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CHAPTER II

REVIEW OF RELATED LITERATURE

II.1. NATURE OF THE STUDY

a. The Nature of Motivation

1. Definition of Motivation

Motivation refers to “the reasons underlying behavior” (Guay et al., 2010:

712).  And then, Motivation is “the energy that prompts a person to act in a certain

way” (Graham, 2003), Then, Johnstone considered motivation as a stimulant for

achieving a specific target. Another definition was stated by Broussard and

Garrison (2004: 106), they broadly define motivation as “the attribute that moves

us to do or not to do something”.  Motivation was defined as the orientation a

learner has with respect to the purpose of learning a second language (Crookes

and Schmidt, 1991). In addition, Forman, ( 2005) states that motivation is the

process through which individuals are driven to increase their activity or

performance either by internal (intrinsic) or external (extrinsic) factors.

The online Oxford Dictionaries define motivation as “a reason or reasons

for acting or behaving in a particular way with interest or enthusiasm” (Online

Oxford Dictionary: 2013). According to Richard (1992), motivation as the factors

that determines a person desire to do something. Motivation plays a crucial part

successful in learning. Ur (1996: 274) mentions that motivated learner is who is

willing or ever eager to invest effort in learning activities and progress. Learners

who are motivated in learning will create an enjoyable situation in teaching and

learning process.  When referring to motivation, lecturers are concerned with the
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behavior of the students. Students are considered motivated if they are actively

involved in a task given by the lecturer. Moreover, good lecturers have to

implement appropriate strategies in order to encourage learners to involve in the

activities in the classroom.

Motivation is one of the keys of success in learning because motivation is

a factor that encourages the learners taking action and being active in the learning

process. In the study of Kinder in Washoe, he found that motivation was

psychological mechanisms governing the direction, intensity, and persistence of

action, not due to solely to individual difference in ability to overwhelming

environmental demands that coerce the force action.

Joanna Rodiki (2006) defines that motivation is such a complex

phenomenon that it cannot be defined by a single widely accepted theory. He

mentions that it can be different things and motivation can be affected by :

a. Cause, related to personal goal of the learner or outside incentive such as

a reward or punishment;

b. Behavior, which relates to persistence, effort and learner enjoyment;

c. Outcomes, referring to evaluation of performance and reaction to success

or failure.

Referring to Joanna Rodiki opinion related to motivation in foreign

language learning theories, it is suggested that motivation can be defined in

relation to two factors; the needs of the learners and their attitudes toward the

foreign language and foreign language community. Learners are motivated to

learn English in order to achieve their own goal or the want to communicate with
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speaker to the target language and learn to the country where the language is

spoken (Nakanishi T, 2002 cited in Joanna Rodiki, 2006). Hence, successful in

communicating foreign language should be supported by many aspects, such as

their desire, effort, their needs and attitude the learners itself.

Additionally, Brown (2000: 160) defines motivation from three

perspectives emerge:

a. From a behavioristic perspective, motivation is seen in a very matter of

fact term. It is quite simply the anticipation of reward. Driven to acquire

positive reinforcement and driven by previous experiences of reward for

behavior, and we act accordingly to achieve further reinforcement. In

simple word, our acts are likely from external forces.

b. In cognitive terms, motivation places more emphasis from the individual’s

decision,” the choices people make as to what experiences or goals they

will approach or avoid, and the degree of effort they will exert in that

respect”(Keller 1983:389). Ausubel (1968:368-379), identified six needs

undergirding the construct of motivation:

1. The need for exploration, for seeing” the other sides of the

mountain, “for probing the unknown;

2. The need for manipulation, for operating-to use Skinner’s term-

on the environment and causing change;

3. The need for activity, for movement and exercise, both physical

or mental;
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4. The need for stimulation, the need to be stimulated by the

environment, by other people, or by ideas, thoughts and

feelings;

5. The need for knowledge, the need to process and internalize the

results of exploration, manipulation, activity, and stimulation, or

resolve contradictions, to quest for solutions to problems and for

self-consistent systems of knowledge;

6. Finally, the need for ego enhancement, for the self to be known

and to be accepted and approved of by others.

c. A constructivist view of motivation places even further emphasis on social

context as well as individual personal choices (Williams &Burden

1997:120). Everybody has motivation differently. Several decades ago,

Abraham Maslow (1970) viewed motivation as a construct in which

ultimate attainment of the goals was possible only by passing through a

hierarchy of needs, three of which were solidly grounded in community,

belonging, and social status. Maslow saw motivation as dependent on the

satisfaction first of fundamental physical necessities (air, water, food),

then of community, security, identity, and self esteem, the fulfillment of

which finally leads to self –actualization.

Based on the explanation, the concept of motivation, according to Brown

belongs to three schools of thought: The fulfillment of need is rewarding, requires,

choice, and in many cases must be interpreted in a social context. Concerning in
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motivation in learning English for students, they might be motivated because they

perceive the value (reward) in learning, they meet the needs of exploration,

stimulation, knowledge, self esteem and autonomy, and they do so in widely

varying ways and schedule in the context of social and values literacy. On the

other hand, the learners may be unmotivated because when they learn the foreign

language, the fail to see the reward, just connect the language only to fulfill

requirement and no possibility of social context in which this skill is useful.

Moreover, Gardner (2000) states that motivation refers to the driving force

in any situation. In socio-educational model, motivation to learn the second

language is viewed as requiring three elements. First, the motivated individual

expends effort to learn the language. That is, there is a persistent and consistent

attempt to learn the material by doing homework, by seeking out opportunities to

learn more, by doing extra work. Second, the motivated individual wants to

achieve the goal. Such as an individual wants to success and will strive to achieve

success. Third, the motivated individual will enjoy the task of learning the

language. Such as an individual will say that is fun, a challenge, and enjoyable,

even though at times enthusiasm may be less than at other times.

Motivation is also related to the drive to do something. It is the force the

pushes us to do things (Tileston, 2010). It is also an interior, power that triggers,

leads, and preserves actions consistently (Thorkildsen, 2002). “In the context of

L2 learning, motivation was seen as the extent to which the individual works or

strives to learn the language because of a desire to do so” (Kissau, 2006: 76).
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Motivation was defined by Lokie (2011) as the desire to engage in an activity out

of curiosity, interest, or enjoyment.

According to Ryan & Deci (2000: 5) to be motivated means to progress

or to be in motion to do something. Crump believed that excitement, interest,

keenness, and enthusiasm towards learning are the main constituents of

motivation. Douglas as cited in Harmer stated that a cognitive view of motivation

includes factors such as the need of exploration, activity, stimulation, new

knowledge, and ego enhancement. Motivation can be as motor or encourager for

someone to do some actions in achieving the goal that he/she desired; thus, if the

students want to achieve their goal in learning, they must have motivation.

Furthermore, motivation has been identified as the learner's orientation

with regard to the goal of learning a second language. It is thought that students

who are most successful when learning a target language are those who like the

people that speak the language, admire the culture and have a desire to become

familiar with or even integrate into the society in which the language is used (Falk

1978).

Using the possible selves’ theory, a prominent motivational theory was

developed by Dörnyei. He called it the “L2 motivational self-theory” (Dörnyei,

2009, p.3). Dörnyei’s model suggests that motivation is based on three main

considerations: the ideal self, the ought-to self and the L2 learning experience

which concerns the impact of the teacher, the curriculum, peer group or

experience of success but also many areas outside of the classroom.



23

During the same period, Deci and Ryan (1985) divided motivation into

intrinsic and extrinsic factors as part of their self-determination theory. Firstly, the

authors referred to intrinsic motivation in the following way: “The innate, natural

propensity to engage one’s interests and exercise one’s capacities” (p.41).  The

idea is that this type of motivation is initiated in the individual’s mind, and that

motivation is the simple pleasure, or satisfaction, gained in the completion of a

task. This is in opposition to extrinsic motivation, which involves the influence of

outside factors, such as the opinions of others, or receiving an extrinsic reward,

like a good grade (Dörnyei and Ushioda, 2011: 23). Deci and Ryan argued that

extrinsic factors could be demotivating because they may impose pressure on the

individual which could, in turn, impede their learning (Deci and Ryan, 1985: 270).

