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MOTTO 

 
 

Learn to love process. Learn to accept that processes, no 

matter how painful and long, is what build us. Success is not 

gained overnight. 

You may not see anything changing, but something is 

happening, patience is working. Your spiritual muscles are 

getting stronger, you're growing, developing. Patience is 

building you, getting you prepared so you can sustain what 

God has for you 

(Dista Alfiana, 2019) 
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ABSTRAK 

 

 

Dista Alfiana, (2019): Hubungan Antara Kecemasan Siswa dan 

Kemampuan Berbicara Mereka Pada Tahun Kedua 

di MA Darul Hikmah Pekanbaru.  

 

 

Penelitian ini dilakukan berdasarkan masalah siswa dalam berbicara. Oleh 

karena itu, penelitian ini bertujuan 1) untuk mengetahui bagaimana kecemasan 

siswa, 2) untuk mengetahui bagaimana kemampuan berbicara siswa , 3) untuk 

mengetahui apakah ada hubungan yang signifikan antara kecemasan siswa dan 

kemampuan berbicara mereka. Penelitian ini memiliki dua variabel, kecemasan 

siswa sebagai variabel independen dan kemampuan berbicara siswa sebagai 

variabel dependen. Penelitian ini adalah penelitian correlational. Subjek dari 

penelitian ini ialah murid kelas sebelas MA Darul Hikmah Pekanbaru sementara 

objeknya adalah hubungan kecemasan siswa dengan kemampuan berbicara 

mereka.  Populasi dalam penelitian ini adalah 30 siswa. Untuk mengambil sampel, 

peneliti menggunakan teknik sampling acak sederhana dan mendapatkan 30 siswa 

sebagai sampel. Dalam pengumpulan data, peneliti menggunakan tes tertulis 

angket (Questionnaire)untuk mengukur kecemasan siswa dan tes lisan 

(Storytelling) untuk mengukur kemampuan berbicara. Untuk menganalisis data, 

peneliti menggunakan korelasi pearson product moment. Dari data yang telah 

dianalisis dengan menggunakan SPSS versi 22, dapat dilihat bahwa ada korelasi 

yang signifikan antara kecemasan siswa dan kemampuan berbicara mereka. Hal 

tersebut dapat dilihat dari nilai probabilitas sig.t adalah 0.000 lebih kecil dari nilai 

alpha 0.05 (sig.t < 0.05). Itu berarti H0 ditolak and Ha diterima. Dengan kata lain 

ada korelasi yang signifikan antara kecemasan siswa dan kemampuan berbicara 

mereka. Peneliti juga menemukan bahwa 48,30% dari kemampuan berbicara 

siswa kelas sebelas MA Darul Hikmah Pekanbaru dipengaruhi oleh kecemasan 

siswa. Kemudian, 51,7% lainnya dipengaruhi oleh faktor lain. 

 

Kata Kunci: Hubungan, Kecemasan Murid, Kecakapan Berbicara 
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ABSTRACT 

 

 

Dista Alfiana, (2019): The Correlation Between Students' Anxiety and Their 

Speaking Ability at The Second Year of Islamic 

Senior High School Darul Hikmah Pekanbaru. 

 

This research was conducted based on students’ problem in speaking. 

Therefore, this research was aimed 1) to find out how students’ anxiety, 2) to find 

out how students speaking ability, 3) to find out the significant correlation 

between students’ anxiety and their speaking ability. This research was a 

correlational research. The subject of this research was the eleventh grade students 

at Islamic Senior High School Darul Hikmah Pekanbaru whereas the object of this 

research was the correlation between students’ anxiety and their speaking ability. 

The population of this research is 151 students. To choose the sample, the 

researcher used proportional random sampling technique and 30 students chosen 

as the samples. In collecting the data, the researcher used written test for students’ 

anxiety (questionnaire) and oral test (storytelling) for speaking ability. From the 

data analysis which had been done by using SPSS 22.0 version, it could be seen 

that there was a significant correlation between students anxiety and their 

speaking ability. It could be shown that the probability of score sig.t is 0.000, 

smaller than the significant alpha of 0.05 (sig.t < 0.05). It meant that H0 was 

rejected and Ha was accepted. In other words, there was a significant correlation 

between students anxiety and speaking ability. The researcher also found that 

48,30% speaking ability of the eleventh grade of Islamic Vocational School Darel 

Hikmah Pekanbaru was influenced by speaking anxiety. Then, the other 51,7% 

was influenced by other factors. 

 

Keywords: Correlation, Students Anxiety, Speaking Ability 
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 ملخص 
 

الارتباط بين قلق التلاميذ وقدرتهم في التكلّم في العام الثانى  (:2019)  ،ديستا ألفيانا
 بالمدرسة الثانوية دار الحكمة بكنبارو.  

 
إلى هذا البحث  هدف  خلفية هذا البحث هي مشكلة التلاميذ في التكلم. لذا ي  

( معرفة وجود 3( معرفة كيفية قدرة التلاميذ في التكلم،  2( معرفة كيفية قلق التلاميذ،  1
التلاميذ  الا قلق  متغيران،  البحث  التكلم.لهذا  في  وقدرتهم  التلاميذ  قلق  بين  المتين  رتباط 

بحث  البحث  المستقل.هذا  غير  كالمتغير  التكلم  في  وقدرتهم  المستقل  كالمتغير 
فيه  .مترابط البحث  أخد    30ومجتمع  تقنية  الباحثة  استتخدمت  النوعية،  تلميذا. لأخذ 

ووجد   البسيطة  الباحثة  تلمي  30العينات  استخدمت  البيانات،  جمع  ذا كالعينات.وفي 
قدرة  لمعرفة  الشفهي  والختبار  التلاميذ  قلق  لمعرفة  الاستبيان  بشكل  التحريري  الاختبار 

التى   .التكلم البيانات  العزوم.من  ضرب  ارتباط  الباحثة  استخدمت  البيانات،  لتحليل 
الباحثة باستخدام برنامج الحزمة الإحصائية للعلو  ، فاتضح أن  22م الاجتماعية  حللتها 
وذالك نظرا من نتيجة احتمال  .  هناك الارتباط المتين بين قلق التلاميذ وقدرتهم في التكلم

sig.t 0،05أصغر من نتيجة مهمل  0،000التي دلت على  (sig.t>0،05 .) معنى
ذالك أن الفرضية المبدئية مرفوضة والفرضية البديلو مقبولة. وبكلمة أخرى هناك الارتباط  

قدرةتلاميذ  %   48,30المتينة بين قلق التلاميذ وقدرتهم في التكلم. ودل هذا البحث أن  
الفصل الحادى عشر بالمدرسة الثانوية دار الحكمة بكنبارو في التكلم يؤثره قلق التلاميذ.  

 الآخر تؤثره العوامل الأخرى     % 51,7تالى،  وبال
 

  قلق التلاميذ، قدرة التكلم ,الارتباط:الأساسيةالكلمات 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

English is a second or foreign language that learned by people in the 

world. That is because English was claimed as international language and 

demand people to learn English. By that fact, English is not only learned by 

people for business purpose, but also for students in all stages of school. As an 

international language, English has important place in school subject. Almost 

or maybe all of schools, especially in Indonesia, used English as the subject in 

the final examination of their school. 

There are four basic skills in learning English that should be mastered 

by the students who interest in learning English; such as listening, speaking, 

reading, and writing. Speaking is an important skills that the students should 

be acquired because it involves oral communication and several elements; 

such as grammar, vocabulary, pronunciation, fluency, and comprehension. 

