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ABSTRACT 

 

 

Seroja Rahmad Syah, (2019): The Effect of Using Hot Seating Strategy in 

Enhancing Students’ Speaking Skills at SMA 

Taruna Mandiri Pekanbaru 

   

This research was conducted based on students’ problem in speaking. 

Therefore, this research was aimed to investigate whether there was significant 

effect of using Hot Seat Strategy in enhancing students’ speaking skills. This 

research had two variables, Hot Seat Strategy as an independent variable and 

students’ speaking skills as a dependent variable. This research was a quasi-

experimental research. The researcher selected two classes from the population by 

using cluster random sampling technique; experimental class and control class. 

There were 65 students as sample out of 76 students. In collecting the data, the 

writer used speaking test. In analyzing the data, the researcher used descriptive 

statistic and independent sample t-test formula calculated by using SPSS 23 

version continued by using eta square formula.  The result of data analysis showed 

that there is a significant effect of using Hot Seat Strategy on students’ Speaking 

skills, in which the Sig (2-tailed) 0.035 had less value than 0.05. Thus, Ha is 

accepted and Ho is rejected. Furthermore, there is a significant effect of using the 

Hot Seat Strategy in enhancing the students’ Speaking skills at SMA Taruna 

Mandiri Pekanbaru, in which the result of eta squared was 0.07. 

 

Keywords: Hot Seat Strategy, Speaking skills  
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ABSTRAK 

 

 

Seroja Rahmad Syah, (2019): Pengaruh Penggunaan Strategi Hot Seat 

dalam Meningkatkan Keterampilan Berbicara 

Siswa di SMA Taruna Mandiri Pekanbaru. 

 
 

 Penelitian ini dilakukan berdasarkan masalah siswa dalam berbicara. Oleh 

karena itu, penelitian ini bertujuan untuk menyelidiki apakah ada pengaruh yang 

signifikan dari menggunakan Strategi Hot Seat dalam meningkatkan keterampilan 

berbicara siswa. Penelitian ini memiliki dua variabel, Strategi Hot Seat sebagai 

variabel independen dan keterampilan berbicara siswa sebagai variabel dependen. 

Penelitian ini adalah penelitian quasi-experiment. Peneliti memilih dua kelas dari 

populasi dengan menggunakan teknik cluster random sampling; kelas eksperimen 

dan kelas kontrol. Ada 65 siswa sebagai sampel dari 76 siswa. Dalam 

mengumpulkan data, peneliti menggunakan tes berbicara. Dalam menganalisis 

data, peneliti menggunakan statistik deskriptif dan formula t-test sampel 

independen dihitung dengan menggunakan versi SPSS 23 dilanjutkan dengan 

menggunakan rumus eta square. Hasil analisis data menunjukkan bahwa ada 

pengaruh yang signifikan menggunakan strategi Hot Seat pada keterampilan 

berbicara siswa, dimana Sig. (2-tailed) 0,035 memiliki nilai kurang dari 0,05. 

Dengan demikian, Ha diterima dan Ho ditolak. Selain itu, ada efek signifikan 

menggunakan Strategi Hot Seat dalam meningkatkan keterampilan berbicara 

siswa di SMA Taruna Mandiri Pekanbaru, di mana hasil eta square adalah 0,07. 

 

Kata kunci: Strategi Hot Seat, Keterampilan Berbicara 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem  

In learning English there are four skills which the students should 

master at the end of the learning process they are listening, speaking, reading, 

and writing. In listening, the students hear the words. In speaking, the students 

utter words. In Reading, the students read words. In writing, the students write 

word. All of the four skills must be learned simultaneously.  

Speaking is an interaction between the speaker and listener where the 

aims are to deliver speakers’ information or intention during the conversation. 

When people start to speak, it means they want to deliver or share their ideas 

to others. Brown.et al, (2005) stated that speaking is oral interaction where 

participants need to negotiate meaning of ideas, feeling and information. 

SMA Taruna Mandiri Pekanbaru is one of the State Senior High 

Schools in Pekanbaru that applies 2013 Curriculum (K13). This school used it 

as a guidance in teaching and learning process including English subject. The 

students learn English twice a week with 45 minutes for one learning hour. In 

English subject syllabus, students are expected to master four language skills, 

which are Speaking, Listening, Writing and Reading. 

According to 2013 curriculum, a student is considered success in 

passing the English subject if he/she reaches the minimum standard criteria 

score (KKM) determined by each school. For 2018/2019 academic year, Sma 

Taruna Mandiri Pekanbaru determines 77 for the English KKM which means 
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that a students have to achieve at least 77 in order to pass the English subject. 

For majority of the students especially who occupy the eleventh grade of this 

school, teaching the stated passing score is not easy though the materials or 

the topics provided in the curriculum have been delivered within the time 

limit.  

Based on the researcher's experience during her teaching practice in the 

school, it is found that most of the students still get problems in achieving the 

KKM especially in speaking English. To find out the students' problems, the 

researcher conducted a preliminary study through a survey by interviewing 

some students in the class. Based on the result of the interview with the 

students, the researcher found that students poor and cannot use English in 

short conversation.  

Commonly, when they speak English they have no idea about what 

they are going to say then they take so much time to think. Some of them did 

not say anything because having less confidence of their own skill and worry 

about getting wrong then they were laughed by others. The conditions of 

teaching learning were not active, and especially the students look less 

enthusiastic in learning English further in speaking. Many factors can cause 

the problem of the students’ speaking ability, among others the students 

interest, the material, the media, and the technique in teaching English. In 

SMA Taruna Mandiri the English teacher tought the students traditionally 

(teacher centered) which make teacher more active than students. Thus, this 

technique made the teaching learning process less communicative. It is not 
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effective technique in teaching speaking, monotonous in learning, and cannot 

facilitate students to use the language as means of communication. 

In language teaching, it is teacher's responsibility to choose and apply 

the appropriate technique in order the students become active and creative in 

communication. Appropriate teaching strategy can influence students’ in 

English especially in speaking. 

Hot seating, as a strategy, works for many reasons as weekly routine, it 

takes little preparation or explanation while serving as a way to hold students 

accountable for effort and participation in the class. Hot seating will 

encourage students' ownership by using authentic ideas, questions, and 

opinions. However, students themselves often range in topic from family 

background and everyday activities, to deeper through about life. University 

students suffer from implementing their vocabularies in the context and 

structure, so they need to enhance their confidence and conforming by 

practicing and using the verities of strategies.  

From the description above, the reseacher can conclude that the hot 

seat gives a great impact on the learning process of students. Hot seat has an 

important role in improving students' speaking skills in the classroom. Thus, 

the reseacher is interested in investigating the description above into a 

research entitled: "The Effect of Using Hot Seating Strategy in Enhancing 

Students Speaking Ability at SMA TARUNA MANDIRI Pekanbaru ". 
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B. The Problem 

1. Identification of the Problem 

Based on the background of the problems stated above, it is clear 

that some of the students of SMA Taruna Mandiri Pekanbaru are still 

having difficulties in learning English, especially in terms of achievement 

in learning English. Considering students’ difficulties, there are many 

problems that can be investigated as follows:  

a. Some of students are poor and cannot use English in short conversation 

b. Some of students are shy to speak in an English-speaking class. 

c. Some of the students are lack of vocabulary.  

d. Some of the students are afraid of making mistakes when speaking in 

the class? 

2. Limitation of the Problem 

Many skills of English will provide many purposes too because 

different skill will give different benefit. There are four skills in English, 

such as, writing, reading, listening, and speaking. Thus, the reseacher will 

limit this study on the effect of using hot seating strategy in enhancing 

students speaking ability in narrative text and second year at state SMA 

Taruna Mandiri Pekanbaru will be a sample of this research. Thus, another 

skills, text and others grades will not be investigated in this study. 

3. Formulation of the Problem 

Based on the limitation of the problem stated above, thus, the 

research questions are formulated in the following questions:  
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a. How is students’ speaking skills taught without using hot seating 

strategy at SMA Taruna Mandiri Pekanbaru? 

b. How is students’ speaking skills taught by using hot seating strategy at 

SMA Taruna Mandiri Pekanbaru? 

c. Is there effect of using hot seating strategy in enhancing students’ 

speaking skills at SMA Taruna Mandiri Pekanbaru?  

 

C. Objective and Significance of the Research 

1. Objective of the Research 

The study aims to achieve the following objectives:  

a. To find out whether there is significant effect of using hot seating 

strategy in enhancing students’ speaking skills at SMA Taruna Mandiri 

Pekanbaru. 

