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ABSTRACT 

 

The aim of this study was to investigate the influence of emotional 

intelligence and self-efficacy on the first year students’ reading comprehension. 

This research was a correlational study with a total of population of 306 students 

and the sample of 105 students. To collect the data, two sets of questionnaires and 

a reading comprehension test were used. The data were analyzed using Pearson 

product moment and simple regression analysis. The findings of the research 

showed that there was a significant influence of emotional intelligence on 

students’ reading comprehension with the correlation value of 0.454, and the 

value of Sig. (2-tailed) of 0.000. Then, the result of simple regression analysis 

indicated that there was an influence of students’ emotional intelligence and self-

efficacy on students’ reading comprehension where  the score of “sig.” was 0.000 

and 0.007 which were lower than 0.05. It means the two variables significantly 

influenced students’ reading comprehension that was categorized as high level.  

 

Key words: Emotional intelligence, Self-efficacy, Reading comprehension 
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Abstrak 

 

Tujuan dari penelitian ini adalah untuk menyelidiki pengaruh Kecerdasan 

Emosional dan Efikasi Diri pada pemahaman membaca siswa tahun pertama. 

Jenis penelitian ini adalah penelitian korelasional. Jumlah populasi sebanyak 306 

siswa dan sampel penelitian ini sebanyak 105 siswa. Dalam mengumpulkan data, 

digunakan angket dan tes pemahaman membaca siswa. Analisis data 

menggunakan product moment. Hasil penelitian menunjukkan bahwa ada 

pengaruh signifikan kecerdasan emosional terhadap pemahaman membaca dan 

nilai korelasinya adalah 0,454, nilai Sig. (2-arah) adalah 0,000. Dapat disimpulkan 

bahwa hubungan antara kecerdasan emosi siswa dan pemahaman membaca adalah 

cukup. Kemudian, data dianalisis dengan menggunakan analisis regresi sederhana. 

Hasil analisis menunjukkan bahwa ada pengaruh signifikan kecerdasan emosional 

siswa dan efikasi diri pada pemahaman membaca siswa. Hal tersebut diketahui 

berdasarkan skor "sig." skor sig. adalah 0,000 dan 0,007, berarti bahwa itu lebih 

rendah dari 0,05, jadi, itu secara signifikan mempengaruhi pemahaman membaca 

siswa dan itu dikategorikan ke dalam tingkat tinggi. 

 

Kata Kunci: Kecerdasan Emosional, Efikasi Diri dan Pemahaman Membaca 
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 الملخص 

Azi Nurazima Juhastri (2019) :  آثار الذكاء العاطفي والكفاءة الذاتية على فهم القراءة لدى طالب

. Pasir Pangaraianاألولى في جامعة السنة   

 

الغرض من هذه الدراسة هو مناقشة الذكاء العاطفي والكفاءة الذاتية في فهم القراءة لدى طالب السنة األولى.  

طالب.    105طالب وعينة الدراسة    306بلغ إجمالي عدد السكان  هذا النوع من البحث هو بحث مترابط. ي 

استخدام   يتم   ، البيانات  جمع  باستخدام في  البيانات  تحليل  للطالب.  القراءة  لفهم  واالختبارات  االستبيانات 

،    0.454لحظة المنتج. أظهرت النتائج وجود فرق كبير بين الذكاء العاطفي في فهم القراءة وقيمة االرتباط  

ة. ثم تم . يمكن القول أن العالقة بين الذكاء االنتقالي للطالب وفهم القراءة كافي0000هي  )  Way-2سيج. (

تحليل البيانات باستخدام تحليل انحدار بسيط. أظهر التحليل أن هناك اختالفات كبيرة في الذكاء العاطفي لدى 

 " النتيجة  على  بناًء  النتيجة  على  التعرف  يتم  الطالب.  لدى  القراءة  فهم  في  الذاتية  والكفاءة  ".  sigالطالب 

، لذا فهي تحسن بشكل كبير من فهم القراءة   50.0، وهذا يعني أقل من    0.007و    0000درجة سيج هي  

 للطالب ويتم تصنيفها إلى مستوى عاٍل. 

 الكلمات المفتاحية: الذكاء العاطفي ، الفعالية الذاتية وفهم القراءة 
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CHAPTER I 

INTRODUCTION 

I.1.  Background of the Study 

There is no doubt that English as international language plays a key role in 

many aspects of life. This language has been used in many areas for a number of 

purposes. In the area of education, for example, English is learned and taught as a 

foreign language in Indonesia from primary education to university and treated as 

a core subject.  

It is widely known that there are four language skills; they are, listening, 

speaking, reading and writing. These four skills are taught integratedly where 

reading is the main material.  One of the language skills that should be mastered 

well by the students is reading. Khavandgaran and Vahdat notes that researchers 

all agree that reading comprehension is the main concern of education, literacy 

and academic setting (nd: 380). It is an essential factor that influences student’s 

activity in communication. People consider reading as the window of the world 

because people can get information widely without going anywhere. It leads the 

students to gain knowledge because most of communication is in written form. It 

can be a stepping stone for students in order to be successful both in their 

educational advancement and their social life. This statement is supported by Izadi 

and Nowrouzi (2016, p. 1), saying that reading comprehension proficiency is vital 

for educational success as it provides the basis for a substantial amount of 

learning. 
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Smith and Robinson (2011, p. 10) state that reading comprehension is  

understanding, evaluating and utilizing the information and ideas gained through 

and interaction between and author and a reader in which the written language 

becomes through the medium of print. Furthermore, Anderson and Person, in 

Alexander, (1998, p. 160) states that comprehension is a special thinking process. 

The readers comprehend by actively constructing meaning in internally from 

interacting with the material that is read.   

Awang et al (2013, p. 22), they say that there are two main contributing 

factors to students’ academic achievement that are psychological and sociological 

factors. The physical factors include intellectual aspects (intelligence, learning 

ability, learning strategies) and non-intellectual aspects (motivation, attitude, 

interest, physics condition).The writer believes that the students’ weaknesses may 

come from internal and external. So, one of the internal factors that influenced 

them would be emotional intelligence.  

Karaman (2012, p. 5) says that in language education field teachers, 

administrators and psychological counselors should take into account emotional 

intelligence skills of students because in foreign language learning emotional 

states are important factors that affect the language learning process. Tyagi (2017, 

p. 88) defines that Emotional Intelligence is the ability of any person to 

understand its own emotions and to differentiate between different feelings. It also 

belongs to managing and adjusting the emotions to achieve the required goals.  It 

can be seen that a person who is having high emotional intelligence is able to 

understand the negative impact of emotions on their minds, bodies, relationships 



3 
 

 
 

and their capabilities to achieve something. Amirian and Behshad (2016, p. 550) 

also state that, in educational settings, it is widely accepted that to create 

opportunities for effective learning, students not only need content area 

knowledge, but also abilities associated with social and emotional competencies.  

Another factor that influences Reading ability is students’ self-efficacy. 

Bandura (1986, p. 36), states that Self-efficacy is the belief in one‘s capabilities to 

organize and execute the sources of action required to manage prospective 

situations. He also defined Self-Efficacy as a person‘s belief in his or her 

capability to successfully perform a particular task. Together with the goals that 

people set, self-efficacy is one of the most powerful motivational predictors of 

how well a person will perform at almost any effort. To see the relationship 

between self-efficacy and reading ability is important for education and teaching 

because self-efficacy is significantly related to reading ability. Yogurtcu (2013, p. 

377), he says that on the role of reading comprehension, self-efficacy capacity 

may be predicted as a contributive one in these related fields and it is an effective 

factor for academic achievements both in Second Language Education (SLE) and 

Foreign Language Education (FLE). Kargar and Zamanian (2014, p. 3) also state 

that Self-efficacy is strongly related to reading comprehension. They also explain 

that EFL learners with high self-efficacy know how to improve their reading 

comprehension because their teacher is self-efficacious and guides them how to 

use reading comprehension strategies effectively. In other words, Self-efficacy 

leads the students to get their achievement in various academic subjects especially 

in reading skill. 
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Based on a preliminary study at University of Pasir Pengaraian, it was 

noticeable that students had difficulties in reading.  They read a text without 

expression, with confusion between letters and the sounds represent of the text, 

slow and reading rate (reading word by word), ignoring punctuation while reading 

and trouble sounding out the words and recognizing words out of context. The 

other factor is comprehension difficulties. for instance: inability to connect ideas 

in a passage, lack of concentration during reading, confusion about the meaning of 

words and sentences and difficulty to distinguish information from minor details. 

Lastly, retention difficulties which requires decoding and comprehension. The 

signs of this decoding comprehension are the students difficulty to connect what 

they read to their prior knowledge, moreover, they had difficulty to understand the 

content of the text towards personal experience and they had trouble remembering 

and summarizing what they had read. 

In addition, the lecturer explained some other difficulties that the students 

faced in reading comprehension: students still got difficulties in finding the main 

idea because they did not know what main idea was and many difficult words 

made them confused to find the main idea in the text. Most of students also did 

not know the pattern of the sentences which made them difficult to find the 

correct main idea. In finding factual information, it was difficult for the students; 

to identify, locate and recall the details of information. The students also often 

omit important details of information. In addition they also had difficulty in 

understanding vocaluary in contect, identifying reference and making inference. 
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Those problems above influenced the students’ reading comprehension, 

that could be seen from their scores in the last semester. Of 15 classes of the first 

year, most of the students had low achievement in reading. Moreover, the students 

had intrinsically problems marked by some personality traits such as emotional 

intelligence and self-efficacy. In the case of emotional intelligence, the students di 

not have a power of good responses from the point of view of the text they read, 

had low ability to carry on abstract thinking, unable to express himself/herself 

effectively, lacked the competency of empathy, the ability of feeling, 

understanding, and reacting to others’ emotions while comprehending reading a 

text. 

In terms of self-efficacy, the students were ont confident in their ability 

and had fear when accomplishing the task; they avoided challenging tasks; they 

quickly lost confidence; they also tended to blame either the situation or another 

person when things were going wrong. This often resulted in poor task planning, 

depression, tension and stress.  

On the basis of the above problems faced by the students, the writer was 

encouraged to conduct a research entitled: “The Influence of Emotional 

Intelligence and Self-efficacy on the first Year Students’ Reading 

Comprehension at University of Pasir Pengaraian”. 

 

1.2.  Statement of the Problem   

The aim of this research was to find out the influence of emotional 

intelligence and self-efficacy on the first year students’ reading comprehension at 
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University of Pasir Pengaraian. Based on the background of the study, it can be 

seen that psychological factor could influence students’ reading comprehension. 

Reading comprehension is a process that involves an individual’s conscious 

cognitive efforts. It implies a concern about what is read, what information is 

already known in line with the reading purpose. In understanding the reading texts 

and successfully interpreting the intended meaning, learners are engaged in the 

process of comprehension skills and enhancing their self-confidence; they are 

involved in the process of developing their reading comprehension. In fact, 

students of University of Pasir Pengaraian had some problems in reading 

comprehension among others it was difficult for the to interprete the meaning of 

texts.. 

Emotional intelligence is a predictor of one’s success in many fields, 

including effective teaching, student learning, and academic achievement. 

Emotional Intelligence, also having high necessity becomes a basic and 

complementary part of educational process. In short, emotional intelligence is an 

important aspect that cannot be separated from human life. Based on researcher’s 

observation, students at University of Pasir Pengaraian had low academic 

achievement especially in reading comprehension, One of the causes was 

emotional intelligence. 

A strong sense of self-efficacy enhances human accomplishment and 

personal well-being in many ways. It is considered as accurate predictor of 

performance; furthermore, self-efficacy is an important cognitive skill which 

ensures success in life. Flammer (2018, p. 13813) stated that Self-efficacy as an 
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Important Element of a Happy and Successful Person. Then, Schunk (2000) 

maintains that student with high level of self efficacy beliefs regarding their 

capability to succeed in accomplishing their assigned tasks will perform well as a 

rule. On the other hand, those with lower efficacy beliefs for specified tasks will 

more likely do nothing or just abandon their tasks the moment they encounter any 

difficulties.  

It is known that students’ emotional intelligence and self-efficacy are 

determinant psychological factors in reading comprehension. Why reading 

comprehension? Reading comprehension is a very important activity to enhance 

information, like a quote by Dr Suess, “The more you read, the more things you 

know. The more that you learn the more places you’ll go.”Hansen (2016,p. 7) also 

stated that reading is basic to all learning, both in learning in general and in 

acquisition of languages. So, based on those problems above which the students 

had in reading comprehension, so it will be an interesting research to see the 

influence among students’ emotional intelligence and self-efficacy in reading 

comprehension. In line with the statement of the problem some questions needed 

to be addressed. What factors influence their reading comprehension? What do 

emotional intelligence and self-efficacy look like in a language classroom? How 

do emotional intelligence and self-efficacy develop in students? How can 

University best are made to foster emotional intelligence and self-efficacy? How 

do they apply emotional intelligence and self-efficacy in their daily life? Why do 

the students not have courage in expressing their ideas during teaching and 

learning process? Why do the students have difficulties in solving their problems 
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in reading English process? Why do the students get the lower score when they 

have English reading task? 