For more about the explanation about the kinds of motivation are stated in the

following part.

2. Kinds of Motivations

Experts have divided motivation into two major groups of internal

motivation and external motivation. While the individual influenced by the

external motivation with an independent goal undertakes a specific activity, the

internal motivation provides the sufficient incentive for doing a task (Mohamadi,

2006 cited in Kourosh Amrai , Shahrzad Elahi Motlagh , Hamzeh Azizi Zalani  &

Hadi Parhon 2011).

According to Decy and Ryan(2000: 5), motivation comprises two kinds,

the first is intrinsic motivation and extrinsic motivation. Intrinsic motivation (IM)

generally refers to motivation to engage in an activity because that activity is
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enjoyable and satisfying to do. In contrast to intrinsically motivated behaviors,

extrinsically motivated behaviors are those actions carried out to achieve some

instrumental end, such as earning a reward or avoiding a punishment.

In other hand, According to Gardner and Lambert, motivation in

learning language is understood as integrative and instrumental motivation.

Integrative motivation refers to a learner’s desire to learn more about the cultural

community of the target language or to assimilate into the target community

(Gardner & Lambert, 1959; Norris-Holt, 2001). And Instrumental motivation

refers to a learner’s desire to acquire a new language for utilitarian reasons and to

reflect the practical value and advantages of learning a target language (Gardner

& Lambert, 1959; Hudson, 2000).

Gardner and Lambert were the first to seriously suggest that motivation

played an important role in learning an L2, when they questioned high school

students in bilingual Canada (Dörnyei, 2011: 40). The important “motivational

factor” they highlighted consisted of the students’ level of achievement (reported

by teachers) with relation to various factors.  These factors included, amongst

others, an “orientation-index”, or the students’ reasons for learning; an “attitude

scale”, which demonstrated how they felt about French-Canadians and, finally, a

“motivational-intensity scale”, involving factors such as effort expended and

future plans (Gardner, C and Lambert, W, 1959: 267-8).

The students were asked to answer questions based on the various

factors. Gardner and Lambert concluded that: “[there are] two orthogonal factors

equally related to ratings of achievement in French: a "linguistic aptitude" and a
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"motivational factor” (1959: 272). Thus, they had completed an empirical study,

demonstrating the importance of motivation in language learning, and not simply

linguistic ability, as previously thought. An analysis of this research, and many

other investigations on this very theme, was completed in 2003, covering 75

studies and 10,485 learners. When discussing the findings of this study, the

authors stated that the results offered: “strong support for the hypothesis that these

variables (attitudes, motivation and orientation) are related to achievement in a

second language” (Masgoret and Gardner, 2003: 194).

Then, the relationship between motivation and achievement has been

reinforced by this study and several others since 1959. As a result of Gardner and

Lambert’s 1959 study, the authors categorized motivation for learning in two

distinct areas: “integrative” and “instrumental”. The former was intended to

encompass the desire to learn in order to integrate into French-speaking society,

and the latter incorporated goals such as passing an exam (Gardner and Lambert,

1959, p.267). They found that integrative motivation was more effective than

instrumental amongst their subjects.

Furthermore, Dörnyei’s model suggests that motivation is based on three

main considerations: the ideal self, the ought-to self and the L2 learning

experience which concerns the impact of the teacher, the curriculum, peer group

or experience of success but also many areas outside of the classroom.
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2.1. Integrative and Instrumental Motivation by Gardner and Lambert

According to Gardner and Lambert motivation is understood as integrative

and instrumental motivation. Integrative motivation can be defined as a

willingness to become a member of another ethnolinguistic group. In other words,

the language is learned with the intention of participating in the culture of its

people.

Furthermore, motivation has been identified as the learner's orientation

with regard to the goal of learning a second language (Crookes and Schmidt

1991). It is thought that students who are most successful when learning a target

language are those who like the people that speak the language, admire the culture

and have a desire to become familiar with or even integrate into the society in

which the language is used (Falk 1978). This form of motivation is known as

integrative motivation. When someone becomes a resident in a new community

that uses the target language in its social interactions, integrative motivation is a

key component in assisting the learner to develop some level of proficiency in the

language. It becomes a necessity, in order to operate socially in the community

and become one of its members. It is also theorized that "integrative motivation

typically underlies the successful acquisition of a wide range of registers and a

native like pronunciation" (Finegan 1999:568). Integrative motivation refers to an

individual’s willingness and interest in promoting second language acquisition

through social interactions with members of the target language group.

Meanwhile, instrumental motivation is desire to gain social recognition or

economic advantage through knowledge of a foreign language; for instance,
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language is learned as the support of purpose relating to the occupation.

Instrumental motivation concerns an individual’s primary concern for language

development, apart from the social goals in second language acquisition.

Instrumental motivation is generally characterized by the desire to obtain

something practical or concrete from the study of a second language (Hudson

2000). With instrumental motivation, the purpose of language acquisition is more

utilitarian, such as meeting the requirements for school or university graduation,

applying for a job, requesting higher pay based on language ability, reading

technical material, translation work or achieving higher social status. Instrumental

motivation is often characteristic of second language acquisition, where little or

no social integration of the learner into a community using the target language

takes place, or in some instances is even desired. There are two general types of

motivation, one based on intrinsic interest in the activity and the other based on

rewards extrinsic to the activity itself.

2.2. Motivation by Decy and Ryan

Intrinsic motivation (IM) generally refers to motivation to engage in an

activity because that activity is enjoyable and satisfying to do. According to Deci

and Ryan (1985), IM is founded upon innate needs for competence and self-deter-

mination.

These researchers hypothesize that when people are free to choose to

perform an activity, they will seek interesting situations where they can rise to the

challenges that the activity presents. By striving to meet these challenges, they

develop a sense of competence in their abilities. Recently, Vallerand and his
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colleagues (Vallerand, 1997; Vallerand, Blais, Briere, & Pelletier, 1989;

Vallerand et al., 1992, 1993) proposed three-part taxonomy of IM.

The first type of IM, IM-Knowledge, is the motivation for doing an

activity for the feelings associated with exploring new ideas and developing

knowledge.

A second type, IM-Accomplishment, refers to the sensations related to

attempting to master a task or achieve a goal. The third type, IM-Stimulation,

relates to motivation based simply on the sensations stimulated by performing the

task, such as aesthetic appreciation or fun and excitement. The common basis of

these three subtypes is the pleasurable sensations experienced during the self-

initiated and challenging activity.

Then, According to Harmer, intrinsic motivation comes from the

individual. An intrinsic motivation motivates student to study because she/ he

wants to study; the material is interesting, challenging, and rewarding and the

student receives some kinds of satisfaction from learning. Thus, the students must

be motivated by the enjoyment of the learning process itself or by the desire to

make themselves feel better in learning.

Intrinsic motivation also defined as engaging in an activity for the pleasure

and satisfaction derived when trying to excel, to reach a new standard, or to create

something new. Individuals with IM toward an accomplishment focus on the

process rather than the outcome of an activity and seek to feel competent and

creative. Finally, intrinsic motivation to experience stimulation represents
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involvement with an activity for the experience of fun, excitement, and positive

sensations (Vallerand et al. 1992).

In contrast to intrinsically motivated behaviors, extrinsically motivated

behaviors are those actions carried out to achieve some instrumental end, such as

earning a reward or avoiding a punishment. In other word, extrinsic motivation

comes from any numbers of outside factors. Furthermore, an extrinsically

motivated student studies and learns for other reasons; for example the needs to

pass the exam, the hope of financial reward, or the possibility of future travel.

