, Statistika untuk Penelitian,Bandung: Alfabeta, 2010, p.68.
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same curriculum used by the school for both classes and the students’

competence in speaking skill of both classes is not different.

F. The Technique of Collecting Data

To find out the effect of think-pair-share strategy to improve students’

speaking ability, the writer used some techniques in collecting the data. The

technique can be explained as follows:

1. Observation

The observation was done by the teacher of English in the school when

the writer implemented Think-Pair-Sharestrategy.The indicators of the

observation can be seen as follows:

a. The teacher gives questions or an issue.

b. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

c. The teacher asks the students to get in pair and to discuss all about what

they think.

d. The teacher asks each pair to share their ideas to the whole of the class.

2. Oral Presentation Test

The test consists of some questions taken from the students’ text book;

it is Look Ahead book as an English series of Senior High School students. It

was developed in accordance with School-based curriculum and made based

on consideration of components of speaking.  The speaking test must consist

of five components. The components are accent, grammar, vocabulary,

fluency, and comprehension.
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The test consists of pre test and post test. The pre test was given to the

students in the experimental and the control class to know students’ basic

speaking ability.  Before giving the post test to the students, the writer gave

the treatment based on think-pair-share strategy procedures. The treatment

that was given to the experimental class is to know the effect of think-pair-

share strategy to improve students’ speaking ability.  The result of post test

was analyzed as the final data in this research.

G. The Procedures of the Research

In conducting this experimental research, the writer carried out some

research procedures of both two groups; experimental and control group. The

research was carried out for eight meetings.  These research procedures are as

follows:

1. Conducting Pre-test

The pre-test was carried out to know the early background of students’

speaking ability to both experimental and control group.  The test consisted of

some questions related to the expression of giving argument (hortatory

exposition text) and to express attitude about something adopted from

students’ text book; it is Look Ahead book as an English series for Senior

High School students, and developed in accordance with school-based

curriculum.
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2. Conducting Treatment

The treatment was conducted for the experimental group only. The

treatment was given based on the think-pair-share strategy procedures.  The

treatment given is as follows:

a. The teacher gives questions or an issue.

b. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

c. The teacher asks the students to get in pair and to discuss all about what

they think.

d. The teacher asks each pair to share their ideas to the whole of the class.

3. Conducting Post-test

After conducting the treatment for six meetings, the writer gave the

post-test to both experimental and control group. The post-test was conducted

in order to know the development of students’ speaking ability after

practicing think-pair-share strategy. The post-test given was the similar model

to the pre-test in order to know students’ speaking ability.

H. The Validity and the Reliability of the Test

1. The Validity of the Test

According to Hughes,4 a test is said to be valid if it measures accurately

what it is intended to measure. According to Gay,5validity is the

appropriateness of the interpretations made from the tests score.Furthermore,

4Arthur Hughes, Testing for Language Teachers,Cambridge University Press, 1989, p.22.
5L.R. Gay and Peter Airasian,Educational Research Competencies for Analysis and

Application. 6th Ed. United State of America: Prentice-Hall Inc, 2000,  p. 161
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Gay says that there are three kinds of validity. They are content validity,

criterion-related validity, and construct validity. All of them have different

usage and function.

Content Validity is used to compare content of the test to the domain

being measured. Gay also states that there is no formula used in this kind of

validity and there is no way how to express it quantitatively.6 Content validity

just focused on how well the items represent the intended area. In addition,

Hadari Nawawi states that this kind of validity is also said as a curricular

validity.7It means that the content of the curriculum of a course that must be

mastered by the students becomes the standard in determining the validity. To

determine the validity using such a validity is by referring to the material

given to the students based on the curriculum.

Based on the explanation above,the writer used the content validity to

measure whether the test was valid or not in this research. In other words, the

tests given to the students were based on the material that they have learned.

2. The Reliability of the Test

According to Gay,8 reliability is the degree to which the test

consistently measures whatever it is measuring. Furthermore he says that to

know the reliability of the test such as essay tests, short-answer tests,

performance and product tests, and projective test, we are concerned with

6Ibid., p. 164
7HadariNawawi andM. Martini Hadari, InstrumenPenelitianBidang Sosial,Pontianak:

Gajah Mada University Press. 2006. p.181-182.
8L. R Gay and Peter Airasian, Op.Cit,.p.175.
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interjudge or intrajudge reliability. The interjudge reliability is also said as

interscorer, interrater, or interobserver reliability.

In this research, the writer used interjudge (interrater) reliability. It

means that the score of the test was evaluated by more than one people. In

this research, the students’ speaking scores were evaluated by two raters.

I. The Technique of Analyzing Data

In this research, the data were analyzed by using statistical method.

First, to analyze the data from the classroom observation, the writer used the

category standard as follows:9

1. 80-100% = Very good

2. 66-79% =Good

3. 56-65% = Enough

4. 40-55% = Less

5. 30-39% = Bad

Second, the writer used students’ post-test scores of the experimental

and the control group as the data of the research.  The writer analyzed the

data by using t-test10 to know whether the result of the research statistically

significant. The data were analyzed by using the formula as follows:

9SuharsimiArikunto,Dasar-DasarEvaluasiPendidikan, Jakarta: PT. RinekaCipta, 2009,
p.245.

10Hartono, Statistik untuk Penelitian,Yogyakarta: PustakaPelajar, 2009, p. 208.
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= −
√ − 1 + √ − 1

Where:

to : the t-value or tobservation

M x :  the mean of variable X

M y : the mean of variable Y

SD x :  standard deviation of variable X

SD y :  standard deviation of variable Y

N :  the number of cases

After computing t-test, it is necessary to obtain the degree of freedom

that is used to determine whether the t-score is significant or not.  The t-

obtained value is consulted with the value of t-table by using degree of

freedom. The formula of degree of freedom is as follows:11

df  = (Nx+  Ny) – 2

Where:

df :  the degree of freedom

Nx :  the number of students in experimental class

Ny :  the number of students in control class

If the writer has consulted the t-obtained value with t-table by using

degree of freedom, the writer can conclude that if to<  t-table, Ho is accepted.

11Ibid.,p. 212.
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It means that there is no effect of think-pair-share strategy to improve

students’ speaking ability in spoken hortatory exposition text. If to >  t-table,

Ha is accepted.  It means that there is significant effect of think-pair-share

strategy to improve students’ speaking ability in spoken hortatory exposition

text.
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CHAPTER IV

DATA PRESENTATION AND DATA ANALYSIS

A. The Description of the Research Instrument

In the data presentation, the writer used two instruments.The first is

observation and the second is oral presentation test.To gain the data about

how the implementation of think-pair-share strategy to improve students’

speaking ability, the writer used the observation. On the other hand, to gain

the data of the effect of think-pair-share strategy to improve students’

speaking ability at the second year of Islamic Boarding Senior High School

Bahrul ‘UlumPerhentian Raja District of Kampar Regency, the writer used

the oral presentation test (pre-oral presentation test and post-oral presentation

test).

The writer presents the result of observation towards the teacher (it was

the writer) who taught in the class XI social program.  In this class, the writer

did six times observations.  In this observation format, the writer used two

alternative answers; “Yes” indicates that the activities were implemented and

“No” indicates that the activities were not implemented.

B. The Data Presentation

1. The Data from the Classroom Observation

In this research, the writer used the classroom observation of the use of

Think-Pair-Share strategy in teaching process. The observation was done by

other person. In this case, the observer is the teacher of English in this school.
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The observation was conducted for six meetings.The observation was only

given to the experimental class to know the implementation of think-pair-

share strategy to improve students’ speaking ability at the second year of

Islamic Boarding Senior High School Bahrul ‘UlumPerhentian Raja District

of Kampar Regency. The writer presents the result in the following tables:

Table IV.1
The Recapitulation of Observation Result

No
The Indicators of the Use of Think-Pair-Share

Strategy

Categories

YES NO

1 The teacher gives questions or an issue 6 0

2
The teacher asks the students to use time about a minute

to think the answer of the issue by themselves
6 0

3
The teacher asks the students to get in pair and to

discuss all about what they think
6 0

4
The teacher asks each pair to share their ideas to the

whole of the class
6 0

TOTAL 24 0

PERCENTAGE 100 % 0 %

The table above shows that the result of observation of the use of

Think-Pair-Share strategy in the classroom that indicates the answer “YES” is

24 and for the answer “NO” is 0.  It means that 100 % of the aspects above

were done by the writer and 0% of the aspects above were not done. The

explanations are as follows:



38

a. The teacher gives questions or an issue (100%)

b. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves (100%)

c. The teacher asks the students to get in pair and to discuss all about what

they think (100%)

d. The teacher asks each pair to share their ideas to the whole of the class

(100%)

2. The Data from the Test (Oral Presentation)

The data from the test in this research were gained from the students’

post-test score. The data were collected through the following procedure:

a. The students of both two groups; experimental and control group, were

asked to express their ideas by giving their argumentation about the

issue given in the form of speaking performance.

b. Students’ speaking performance was recorded by using mobile phone.