 

1.3 Limitation of the Problem 

This research focused on investigating the influence of the first year 

students’ emotional intelligence and self-efficacy on their reading comprehension 

at University of Pasir Pengaraian. The reading comprehension was only limited to 

narrative texts.  

 

1.4.  Purpose and Objectives of the Study 

The purpose of this study was to examine the influence of the first yaer 

students’ emotional intelligence and self-efficacy in reading comprehension at 

University of Pasir Pengaraian. Specifically, the study was undertaken  with the 

following objectives: 

1. To find out the influence of the fisrt year students’ emotional 

intelligence on the reading comprehension at University of Pasir 

Pengaraian. 

2. To find out the influence of the first students’self-efficacy on their 

reading comprehension at University of Pasir Pengaraian. 

3. To find out the first year students’ emotional intelligence and self-

efficacy on their reading comprehension at University of Pasir 

Pengaraian. 
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1.5. Research Questions 

The problem in this study is formulated in the following research 

questions: 

1. Is there any significant influence of the first year students’ emotional 

intelligence on their reading comprehension at University of Pasir 

Pengaraian? 

2. Is there any significant influence of the first year students’ self-efficacy on 

their reading comprehension at University of Pasir Pengaraian? 

3. Is there any significant influence of the first year students’ emotional 

intelligence and self-efficacy on their reading comprehension at University 

of Pasir Pengaraian? 

 

1.6.  Significance of the Study 

The reasons why this study is significant can be explained from three 

aspects. Firstly, this study investigated University students’ emotional intelligence 

and their self-efficacy on reading comprehension. Consequently, this research 

might offer some empirical messages for English lecturers in Pasir Pengaraian 

about the factors that influence students’ reading comprehension. Secondly, the 

results of how students’ reading comprehension in learning English could inspire 

lecturers to provide appropriate stimulations to their students. Thirdly, it is hoped 

that this study may provide students with information of how they can improve 

their reading comprehension. 
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Finally for the institution, especially English Language Education 

University of Pasir Pengaraian, it can be beneficial to find out the influence of 

emotional intelligence and self-efficacy on students’ reading comprehension in 

order to facilitate English reading books or library for students as to improve  their 

reading comprehension. Besides, this institution will be more aware of how to 

improve students’ Emotional Intelligence, self-efficacy and reading 

comprehension in teaching and learning process by proving necessary trainings 

for lecturers at University of Pasir Pengaraian.  

 

1.7. Rationale of the Study 

Related to the limitation of the problem, this study is chosen because 

Emotional intelligence and self-efficacy involve the ability to monitor students’ 

reading comprehension because in learning English, reading is a foundation for all 

academic learning in which the students can get the information and new 

knowledge. Kashani, et al (2012, p. 1207) say that achievement encompasses 

students’ ability and performance and it is the quality and quantity of a student's 

work which is multidimensional and strongly related to human cognitive, 

emotional, social, and physical development. 

A study done by Motallebzadeh (2009, p. 51) proved that there was a 

strong positive correlation between emotional intelligence and reading 

comprehension and structural ability. Another study done by Abdolrezapour and 

Tavakoli (2012) showed that there was a positive relationship between emotional 

intelligence and reading comprehension. These findings also matches the finding 



11 
 

 
 

of a study conducted by Bandura (1997) in Habibian (2014) that self-efficacy was 

one of the factors that increased motivation, improved the sustainable level of 

motivation and behavior that is achievement oriented, and greater persistence 

when facing challenges as well as a greater ability of problem solving. It can be 

concluded that more efficacious students tend to be able to face more difficult 

tasks, make greater efforts and are more persistent when they encounter problems. 

It can therefore be concluded that high efficacy is crucial in assisting students to 

participate in and stick with challenging tasks including reading for 

comprehension. 

 

1.8  Definition of Key Terms 

Based on the key terms of this research, three definitions are explained to 

avoid misunderstanding and misinterpretation. The title of this research is the 

influence of students’ emotional intelligence and self-efficacy on students’ 

reading comprehension at University of Pasir Pengaraian. The definitions of key 

term are as follows: 

a. Reading Comprehension is the process of making meaning from text. 

(Wolley, 2011, p. 15). It means that the goal of reading is to gain an 

understanding of what is describe in the text.  

b. Emotional Intelligence (EI) is the ability to understand and apply the 

knowledge created from our emotions to aid effective functioning, 

reduce the impact of stress, and enhance relationships stated by 

Motallebzadeh (2009, p. 41). These capabilities include the ability to 
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understand the feelings associated with emotions and understand 

information about these emotions and manage them. Emotional 

intelligence is needed by students who want to succeed in learning. 

Emotional intelligence will provide benefits in the process and the 

quality of decision making, communication and relationships. It is 

focused on student’s emotional intelligence toward reading ability. In 

this study, emotional intelligence refers to the ability to understand the 

reading text of the students at University of Pasir Pengaraian. 

c. Bandura (1997, p. 24) contends that self-efficacy is how people think of 

themselves: their level of motivation, their affective state and actions 

determined by what they think they are capable of rather than the reality 

of what they actually are. In this study, self-efficacy is related to literacy 

that shows what a person believes about his/her capability to understand 

a text, his/her choice in strategy use, his/her interest and stance toward 

the text, and the purpose for his/her reading. In other words, in this 

study, self-efficacy refers to the capability to control students’ feelings 

and thoughts when they read a text. 

 

 

 

 

 



 
 

 
 

CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

This chapter provides grand theories about the topic and the variables 

involved in the study which are respectively shown in the following sub-sections 

that begins with the nature of reading comprehension. 

II.1 Nature of Reading Comprehension 

There may be different definitions offred by different experts about the 

definition of reading, but their definitions have similar meaning. People may do 

the same thing in different ways for the same purpose. Tizon (2013, p. 252) states 

that Reading is the mother of all study skills. It has received more attention than 

other any aspects of the four basic skills of English which consists of speaking, 

listening, and writing because reading is considered as the main important skill 

and it cannot be separated in the teaching learning process. The process of 

learning is to gain more knowledge that involves the ability to read. So, reading 

should be mastered by the student because it has an important role in learning 

English. It means that reading is the main key to get knowledge.  

Therefore, reading is one of the receptive skills, like listening. It means it 

involves responding to text, rather than producing it. When they are reading, they 

receive the information through their eyes. Then they use their background 

knowledge and experience to compose meaning from the text in reading process. 

Tobing (2013, p. 28) argues that reading comprehension or ability is concerned 

with readers’ background knowledge while interacting with the information from 

the text, during which process they apply their knowledge of the language. It 

13 
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means that reading is not only looking the words and spelling the written text but 

reading is to understand the text, not only just following the letters line by line. So 

to get the comprehension of the text, the reader should connect their ideas in the 

text to what they have already known. It means that, when someone reads, she or 

he also needs to comprehend it. 

Reading means constructing new understanding that requires some abilities 

to extract knowledge and information from the text. It is a language acquisition, 

communication and sharing information. It is a process of getting the meaning 

from print and there is interaction between author and the reader because the 

author delivers her/his idea to the readers through the texts. Then the reader tries 

to interpret word by word, sentence per sentence based on its context that given by 

the author on the text. According to Yogurtcu (2013, p. 376), reading is an activity 

which is often carried out parallel to the learning process to understand the core of 

a reading passage. It shows that reading requires the ability to recognize symbol 

or printed words and to construct a meaning from a text. From this definition, it 

can be seen the aim of reading process is to understand the meaning which is 

informed by the writer to the reader. The reader tries to interpret the text based on 

its context and clues given by the writer. In the process of getting idea of the text, 

the reader uses his skills to comprehend it. It is supported by Boudraf (2012, p. 

40), says that when reading, people are required to understand the meaning behind 

the text which leads them to develop some reading skills that facilitate the process 

of comprehending the texts or prints being dealt with. 
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From all of these definitions above, reading comprehension is a complex 

intellectual process involving a number of abilities to understanding, evaluating 

and utilizing of information and idea gained through the interaction between the 

reader and the author. It can be said that reading is an effort from the students to 

get or transfer the meaning and information from the text by understanding, 

grasping, translating, and giving meaning to the written form. Therefore, it can be 

concluded that reading is not only looking at word in the form of graphic symbols 

but also getting meaning from word to word to understand the content of a text 

and to get information from the text.  

Gilakjani and Sabouri (2016, p. 180) state that reading comprehension is a 

significant skill that furthers the development of learners’ various academic tasks. 

They also say that reading comprehension helps the readers decoding a text, 

analyzing, explaining, and expressing their own ideas about written materials. 

Woolley (2011, p. 15) views that reading comprehension is the process of making 

meaning from text. The goal, therefore, is to gain an overall understanding of 

what is described in the text rather than to obtain meaning from isolated words or 

sentences. 

According to Davis (1944, p. 186), there are nine basic skills to 

comprehension in reading as follows: 

1. Knowledge of word meanings 

2. Ability to select the appropriate meaning for a word or phrase in the light 

of its particular contextual setting 
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3. Ability to follow the organization of a passage and to identify antecedents 

and references in it 

4. Ability to select the main thought of a passage 

5. Ability to answer questions that are specifically answered in a passage 

6. Ability to answer questions that are answered in a passage but not in the 

words in which the question is asked 

7. Ability to draw inferences from a passage about its contents 

8. Ability to recognize the literary devices used in a passage and to 

determine its tone and mood 

9. Ability to determine a writer's purpose, intent, and point of view, i.e., to 

draw inferences about a writer.  

 

II.1.1 Purposes of Reading 

The most common and effective technique used in obtaining 

knowledge is the reading comprehension as stated by Yogurtcu (2013, p. 

375). He also claims that reading is one of the most basic activities in 

obtaining information as well as the most basic means in the human brain. 

So, it is obvious that reading is an important part in students’ life. Reading 

is very important for the students because all of the students learning 

activities will involve reading skills and if the students have the greater 

ability to read automatically they will success in their study. The more they 

read books, the more successful they will be in learning. When they read, 

they not only learn about lessons but also they will get experience, 
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knowledge and everything which can support their future study in higher 

education. From statement above, it is clearly stated that comprehension and 

understanding in every reading activity is very important part of learning 

something. 

Reading involves more than just understanding the mere meaning 

behind the word; it requires the use of some cognitive process and reading 

strategies (Boudraf, 2012, p. 40). According to Yogurtçu (2013, p. 376) the 

main purpose of reading comprehension is to express a particular text 

system. So, reading is generally accepted as a way of acquiring new 

information and new knowledge. By reading, students may get beneficial 

information that is not given by teachers in the classroom. They will have a 

better chance to succeed in their study at school if they have a good reading 

ability. 

Tizon (2013, p. 252) emphasizes the reading ability plays a central 

role in the teaching and learning success at all educational stages. It can not 

be separated from comprehension because the purpose or the result of 

reading activity is to comprehend what has been read. The ability to 

comprehend something from reading materials for students who learn a 

foreign language needs to be improved in order to make them easier in 

reading process and to give them enough time in developing ability. 

Reading without understanding what has been read is useless.  If the readers 

can read the words but do not understand what they are reading, they are not 

really reading. It is an activity that involves levels of concentration and adds 
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to the conversational skills of the reader, which enhances the knowledge 

acquired consistently.   

Based on the definitions above, it can be concluded that reading is an 

active and communicative process. Reading comprehension means 

someone’s ability to communicate or make sense of written or printed 

symbols and to extract information in the text by using his knowledge, 

skills, and strategies to achieve the purpose of reading activity itself. 

 

II.1.2 Types of Reading  

There are four types of reading: Intensive Reading, Extensive 

Reading, Silent Reading and Aloud Reading. 

1. Intensive reading  

Intensive reading will provide a basis for explaining difficulties of 

structure and for extending knowledge of vocabulary and idioms. 

Intensive reading is text reading or passage reading. In this reading the 

learners read the text to get knowledge or analysis. The goal of this 

reading is to read shorter text. This reading is done to carry out to get 

specific information. The students in intensive reading select several 

materials by the same author or the same topic. Intensive reading 

focuses on grammar and vocabulary items (Boudraf, 2012, p.  42). 

2. Extensive Reading 

The purpose of extensive reading is to train the students to read directly 

and fluently in the target language for enjoyment, without the aid of the 
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teacher. Extensive reading is the reading for pleasure. This type of 

reading happens when exposing the learner to a large amount of 

significantly worthy and interesting reading material for a long period 

of time; it would result in an improvement in the language proficiency 

(Boudraf, 2012, p. 41). The reader wants to know about something. The 

reader does not care about specific or important information after 

reading. It aims at guiding readers to enjoy what they read and build 

their confidence (Boudraf, 2012, p.  41). 