Both of the motivations work together in learning process as the psychological

mechanism that gives the students courage, energy, and attention in learning. An

extrinsically motivated student studies and learns for other reasons.

This type of motivation does not necessarily imply a lack of self-

determination in the behaviors performed. Rather, Deci and Ryan (1985;

Vallerand, 1997) maintained that different types of extrinsic motivation (EM) can

be classified along a continuum according to the extent to which they are

internalized into the self-concept (that is, the extent to which the motivation is

"self-determined").

Within the realm of education, three levels of EM have been distinguished

(Vallerand, 1997; Vallerand et al., 1989, 1992, 1993). From lowest to highest

level of self-determination, these are: (1) external regulation, (2) introjected

regulation, and (3) identified regulation.1 External regulation is defined as those

activities that are determined by sources external to the person, such as tangible

benefits or costs. If the reason for learning the language is taken away, there is no
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incentive to continue engagement in the learning process (cf instrumental

orientation, Gardner & MacIntyre, 1991).

A second type of extrinsic motivation which is more internalized into the

self-concept is introjected regulation. Introjected regulation refers to reasons that

pertain to performing an activity due to some type of pressure that individuals

have incorporated into the self, such that they compel themselves to carry out that

activity. Although the source of the pressure is internal, it is not self-determined

because the people are reacting to a pressure, not acting on the basis of personal

choice. An example of this type of regulation is the students who practice an L2

because they would feel ashamed if they could not speak the L2. Learning would

only take place as long as they felt the need to reduce guilt.

The most self-determined form of extrinsic motivation is identified

regulation. At this point individuals invest energy in an activity because they have

chosen to do so for personally relevant reasons. In this situation, students would

carry out the activity because of its importance for achieving a valued goal. For

instance, language learners who feel that L2 fluency is an important aspect of their

educational development will endure repetitive oral exercises in the interest of

attaining this level of competence.

A motivation, Deci and Ryan (1985) contrasted all types of IM and EM

with a motivation. A motivation refers to the situation in which people see no

relation between their actions and the consequences of those actions; the

consequences are seen as arising as a result of factors beyond their control (of
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learned helplessness; Abramson, Seligman, & Teasdale, 1978). In such a

situation, people have no reason, intrinsic or extrinsic, for performing the activity,

and they would be expected to quit the activity as soon as possible.

b. The Nature of Anxiety

1. The definition of Learning Strategy

Anxiety is described by psychologists as a subjective feeling of tension,

apprehension, nervousness, and wrongly associated with an arousal of the

autonomic nervous system (Horwitz and Young in Bowen 2004: 28). Anxiety

manifests a number of different ways depending on the individual and the specific

situation causing anxiety reaction. Different from Horwitz and Young, White

(1964: 192) defines anxiety as the term most often encountered, but it is used in a

sense that includes all degrees of the fear reaction. Anxiety is functioning as a

mechanism that protecting the ego since anxiety gives signal to us that it will be

keep increasing until the ego is defeated. Anxiety may become the most general

emotional dilemma of human being. Everybody will feel anxious towards

something in their life, especially when they are faced some new situations.

Anxiety is a common form of reaction that every person experience, to a

greater or lesser extent during his or her lifetime (Champion, 2000: 55). In

addition, Freud in Semiun (2006: 87) states that anxiety is a physical condition

that warns a person of a dangerous situation will be faced. Research into how

anxiety is described suggests that fear is a basic, fundamental discrete emotion

that is universally present across ages, cultures, races, and species. The reaction of

anxiety is on a continuum from normal, even desirable, to a severe disruption in
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ability to function as desired or expected. People want to defend against making a

mistake, or any other action that might make us look stupid and unimportant. This

often makes them dislike trying to figure out things they are not sure about. When

anxiety strikes, people feel unsafe.

Anxiety is one of the most negatively influential affective variables, which

prevents learners from successfully learning a foreign language. Furthermore,

anxiety also has a negative impact on oral performance (Aida, 1994;Hotzwitz,

&Cope, 1986; MacIntyre &Gardner, 1991 cited in Hyesook Park & Adam R. Lee

(2004). According to Horwitz et al (1986:128, cited in  Dörnyei 2001: 364),

language anxiety consists of self-perception, beliefs, feelings and behavior related

to classroom language learning arising from the uniqueness of the language

learning process. Likewise, English as International language become a major

agent of globalization and demand the people to be able to speak or communicate

in English. Over the past decades, Scott, 1986; Phillips, 1992; Campbell & Ortiz,

1991; Cheng, 1998 cited in Mei- Ling Lee did the research that the role of foreign

language anxiety in foreign language learning showed that anxiety influences

language learning and oral production. It can be said anxiety of language learning

not only the effect of students’ attitude, but also considered to be detrimental to

the performance of language learning.

Moreover, anxiety is a potential factors influencing second language

achievement (Dörnyei 2005; Horwitz; 1990 cited in Zsuzsa Toth:2008).

Furthermore, negative connections were discovered (Chastain, 1975; Gardner,

Smythe, Clement&Gliksman, 1976; McCoy, 1979; Lucas, 1974; Foss&Reitzel,
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1988). Gardner et al (1976) also describe the debilitating effect of anxiety on an

oral production.

Further, Light brown and Spada (2003) also discuss speaking anxiety and

how it can affect language learning. They argued that anxiety is something that is

more likely to depend on special situation and circumstances that can make one

feel uncomfortable as, for example an oral presentation in front of a larger group

of people. Nevertheless, in their study, the term that preferred used by the

researchers was tension. They claim however, that one should distinguish

temporary anxiety or tension from anxiety that interferes with the students’

learning process. Anxiety that interferes with the learning process affects most

speaking activities and is not simply related to specific situations such as oral

presentations in front of the whole class.

Telling more about definition of anxiety, Horwitz (2001) argued, anxiety

is a complicated problem and could make people’s normal performance in the

foreign language classroom mostly stressful. Horwitz, Horwitz, and Cope (1986)

in Mei-Ling Lee stated that anxiety is the subjunctive feeling of tension,

apprehension, nervousness, and worry associated with an arousal of the automatic

nervous system. They also added that anxiety is a kind of mental problem that

may not be found or noticed easily.

Similar opinion, According to Professor of psychology Peter D. MacIntyre

(1995), anxiety as the transient emotional state of feeling nervous that can

fluctuate over time and vary in intensity. He also had the same opinion as

Hoewitz, Horwitz, and Cope (1986) argued where anxiety is a subjunctive feeling
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of tension, apprehension, nervousness that is associated with the arousal of the

automatic nervous system and would interrupt the normal operation of the mental

and physical constitutions including the process of foreign language learning.  He

also added that language learning is a cognitive activity which depends on several

psychological processes which anxiety can interfere with by creating a divided

attention scenario. Furthermore, he also mentions if a student who anxiety is

asked a question, he/she will focuses on responding the question and dealing with

the social effect at the some time. This kind of situation does affect one’s

performance and can result in slower learning. Moreover, he also states that

anxiety can interfere with students’ capability of demonstrating knowledge and

consequently also experience more failure which can contribute to the anxiety

level increasing (Lejla Basic :2011).

2. Types of Anxiety

Anxiety manifests in a number of different ways, depending on the

individual and the specific situation causing the anxiety reaction. Psychologists

have identified three different types of anxiety which are trait or global anxiety,

situation-specific anxiety, and state anxiety (MacIntyre in Bowen, 2004: 29).

1) Trait or Global Anxiety

Trait or global anxiety refers to a stable predisposition to become

anxious in a wide range of situations. This regarded as a feature of the

individuals‟ personality and is viewed as a relatively stable trait over

time.
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2) Situation-Specific Anxiety

Situation-Specific Anxiety refers to the anxiety experienced in a

specific situation or context. Situation-specific anxiety may manifest in

an educational setting as, for example: math anxiety, test anxiety, public

speaking anxiety, writing anxiety, or language anxiety.