2. Significance of the Research 

Hopefully, the research findings are expected to be: 

a. This research is hopefully contributing to the writer as a researcher in 

term of learning novice. 

b. To be additional references for other next researchers who having the 

same problem with the researcher. 

 

D. Reason for Choosing the Tittle  

The reasons why the writer is interested in carrying out this research 

are: 
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1. The writer believes that speaking fluency is one of the most important 

aspects in learning English. 

2. This research is very important to do because it is one of the requirements 

of academic demands. 

3. The topic is relevant to the researcher as one of the students of English 

Education Department in Education and Teacher Training Faculty of State 

Islamic University Sultan Syarif Kasim Riau. 

 

E. The Definition of the Term 

To avoid misunderstanding and misinterpreting toward the term used in 

this research, it needs some explanation and definition about the meaning of 

the term which is used in this research: 

1. Hot Seating Strategy 

It is a strategy for students who are eager for more speaking practice, 

using an interactive, conversational activity to give students opportunities 

to communicate properly in English to practice targeted grammatical 

structures or vocabulary. It also encourages discussion of particular issue 

and information sharing. 

2. Speaking Ability 

 It is the ability to speak in normal way is required in order to create 

good communication. It improves learner’s ability to speak fluently in 

order to express their ideas, opinions or answers. 
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 CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. The Theoretical Framework 

1. Definition of Speaking Skills  

Speaking is a word with more than one meaning such as accuracy, 

fluency, encouragement, strength, feelings, ideas and communicative 

opinions. There are many definitions that explain speaking skills.  Aqlisty 

Nia (2011) says that," speaking is an interactive process of constructing 

meaning that involves producing, receiving, and processing information". 

Bryne (1998) says that, "speaking is a two-way process between speaker 

and listener and involves the productive skill of speaking and the 

respective skill of understanding".  In the same respect, Nunan (2003) 

agrees with Bryne that "speaking is the productive oral skill and it consists 

of producing systematic verbal utterance to convey meaning". Also 

Mackey and Gass (2005) summarizes oral expression as follows: " Oral 

expressions involve not only the use of the right sounds in the right 

patterns of rhythm and intonation but also the choice of words and 

inflections in right order to convey the right meaning". Andryani (2012) 

adds that "speaking skill is the ability to speak target language to 

communicate with others that consists of accuracy, fluency, grammar, 

vocabulary, pronunciation and comprehensibility".  

Speaking is an important factor for language acquisition. It is one 

of the four skills that needs to be mastered by everyone because by 



8 

 

 

speaking, one is able to convey meaning, express feeling and to give 

opinion. Speaking is a speech production that becomes a part of daily 

activities which involve interaction.  

The researcher has seen that speaking skills as the most important 

skills in language learning, and that gives an opportunity for learners to 

practice and employ vocabulary, speak fluently and arrange sentences and 

correct form which lead to the strong confidence of learners in finding the 

best activities to improve their academic and vocational levels.  

According to these definitions, the researcher has defined the 

speaking skill as a process of building and sharing meaning through the 

use of a variety of contexts and it is a skill of comprehending, 

pronouncing, and being fluent and accur ate in suing grammar and 

vocabulary.  

2. Elements of Speaking Skills  

Speaking has involved, in a foreign language, several elements that 

speakers need to acquire in order to communicate effectively. For this 

reason, Janudom and Wasanasomsithi (2004) confirms that, 

"communicative competence must include not only the linguistic form of a 

language but also knowledge of when, how and to whom it is appropriate 

to use this form" . However, the assessors as well as the EFL teachers are 

invited to take care of the following criteria in the student's performance:  
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a. Pronunciation  

1) It is a thorny issue for language assessment. This because people 

tend to judge native/non-native speaker status on the basis of 

pronunciation.  

2) Although vast numbers of language students learn to pronounce in 

a fully comprehensible and efficient manner, very few learners are 

capable of achieving a native–like standard in all respects. In a 

sequence, comprehensibility can be the criteria to be used in 

judging speaking skills.  

b. Accuracy  

Since accuracy is related to comprehensibility, it is often one 

aspect of pronunciation criterion. Luoma (2004) assures that , " it often 

includes speed, intonation, stress and rhythm" . To evaluate 

"interactional efficiency" , it would encompass the students' use of 

stress and intonation to highlight important phrases and focus on 

expressiveness. Indicators to be taken into consideration:  

1) Using correct pronunciation for both familiar and some unfamiliar 

words .  

2) Using a variety of sentences .  

3) Making few grammatical errors which do not interfere with the 

message . 

4) Making good use of cohesive devices to connect ideas  

  



10 

 

 

c. Fluency  

Nunan (2003) defines " fluency as the ease and speed with 

which a student is able to formulate and generate speech in the target 

language. It comes mainly through contextual speaking practice, not 

drilling with isolated words". It includes the following:  

1) Producing connected speech occasionally disrupted by hesitations 

as students search for correct form of expression.  

2) Speaking fluently for an appropriate length of time.  

3)  Responding and showing basic competencies which are needed for 

everyday life communication.  

4) Elimination of translation and omission of filler words .  

d. Grammar  

Students' progress is often tracked according to the grammatical 

forms that they can produce accurately. Students are seen to proceed 

from knowing a few structures to knowing and utilizing more complex 

ones with making few mistakes. However, the grammar that is 

evaluated in assessing speaking should be related to the grammar of 

speech.  

Another factor that affects the grammar of speech is the level of 

formality of the speaking situation. Situations involve planned speech 

tend to be relatively formal amattar which require more written like 

language with more complex grammar, whereas unplanned situations 

range from formal to informal situations.  
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e. Vocabulary  

Luoma (2004) defines it as: "being able to express oneself 

precisely and providing evidence of the richness of one's lexicon". 

Using very simple and ordinary words naturally is likewise a marker of 

highly advanced speaking skills.  

Spoken words contribute to the listener's impression of the 

speaker's fluency and keep the conversation going. Using of vague 

words such as 'thing' helps the speaker go on regardless of the missing 

word and at the same time they appeal to the listeners to understand 

and supply it if they can.  

The researcher, in this study, has explained three types of 

speaking skills which are very important to get students have the 

ability to speak with skill beyond grammar errors and employ the 

largest number of vocabulary and the designed shape of the three skills 

fluency, vocabulary and grammar are defined, so skills will be 

addressed through the development of a scale for measuring the extent 

of owing student- teachers for speaking  skills. 

3. Principles of Teaching Speaking Skills  

Teachers should follow limited principles for teaching speaking 

which may help them in designing the classroom activities and 

management. Kayi (2006) and Nunan (2003) suggest some principles that 

help in teaching speaking: 



12 

 

 

a. The teachers should give students a chance to practice with fluency 

and accuracy.  

b. The teachers should be aware of the difference between second 

language and foreign language.  

c. The teachers should provide an opportunity for students to talk by 

using group-work and pair work and limit the teachers talk.  

d. The teachers should plan spacing task to involve negotiation of 

meaning.  

e. The teachers should design classroom activities that involve guidance 

and practice in both transactional and interactional speaking .  

f. The teachers should ask eliciting questions such as , "What do you 

mean ? How did you reach that conclusion ?" in order to prompt 

students to more speech .  

g. The teachers should provide written feedback like , " Your 

presentation was really great. It was a good job" .  

h. The teachers should correct students' pronunciation mistakes very 

often while they speak . Correction should not distract student from his 

or her speech .  

i. The teachers should involve speaking activities not only in class but 

also out of class , contact parents and other people who can help .  

j. The teachers should circulate around classroom to ensure that students 

are on the right track and see whether they need help or not while they 

work in groups or pairs .  
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k. The teachers should reduce their speaking time in class while 

increasing student speaking time .  

4. Speaking Assessment at Senior High School 

To know the students’ achievement after they are treated by the 

video record, their speaking skill is measured by using five point scale, or 

known as FSI levels (because they were first advocated by the Foreign 

Service Institute in Washington, D.C.). There are five components which 

have rating range from 1 – 5 with different criteria (from the lowest to the 

highest).The components are grammar, vocabulary, comprehension, 

fluency, and pronunciation.  

Brown (2003) in details explained the proficiency description of 

scoring oral ability, which comprised five aspects as in the following: 

Table II.1 

Rubric of Assessing Speaking 

No Criteria 
Rating 

Score 
Comments 

1. Pronunciation 

5 
Equivalent to and fully accepted by 

educated native speakers. 

4 
Errors in pronunciation are quite 

rare. 

3 

Errors never interfere with 

understanding and rarely disturb 

the native speaker. Accent may be 

obviously foreign. 