3. Aloud Reading 

It helps teachers discover the students' pronunciation problems and 

choose the reading materials appropriate for their level. It contributes 

not only in improving the reading skill but also the listening skill 

(Boudraf, 2012, p. 42). 

4. Silent Reading 

Silent reading is a very important skill in teaching of English. This 

reading should be employed to increase reading ability among learners. 

Silent reading is done to acquire a lot of information. Readers carry out 

this type silently without worrying about stops or about pronouncing 

the words correctly. It is the most spread type of reading and it is 

considered faster as it is related to the fast movement of the eye 

(Boudraf, 2012, p. 42). 
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There are some types of reading proposed by Brown (2003, p. 189), they 

are: 

1. Perceptive. Perceptive reading tasks involve attending to the 

components of larger stretches of discourse: letters, words, 

punctuation, and other graphitic symbols. 

2. Selective. This category is largely an artifact of assessment formats. 

In order to ascertain one’s reading recognition of lexical, 

grammatical or discourse features of language within a very short 

stretch of language, certain typical tasks are used: picture-cued tasks, 

matching, true/false, multiple choice, etc. include sentences, brief 

paragraph, and simple charts and graphs. Brief responses are 

intended as well.  

3. Interactive. The focus of an interactive task is to identify relevant 

features (lexical, symbolic, grammatical, and discourse) within texts 

of moderately short length with the objective of retaining the 

information that is processed. 

4. Extensive. Extensive reading applies to texts of more than a page, up 

to and including professional articles, essays, technical reports short 

stories, and books. 

II.1.3 Teaching Reading Comprehension 

Teaching reading is key point to success for the students. 

According to Tizon (2013, p. 252) reading is said to be one of the most 
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necessary academic skills. It may appear to be a routine activity in which 

individual words are combined to produce meaning. It is one of essential 

point which must be concerned by the lecturer or teacher, because reading is 

a complex process, which each of item must prepared by the lecturer or 

teacher. So, in teaching English as a foreign language, the lecturer or teacher 

should pay attention to the students characteristic and students personally; 

individual differences because students have different abilities and point of 

views of backgrounds and experiences.  

In reading comprehension there are many aspects that should be 

mastered by students’. In this research, the writer only focused on 5 

aspects. MoKing and Stanley (2004, p. 8) state that there are five aspects 

in processing of reading comprehension. They are; finding main idea, 

finding factual information or details, finding the meaning of vocabulary 

in context, identifying reference, and making inference.  The theory above 

can be described as follows; 

a) Finding main idea 

The main idea is the main point or the central thought of the 

reading selection (Wilawan : 2012, p. 46). By finding main idea of 

a paragraph, the readers will open their mind to connect their 

knowledge to the what the text discusses. It is usually a complete 

sentence that includes the gist of every idea from the paragraph. 

Reading concerns with meaning to a greater extend that it is with 

form. Main idea is the most important idea in the passage it can be 
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found at the beginning, in the middle or at the end of the passage. 

Main idea may be stated clearly or it may be implied. All the 

sentences in a paragraph support main idea. 

b) Finding factual information or detail 

Factual information requires readers to scan specific details. 

Finding factual information start by quickly scanning the text, try 

to get interesting thing in the details, look at titles, sub-titles, 

pictures etc. This prepares reader brain to receive the information  

c) Finding the meaning of vocabulary in context 

 Kamil and Heibert, in Ahmadi :2005, p.187 state that vocabulary 

can be generically defined as knowledge of words or word 

meaning. They stated that vocabulary is the basis of language and 

without vocabulary, one cannot learn any language. When the 

readers want to understand a text, they should know the meaning of 

the word in context. Supported by Ahmadi (2012, p. 188) states 

that a better understanding of the vocabulary meaning, it would 

produce a better understanding on the whole meaning of the text. 

Finding the meaning of vocabulary will help reader in reading 

comprehension.  

d)        Identifying reference 

Recognizing references words or phrases to which they refer will 

help readers understand the reading passage. Students of English 

might learn many rules for the sentences. Reference words are 
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usually short and are frequently pronouns, such it, she, he, this, 

those, and so on. 

e) Making inference 

Drawing inferences refers to information that is implied or 

‘inferred’ (Aziz mohammadi, 2013, p.156). Every writer has a 

different way to state the meaning of the paragraph, it means that 

the writer do not state what they mean clearly so the readers would 

try to infer the meaning of the text by guesing or by linking the text 

to their prior knowledge.  

 Based on the explanation above, there are five aspects that the 

students’ should know in reading comprehension; that is, finding factual 

information, finding main idea, finding the meaning of vocabulary in 

context, identifying reference, and making reference. In order to be good 

in reading comprehension, the students should master those skills.  

Reading is a complex cognitive process dependent on an 

interaction between information processing/decoding skills (bottom up 

skills) and background knowledge (top down skills) combined with social 

experiences (Stephenson and Harold, 2009, p. 14). In other words, reading 

is a combination of cognitive and affective processes and to optimize 

learning, equal attention should be given to the two sides; cognitive and 

affective. Learning English as a foreign language is one aspect of that broad 

process of learning. Therefore, not having a balance between those two 

domains, English learning process will be negatively affected. 



24 

 

 
 

In reality, many students approach reading as single-step process. 

They open  a book, read, and close t it.. Many researches reveal that 

effective reading is not single-step process, but a complex set of skill in 

involving activities before, during, and after reading. Boudraf (2012, p. 43) 

says that reading is all about comprehending what is being read and linking 

it to the previous knowledge about the text at hand. So the purpose of 

reading is looking for and getting information from books or texts and it 

includes the process of thinking and understanding the encoding message in 

order to get information and knowledge. 

 

II.1.4 Assessment of Reading 

To collect the information of the students’ improvement in reading 

comprehension, some assessments of reading are essential to be carried out. 

It is important in language learning because it could be a tool to measure 

how successful a language teaching had been held. Brown (2003, p. 3) states 

that a test, in simple terms is a method of measuring of person’s ability, 

knowledge, or performance in given domain, on the other hand assessment 

is an ongoing process that encompasses a much wider domain. Brown also 

says that tests are a subset of assessment. 

Unlike speaking and writing, the reading process and product cannot 

be seen and observed specifically, so all of assessments of reading must be 

carried out by inference. Some considerations are needed in designing 



25 

 

 
 

assessment of reading, such as the types of genres of written text, the 

components of reading ability, and specific tasks. 

Narap (2009, p. 4) views that there are five principles that provide the 

frame for accessibility for reading assessments. The five principles are: 

1. Reading assessments are accessible to all students in the testing 

population, including students with disabilities. 

2. Reading assessments are grounded in a definition of reading that is 

composed of clearly specified constructs, informed by scholarship, 

supported by empirical evidence, and attuned to accessibility concerns. 

3. Reading assessments are developed with accessibility as a goal 

throughout rigorous and well-documented test design, development, 

and implementation procedures. 

4.  Reading assessments reduce the need for accommodations, yet are 

enable to accommodations that are needed to make valid inferences 

about a student’s proficiencies. 

5. Reporting of reading assessment results is designed to be transparent to 

relevant audiences and to encourage valid interpretation and use of 

these results. 

The assessment is done to measure the students’ ability and also to see 

whether or not students have improved their ability especially in reading 

comprehension. The assessment also could be used to motivate the students to 

learn and to do something more and better in learning something. 
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II.2 Emotional Intelligence 

II.2.1 Nature of Emotional Intelligence 

Emotional Intelligence is an umbrella term encompassing a wide 

collection of interpersonal and intrapersonal skills (Ghanizadeh and 

Moafian, 2011, p. 25). Emotional intelligence refers to skillfulness with 

which one can mediate and regulate emotions of oneself and others. It has 

become more and more important for students to be successful. It is 

considered as a type of intelligence. It is believed that emotional 

intelligence is a factor that is useful in understanding and predicting one’s 

performance at school and work. It is supported by Hamdzah et. al (2016, 

p. 1), he says that emotional intelligence has been stated as one of the 

significant factors that not only could contribute to one’s academic 

achievement but also the life’s success as a whole  

Amirian and Behshad (2016, p. 550) say that someone who is 

emotionally and socially intelligent is a person who is aware of and can 

express himself/herself effectively, understand and communicate 

efficiently with others, and deal well with daily problems, necessities and 

pressures. So, emotional intelligence means that the ability to understand, 

express and manage emotions, and respond to the emotions of others, in 

ways that are helpful to himself/herself and others. 

Emotion has correlated with the students’ thinking. When the 

students read paragraphs automatically, they involved their emotion in it. 

Emotions are created as a result of interaction between thought, 
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physiological changes and behavioral actions and attitudes in response to 

an external event. Emotional intelligence is the ability to perceive 

emotions, to access and generate emotions to assist thought, to understand 

emotions and emotional knowledge, and to reflectively regulate emotions 

to promote emotional and intellectual growth. 

Emotional intelligence has a great influence on individuals’ ability 

to manage themselves and leads their actions in a way that they work for 

them efficiently, such as the students lead themselves to read the 

paragraphs and involving their emotion on that text. Emotional 

intelligence is the ability to recognize the meaning of emotions and 

relationships, and use it to solve the problem. These capabilities include 

the ability to understand the feelings associated with emotions and 

understand information about these emotions and manage them. In short, 

emotions are believed to play a significant part in the ways in which we 

interact with each other.  

When looking at intelligence, it is believed that emotional 

intelligence must also be considered. Educators and psychologists should 

understand that children’s emotional learning should be given serious 

consideration and promoted in schools. Because emotions are described as 

internal feelings, which maybe negative or positive, and that these 

emotions are the underlying force for all thinking. In other words, 

emotions are the feelings that color our lives and allow us to experience all 

of the joys and sorrows of life. When students lack of emotional 
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intelligence, they will be associated with negative consequences such as 

low academic achievement, poor reputation, poor relationship with others 

and dissatisfied individuals (Hamdzah et al:2016, p.2). 

 

II.2.2  The role Emotional intelligence in Reading Comprehension  

Recently, there has been an increasing interest in the role of the 

affective factors influencing learning. Affective factors are emotional traits 

influencing learning which can have a negative or positive effect on it. 

Among those factors, growing interest has been attached to emotional 

intelligence in foreign language learning, so that it has become one of the 

main concerns of language teaching research. According to Jenaabadi 

(2014, p. 203) says that considering factors resulting in academic 

achievement and those that prevent from failing are very important. He 

also says that one of factors mentioned by several studies is emotional 

intelligence. Emotional intelligence describes the ability, capacity, skill or, 

in other words emotional it is a self-perceived grand ability to identify, 

assess, manage and control the emotions of one's self, of others, and of 

groups. 

Moreover, some people are more capable of learning a second 

language and others are rather poor at it. Language learners have different 

needs and goals; they also have different styles and strategies of learning. 

Some immigrants become fluent, while others from the same background 

and living in the same circumstances for the same amount of time speak 



29 

 

 
 

the language rather poorly. Emotional intelligence is needed to survive and 

to solve various problems of life independently and to make the best 

decision in the most difficult situation, examined by Leasa, et al (2017, p. 

84). 

The learners with higher level of Emotional intelligence would be 

able to carry out higher level processing (and hence read) both more 

effectively and efficiently (Abdolrezapour, P & Tavakoli, M, 2010, p. 4). 

Similarly, Vahdat and Khavandgaran (nd, p. 382) say that reading 

comprehension can be enhanced through activation of various 

intelligences (multiple intelligences) in the classroom. They also state that 

learners with high verbal and emotional intelligences would enhance their 

understanding of reading passages. Mallah and Pourgharib  (2015, p. 54) 

also state that Emotionally intelligent students can have better social skill, 

longer relationship, comfortable communications with other people of the 

world, and also being skillful readers to get lots of information from 

newspapers, magazines, articles, books, and even scientific thesis’. It 

means that Emotional intelligence plays a very crucial role in language 

learning as they will appear to influence students’ success or failure in 

their learning, especially in reading. 
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II.3  Self-Efficacy 

II.3.1  Nature of Self-efficacy 

Self-efficacy is individuals’ belief in their capabilities to manage 

something and do some action in order to achieve certain accomplishment. 

It makes a difference in how people think, feel and act in the same 

situation which will determine the expected outcomes. It relates to quality 

of decision making and achievement. The level of self-efficacy will 

determine whether a task will be initiated and completed. Self-efficacy, 

which is a set of beliefs or perceptions of a person's ability to perform a 

task, results in an effective performance of the desired task, stated by 

Hashemi, et al (2004, p. 67). 