Then it was replayed to be evaluated by the raters to evaluate students’

accent, grammar, vocabulary, fluency, and comprehension.

c. The raters evaluated sentence by sentence of students’ speaking

performance.  The raters put the score for speaking aspects that consist

of accent, grammar, vocabulary, fluency, and comprehension.

The data of the students’ score of oral presentation test as the result of

the research are presented in the following table:
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Table IV.2
The Students’ Pre-Test Scores of the Five Aspects

(Experimental Class)

No Students
Proficiency Description

Score
Accent Grammar Vocabulary Fluency Comprehension

1 Student 1 50 40 50 60 60 52
2 Student 2 40 40 40 50 50 44
3 Student 3 40 40 50 50 60 48
4 Student 4 40 50 60 60 50 52
5 Student 5 40 40 40 50 50 44
6 Student 6 40 40 40 40 50 42
7 Student 7 40 40 60 60 60 52
8 Student 8 50 50 60 60 70 58
9 Student 9 40 40 40 40 60 44
10 Student 10 60 60 60 60 60 60
11 Student 11 40 40 40 40 50 42
12 Student 12 40 40 40 40 50 42
13 Student 13 40 40 40 50 50 44
14 Student 14 40 40 40 40 50 42
15 Student 15 40 50 40 50 60 48
16 Student 16 50 60 60 50 70 58
17 Student 17 60 60 60 60 70 62

TOTAL 750 770 820 860 970 834

MEAN 44.11 45.29 48.23 50.58 57.05 49.05

The table above shows that the total scores of experimental class

students’ pre-test of the five aspects is 834 and the mean score is 49.05.

Thus, the students’ pre-test score of the experimental class is categorized

GOOD.
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Table IV.3
The Students’ Pre-Test Scores of the Five Aspects

(Control Class)

No Students
Proficiency Description

Score
Accent Grammar Vocabulary Fluency Comprehension

1 Student 1 40 40 40 60 60 52
2 Student 2 40 40 50 50 50 46
3 Student 3 40 50 50 60 70 54
4 Student 4 40 40 60 60 60 52
5 Student 5 50 50 60 60 60 56
6 Student 6 40 40 40 40 60 44
7 Student 7 40 40 60 50 60 50
8 Student 8 40 50 60 60 60 54
9 Student 9 50 40 50 60 60 52
10 Student 10 40 40 40 50 50 44
11 Student 11 40 40 50 50 60 48
12 Student 12 40 50 60 60 50 52
13 Student 13 40 40 40 50 50 44
14 Student 14 40 40 40 40 50 42
15 Student 15 40 40 60 60 60 52
16 Student 16 50 50 60 60 70 58
17 Student 17 40 40 40 40 60 44

TOTAL 710 730 880 910 990 844

MEAN 41.76 42.94 51.76 53.52 58.23 49.64

The table above shows that the total scores of experimental class

students’ pre-test of the five aspects is 844 and the mean score is 49.64.Thus,

the students’ pre-test score of the experimental class is categorized GOOD.
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Table IV.4
The Students’ Post-Test Scores of the Five Aspects

(Experimental Class)

No Students
Proficiency Description

Score
Accent Grammar Vocabulary Fluency Comprehension

1 Student 1 60 60 60 70 70 64
2 Student 2 60 60 60 70 70 64
3 Student 3 60 60 60 70 70 64
4 Student 4 60 60 70 70 70 66
5 Student 5 60 70 70 70 70 68
6 Student 6 70 60 70 60 70 66
7 Student 7 60 60 60 70 70 64
8 Student 8 60 60 70 70 70 66
9 Student 9 60 60 60 70 70 64
10 Student 10 60 60 60 70 70 64
11 Student 11 60 60 60 70 70 64
12 Student 12 60 60 60 70 70 64
13 Student 13 60 70 70 70 70 68
14 Student 14 60 70 70 70 70 68
15 Student 15 70 70 70 70 80 72
16 Student 16 60 70 70 70 70 68
17 Student 17 70 70 70 70 80 72

TOTAL 1050 1080 1110 1180 1210 1126

MEAN 61.7 63.5 65.2 69.4 71.1 66.2

The table above shows that the total scores of experimental class

students’ post-test of the five aspects is 1126 and the mean score is 66.2.

Thus, the students’ post-test score of the experimental class is categorized

VERY GOOD.
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Table IV.5
The Students’ Post-Test Scores of the Five Aspects

(Control Class)

No Students
Proficiency Description

Score
Accent Grammar Vocabulary Fluency Comprehansion

1 Student 1 60 60 60 60 70 62
2 Student 2 60 70 70 70 80 70
3 Student 3 70 70 70 70 80 72
4 Student 4 60 60 70 60 70 64
5 Student 5 50 50 60 60 70 58
6 Student 6 40 60 60 60 60 56
7 Student 7 60 60 60 60 60 60
8 Student 8 60 60 60 60 70 62
9 Student 9 40 60 70 60 60 58
10 Student 10 60 60 60 60 70 62
11 Student 11 60 60 60 60 70 62
12 Student 12 50 50 60 60 70 58
13 Student 13 60 70 70 70 80 70
14 Student 14 40 40 60 50 60 50
15 Student 15 50 40 60 60 60 54
16 Student 16 60 60 60 60 80 64
17 Student 17 40 50 60 60 60 54

TOTAL 920 980 1070 1040 1170 1036

MEAN 54.1 57.6 62.9 61.1 68.8 60.9

The table above shows that the total scores of control class students’

post-test of the five aspects is 1036 and the mean score is 60.9. Thus, the

students’ post-test score of the experimental class is categorized GOOD.

Finally, the students’ scores have been known.  The scores of post-test

of experimental and control class can be concluded in the data analysis table.
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C. The Data Analysis

1. The Data Analysis of the Classroom Observation

Based on the data presented in table IV.1, it shows that the result of

observation of the use of think-pair-share strategy in the classroom indicates

that the answer “YES” is 24 and for the answer “NO” is 0.  It means that 100

% of the aspects above were done by the writer and 0% of the aspects above

were not done by the teacher during giving the treatment in the experimental

class. The explanations are as follows:

a. The teacher gives questions or an issue (100%)

b. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves (100%)

c. The teacher asks the students to get in pair and to discuss all about what

they think (100%)

d. The teacher asks each pair to share their ideas to the whole of the class

(100%)

Based on the explanation above, it can be concluded that the use of

Think-Pair-Share strategy to improve students’ speaking ability in spoken

hortatory exposition text is categorized very good.
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2. The Data Analysis of the Test

In analyzing the data, the writer used SPSS computer program with

independent sample t-test formula.  It can be seen in the table below:

Table IV.6
The Students’ Post-test Scores

No Experimental Class Control Class

1 64 62

2 64 70

3 64 72

4 66 64

5 68 58

6 66 56

7 64 60

8 66 62

9 64 58

10 64 62

11 64 62

12 64 58

13 68 70

14 68 50

15 72 54

16 68 64

17 72 54
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The process of statistic analysis by using t-test in SPSS program is as

follows:

a. Open SPSS program.

b. Entry of the data based on its procedure in Variable View and Data

View.

c. Click analyze in the menu of SPSS, choose compare mean.

d. Choose Independent Samples T-Test.

The output of data analysis is as follows:

Table IV.7
Group Statistics

Experiment N Mean Std. Deviation Std. Error Mean

Control 1.00 17 60.9412 6.00490 1.45640

2.00 17 66.2353 2.72785 .66160

Table IV.8
Independent SamplesTest

Levene's Test

for Equality of

Variances t-test for Equality of Means

95% Confidence

Interval of the

Difference

F Sig. t df

Sig. (2-

tailed)

Mean

Difference

Std. Error

Difference Lower Upper

Control Equal variances

assumed

6.683 .014 -3.310 32 .002 -5.29412 1.59963 -8.55246 -2.03577

Equal variances not

assumed

-3.310 22.334 .003 -5.29412 1.59963 -8.60868 -1.97956
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After getting the output of SPSS analysis, the writer interprets the

output as follows:

a. The output of group statistics shows that the mean of the experimental

class is 66.23 and the mean of the control class is 60.94, and N (number

of the case) for each class is 17.  Standard deviation of the experimental

class is 2.72785 and standard deviation of the control class is 6.00490.

Standard error mean of the experimental class is 0.66160 and standard

error mean of the control class is 1.45640.

b. The output of independent samples test shows that the t-test result is

3.310, its df is 32, significant is 0.002, mean difference is 5.29412, its

standard error is 1.59963, lower difference interval is 8.55246, and

upper difference interval is 2.03577.