2 
Accent is intelligible though often 

quite faulty. 

1 

Errors in pronunciation are 

frequent but can be understood by 

a native speaker used to dealing 

with foreigners attempting to speak 

his language. 

2. Grammar 
5 

Equivalent to that of an educated 

native speaker. 

4 Able to use the language accurately 
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No Criteria 
Rating 

Score 
Comments 

on all levels normally pertinent to 

professional needs. Errors in 

grammar are quite rare. 

3 

Control of grammar is good. Able 

to speak the language with 

sufficient structural accuracy to 

participate effectively in most 

formal and informal conversations 

on practical, social, and 

professional topics. 

2 

Can usually handle elementary 

constructions quite accurately but 

does not have through or confident 

control of the grammar. 

1 

Errors in grammar are frequent, but 

speaker can be understood by a 

native speaker used to dealing with 

foreigners attempting to speak his 

language. 

3. Vocabulary 

5 
Use of vocabulary and idioms is 

virtually that of native speaker 

4 

Speech on all levels is fully 

accepted by educated native 

speakers in all its features 

including breadth of vocabulary 

and idioms, colloquialism, and 

pertinent cultural references. 

3 

Able to speak the language with 

sufficient vocabulary to participate 

effectively in most formal and 

informal conversations on 

practical, social, and professional 

topics. Vocabulary is broad enough 

that he rarely has to grope for a 

word. 

2 

Has speaking vocabulary sufficient 

to express himself simply with 

some circumlocutions. 

1 

Speaking vocabulary inadequate to 

express anything but the most 

elementary needs. 

4. Fluency 5 

Has complete fluency in the 

language such that his speech is 

fully accepted by educated native 
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No Criteria 
Rating 

Score 
Comments 

speakers. 

4 

Able to use the language fluently 

on all levels normally pertinent to 

professional needs. Can participate 

in any conversation within the 

range of his experience with a high 

degree of fluency. 

3 

Can discuss particular interests of 

competence with reasonable ease. 

Rarely has to grope for words. 

2 

Can handle with confidence but not 

with facility most social situations, 

including introductions, and casual 

conversations about current events, 

as well as work, family, and 

autobiographical information. 

1 

No specific fluency description. 

Refer to other four language areas 

for implied level of fluency. 

5. Comprehension 

5 
Equivalent to that of an educated 

native speaker. 

4 
Can understand any conversation 

within the range of his experience. 

3 
Comprehension is quite complete 

at a normal rate of speech. 

2 

Can get the gist of most 

conversations of non-technical 

subjects. 

1 

Within the scope of his very 

limited language experience can 

understand simple questions and 

statements if delivered with slowed 

speech repetition, or paraphrase. 

 

5. Definition of Hot Seating Strategy  

Hot Seating strategy has been defined by many educators 

depending on their use in educational situations such as Billikova and 

Kissova (2013) definition . He defined it as " a verbal drama technique 

which can be used before or after role plays, short time provocations or 
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short performance. It aims to understand characters' motives, background, 

feelings, personality and relationships to others".  

Elise Wile (2013) says that, " hot seating is a vocabulary game that 

stimulates vocabulary at a rapid rate. Even shy students participate, 

because everyone gets a turn sitting in the hot seat. Everyone faces the 

teacher except for the student in the hot seat. The teacher writes a word on 

the board and students give clues to the student in the hot seat in an 

attempt to get the student to say the word". It is the use of the press 

conference format or something similar, students play the role of a 

character who sits in a seat in the center of the improvisation and answers 

questions that others have who are participating" . Kathleen (2007, p. 78) 

says that, "Hot Seating is an activity where the students' performance as 

themselves, have the opportunity to question or interview a role player 

who remains in character" .  

According to Young, S. (2005) hot seat strategy is good for 

practicing asking and answering questions. It places the discussion in the 

hands of the students, with one student as the leader. It can be used at 

almost all levels of instruction, because the students will create questions 

at the proficiency level of the students. It can be used for both factual 

information and for sharing opinions 

According to the above- mentioned definition , the researcher has 

defined the Hot Seating as an education game which gives a chance to 

students to practice and develop their abilities by participating with others 
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in comfortable atmosphere without shyness and hesitation and that helps 

students and teachers to enhance speaking skills during practices.  

6. Teaching Speaking by Using Hot Seating Strategy 

Hot Seat Strategy can be used in enhancing students skills 

according to four stages : preparation, implementation, evaluation and 

follow-up (Afana,1996; Najem, 2001; Al-Heela and Ghunaim, 2006; Al-

Huwaidi, 2005). These stages can be summarized as follows:  

a. Preparation: in this stage, there are great responsibilities on teacher 

where they are supposed to know well all the domains of the game, 

material, rules, time-allotment and relation with curriculum or what the 

game may achieve, so that Hot Seat strategy needs to prepare place 

rules. 

b. Implementation: teachers introduce the game by connecting the subject 

of the lesson with the previous one in order to start the new lesson. 

Teachers have noticed the individual differences among the learners 

and maintained the aim of the game toward achieving while 

implementing the game in order to guide tem. 

c. Evaluation: teachers have disscussed the results of using the game and 

showed the benefits of the game. Teachers have to fix and organize the 

results clearly. 

d. Follow-Up: teachers follow-up learners to identify the acquired 

learning experience and provide them with some other games or 

activities to enrich their educational experience.  
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In addition, Sarah explains, for students who are eager for more 

speaking practice, using an interactive, conversational strategy like “Hot 

Seat” can give them opportunities to communicate authentically in 

English, to practice targeted grammatical structures or vocabulary, and to 

get to know eac other on a more personal level. Little preparation is 

required, particularly if the class learns and follows the hot seat routine on 

a regular basis. For students who have limited experience in the classroom, 

this student-led process os asking and answering questions, turn taking, 

clarifying misunderstandings, and taking responsibility for practicing 

English provides and exellent opportunity to learn classroom protocol and 

behaviors. 

In this research, the writer taught speaking skills by using hot seat 

strategy. The procedure of hot seat strategy are : 

Preparation: 

a. To begin with, the teacher assumes the role of a character or subject 

and sits in the front of the class in specially designated chair called the 

Hot Seat. Teacher tell about rules, time-allotment and relation with 

lesson plan or what the game may achive. 

Implementation: 

b. Next, the students are invited to ask questions of the guest in the Hot 

Seat. In the beginning it may be necessary to start the question-asking 

session by saying, "I am Albert Einstein. Do you have any questions 
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for me?" Or, I am a rose bush. I live in the rose garden at the White 

House. What do you want to know?" 

c.  After the students have become familiar with this format, gives them 

the text. The students have to remember about the text. 

d. Next, the teacher writes the text in a small papers and put the small 

papers in the box. 

e. Teacher calls one of students to take the small papers in the box. 

f. Teacher ask the student to open the small papers and ask students to sit 

to the Hot Seat. 

g. Teacher ask students to retell the text in five minutes. 

Evaluation: 

h. Teacher showed the results and benefit of the game.  

Follow-Up:  

i. Teacher identify the acquired learning experience and provide them 

with some other games or activities to enrich their educational 

experience.  

7. Benefits of Using Hot Seating in Teaching Speaking Skills 

Hot seating strategy can be employed to serve various benefits. 

Borich (2014) mentions some benefits as: 

a. It helped other people know about the character. 

b. It created interest and it motivated participation in a class. 

c. It encouraged students to express their thoughts or ideas as well as to 

help them clarified their thoughts or ideas. 
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d. It helped to evaluate, diagnose, and check students preparation and 

understanding of the material as well as the students into the class 

knowledge. 

Moore (2005) proposed that, “Hot Seating is a valuable tool that 

will achieve delivery of the learning goals”. This was most immediately 

apparent in communication, language and literacy. Used language to 

imagine and recreate roles and experiences. Used to talk organize, 

sequence and clarified thinking, ideas, feelings and events. Sustain 

attentive listening, responding to what they had heard by relevant 

comments; questions or actions. 

Trachtulcova (2007) adds some benefits of Hot Seating as follows: 

The activities of using Hot Seat encourages students  to think of good 

arguments and then to use them convincingly. It changed the atmosphere 

in the class, and it transfers responsibility of learning from teacher to 

learner. It explored other subjects in language lessons, so that teachers can 

cover topics from other subjects, as the subjects about famous people in 

history.  