3) State Anxiety

State Anxiety refers to the actual experience of anxiety and its effect on

emotions, cognition, and behavior. It is the transient emotional state of

feeling anxious, which can fluctuate over time and vary in intensity.

State anxiety results in heightened levels of arousal and a more

sensitive autonomic nervous system which leads to a feeling of being

energized or “keyed-up”. In terms of cognitive effects, individuals may

become more sensitive to what other people might be thinking about

them. Behavioral effects include that over-evaluation of one‟s own

behavior, ruminating over real or imagined failures, attempts to escape

from the situation and physical manifestations such as sweaty palms

and an elevated heart rate.

3. Foreign Language Anxiety

Language anxiety is a distinct complex of self-perceptions, beliefs,

feelings and behaviors related to classroom language learning arising from the

uniqueness of the language learning process. The subjective feelings,

psychophysiological symptoms and behavioral responses of the anxious language
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learner are the same as for any specific anxiety. Anxious learners report feeling

apprehension, worry and even dread of their language class. In addition, they

report experiencing difficulties concentrations, become forgetful, sweat, and have

palpitations. The anxious learner will tend to go to great length to miss class,

postpone homework and avoid studying (Horwitz and Young in Bowen, 2004:

32).

Different from them, Phillips in Bowen (2004: 35) defines language

anxiety as a classroom reality and instructors face anxious students on a daily

basis. There are the students who sit at the back of the room, attempt to “hide” in

their seats, neglect to hand in homework, never volunteer and when called upon,

respond in a barely audible whisper. Supporting his idea, Horwitz, Horwitz, and

Cope (1986: 128) say that:

“Adults typically perceive themselves as reasonably intelligent,

socially adept individuals, sensitive to different socio-cultural

moves. These assumptions are rarely challenged when

communicating in a native language as it is not usually difficult to

understand others or to make oneself understood. However, the

situation when learning a foreign language stands in marked

contrast. As an individual‟s communication attempts will be

evaluated according to uncertain or even unknown linguistics and

socio-cultural standards, second language communication entail

sis-taking and is necessarily problematic. Because complex and

nonspontaneous mental operations are required in order to
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communicate at all, any performance in the L2 is likely to

challenge an individual‟s self concept as a competent

communicator and lead to reticence, self consciousness, fear, or

even panic.”

There is a relationship between foreign language anxiety and three performance

related anxieties proposed by Horwitz and Young in Bowen (2004: 30), namely:

1) Communication Apprehension

Communication apprehension refers to an individual‟s level of anxiety

associated with either real or anticipated communication with another

person or persons. Communication apprehensive individuals are likely

to experience anxiety about communicating with others in a public

speaking situation, group discussion and in dyadic communication

situations. Individuals who experience communication apprehension are

likely to experience anxiety in a language classroom where they do not

only have to communicate in another language but also have low levels

of control over the communicative situation and the feeling

that their performance is constantly being monitored.

2) Test Anxiety

Test anxiety refers to a type of anxiety concerning apprehension over

academic evaluation which stems from a fear of failure. Students may

have unrealistic expectations of themselves with regard to achievement

in a test situation and feel that anything less than full marks constitutes

a failure. Oral test can provoke test and oral communication anxiety
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simultaneously, which can lead to higher than normal anxiety in the

oral examination. This may lead to a student being allocated a mark for

the oral examination which is not a true reflection of their ability. This

undoubtedly will impact negatively on self-esteem and may lead to

feelings of anxiety in future language learning experiences.

3) Fear of Negative Evaluation

Fear of negative evaluation refers to feelings of apprehension about

others‟ evaluations, avoidance of evaluative situations and the

expectation that others will evaluate one negatively. Fear of negative

evaluation can occur in any social situation which has an evaluative

component and is particularly important in the language class where

students may feel as if they are constantly being evaluated by their

instructor and peers.

4. English Speaking Anxiety

Anxiety in communicating in a second or foreign language, especially

when that language is English can have a debilitating effect and can influence

students‟ adaptation to the target environment and ultimately their educational

goals. The influence of the Communicative Approach and the drive to develop

communicative competence in language students has changed the way that

languages are taught and the type of activities that take place in language

classrooms. An emphasis on the memorization of vocabulary lists, drills, and

extensive grammar, explanations has given way to functional language use,
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communicative activities, and the use of authentic materials and the importance of

language in context. This has created a dilemma for language instructors as the

increasing emphasis on developing oral competence can also lead to higher

anxiety levels, which reduces the enjoyment associated with the language learning

experience (Phillips in Bowen, 2004: 42). It is widely accepted in the research

literature that the act of speaking in a foreign or second language is the most

anxiety-provoking activity for the majority of students. Speaking creates feelings

of anxiety because there is (so much) at stake: not only do they have to create

their own utterances, but most students feel that they have to pronounce properly

as well.

Arnold in Bowen, (2004: 43) proposes that the skill of speaking is greatly

influenced by the time factor as it involved producing language spontaneously to a

critical audience. The embarrassment that students feel when they expose their

language imperfections to others and the possibility of negative feedback from the

instructor increases anxiety levels significantly. The students were highly

concerned about the oral component of their language classes. Highly anxious

students indicate that all of the students felt that speaking in their language classes

had been the greatest sources of anxiety. Language students may feel as if they are

in a vulnerable position in which they are expected to reveal and express

themselves to others without the security of their mother tongue. Students may

feel that they are representing themselves badly, showing only a small part of their

real personality and intelligence.
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There are several other important results which have emerged out of

studies involving students‟ perspectives on anxiety and speaking. Price in Bowen

(2004: 43) discovers that students were also concerned about making

pronunciation errors and expresses great embarrassment at their “terrible”

pronunciation. It cannot be denied that the very act of pronouncing is an essential

part of what one communicates about her selves as people. When working with

speaking in the language classroom, pronunciation is not always given sufficient

prominence. It is well-documented that speaker with poor intelligibility has long

ranged difficulties in developing into confident and effective oral communicators.

Students frustrate at not only being able to communicate effectively and at

expressing themselves in a way which is in consistence with their self-image.

When learning a foreign language, feelings of uncertainty, insecurity and even

fears often develop in the learner. The oral skill appears to be the most

problematic area in terms of its relationship to anxiety levels and its potentially

negative effect on self-esteem. Liu (2007: 119) says that anxiety was experienced

by a considerable number of students when speaking English in class or giving

presentations at the front while the least during pair work, a multitude of variables

such as lack of vocabulary, low English proficiency and memory dissociation

contributed to students' anxiety in class, and most students felt helpless about

being anxious when speaking English in class. According to her, language anxiety

manifests itself when students avoided conveying complex messages in the

foreign language, when they displayed a lack of confidence or froze up in roleplay
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activities, and when they forget previously learned vocabulary or grammar in

evaluative situations.