There are two ways that can be done in interpreting to.They are as

follows:

a. By comparing to (tobservation) to tt (ttable).  From df = 32, it is found that the

level of significance of 5% is 2.04 and the level of significance of 1% is

2.75. It can be stated that 2.04 < 3.310 > 2.75. It means that null

hypothesis (Ho) is rejected, while the alternative hypothesis (Ha) is

accepted.

b. By orienting the number of significance.  If probability > 0.05, null

hypothesis (Ho) is accepted.If probability < 0.05, alternative hypothesis

(Ha) is accepted.
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Based on the score of t-test (3.310), it shows that there is significant

effect on the students who were taught by implementing think-pair-share

strategy.  It is proved by the finding t-test (3.310) which is greater than ttableat

5% level of significance (2.04), while in the level of significance of 1%

(2.75).  It can be stated that 2.04 <3.310> 2.75. It means that null hypothesis

(Ho) is rejected, while the alternative hypothesis (Ha) is accepted. In

conclusion, teaching speaking by implementing think-pair-share strategy at

the second year of Islamic Boarding Senior High School Bahrul

‘UlumPerhentian Raja District of Kampar Regency is better than without

implementing Think-Pair-Share strategy. Thus, there is significant effect of

Think-Pair-Share strategy to improve students’ speaking ability at the second

year of Islamic Boarding Senior High School Bahrul ‘UlumPerhentian Raja

District of Kampar Regency.
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CHAPTER V

CONCLUSION AND SUGGESTION

The first focus of this research is to find out whether there is significant

effect of Think-Pair-Share strategy to improvestudents’ speaking abilityin spoken

hortatory exposition text at the second year of Islamic Boarding Senior High

School Bahrul ‘Ulum Perhentian Raja District of Kampar Regency. So, here the

writer would like to conclude the result about what has been discussed in the

previous chapters and to recommend some suggestions concerning with the use of

Think-Pair-Share strategy to improvestudents’ speaking abilityat the second year

of Islamic Boarding Senior High School Bahrul ‘Ulum Perhentian Raja District of

Kampar Regency.

A. Conclusion

This research consists of two variables. They are the effect of Think-

Pair-Share strategy (independent variable) and students’ speaking ability

(dependent variable). Here, the writer concludes based on what has been

discussed in the previous chapters, and the conclusions are as follows:

1. The use of Think-Pair-Share strategy to improve students’ speaking ability

in spoken hortatory exposition text at the second year of Islamic Boarding

Senior High School Bahrul ‘Ulum Perhentian Raja District of Kampar

Regency is categorized very good.

2. There is significant effect of Think-Pair-Share strategy to improve

students’ speaking ability in spoken hortatory exposition text at the second

year of Islamic Boarding Senior High School Bahrul ‘Ulum Perhentian
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Raja District of Kampar Regencybecause t-observation is greater than t-

table.

In conclusion, teaching English by implementing Think-Pair-Share

strategy at the second year of Islamic Boarding Senior High School Bahrul

‘UlumPerhentian Raja District of Kampar Regency is successful to improve

students’ speaking ability.

B. Suggestion

1. Suggestion for the Teacher

a. The teacher should be creative in selecting the strategy that can be used

in English teaching, especially teaching speaking in order to make the

students’ speaking ability better.

b. The teacher should have the ability to guide the students in order that

the students have a great motivation in learning English.

c. The teacher should give the students opportunities to share or to express

their ideas or opinions in front of their friends.

2. Suggestion for the Students

a. The students should pay more attention to the lesson that has been

explained by the teacher.

b. The students should have discussion and sharing information with their

friends about English to improve their speaking ability.

c. The students should more often speak English than usually they learn

English.

d. The students should practice their English whenever they are.
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APPENDIX 1

INSTRUMENT OF THE RESEARCH

1. PRE-TEST

Instructions:

 The test will be carried out for research purposes

 Please read the following statement and do theinstruction

 Thanks for your participation

1) Express your argument!

2) Share your ideas in front of the class!

Corruption? It has become a common issue. We can find it at any place in this

world, even in the US. It’s not a big problem at all. It’s just a matter of the

intensity. Anyway, doing corruption is so human because everybody does it.



2. POST-TEST

Instructions:

 The test will be carried out for research purposes

 Please read the following statement and do theinstruction

 Thanks for your participation

1) Give your argument about the issue!

2) Decide whether you will support or be against the issue!

3) Report the result of your argument in front of the class!

Should Mobile Phones be Banned in School?

In the last few years, there has been an explosion in the use of new

communication technologies, including mobile phones; it is estimated that

over 70% of young people aged 10-14 now own mobile phone.

Considerable debate has taken place in the press recently as to whether

pupils should be allowed to take their mobile phones to school.



APPENDIX 2

LESSON PLAN I OF EXPERIMENTAL CLASS

School :  MAS PONPES Bahrul ‘Ulum

Subject :  English

Class/Semester :  XI/2

Level :  High School

Meeting :  2nd

Time Allocated :  2 x 40 minutes

Topic :  Hortatory Exposition Text

I. Base Competence:

Express the meaning of monolog text by using various spoken language

accurately and fluently in daily context in narrative form, spoof, and hortatory

exposition.

Indicators:

 Students use the expression of expressing attitude towards something

 Students respond the expression of expressing attitude towards something

 Students use the expression of expressing agreement and disagreement

 Students are able to express their argument based on the topic given

II. Aims:  In the end of learning, students can express the meaning of monolog

text in hortatory exposition and express their own argument.



III. Materials

IV. Strategies:
 Three phase technique
 Think-Pair-Share strategy

V. Steps:

a. Pre-teaching

1. The teacher explains the materials based on the topic given.

2. The teacher demonstrates the topic and tries to make the students

understand.

b. Whilst-teaching

1. The teacher gives questions or an issue.

2. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

3. The teacher asks the students to get in pair and to discuss all about

what they think.

4. The teacher asks each pair to share their ideas to the whole of the

class.

c. Post-teaching

1. Asking students’ difficulties during the lesson

2. Concluding the material studied

VI. Evaluation

1. What do you think about people who throw garbage carelessly?

2. What is your reaction when you see a person throwing garbage

carelessly? Do you keep silent? Do you warn him? Give your argument!

Garbage
People today create a lot of waste from all the products they use. Much of
this waste is dumped in landfills or burned. Sometime these methods
pollute the surrounding air, soil, and water.



3. Do you agree that throwing garbage carelessly has become an Indonesian

habit? Give your argument!

Pantai Raja, 24 April 2011

Teacher Researcher

Fitriyani Sunarsi, S.PdPurmayasari

Mengetahui,

Kepala MAS PONPES Bahrul ‘Ulum

Ahmad Ikrom, S.Ag



LESSON PLAN II OF EXPERIMENTAL CLASS

School :  MAS PONPES Bahrul ‘Ulum

Subject :  English

Class/Semester :  XI/2

Level : High School

Meeting :  3rd

Time Allocated :  2 x 40 minutes

Topic :  Hortatory Exposition Text

I. Base Competence:

Express the meaning of monolog text by using various spoken language

accurately and fluently in daily context in narrative form, spoof, and hortatory

exposition.

Indicators:

 Students use the expression of expressing attitude towards something

 Students respond the expression of expressing attitude towards something

 Students use the expression of expressing agreement and disagreement

 Students are able to express their argument based on the topic given

II. Aims:  In the end of learning, students can express the meaning of monolog

text in hortatory exposition and express their own argument.



III. Materials

IV. Strategies:
 Three phase technique
 Think-Pair-Share strategy

V. Steps:

a. Pre-teaching

1. The teacher explains the materials based on the topic given.

2. The teacher demonstrates the topic and tries to make the students

understand.

b. Whilst-teaching

1. The teacher gives questions or an issue.

2. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

3. The teacher asks the students to get in pair and to discuss all about

what they think.

4. The teacher asks each pair to share their ideas to the whole of the

class.

c. Post-teaching

1. Asking students’ difficulties during the lesson

2. Concluding the material studied

The Tap Water
The tap water rate is increased, one of the automatic increases will take
place every six months for the next five years. The city administration says
the money collected from the increase will be used to pay an outstanding
debt of 938 billion rupiahs to its foreign water company partner.



VI. Evaluation

1. What do you think about this problem?

2. Give argument about this problem!

3. Give your solutions to the problem!

Pantai Raja, 30 April 2011

Teacher Researcher

Fitriyani Sunarsi, S.PdPurmayasari

Mengetahui,

Kepala MAS PONPES Bahrul ‘Ulum

Ahmad Ikrom, S.Ag



LESSON PLAN III OF EXPERIMENTAL CLASS

School : MAS PONPES Bahrul ‘Ulum

Subject :  English

Class/Semester :  XI/2

Level :  High School

Meeting :  4th

Time Allocated :  2 x 40 minutes

Topic :  Hortatory Exposition Text

I. Base Competence:

Express the meaning of monolog text by using various spoken language

accurately and fluently in daily context in narrative form, spoof, and hortatory

exposition.