Theoretically according to Haris (1974, p.75), (1) grammar refers to the 

sentence structure and tenses, (2) vocabulary can be defined as the words use 

in language covering content word and function word, (3) pronunciation refers 

to the way of a person produces or utters the sound of the words meaningfully 

and accurately to be understood by others in communication, (4) fluency can 

be defined as the ability how to speak fluently and accurately and (5) 

comprehension refers to the speakers’ understanding about what are they 
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saying to the listeners in order to avoid misunderstanding information. Thus, 

speaking is considered to be the most difficult skill because most of the 

students usually obtain some difficulties and they have problems when they 

interest to express their ideas even in a simple form of conversation.  

By showing their speaking performance, teacher or another people can 

give feedback about it. But to speak in new language, as English, is not easy 

for someone/student who does not have high self-confidence. Speaking fear, 

anxiety, and stress can be well-managed, eliminated, or better yet, effectively 

incorporated into someone’s speaking events. When student do not want to 

speak or feel anxious to speak a foreign language that they learn, it may 

become a problem for them. Or maybe they will fail in their proficiency. 

From the fact the researcher found some difficulties or problems that come 

to students when they learn about English. For students when they having 

English class, they are demanded to practice the language by speaking. 

Speaking fluently can show that they get good proficiency in learning English. 

Sometimes the students are confused about teaching material given by the 

teacher in the teaching and learning process but they feel worry if they should 

ask to their teacher. They are embarrassed to say when they do not even 

understand what the teacher says about because they are nervous if they have 

to speak to the teacher while the other students in the class pay attention to 

that student. Thus, they choose to listen to the teacher quietly when the teacher 

explain the material. The students oftenly open their dictionary first when they 

intend to express their ideas or they purpose to ask something that they do not 
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understand yet in front of teacher or the other students with English. By all 

means, they have a high anxiety to speak in English in front of many people or 

even just with their friend. They are too afraid to speak English because if 

they commit mistake in grammar or pronunciation while they are speaking, 

the other students will laugh and mock to that student and their anxiety will be 

higher than before. 

Anxiety has a big impact to second language development. It means 

that if the students have low anxiety, they will be more success on acquiring 

English. Thornburry (2005, p.28) states that the factors which can increase to 

speak incorrectly and cause an acute sense of anxiety are the lack of 

vocabularies, improper grammar, and fears of mistakes. Moreover, Juhana 

(2012, p.100) adds that the very limited chance to practice can be the causes of 

being not confidence, shyness, and silence that impede a natural 

communication. If they expect that they are going to be failed on acquiring 

English, they will not be able to speak English well. 

According to Horwitz, Horwitz, and Cope (1986) foreign language anxiety 

is caused by the apprehension of communicating with others in the foreign 

language context. To make a success education in learning the foreign 

language, we can not ignore about the language anxiety. The learners’ anxiety 

in speaking class to perform in front of the class may influence in some 

aspects, such as in language acquisition, or, to increase their ability in mastery 

the foreign language. 
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In order to accomplish student’s needs toward speaking, School Based 

Curriculum 2013 (K13) provides speaking as one of the ability in mastering 

English that must be taught and learned in senior high school . Based on 

interviewed one of the English teachers in Islamic Senior High School Darul 

Hikmah Pekanbaru, English is taught once a week (120 minutes) and the passing 

grade of English subject in eleventh grade is 78.  

However, students Islamic Senior High School Darul Hikmah Pekanbaru 

should have the competence in English, especially in speaking. The fact in the 

field said the different thing. some of the students at Islamic Senior High School 

Darul Hikmah Pekanbaru had low ability to speak. Their score were lower than 

passing grade. In fact, not all of students reach the best achievement in speaking 

because of their different knowledge background. Nevertheless, based on the 

ideas above and based on researcher’s prelimenary observation to problems 

above, the researcher found that the students of Islamic Senior High School Darul 

Hikmah Pekanbaru have different anxiety that influence language learners and 

students achievement, especially in speaking subject. It can be seen in the 

following phenomena : 

1. Some of the students were not able to speak English fluently . 

2. Some of the students felt anxious when the teacher asked them to do 

speaking in front of the class. 

3. Some of the students were chose to silent rather than active in 

speaking. 

4. Some of the students always look up dictionary when they want to 

speak English . 
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Based on the descripsion above and the importance of good speaking, 

the researcher is very interested in conducting a research entitle: 

"The Correlation Between Students’ Anxiety and Their Speaking Ability at 

The Second Year  of Islamic Senior High School Darul Hikmah Pekanbaru" . 

 

B. Problems 

1. Identification of the Problem 

Based on the explanation above, the researcher identified the problem 

as follows : 

a. What factorsmade students anxious when they were being asked by the 

teacher for speaking in front of the class? 

b. Why factors made students difficult to speak fluently ? 

c. What factors made students chose to silent rather than active in 

speaking? 

d. What factors made students always look up dictionary when they want 

to speak English? 

2. Limitation of the Problem 

In relation to the identification of the problem occured in teaching and 

learning process of speaking  which was provided above, the problem of this 

research is necessary to be limited. Therefore, this research is only focus on 

students' anxiety and their speaking ability . 
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3. Formulation of the Problem 

The problem of this research can be formulated in the folowing questions: 

1. How is the students’ anxiety at the second year of Islamic Senior High 

School Darul Hikmah Pekanbaru? 

2. How is the students’speaking ability at the second year of Islamic 

Senior High School Darul Hikmah Pekanbaru? 

3. Is there any significant correlation between the students’ anxiety and 

their speaking ability at the second year of Islamic Senior High School 

Darul Hikmah Pekanbaru? 

 

 C. Objectivesand Significance of the Research 

1. Objective of the Research 

a. To find out how the students' anxiety at the second year  of Islamic 

Senior High School Darul Hikmah Pekanbaru. 

b. To find outhow the students' speaking ability  at the second year of 

Islamic Senior High School Darul Hikmah Pekanbaru. 

c. To find out the significant correlation between students' anxiety and 

their speaking ability at the second year  of Islamic Senior High School 

Darul Hikmah Pekanbaru. 

 

2. Significance of the Research 

The research is very important because it will contribute and carry out the 

following necessities, they are:  
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a. To fulfill one of the requirements for the researcher to complete 

her undergraduate degree program at English Education 

Department of Education and Teacher Training Faculty of State 

Islamic University of Sultan Syarif Kasim Riau.  

b. Theoretically, the researcher can get information from this reserach 

that can be very useful to enlarge her knowledge, especially about 

correlation between student’s anxiety and their speaking ability.  

c. To provide some information to the students and the English 

teacher related to students personality that will help them to 

develope their speaking ability.  

D. Reason for Choosing the Title 

1. The topic need to be discussed , because the researcher wants to know 

the correlation between students' anxiety and their speaking ability.  

2. The title of this research is relevant with the researcher status as a 

student of  English Education Department of State Islamic University 

of Sultan Syarif Kasim Riau. 

3. The problems of this research are not investigated yet by other 

previous researchers . 
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E. Definition of Terms 

1. Correlation 

Hartono (2008) said that correlation is correlation between two 

variables (variable I and variable II). This statement also supported by 

Creswell (2008), he stated that correlational design are procedures in 

quantitative research in which investigators measure the degree of association 

or relation between two or more variables using the statistical procedure of 

correlational analysis. This degree of association expressed as a number, 

indicates whether the two variables are related or whether one can predict 

another. 

2. Anxiety 

Anxiety is feelings of uneasiness, frustration, self-doubt, apprehension 

or worry. In this research, anxiety is one of the factors that influence students’ 

ability in speaking of English. Students are afraid of making mistakes and shy 

to speak English can be caused by anxiety. 

Horwitz et al.(1986, p.125) stated that anxiety is described by 

psychologists as a subjective feeling of tension, apprehension, nervousness, 

and wrong associated with an arousal of the autonomic nervous system. 

Similar theory of anxiety is stated by Santrock (2004) , anxiety is feelings of 

apprehension. 