5. Causes of Language Anxiety

Considering anxiety as a highly influential construct in language learning,

SLA researchers have tried to investigate the sources or reasons that language

anxiety can stem from both academic and social contexts, and have suggested a

variety of strategies to cope with it. The fact that language anxiety is a

psychological construct, it most likely stems from the learner‟s own „self‟, i.e., as

an intrinsic motivator, e.g., his or her self-perceptions, perceptions about others

(peers, teachers, interlocutors, etc.) and target language communication situations,

his/her beliefs about L2/FL learning etc. Language anxiety may be a result as well

as a cause of insufficient command of the target language. That is to say it may be

experienced due to linguistic difficulties L2/FL learners face in learning and using

the target language. Within social contexts, language anxiety may be experienced

due to extrinsic motivators such as different social and cultural environments,

particularly the environments where L1 and L2/FL learning takes place. Also, the

target language is a representation of another cultural community. There is a

predisposition among some people to experience such anxiety because of their

own concerns about ethnicity, foreignness, and social status of the speaker and the

interlocutor, a sense of power relations between them, and gender could also be

important factors in causing language anxiety for L2/FL speakers.
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Young in Bowen, (2004: 32) identifies six main sources of language anxiety,

which are:

1) Personal and interpersonal issues

2) Learner beliefs about language learning

3) Instructor beliefs about language teaching

4) Instructor-learner interactions

5) Classroom procedures

6) Language testing

Language anxiety is attributable to different causes. The difficulty level

of foreign language classes, personal perception of language aptitude, certain

personality variables (e.g., perfectionism and fear of public speaking), and

stressful classroom experiences are all possible causes of anxiety. Liu (2007: 128-

131) characterizes the cause of language anxiety in a specific way. She concerns

more on the students‟ speaking skill and finds 10 causes of students‟ speaking

anxiety, namely:

1) Lack of vocabulary

2) Low proficiency

3) Lack of preparation

4) Lack of practice

5) Fear of making mistakes and being laughed at

6) Fear of losing face

7) Fear of being focused attention

8) Fear of being unable to follow and understand others
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9) Inability to express ideas

10) Memory disassociation

Another researcher, on the contrary, argued that language anxiety

constitutes part of social anxiety, which stems primarily from the social and

communicative aspects of language learning. Drawing largely upon the social

dimension of anxiety, they have long maintained that anxiety plays an essential

role in language learning as a social cognitive activity. A recursive relation exists

between anxiety, cognition, and behavior. Moreover, anxiety can interfere in all

language acquisition stages: input, process, and output. In other words,

understanding the causes and consequences of language anxiety from a contextual

point of view is vital in facilitating the language acquisition process and

development.

6. Measurement of Anxiety

Anxiety is a psychological aspect that can be measured by questionnaire.

There is a questionnaire that can be used to measure anxiety proposed by the

experts. They are State-Trait Anxiety Inventor (STAI), Manifest Anxiety Scale

(MAS), English Use Anxiety Scale (EUAS), English Test Anxiety Scale (ETAS),

and Foreign Language Classroom Anxiety Scale (FLCAS). Foreign Language

Classroom Anxiety Scale (FLCAS) developed by Horwitz, Horwitz, and Cope.

Horwitz et.al. Developed the most commonly used tool for assessing FLA, the

Foreign Language Classroom Anxiety Scale.
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The scale has been found to be reliable and valid. The scale has

demonstrated internal reliability, achieving an alpha coefficient of 0,93 with all

items producing significant corrected item total scale correlations. Test-retest

reliability over an eight weeks yielded a r = 0,83 (p<0,001). The FLCAS is a 33-

items individual self-report Likert scale that reflects three things; communication

apprehension, test anxiety, and fear of negative evaluation. For each item, the

participants answer on a 5-point Likert scale ranging from 5 points, representing

“strongly agree” to 1 point, representing “strongly disagree”. Higher scores will

indicate higher anxiety levels and lower scores will indicate lower anxiety levels.

The questionnaire developed by Horwitz, Horwitz, and Cope has been

examined and used by several studies on language anxiety. Liu (2007: 120) states

that these findings were supported by numerous later studies using a similar

research method, such as Aida, 1994; Bailey et al., 1999; Chen, 2002; Cheng et al.,

1999; Gregersen & Horwitz, 2002; Kitano, 2001; MacIntyre et al., 1997;

Onwuegbuzie et al., 1999; Wang & Ding, 2001; Yan & Wang, 2001. Horwitz and

his colleagues made a unique contribution to the identification of the scope of

foreign language anxiety by developing this systematic instrument. The 33-items

questionnaire is categorized by the cause of anxiety that may be prevalent among

foreign language learner of English. FLCAS (Foreign Language Classroom

Anxiety Scale) is the most widely used instrument to measure foreign language

anxiety and it has been found to be reliable across a range of languages. Below is

the model of FLCAS based on the causes.
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c. Speaking Ability

1. The Nature of Speaking

There are four language skills in English, speaking, reading, writing and

listening. Ur (1996:120) states speaking seems intuitively the most important.

People who know a language are referred to as speakers of that language, as if

speaking included all other kinds of knowing and if many if not most foreign

language learners are primarily interested learning to speak.  It is because in

speaking we can know the students’ ability to produce the target language or

English. Speaking is to express thought aloud using the voice or talk. It means that

when someone interacts with others by using a language as a mean, certainly, they

want to convey something important.

Moreover, In Oxford Advance Dictionary defines that speaking is to

express or communicate opinions, feeling, ideas, etc, by or as talking and it

involves the activities in part of the speaker as psychological (articulator) and

physical (acoustic) stage. Furthermore, Hornby (1995: 37) defines that speaking is

the skill that the students will be judged upon most in real-life situations. It is an

important part of everyday interaction and most often the first impression of a

person is based on his/her ability to speak fluently and comprehensively. So, as

teachers, we have a responsibility to prepare the students as much as possible to

be able to speak in English in the real world outside the classroom. Likewise,

Hedge  in Khider (2013) defines speaking as a skill by which they people are

judged while first impressions are being formed. It can be said speaking is an
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important skill which deserve more attention in both first and second language

because it reflects people’s thoughts and personalities.

Further, Atma (in Khider :2013) states speaking ability means an

interactive process of constructing meaning that involves producing and

processing information. That speaking ability involves a communicating ability to

use language to chat and transmit language in different and appropriate situations.

It is to interact with participants and carry a message of some sort. Likewise,

Richard and Rodger (2001:24) state that effective oral communication requires the

ability to use language appropriately in social interactions that involves not only

verbal communication but also paralinguistic elements of speech such as pitch,

stress and intonation. Moreover, nonlinguistic such as gestures, body language,

and expression are needed in conveying messages directly without any

accompanying speech. Brown (2007:237) states that social contact in interactive

language functions is a key importance and in which it is not what you say that

counts but how you say it what you convey with body language, gestures, eye

contacts, physical distance and other nonverbal messages.

Furthermore, Penny Ur argues that the speaking seems intuitively the most

important one since foreign language learners are most of all interested in

becoming actual speakers of a language. Therefore, activities that develop

learners’ speaking skills are an important part of a language course.



47

2. Basic Types of Speaking

According to Brown (2003:141), there are five types of speaking ability

area, there are imitative, intensive, responsive, interactive and extensive

(monologue).

a) Imitative. Imitative means copying someone or something. If we relate to

speaking ability, it means the ability to parrot back (imitate) a word or

phrase or possibly a sentence. While this is a purely phonetic level of oral

production, a number of prosodic, lexical and grammatical properties of

language may be included in the criterion of performance.

b) Intensive. The second type of speaking frequently employed in assessment

context is the production of short stretches of oral language designed to

demonstrate competence in a narrow band of grammatical, phrasal, lexical

or phonological relationship (such as prosodic elements, intonation, stress,

rhythm, juncture).  The speaker should be aware of semantically in order

to be able to respond. Examples of intensive assessment tasks include

direct response tasks, reading aloud, sentence and dialogue, completion,

limited of picture-cued task, including simple sequences; and translation

up to the simple sentence level.

c) Responsive. In this type, it demands the speaker and interlocutor to be able

to respond the question in term of communication. Moreover, the in

responsive assessment task include interaction and test comprehension, but

at a somewhat limited level of very short conversations, standard greeting

and small talk, simple request and comment.  The stimulus is almost



48

always a spoken prompt (in order preserve authenticity), with perhaps only

one or two follow up questions.

d) Interactive. The difference between responsive and interactive speaking is

the length and complexity of the interaction, which sometimes includes

multiple exchange and /or multiple participants. An interaction can take

the two forms of transactional language, which has the purpose of

exchanging specific information or interpersonal exchanges which has the

purpose of maintaining social relationship.

e) Extensive (monologue). The teacher gives students extended monologues

in the form of oral reports, summaries, storytelling and short speeches.