Self-efficacy is the confidence in ability. It is commonly defined as 

the belief in one's capabilities to achieve a goal or an outcome. Students 

with a strong sense of efficacy are more likely to challenge themselves 

with difficult tasks and be intrinsically motivated. These students will put 

forth a high degree of effort in order to meet their commitments, and 

attribute failure to things which are in their control, rather than blaming 

external factors. Self-efficacious students also recover quickly from 

setbacks, and ultimately are likely to achieve their personal goals. Students 

with low self-efficacy, on the other hand, believe they cannot be successful 

and thus are less likely to make a concerted, extended effort and may 

consider challenging tasks as threats that are to be avoided. Thus, students 

with poor self-efficacy have low aspirations which may result in 
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disappointing academic performances becoming part of a self-fulfilling 

feedback cycle. 

 

II.3.2  The Role of Self-efficacy in Reading Comprehension 

Although the use of strategies and other cognitive aspects of 

reading are acknowledged as important, other underlying factors such as 

self-efficacy may be equally important in reading development. Self-

efficacy as one of the most important affective factors influences 

emotional sides of learners. It plays a key role in language learning and 

motivates students effectively. 

According to Sefkow (2016, p. 12) there are three set of students, 

low self-efficacy students, overly high self-efficacy students, and the 

students with effective levels of self-efficacy. Students who possess a high 

self-efficacy perform better academically when compared with peers who 

possess a low self-efficacy. Self-efficacy influences the amount of effort a 

student puts into completing a task, how long the student persists at 

completing the task, and how the student perseveres when the task 

becomes more complex and rigorous. Furthermore, when a student’s self-

efficacy is raised or improved, the student uses more cognitive and 

metacognitive strategies. The increased use of these cognitive and 

metacognitive strategies leads to better performance and completion of an 

academic task. If students believe that they can learn with reasonable 

efforts, they make greater efforts and persist in dealing with the problems, 
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and they focus their attention on the problem and feel more relaxed and 

optimistic, and they benefit more effective strategies stated by Hashemi, et 

al (2004, p. 67). So, learners should believe in their abilities and make 

greater efforts when encountering failures rather than to attribute all their 

failures to their lack of abilities. Most of students’ difficulties are due to 

students’ self-beliefs. Students’ low self-beliefs in themselves rather than 

their lack of ability in many situations are reason of their low motivation. 

Additionally, when students judge themselves as capable of managing 

learning activities confidently, they are more likely to overcome the 

difficulties they face and achieve the goals they have set. Similarly, it has 

been stated by Tobing (2013, p. 3) students with strong self-efficacy will 

spend more vigorous and persistent efforts even when facing difficult 

tasks, whereas those with low self-efficacy will slacken their efforts and 

give up given the same situation. 

Self-efficacy is established on a high level of proficiency between 

a reading comprehension and knowing a foreign language stated by 

Yogurtcu (2013, p. 384). Sefkow, 2016, p. 19), he says that one source of 

self-efficacy that could affect reading is a student’s physiological or 

emotional state. Sefkow, (2016, p. 23) also says that positive self-efficacy 

should show a strong correlation with academic reading achievement. 

There are various attributes of students with positive self-efficacies. First, 

students with a positive self-efficacy can set challenging yet attainable 

academic goals. Secondly, positive self-efficacy allows for a student to 
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enjoy academic work without the negative effects of anxiety. Thirdly, 

students sustain more attention on rigorous task when they possess 

positive self-efficacies. Lastly, student with high self-efficacy has a better 

feeling of himself as a student and as an individual. When students possess 

a high reading self-efficacy, they exhibit differing characteristics than 

students who possess a low reading self-efficacy. Students with a high 

reading self-efficacy used different reading strategies. The use of these 

different reading strategies allowed for the student to gain a deeper 

comprehension level of the reading material. Moreover, a student with a 

high reading self-efficacy persists longer on rigorous reading tasks than 

students with low reading self-efficacies. According to Yogurtçu’s 

findings of his research about reading comprehension (2013, p. 384), he 

found that the people who have a self-efficacy in the develop different 

reading strategies gaining richer cognitive interactions, experiences, in 

addition to these, they are able to access an effective, interactive, strategic, 

quick, prehensile capacity of reading comprehension. In relation to the 

definition of self-efficacy, reading self-efficacy could be defined as the 

beliefs students have in their ability to read successfully (Boakye, N.A, 

2015, p. 1).  

It can be concluded that the students’ academic achievement is 

influenced by the level of emotional intelligence. One of the important 

factors which play a significant role in self-efficacy is our own responses 

and emotional reactions to situations. Moods, emotional states, physical 
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reactions, and stress levels can all impact how a person feels about their 

personal abilities in a particular situation (Behjoo, 2013,p.33). 

 

II.4 Related Studies 

To support the findings of this study, relevant studies are provided in order 

to ensure the influence of emotional intelligence and self-efficacy on students 

reading comprehension really exists. 

a) Ebrahimi, M. R, et al. (2018) conducted a research entitled ‘The 

Impacts of Enhancing Emotional Intelligence on the Development of 

Reading Skill’. This study tried to empirically examine the influence 

of an affective factor namely Emotional Intelligence on Reading Skill 

as affective factors play a role in learning in general and language 

learning in particular. Intermediate EFL learners in Iran were given an 

IELTS test for evaluating their reading proficiency. The participants of 

the study were students at the same university (Gonabad University, 

Iran). They wer fresh students aged between 18 and 23 years. Out of 

30 learners, 18 were females and 12 males in the experimental group. 

The control group was composed of 13 students (7 male and 6 female). 

Next, the Emotional Quotient of the subjects was calculated and after 

that teaching Emotional Intelligence was started. The subjects received 

instructions for one year on both Emotional Intelligence and Reading 

Skill. The difference in scores of both Emotional Intelligence and 

IELTS tests were then statistically calculated to observe the progress in 
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each issue. The findings of the study showed a significant progress 

both in Emotional Intelligence and Reading Skill of the subjects in the 

experimental group, but no significance was observed in the control 

group. The results of the present research could help develop the 

knowledge on Emotional Intelligence enhancement and its possible 

effects on language learning. 

The differences of his study from this study were that  he just 

found out the two variables in his study such as emotional intelligence 

(X) and reading skill (Y); meanwhile, this study found out not only 

two variables but also three variables like emotional intelligence (X1) 

and self-efficacy (X2) and reading ability (Y) at University of Pasir 

Pengaraian. The other differences of his research with this research 

lied on the goal of the research. The similarity of both studies was to 

find out whether there was a significant correlation between emotional 

intelligence and reading skills. 

 

b) Motallebzadeh, K (2009) conducted a research, entitled ‘The 

Relationship between the Emotional Intelligence of Iranian EFL 

Learners and Their Reading Comprehension and Structural Ability’. 

The purpose of the present study was to determine whether EQ, as an 

interpersonal skill and innate potential, had any relationship with 

reading comprehension and structural ability of language learners. To 

this end, 250 Iranian EFL learners studid at Islamic Azad University 
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(IAU) took a language proficiency test (MELAB, 1997); 170 

candidates who were at the intermediate level were selected as the 

participants of the study and hence took the self-report measure Bar-

On Emotional Quotient Inventory (EQ-i, 1997). The results revealed 

that except for social responsibility and empathy as interpersonal 

categories, there was a strong relationship between emotional 

intelligence and EFL learners’ reading comprehension and structural 

ability. 

The similarity of their research with this research lied on the design 

of the research. Both of the research used ex post facto research 

design. Motallebzadeh’s study had similar in the variable they were 

emotional intelligence  and reading comprehension even both of this 

studies had different variable which was structural ability. Both studies 

had similar finding which was there was a strong relationship between 

Emotional Intelligence and EFL learners’ reading comprehension. The 

difference was Motallebzadeh conducted his study at senior high 

school level and this study conducted at University level. 

 

c) Jenaabadi, Hossein (2014) conducted a research entitled ‘Studying the 

Relation between Emotional Intelligence and Self-Esteem with 

Academic Achievement’. This study aimed to study the relation 

between emotional intelligence and self-esteem with academic 

achievement. Statistical population of this study includes 2000 
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students of Kahnooj Payam-e Nour University who were completing 

M.A degree in 2010-2011. 300 students (150 females and 150 males) 

were chosen randomly as the group sample. Bar-Ann’s emotional 

intelligence questionnaire and Pop’s self-esteem questionnaire were 

used to collect data. SPSS was used to analyze data from descriptive 

statistic indices including frequency, average and standard deviation, 

Pearson’s correlation coefficient and independent T test. Results 

showed that emotional intelligence and self-esteem of students had no 

effect on their academic achievements. Results also showed that self-

esteem of female students was higher than that in males. 

The similarity of her research with this research lied on the design 

of the research. Both of the research used ex post facto research 

design. Then, both studies took university level as their samples. 

Jenaabadi’s study had similar in the variable X1 and X2 from this 

study even both of this studies had different Y variable. The difference 

was the result of Jenaabadi’s finding, the finding showed that 

emotional intelligence and self-esteem had no effect on academic 

achievement, while this finding of the study was emotional intelligence 

and self-efficacy had a positive and strong influence on reading ability. 

 

d) Research by Habibian, M & Roslan, S (2014), conducted a research 

entitled ‘The Relationship between Self-Efficacy in Reading with 

Language Proficiency and Reading Comprehension among ESL 
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Learner’s’. Ex-post Facto design which organized empirical inquiry 

was adopted in this study. This study investigated the relationship 

between self-efficacy in reading with language proficiency and reading 

comprehension. The sample utilized was comprised of 64 postgraduate 

students from two universities; namely, Universiti Putra Malaysia and 

Universiti Malaya. The students were selected from several Master and 

PhD programs of the Faculty of Education, Engineering, and 

Agriculture. The instruments employed to collect the data, was the 

Scale of Belief Self-Efficacy Comprehension, and reading 

comprehension test. Quantitative analysis was utilized to analyze the 

gathered data. The result indicated that, there was a significant 

correlation between reader self-efficacy and reading comprehension. 

Moreover, readers’ self-efficacy in different levels of foreign language 

proficiency was different, and readers who possessed high level of 

proficiency, perform reading task better than readers who were 

considered as high self-officious. In addition, the result demonstrated 

that, self-efficacy and language proficiency were the key factors in 

academic achievement. Furthermore, students who were self-

efficacious can perform the task better than who were not, and students 

who possessed high level of language proficiency were more 

successful in the process of reading. 

The difference was all participants were 64 postgraduate students 

from two Universities, while all participants of this study were from 
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one university. Then, Habibian and Roslan conducted their research at 

postgraduate level and this study conducted at university level. The 

similarity of her research with this research lied on the design of the 

research. Both research used ex-post facto research design.  

 

e) Yogurtcu, K. (2013), conducted a research entitled ‘The impact of 

Self-Efficacy Perception of Reading comprehension on Academic 

Achievement’. This study was intended to define what variables affect 

self-efficacy beliefs on reading comprehension and in what extent this 

perception affects academic achievement in language learning process, 

and to understand what factors were responsible for increasing the 

individual’s quality life. This study examined the impact of self-

efficacy belief on reading comprehension on academic achievement in 

the case of preparatory class students of High School of Foreign 

Languages of Kyrgyzstan-Turkey Manas University registered in 

2011-2012 academic year. In preparatory class, along with main 

education languages such as Kyrgyz and Turkish, students also learned 

English, Russian and Chinese as a foreign language. The population 

with 1485 students was sampled 556 students. Findings were based on 

answers to survey questions of 556 students obtained through random 

sampling. In this study factors affecting self-efficacy perception on 

reading comprehension and foreign language success rate was 

analyzed by using multivariate statistical techniques. 
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The similarity was all participants were students from university 

level and both research had the same research design. Both research 

used ex-post facto research study. The differences were Yogurtcu had 

two Y variables that is reading comprehension (Y1) and academic 

achievement (Y2) which were different from this study whose Y 

variable was reading comprehension. 

 

f) Kashani, F, et. al (2012) conducted a research entitled: ‘Relationship 

between Emotional Intelligence and Educational Achievement’. The 

purpose of the research was to look into the relationship between 

emotional intelligence and academic achievement and know whether 

we should incorporate emotional intelligence in school programs. A 

sample of 100 individuals was selected using the opportunity or 

convenience sampling among the students of Islamic Azad University, 

Tehran South branch and were tested with emotional intelligence 

questionnaires. The result of this study, there was no significant 

association between emotional intelligence and the students’ end 

Maguire of the term and diploma degrees. 

The similarity was all participants were students from university 

level and both research lied on the same research design. The 

differences of his study from this study were that he just found out the 

two variables in his study such as emotional intelligence (X) and 

educational achievement (Y) meanwhile in this study found out not 
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only two variables but also three variables like emotional intelligence 

(X1) and self-efficacy (X2) and reading comprehension (Y) at 

University of Pasir Pengaraian. 