According to prementioned benefits which mentioned above, the 

researcher had seen that Hot Seating can enhance speaking skills: 

a. It gave students self-confidence that got them to trust their ideas and 

abilities. 

b. It created wide imagination that gave students creative choices and 

thus thinking of new ideas. 
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c. It encouraged cooperation learning. This cooperative process included 

discussing, negotiating, rehearsing and performing. 

d. It enhanced verbal and nonverbal expression of ideas. 

e. It improved voice projection, articulation of words, fluency with 

language, and persuasive speaking. 

f. It got students learned how to communicate the who, what, where, and 

the why to the audience. 

g. It helped of concentrating that meant playing, practicing and 

performing matter which developed sustained focus of mind, body, 

and voice, and which also helped in other school subjects and life.  

h. Maintain attention, concentration, and sit quietly when appropriate. 

i. Many activities reduce stress by releasing mental, physical, and 

emotional tension. 

 

B. Relevant Research 

According to Syafi’i relevant research is required to observe some 

previous conducted by other researchers in which they are relevant to our 

research itself.  Besides, we have to analyze what the point that is focused on 

inform the designs, finding and conclusion of the previous research, as in the 

following: 

1. Research from Ziad Mohammad Elnada 

In 2015 Ziad conducted a research entitled “The Effectiveness of 

Using Hot Seating Strategy on Enhancing Student-Teacher's Speaking 

Skills at Al-Azhar University-Gaza”. This study aimed at investigating the 
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effectiveness of using Hot Seating strategy on enhancing speaking skills 

for the student-teachers of English major at Al-Azhar University-Gaza. 

The researcher designed sessions of activities (dialogue, discussion, 

exchange creative ideas) related to speaking topics which carefully and 

purposely chosen to fit for discussions during the course of sessions. These 

activities were based on Hot Seating strategy which was used in teaching 

the study group. An oral speaking test was designed and validated as a pre 

and posttest. The results proved that there were statistically significant 

differences at (a ≤ 0.05) in the mean scores between the pre and post oral 

speaking test of the paired group in each level of speaking skills in favor 

of the posttest. In the light of those findings, the researcher recommended 

the necessity of carrying out training courses for teachers to promote the 

implementation of Hot Seating based teaching towards enhancing students' 

productive skills. And encouraging student-teachers to use peer-coaching, 

training and demonstration lessons to exchange different ideas and 

techniques of teaching different language skills through English contexts 

of situations. 

2. Research from Asri Rachmawati 

In 2013 Asri conducted a research entitled “The Implementation of 

Hot Seat Technique as a Teaching Technique to Teach Spoken Descriptive 

Text to the Seventh Graders”. This study has aim to describe the 

implementation of “hot seat” technique in teaching speaking to the seventh 

graders, to describe students’ speaking ability after the implementation of 
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hot seat game as a teaching technique to teach spoken descriptive text to 

the seventh graders and present the students’ responses in implementation 

of hot seat game as a teaching technique to teach spoken descriptive text to 

the seventh graders. The result of this study showed hot seat technique 

could help the students to speak English more especially in describing an 

object. Hot seat could be applied in speaking class because this technique 

was effective to help students become effective in speaking English. 

 

C. Operational Concept  

Operational concept is a concept as a guidance used to avoid 

misunderstanding. It should be interpreted into particular words in order to 

make it easy to measure. The operational concept is the concept used to clarify 

the theories used in the research. There are two variables used in the research, 

they are variable X and variable Y. Hot Seating Strategy is as variable X that 

gives the effect on students’ Speaking Ability as variable Y.  

1. The using of hot seat strategy in teaching speaking as the independent 

variable, symbolized by “x”.  

Hot Seat can be used in enhancing student-teacher's speaking skills 

according to four stages: preparation, implementation, evaluation and 

follow up. This usage has its stages while application inside classrooms 

which are mentioned by Ziad Mohammad Elnada (2015). These stages can 

be summarized as follows:  

a. Teacher asks students to imagine the characters that they have learned 

about in a recent lesson. 
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b. Teacher together with the students devises a series of questions that it 

would be interesting to ask that character. 

c. Teacher explains that students are now going to imagine that they are 

that character. When it’s their turn to sit in the hot seat they must 

answer, in role, whatever questions are put to them by the class. 

d. Teacher asks a student to take turn in the hot seat. 

e. Teacher asks students to take the question, then, answer three or four 

of the previously prepared questions in as much detail as possible. 

f. Teacher asks another student to take turn in the hot seat, it may be 

appropriate to change to another character if the previous character has 

been answered completely. It will be done for the next students 

2. Indicators of speaking skill as follow:  

a.  Students are able to speak fluently. 

b.  Students are able to speak grammartically. 

c.  Students are able to speak with good accuracy. 

d.  Students are able to speak with good vocabulary. 

e.  Students are able to speak with good pronunciation. 

 

D. Assumption and Hypothesis 

1. The Assumption 

In this research, the researcher assumes that Hot Seating Strategy 

can influence students’ speaking ability. 
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2. The Hypothesis 

Based on the assumption above, hypothesis of this study can be 

forwarded as follows: 

Ho:   There is no significant effect of using Hot Seat startegy in enhancing 

students’ speaking skills 

Ha:  There is a significant effect of using Hot Seat startegy in enhancing 

students’ speaking skills 
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CHAPTER III 

RESEARCH METHOD 

 

This research, the reseacher presented the research design, research variable 

population and sample, instrument of the research, procedure of collecting data, 

and technique of data analysis 

A. Method of the Research 

The type of this research was experimental research which used a quasi 

experimental design. According to Gay and Airasian (2000), experimental 

research is “The only type of the research that can test hypotheses to establish 

cause and effect relationship. Then, Creswell (2008) stated that, experimental 

research is a quantitative research that requires the research to find out the 

significant effect between independent and dependent variable. In this 

research, there are pre test and post test, which would use two groups as a 

sample, they were class and control class. In this research, experiment class 

and control class compare in order to determine the use of Hot Seat strategy to 

enhancing students speaking ability. The design of the research can be 

illustrated as follows: 

Table III.1 

Research Design 
Time 

Control Group Pre-Test No Treatment Post-Test 

Experimental Group Pre-Test  Treatment Post-Test  

    Adopted from: Jhon Cresswell, p. 314 

  



27 

 

 

B. Time and Location of the Research  

1. Time of the Research 

The research was conducted at SMA Taruna Mandiri Pekanbaru. It 

would conducted on March 2019. 

2. Location of the research 

The research was conducted at SMA Taruna Mandiri Pekanbaru, 

the location was in Pekanbaru. 

 

C. Subject of the research and object of the research 

1. Subject of the research 

The subject of this research was the second-year students of SMA 

Taruna Mandiri Pekanbaru.  

2. Object of the research 

The object of this research was the effect of hot seat strategy on 

students’ speaking ability. 

 

D. Population and Sample 

1. Population 

Cresswel (2012) stated that a population is agroup of individual 

who have the same characteristic. The population of this research was the 

tenth  grade students of SMA Taruna Mandiri Pekanbaru. They consisted 

of three classes. The total number of population is 76 students. 
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Tabel III.2 

The Population of Research 

No Class Male Female Total 

1 XI IPA1 19 10 29 

2 XI IPA2 8 20 28 

3 XI IPS  10 9 19 

Total 37 39 76 

 

2. Sample 

The sample technique in this research is a cluster random sampling. 

Gay (2000:129) stated that cluster random sampling is sampling technique 

randomly select the groups, not individuals. All the members of selected 

groups have similar characteristics. 

In this research, class XI IPA 1 as an Experimental Group was 

chosen and class XI IPA 2 as a Control Group.  

Table III.3 

Sample of the Research 

No Class Male Female Total 

1 XI IPA1 19 10 29 

2 XI IPA2 8 20 28 

Total 27 30 57 

 

E. Technique of Collecting Data 

In collecting the data, the reseacher used oral presentation test data. The 

procedure of test will be divided in two: 

1. Pre – Test 

Pre–test was used to collect data about students’ speaking ability in 

narrative text. The test would be administered to both of the classes before 

giving treatment.  
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2. Post – Test 

Post – test was used to collect data about students’ speaking ability 

in narrative text. The test was be administered to both of classes after 

doing treatment.  

The students’ speaking ability would be recorded. Then, their 

speaking ability from pre – test and post - test will be assessed by two 

raters. 

 

F. Technique of Analysis data 

In analyzing the data, the researcher used statistical method that is 

independent samples t-test formula by using SPSS.23.0 version. It was used to 

find out whether there is difference between two groups.  According to Pallant 

(2010),  an independent samples t-test is used to compare the mean score, on 

some continuous variable, for two different groups of participants. So, the 

researcher used independent samples t-test to compare the mean score in two 

different groups; control class and experimental class. 