3. Speaking Ability 

Speaking ability is competency of the students to express their ideas, 

opinion or feeling in oral communication (Rita,2009, p.6). In this reserach, this 
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term means the ability of the students mentally or physically to communicate, 

share, and express idea in English by considering the aspect of speaking ability. 

Students speaking ability also can be seen when the students speak fluently that 

related to their knowledge in past.  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Theoretical Framework 

1. The Concept of Speaking 

a. Speaking Definition 

Speaking plays an important role in communication, especially in 

oral communication, because human being needs to conduct their life in 

order to build some relationship with others. In English learning there are 

five components for speaking, generally recognized. They are pronunciation, 

grammar, vocabulary, fluency and comprehension. Johnson and Morrow 

(1981, p.70) said that speaking which is popular with term of oral 

communication is an activity between two or more people in which 

listeners and speakers have to react to what they hear and make their 

contributions to convey or receive the meaning. In accordance with the 

definition, speaking or oral communication will happen if there is 

interaction between two or more people. It is required to express what the 

speakers purpose to say as effectively as possible in order to convey the 

message for the hearers but if someone intends to say something, they 

should be aware to construct the meaning in order to get an understanding 

from the listener and to avoid misunderstanding between the speaker and 

the listener. 
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There are another definitions of speaking. Chaney (1998, p.13) 

argued that speaking is the process of building and sharing meaning through 

the use of verbal and non-verbal symbols, in a variety of contexts. Moreover, 

Matthew (1994,  p.45) said “speaking is any process in which people share 

information, ideas and feeling. It involves all of body language mannerism 

and styles anything that adds meaning to a message”. It can be said that, 

when the students talk about their ideas or opinion, there is an interaction 

between the speaker and the listener to clarify the information intended. In 

other words, the speaker has to be able to convey the ideas clearly in 

process of speaking, as the result, the listener can receive and understand 

what the speaker means. In summary, it can be concluded that speaking is 

the most important skill of language which is about expressing ideas, 

opinions, or feelingsto others by using words or sounds of articulation in 

order to inform, to persuade, and to entertain. 

 

b. Components of Speaking Ability 

Speaking is not only means of how we speak fluently and correctly 

to be understood by others, but it also has components that explain the way 

we produce the utterances or sentences meaningfully and accurately to be 

understood by others. Hughes (2003, p.131) stated that speaking ability 

always assessed through several elements like grammar, vocabulary, 

fluency, comprehension, and pronunciation. In addition, Richard and 

Hornby (1984) stated that, there are five components of speaking skill that 
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are normally recognized as crucial aspect that should be mastered those 

teachers and students in order to apply and practice of speaking , they are 

vocabulary, grammar, fluency, pronunciation, and comprehension. 

Moreover  Haris (1974, p.75) said that, there are five components to 

measure students' speaking ability(pronunciation, grammar, vocabulary, 

fluency, and comprehension. For this reason, the researcher would explain 

each of those items that mentioned one by one as follows: 

1.) Fluency 

Fluency refers to the ability how to speak fluently and accurately. 

Smoothness or flow the sounds, syllabus, words and phrases can be 

indicated the quality of her or his fluency whether it is logically smooth or 

not.  

2.) Pronunciation 

Pronunciation is the way of a person produces or utters the sound 

of the words meaningfully and accurately to be understood by others in 

communication such as different phonemes, rising and falling in intonation 

and stress (Harmer 2001,  p.28-33). 

3.) Vocabulary 

Vocabulary can be defined as the words use in language, phrase, 

clauses, and sentences. If someone has many words to utters what they 

interest to say, they will be smooth to give some information or receive the 

information. In vocabulary, the students should know about content word 

and function word in English vocabulary. Content word refers to classes of 
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word (noun, verb, adjective and adverb) and function word refers to the 

function of the word in the sentence whether it is as a subjective pronoun 

or objective pronoun. 

4.) Grammar 

Basically, grammar refers to the sentence structure and tenses. 

Heaton (1991,  p.5) defined grammar as the students' ability to manipulate 

structure and to distinguish appropriate grammatical form in appropriate 

ones. Besides that, grammar will help the students to speak fluently. 

5.) Comprehension 

Comprehensibility denoted the ability of understanding the 

speakers intention (understand what the speaker said) and general meaning 

(get the point what the speaker said) by Heaton(1991,  p.35). Cohen (2005, 

p.51) argued that to the fact that participants fully understand the nature of 

the research project, even when procedures are complicated and entail 

risks. From those two experts, it can be said that comprehension refers to 

the speakers understanding about what are they saying to the listeners in 

order to avoid misunderstanding information. If someone can answer other 

question or statement correctly, it indicates that he or she understands and 

comprehends well. 

 

c. Speaking Ability 

Speaking ability is one of language abilities that have to be learned 

and mastered by the students in learning foreign language. In addition 
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Loma (2004) stated, “Speaking skills are an important part of the 

curriculum in language teaching, and this makes them an important object 

of assessment as well”. Littlewood (1981, p.1) stated that speaking ability is 

a combination of structural and functional aspect of language. The structural 

aspect concentrates on the grammatical system, describing way in which 

linguistic items can be combined. It is understood that speaking is a very 

difficult and complex skill to be learned especially by the foreign language 

students. There are many different abilities included in this skill.  

Arthur Hughes (1990, p.110) said that speaking ability on four 

components: contents, fluency, eye context and pronunciation. In short, 

speaking involves different abilities, which should be used simultaneously. 

From the descriptions above, the researcher concluded that 

speaking ability is the ability to produce utterances to communicate that 

conducted of some indicators such as pronunciation, grammar, vocabulary, 

fluency, and comprehension. Speaking ability also the ability is describe a 

report act or situation in that way we communicate with the others. 

 

d. Factors Influence Student's Speaking Ability 

Tuan & Mai (2015) explained the factors influence student's 

speaking ability . The researcher got some of them as follows: 

1) Performance conditions  

 Learners carry out a speaking activity under different 

conditions.Performance conditions impact speaking performance and 
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these conditions involve time pressure,planning, the quality of 

performance, and the amount of support (Nation & Newton, 2009). 

2) Affective factors  

 One of the most important influences on language learning success or 

failure is probably the affective side of the learners (Oxford,1990). 

3) Listening ability  

 Doff (1998) says that learners cannot improve their speaking ability 

unless they develop listening ability. Learners should comprehend 

what is uttered to them in order to have a successful dialogue. 

4) Topical knowledge 

 Bachman and Palmer (1996) defined it as the knowledge structures in 

longterm memory. That is, topical knowledge is the speakers 

knowledge of related topical information.  

5) Feedback during speaking activities 

 A lot of learners expect their teachers to give them the necessary 

feedback on their speaking performance. According to Harmer (1991), 

the decisions that instructors adopt towards their learners  performance 

depend on the stages of the lesson, the tasks, and the kinds ofmistakes 

they make. Harmer (1991) also continued that if instructors directly 

correct their students’ problems, the flow of the dialogue and the aim 

of the speaking task will be spoiled. Baker and Westrup (2003) 

supported the above statement and said that if learners are always 

corrected, they will be demotivated and afraid of talking. 
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The fear of speaking English is pertinent to some personality 

constructs like anxiety, inhibition, and risk taking. Speaking a language 

sometimes results in anxiety. Sometimes, extreme anxiety may lead to 

despondence and a sense of failure in learners (Bashir, Azeem, & Dogar, 

2011). According to Woodrow (2006), anxiety has a negative effect on the 

oral performance of English speakers. Adults are very careful to making 

errors in whatever they tell. In their opinion, errors show a kind of 

unawareness which can hinder them to speak English in front of other 

people. Speaking anxiety may originate from a classroom condition with 

the different abilities of language learners. Learners are divided into two 

groups: strong and weak ones. The strong learners often dominate the slow 

and weak ones. The weak learners do not usually want to talk in front of 

the strong ones which leads to their silence during the whole class activity. 