Indicators:

 Students use the expression of expressing attitude towards something

 Students respond the expression of expressing attitude towards something

 Students use the expression of expressing agreement and disagreement

 Students are able to express their argument based on the topic given

II. Aims:  In the end of learning, students can express the meaning of monolog

text in hortatory exposition and express their own argument.



III. Materials

IV. Strategies:
 Three phase technique
 Think-Pair-Share strategy

V. Steps:

a. Pre-teaching

1. The teacher explains the materials based on the topic given.

2. The teacher demonstrates the topic and tries to make the students

understand.

b. Whilst-teaching

1. The teacher gives questions or an issue.

2. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

3. The teacher asks the students to get in pair and to discuss all about

what they think.

4. The teacher asks each pair to share their ideas to the whole of the

class.

c. Post-teaching

1. Asking students’ difficulties during the lesson

2. Concluding the material studied

Electronic Appliances
No one knows how many electronic appliances have been junked over the
last few decades, since people’s purchasing power started to climb and hi-
tech goodies become more affordable in the 1980s. To date, no efforts have
been made to raise public awareness on how hi-tech waste can harm
humankind and environment if it is improperly disposed off.



VI. Evaluation

1. Make your own oral presentation in the form of hortatory exposition!

The steps are:

a. Make an interesting opening

b. Say your thesis clearly

c. Elaborate your arguments with data

d. Offer a recommendation

e. End your presentation with closing

Pantai Raja,  01 May 2011

Teacher Researcher

Fitriyani Sunarsi, S.PdPurmayasari

Mengetahui,

Kepala MAS PONPES Bahrul ‘Ulum

Ahmad Ikrom, S.Ag



LESSON PLAN IV OF EXPERIMENTAL CLASS

School :  MAS PONPES Bahrul ‘Ulum

Subject :  English

Class/Semester :  XI/2

Level :  High School

Meeting :  5th

Time Allocated :  2 x 40 minutes

Topic :  Hortatory Exposition Text

I. Base Competence:

Express the meaning of monolog text by using various spoken language

accurately and fluently in daily context in narrative form, spoof, and hortatory

exposition.

Indicators:

 Students use the expression of expressing attitude towards something

 Students respond the expression of expressing attitude towards something

 Students use the expression of expressing agreement and disagreement

 Students are able to express their argument based on the topic given

II. Aims:  In the end of learning, students can express the meaning of monolog

text in hortatory exposition and express their own argument.



III. Materials

IV. Strategies:
 Three phase technique
 Think-Pair-Share strategy

V. Steps:

a. Pre-teaching

1. The teacher explains the materials based on the topic given.

2. The teacher demonstrates the topic and tries to make the students

understand.

b. Whilst-teaching

1. The teacher gives questions or an issue.

2. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

3. The teacher asks the students to get in pair and to discuss all about

what they think.

4. The teacher asks each pair to share their ideas to the whole of the

class.

c. Post-teaching

1. Asking students’ difficulties during the lesson

2. Concluding the material studied

VI. Evaluation

1. Give your argument to the above issue!

Fumigation
Many people think that fumigation is ineffective in curbing the spread of
dengue as compared to mobilizing people to eliminate the Aides Aegypti,
mosquito’s breeding ground, which is in clear, standing water.



Pantai Raja,  07 May 2011

Teacher Researcher

Fitriyani Sunarsi, S.PdPurmayasari

Mengetahui,

Kepala MAS PONPES Bahrul ‘Ulum

Ahmad Ikrom, S.Ag



LESSON PLAN V OF EXPERIMENTAL CLASS

School :  MAS PONPES Bahrul ‘Ulum

Subject :  English

Class/Semester :  XI/2

Level :  High School

Meeting : 6th

Time Allocated :  2 x 40 minutes

Topic :  Hortatory Exposition Text

I. Base Competence:

Express the meaning of monolog text by using various spoken language

accurately and fluently in daily context in narrative form, spoof, and hortatory

exposition.

Indicators:

 Students use the expression of expressing attitude towards something

 Students respond the expression of expressing attitude towards something

 Students use the expression of expressing agreement and disagreement

 Students are able to express their argument based on the topic given

II. Aims:  In the end of learning, students can express the meaning of monolog

text in hortatory exposition and express their own argument.



III. Materials

IV. Strategies:
 Three phase technique
 Think-Pair-Share strategy

V. Steps:

a. Pre-teaching

1. The teacher explains the materials based on the topic given.

2. The teacher demonstrates the topic and tries to make the students

understand.

b. Whilst-teaching

1. The teacher gives questions or an issue.

2. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

3. The teacher asks the students to get in pair and to discuss all about

what they think.

4. The teacher asks each pair to share their ideas to the whole of the

class.

c. Post-teaching

1. Asking students’ difficulties during the lesson

2. Concluding the material studied

Housemaid
As most couples in big cities work outside the home, housemaids play a
crucial role in their lives. Without specific regulations concerning domestic
workers such as their basic salary, facilities, and rights, they are prone to
abuse.



VI. Evaluation

1. Make your own oral presentation in the form of hortatory exposition!

The steps are:

a. Make an interesting opening

b. Say your thesis clearly

c. Elaborate your arguments with data

d. Offer a recommendation

e. End your presentation with closing

Pantai Raja,  08 May 2011

Teacher Researcher

Fitriyani Sunarsi, S.PdPurmayasari

Mengetahui,

Kepala MAS PONPES Bahrul ‘Ulum

Ahmad Ikrom, S.Ag



LESSON PLAN VI OF EXPERIMENTAL CLASS

School :  MAS PONPES Bahrul ‘Ulum

Subject :  English

Class/Semester :  XI/2

Level :  High School

Meeting :  7th

Time Allocated :  2 x 40 minutes

Topic :  Hortatory Exposition Text

I. Base Competence:

Express the meaning of monolog text by using various spoken language

accurately and fluently in daily context in narrative form, spoof, and hortatory

exposition.

Indicators:

 Students use the expression of expressing attitude towards something

 Students respond the expression of expressing attitude towards something

 Students use the expression of expressing agreement and disagreement

 Students are able to express their argument based on the topic given

II. Aims:  In the end of learning, students can express the meaning of monolog

text in hortatory exposition and express their own argument.



III. Materials

 Advertisement in page 197 of Look Ahead Text book

IV. Strategies:
 Three phase technique
 Think-Pair-Share strategy

V. Steps:

a. Pre-teaching

1. The teacher explains the materials based on the topic given.

2. The teacher demonstrates the topic and tries to make the students

understand.

b. Whilst-teaching

1. The teacher gives questions or an issue.

2. The teacher asks the students to use time about a minute to think the

answer of the issue by themselves.

3. The teacher asks the students to get in pair and to discuss all about

what they think.

4. The teacher asks each pair to share their ideas to the whole of the

class.