 

g) Alipanahi, F & Tariverdi, H (2016) conducted a research entitled ‘The 

Relationship between Emotional Intelligence and Reading 

Comprehension of Iranian EFL Learners’. This study investigated the 

relationship between reading comprehension and emotional 

intelligence (EI). In addition, the present study focuses on different 

components of EI and different correlations that they may have with 

reading comprehension. To do so, PET (2011) as proficiency test was 

given to 72 upper-intermediate EFL learners majoring in English 

Translation at Zanjan University. From among them, 50 learners 

constituted the participants of the study. Then, the researcher 

administered the Bar-On’s (1995) Emotional Quotient Inventory and a 

reading comprehension test to the participants to investigate any 

relationship between EI and reading. These administrations also led to 

investigating the possible relationship between different components 

of EI and reading. Pearson correlation coefficient revealed a significant 

relationship between EI and reading comprehension (r=.68). Similarly, 

a significant correlation was found between EI subscales and reading 

comprehension (r= .71). The findings of this study was EFL teachers 

and language planners to think of effective and sensitive instruction 
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methodologies and materials through identifying and understanding 

students’ significant individual differences. As findings showed, 

emotional intelligence was one of the various aspects of the individual 

differences whose fostering assisted students in adapting to the 

environmental demands and pressures of the college environment. 

The similarity was all participants were students from universities 

level and both research lied on the same research design. Both of the 

research used ex post facto research study. Alipanahi and Tariverdi’s 

study and this study had the differences such as they just found out the 

two variables in her study such as emotional intelligence (X) and 

reading comprehension (Y); meanwhile this study found out three 

variables; that is,  emotional intelligence and self-efficacy and reading 

comprehension at University of Pasir Pengaraian. 

 

h) Ghabanchi, Z & Rastegar, R (2014), conducted a research entitled: The 

Correlation of IQ and Emotional Intelligence and Reading 

Comprehension. The aim of this study was to determine the impact of 

both IQ and emotional intelligence on reading comprehension in Iran. 

45 English Foreign Language college students from Payame Noor 

University of Gonbad and Azad University of Gorgan participated in 

this study. Three independent tests were administrated, including Bar-

On’s emotional intelligence inventory (EQ-i), Raven’s Advanced 

Progressive Matrices, and the reading comprehension portion of the 
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TOEFL (2005). The results indicated that the relationship between IQ 

and reading comprehension was stronger than the relationship between 

total emotional intelligence and reading comprehension. A small but 

significant correlation was found between reading comprehension 

scores and some emotional-intelligence subscales such as interpersonal 

abilities, intrapersonal abilities, and stress management. It follows that 

IQ was a more determinative factor in reading-comprehension 

proficiency than emotional intelligence. 

The similarity of their research with this research lied on the design 

of the research. Both of the research use ex-post facto research design. 

Then, both studies took university level as their samples. Ghabanchi 

and Rastegar’s research had similar in the variable they were 

emotional intelligence  and reading comprehension from this study 

even both of this studies had different variable which was IQ. The 

difference was that the result of Ghabanchi and Rastegar’s finding, the 

finding showed that IQ and emotional intelligence had a small but 

significant correlation on reading comprehension, while this finding of 

the study was emotional intelligence and self-efficacy had a positive 

and strong influence on reading comprehension. 

 

i) Abdolrezapour, P & Tavakoli, M (2010), conducted a research entitled  

‘The relationship between Emotional Intelligence and EFL learners’ 

Achievement in Reading Comprehension’. The purpose of this study 
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was twofold: (1) to see whether it was possible to enhance emotional 

intelligence (henceforth, EI) through prepared literature response 

activities based on Goleman’s framework, and (2) to see whether there 

was any relationship between EI and EFL learners’ reading 

comprehension achievement. The participants of the study consisted of 

63 students studying Interchange 2 course in a language center in Iran. 

To make sure of the initial comparability of the two groups, a reading 

comprehension test of 30 items and the TEIQue-ASF (Trait Emotional 

Intelligence Questionnaire-Adolescent Short Form, which was used to 

measure global trait EI) was administered prior to the experiment. 

Then, some pieces of literary work including short stories with highly 

emotional content were given to the students of experimental group 

with the express purpose of inducing them to talk about their emotions 

and raising their emotional intelligence. Results indicated that the 

participants in the experimental group showed greater achievement in 

reading comprehension and they scored higher on our EI test than 

students who were taught under the ordinary approaches that did not 

place any emphasis on the emotional content or words. The results also 

have some implications for EFL teachers and practitioners.  

Abdolrezapour and Tavakoli had similar research about emotional 

intelligence and reading achievement. The difference was that they 

conducted their research at students in interchange 2 course level and 

this study was conducted at university level. Their study and this study 
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had  differences such as they just found out the two variables in their 

study such as emotional intelligence (X) and reading comprehension 

(Y), meanwhile in this study found out three variables; that is, 

emotional intelligence, self-efficacy and reading comprehension at 

University of Pasir Pengaraian. 

j) Afifi, M, et al (2016) conducted a research entitled ‘Emotional 

Intelligence, Self- Efficacy and Academic Performance among 

University Students’. The aim of this study was to explore the 

relationship between Emotional Intelligence, Self- efficacy (SE) and 

student's academic performance among university student. The 

subjects consisted of 152 nursing students and 194 from media and 

mass communication colleges, Cairo University during the academic 

year 2015/2016 were included in the study. Two tools the trait 

Emotional Intelligence Questionnaire- Short Form (TEIQue- SF) and 

the General Self- Efficacy Scale (GSE) was used to collect data, in 

addition to students GPA during the second semester of the academic 

year 2015/16. Female university students showed higher GPA and EI 

scores than males. The mean of EI was significantly higher among the 

non-medical students compared to the nursing students. There was no 

sex difference in self-efficacy. The mean score of EI was higher 

among the group with the top 10th percentile of GPA. 

The similarity of her research with this research lied on the design 

of the research. Both of the research used ex-post facto research 
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design. Then, both studies took university level as their samples. 

Afifi’s study had similar in the variable X1 and X2 from this study 

even both of this studies had different Y variable. The difference was 

this study compared the score between male and female then compared 

the non-medical students to the nursing students. 

 

k) Conway, B (2017), conducted a research entitled ‘Reading 

Comprehension and Self Efficacy’. This study investigated whether or 

not there was a correlation between the self-efficacy of high school 

students and their reading comprehension scores at Smith High School. 

There were 24 students that participated in this study. Eight of those 

students were in special education and have an identified reading 

disability, eight were students in general education, and eight were in 

honors level reading. There were two instruments used in the study. 

One instrument used in the study was the MAP (Measure of Academic 

Progress) Assessment (Northwest Evaluation Association, 2017), 

which was used to measure reading comprehension. The Reader Self- 

Perception Scale (Henk & Melnick, 1995) was used to assess overall 

self-efficacy in addition to four sub categories of self-efficacy 

including (a) progress, (b) observational comparison, (c) social 

feedback, and (d) psychological states. A moderate correlation was 

found between reading comprehension and general perception. A 

moderate correlation was also found between reading comprehension 
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and the social feedback sub-scale. Only one sub-scale, observational 

comparison (OC) was found to be highly correlated with reading MAP 

(Measure of Academic Progress) scores. 

The differences of his study from this study were he just found out 

the two variables in his study such as self-efficacy (X) and reading 

comprehension  (Y) meanwhile in this study found out not only two 

variables but also three variables like emotional intelligence (X1) and 

self-efficacy (X2) and reading ability (Y) at University of Pasir 

Pengaraian. The other differences of her research with this research 

lied on the goal of the research. Conway conducted his study at senior 

high school level and this study conducted at university level. The 

similarity of both studies was to find out whether there was significant 

correlation between self-efficacy and reading comprehension. 

 

l) Jennifer L. Hager (2017), conducted a research entitled ‘The 

Relationship of Reading Self-Efficacy and Reading Achievement in 

Second Grade Students’. This small-scale study investigated the 

relationship between student reading self-efficacy and student reading 

achievement with second grade students in central Montana. 

Participating students completed a Reading Self-Efficacy 

Questionnaire and benchmark assessments for reading. The 2011 

Dibels Next Reading End of Year Benchmark test was used to measure 

fluency and the Northwest Evaluation Association Measures of 
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Academic Progress (MAP) Reading for Primary grades test was used 

to measure the related reading skills of language and writing, 

foundational skills, literature and information skills, and vocabulary 

use and functions. Results showed a nonsignificant positive 

relationship between student reading self-efficacy and student reading 

achievement. The findings were not conclusive about the abilities of 

students in this age group to accurately assess their own reading self-

efficacy and achievement capabilities. 

The differences of his study from this study were Hager just found 

out the two variables in his study such as self-efficacy (X) and reading 

comprehension  (Y) meanwhile in this study found out not only two 

variables but also three variables like emotional intelligence (X1) and 

self-efficacy (X2) and reading ability (Y) at University of Pasir 

Pengaraian. The other differences of her research with this research 

lied on the purpose of the research. Hager conducted his study towards 

Second Grade Students and this study conducted at university level. 

The similarity of both studies was to find out whether there was a 

significant correlation between self-efficacy and reading 

comprehension. 

 

m) Brittany Conway (2017), conducted a research entitled ‘Reading 

Comprehension and Self Efficacy’. This study investigated whether or 

not there was a correlation between the self-efficacy of high school 
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students and their reading comprehension scores at Smith High School. 

There were 24 students that participated in this study. Eight of those 

students were in special education and have an identified reading 

disability, eight were students in general education, and eight were in 

honors level reading. There were two instruments used in the study. 

One instrument used in the study was the MAP (Measure of Academic 

Progress) Assessment (Northwest Evaluation Association, 2017), 

which was used to measure reading comprehension. The Reader 

SelfPerception Scale (Henk & Melnick, 1995) was used to assess 

overall self-efficacy in addition to four sub categories of self-efficacy 

including (a) progress, (b) observational comparison, (c) social 

feedback, and (d) psychological states. A moderate correlation was 

found between reading comprehension and general perception. A 

moderate correlation was also found between reading comprehension 

and the social feedback sub-scale. Only one sub-scale, observational 

comparison (OC) was found to be highly correlated with reading MAP 

(Measure of Academic Progress) scores. 

Brittany Conway’ research had similar topic with this research 

which told about self-efficacy and reading achievement. The difference 

was they conducted their research at high school students level and this 

study conducted at university level. Their study and this study had the 

differences such as they just found out the two variables in their study 

such as self-efficacy (X) and reading comprehension (Y); meanwhile, 
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this study found out three variables; that’  emotional intelligence, self-

efficacy and reading comprehension at University of Pasir Pengaraian. 

In summary, the similarity of those researches above was the sameness of 

investigate students’ emotional intelligence and self-efficacy on students’ reading 

comprehension which can support this research later’ while the differences among 

the studies were that most of them used only two variables while this study used 

three variables; namely, students’ emotional intelligence as the first independent 

variable (X1), students’ self-efficacy as the second variable (X2) and students’ 

reading comprehension as the dependent variable (Y). Lastly, this study 

conducted at the university level while those previous studies above were 

conducted at different levels, research design, samples and different places. 

 

II.5 Operational Concept and Indicators. 

II.5.1 Operational Concept 

Operational concept is the main element to avoid misunderstanding 

and misinterpreting in a specific study. As a concept, it operates in an 

abstract from the research planning which should be interpreted into 

particular words in order to be easy to measure. The operational concept in 

this research can be seen in the figure below: 

 

 

  

Y 

Reading comprehension  

 

X1 

Emotional Intelligence 

X2 

Self Efficacy 
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From the figure above, it can be seen that there are three variables; 

two of them are independent variables; that is, students’ emotional 

intelligence and self-efficacy, and one dependent variable which is reading 

comprehension. 

 

II.5.2 Indicators 

a. Reading Comprehension 

To achieve good reading comprehension, the reader must 

successfully pass through several processes that integrate different 

contributing sources of information. Here are the indicators of reading 

comprehesion to make readers or students understand a reading a text.  

a. The students are able to identify the main idea of the text 

b. The students are able to identify the factual information/the detail of   

the text. 

c. The students are able to identify the meaning of vocabulary in 

context. 

d. The students are able to identify the reference. 

e. The students are able to identify the inference. 

 

b. Emotional Intelligence 

The data of the students’ emotional intelligence profile was 

collected by adopting Emotional Intelligence Questionnaire adapted from 
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San Diego City College MESA Program by Paul Mohapel that used set of 

Likert Scale Type questionnaires. There were 40 statements used which 

consisted of 4 sub variables. They are: 

1.  Emotional Awareness, 

2.  Emotional Management, 

3.  Social Emotional Awareness, and 

4.  Relationship Management. 

The items on the scales were in the form of requency. 