After finding the difference, the researcher found out the effect size of 

the phenomenon. Pallant (2010) stated that effect size statistics provide an 

indication of the magnitude of the differences between your groups (not just 

whether the difference could have occurred by chance). The effect size 

statistic used in this research is eta squared. For t-test, SPSS does not provide 

eta squared values. The formula of eta squared is as follows: 

   
  

            
 



30 

 

 

Where:  

n
2
 : Eta Square 

t : t obtained 

n1 : The number of experimental class 

n2 : The number of control class 

In order to interpret the eta squared values, the guideline quoted from 

Cohen (1988) in Pallant (2010) can be seen as follows: 

Table III.4 

Interpretation of Eta Squared for Effect Size 

No. Value Effect 

1. 0.01 Small Effect 

2. 0.06 Moderate Effect 

3. 0.14 Large Effect 
* Adapted from Cohen (1988) 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

This research was done to find out the effect of using Hot Seat strategy 

on students’ speaking skills at SMA Taruna Mandiri Pekanbaru. So, the 

researcher can conclude that: 

1. The students’ speaking skills taught without using hot seating strategy at 

SMA Taruna Mandiri Pekanbaru was categorized into “Less” level. 

2. The students’ speaking skills taught by using hot seating strategy at SMA 

Taruna Mandiri Pekanbaru was categorized into “Enough” level. 

3. There is a significant effect of using Hot Seat strategy on students’ 

speaking skills at SMA Taruna Mandiri Pekanbaru at moderate level. 

Based on the result of the research, it was clear that the use of Hot 

Seat strategy has important role in improving students’ speaking skills. 

 

B. Suggestion  

Considering the effect of using Hot Seat strategy on students’ speaking 

skills, the researcher would like to give some suggestion especially to the 

teacher and students as follows: 

1. Suggestion for Teachers 

a. It is recommended to teacher to use Hot Seat strategy in teaching and 

learning process, especially in teaching speaking 
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b. The teacher should be creative to improve the students’ speaking skills 

of narrative text by using another Hot Seat strategy or other strategy. 

2. Suggestion for Students 

a. The students should pay more attention to the lesson explained by the 

teacher. 

b. The students should be creative to improve their speaking by 

practicing more.  
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SILABUS PEMBELAJARAN 

Satuan Pendidikan : SMA Taruna Pekanbaru 

Mata Pelajaran  : Bahasa Inggris 

Kelas    : XI (Sebelas) 

Kompetensi Inti  : 

 KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, 
santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif 

sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan 

regional, dan kawasan internasional”. 

 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin 

tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan 

peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai 

dengan bakat dan minatnya untuk memecahkan masalah 

 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan 

 

Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 

3.1  Menerapkan fungsi sosial, struktur teks, dan unsur 

kebahasaan teks interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi dan meminta 

informasi terkait saran dan tawaran, sesuai dengan 

konteks penggunaannya. (Perhatikan unsur 

kebahasaan should, can) 

 FungsiSosial 
Menjaga hubungan 

interpersonal dengan guru, 

teman, dan orang lain. 

 Struktur Teks  

- Memulai 

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur Kebahasaan 

- Ungkapan yang 

menunjukkan saran dan 

tawaran, dengan modal 

should dan can 

- Menyimak, membaca, dan menirukan, guru 
membacakan beberapa teks pendek berisisaran 

dan tawaran dengan ucapan dan tekanan kata 

yang benar 

- Menanyakan hal-hal yang tidak diketahui atau 
yang berbeda 

- Menentukan modal yang tepat untuk diisikan 
ke dalam kalimat-kalimat rumpang 

- Diberikan beberapa situasi, membuat  beberapa 
saran dan tawaran yang sesuai secara tertulis 

kemudian dibacakan ke kelas 

- Melakukan pengamatan di lingkungan sekolah 

dan sekitarnyauntuk membuat serangkaian 

saran dan tawaran untuk memperbaikinya 

4.1  Menyusun teks interaksi transaksional, lisan dan tulis, 

pendek dan sederhana, yang melibatkan tindakan 

memberi dan meminta informasi terkait saran dan 

tawaran, dengan memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan yang benar dan sesuai 

konteks 
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- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Situasi yang 

memungkinkan pemberian 

saran dan tawaran 

melakukan tindakan yang 

dapat menumbuhkan 

perilaku yang termuat di KI 

- Melakukan refleksi tentang proses dan hasil 
belajarnya 

3.2  Menerapkan fungsi sosial, struktur teks, dan unsur 

kebahasaan teks interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi dan meminta 

informasi terkait pendapat dan pikiran, sesuai dengan 

konteks penggunaannya. (Perhatikan unsur 

kebahasaan I think, I suppose, in my opinion) 

 Fungsi Sosial 
Menjaga hubungan 

interpersonal dengan guru, 

teman, dan orang lain. 

 Struktur Teks 

- Memulai 

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur Kebahasaan 

- Ungkapan menyatakan 

pendapat I think, I 

suppose, in my opinion 

- Nomina singular dan 
plural dengan atau tanpa 

a, the, this, those, my, 

- Menyaksikan/menyimak beberapa interaksi 
dalam media visual (gambar atau video) yang 

melibatkan pernyataan pendapat dan pikiran 

- Mengidentifikasi dan menyebutkan situasi 
yang memunculkan pernyataan pendapat dan 

pikiran dan menyebutkan pernyataan yang 

dimaksud 

- Bertanya dan mempertanyakan tentang hal-hal 
yang tidak diketahui atau berbeda 

- Diberikan beberapa situasi peserta didik 
menyatakan pendapat dan pikirannya yang 

sesuai secara tertulis kemudian dibacakan ke 

kelas 

- Melakukan pengamatan di lingkungan 

daerahnya dan sekitarnyadan kemudian 

menyatakan pendapat dan pikirannya terkait 

4.2  Menyusun teks interaksi transaksional, lisan dan tulis, 

pendek dan sederhana, yang melibatkan tindakan 

memberi dan meminta informasi terkait pendapat dan 

pikiran, dengan memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan yang benar dan sesuai 

konteks 
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their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 
Situasi yang 

memungkinkan munculnya 

pernyataan tentang 

pendapat dan pikiran yang 

dapat menumbuhkan 

perilaku yang termuat di KI 

dengan upaya menjaga, memelihara dan 

memperbaikinya 

- Melakukan refleksi tentang proses dan hasil 
belajar 

3.3  Membedakan fungsi sosial, struktur teks, dan unsur 

kebahasaan beberapa teks khusus dalam bentuk 

undangan resmi dengan memberi dan meminta 

informasi terkait kegiatan sekolah/tempat kerja sesuai 

dengan konteks penggunaannya 

 Fungsi Sosial 
Menjaga hubungan 

interpersonal dalam konteks 

resmi 

 Struktur Teks 
Dapat mencakup: 

- Sapaan 

- Isi 

- Penutup 

 Unsur Kebahasaan 

- Ungkapan dan istilah 
yang digunakan dalam 

undangan resmi 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 

- Mencermati dan menemukan perbedaan dan 
persamaan dari beberapa undangan resmi untuk 

beberapa acara yang berbeda 

- Mengidentifikasi dan menyebutkan bagian-
bagian dari undangan dengan ucapan dan 

tekanan kata yang benar 

- Mencermati beberapa undangan resmi lainnya, 
dan mengidentifikasi bagian-bagiannya serta 

ungkapan-ungkapan yang digunakan 

- Diberikan beberapa undangan resmi yang tidak 
lengkap, dan kemudian melengkapinya dengan 

kata dan ungkapan yang sesuai 

- Diberikan deskripsi tentang acara yang akan 
dilaksanakan, dan kemudian membuat 

undangan resminya 

- Menempelkan undangan di dinding kelas dan 
bertanya jawab dengan pembaca (siswa lain, 

guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil 

4.3  Teks undangan resmi 

4.3.1  Menangkap makna secara kontekstual terkait fungsi 

sosial, struktur teks, dan unsur kebahasaan teks khusus 

dalam bentuk undangan resmi lisan dan tulis, terkait 

kegiatan sekolah/tempat kerja 

4.3.2  Menyusun teks khusus dalam bentuk undangan resmi 

lisan dan tulis, terkait kegiatan sekolah/tempat kerja, 

dengan memperhatikan fungsi sosial, struktur teks, 

dan unsur kebahasaan, secara benar dan sesuai konteks 
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baca, dan tulisan tangan 

 Topik 

Acara formal yang terkait 

dengan sekolah, rumah, dan 

masyarakat yang 

dapatmenumbuhkan 

perilaku yang termuat di KI 

 Multimedia 
Layout yang membuat 

tampilan teks lebih 

menarik. 

belajarnya 

3.4  Membedakan fungsi sosial, struktur teks, dan unsur 

kebahasaan beberapa teks eksposisi analitis lisan dan 

tulis dengan memberi dan meminta informasi terkait 

isu aktual, sesuai dengan konteks penggunaannya 

 Fungsi Sosial 

Menyatakan pendapat, 

mempengaruhi, dengan 

argumentasi analitis 

 Struktur Teks 
Dapat mencakup 

- Pendapat/pandangan 

- Argumentasi secara 

analitis 

- Kesimpulan 

 Unsur Kebahasaan 

- Ungkapan seperti I 
believe, I think 

- Adverbia first, second, 

third … 

- Kata sambungTherefor, 
consequently, based on 

the arguments 

- Nomina singular dan 

- Membaca dua teks eksposisi analitis tentang 
isu-isu aktual yang berbeda. 