Usually teacher gives the students’ time to prepare themselves before

speaking.

In the communicative model of language teaching, the teacher should help

their students to develop these skill areas of knowledge by providing authentic

material in order the students can communicate in real of the situation.

Additionally, the teacher also helps the student to develop the ability to produce

grammatically correct, logically connected sentences that are appropriate to

specific contexts, and using acceptable or comprehensible pronunciation.

3. Speaking Skill

Christiana Bratt Jaulston and Mary Newton Brunder say that

speaking skill is taken to be the objectives of language teaching: the

production of the speaker’s competent to communicate in the target
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language. Bruch Tillit and Mary Bruder say that there are four rating

criteria of test that focus on four areas of speaking skill. These areas are:

a) Language functions

Language functions include narrating, comparing, giving and

defending an opinion, responding to a hypothetical situation, describing

and analyzing a graph, extending a greeting, responding to a phone

message, giving a progress report, etc.

Each question focuses on one or more language functions. While the

students may include other language functions in their response, the

focus of students’ response should address the language functions stated

in the question.

b) Appropriateness

It refers to responding with language appropriate for the intended

audience or situation. In some questions, students are asked to respond

the narrator without any specifics given. In this situation, respond with

a polite, friendly tone, as if they were talking with a respected

colleague. Other questions, the students imagine they are talking to a

friend, supervisor, business associate, customer, classmate, professor,

medical professional, or patient.

c) Coherence/Cohesion

It reflects the ways language is organized (coherence) and how

ideas relate to each other (cohesion). It is important that their responses

are not ambiguous. Opinions and recommendations should be stated
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clearly. Supporting reasons should clearly connect to the main idea.

Steps in a process or events in a story should be ordered logically,

described clearly, and connect smoothly. Be specific enough in their

responses so that listeners do not have to interpret or supplement what

students are saying in order to understand their meaning.

d) Accuracy

It includes pronunciation, grammar, fluency, and vocabulary.

4. Components Underlying Speaking Effectiveness

Being able in speaking is not easy. Many aspects should be considered.

Referring to communicative competence, Hymes’s theory, Canale and Swaim

(1980) in Brown (2003: 247), propose that communicative competence includes

grammatical competence, discourse competence sociolinguistic competence and

strategic competence. It can show the abilities underlying speaking proficiency.

a) Grammatical Competence

Grammatical competence is an umbrella concept that includes increasing

expertise in grammar (morphology and syntax), vocabulary and mechanic. With

regard to speaking, the term mechanic refers to the basic sound of letter and

syllables, the pronunciation of the words, intonation and stress (Scarella&Oxford

in Brown,2003: 247). In order to convey the meaning, the student should be able

to mastering the grammatical component in order do not happen misunderstanding

with their interlocutor and enables to speak accurately and fluently.
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b) Discourse Competence

Besides mastering grammatical component, EFL should develop discourse

competence. In discourse, whether formal or informal, the rules of cohesion and

coherence apply which aid in holding the communication together in a meaningful

way. In communication, both production and comprehension of a language

require one’s ability to perceive and processes stretches of discourse and

formulate the meaning from referents in both previous sentence and following

sentence. Thus, where the grammatical competence is concerned with grammar

and sentence while discourse competence focuses on representation of meaning.

c) Sociolinguistic Competence

The sociolinguistic competence focuses on the require of understanding of

the social context in which language is used; the role of participant, the

information they share and the function of interaction   (Brown:2003).

d) Strategic Competence

Strategic competence which is the way learners manipulate language in

order to meet the communicative goal (Brown, 2003:275). It perhaps the most

important of all communicative competence elements. In simple, it is the ability to

compensate for imperfect knowledge of linguistics, sociolinguistics. Referring to

speaking, strategic competence refers to the ability to know when and how to take

the floor, how to keep the conversation on going, how to terminate the

conversation and how to clear up communication breakdown as well as

comprehension problem.
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By mastering all of components in communicative competence, it can

guarantee that the student will be able to communicate in English. The will be

active in the classroom, they can speak with their teacher even native speaker

fluency and accurately.

5. Speaking Assessment

Many people around the world think that speaking is pronunciation.

When people hear someone speak, they pay attention to what the speaker

sounds like almost automatically. Someone who has a good pronunciation

means he is a good English speaker. The clearer someone’s pronunciation,

the more master he/she will be in English. Such a determination is really a

big mistake. Luoma has stated that there are many factors that influence

our impression how well someone can speak a language.

Another expert who breaks such a person's assumption is Hughes.

He states that there are some components that should be considered to

score speaking skill; they are: accent, grammar, vocabulary, fluency, and

comprehension. Each component has own level to determine how well

someone’s accent, grammar, vocabulary and so on. Based on Hughes’

book, the level of each component is around 1-6. It means the higher score

someone’s get, the more he will be. For instance, someone who gets 6 in

accent component means that he is excellent in accent speaking skill

component, and so other.
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In learning English, students must improve their speaking; and they must

know also the purposes of speaking and the cause that speaking is very important

in learning the second language. The purposes of speaking as expected in Dept

P&K (1995: 25) are:

1. Conduct the conversation about many things.

2. Able to describe about many things, people, places and sequence of

event orally.

3. Express ideas, opinion, and feeling simply.

The relationship between learning environment and student motivation is

needed very much, in order to achieve the goals of learning language. Pèrez

(2004) claimed that the opportunity for communication in authentic situations and

settings is a major factor for second-language acquisition by adults. Chang and

Shu (2000) also claimed that there is a positive relationship between the learning

environment and student motivation, stating that a good learning environment

helps to improve the learning outcomes, and inspires and boosts the learning

spirit. (http//www.usingenglish.com: 2002).

4. Methods are important

It is very important for the teachers to adopt as many ways as possible to

let students to practice English in class. I believe the success of this teaching

strategy is due mainly to the fact that the learners can choose what they want to

read, listen to, watch, and talk about in class. I try the following ways to do the

practice:
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a) Free talk: First I try to choose those topics that have something to do

with their interest and experience and also choose those subjects that

students understand that there is no "right" answer, and the teacher is

not judging their ideas, such as holidays, nature, ads, environment and

pollution. Sometimes let students have complete freedom to choose the

topics whatever they want to talk about. In their learning logs, students

keep a record of what they have read and what they have listened to.

They usually like to talk about such topics as movie stars, songs, music,

magazines, sports and travel.

b) Retelling: Ask students to retell a story they have read, listened and

watched.

c) Role playing: Ask students to practice situational dialogues by doing

role plays, such as in the medical clinic, at the station, at the post office,

in the restaurant and in the shop.

d) Debating: First try to choose some debatable topics such as who is more

clever? boys or girls? Is the computer game useful or harmful for the

students? Then I let them discuss in pairs for 10 minutes. After 10

minutes of discussion in pairs, I divide the class into two groups; each

representing their own real belief. Finally, I let each group debate the

other. I act as a guide to help the debate along and nudge some of the

silent students to talk. Almost all the students take part and the class is

lively and active.
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e) Storytelling: I ask students to tell stories with the right intonation and

pronunciation and gesture and expressions. I also ask students to invent

improvised stories by being provided with situations and characters.