0 : never  

1 : rarely   

2 : sometimes 

3 : often   

4 : always 

 

c. Self-efficacy 

Self-Efficacy Questionnaire (2016 Version) was developed in 2015 by 

Research Collaboration (http://ResearchCollaboration.org).  The Self-

Efficacy Questionnaire was  designed to measure a student’s proficiency in 

the two essential components of self-efficacy, which are: 

a. Believe in your ability to meet specific goals and/or expectations. 

b. Believe that ability can grow with effort. 

The questions making up each subscale of the formative questionnaire are 

listed below.   

http://researchcollaboration.org/
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a. Believe in your ability to meet specific goals and/or expectation.  

1. I can learn what is being taught in class this year. 

2. I can figure out anything if I try hard enough.  

3. If I practiced every day, I could develop just about any skill. 

4. Once I’ve decided to accomplish something that’s important to me, 

I keep trying to accomplish it, even if it is harder than I thought. 

5. I am confident that I will achieve the goals that I set for myself.  

6. When I'm struggling to accomplish something difficult, I focus on 

my progress instead of feeling discouraged.  

7. I will succeed in whatever career path I choose. 

8. I will succeed in whatever college major I choose.   

b. Believe that ability can grow with effort  

1. I believe hard work pays off.  

2. My ability grows with effort.  

3. I believe that the brain can be developed like a muscle. 

4. I think that no matter who you are, you can significantly change 

your level of talent. 

5. I can change my basic level of ability considerably. 

 

II.6 The Assumption and the Hypotheses 

II.6.1  The Assumption 

In this research, the assumptions ensure that the conclusions and 

recommendations generated in the study was to find out the correlation 
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between Emotional intelligence and students’ self-efficacy and their 

reading ability. According to Martos (2014, p. 48), psychological factors 

play an important role in a learner´s success in acquiring and using a 

second language. So, it is assumed that psychological factors such as 

emotional intelligence and self-efficacy can predict the students’ reading 

ability. 

 

II.6.2  The Hyphotheses 

Hypotheses 1:  Ha1: There is a significant influence of the first year 

students’ Emotional intelligence on their reading 

comprehension at University of Pasir Pengaraian. 

Ho1: There is no significant influence of the first year 

students’ Emotional intelligence on their reading 

comprehension at University of Pasir Pengaraian. 

Hypotheses 2:Ha2: There is a significant influence of the first year 

students’ Self-efficacy on their reading 

comprehension at University of Pasir Pengaraian. 

Ho2: There is no significant influence of the first year 

students’ Self-efficacy on their reading 

comprehension at University of Pasir Pengaraian. 

Hypotheses 3 :Ha3: There is a significant influence of the first year 

students’ Emotional intelligence and Self-efficacy 
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on their reading comprehension at University of 

Pasir Pengaraian. 

Ho3: There is no significant influence of the first year 

students’ Emotional intelligence and Self-efficacy 

on their reading comprehension at University of 

PasirPengaraian
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CHAPTER III 

RESEARCH METHODOLOGY 

III.1 Research Design 

This research used ex-post facto design and categorized as correlational 

research. An Ex-post facto study attempts to understand the relationships among 

phenomena as they naturally occur without any researcher intervention. Furchan 

(2007, p. 410) gives the definition of the ex-post facto research as the 

systematically empirical research where the researcher does not control the 

independent variable directly because it happens previously; or basically it cannot 

be manipulated. The inference of the relationship between the variables is done 

without a direct intervention from the accompanying or concomitant variation of 

the independent variable and dependent variable. It is conducted through a 

quantitative approach. In this term of quantitative data, statistical analysis was 

used to calculate the numeral data that were gathered and to analyze them by the 

use of correlation analysis. The quantitative approach was used to obtain the 

relationship between students’ emotional intelligence and self-efficacy and their 

reading comprehension of the first year students at University of Pasir Pengaraian. 

In this research, two kinds of variables; that is, independent and 

dependent. Independent variables are those the investigators chose to study (and 

often manipulate) in order to assess their possible effects on one or more 

variables. An independent variable is presumed to have an effect on, to influence 

somehow, another variable (Wallen and Fraenkel, 1991, p. 36). In this research,  

three variables were involved, two independent variable; namely, students’ 
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emotional intelligence (X1) and self-efficacy (X2) and one dependent 

variable (Y) which is students’ reading comprehension. 

Table III.1 Diagram of Research Design 

 

 

  

Where:   X1      = Students’ emotional intelligence (Independent variable)   

  X2   = Students’ self-efficacy (Independent variable) 

  Y  = Reading Comprehension (Dependent variable) 

(Hatch and Farhady, 1982,p.27) 

III.2 Location and Time of the Study 

The research was conducted at the University of Pasir Pengaraian located in 

Rokan Hulu District for five months beginning from August 2019 to 

December 2019. 

III.3 The Population and Sample of the Research 

III.3.1 The Population 

Population is the group to which a researcher would like the result to be 

generalized and which includes all individuals with certain characteristics (Wallen 

& Fraenkel: 1991, p. 129). Furthermore, McMillan (1992) states that a population 

Y 

X1 

 

X2 
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is a group of elements or cases, whether individuals, objects, or evens that 

conform to specific criteria and to which was intended to generalize the results of 

the research.  

Population of this research was the first year students in University of Pasir 

Pengaraian totalling 306 students  altogether from 15 differrent study programs. 

Up to know there are 15  study programs  within  six faculties: 21 students in 

Civil Engineering, 9 students in Mechanical Engineering, 30 students in 

Management, 31 students in Accounting, 20 students in Agribusiness, 32 students 

in Agrotechnology, 33 students in Information System, 25 students in Informatics, 

16 students in Biology Education, 20 students in English Language Education, 20 

students in Sport Education, 14 students in Mathematics Education, 8 students in 

Physics Education, 11 students in Social Science Education, and 16 students in 

Law.  The number of population can be seen in the following table: 

  

Table III. 2: The Population of the students  

No Study Program 

Population 

Quantity 

Male Female 

1 Civil Engineering 18 3 21 

2 Mechanical Engineering 9 0 9 

3 Management 10 20 30 

4 Accounting 6 25 31 

5 Agribusiness 10 10 20 
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6 Agrotechnology 15 17 32 

7 Information System 14 19 33 

8 Informatics 10 15 25 

9 Biology Education 1 15 16 

10 

English Language 

Education 0 20 20 

11 Sport Education 13 7 20 

12 Mathematics Education 2 12 14 

13 Physics Education 0 8 8 

14 Social Science Education 4 7 11 

15 Law 10 6 16 

Total 306 

 

III.2.1 Sample 

 A sample is a subset of a population selected to participate in the study, 

it is a fraction of the whole, selected to participate in the research project (Brink 

1996:133; Polit & Hungler 1999:227). The sample of this study was taken by 

using random sampling technique (probability sampling). As many as 7 students 

from each deparment were taken as the sample of the study as shown is shown the 

following table: 
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Tabel III. 3: Distribution of the Sample 

No Study Program Sample 

1 Civil Engineering 7 

2 Mechanical Engineering 7 

3 Management 7 

4 Accounting 7 

5 Agribusiness 7 

6 Agrotechnology 7 

7 Information System 7 

8 Informatics 7 

9 Biology Education 7 

10 English Language Education 7 

11 Sport Education 7 

12 Mathematics Education 7 

13 Physics Education 7 

14 Social Science Education 7 

15 Law 7 

Total Sample 105 
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III.4 The Technique of Data Collection 

In order to get data, some techniques were applied as follows: 

a. Questionnaire 

According to Hornby (1995, p. 688), questionnaire is a list of 

questions to be answered by a group of people in order to get information 

or facts.  Bird (2019, p. 1307) also stated that questionnaire can provide 

valuable information to emergency management agencies for developing 

risk management procedures. This questionnaire in this research was used 

to investigate and to collect information about the students’ emotional 

intelligence and self-efficacy. The respondents of the research were asked 

to fill out the questionnaires in the presence of the writer. The Likert scale 

of emotional intelligence was used to give the weight of each 

questionnaire; that is, always (4) often (3) sometimes (2) rarely (1), and 

never (0). The score of every item depended on the statement. The positive 

range of the score is as 4-3-2-1-0 and 0-1-2-3-4 for the negative range of 

score. While self-efficacy scale ranges from 1 (Not very like me) to 5 

(Very like me). 

The types of questionnaires by Joseph Muri (2005, p. 134): 

1. Closed Questionnaire, questionnaires alternative predefined answers. 

Respondents only choose between alternatives that have been 

provided. They were not given any probability to give long answer in 
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his or her way of explanation because the respondents only had to 

choose the available options.  

2. Open Questionnaire, this questionnaire provides an opportunity for 

students to express their opinions about something in question in 

accordance with the views and abilities. Alternative answers are not 

provided. They created their own answers and sentences in the 

language itself. It enables the respondent to answer the question freely 

according to his or her interpretation and opinion. 

 

3. Closed and open questionnaire, this questionnaire is a combination of 

the two forms that have been discussed.  

In this research, closed questionnaire was used to measure the 

perception of students’ emotional intelligence and self-efficacy in 

learning English especially in reading comprehension. Students were 

not given any probability to give long answers in his or her way of 

explanation because the respondents only had to choose the available 

options. 

b. Test 

In this research, a test reading comprehension was administered  

the form of multiple choice that contained  25 questions about 

narrative text, the correct answer scored 4 in each question. This test 

was given to 105 students at the first year in University of Pasir 

Pengaraian and they had 90 minutes to finish the test. Five aspects of 
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reading were used to design the items of the passages; namely, finding 

main idea, finding factual information, finding the meaning of 

unknown words/vocabulary, making references and making inferences 

as presented in the following table: 

Table III. 4   The Blue Print of Reading Comprehension Test in 

Narrative Text 

No Indicators Items Total Question 

1 Finding main idea 1, 6, 11, 16, 21 5 

2 

Finding factual 

information 

2, 7, 12, 17, 22 5 

3 

Finding the meaning of 

unknown 

words/Vocabulary 

3, 8, 13, 18, 23 5 

4 Identifying references 4, 9, 14 ,19,24 5 

5 Making inferences 5, 10, 15,20,25 5 

Total 25 
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III.5 The technique of data analysis 

In order to find out whether there was a significant correlation 

between students’ emotional intelligence toward reading comprehension, 

and students’ self-efficacy toward reading comprehension, the data were 

analyzed statistically. The data were obtained from the questionnaires and 

the reading test. To score the scale of emotional intelligence, the response 

options were credited 4, 3, 2, 1 and 0 from always to never statements 

while to score the self-efficacy,  the scale ranging from 1 (Not very like 

me) to 5 (Very like me) was used. The analysis of description percentage 

was used to measure the students’ emotional intelligence and students’ 

self-efficacy. 

Then, the result of the analysis was shown by the r coefficient then 

squared to see the magnitude of influence of x contributed on y in statistics. 

The relationship between variables is denoted by the term of correlation 

coefficient, which is a number between 0 until 1. Generally, the higher the 

correlation coefficient, the stronger the relationship would be. Last, to 

interpret the coefficient determination of every analysis, the following table 

was then used.  

The students’ emotional intelligence and self-efficacy were classified 

into the following criteria: 

1. Very good  : 84%-100% 

2. Good   : 68%-83% 
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3. Fair   : 52%-67% 

4. Poor   : 36%-51% 

5. Very poor  : 20%-35% 

(Yohanes in Sutrisno, 2007, p. 27) 

To find out the correlation coefficient between two variables, students’ 

emotional intelligence and reading comprehension and students’ self-efficacy and 

reading comprehension, the Pearson Product-Moment formula. Correlation  

coefficients  was  used  to  assess  the  strength and direction of the linear 

relationships  between  pairs  of  continuous  variables (Gogtay:2017, 78). To 

analyze the data containing ordinal and interval scales, the following formula:was 

used: 

 

rxy : correlation coefficient between X1 and Y, X2 and Y 

 N : total number of the students 

∑X : sum of the scores for the strength of emotional intelligence or self-

efficacy 

∑Y : sum of the scores for the students’ reading comprehension 
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∑ 2 X : sum of the square of the strength of emotional intelligence or self- 

  efficacy 

∑ 2 Y : sum of the scores of the students’ reading comprehension 

∑XY : total sum of the product multiplying the score for the strength of 

emotional intelligence or self-efficacy and the scores for the students’ 

reading comprehension.  

The interpretation of coefficient correlation (‘r’) The ‘r’ value 

interpretation. With that formula, the correlation between X variable and Y 

variable is decribedd in the table below: 

Table III.5 

The Interpretation of Correlation 

rxy Interpretation 

0.00 – 0.20 The correlation between X1 variable and Y variable or X2 

variable and Y variable is very weak/ very low or can be told 

there is no correlation between the variables. 