Inhibition is a feeling of worry that stops people from telling or 

performing what they want (Cambridge A. L. Dictionary, 2008). All 

human beings make a series of defenses to protect the ego. Due to the fact 

that committing mistakes is a natural process of learning a language, it 

certainly causes potential threats to one’s ego. These threats disappoint the 

learners to talk English and prefer to be silent rather than being criticized 

in front of a large number of people (Brown, 2000). Risk-taking is 

pertinent to inhibition and self-respect. EFL learners who have a low self-

respect tend to stop taking a risk of committing mistakes in their speaking 
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tasks which resulting in the inhibition to the betterment of their speaking 

skill (Mahripah, 2014). 

 

2. The Concept of Anxiety 

a. Anxiety Definition 

Anxiety is one of the internal factors in personality besides self-

esteem, willingness to communicate and motivation. There are several 

definition about anxiety. Horwitz et al(1986, p.125) stated that anxiety is 

described by psychologists as a subjective feeling of tension, 

apprehension, nervousness, and wrong associated with an arousal of the 

autonomic nervous system. Anxiety becomes the most general emotional 

dilemma of someones' feeling. Everyone will feel anxious towards 

something that will happen in their life, especially when they have to face 

speaking exercise.  

Anxiety can give negative impact to the someones' personality if he 

or she can not manage it. Mayer (2008, p.2) said that anxiety is normal 

aspect of life and of being human, and it has a positive side to it, too. 

Moreover, Griffin and Tyrrell (2007, p.5) argued that if students can 

control their anxiety into positive feeling instead of being controlled by it, 

they will reach optimal performance. 

Otherwise, anxiety becomes a problem, if it causes emotional pain 

and disrupts students ability because it will hinder the students to acquire 

English as their foreign language. In brief, anxiety is a normal feeling that 
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is happened in someone. When someone has a problem then they feel 

anxiety to face it, it will give a good impact if they can manage their 

anxiety into positive feeling. Thus, it is related to speaking skill because 

when they have high anxiety, they will speak hesitantly. They are too 

worry when they speak in English. Hence, their speaking are going to be 

slow and they will repeat many words on their dialog. 

 

b. Aspects of Language Anxiety 

Language anxiety caused by various causes during learning 

process. The primary sources of language anxiety, stated by Horwitz, 

Horwitz, and Cope (1986, p.127) are: communication apprehension (the 

fear of communicating with other people), test anxiety (fear of exams, 

quizzes, and other assignments used to evaluate students'  performance), 

and fear of negative evaluation (worry about how others view the speaker). 

Here are the explanation about three of them: 

1.) Communication Apprehension 

Communication apprehension arises from someones fear and 

shyness if they have to communicate with others. Wu and Chan (2004,  

p.292) said in communication apprehension, people usually afraid of 

oral communication that is about speaking and listening. They will get 

difficulty to understand what people are saying and to make someone 

understands what they purpose to say.  
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2.) Test Anxiety 

Wu and Chan (2004, p.293) argued that test anxiety can occurs 

when students have poor performance in the previous test. The 

students develop a negative stereotype about tests and they have 

irrational perceptions in evaluative situation. It means that test anxiety 

is related to someones fear of test-taking situation. The students tend 

to deal with test anxiety every time they got to face frequent test. 

Mayer (2008, p.77) stated that every student understand that taking a 

test means she will be graded, judged, and compared to her 

classmates, and that performing will get negative consequence from 

her teacher and parents. He also mentioned that children with test 

anxiety can experience any number of physical, mental, and emotional 

symptoms, which can vary. Physical symptoms included shortness of 

breath, heart palpitations, chest tightening, or sore throat, 

stomachache, vomiting, or diarrhea, shaky limbs and trembling, 

headache and body aches. Those symptoms will lose students' 

concentration on the test material, then they are getting difficult to 

finish their test because accidentally they forget the material of the test 

that has been remembered before. 

3.)  Fear of Negative Evaluation 

Lucas, Miraflores & Go (2011, p.102) stated that fear of 

negative evaluation is the apprehension about other evaluations which 

may include avoidance of evaluative situation and the expectations that 
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other might evaluate them negatively. Moreover, Young (2012, p.52) 

argued that in his survey on students' perspective on anxiety and 

speaking in the foreign language, many students reported that they 

would be more willing to speak if they were not too afraid of making a 

mistake and being evaluated negatively in front of their teacher and 

their peer. It means that if the students are not sure of what they are 

saying, they will feel fear of negative evaluation from others and also 

feel anxious because they do not want to look stupid in front of others. 

From the explanation above, it can be summed up that three 

components of foreign language anxiety gave big impact for students' 

teaching learning process especially in speaking. In this case, 

communication apprehension, test anxiety and fear of negative evaluation 

was used to measure their anxiety through questionnaire. On those 

questionnaire, there are 5 items related to the communication apprehension 

covering 7 items related to the test anxiety and covering 8  items related to 

the fear of negative apprehension. Thus, total of questionnaire is 20 items. 

 

c. Students' Anxiety in Speaking 

Foreign language anxiety plays important role in learning foreign 

language because it can hinder the students in acquiring their target 

language. Horwitz et al. (1986, p.128) discussed foreign language anxiety 

as a distinct complex of self perception, beliefs, feelings, and behaviors 
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related to classroom language learning arising from the uniqueness of the 

language learning process.  

Moreover, Horwitz (2001, p.121) stated that foreign language 

anxiety is a situation specific form of anxiety that does not appear to bear a 

strong relation to other forms of anxiety, it is related to the language 

learning context. It means that there is a relationship between foreign 

language anxiety and language learning. Anxiety can give negative and 

positive impact to the students who desire to master foreign language 

especially English. It can be negative if the students can not manage or 

control their anxiety. It will be difficult for them to learn English and their 

score will be bad. Otherwise, anxiety can give positive impact to the 

students. For example, when the students are feeling anxiety about not 

passing her or his examination, they will be serious in learning English. 

There are three types of anxiety perspective on the nature of 

anxiety can be found in literature, those are: state anxiety, trait anxiety, 

and situation-specific anxiety. 

Pappamihiel (2002, p.330), stated anxiety is a feeling of 

apprehension under certain situation, while trait anxiety is a condition 

where individuals have a tendency to become anxious regardless of the 

circumstance. The last type according to MacIntyre & Gardner (1991, 

p.87) is situation-specific anxiety which only appears when certain 

specific factors or events are present and occurs consistently. 
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In short, Anxiety is closely related to the students' achievement on 

acquiring English. Furthermore, the students will be more difficult to 

acquire English if they have high anxiety because they are too afraid of 

making mistake while they learn English. 

 

d. Level anxiety 

 

As the writer said above, anxiety can give a negative effect for 

student in foreign language class. Whereas to speak a foreign language 

student has to have high self-confidence, so teacher can measure her/his 

performance. To know how far student’s anxiety influences student 

performance, we need to give a test anxiety. This test anxiety is a type of 

performance anxiety. In situations where the pressure is on and a good 

performance counts, people can become so anxious that they are actually 

unable to do their best. 

There are three levels of anxiety: low, moderate, and high anxiety. 

Horwitz et al. (1986) developed test anxiety for student, that is the Foreign 

Language Classroom Anxiety Scale (FLCAS). The test anxiety contains of 

33 items with five point scale. It starts from Strongly Agree to Strongly 

Disagree. 
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3. Correlation between Students' Anxiety and Their Speaking Ability 

Anxiety in speaking have negative effect on students academic, 

cognitive, social, and personal level. Anxiety has big impact on students 

academic achievement. Horwitz, Horwitz, and Cope (1986, p.126) 

mentioned that an anxious student tends to be less concentrated, forgetful, 

heart beating, and sweating that may lead to the negative behavior such as 

avoiding the class or procrastinate their homework. At the end, these 

behaviors will affect their cognitive competence because high-anxious 

students will perform and achieve lower than those of low-anxious 

students in the class. In this case, if students anxiety increase, their 

academic achievement will decrease. 