Students can get a lot of fun from it.

f) Talking according to the picture: Show students some cartoon pictures,

or humorous pictures. Let them talk freely.

g) Short play: I find that students enjoy short plays because students

understand that the atmosphere is cooperative -- students helping each

other understand the main points of the reading. I asked my students to

make a short play about the text we have learned if possible. 8. Speech

contest: Choose a topic to have a speech contest in class. I also let the

students be a judge to give mark to the speakers.

h) Description: Ask students to describe to a certain thing or event. For

instance, give your opinion on appearance after the teacher makes up

and changes her clothes. Another example: find my friend. One student

describes his/her friend and let the class guess who he/she is.

i) Acting and speaking: Let one student act as a certain profession, for

instance a doctor examining a patient. The other student talks about the

acts.

j) Speaking and acting: One person tells an act and the others should act

as soon as possible, such as, touch your nose, running and asking his

name.
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k) Speaking and drawing: Let one student give some description and ask

other students to draw what the student say, such as, the location of a

place and a plan of a school.

l) Watching and speaking: 1) Let students watch parts of cartoon film or

some acts of TV play without any sound and voice and ask some of

them to guess the meaning and talk about it. 2) Let one or two students

watch and talk about the only pictures of film or TV play without any

sound. The other students imagine the scene by listening to the students'

talking with their backs facing.

m)Acting as an interpreter: Let one student act an interpreter and one as a

foreigner and some students as local citizens. They communicate

through interpretation, like shopping and sightseeing.

n) Problem solving: Give students some topic with some key words and

ask them to solve a certain problem. For example, if you have these

tools: a compass, a knife and a tin, how can you survive in the forest for

a week? he TV set and then let them watch the program to compare.

o) Games: Students love games.

Teachers should invent more ways to let students practice. This will arouse

their interest to speak and help them more easily to master this skill.

Based on the statement above, the relationship between English language

training to create the opportunity for students who want to improve their English.

The students will have high motivation to understand English in every side and



57

use it in their daily life context. In the school, especially in the classroom, the

students study English theory more than practicing; and in the school

environment, they can practice their English with their friends and teachers in

order they will be easy to use English in conversational class and they can speak

English with their friends and teachers in the school environment.

II. 2 RELEVANT RESEARCH

According to Parmjit & Gurnamkaursidhu (2006: 64) related research refers to

research studies that are relevant to the current study. There are several studies

which have relevant to this study, especially in the influence of speaking

motivation and speaking anxiety and speaking ability as below:

1. Purnawati (2005), carried out a research entitled, “The correlation between

students’ motivation in learning speaking and their English speaking

ability at the English education department of UIN SUSKA RIAU”. The

research conclusion was proved that there was a positive significant

relationship between students’ motivation in learning speaking and their

English speaking ability at the English education department of UIN Suska

Riau. The alternative hypothesis were accepted, whether at as 5%

significance level is 0.325 or at the 1 % significance level was 0.418. The

coefficient or r observed in the relationship between students’ motivation

in learning speaking and their English speaking ability is 0.3306. The

factors influence the students’ motivation in learning, speaking, might be

depicted in psychological and non psychological factors as follows:
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A. Internal factors (psychological)

1. The students do not improve their learning strategies

2. The students reluctant to practice their English with each other

3. The students lack of knowledge toward the aspect of the English

language

B. External factors (non psychological)

1. The students do not use the library as media to improve their

English

2. The students lazy to study hard and review the lesson

3. The students do not do the homework that given by lecturer, but

they do in the classroom.

The result of this research compares the writer’s conviction and some

theories that the students’ motivation in learning English played as very

important role to determine their skill in English.

2. Peipei Li & Guirong Paan (2009) investigated the relationship between

motivation and achievement in China. This study investigated; (a) is

instrumental motivation very important in English mojors’study? (b)

Which type of motivation has more influence on high achievers,

integrative motivation or instrumental motivation and (c) are there any

differences in the sense of achievement between high achievers and low

achievers? This survey conducted on 28 th March, 2007. The participants
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were 65 juniors from two classes and they divided into three groups; low

achievers, moderate and high achievers. The instrument that used was

designed by Gao Yihong’s motivation questionnaire, but some items had

been changed by researchers to be appropriate to the particular situations.

The result indicated that (a) instrumental motivation plays a very

important part in each group. Almost every student has instrumental

motivation. They choose English majors for graduation, job hunting, going

abroad and better knowing the world. The rate was 83.3%, 80.5%, 100%

respectfully in each group. (b) Both high achievers and low achievers were

instrumentally motivated more influence rather than integrative. (c) The

sense of low achievers relatively has a lower sense of achievement, and

they tend to defeat on the difficulties,  on the contrary, high achiever will

not stopping when they meet difficulties and they are not easily

discouraging as other group members.

3. Hysook Park &  R. Lee (2004), namely quantitative survey research.

However, the variables that used are different. The previous study

conducted research about the relationship between L2 learners’ anxiety,

self confidence and oral performance while in the present study will

investigate the influence of motivation and speaking anxiety toward

students’ speaking ability. Besides, the present study also wants to know

whether there is any influence of motivation towards students’ speaking

ability or not. This research is almost same as research that conducted by

Peipei Li & Guirong Paan (2009). Moreover, in contrast, in this study only
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use two kinds of motivations, there are intrinsic and extrinsic motivation

while Peipei Li & Guirong Paan (2009) used four kinds of motivation,

there are integrative, instrumental, intrinsic and extrinsic. Thus, the present

study is not same as the previous research, although some of variables

almost similar, but it is absolutely similar.

3. Dr.P.Dhanavel Assistant Professor (December 2002 – April 2003). This

research was entitled: “Quotations for motivation in the ESL Classroom”.

Motivation has long been a major problem for most teachers of English as

a Second Language (ESL) not only in India but also elsewhere. One of the

successful ways, if every semester and also of every class in a semester.

He found to his satisfaction that most students were immensely motivated

to learn English as also to live their life meaningful. This paper presents

some of the strategies and successes achieved at the College of

Engineering, Anna University with the second semester students of B.E.

Electrical and Electronics Engineering. The teacher was resourceful and

judicious enough, to overcome this problem, was to use quotations

appropriately. The present author employed quotations at the beginning of

every semester and also of every class in a semester. He found to his

satisfaction that most students were immensely motivated to learn English

as also to live their life meaningful.

4.The relationships between intrinsic motivation, extrinsic motivation, and

achievement, along elementary school by Marina S. Lemos , Lurdes

Veríssimo. The goal of this study was to analyse IM and EM as two
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independent forms of motivation or, alternatively, as two opposite poles of

a continuum ranging from a poor (extrinsic) to a good (intrinsic) form of

motivation. Participants were 200 students, who were longitudinally

assessed along elementary school using separate measures of IM and EM,

and academy of achievement. Results supported that IM and EM can

coexist and are not contradictory. Whereas IM was steadily associated to

better achievement, a negative relationship emerged between EM and

student’s achievement by the end of elementary school.

5. The role of achievement goals, academic motivation, and learning

strategies in statistics anxiety: testing a causal model Masoud Gholamali

Lavasani, Mokhtar Weisani, Javad Ejei. The present study aims at

analyzing the effect of achievement goals on statistics anxiety through

academic motivation and statistics learning approaches. In doing so, 345

undergraduate students (68 male and 277 female) from the faculties of

psychology and educational sciences of Tehran city were selected using

census sampling method. The participants answered the questionnaires

prepared on achievement goals, academic motivation, learning strategies

and, statistics anxiety. The Path Analysis method indicated that mastery

goals have direct negative effects on statistics anxiety (p<0.05).

Performance-Approach and Performance-Avoidance goals affect on

statistics anxiety only through extrinsic motivation and cognitive

strategies. Mastery as well as Performance-Approach goals have direct

positive effects on intrinsic motivation and the extrinsic one respectively
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(p<0.05). All the three variables of academic motivation directly influence

statistics anxiety. Intrinsic motivation influences the meta-cognitive

strategies and the extrinsic motivation and a-motivation affect the learning

strategies directly and positively. All in all the findings indicate that

achievement goals affect statistics anxiety more often through academic

motivation and learning strategies .