c. Post-teaching

1. Asking students’ difficulties during the lesson

2. Concluding the material studied

VI. Evaluation

1. Give your opinion about the above advertisement!



Pantai Raja,  14 May 2011

Teacher Researcher

Fitriyani Sunarsi, S.PdPurmayasari

Mengetahui,

Kepala MAS PONPES Bahrul ‘Ulum

Ahmad Ikrom, S.Ag



APPENDIX III

Observation : I

Day / Date :Sunday, April 24 2011

Class : Experiment

Theme : Garbage

NO OBSERVATION
CATEGORIES

YES NO

1 The teacher gives questions or an issue  -

2
The teacher asks the students to use time about a minute

to think the answer of the issue by themselves


-

3
The teacher asks the students to get in pair and to

discuss all about what they think
 -

4
The teacher asks each pair to share their ideas to the

whole of the class
 -

TOTAL 4 0

Pantai Raja, April 24 2011

Fitriyani Sunarsi, S.Pd



Observation : II

Day / Date :Saturday, April 30 2011

Class : Experiment

Theme : Tap Water

NO OBSERVATION
CATEGORIES

YES NO

1 The teacher gives questions or an issue  -

2
The teacher asks the students to use time about a minute

to think the answer of the issue by themselves


-

3
The teacher asks the students to get in pair and to

discuss all about what they think
 -

4
The teacher asks each pair to share their ideas to the

whole of the class
 -

TOTAL 4 0

Pantai Raja, April 30 2011

FitriyaniSunarsi, S.Pd



Observation : III

Day / Date :Sunday, May 01 2011

Class : Experiment

Theme : Electronoc Appliances

NO OBSERVATION
CATEGORIES

YES NO

1 The teacher gives questions or an issue  -

2
The teacher asks the students to use time about a minute

to think the answer of the issue by themselves


-

3
The teacher asks the students to get in pair and to

discuss all about what they think
 -

4
The teacher asks each pair to share their ideas to the

whole of the class
 -

TOTAL 4 0

Pantai Raja, May 01 2011

FitriyaniSunarsi, S.Pd



Observation : IV

Day / Date :Saturday, May 07 2011

Class : Experiment

Theme : Fumigation

NO OBSERVATION
CATEGORIES

YES NO

1 The teacher gives questions or an issue  -

2
The teacher asks the students to use time about a minute

to think the answer of the issue by themselves


-

3
The teacher asks the students to get in pair and to

discuss all about what they think
 -

4
The teacher asks each pair to share their ideas to the

whole of the class
 -

TOTAL 4 0

Pantai Raja, May 072011

FitriyaniSunarsi, S.Pd



Observation :V

Day / Date :Sunday, May 08 2011

Class : Experiment

Theme : Housemaid

NO OBSERVATION
CATEGORIES

YES NO

1 The teacher gives questions or an issue  -

2
The teacher asks the students to use time about a minute

to think the answer of the issue by themselves


-

3
The teacher asks the students to get in pair and to

discuss all about what they think
 -

4
The teacher asks each pair to share their ideas to the

whole of the class
 -

TOTAL 4 0

Pantai Raja, May 08 2011

FitriyaniSunarsi, S.Pd



Observation :VI

Day / Date :Saturday, May 14 2011

Class : Experiment

Theme : Advertisement

NO OBSERVATION
CATEGORIES

YES NO

1 The teacher gives questions or an issue  -

2
The teacher asks the students to use time about a minute

to think the answer of the issue by themselves


-

3
The teacher asks the students to get in pair and to

discuss all about what they think
 -

4
The teacher asks each pair to share their ideas to the

whole of the class
 -

TOTAL 4 0

Pantai Raja, May 14 2011

FitriyaniSunarsi, S.Pd



APPENDIX 4

THE NAME OF THE EXPERIMENTAL CLASS STUDENTS

NO STUDENTS STUDENTS’ NAME

1 Student 1 Abdul Rohim

2 Student 2 Anggit Azhari

3 Student 3 Eka suryani

4 Student 4 Fajar Setiawan

5 Student 5 Hana Dewi Pertiwi

6 Student 6 Herni Puspika Sari

7 Student 7 Ngatini

8 Student 8 Nia Constantiani

9 Student 9 Rio Setiawan

10 Student 10 Riska Asmarni

11 Student 11 Yusuf Setiawan

12 Student 12 Tri Hartini

13 Student 13 Adelina Fitri

14 Student 14 Novita Dewi Kasari

15 Student 15 Siti Aisyah

16 Student 16 Yanti

17 Student 17 Ningsih

18 Student 18 Andi Saputra

19 Student 19 Roni Akbar



THE NAME OF THE CONTROL CLASS STUDENTS

NO STUDENTS STUDENTS’ NAME

1 Student 1 Bagus Saputra

2 Student 2 Endang Sartika

3 Student 3 Fenny Eka

4 Student 4 Herlianisyah

5 Student 5 Neni Soraya

6 Student 6 Ria Putri Astriani

7 Student 7 Rizki Rianto

8 Student 8 Aida Fitri Yesi

9 Student 9 M. Rizki Rianto

10 Student 10 Rozikan Yusuf

11 Student 11 Nurhabibah

12 Student 12 Ganjar Prayogo

13 Student 13 Delima Yanti

14 Student 14 Afida Ainun Nadiroh

15 Student 15 Chici Rahmawati

16 Student 16 Fani Nathania

17 Student 17 M. Nurtoha



APPENDIX 5

The Students’ Pre-Test Scores of the Five Aspects

(Control Class)

No Student
Proficiency Description

Score
Accent Gram Vocab Fluency Comp

1 Student 1 40 40 60 60 60 52

2 Student 2 40 40 60 60 60 52

3 Student 3 40 60 60 60 80 60

4 Student 4 40 40 60 60 60 52

5 Student 5 40 40 60 60 60 52

6 Student 6 40 40 40 40 60 44

7 Student 7 40 40 60 40 60 48

8 Student 8 40 40 60 60 60 52

9 Student 9 60 40 60 60 60 56

10 Student 10 40 40 40 40 60 44

11 Student 11 40 40 60 60 60 52

12 Student 12 40 40 60 60 60 52

13 Student 13 40 40 40 60 60 48

14 Student 14 40 40 40 40 60 44

15 Student 15 40 40 60 60 60 52

16 Student 16 60 60 60 60 80 64

17 Student 17 40 40 40 40 60 44

RATER I

YASIR AMRI, M.Pd



The Students’ Post-Test Scores of the Five Aspects

(Control Class)

No Student
Proficiency Description

Score
Accent Gram Vocab Fluency Comp

1 Student 1 60 60 60 60 60 60

2 Student 2 60 80 80 80 80 76

3 Student 3 60 80 60 80 80 72

4 Student 4 60 60 80 60 80 68

5 Student 5 60 60 60 60 80 64

6 Student 6 40 60 60 60 60 56

7 Student 7 60 60 60 60 60 60

8 Student 8 60 60 60 60 80 64

9 Student 9 40 60 60 60 60 56

10 Student 10 60 60 60 60 60 60

11 Student 11 60 60 60 60 60 60

12 Student 12 40 40 60 60 60 52

13 Student 13 60 80 80 80 80 76

14 Student 14 40 40 60 60 60 52

15 Student 15 60 40 60 60 60 56

16 Student 16 60 60 60 60 80 64

17 Student 17 40 40 60 60 60 52

RATER I

YASIR AMRI, M.Pd



The Students’ Pre-Test Scores of the Five Aspects

(Experimental Class)

No Student
Proficiency Description

Score
Accent Gram Vocab Fluency Comp

1 Student 1 60 40 60 60 60 56

2 Student 2 40 40 40 40 60 44

3 Student 3 40 40 60 60 60 52

4 Student 4 40 40 60 60 60 52

5 Student 5 40 40 40 60 60 48

6 Student 6 40 40 40 40 60 44

7 Student 7 40 40 60 60 60 52

8 Student 8 60 60 60 60 80 64

9 Student 9 40 40 40 40 60 44

10 Student 10 60 60 60 60 60 60

11 Student 11 40 40 40 40 60 44

12 Student 12 40 40 40 40 60 44

13 Student 13 40 40 40 40 40 40

14 Student 14 40 40 40 40 40 40

15 Student 15 40 40 40 40 60 44

16 Student 16 60 60 60 60 80 64

17 Student 17 60 60 60 60 80 64

18 Student 18 40 40 60 40 60 48

19 Student 19 40 40 60 60 60 52

RATER I

YASIR AMRI, M.Pd



The Students’ Post-Test Scores of the Five Aspects

(Experimental Class)

No Student
Proficiency Description

Score
Accent Gram Vocab Fluency Comp

1 Student 1 60 60 60 60 60 60

2 Student 2 60 60 60 60 60 60

3 Student 3 60 60 80 60 60 64

4 Student 4 60 60 60 60 60 60

5 Student 5 60 80 80 80 80 76

6 Student 6 60 60 60 60 60 60

7 Student 7 60 60 60 60 60 60

8 Student 8 60 60 60 60 80 64

9 Student 9 60 60 60 60 60 60

10 Student 10 60 60 60 60 60 60

11 Student 11 60 60 60 60 60 60

12 Student 12 60 60 60 80 80 68

13 Student 13 60 60 60 60 60 60

14 Student 14 60 60 80 80 80 72

15 Student 15 60 60 80 80 80 72

16 Student 16 60 60 80 80 80 72

17 Student 17 60 60 80 80 80 72

18 Student 18 40 40 60 60 60 52

19 Student 19 60 60 60 60 80 64

RATER I

YASIR AMRI, M.Pd



The Students’ Pre-Test Scores of the Five Aspects

(Control Class)

No Student
Proficiency Description

Score
Accent Gram Vocab Fluency Comp

1 Student 1 40 40 60 60 60 52

2 Student 2 40 40 40 40 40 40

3 Student 3 40 40 40 60 60 48

4 Student 4 40 40 60 60 60 52

5 Student 5 60 60 60 60 60 60

6 Student 6 40 40 40 40 60 44

7 Student 7 40 40 60 60 60 52

8 Student 8 40 60 60 60 60 56

9 Student 9 40 40 40 60 60 48

10 Student 10 40 40 40 60 40 44

11 Student 11 40 40 40 40 60 44

12 Student 12 40 60 60 60 40 52

13 Student 13 40 40 40 40 40 40

14 Student 14 40 40 40 40 40 40

15 Student 15 40 40 60 60 60 52

16 Student 16 40 40 60 60 60 52

17 Student 17 40 40 40 40 60 44

RATER II

KURNIA BUDIYANTI, M.Pd



The Students’ Post-Test Scores of the Five Aspects

(Control Class)