Additionally, in the effect on students cognitive, MacIntyre and 

Gardner (1994, p.285) said that anxiety has also been shown to have 

negative influences, both pervasive and subtle, on the three stages of 

cognitive processing: input, processing, and output. For this reason, the 

students who have anxiety will get difficult in processing meaningful 

input, and to be less responsive to language output. 

In terms of social effects, there are many ways that social context 

give an effect to language anxiety. MacIntyre (1999, p.38) stated that in a 

competitive classroom atmosphere, difficult interactions with teachers, or 

risk embarrassment, opportunity for contact with member of the target 

language group may all influence language anxiety. 
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In addition, MacIntyre and Gardner (1991, p.298) said that perhaps 

the most recurring finding on language anxiety and one of its most 

important social effects is that anxious students do not communicate as 

often as more relaxed students. It means that if the students have high 

anxiety, they will avoid to communicate to other people because they 

worry about others perception or fear of making mistakes when they speak 

in foreign language. Personal effect has negative effect on acquiring 

English, MacIntyre (1999, p.39) contended that among the most 

troublesome effects of language anxiety is the severe anxiety reaction for 

an individual language learner. Prive (1991, p.105) revealed that some 

language students who have high anxiety will choose to ignore or stay 

away from their language class rather than to follow the class. Thus, it can 

be said that this type of effect is considered as the most debilitating effect 

of language anxiety. 

In short, anxiety has big impact for students achievement in 

speaking score because their high-anxiety will give an effect to their 

achievement. In sense, if students' anxiety increase, their academic 

achievement will decrease. Whereas, if students' anxiety is high, their 

speaking skill will low. 
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B. Review of Relevant Research 

 

According to Syafi’i(2007), a relevant research is required to 

observe some previous research conducted by other researches in which 

they are relevant to the research you are conducting .The researcher found 

some studies related to the study between students' anxiety and speaking 

ability. 

1. The first was a case study by Izumi (2017) from University of 

Lampung, Bandar Lampung . She had done research about the 

study between students' anxiety and their speaking ability . The 

participants in this research were the first grade students of SMA 

Negeri 1 Kabupaten Tangerang. A qualitative case study approach 

was employed, and the data were taken through questionnaire and 

speaking test .The finding revealed that there was a significant 

correlation between students' anxiety and their speaking ability at 

the first grade students' of SMA Negeri 1 Kabupaten Tangerang . 

The conclusion was the increase of students’ anxiety is followed by 

the decrease of speaking skill. Whereas, the decrease of students’ 

anxiety is followed by the increase of speaking skill. 

2. The second was a case study from Mulyani (2011) from State 

Islamic University of Sultan Syarif kasim Riau. This study focused 

on the correlation between students' anxiety level and their 

speaking ability. The participants in this research were the second 

year of senior high school 1 Enok. Questionnaire and speaking test 
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were used to collect the data. The finding revealed that there was a 

significant negative correlation between students' anxiety level and 

their speaking ability at the second year students of SMAN 1 Enok. 

The conclusion of this research was the higher students' anxiety 

level, the lower students' ability in speaking English they get and 

the lower students' anxiety level, the higher students' ability in 

speaking English they get. 

 

The previous studies about students' anxiety and speaking ability have 

convinced the researcher that anxiety can exist when we learn foreign 

language and it can give negative impact toward learning process. However, 

the previous research have mainly focused on language learner at the second 

grade of senior high school. Hence, this research is significant to find out the 

correlation between students' anxiety and speaking ability, and to investigate 

which aspects of anxiety affecting students' anxiety toward speaking ability 

the most. 

 

C. Operational Concept 

Operational concept is a main element to avoid misunderstanding and 

misinterpreting in a specific study as a concept is still operated in an abstract 

from the research planning which should be interpreted into particularly 

words in order to be easy to measure. In this reasearch, there are two 

variables, they are X refers to students’ anxiety and Y refers to students’ 
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speaking ability. The writer wants to know how anxious students are while 

they learn English subject especially in speaking, using Foreign Language 

Classroom Anxiety Scale (FLCAS) from Horwitz. Hence the result can be 

used by teachers to pay more attention to their students, especially students 

who got the low achievement. 

 

D. Assumptions and the Hypothesis of the Research 

1. Assumptions 

Based on the theories and explanations above, the writer had 

assumption related to the relationship between students’ anxiety and their 

speaking ability.  

a. The lower students' anxiety, the better their speaking ability. 

b. The higher students' anxiety, the lower their speaking ability. 

2. Hypothesis 

a. Null Hypothesis (Ho): 

There is no significant correlation between students’ anxiety and their 

speaking ability at the second year of Islamic Senior High School Darul 

hikmah Pekanbaru. 

b. Alternative Hypothesis (Ha): 

There is a significant correlation between students’ anxiety and their 

speaking ability at the second year of Islamic Senior High school Darul 

Hikmah Pekanbaru. 
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. The Research Design 

In conducting the research, the researcher used quantitative research. 

Quantitative reserach is essentially collecting numerical data explain a 

particular phenomenon (Mujis, 2004, p.2). Furthemore, The design of the 

reserach was correlational research. Correlational research indicates an 

association between two or more variables (Creswell, 2008, p.358). 

Correlational design research had two primary correlational designs as 

stated by Creswell (2012, p.339). They are explanatory design and 

prediction design. In this research the researcher choose the explanatory 

because this study just investigated the degree of association between two 

variables. Creswell (2012, p.340) defines that explanatory design is a 

correlational design in which the researcher is interested in the extent to 

which two variables (or more) covary, that is where changes in one variable 

are reflected in changes in the order.  

The first variable in this reserach is students' anxiety as the 

independent variable (X) and the second variable is the speaking ability as 

the dependent variable (Y).  

The correlation of two variables can be illustrated in the figure bellow :  

 

Figure III.1 Ilustration of Correlation cited from Sugiyono (2002, p.42)  

X Y 
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X : The result of students’ linguistic schemata test  

Y : The result of speaking ability test 

 

B. The Location and Time of the Research 

This research conducted at Islamic Senior High School Darul Hikmah 

Pekanbaru on September till October 2019. 

  

C. The Subject and Object of the Research 

The subject of the research waseleventh grade students at Islamic 

Senior High School Darul Hikmah Pekanbaru, meanwhile, the object of the 

research was students’ anxiety and their speaking ability. 

 

D. The Population and Sample of the Research 

 1. The population 

 Population is the whole subject of a research stated by Arikunto 

(2002, p.108),the population in this research is the eleventh students of Islamic 

Senior high School pekanbaru with total of 151. The specification of the 

population can be seen on the table below: 

Table III.1 

The Total Population of the Research 

    No Class Population 

    1             XI SAINS 1 32 

2             XI SAINS 2 20 

    3            XI SOSIAL 1 30 

    4     XI SOSIAL 2 20 

    5            XI RELIGI 1 30 

    6            XI RELIGI 2 19 

 Total 151 
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       2.  Sample  

The researcher used simple random sampling as a technique to 

take samples from 6 classes.According to Singh (2006) a simple 

random sampling was technique for choosing the sample in which all 

the population get an equal and independent chance to be 

selected.Arikunto (2002, p.112) stated that If total of respondent are 

less than 100, it should be take all of the population. Meanwhile, if total 

of respondent are more than 100, so we can take 10%-15% or 20%-25% 

or more. Based on the theory the researcher chose 20% of the total 

population. So, the researcher took 30 students as the sample by using 

lottery technique. 