6. Christina Gknou conducted the research entitled: The sociolinguistic

Parameters of L2 Speaking anxiety. This study was investigated the effect

of fear of negative evaluation and self perceived oral performance on

English as a foreign language (EFL) students’ classroom speaking anxiety

and general LA. The participants were 128 EFL students enrolled in

general English classes in two private language school in Greece.  Design

of this study were quantitative and qualitative (mix method). Quantitative

data were collected and analyzing for the purpose of testing the

relationship among speaking anxiety and fear of negative evaluation. In

order to measure speaking anxiety, the researchers used a questionnaire

adapted from Aida 1994. The research finding showed that higher an

individual’s speaking anxiety and fear of negative evaluation, the higher

his or her anxiety in EFL classroom.

7. The other study was conducted by Allessia Occhipinti in 2009 entitled:

Foreign language anxiety in speaking activities. The sample of this study

were 100 university level students. One group of 45 Italian students (37

females and 8 males, learning at the University of Ragusa, Italy and 55
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Spanish students (32 females and 23 males).  She compared the level of

speaking anxiety in English between Italian students of English in Italy

and Spanish students of English in Great Britain. The instrument that was

used adopted from Young, 1990 and then partly modified by the

researcher. The result found that Italian students would have been more

anxious than the Spanish learners in Great Britain. Moreover, in class

speaking activities rated as the most anxiety provoking and the most

comfortable ones are also the same such as reading silently and do

exercise.

8. The other study was “Learning Strategies and Academic Achievement”

by A. Muelas , E. Navarro.  The design of this research is correlational

research. The aim set in the research is to know the correlation between

the learning strategies used by students (through ACRA test) and academic

performance in the subjects of language and mathematics in the social

sciences (considering scores students in those subjects in June 2014). In

this research, we used the test of learning strategies “ACRA” (Roman and

Gallego, 1994), which analyzes the following strategies: 1) information

acquisition strategies (repetition and attentional strategies); 2) information

coding strategies (mnemonic, organizational and development strategies);

3) information retrieval strategies (search strategies and response

generation); and 4) processing support strategies (metacognitive and

socioaffective strategies). The total of sample in this research was 30

students.  For the research results it can be seen how learning strategies
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significantly correlated with students’ academic performance; specifically

with language subject. We found that performance is significantly related

with coding (Pearson=0.45; p=0.007) and recovery (Pearson=0.56;

P=0.000). On the other hand, in maths subject the significant correlation

occurs with the coding strategy (Pearson=0.49; P=0.000).

9. Research by Kasma Suwanarak entitled English language learning

beliefs, learning strategies and achievement of Masters students in

Thailand. This research study sought to understand the perceptions about

English language learning of 220 Thai graduate students studying for

Masters degrees at a public university in Thailand. The students were

questioned about their beliefs, strategies and achievements as English

language learners. The data collected through these closed and open-ended

questionnaires were then analyzed quantitatively. To explore their

personal views in more depth, 35 students from the larger group was

selected for interviews. The study findings reveal various beliefs about

English language learning as well as similarities and differences in the

students’ use of strategies which were all relevant to their learning

achievement. Surprisingly, a large number of the students considered

themselves to be unsuccessful English language learners whereas only a

small percentage of the students, with greater use of learning strategies,

rated themselves as high achievers. Significant correlations between

students’ beliefs about English language learning and their use of learning

strategies indicate that the beliefs to some extent related to strategy use.
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10. The last related study is the Relationship between Motivation and

Students’ English Learning Achievement: A study of the Second – year

vocational certificate level Hatyai Technical College Students. The finding

of the study was a correlation between motivation and students ‘English

learning achievement was significantly correlated with each other (r=.184

,p< 0.05)

Thus, those are ten relevant researches that used as related study. There are

some aspects that similar and difference with this study. The similarity can be

looked at from the variable in this study. All of the related study above that

carried out by them investigated about the speaking ability, speaking motivation

and speaking anxiety. Although the variable that used above almost same,

however, in this study will use a different construct. Moreover, the problem that

as the background of researcher in conducting this study also different.

Additional, places and participants in conducting this study also do not similar.

This study will be conducted at Language Development Center of UIN Suska

Riau, with the second semester students’ of Law department of Syariah and

Law`Faculty .

II 4. OPERATIONAL CONCEPT AND INDICATORS.

The operational concept is a main element to avoid misunderstanding and

misinterpretation from the research in carrying out this research. It is necessary to

clarify briefly the variable used in analyzing the data.
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There are three variables in this research; the first variable is motivation as

independent variables, the second is anxiety as intervening, the second

independent and dependent variable, the last is Speaking ability as the dependent

variable of motivation and anxiety.

The concept of this study can be described in the diagram below:

Table II. 2
The Conceptual Framework

In operating the research on all variables, this study work based on the following

indicators:

The indicators of motivation are;

1. Intrinsic motivation

a. Knowledge: the students do an activity for the feelings associated

with exploring new ideas and developing knowledge.

Students’
Anxiety (X1)

Students’
Speaking Ability

(Y)
Students’

Motivation (X2)

Students’
Speaking Ability

(Y)

Students’
Anxiety (X1)

Students’
Motivation (X2)

X
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b. Accomplishment: students do something related to attempting to

master a task or achieve a goal

c. Stimulation: students do something based simply on the sensations

stimulated by performing the task.

2. Extrinsic motivation

a. External regulation: students do activities determined by sources

external to the person

b. Introjected regulation: students do activities because due to some

type of pressure that individual has incorporated into the self.

c. Identified regulation:  students invest energy in an activity because

they have chosen to do so for personally relevant reasons.

The indicators of anxiety are:

a. Students’ sense, uptight feeling

b. Students’ Inability to relax

c. Students’ Feeling restless, keyed up, or on edge

d. Students’ Muscle tension, aches, or soreness

e. Students’ Trouble falling or staying asleep

f. Students’ Difficulties of concentration

g. Students’ Irritability or impatience

There are some indicators of speaking ability, they are:

a. The students are able to pronounce the word correctly

b. The students are able to speak English grammatically
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c. The students have sufficient vocabulary

d. The students are able to speak English fluently

e. The students are able to use English comprehensively

11.4. THE ASSUMPTON AND THE HYPOTHESIS

There were some assumptions of this research based on the problems and

the phenomenon happened in Language Development Center of UIN SUSKA

Riau; the first was motivation influence significantly toward students’ speaking

ability. As Barelson and Steiner quoted by Alex Sobur (2003:267) states

motivation is an inner state that energizes, activates, or moves (hence motivation),

and that directs or channel behavior toward goals”. The students that have strong

motivation will be energetic to do some activities. Syaiful Bahri (2000:144) states

in learning process, motivation is needed very much, because the person who does

not have motivation in learning, it is impossible to do some activities in teaching

and learning process. Therefore, motivation is the key in the learning process,

especially in learning speaking.

According to Krashen's affective fiter hypothesis (1982) stresses that to

learn effectively, students need high motivation and low anxiety. According to

Krashen (1981), integrative motivation has more long-term effects of acquiring

English as a foreign or second language. For anxiety regarding English speaking,

Udomkit (2003) stated that the communication anxiety of the Basic Signal

Officers in the English classroom at the Signal School was caused by the

insufficient opportunity for students to participate in classroom communication,



69

lack of confidence when communicating English in the classroom, and also by

affective factors like interpersonal evaluation, classroom activities and methods,

as well as self-esteem.

Then, there are four hypotheses in this study. These hypotheses based on

the theories stated in this research quoted from some researches before. The

hypothesis can be read in the statements below:

Ha1: There is a significant influence of speaking motivation on

speaking ability at Language Development Center of UIN

SUSKA Riau.

Ha2: There is a significant influence of speaking anxiety on speaking

ability at Language Development Center of UIN SUSKA Riau.

Ha3: There is a significant influence of speaking motivation and

anxiety on speaking ability at Language Development Center of

UIN SUSKA Riau.