0.20 – 0.40 There is a weak/low correlation between X1 variable and Y 

variable or X2 variable and Y variable. 

0.40 – 0.70 There is a medium correlation between X1 variable and Y 

variable or X2 variable and Y variable. 
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0.70 – 0.90 There is a strong correlation between X1 variable and Y 

variable or X2 variable and Y variable. 

0.90 – 1.00 There is a very strong correlation between X1variable and Y 

variable or X2 variable and Y variable. 

 

Then, following the analysis method posed by Toth (2007), Pearson 

correlations was computed to assess the influence of students’ emotional 

intelligence and self-efficacy toward their reading comprehension. It was used to 

find out the correlation coefficient between all the variables above.  

The Formula for Multiple Regression is presented as follows: 

𝑅𝑦.𝑥1𝑥2 = √
𝑟𝑦𝑥1
2 + 𝑟𝑦𝑥2

2 − 2. 𝑟𝑦𝑥1 . 𝑟𝑦𝑥2 . 𝑟𝑥1𝑥2
1 − 𝑟𝑥1𝑥2

2
 

   (Sudjana, 1992, p. 385) 

 

Where: 

Ry. : The coefficient correlation between students’ emotional intelligence, self 

  efficacy and students reading comprehension. 

r x1  : The coefficient correlation between X1 and Y 

rx2 : The coefficient correlation between X2 and Y 

y : The coefficient correlation between X1 and Y1 

(Sudjana,1992,p. 385) 
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Hartono (2010) states that coefficient correlation is always between -1 up to +1 

Between 0.80 up to 1.00  =  Very good 

Between 0.600 up to 0.79 =  Good 

Between 0.40 up to 0.59  =  Fair 

Between 0.20 up to 0.39  = Poor 

Between -1.00up to 0.19 =  very poor 

 

III.6 Validity and Reliability Test 

III.6.1 The validity of instrument 

Before collecting the data, each item of questions was tested and 

tried out. The purpose of the try out was to find out the quality of the test 

items.  Brown (2000, p. 22) states that a test is method of a measuring a 

person’s ability, knowledge, or performance in a given domain. Validity is 

the extent to which inferences make from assessment results which are 

appropriate, meaningful, and useful in terms of the purpose of the 

assessment. To measure whether the test was valid in this research, the 

researcher used content validity as an attempt to determine how an 

individual functioned in a set of actual situations. Rather than placing 

individuals in each actual situation, a test was used as a shortcut to 

determine their behaviors or performances in the set of situations.  

The points of difficulty level and discrimination index are analyzed 

by using the following formula: (Heaton, 1975, p. 178). 

𝐹𝑉 =
𝑅

𝑁
𝑥100% 



69 

 

 
 

Where  : 

FV :   The index of difficulty 

R :   The number of correct answer 

N :   The number of respondents 

 

Then, statistical inferences were used to determine if the 

instruments were valid or not. The coefficient correlation of the test result 

(rho) t was compared to the coefficient from the table (r table). An 

instrument is claimed to be valid when the rho is higher than r table.  

Table III.6 The validity of Emotional Intelligence Questionnaire 

robserved>rtable(valid) 

robserved<rtable(invalid) 

No Item No robserved rtable inf. 

1 ITEM 1 0.5735 0,2573 Valid 

2 ITEM 2 0.4268 0,2573 Valid 

3 ITEM 3 0.5484 0,2573 Valid 

4 ITEM 4 0.3720 0,2573 Valid 

5 ITEM 5 0.5981 0,2573 Valid 

6 ITEM 6 0.4042 0,2573 Valid 

7 ITEM 7 0.5424 0,2573 Valid 

8 ITEM 8 0.5200 0,2573 Valid 
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9 ITEM 9 0.5232 0,2573 Valid 

10 ITEM 10 0.5465 0,2573 Valid 

11 ITEM 11 0.4311 0,2573 Valid 

12 ITEM 12 0.5650 0,2573 Valid 

13 ITEM 13 0.4186 0,2573 Valid 

14 ITEM 14 0.3859 0,2573 Valid 

15 ITEM 15 0.6403 0,2573 Valid 

16 ITEM 16 0.2624 0,2573 Valid 

17 ITEM 17 0.2857 0,2573 Valid 

18 ITEM 18 0.6518 0,2573 Valid 

19 ITEM 19 0.3995 0,2573 Valid 

20 ITEM 20 0.3859 0,2573 Valid 

21 ITEM 41 0.3841 0,2573 Valid 

22 ITEM 42 0.4807 0,2573 Valid 

23 ITEM 43 0.4815 0,2573 Valid 

24 ITEM 44 0.5771 0,2573 Valid 

25 ITEM 45 0.3819 0,2573 Valid 

26 ITEM 46 0.4238 0,2573 Valid 

27 ITEM 47 0.3820 0,2573 Valid 

28 ITEM 48 0.5635 0,2573 Valid 

29 ITEM 49 0.4485 0,2573 Valid 

30 ITEM 40 0.4902 0,2573 Valid 
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31 ITEM 51 0.5242 0,2573 Valid 

32 ITEM 52 0.5149 0,2573 Valid 

33 ITEM 53 0.5582 0,2573 Valid 

34 ITEM 54 0.5563 0,2573 Valid 

35 ITEM 55 0.5233 0,2573 Valid 

36 ITEM 56 0.5422 0,2573 Valid 

37 ITEM 57 0.6701 0,2573 Valid 

38 ITEM 58 0.2716 0,2573 Valid 

39 ITEM 59 0.4810 0,2573 Valid 

40 ITEM 60 0.5673 0,2573 Valid 

 

Table III.7 The Validity of Self-Efficacy Questionnaire 

robserved>rtable(valid) 

robserved<rtable(invalid) 

No Item No robserved rtable inf. 

1 ITEM 1      0.3981  0,2573 Valid 

2 ITEM 2      0.3914  0,2573 Valid 

3 ITEM 3      0.5244  0,2573 Valid 

4 ITEM 4      0.5289  0,2573 Valid 

5 ITEM 5      0.3985  0,2573 Valid 

6 ITEM 6      0.5275  0,2573 Valid 

7 ITEM 7      0.4650  0,2573 Valid 
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8 ITEM 8      0.5203  0,2573 Valid 

9 ITEM 9      0.4603  0,2573 Valid 

10 ITEM 10      0.6491  0,2573 Valid 

11 ITEM 11      0.5701  0,2573 Valid 

12 ITEM 12      0.5951  0,2573 Valid 

13 ITEM 13      0.6219  0,2573 Valid 

14 ITEM 14      0.5138  0,2573 Valid 

15 ITEM 15      0.6194  0,2573 Valid 

16 ITEM 16      0.5786  0,2573 Valid 

17 ITEM 17      0.6053  0,2573 Valid 

18 ITEM 18      0.5465  0,2573 Valid 

19 ITEM 19      0.4072  0,2573 Valid 

20 ITEM 20      0.4530  0,2573 Valid 

21 ITEM 21      0.4020  0,2573 Valid 

22 ITEM 22      0.4875  0,2573 Valid 

23 ITEM 23      0.3731  0,2573 Valid 

24 ITEM 24      0.3324  0,2573 Valid 

25 ITEM 25      0.3981  0,2573 Valid 

 

Table III.7 shows that both emotional intelligence and self-efficacy 

questionnaire items are valid. 
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III.5.2 The reliability of Instrument 

Reliability is an important characteristic of a good test. It is done to 

obtain the stable and consistent result of the instrument used.  According 

to Brown (2003, p. 19-27), a reliability has to do with accuracy of the 

instrument. In order to calculate the reliability of the test, the mean of the 

students’ scores the standard deviation would be sought. To find out the 

reliability of the test the following formula was used; the discrimination 

index of an item indicates the extent to which the item discriminates 

between the students, separating the more able students from the less able. 

The following formula was taken from Heaton (1975,p. 164) as follows: 

 

Where :    r11  = reability 

∑si  = total variant of all items 

St  = total variant   

K = number of items 

 

The classification of reability was as follow : 

a. Between 0.800 to 1.00 : very high reability  

b. Between 0.600 to 0.800 : high reability  

c. Between 0.400 to 0.600 : moderate  

d. Between 0.200 to 0.400 : low reability 
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e. Between 0.00 to 0.200 : very low reability  

The result of test reliability can be seen in following table:: 

a) Emotional Intelligence Questionnaire 

 

Table III.8 

Reliability Statistics of Emotional Intelligence Questionnaire 

Reliability Statistics 

Cronbach's Alpha N of Items 

.911 40 

 

Table III.8 shows that the score of Cronbach’s alpha is 0.911. The total 

item is 40. Then the reliability of the instrument is categorized Very High 

Reliability. Therefore, this test could be used to collect the data needed in this 

research. 

b) Self-Efficacy Questionnaire 

           Table III.9 

Reliability statistics of Self-Efficacy Questionnaire 

Reliability Statistics 

Cronbach's Alpha N of Items 

.870 25 
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Table III.9 shows that the score of Cronbach’s alpha is 0.415. The total 

item is 25. Then the reliability of the instrument is categorized Very High 

Reliability. It means that this test was reliable or accepted to collect information 

about students’ self-efficacy in this study. 
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CHAPTER V 

CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 

V.1 Conclusions 

This final chapter provides the conclusions of the research on the 

basis of data analysis that produced the findings. The findings are also 

referred to the reserach queations posed in this study. Then necessary 

recommendations are given on the basis of the conclusions. Having 

analyzed the data using the instruments, the findings were obtained.  

The main goal of the research was to find out the influence of 

students’ emotional intelligence and self-efficacy on the first year 

students’ reading comprehension at University of Pasir Pengaraian. Based 

on the findings, it can be concluded that emotional intelligence and self-

efficacy had low significant influence on students’ reading comprehension 

at University of Pasir Pengaraian. Therefore,  lecturers at this university 

need to be aware of  the emotional intelligence and reading comprehension 

of the students.  

In order to answer the purpose and objectives of the research about 

the influence of students’ emotional intelligence on their reading 

comprehension and the influence of students’ self-efficacy on their reading 

comprehension, simple regression was used. Then, multiple regression 

was used to determine the influence of students’ emotional intelligence 

and self-efficacy on their reading comprehension. 
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The first finding of the research indicated that there was enough 

influence of students’ emotional intelligence on their reading 

comprehension which was proved by interpreting the result of the 

correlation where the value of Pearson correlation was 0.454, the value of 

Sig. (2-tailed) was 0.000, and the total number of students was 105. By 

looking at the value of Sig. (2-tailed), it can be said that there was a 

positive significant correlation between students’ emotional intelligence 

and reading comprehension, and also the value of the correlation was 

higher than ttable by comparing it at significant level of 5% or 

0.454>0.1918.  

The second finding also showed that there was a positive influence 

of students’ self-efficacy toward reading comprehension where the value 

of the correlation was 0.507, the value of Sig. (2-tailed) was 0.000, and 

total number of students was 105. By looking at the value of Sig. (2-

tailed), it can be said that there was a significant correlation between 

students’ self-efficacy and reading comprehension, and also the value of 

the  correlation was higher than ttable by comparing it at significant level of 

5% or 0.507 > 0.1918. The last finding,indicated that  there was a positive 

influence between students emotional intelligence and self-efficacy on 

their English learning achievement that was proven by looking at the score 

of “sig” which was lower than 0.05, sig.0.000<0.05  which means that 

there an an influence of emotional intelligence and self-efficacy on 

students’ reading comprehension. 



118 

 

 
 

V.2 Implications  

Referring to the findings of the study, some implications are given 

for future teaching improvement. In teaching English, lecturers should be 

able to apply appropriate teaching and learning strategies so that the 

students are helped to go through the learning process well and gain good 

learning achievement. Appropriate and good teaching learning strategies 

and motivation are important in English reading class because as the 

foreign language learners, the students have limited vocabulary and great 

difficulty to understand the contents of a reading text in English.  

The finding of the study indicated that there was an influence of 

students’ emotional intelligence on their reading comprehension. To make 

students more confident intheir emotional intelligence, lecturers should be 

able to create a good learning condition. The findings can also have 

implications for material developers to design better reading 

comprehension materials and tests in order to improve students’ reading 

comprehension.   

The findings of also indicated that there was enough influence of 

students’ self-efficacy on their reading comprehension. It means that 

students need to make their self-efficacy become better. This happened 

because lecturers seldom gave  motivation to the students. It is the fact that 

students with low self-efficacy will resolve easily, while students with 

high self-efficacy will try hard to overcome their problems. This can also 
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happen to reading comprehension. When students have high self-efficacy, 

they will try hard to do reading tests correctly and it is likely that they 

become better readers.  