Table III.2 

The Total Sampleof the Research 

 No Class Population      Sample 

1    XI SAINS 1 32 5 

2   XI SAINS 2 20 5 

3   XI SOSIAL 1 30 5 

4    XI SOSIAL 2 20 5 

5   XI RELIGI 1 30 5 

6   XI RELIGI 2 19 5 

 Total 151 30 

 

E. The Technique of Collecting the Data 

The researcher were used two techniquesto collect the data, they 

are questionnaire and speaking test: 

1. Questionnaire 

According to Brown in Dornyei (2003), Questionnaires are any 

written instruments that present respondents with a series of questions or 
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statements to which they are to react either by writing out their answers or 

selecting from among existing answers. The questionnaires were used to 

collect students’ anxiety. The form of the questionnaire was Foreign 

Language Classroom Anxiety Scale (FLCAS) which adopted from 

Horwitz. The questionnaire used five point Likert scale format ranging .  

In more description, they are 1 'Strongly Disagree', 2 'Disagree', 3 

'Neutral', 4 'Agree', 5 'Strongly Agree'. 

To prevent the misunderstanding, the questionnaire was 

administered in Bahasa because all participants learn English as a foreign 

language. In this case, the researcherer helped by her adviser in translating 

the items of questionnaire to ascertain the items have equal quality in both 

languages . The participants were have 30 minutes to respond 20 items of 

the questionnaire. Participants informed that no one would have an access 

to the data except the researcher and the data would be use only for 

research purpose. The questionnaire itself used to know the students level 

in speaking anxiety, they are in between high, moderate, or low anxiety. 

 

2.  Speaking Test 

In this research, the researcher used a test for measure students 

speaking ability. According to Brown (2003, p.3) test is a method of 

measuring a person’s ability, knowledge, or performance in a given domain. 

The test that the researcher uses in this research to obtain speaking score 

ability is oral test. Furthermore, the researcher uses extensive speaking in 

testing students speaking ability.According to Brown and Abeywickrama 
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(2010, p.184) Extensive (monologue) types refer to speeches, oral 

production, and storytelling. Extensive speaking also activity to enhance 

students’ spoken fluency (Sarah & Reynolds, Eric D. 2013, p.56). That is 

why the researcher chose interview to be a test. In order to give scoring, the 

researcher was helped by two raters. 

In order to assess the students’ speaking ability, the researcher 

scored the students’ speaking ability according to categories by Hughes 

(2003, p.131) stated that speaking is a complex skill because at least it is 

concerned with components of pronounciation, grammar, vocabulary, 

fluency and comprehension. For students’ speaking rubric, it can be seen in 

the table below: 

Table III.3 

Speaking Rubric 

No Description 
Level 

    1      2       3      4      5 6 

 1 Pronounciation       

 2 Grammar       

 3 Vocabulary       

 4 Fluency       

 5 Comprehension       

Total of Score:       

Final Score:       

       Source: Hughes,2003. P.131 

 

F. The Validity and Reliability of Test 

The quantitative research is always depends on measurement. 

These measurements are validity and reliability through instrument of 

research. The instrument of this research arequestionnaire and speaking 

test. 
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1. Validity of Questionnaire 

Validity was a matter of relevance, it meant that the test 

measured what it was designed to measure. The researcher analyzed it 

from content and construct validity to measure whether the test was a 

good validity or not. Content validity was concerned with whether the 

content of the test was sufficiently representative and comprehensive 

for the test or not. While, Construct validity focused on the kind of the 

test that used to measure the ability. Since the purpose of this test was 

to know students’ anxiety, this research applied from Foreign 

Language Classroom Anxiety Scale (FLCAS). The questionnaire had 

standardized for each item from Foreign Language Classroom Anxiety 

Scale (FLCAS). Furthermore, it had been used to measure anxiety and 

created by the expert of language learning psychology, Horwitz, 

Horwitz, and Cope (1986). It could be said that the questionnaire was 

valid.  

2. Validity of Speaking Test  

Validity is related closely to the purpose of the test. A test is 

considered valid if the test measures the object to be measured and 

suitable with the criteria (Hatch and Farhady, 1982, p.250). This 

speaking test had two basic types of validity; content and construct 

validity. 

In content validity, the test was good reflection of what had been 

taught and the knowledge which the teacher wanted his or her students 
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to know. It meant that, the researcher gave speaking test based on the 

curriculum at the second grade students of Islamic Senior High School 

Darul Hikmah Pekanbaru. Whereas, Construct validity concerns on 

whether the test is actually in line with the theory of what it means to 

the language (Shohamy, 1985:74).  

Considering the performance test type was used in this research 

in collecting the data. The students were asked to perform storytelling 

in front of the class. The test was measured certain components based 

on the indicator. The researcher used five aspects in speaking ability 

because the aspects were based on the indicators in curriculum. Those 

were; fluency, pronunciation, vocabulary, grammar, and 

comprehension. The instrument and the scoring rubric of speaking 

could be seen in appendices.  

3. Reliability of Questionnaire 

The validity and reliability is related. It is possible for a test to 

reliable without being valid for specific purpose, but it is impossible a 

test to be valid without first being reliable. Hughes (1989, p. 20) states 

reliable test is consistent and dependable. If the same test is given to 

the same student or matched students on two different occasions, the 

test should yield similar result.   

There are five types of reliability; stability, equivalence, 

equivalence and reliability, internal consistency, and rater agreement. 

This research is internal consistency reliability is the instrument 

administered once, using one version of the instrument and each 
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participant in the study completes the instrument. The following table 

is the level of internal consistency of cronbach Alpha. 

 

Table III.4 

A Commonly Accepted Rule of Thumb for Describing Internal 

Consistency by Using Cronbach Alpha 
Cronbach Alpha Internal Consistency 

> 0.90 Very highly reliable 

0.80 – 0.90 Highly reliable 

0.70 – 0.79 Reliable 

0.60 – 0.69 Minimally Reliable 

<<<0.60 Unnacceptably low reliability 

Source: Arikunto, 2006, p.115  

 

To obtain the reliability of the questionnaire, the researcher 

used SPSS 22.0 program to find out whether the questionnaire 

reliable or not. 

Table III.5 

Reliability Statistics of Test Questionnaire 

 
Cronbach's Alpha N of Items 

0,964 20 

 

From the table above, it can be seen that the value of 

cronbach’s alpha is 0,964. It means that the items were reliable, 

where the value of internal consistency was 0>0,9, so the reliability 

of the test questionnaire was very highly reliable. 

 

G. The Normality Test 

The normality test was used to know whether the 

distribution of the data was normal or not. Then, the researcher 
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used SPSS 22.0 for normality test. The following table showed the 

normality test for variable X “Students' Anxiety” and variable Y  

“Students’ Speaking Ability”. 

 

Table III.6 

Test of Normality 

 Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 

Anxiety (X) 0.156 30 0.059 0.894 30 0.006 

Speaking Ability (Y) 0.130 30 0.200* 0.948 30 0.151 

 

For normality test, if the significance level > 0.05, the data 

distribution was normal. From the table above, it showed that the sig. value 

is 0.156 for speaking anxiety and 0,130for speaking ability. It could be 

concluded that the data distribution was normal. Therefore, the analysis of 

correlation forstudents' anxiety and students’ speaking ability could be 

continued. 

H. The Technique of Data Analysis 

This research is quantitative design, the independent variable (X) 

and dependent variable (Y) are the two variables correlated.  

In order to find out whether there is correlation between students’ 

speaking interest and their speaking ability or not, the data analysed by 

using Pearson Product Moment formula. It calculated by using SPSS 22.0 

windows program.  