No Student
Proficiency Description

Score
Accent Gram Vocab Fluency Comp

1 Student 1 60 60 60 60 80 64

2 Student 2 60 60 60 60 80 64

3 Student 3 80 60 80 60 80 72

4 Student 4 60 60 60 60 60 60

5 Student 5 40 40 60 60 60 52

6 Student 6 40 60 60 60 60 56

7 Student 7 60 60 60 60 60 60

8 Student 8 60 60 60 60 60 60

9 Student 9 40 60 80 60 60 60

10 Student 10 60 60 60 60 80 64

11 Student 11 60 60 60 60 80 64

12 Student 12 60 60 60 60 80 64

13 Student 13 60 60 60 60 80 64

14 Student 14 40 40 60 40 60 48

15 Student 15 40 40 60 60 60 52

16 Student 16 60 60 60 60 80 64

17 Student 17 40 60 60 60 60 56

RATER II

KURNIA BUDIYANTI, M.Pd



The Students’ Pre-Test Scores of the Five Aspects

(Experimental Class)

No Student
Proficiency Description

Score
Accent Gram Vocab Fluency Comp

1 Student 1 40 40 40 60 60 48

2 Student 2 40 40 40 60 40 44

3 Student 3 40 40 40 40 60 44

4 Student 4 40 60 60 60 40 52

5 Student 5 40 40 40 40 40 40

6 Student 6 40 40 40 40 40 40

7 Student 7 40 40 60 60 60 52

8 Student 8 40 40 60 60 60 52

9 Student 9 40 40 40 40 60 44

10 Student 10 60 60 60 60 60 60

11 Student 11 40 40 40 40 40 40

12 Student 12 40 40 40 40 40 40

13 Student 13 40 40 40 60 60 48

14 Student 14 40 40 40 40 60 44

15 Student 15 40 60 40 60 60 52

16 Student 16 40 60 60 40 60 52

17 Student 17 60 60 60 60 60 60

18 Student 18 40 40 60 60 60 52

19 Student 19 40 60 60 60 60 56

RATER II

KURNIA BUDIYANTI, M.Pd



The Students’ Post-Test Scores of the Five Aspects

(Experimental Class)

No Student
Proficiency Description

Score
Accent Gram Vocab Fluency Comp

1 Student 1 60 60 80 60 60 64

2 Student 2 60 60 60 60 80 64

3 Student 3 60 60 60 60 80 64

4 Student 4 60 60 60 60 80 64

5 Student 5 60 60 60 80 80 68

6 Student 6 60 60 60 60 60 60

7 Student 7 60 60 60 60 60 60

8 Student 8 60 60 60 60 80 64

9 Student 9 60 60 60 60 60 60

10 Student 10 60 60 60 60 60 60

11 Student 11 60 60 60 60 60 60

12 Student 12 60 60 80 60 80 68

13 Student 13 60 60 80 60 80 68

14 Student 14 80 60 80 60 80 72

15 Student 15 60 60 60 80 80 68

16 Student 16 60 60 60 60 80 64

17 Student 17 60 60 60 60 80 64

18 Student 18 60 60 60 60 60 60

19 Student 19 60 60 60 60 60 60

RATER II

KURNIA BUDIYANTI, M.Pd



APPENDIX 6

TABLE OF “ T ” VALUE IN LEVEL OF SIGNIFICANCE OF 5% AND 1%

df/db 5% 1% df/db 5% 1%

1
2
3
4
5

6
7
8
9
10

11
12
13
14
15

16
17
18
19
20

21
22
23

12.71
4.30
3.18
2.78
2.75

2.45
2.36
2.31
2.26
2.23

2.20
2.18
2.16
2.14
2.13

2.12
2.11
2.10
2.09
2.09

2.08
2.07
2.07

63.66
9.92
5.84
4.60
4.03

3.71
3.50
3.36
3.25
3.17

3.11
3.06
3.01
2.98
2.95

2.92
2.90
2.88
2.86
2.84

2.83
2.82
2.81

24
25
26
27
28

29
30
35
40
45

50
60
70
80
90

100
125
150
200
300

400
500
1000

2.06
2.06
2.06
2.05
2.05

2.04
2.04
2.03
2.02
2.02

2.01
2.00
2.00
1.99
1.99

1.98
1.98
1.98
1.97
1.97

1.97
1.96
1.96

2.80
2.79
2.78
2.77
2.76

2.76
2.75
2.72
2.72
2.69

2.68
2.65
2.65
2.64
263

2.63
2.62
2.61
2.60
2.59

2.59
2.59
2.58



SILABUS

Nama Sekolah :  MAS Ponpes Bahrul ‘Ulum
Mata Pelajaran :  Bahasa Inggris
Kelas :  XI
Jurusan :  IPA
Semester :  II (dua)

Standar
Kompetensi

Kompetensi
Dasar

Materi Pembelajaran Kegiatan Pembelajaran Indikator Penilaian Alokasi
Waktu

Sumber/
Bahan/

Alat
Mendengarkan
7. Memahami

makna  dalam
percakapan
transaksional dan
interpersonal
resmi dan
berlanjut
(sustained) dalam
konteks kehidupan
sehari-hari

Berbicara
9. Mengungkapkan

makna dalam teks
percakapan
transaksional dan
interpersonal
resmi dan
berlanjut
(sustained) dalam
konteks kehidupan
sehari-hari

7.1    Merespon makna dalam
percakapan transaksional
(to get things done) dan
interpersonal
(bersosialisasi) yang
menggunakan ragam
bahasa lisan secara akurat,
lancar, dan berterima dalam
konteks kehidupan sehari-
hari dan melibatkan tindak
tutur: menyatakan sikap
terhadap sesuatu,
menyatakan perasaan cinta,
dan menyatakan perasaan
sedih

9.1    Mengungkapkan makna
dalam percakapan
transaksional (to get things
done) dan interpersonal
(bersosialisasi) resmi  dan
berlanjut (sustained)
dengan menggunakan
ragam bahasa lisan secara
akurat, lancar, dan
berterima dalam konteks
kehidupan sehari-hari dan
melibatkan tindak tutur:
menyatakan sikap terhadap
sesuatu, menyatakan
perasaan cinta, dan
menyatakan perasaan sedih

Menyatakan Sikap
mis: A: I’m against the
idea.

B: I can’t agree
more.

Menyatakan Perasaan-
love
mis: A: I love you.

B: I love you too.

Menyatakan Perasaan-
sadness
mis: A: This is the lowest

time in my life.
B: Take it easy.

 Melakukan studi pustaka
untuk mengidentifikasi
berbagai berbagai
ungkapan menyatakan
sikap dan perasaan beserta
responnya secara
berkelompok
 Mendengarkan percakapan

interpersonal/transaksional
melalui tape secara klasikal
 Mendiskusikan tindak tutur

yang digunakan dan
responnya dalan
perceakapan yang didengar
secara berkelompok

 Bermain peran secara
berkelompok

 Mengidentifikasi hubungan antar
pembicara

 Mengidentifikasi makna tindak tutur
sikap terhadap sesuatu

 Merespon tindak tutur menyatakan sikap
terhadap sesuatu

 Mengidentifikasi makna tindak tutur
menyatakan perasaan sedih

 Merespon tindak tutur menyatakan
perasaan sedih

 Mengidentifikasi makna tindak tutur
menyatakan perasaan cinta

 Merespon tindak tutur menyatakan
perasaan cinta

 Mengidentifikasi konteks situasi

 Menggunakan tindak tutur menyatakan
sikap terhadap sesuatu

 Merespon  tindak tutur menyatakan sikap
terhadap sesuatu

 Menggunakan tindak tutur menyatakan
perasaan cinta

 Merespon tindak tutur menyatakan
perasaan cinta

 Menggunakan tindak tutur menyatakan
perasaan sedih

 Merespon tindak tutur menyatakan
perasaan sedih

Tertulis
(PG dan
Uraian)

Quiz

Tugas

Performance

1 x 45

1 x 45

4 x 45

6 x 45

Look Ahead

www.english
daily626.com

kaset/CD



Standar
Kompetensi

Kompetensi
Dasar

Materi Pembelajaran Kegiatan Pembelajaran Indikator Penilaian Alokasi
Waktu

Sumber/
Bahan/

Alat
Mendengarkan
7. Memahami

makna  dalam
percakapan
transaksional dan
interpersonal
resmi dan
berlanjut
(sustained) dalam
konteks kehidupan
sehari-hari

Berbicara
9. Mengungkapkan

makna dalam teks
percakapan
transaksional dan
interpersonal
resmi dan
berlanjut
(sustained) dalam
konteks kehidupan
sehari-hari

7.2 Merespon makna dalam
percakapan transaksional
(to get things done) dan
interpersonal
(bersosialisasi) resmi dan
berlanjut (sustained) yang
menggunakan ragam
bahasa lisan secara akurat,
lancar, dan berterima dalam
konteks kehidupan sehari-
hari dan melibatkan tindak
tutur: menyatakan perasaan
malu, menyatakan perasaan
marah, dan menyatakan
perasaan jengkel

9.2    Mengungkapkan makna
dalam percakapan
transaksional (to get things
done) dan interpersonal
(bersosialisasi) resmi  dan
berlanjut (sustained)
dengan menggunakan
ragam bahasa lisan secara
akurat, lancar, dan
berterima dalam konteks
kehidupan sehari-hari dan
melibatkan tindak tutur:
menyatakan  perasaan
malu, menyatakan perasaan
marah, dan menyatakan
perasaan jengkel

Menyatakan
Embarassment
mis: A:  I was so

embarrased.
B:  I don’t think it’s

a big deal.