- Mencermati satu tabel yang menganalisis 

unsur-unsur eksposisi, bertanya jawab, dan 

kemudian menerapkannya untuk menganalisis 
satu teks lainnya 

- Mencermati rangkaian kalimat yang masing-

masing merupakan bagian dari tiga teks 

eksposisi yang dicampur aduk secara acak, 

untuk kemudian bekerja sama 

mengelompokkan dan menyusun kembali 

menjadi tiga teks eksposisi analitis yang 

koheren, seperti aslinya 

- Membacakan teks-teks eksposisi tsb dengan 
suara lantang di depan kelas, dengan ucapan 

dan tekanan kata yang benar 

- Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di sekolah, 

desa, atau kotanya. 

4.4  Teks eksposisi analitis 

4.4.1  Menangkap makna secara kontekstual terkait fungsi 

sosial, struktur teks, dan unsur kebahasaan teks 

eksposisi analitis lisan dan tulis, terkait isu aktual 

4.4.2  Menyusun teks eksposisi analitis tulis, terkait isu 

aktual, dengan memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan, secara benar dan sesuai 

konteks 
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plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 
Isu-isu aktual yang perlu 

dibahas yang 

menumbuhkan perilaku 

yang termuat di KI 

- Menempelkan teks tsb di dinding kelas dan 
bertanya jawab dengan pembaca (siswa lain, 

guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil 
belajarnya 

3.5  Menerapkan fungsi sosial, struktur teks, dan unsur 

kebahasaan teks interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi dan meminta 

informasi terkait keadaan /tindakan/ kegiatan/ kejadian 

tanpa perlu menyebutkan pelakunya dalam teks 

ilmiah, sesuai dengan konteks penggunaannya. 

(Perhatikan unsur kebahasaan passive voice) 

 Fungsi Sosial 
Mendeskripsikan, 

memaparkan secara 

obyektif 

 Struktur Teks 

- Memulai 

- Menanggapi 
(diharapkan/di luar 

dugaan) 

 Unsur Kebahasaan 

- Kalimat deklaratif dan 
interogatif dalam passive 

voice 

- Preposisiby 

- Nomina singular dan 
plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

- Membaca dan mencermati beberapa deskripsi 
tentang produk seni budaya dari beeberapa 

negara dengan banyak menggunakan kalimat 

pasif 

- Membacakan deskripsi setiap produk budaya 
secara lisan di depan kelas secara bermakna 

dengan ucapan dan tekanan yang benar 

- Melengkapi teks tentang suatu produk yang 
kata kerjanya banyak yang dihilangkan dengan 

kata kerja yang makna tepat berbentuk pasif, 

dengan grammar dan ejaan yang benar  

- Membacakan deskripsi setiap produk budaya 
yang sudah lengkap di depan kelas secara 

bermakna dengan ucapan dan tekanan yang 

benar 

- Melakukan refleksi tentang proses dan hasil 
belajarnya 

4.5.  Menyusun teks interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi dan meminta 

informasi terkait keadaan/tindakan/kegiatan/ kejadian 

tanpa perlu menyebutkan pelakunya dalam teks 

ilmiah, dengan memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan yang benar dan sesuai 

konteks 
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intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Benda, binatang, tumbuh-

tumbuhan, yang terkait 

dengan mata pelajaran lain 

yang menumbuhkan 

perilaku yang termuat di KI 

3.6  Membedakan fungsi sosial, struktur teks, dan unsur 

kebahasaan beberapa teks khusus dalam bentuk surat 

pribadi dengan memberi dan menerima informasi 

terkait kegiatan diri sendiri dan orang sekitarnya, 

sesuai dengan konteks penggunaannya 

 Fungsi Sosial 
Menjalin kedekatan 

hubungan antar pribadi 

 Struktur Teks 

Dapat mencakup 

- Tempat dan tanggal 

- Penerima  

- Sapaan 

- Isi surat 

- Penutup 

 Unsur Kebahasaan 

- Ungkapan keakraban 
yang lazim digunakan  

dalam surat pribadi  

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

- Menyimak dan menirukan guru membacakan 
beberapa contoh surat pribadi dengan ucapan, 

dan tekanan kata yang benar. 

- Membaca dengan suara lantang dan bermakna, 
dengan ucapan dan tekanan kata yang benar 

- Mencermati satu tabel yang menganalisis 
unsur-unsur eksposisi, bertanya jawab, dan 

kemudian menerapkannya untuk menganalisis 

dua surat pribadi lainnya 

- Mencermati rangkaian kalimat yang masing-
masing merupakan bagian dari tiga surat 

pribadi yang dicampur aduk secara acak, untuk 

kemudian bekerja sama mengelompokkan dan 

menyusun kembali menjadi tiga surat pribadi 

yang koheren, seperti aslinya 

- Membuat surat pribadi untuk satu orang teman 
di kelas tentang suatu hal yang relevan, dan 

kemudian membalasnya 

- Melakukan refleksi tentang proses dan hasil 

belajar 

4.6  Teks surat pribadi 

4.6.1  Menangkap makna secara kontekstual terkait fungsi 

sosial, struktur teks, dan unsur kebahasaan teks khusus 

dalam bentuk surat pribadi terkait kegiatan diri sendiri 

dan orang sekitarnya 

4.6.2  Menyusun teks khusus dalam bentuk surat pribadi 

terkait kegiatan diri sendiri dan orang sekitarnya, lisan 

dan tulis, dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan, secara benar dan 

sesuai konteks 
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Pengalaman, informasi, 

hallain yang terkait dengan 

sekolah, rumah, dan 

masyarakat yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

3.7  Menerapkan fungsi sosial, struktur teks, dan unsur 

kebahasaan teks interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi dan meminta 

informasi terkait hubungan sebab akibat, sesuai 

dengan konteks penggunaannya. (Perhatikan unsur 

kebahasaan because of ..., due to ..., thanks to ...) 

 Fungsi Sosial 
Menjelaskan, memberikan 

alasan, mensyukuri, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi 
(diharapkan/di luar 

dugaan) 

 Unsur Kebahasaan 

- Kata yang menyatakan 
hubungan sebab akibat: 

because of ..., due to ..., 

thanks to ... 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 

Keadaan, perbuatan, 

tindakan di sekolah, rumah, 

dan sekitarnya yang layak 

- Menyaksikan/menyimak beberapa interaksi 
dalam media visual (gambar atau video) yang 

melibatkan pernyataansebab akibat 

- Mengidentifikasi dan menyebutkan situasi 
yang memunculkan pernyataan sebab akibat 

dan menyebutkan pernyataan yang dimaksud 

- Bertanya dan mempertanyakan tentang hal-hal 
yang tidak diketahui atau berbeda 

- Diberikan beberapa situasi peserta didik 
menulis teks pendek yang melibatkan 

pernuataan sebab akibat dan kemudian 

dibacakan ke kelas 

- Melakukan pengamatan di lingkungan 
daerahnya dan sekitarnyadan kemudian 

membuat beberapa pandangan yang melibatkan 

sebab akibat terkait dalam upaya menjaga, 

memelihara dan memperbaikinya 

- Melakukan refleksi tentang proses dan hasil 
belajar 

4.7  Menyusun teks interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi dan meminta 

informasi terkait hubungan sebab akibat, dengan 

memperhatikan fungsi sosial, struktur teks, dan unsur 

kebahasaan yang benar dan sesuai konteks 
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dibahas melalui sebab 

akibat yang dapat 

menumbuhkan perilaku 

yang termuat di KI. 