Product-moment correlation used for data measure on an interval 

ratio scale of measurement and it uses r as it symbol and SPSS application 
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is a software package use for statistical analysis. Statistically the 

Hypothesis (stated in Ryadi, 2016, p.92) are: 

are: 

Ha: Sig. ˂ α (0.05)  

Ho: Sig ≥ α (0.05)  

𝐻𝑎 is accepted or there is significant correlation between students' 

anxiety and their speaking ability 

𝐻0 is accepted or there is no significant correlation between students' 

anxiety and their speaking ability 
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BAB V 

CONCLUSION AND SUGGESTION 

A. Conclusion  

The objective of this research is to find out whether there is a 

significant correlation between students’ anxiety and their speaking ability. 

Based on an analysis on chapter IV, it presented with findings and 

discussions, which the conclusions are : 

1. The students’ speaking anxiety at the second year of Islamic Senior 

High School Darul HikmahPekanbaru is categorized into highlevel 

anxiety it can be seen from mean score of the students’ speaking 

anxiety score was 65 and the majority of the students who got score 

between was 11 students with percentage 36.67%. 

2. The students’ speaking ability at the second year of Islamic  Senior 

High School Darul Hikmah Pekanbaru is categorized into 

lowcategory/level it can be prooved by the calculation of speaking 

score from two raters, and it is found that mean score of students’ 

speaking was 49.87% and the majority of them got score about 

10.00-55.00 and it was categorized in lowlevel of speaking. 

3. There is a significant correlation between students’ anxiety and 

their speaking ability at the second year of Islamic Senior High 

School Darul HikmahPekanbaru. It can be seen from the previous 

explanation that sig. (2-tailed) value is 0.000. It can be stated that 

0.000<0.05.  if sig. (2-tailed) value smaller that 0.05 means that 
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null hypothesis (Ho) is rejected while the alternative hypothesis 

(Ha) is accepted. The value of negative correlation coefficient (r) is 

-0.695. 

B. Suggestion 

Based on the conclusion above, the researcher would like to 

propose several suggestions for the students to practice English more in 

order to increase and improve the ability especially in speaking. The 

suggestions are as follows: 

1. It is suggest for students to increase their knowledge in English 

especially for vocabulary and grammar, because it is an 

important materials to make their speaking more fluently. 

2. For the English teachers, the researcher suggests to add some 

activities which can improve students’ speaking ability such as 

role play, presentation, etc. when the students have good 

braveness to speak out and they will be easy to follow the 

learning process.   

3. However, the teachers have to pay attention to the students’ self-

anxiety that the teachers have to know which level of their 

students’ speaking performance in learning English. So that, the 

teacher can plan what activities that will be conducted in the 

classroom. In addition, suggestion for further research, it can be 

investigated correlation between students’ speaking anxiety with 

other English skills. 
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Script Transcription 

 

 

1 

A : What you think with my new phone? 

B : I think it is look pretty, i like silver 

A : Do you think color is good? 

B : Yes i think it is so good, it is look antique 

A : Thank you for your opinion  

B : You are welcome  

2 

A : What is your opinion from my drawing? 

B : in my opinion it is look beautiful  

A : Do you think the color is nice? 

B : Yes it is so nice , combination is pretty. can you make for me too? 

A : yes of course . i will make you too tomorrow 

B : Ok thank you so much! you are so nice 

3 

A : What do you think of lesson English? 

B : I think is difficult. What about you? 

A : Me too, it is difficult 

B : How about Mathematic? 

A : I think i like mathematic 

B : You like it?! I dont like it because it is also difficult 

A : It is okay you can study it with me 

B : Thank you  

4 

A : What do you think of my bag? 

B : I think your bag is cute, because it small and yellow 

A : How about my  pencil bag? 

B : i dont like it because it look old 

A : i take it from my sister old bag 

B : oh so that is why it look old 

5 

A : Hi (nama teman) where did you go yesterday? 

B : I was go to Kelok nine yesterday 

A : i never go there, is it beautiful? What do you think? 

B : in my opinion, it is awesome place and so unique 

A : i hope i can go there someday 

B : yes of course, for experience too 

6 

A : What is your opinion of smoking? 

B : i dont know , i think it is not good for children health 

A : But do you think it is good for adult ? 

B : No it is not good too for them , the vog also dangerous 

A : i hope people can stop smoking 
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B : i think that is a good idea 

7 

A : (nama teman) What ddo you think makes a good friend ? 

B : Well, personally i believe that they are someone who is fun to be with 

A : Fun to be with? Can you give me example 

B : I like friends that like to go out and have fun together 

A : So, you mean they have to like same things like you? 

B : Not really, i just want they have fun personality 

8 

A : Do you think pekanbaru is a great place to live? 

B : sometimes yes sometimes no, we always have fog every year 

A : so , do you think it is a bad place? 

B : Not really, the people are so friendly here so i like it 

A : just like me? 

B : Yes of course  

9 

A : What is your opinion about the new English book? 

B : My opinion is such an expensive book 

A : Very good, how about the physic ? 

B : well, i think that book it is too thick 

A : Agree with you again 

10 

A : Hi (nama teman) 

B : Hi (nama teman) 

A : What do you think about this shoes? 

B : I think it's good 

A : Thanks for your opinion 

B : You are welcome 

11 

A : Whats up (nama teman) 

B : Whats up too 

A : i got my new uniform what do you think? 

B : my opinion it look so clean and good 

A : that is good opinion thank you 

B : you're welcome 

12 

A : My mom cooked buncis and its so good, what do you think of buncis? 

B : i dont like vegetables include buncis 

A : how about  meat? 

B : i only eat chicken 

A : okay nice to know 

13 

A : I dont like Durian, smell so weird. What do you think of durian? 

B : In my opinion, it is so good because it is sweet  

A : how about manggosten? 

B : i dont like it, because it is sour  
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14 

A : What do you think of my shirt? This look good to me 

B : I dont think so, it make your skin darker 

A : What color look good on me? 

B : Brigh color 

A : Ok thank you  

15 

A ; What do you think of this class? 

B : I think this class is clean and neat 

A : how about the chair? For me that are good 

B : Yes i think so, too 
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SPEAKING SCORING RUBRIC 

 

 

 

 

 

 

 

Pronunciation 

 

Score Indicators 

1 Pronunciation frequently unintelligible 

2 
Frequent gross errors and every heavy accent make 

understanding difficult, require frequent repetition. 

3 
“Foreign accent”  requires concentrated listening and 

mispronunciations lead to occasional misunderstanding 

4 

Marked “foreign accent” and occasional and 

mispronunciations which do not interfere with 

understanding 

5 
No conspicuous mispronunciations, but would not be 

taken for a native speaker 

6 Native pronunciation, with no trace of “foreign accent” 

 

 

 

 

 

 

 

Grammar 

Score Indicators 

1 
Grammar almost entirely inaccurate except in stock 

phrases 

2 
Constant errors showing control of very few major 

patterns and frequently preventing communication  

3 

Frequent errors showing some major patterns 

uncontrolled and causing occasional irritation and 

misunderstanding 

4 

Occasional errors showing imperfect control of some 

patterns but no weaknesses that causes 

misunderstanding 

5 Few errors, with no patterns of failure 

6 No more than errors during interview 

 

 

 

 

 

 

 

Vocabulary 

Score Indicators 

1 
Vocabulary inadequate for even the simplest 

conversation 

2 Constant limited to basic personal and survival areas. 

3 

Choice of word sometimes inaccurate, limitations of 

vocabulary prevent discussion of some common 

professional and social topic 

4 

 

Professional vocabulary adequate to discuss special 

interest; general vocabulary permits discussion of any 

non-technical subject with some circumlocutions 

5 

Professional vocabulary broad and precise; general 

adequate to cope with complex practical problems and 

varied social situations 

6 Vocabulary apparently as accurate and extensive as that 
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of an educated native speaker 

 

 

 

 

 

 

 

Fluency 

Score Indicators 

1 
Speech is so halting and fragmentary that conversation 

is virtually impossible 

2 
Speech is very slow and uneven except for short routine 

sentences. 