Menyatakan Anger
mis: A: There is nothing

to talk about. Get
out of here.

B:  If you say so.

Menyatakan Annoyance
mis: A:  I can’t take this

anymore.
B: Sorry about that.

 Melakukan studi pustaka
untuk mengidentifikasi
berbagai berbagai
ungkapan menyatakan
sikap dan perasaan beserta
responnya secara
berkelompok
 Mendengarkan percakapan

interpersonal/transaksional
melalui tape secara klasikal
 Mendiskusikan tindak tutur

yang digunakan dan
responnya dalan
perceakapan yang didengar
secara berkelompok

 Bermain peran secara
berkelompok

 Mengidentifikasi makna tindak tutur
menyatakan perasaan malu

 Merespon tindak tutur menyatakan
perasaan malu

 Mengidentifikasi makna tindak tutur
menyatakan perasaan marah

 Merespon tindak tutur menyatakan
perasaan marah

 Mengidentifikasi makna tindak tutur
menyatakan perasaan jengkel

 Merespon tindak tutur menyatakan
perasaan jengkel

 Menggunakan tindak tutur menyatakan
perasaan malu

 Merespon  tindak tutur menyatakan
perasaan malu

 Menggunakan tindak tutur menyatakan
perasaan marah

 Merespon tindak tutur menyatakan
perasaan marah

 Menggunakan tindak tutur menyatakan
perasaan jengkel

 Merespon tindak tutur menyatakan
perasaan jengkel

Tertulis
(PG dan
Uraian)

Quiz

Tugas

Performance

2 x 45

2 x 45

4 x 45

4 x 45

Look Ahead

www.english
daily626.com

kaset/CD



Standar
Kompetensi

Kompetensi
Dasar Materi Pembelajaran Kegiatan Pembelajaran Indikator Penilaian Alokasi

Waktu

Sumber/
Bahan/

Alat
Mendengarkan
8. Memahami

makna teks
fungsional pendek
dan monolog
berbentuk
narrative, spoof,
dan hortatory
exposition dalam
konteks kehidupan
sehari-hari

Berbicara
10. Mengungkapkan

makna dalam teks
fungsional pendek
dan monolog yang
berbentuk
narrative, spoof,
dan hortatory
exposition dalam
konteks kehidupan
sehari-hari

8.1 Merespon makna dalam
teks fungsional resmi dan
tak resmi yang
menggunakan ragam
bahasa lisan secara akurat,
lancar, dan berterima dalam
konteks kehidupan sehari-
hari

10.1   Mengungkapkan makna
dalam teks lisan fungsional
pendek (misalnya banner,
poster, pamphlet,dll) resmi
dan tak resmi secara akurat,
lancar, dan berterima dalam
berbagai konteks
kehidupan sehari-hari

Teks lisan fungsional
pendek

 Mendengarkan sebuah
pengumuman lisan

 Mendiskusikan isi teks
yang didengar secara
berpasangan

 Mendiskusiakan bentuk
bahasa lisan berdasarkan
teks yang didengar secara
kelompok

 Memberikan sebuah
pengumuman lisan secara
bergantian

 Mengidentifikasi topik sebuah teks
fungsional pendek yang didengar

 Mengidentifikasi informasi tertentu teks
yang didengar

 Mengidentifikasi tujuan komunikasi teks
fungsional pendek yang didengar

 Menggunakan bahasa lisan dalam
menyampaikan teks fungsional pendek

Tertulis
(PG dan
Uraian)

Quiz

Tugas

Tugas

Performance

1 x 45

1 x 45

1 x 45

3 x 45

Look Ahead

www.english
daily626.com

kaset/CD



Mengetahui,
Kepala MAS PONPES Bahrul ‘Ulum Guru Mata Pelajaran

Ahmad Ikrom, S.Ag Fitriyani Sunarsi, S.Pd

Standar
Kompetensi

Kompetensi
Dasar Materi Pembelajaran Kegiatan Pembelajaran Indikator Penilaian Alokasi

Waktu

Sumber/
Bahan/

Alat
Mendengarkan
8. Memahami

makna teks
fungsional pendek
dan monolog
berbentuk
narrative, spoof,
dan hortatory
exposition dalam
konteks kehidupan
sehari-hari

Berbicara
10. Mengungkapkan

makna dalam teks
fungsional pendek
dan monolog yang
berbentuk
narrative, spoof,
dan hortatory
exposition dalam
konteks kehidupan
sehari-hari

8.2 Merespon makna dalam
teks monolog yang
menggunakan ragam
bahasa lisan secara akurat,
lancar, dan berterima dalam
konteks kehidupan sehari-
hari dalam teks berbentuk:
narrative, spoof, dan
hortatory exposition

10.2   Mengungkapkan makna
dalam teks monolog
dengan menggunakan
ragam bahasa lisan secara
akurat, lancar, dan
berterima dalam konteks
kehidupan sehari-hari
dalam teks berbentuk:
narrative, spoof, dan
hortatory exposition

 Teks lisan berbentuk
narrative

 Teks lisan berbentuk
spoof

 Teks lisan berbentuk
hortatory exposition

 Mendengarkan sebuah
narrative/spoof/hortatory
exposition secara klasikal

 Mendiskusikan isi teks
yang didengar secara
berpasangan

 Melakukan case building
berdasarkan kelompok pro
dan kontra

 Mendongeng

 Melakukan debat secara
berkelompok

 Mengidentifikasi main idea dari teks
hortatory exposition yang didengar

 Mengidentifikasi tokoh dari cerita yang
didengar

 Mengidentifikasi kejadian dalam teks
yang didengar

 Mengidentifikasi bagian cerita yang lucu
 Mengidentifikasi solusi dalam sebuah

cerita yang didengar
 Mengidentifikasi kasus yang didengar
 Mengidentifikasi argumen yang didengar

 Menggunakan kalimat past continuous
dalam menyampaikan spoof

 Melakukan monolog berbentuk narrative
 Melakukan monolog berbentuk hortatory

exposition
 Menggunakan modal “should” untuk

menyampaikan saran
 Melakukan debat

Tertulis
(PG dan
Uraian)

Quiz

Tugas

Tugas

Performance

1 x 45

2 x 45

1 x 45

4 x 45

4 x 45

Look Ahead
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kaset/CD



SILABUS

Nama Sekolah :  MAS Ponpes Bahrul ‘Ulum
Mata Pelajaran :  Bahasa Inggris
Kelas :  XI
Jurusan :  IPS
Semester :  II (dua)

Standar
Kompetensi

Kompetensi
Dasar

Materi Pembelajaran Kegiatan Pembelajaran Indikator Penilaian Alokasi
Waktu

Sumber/
Bahan/

Alat
Mendengarkan
7. Memahami

makna  dalam
percakapan
transaksional dan
interpersonal
resmi dan
berlanjut
(sustained) dalam
konteks kehidupan
sehari-hari

Berbicara
9. Mengungkapkan

makna dalam teks
percakapan
transaksional dan
interpersonal
resmi dan
berlanjut
(sustained) dalam
konteks kehidupan
sehari-hari

7.1    Merespon makna dalam
percakapan transaksional
(to get things done) dan
interpersonal
(bersosialisasi) yang
menggunakan ragam
bahasa lisan secara akurat,
lancar, dan berterima dalam
konteks kehidupan sehari-
hari dan melibatkan tindak
tutur: menyatakan sikap
terhadap sesuatu,
menyatakan perasaan cinta,
dan menyatakan perasaan
sedih

9.1    Mengungkapkan makna
dalam percakapan
transaksional (to get things
done) dan interpersonal
(bersosialisasi) resmi  dan
berlanjut (sustained)
dengan menggunakan
ragam bahasa lisan secara
akurat, lancar, dan
berterima dalam konteks
kehidupan sehari-hari dan
melibatkan tindak tutur:
menyatakan sikap terhadap
sesuatu, menyatakan
perasaan cinta, dan
menyatakan perasaan sedih

Menyatakan Sikap
mis: A: I’m against the
idea.

B: I can’t agree
more.

Menyatakan Perasaan-
love
mis: A: I love you.

B: I love you too.

Menyatakan Perasaan-
sadness
mis: A: This is the lowest

time in my life.
B: Take it easy.