3.8  Membedakan fungsi sosial, struktur teks, dan unsur 

kebahasaan beberapa teks narrative  lisan dan tulis 

dengan memberi dan meminta informasi terkait cerita 

rakyat atau sosial yang tercakup dalam mata pelajaran 

lain di kelas XI, sesuai dengan konteks 

penggunaannya 

 Fungsi Sosial 
Untuk menghibur pembaca 

atau pendengar suatu kisah 

atau cerita masa lampau 

 Struktur Teks 
Dapat mencakup: 

- Orientation 

- Complication 

- Resolution 

-  

 Unsur Kebahasaan 

- Action verb dalam bentuk 
past tense 

- Time connectives dan 

conjunction 

- Menggunakan adverb dan 
adverbial phrase 

 Topik 

- legend 

- fairytale 

- forklore 

- Membaca beberapa teks information narrative  
terkait mata pelajaran lain di Kelas IX 

- Menggunakan alat analisis, mengidentifikasi 
bagian-bagian struktur teks narrative  dan 

mengamati cara penggunaanya, seperti yang 

dicontohkan 

- Bertanya jawab tentang beberapa teks lain lagi 
dengan topik yang berbeda 

- Mengumpulkan informasi dari berbagai sumber 
untuk membuat teks-teks tentang narrative  

pendek dan sederhana.  

- Menempelkan teks masing-masing di dinding 
kelas untuk dibaca temannya 

- Mempresentasikan teksnya kepada teman-
teman yang datang membaca 

- Melakukan langkah yang sama dengan topik 
narrative 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 

4.8  Menangkap makna secara kontekstual terkait fungsi 

sosial, struktur teks, dan unsur kebahasaan teks 

narrative  lisan dan tulis, terkait cerita rakyat atau 

sosial yang tercakup dalam mata pelajaran lain di 

kelas XI 

3.9  Menafsirkan fungsi sosial dan unsur kebahasaan lirik 

lagu terkait kehidupan remaja SMA/MA/SMK/MAK 
 Fungsi sosial 

Mengembangkan nilai-nilai 

kehidupan dan karakter 

yang positif 

- Membahas hal-hal yang terkait dengan tema 
lagu yang liriknya akan segera dibaca 

- Membaca dan mencermati isi lirik lagu terkait 
dengan pembahasan sebelumnya 

4.9  Menangkap makna secara kontekstual terkait fungsi 

sosial dan unsur kebahasaan lirik lagu terkait 
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kehidupan remaja SMA/MA/SMK/MAK  Unsur kebahasaan 

- Kosa kata dan tata bahasa 
dalam lirik lagu 

- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 

baca, dan tulisan tangan 

 Topik 
Hal-hal yang dapat 

memberikan keteladanan 

dan menumbuhkan perilaku 

yang termuat di KI 

- Menyimak, dan menirukan guru membaca lirik 
lagu secara bermakna 

- Menyebutkan bagian-bagian yang terkait 
dengan pesan-pesantertentu 

- Membahas pemilihan kata tertentu terkait 

dengan tema lagu 

- Melakukan refleksi tentang proses dan hasil 
belajarnya 

 



 

 

RENCANA PELAKSANAAN PEMBELAJARAN  

(RPP) 

 

Nama Sekolah :  SMA Taruna Mandiri Pekanbaru 

Mata pelajaran :  Bahasa Inggris (Umum) 

Kelas/Semester :  XI/ 1 

Materi :  Narrative  

Alokasi Waktu :  6 x Pertemuan 

 

A. Standar Kompetensi : 

11. Memahami makna dalam esai pendek sederhana berbentuk narrative 

text untuk berinteraksi dengan lingkungan sekitar 

12. Mengungkapkan makna dalam teks tulis fungsional dan esai pendek 

berbentuk narrative untuk berinteraksi dengan lingkungan sekitar 

B. Kompetensi Dasar :  

11.2.  Merespon makna dalam teks fungsional dan esai pende sederhana 

secara akurat, lancar dan berterima yang berkaitan dengan 

lingkungan sekitar 

11.3.  Merespon makna dan retorika dalam esai pendek sederhana secara 

akurat, lancar dan berterima yang berkaitan dengan lingkungan 

sekitar dalam teks berbentuk narrative 

12.2.  Mengungkapkan makna dan retorika dalam esai pendek sederhana 

dengan menggunakan raga bahasa tulis secara akurat, lancar dan 

berterima untuk berinteraksi dengan lingkungan sekitar berbentuk 

narrative 

C. Tujuan Pembelajaran  

 Dalam dan pada akhir pelajaran peserta didik dapat :  

- Membaca teks narrative yang di sediakan  

- Menangkap makna dari isi teks narrative untuk diceritakan ulang didepan 

kelas  

- Menampilkan kembali teks narrative yang sudah dibaca kedepan kelas 

tanpa melihat teks dengan bertanggung jawab dengan rasa cinta dan damai 



 

 

- Menilai kemampuan speaking ( pronunciation, accuracy, fluency, 

grammar, vocabulary) 

D. Materi Pembelajaran  

 Narrative Text 

- Tujuan Komunikatif : To amuse / entertain the reader  

- Simple Past Tense  

- Temporal Conjuction  

- Moral Value  

E. Metode Pembelajaran : Hot Seating Strategy  

F. Kegiatan Pembelajaran 

Pertemuan 1 

 Eksplorasi  

1. Pendahuluan ( 10 menit )   

- Greetings 

- Calling the roll 

- Menyiapkan kondisi peserta dan kelas 

- Brainstorming by asking activity / experience going to the school  

- Menyampaikan tujuan pembelajaran dan cakupan materi 

2. Inti ( 60 menit ) 

Elaborasi  

- Teacher devides the class in to small group of four to six people 

each  

- Teacher gives each group a different discussion about narrative 

text 

-  Teacher allow the groups to disscus their respective topics for a 

least 10 menits 

- Teacher has one students in each group write down the iportant 

points  

- Teacher has each group to be a spokesman who will report on the 

roups collective thought to the entire class when group member 

have finished their disscusion  

- Teacher calls on the spokesman of one of the group to give short 

presentation (five minutes) 

- Teacher invite the class members to ask question the spokesman or 

anyone else in the his group on view point express 



 

 

- The teacher follow the same procedures with the remaining groups 

- Peserta didik mencoba menyebutkan kembali tujan komunikatif 

dan langkah retrorika dalam teks narrative dan generic structure  

- Guru mengenalkan tanda baca (titik, koma) yang benar  

3. Penutup (10 menit) 

konfirmasi 

- Guru dan peserta didik membuat simpulan pelajaran  

- Guru dan peseta didik melakukan refleksi sederhana terhadap 

kegiatan yang telah dilaksanakan 

- Guru memberikan umpan balik terhadap proses dan hasil belajar  

- Guru menyampaikan rencna pembelajaran  pada pertemuan 

berkutnya 

Pertemuan 2 

Eksplorasi 

1. Pendahuluan (10 menit)  

- Greetings 

- Calling the roll 

- Menyiapkan kondisi peserta didik dan kelas 

- Elisitasi seputar kegiatan yang telah dilakukan  

- Menghubungkan materi yang telah diajarkan dengan materi yang 

telah diajarkan sebelumnya  

- Menyampaikan tujuan pembelajaran dan cakupan materi  

2. Inti (60 menit) 

Elaborasi  

- Teacher prepare students to repeat and recall previous lessons 

- Teacher  calls one of the students in the class to repeat the previous 

subject matter about narrative text  

- Teacher prepare to gives the students narrative text  

- Teacher tell the students have two topic or tittle about the arrative 

text 

- Teacher call the students one by one in the cllass room the topic at 

random 

- Teacher gives the time (15 menit) to the students to reading the text 

based on the topic students have 

- Teacher the way to the table students to test/ask the students about 

the topic and contents of narrative text without seeing the text 

- Peserta didik mencoba menyebutkan topic dari narrative text dan 

isi dari cerita narrative text secara rinci 



 

 

3. Penutup (10 menit) 

Konfirmasi  

- Guru dan peserta didik mebuat simpulan pelajaran  

- Guru dan peseta didik melakukan refleksi sederhana terhadap 

kegiatan yang telah dilaksanakan 

- Guru memberikan umpan balik terhadap proses dan hasil belajar  

- Guru menyampaikan rencna pembelajaran  pada pertemuan 

berkutnya 

Pertemuan 3 

Ekplorasi 

1. Pendahuluan 

- Greetings 

- Calling the roll 

- Menyiapkan kondisi peserta didik dan kelas 

- Elisitasi seputar kegiatan yang telah dilakukan  

- Menghubungkan materi yang telah diajarkan dengan materi yang 

telah diajarkan sebelumnya  

- Menyampaikan tujuan pembelajaran dan cakupan materi  

 