V.3 Recommendations 

Based on the conclusions and implications of the research, it is 

recommended that the students involve actively in the learning process 

especially in managing their emotional intelligence because if they know 

how to manage their emotional intelligence, they will be able to gain the 

learning objective. Emotional intelligence control is also related to positive 

thinking habits. With positive thought, one can always instill positive 

thoughts as well and not easily feel pesimistic about something, or even 

feel hopeless. Students also have to give their maximum efforts and find 

their learning excitement in order to achieve maximum achievement. More 

importantly, realizing the benefits of emotional intelligence and reading 

motivation theory, it is recommended that teachers consider their existence 

in enhancing students’ reading comprehension. Meanwhile, for the 

lecturers, it is recommended that they do not conduct the learning activity 

monotonously in every meeting; instead, they can apply various teaching 

and learning methods or strategies in the classroom so that the learning can 

be joyful, fun, and comfortable for students. Applying appropriate teaching 

methods and strategies can maximize the learning process and encourage 

students to have better reading comprehension because they have more 

chances to explore and enhance their capability. The EFL lecturers are 
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recommended that they create an encouraging atmosphere in the English 

classes to promote the students’ emotional intelligence and self-efficacy 

when learning English. They also motivate the students to learn English 

and highlight its importance.  

For educational institutions, it is recommended that they pay more  

attention to the the importance of  applying appropriate English teaching 

strategies by teachers or lecturers to achieve the goals of learning in their 

institutions In addition, further research related to the influence of 

emotional intelligence and self-efficacy on students’ reading 

comprehension need to be conducted by involving more research variables 

related to the variables involved in this study.  
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RESEARCH INSTRUMENT: READING COMPREHENSION 

Name   : 

Student Number : 

Department  : 

Direction  : 1. This is a test of scientific research 

     2. The result of the test does not influence your grade of  

      any subjects.  

     3. Be sure to answer every item. 

 4. Choose one of the alternatives (a,b,c,d or e) which you 

think the best answer.  

 

The Story of the Smart Parrot 

 

A man in Puerto Rico had a wonderful parrot. There was no another parrot like it. 

It was very, very smart. This parrot would say any word-except one. He would not 

say the name of the town where he was born. The name of the town was Catano. 

 

The man tried to teach the parrot to say Catano. But the bird would not say the 

word. At first the man was very nice, but then he got angry. “You are a stupid 

bird! Why can’t you say the word? Say Catano, or I will kill you!” but the parrot 

would not say it. Then the man got to so angry that the shouted over and over, 

“Say Catano, or I’ll kill you!” but the bird wouldn’t talk. 

 

One day after trying for many hours to make the bird say Catano, the man got 

very angry. He picked up the bird and threw him into the chicken house. “You are 

more stupid than the chickens. Soon I will eat them, and I will eat you, too.” 

 

In the chicken house there were four old chickens. They were for Sunday’s 

dinner. The man put the parrot in the chicken house and left. The next day the 

man came back to the chicken house. He opened the door and stopped. He was 



 

 
 

very surprised at what he saw! He saw three dead chickens on the floor. The 

parrot was screaming at the fourth chicken, “Say Catano, or I’ll kill you! 

 

1. What is the main idea of second paragraph? 

a. A man in Puerto Rico had a wonderful parrot. 

b. The bird was unable to say the word ‘Catano’ 

c. The man got so angry.  

d. The man intended to kill the bird. 

e. The man tried to teach the parrot to say Catano. 

 

2. Which statement is true according to the text? 

a. The man never got angry at the parrot. 

b. Catano was the name at the parrot. 

c. The parrot could not say Catano         

d. At last the parrot could say Catano. 

e. In the chicken house there were five old chickens. 

 

3. “The parrot was screaming at the four chickens” 

What does the underlined word mean? 

a. Smiling                                                     

b. Crying                                          

c. Shouting  

d. Laughing 

e. Asking  

 

4. “It was very, very smart” (line 1 to 2) 

The underlined word refers to …. 

a. The man 

b. The bird 

c. The chicken 

d. Puerto Rico 



 

 
 

e. Catano 

 

5. It can be inferred from the passage that... 

a. The bird was a smart parrot. 

b. The parrot could say any words except one word Catano. 

c. The man will kill the parrot. 

d. The parrot could not say anything. 

e. The parrot was screaming at the fourth chicken. 

 

 

Text for questions number 6-10. 

The Lion and The Mouse 

 

          Once when a lion was asleep, a little mouse began up and down upon him; 

this soon awoke the lion, which placed his huge paw upon the mouse, and opened 

his big jaws to swallow him. 

       “Pardon, O King “cried the little mouse “forgive me this time. I shall 

never forget it: who knows I may be able to do you a good turn some of these 

days? ”. The lion was so tickled at the idea of the mouse being able to help him. 

Then he lifted up his paw and let him go. 

        On day the lion was caught in a trap. Some hunters who to carry him alive to 

the king, tied him to a tree while they went in search of a wagon to carry him in. 

Just then the little mouse happened to pass by and see the sad plight in which the 

lion was. The little mouse went up to him and soon gnawed away the ropes that 

bound the king of the beats. Soon the little mouse had finished growing away the 

ropes, he asked the lion to run away. 

 

6. Paragraph three mainly tells that… 

a. The little mouse asked for forgiveness. 

b. The lion was tied to a tree by the hunters. 



 

 
 

c. The little mouse could prove that he could help the lion.  

d. From the first, the lion believed in what the little mouse said. 

e. The hunters carried the lion alive to the king. 

 

7. What did the little mouse do to prove his words? 

a. He tied the lion to the tree so that the hunters could carry him. 

b. He asked for apology to the king of the beast.  

c. He ran up and down upon the lion. 

d. He tried hard to help the lion free. 

e. He would never forget the lion. 

 

8. The word “huge” (p.1) means very….. 

a. Old 

b. Very big 

c. Tall 

d. Tiny 

e. Giant 

 

9. “... he asked the lion to run away.” The word in italic refers to .... 

a. The mouse  

b. The lion 

c. The hunter 

d. The king  

e. The huge paws 

 

10. The passage implies that .... 

a. Ordinary people may save great people. 

b. It is best to prepare for the days of necessity. 

c. United we stand, divided we fall. 

d. Don’t look at someone because of his clothes 

e. Honesty begins at home. 



 

 
 

 

 

Text for questions number 11-15. 

The Good Stepmother 

 

         The old witch locked Hansel in a cage and set Gretel to clean the house. She 

planned to eat them both. Each night the children cried and begged the witch to let 

them go. 

Meanwhile, at home, their stepmother was beginning to wish she had never tried 

to get rid of the children. “I must find them,” she said and set off into the forest. 

         Many hours later, when her feet were tired from walking and her lips were 

dry from thirst, she came to the cottage belonging to the witch. The stepmother 

peeped though the window. Her heart cried out when she saw the two children. 

        She picked up the broom leaning against the door and crept inside. The witch 

was putting some stew in the oven when the stepmother gave her an almighty 

push. The witch fell into the oven and the stepmother shut the door. 

        ‘Children, I have come to save you,’ she said hugging them tightly. I have 

done a dreadful thing. I hope in time you will forgive me. Let me take you home 

and become a family again. They returned to their home and the stepmother 

became the best mother anyone could wish to have, and of course they lived 

happily ever after! 

 

 

11. What is the main idea of the last paragraph... 

a. The witch fell into the oven and the stepmother shut the door. 

b. The step mother found  Hansel and Gretel.  

c. The step mother came to save the children.  

d. The step mother and the children lived happily ever after. 

e. The step mother had done a dreadful thing. 

 

12. Which statement is TRUE about the step mother? 



 

 
 

a. She visited the witch to see her children. 

b. She locked her children in a cage. 

c. She hit the witch with a broom. 

d. She loved her stepchildren. 

e. She was the witch’s friend. 

 

13. “The witch fell into the oven and the stepmother shut the door.” (Paragraph 3) 

      The underlined word can be replaced by the word ... 

a. Closed  

b. Opened 

c. Painted 

d. Marked 

e. Polished 

 

14. ‘Children, I have come to save you,’ she said hugging them tightly. 

(Paragraph 4) 

The underlined word refers to ... 

a. The witch 

b. The stepmother 

c. Hansel  

d. Gretel  

e. The children 

 

15. What can you infer from the text...  

a. The stepmother wanted to kill her children.  

b. The witch locked Hansel and Gretel in a cage.  

c. The children lived happily ever after.  

d. The stepmother saved her children.  

e. The witch fell into the oven and the stepmother killed the witch.  

 

 



 

 
 

Text for questions number 16-20. 

 

A farmer came across a bird with a broken wing. He picked it up, took it 

home and looked after it lovingly, even though his wife complained bitterly about 

his wasting too much time on the creature. 

         After some time, the wing mended and, because the bird did not want the 

farmer to have kept on arguing with his wife all the time, it decided to go back to 

its nest. 

         When the farmer discovered that the bird was gone, he was so upset that he 

went out to look for it. Eventually, he found it again, and was greeted happily by 

the whole family of the bird. As a sign of their thanks for his care and attention, 

the birds gave him a little box, and told him not to open it until he got home. 

          To his surprise, the farmer found the box full of precious stones. When his 

wife saw them, she decided that she too deserved a reward, and she went to see 

the birds. The birds gave her a little casket; but this one was full of devils. The 

devils jumped on her as soon as she opened the casket and chased her away. 

           Left alone, the farmer went to live near his friend, the bird. There he built a 

hut of perfumed wood; and the birds decorated it with flowers of every kind. 

 

 

16. What is the main information discussed in the third paragraph? 

a. The farmer got a little casket from the birds. 

b. The birds welcomed the farmer. 

c. The farmer was happy having got a box of precious stones. 

d. The bird left the farmer. 

e. The farmer was so angry and went out to find the bird. 

 

17. Which of the following statements do you agree with? 

a. The farmer’s wife took care of the bird. 

b. The farmer lived happily with his wife. 

c. The farmer chased his wife away. 



 

 
 

d. The farmer’s wife was a very kind woman. 

e. The bird was very thankful to the farmer. 

 

18. The word “discovered” (p3) means…. 

a. Proved 

b. Invented 

c. Saw 

d. Believed 

e. Found out 

 

19. The birds gave her a little casket; but this one was full of devils. 

       The underlined word refers to ... 

a. The farmer 

b. A bird 

c. The farmer’s wife 

d. The devils 

e. The farmer’s friend 

 

20. What do we learn from the text? 

a. Having no heart makes you isolated. 

b. A good deed deserves a reward. 

c. Arguing makes you distressed. 

d. Sufferings bring happiness. 

e. A gift shows kindness. 

 

 

Text for questions number 21-25. 

 

Snow White and the Seven Dwarfs 

 



 

 
 

Once upon a time, there lived a little girl named Snow White. She lived with her 

aunt and uncle because her parents had died.  

 

One day, she heard her uncle and aunt talking about leaving Snow White in the 

castle because they both wanted to go to America and they didn't have money to 

take Snow White with them. 

 

Snow White didn't want her uncle and aunt to do this, so she decided to run away. 

The next day she ran away from home when her aunt and uncle were having 

breakfast. She ran away into the woods. She was very tired and hungry. Then, she 

saw a little cottage. She knocked out but no one answered. So, she want inside and 

fell asleep. 

 

Meanwhile, the seven dwarfs were coming home from work. They went inside. 

There they found Snow White sleeping. Then Snow White woke up. She saw 

the dwarfs, one of the dwarfs asked, “What is your name?” Snow 

White answered “My name is Snow White.” 

 

The dwarf said, “if you wish, you may live here with us” Snow White said, 

“Oh, could I?  Thank you.” Then, Snow White told the dwarfs the whole story 

about her. Snow White and the seven dwarfs lived happily ever after. 

 

21. What is the main idea of the third paragraph ... 

a. How Snow White went into the cottage 

b. Whom Snow White met in the woods 

c. With whom Snow White ran away into the woods 

d. What Snow White did after hearing her uncle’s plan 

e. Where Snow White’s aunt and uncle had breakfast 

 

 

22. When did Snow White ran from house ... 



 

 
 

a. At night 

b. At midday 

c. At midnight  

d. In the evening  

e. In the morning 

 

23. The dwarf said, “ If you wish, you may live here with us.” What did the 

dwarf mean with the words underlined? 

a. He asked Snow White for a permission to stay with her. 

b. He offered Snow White to stay with them. 

c. He showed his interest in Snow White. 

d. He agrred to stay with Snow White. 

e. He wishes to stay with Snow White. 

 

24. “She ran away into the woods” 

the word she refers to... 

a. The dwarfs 

b. Her aunt 

c. Her uncle  

d. Snow White 

e. The second dwarf 

 

25. It can be inferred from the passage that ... 

a. Her aunt and uncle left Snow White. 

b. The seven dwarfs lived happily. 

c. Helping people means happiness. 

d. Snow white fell asleep in the cottage. 

e. Snow white ran out from home. 
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