 Melakukan studi pustaka
untuk mengidentifikasi
berbagai berbagai
ungkapan menyatakan
sikap dan perasaan beserta
responnya secara
berkelompok
 Mendengarkan percakapan

interpersonal/transaksional
melalui tape secara klasikal
 Mendiskusikan tindak tutur

yang digunakan dan
responnya dalan
perceakapan yang didengar
secara berkelompok

 Bermain peran secara
berkelompok

 Mengidentifikasi hubungan antar
pembicara

 Mengidentifikasi makna tindak tutur
sikap terhadap sesuatu

 Merespon tindak tutur menyatakan sikap
terhadap sesuatu

 Mengidentifikasi makna tindak tutur
menyatakan perasaan sedih

 Merespon tindak tutur menyatakan
perasaan sedih

 Mengidentifikasi makna tindak tutur
menyatakan perasaan cinta

 Merespon tindak tutur menyatakan
perasaan cinta

 Mengidentifikasi konteks situasi

 Menggunakan tindak tutur menyatakan
sikap terhadap sesuatu

 Merespon  tindak tutur menyatakan sikap
terhadap sesuatu

 Menggunakan tindak tutur menyatakan
perasaan cinta

 Merespon tindak tutur menyatakan
perasaan cinta

 Menggunakan tindak tutur menyatakan
perasaan sedih

 Merespon tindak tutur menyatakan
perasaan sedih

Tertulis
(PG dan
Uraian)

Quiz

Tugas

Performance

1 x 45

1 x 45

4 x 45

6 x 45

Look Ahead

www.english
daily626.com

kaset/CD



Standar
Kompetensi

Kompetensi
Dasar

Materi Pembelajaran Kegiatan Pembelajaran Indikator Penilaian Alokasi
Waktu

Sumber/
Bahan/

Alat
Mendengarkan
7. Memahami

makna  dalam
percakapan
transaksional dan
interpersonal
resmi dan
berlanjut
(sustained) dalam
konteks kehidupan
sehari-hari

Berbicara
9. Mengungkapkan

makna dalam teks
percakapan
transaksional dan
interpersonal
resmi dan
berlanjut
(sustained) dalam
konteks kehidupan
sehari-hari

7.2 Merespon makna dalam
percakapan transaksional
(to get things done) dan
interpersonal
(bersosialisasi) resmi dan
berlanjut (sustained) yang
menggunakan ragam
bahasa lisan secara akurat,
lancar, dan berterima dalam
konteks kehidupan sehari-
hari dan melibatkan tindak
tutur: menyatakan perasaan
malu, menyatakan perasaan
marah, dan menyatakan
perasaan jengkel

9.2    Mengungkapkan makna
dalam percakapan
transaksional (to get things
done) dan interpersonal
(bersosialisasi) resmi  dan
berlanjut (sustained)
dengan menggunakan
ragam bahasa lisan secara
akurat, lancar, dan
berterima dalam konteks
kehidupan sehari-hari dan
melibatkan tindak tutur:
menyatakan  perasaan
malu, menyatakan perasaan
marah, dan menyatakan
perasaan jengkel

Menyatakan
Embarassment
mis: A:  I was so

embarrased.
B:  I don’t think it’s

a big deal.

Menyatakan Anger
mis: A: There is nothing

to talk about. Get
out of here.

B:  If you say so.

Menyatakan Annoyance
mis: A:  I can’t take this

anymore.
B: Sorry about that.

 Melakukan studi pustaka
untuk mengidentifikasi
berbagai berbagai
ungkapan menyatakan
sikap dan perasaan beserta
responnya secara
berkelompok
 Mendengarkan percakapan

interpersonal/transaksional
melalui tape secara klasikal
 Mendiskusikan tindak tutur

yang digunakan dan
responnya dalan
perceakapan yang didengar
secara berkelompok

 Bermain peran secara
berkelompok

 Mengidentifikasi makna tindak tutur
menyatakan perasaan malu

 Merespon tindak tutur menyatakan
perasaan malu

 Mengidentifikasi makna tindak tutur
menyatakan perasaan marah

 Merespon tindak tutur menyatakan
perasaan marah

 Mengidentifikasi makna tindak tutur
menyatakan perasaan jengkel

 Merespon tindak tutur menyatakan
perasaan jengkel

 Menggunakan tindak tutur menyatakan
perasaan malu

 Merespon  tindak tutur menyatakan
perasaan malu

 Menggunakan tindak tutur menyatakan
perasaan marah

 Merespon tindak tutur menyatakan
perasaan marah

 Menggunakan tindak tutur menyatakan
perasaan jengkel

 Merespon tindak tutur menyatakan
perasaan jengkel

Tertulis
(PG dan
Uraian)

Quiz

Tugas

Performance

2 x 45

2 x 45

4 x 45

4 x 45

Look Ahead

www.english
daily626.com

kaset/CD



Standar
Kompetensi

Kompetensi
Dasar Materi Pembelajaran Kegiatan Pembelajaran Indikator Penilaian Alokasi

Waktu

Sumber/
Bahan/

Alat
Mendengarkan
8. Memahami

makna teks
fungsional pendek
dan monolog
berbentuk
narrative, spoof,
dan hortatory
exposition dalam
konteks kehidupan
sehari-hari

Berbicara
10. Mengungkapkan

makna dalam teks
fungsional pendek
dan monolog yang
berbentuk
narrative, spoof,
dan hortatory
exposition dalam
konteks kehidupan
sehari-hari

8.1 Merespon makna dalam
teks fungsional resmi dan
tak resmi yang
menggunakan ragam
bahasa lisan secara akurat,
lancar, dan berterima dalam
konteks kehidupan sehari-
hari

10.1   Mengungkapkan makna
dalam teks lisan fungsional
pendek (misalnya banner,
poster, pamphlet,dll) resmi
dan tak resmi secara akurat,
lancar, dan berterima dalam
berbagai konteks
kehidupan sehari-hari

Teks lisan fungsional
pendek

 Mendengarkan sebuah
pengumuman lisan

 Mendiskusikan isi teks
yang didengar secara
berpasangan

 Mendiskusiakan bentuk
bahasa lisan berdasarkan
teks yang didengar secara
kelompok

 Memberikan sebuah
pengumuman lisan secara
bergantian

 Mengidentifikasi topik sebuah teks
fungsional pendek yang didengar

 Mengidentifikasi informasi tertentu teks
yang didengar

 Mengidentifikasi tujuan komunikasi teks
fungsional pendek yang didengar

 Menggunakan bahasa lisan dalam
menyampaikan teks fungsional pendek

Tertulis
(PG dan
Uraian)

Quiz

Tugas

Tugas

Performance

1 x 45

1 x 45

1 x 45

3 x 45

Look Ahead

www.english
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Mengetahui,
Kepala MAS PONPES Bahrul ‘Ulum Guru Mata Pelajaran

Ahmad Ikrom, S.Ag Fitriyani Sunarsi, S.Pd

Standar
Kompetensi

Kompetensi
Dasar Materi Pembelajaran Kegiatan Pembelajaran Indikator Penilaian Alokasi

Waktu

Sumber/
Bahan/

Alat
Mendengarkan
8. Memahami

makna teks
fungsional pendek
dan monolog
berbentuk
narrative, spoof,
dan hortatory
exposition dalam
konteks kehidupan
sehari-hari

Berbicara
10. Mengungkapkan

makna dalam teks
fungsional pendek
dan monolog yang
berbentuk
narrative, spoof,
dan hortatory
exposition dalam
konteks kehidupan
sehari-hari

8.2 Merespon makna dalam
teks monolog yang
menggunakan ragam
bahasa lisan secara akurat,
lancar, dan berterima dalam
konteks kehidupan sehari-
hari dalam teks berbentuk:
narrative, spoof, dan
hortatory exposition

10.2   Mengungkapkan makna
dalam teks monolog
dengan menggunakan
ragam bahasa lisan secara
akurat, lancar, dan
berterima dalam konteks
kehidupan sehari-hari
dalam teks berbentuk:
narrative, spoof, dan
hortatory exposition

 Teks lisan berbentuk
narrative

 Teks lisan berbentuk
spoof

 Teks lisan berbentuk
hortatory exposition

 Mendengarkan sebuah
narrative/spoof/hortatory
exposition secara klasikal

 Mendiskusikan isi teks
yang didengar secara
berpasangan

 Melakukan case building
berdasarkan kelompok pro
dan kontra

 Mendongeng

 Melakukan debat secara
berkelompok

 Mengidentifikasi main idea dari teks
hortatory exposition yang didengar

 Mengidentifikasi tokoh dari cerita yang
didengar

 Mengidentifikasi kejadian dalam teks
yang didengar

 Mengidentifikasi bagian cerita yang lucu
 Mengidentifikasi solusi dalam sebuah

cerita yang didengar
 Mengidentifikasi kasus yang didengar
 Mengidentifikasi argumen yang didengar

 Menggunakan kalimat past continuous
dalam menyampaikan spoof

 Melakukan monolog berbentuk narrative
 Melakukan monolog berbentuk hortatory

exposition
 Menggunakan modal “should” untuk

menyampaikan saran
 Melakukan debat

Tertulis
(PG dan
Uraian)

Quiz

Tugas

Tugas

Performance

1 x 45

2 x 45

1 x 45

4 x 45

4 x 45

Look Ahead
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