2. Inti (60 menit) 

Elaborasi  

- Teacher prepare students to repeat and recall previous lessons 

- Teacher  calls one of the students in the class to repeat the previous 

subject matter about narrative text  

- Teacher check one by one of the students about narrative text and 

gives time (5 menit) to reread the text to rembember about the text  

- Teacher calls the students one by one in front of the class to 

retelling about the narrative text without strategy  

- Teacher take the score based on the rules of speaking ( 

pronunciation, grammar, vocabulary, fluency, comprehension) 

 

3. Penutup (10 menit) 

Konfirmasi  

- Guru dan peserta didik mebuat simpulan pelajaran  

- Guru dan peseta didik melakukan refleksi sederhana terhadap 

kegiatan yang telah dilaksanakan 

- Guru memberikan umpan balik terhadap proses dan hasil belajar  



 

 

- Guru menyampaikan rencana pembelajaran  pada pertemuan 

berkutnya 

Pertemuan 4 

Eksplorasi 

1. Pendahuluan  

- Greetings 

- Calling the roll 

- Menyiapkan kondisi peserta didik dan kelas 

- Elisitasi seputar kegiatan yang telah dilakukan  

- Menghubungkan materi yang telah diajarkan dengan materi yang 

telah diajarkan sebelumnya  

- Menyampaikan tujuan pembelajaran dan cakupan materi 

2. Inti (60 menit)  

Elaborasi  

- Teacher devides the class in to small group of four to six people 

each  

- Teacher gives each group a different discussion about hot seating 

strategy  

-  Teacher allow the groups to disscus their respective topics for a 

least 10 menit 

- Teacher has one students in each group write down the important 

points  

- Teacher has each group to be a spokesman who will report on the 

roups collective thought to the entire class when group member 

have finished their disscusion  

- Teacher calls on the spokesman of one of the group to give short 

presentation (five minutes) 

- Teacher invite the class members to ask question the spokesman or 

anyone else in the his group on view point express 

- The teacher follow the same procedures with the remaining groups 

- Peserta didik mencoba menyebutkan kembali tujan dari hot seating 

strategy 

3. Penutup ( 10 menit) 

Konfirmasi  

- Guru dan peserta didik mebuat simpulan pelajaran  

- Guru dan peseta didik melakukan refleksi sederhana terhadap 

kegiatan yang telah dilaksanakan 

- Guru memberikan umpan balik terhadap proses dan hasil belajar  



 

 

- Guru menyampaikan rencana pembelajaran pada pertemuan 

berikutnya 

Pertemuan 5  

eksplorasi 

1. Pendahuluan (10 menit)  

- Greetings 

- Calling the roll 

- Menyiapkan kondisi peserta didik dan kelas 

- Elisitasi seputar kegiatan yang telah dilakukan  

- Menghubungkan materi yang telah diajarkan dengan materi yang 

telah diajarkan sebelumnya  

- Menyampaikan tujuan pembelajaran dan cakupan materi 

2. Inti (60 menit)  

Elaborasi  

- Teacher prepare students to repeat and recall previous lessons 

- Teacher  calls one of the students in the class to repeat the previous 

subject matter about hot seating strategy using narrative text 

- Teacher prepare to gives the students narrative text  

- Teacher tell the students have two topic or tittle about the narrative 

text 

- Teacher call the students one by one in the cllass room the topic at 

random 

- Teacher gives the time (15 menit) to the students to reading the text 

based on the topic students have 

- Teacher the way to the table students to test/ask the students about 

the topic and contents of narrative text without seeing the text 

- Peserta didik mencoba menyebutkan topic dari narrative text dan 

isi dari cerita narrative text secara rinci 

3. Penutup (10 menit)  

Konfirmasi  

- Guru dan peserta didik mebuat simpulan pelajaran  

- Guru dan peseta didik melakukan refleksi sederhana terhadap 

kegiatan yang telah dilaksanakan 

- Guru memberikan umpan balik terhadap proses dan hasil belajar  

- Guru menyampaikan rencana pembelajaran  pada pertemuan 

berikutnya 

  



 

 

Pertemuan 6 

Eksplorasi 

1. Pendahuluan (10 menit)  

- Greetings 

- Calling the roll 

- Menyiapkan kondisi peserta didik dan kelas 

- Elisitasi seputar kegiatan yang telah dilakukan  

- Menghubungkan materi yang telah diajarkan dengan materi yang 

telah diajarkan sebelumnya  

- Menyampaikan tujuan pembelajaran dan cakupan materi 

2. Inti (60 menit)  

Elaborasi  

- Teacher prepare students to repeat and recall previous lessons 

- Teacher  calls one of the students in the class to repeat the previous 

subject matter about narrative text  

- Teacher check one by one of the students about narrative text and 

gives time (5 menit) to reread the text to rembember about the text  

- Teacher calls the students one by one in front of the class to 

retelling about the narrative text using hot seating strategy  

- Teacher take the score based on the rules of speaking ( 

pronunciation, grammar, vocabulary, fluency, comprehension) 

3. Penutup (10 menit)  

Konfirmasi  

- Guru dan peserta didik mebuat simpulan pelajaran  

- Guru dan peseta didik melakukan refleksi sederhana terhadap 

kegiatan yang telah dilaksanakan 

- Guru memberikan umpan balik terhadap proses dan hasil belajar  

- Guru menyampaikan rencana pembelajaran  pada pertemuan 

berkutnya 

 

 

 

 

 

 

 



 

 

INSTRUMENT  

SPEAKING TEST 

 

Direction:  

1. This test is for a scientific research only. 

2. There is no effect on your score in English subject. 

3. Thank you for your participation in doing this test. 

Instruction: 

1. Choose one of the interesting topics below: 

a. The legend of Surabaya 

b. The legend of Toba Lake 

2. Read the story above in your text book. 

3. Prepare your self with the topic that you choose. 

4. Come in front of the class, and retell the story based on the topic at least five 

minutes. 

5. Your speaking will be recorded by using voice recorder. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

THE LEGEND OF SURABAYA 

A long time ago, there were two animals, Sura and Baya. Sura was the 

name of a shark and Baya was a crocodile. They lived in a sea. 

Once Sura and Baya were looking for some food. Suddenly, Baya saw a 

goat “Yummy, this is my lunch,” said Baya. “No way! This is my lunch. You are 

greedy” said Sura. Then they fought for the goat. After several hours, they were 

very tired. 

Feeling tired of fighting, they lived in the different places. Sura lived in 

the water and Baya lived in the land. The border was the beach, so they would 

never fight again. 

One day, Sura went to the land and looked for some food in the river. He 

was very hungry and there was not much food in the sea. Baya was very angry 

when he knew that Sura broke the promise. They fought again. 

They both hit each other. Sura bit Baya’s tail. Baya did the same thing to 

Sura. He bit very hard until Sura finally gave up and went back to the sea. Baya 

was happy. (Adopted from FreeEnglishCourse.info) 



 

 

THE STORY OF TOBA LAKE 

 
Once upon a time, there was a man who was living in north Sumatra. He 

lived in a small hut in a farming field. The did some gardening and fishing for his 

daily life. 

One day, while the man was do fishing, he caught a big golden fish in his 

trap. It was the biggest catch which he ever had in his life. Surprisingly, this fish 

turned into a beautiful princess. He felt in love with her and proposed her to be his 

wife. She said; “Yes, but you have to promise not to tell anyone about the secret 

that I was once a fish, otherwise there will be a huge disaster”. The man made the 

deal and they got married, lived happily and had a daughter. 

Few years later, this daughter would help bringing lunch to her father out 

in the fields. One day, his daughter was so hungry and she ate his father’s lunch. 

Unfortunately, he found out and got furious, and shouted; “You damned daughter 

of a fish”. The daughter ran home and asked her mother. The mother started 

crying, felt sad that her husband had broken his promise. 

Then she told her daughter to run up the hills because a huge disaster was 

about to come. When her daughter left, she prayed. Soon there was a big 

earthquake followed by non-stop pouring rain. The whole area got flooded and 

became Toba Lake. She turned into a fish again and the man became the island of 

Samosir. (Adopted from Kuliah Bahasa Inggris / www.kuliahbahasainggris.com ) 

http://www.kuliahbahasainggris.com/
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