3 
Speech is frequently hesitant and jerky; sentences may 

be left uncompleted 

4 
Speech is occasionally hesitant, with some unevenness 

caused by rephrasing and grouping for words 

5 
Speech is effortless and smooth, but perceptively non-

native in speed and evenness 

6 
Speech on all professional and general topics as 

effortless and smooth as a native speaker’s 

 

 

 

 

 

 

 

Comprehension 

Score Indicators 

1 Cant understand the topic of conversation at all 

2 
Can understand the topic of conversation a little bit but 

cant give feedback 

3 
Can understand the  topic of conversation and give 

feedback but there are so many mistakes 

4 
Can understand the topic of conversation and give 

feedback but there are still some mistakes 

5 
Can understand the topic of coversation, give feedback 

but not clear 

6 
Can understand the topic of conversation and give 

feedback as a native speaker 
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SILABUS SMA/MA 

 

Mata Pelajaran    : BAHASA INGGRIS-WAJIB 

Kelas                            :  XI 

Kompetensi Inti :  

 

KI 1: Menghayati dan mengamalkan  ajaran agama yang dianutnya 

KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, 

kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan menunjukan sikap sebagai 

bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan 

lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 

pergaulan dunia 

KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural dan 

metakognitif  berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, 

budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan 

peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan 

prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk 

memecahkan masalah. 

KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan 

pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak secara efektif 

dan kreatif, serta mampu menggunakan metoda sesuai kaidah keilmuan  

 

Kompetensi 

Dasar 

Materi 

Pokok 
Pembelajaran Penilaian 

Aloka

si 

Wakt

u 

Sumber 

Belajar 

 1.1 

Mensyuku

ri 

kesempat

an dapat 

mempelaj

Teks  lisan 

dan tulis 

untuk 

menyataka

n 

pendapat 

Mengamati 

• Siswa 
mendengarkan/menont
on interaksi 
menyatakan pendapat  
dan pikiran  serta 
responnya 

KRITERIA 

PENILAIAN: 

• Tingkat 
ketercapaian 
fungsi social 
ungkapan 
menyatakan 

2 x 2 

JP 

• CD/ 
Audio/ 
VCD 

• Koran
/ 
majal
ah 
berba
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Kompetensi 

Dasar 

Materi 

Pokok 
Pembelajaran Penilaian 

Aloka

si 

Wakt

u 

Sumber 

Belajar 

ari bahasa 

Inggris 

sebagai 

bahasa 

pengantar 

komunikas

i 

Internation

al  

2.2.  

Mengem

bangkan 

perilaku 

jujur, 

disiplin, 

percaya 

diri, dan 

bertangg

ung 

jawab 

dalam 

melaksan

akan 

komunika

si 

transaksi

onal 

dengan 

dan 

pikiran 

serta 

responnya 

Fungsi 

Sosial 

• Menjaga 

hubunga

n 

interpers

onal 

dengan 

guru, 

teman, 

dan 

orang 

lain 

Ungkapan  

   

menyataka

n 

   

pendapat

/pikiran 

  I think … 

  I 

suppose

... 

• Siswa mengikuti 
interaksi menyatakan 
pendapat dan pikiran  

• Siswa menirukan model 
interaksi menyatakan 
pendapat dan pikiran 

• Dengan bimbingan dan 
arahan guru, siswa 
mengidentifikasi ciri-ciri 
interaksi menyatakan 
pendapat  dan pikiran  
(fungsi sosial, struktur 
teks, dan unsur 
kebahasaan). 

Mempertanyakan 

(questioning) 

• Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan 
antara lain perbedaan 
berbagai ungkapan  
menyatakan pendapat 
dan pikiran  dalam 
bahasa Inggris, 
perbedaan ungkapan 
dengan yang ada 
dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, dsb. 

Mengeksplorasi 

Siswa menyatakan 

pendapat  dan pikiran 

dengan bahasa Inggris 

dalam konteks simulasi, 

pendapat 
dan pikiran  

• Tingkat 
kelengkapan 
dan 
keruntutan 
struktur teks 
ungkapan 
menyatakan 
pendapat 
dan pikiran 

• Tingkat 
ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, intonasi 

• Kesesuaian 
format 

penulisan/ 
penyampaia
n 

CARA 

PENILAIAN: 

Unjuk kerja  

• Bermain 
peran (role 
play) dalam 
bentuk 
interaksi 
yang berisi 
pernyataan 
dan 
pertanyaan 
tentang 

hasa 
Inggri
s 

• Sumb
er dari 
intern
et: 

- www.
dailye
nglish.
com 

- http://
ameri
canen
glish.s
tate.g
ov/file
s/ae/r
esour
ce_file
s 

- http://l
earne
nglish.
british
counci
l.org/e
n/ 

 

http://www.dailyenglish.com/
http://www.dailyenglish.com/
http://www.dailyenglish.com/
http://www.dailyenglish.com/
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/


90 

 

 

 

Kompetensi 

Dasar 

Materi 

Pokok 
Pembelajaran Penilaian 

Aloka

si 

Wakt

u 

Sumber 

Belajar 

guru dan 

teman.  

3.2. 

Mengana

lisis 

fungsi 

sosial, 

struktur 

teks, dan 

unsur 

kebahasa

an pada 

ungkapa

n 

menyatak

an 

pendapat 

dan 

pikiran, 

sesuai 

dengan 

konteks 

penggun

aannya.  

4.2. 

Menyusu

n teks 

lisan dan 

  In my 

opinion 

… 

Unsur 

Kebaha

saan  

   Ucapan, 

tekanan 

kata,   

intonasi   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

role-play, dan kegiatan 

lain yang terstruktur. 

Mengasosiasi 

• Siswa membandingkan 
ungkapan menyatakan 
pendapat dan pikiran 
yang telah dipelajari 
dengan yang ada di 
berbagai sumber lain. 

• Siswa membandingkan 
antara ungkapan dalam 
bahasa Inggris dan 
dalam bahasa siswa.  

Mengkomunikasikan 

• Siswa menyatakan 
pikiran dan pendapat  
dengan bahasa Inggris, 
di dalam dan di luar 
kelas.  

• Siswa menuliskan 
permasalahan dalam 
menggunakan bahasa 
Inggris untuk 
menyatakan pendapat 
dan pikiran dalam jurnal 
belajar (learning 
journal). 

ungkapan 
menyatakan 
pendapat 
dan pikiran. 

• Ketepatan 
menggunak
an struktur 
dan unsur 
kebahasaan 
dalam 
menyatakan 
pendapat 
dan pikiran 
serta 
responnya 

Pengamatan 
(observations
):   

• Upaya 
mengguna
kan 
bahasa 
Inggris 
untuk 
menyataka
n dan 
menanyak
an 
pendapat 
atau 
pikiran 
ketika 
muncul 
kesempata
n. 

• Kesungguh
an siswa 
dalam 
proses 
pembelajar
an di 
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Kompetensi 

Dasar 

Materi 

Pokok 
Pembelajaran Penilaian 

Aloka

si 

Wakt

u 

Sumber 

Belajar 

tulis 

untuk 

menyatak

an dan 

merespo

n 

ungkapa

n 

menyatak

an 

pendapat 

dan 

pikiran, 

dengan 

memperh

atikan 

fungsi 

sosial, 

struktur 

teks, dan 

unsur 

kebahasa

an, benar 

dan 

sesuai 

konteks.  

setiap 
tahapan. 

• Kesantun
an dan 

kepedulia
n dalam 
melaksana
kan 
komunikasi 

• Berperilaku 
jujur, 
disiplin, 
percaya diri, 
dan 
bertanggun
g jawab 
dalam 
melaksanak
an 
komunikasi 
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DOCUMENTATION 
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