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CHAPTER II

REVIEW OF RELATED LITERATURE

II.1 The Nature of Reading

Reading is one of the most important skills to be acquired by the students

among the four language skills. This skill is more dominant compared to other

skills by which they are taught in combination. From reading everyone can get

information, fact, etc. Reading helps the students build their vocabulary, leading

them to enduring learning and making an improvement in second language

learning skills (Carrell, 1989). Therefore, reading can be interested if the students

are aware about the importance of reading. In this research, the main focus was

placed on how the teachers can incorporate these strategies into reading

instruction. As readers, the students want to know about texts if the texts interest

them.  Besides, it can be attracting for the students to study by using an

appropriate strategy in reading. Without comprehension, a text would be empty

and meaningless. Many cases were found on the students’ reading comprehension

when they identifed the main ideas of the text and supporting details. The students

had difficulties to find out the author’s ideas, so after they read the text, they did

not get anything from the text they read.

Anyway, to be a good reader, the reader must have the purpose of reading

a text. A good reader can involve his thinking activity with the text he is reading.

Green (2005) argues that all readers can become more metacognitively

aware during their reading experiences with explicit models of the thinking that
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occurs while constructing meaning from the text and integrating it with their own

prior knowledge. A reader’s level of metacognitive awareness are best suited to

locate, critically evaluate, and synthesize diverse online texts is likely to foster a

deeper understanding of the texts they read. The solution is the teachers provide

explicit think-aloud models of effective reading and thinking strategy use in

teaching learning process. Caldwell and Leslie (2003) emphasized that, “the link

between thinking aloud and comprehension improvement may be affected by the

variable other than the strategy itself.”

II.1.1 Concepts of Reading Comprehension

Reading comprehension is a process of understanding written text to point

out the information. According to Snow (2002:11), reading comprehension is as

the process of simultaneously extracting and constructing meaning through

interaction and involvement with written language. Comprehension is a complex

way or process in reading. Comprehension needs high concentration to find the

meaning from every word in the text. Good readers use their experiences and their

background knowledge to make sense with the text. It is called compression if the

readers can make the connection between the readers and the text itself.

In same way, reading comprehension is very important for everyone who

wants to enlarge their knowledge and information toward reading texts and

digitals text. In educational systems, some learners especially for English foreign

learners find it difficult to comprehend the English text that they read. So, it

becomes a problem for the teachers. The teachers must be concerned with the
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problem and find out the solution to it. Reading comprehension is primarily

developing appropriate, efficient comprehension strategies. Some strategies are

related to bottom-up and top-down process. Anderson & Cheng (1999) states

reading comprehension is a complicated mental process requiring both bottom up

and top down cognitive processing.

Fluent readers resort their cognitive skills consciously and strategically in

order to understand and comprehend the text (Hudson, 2007). Possibly, when the

readers do not use an efficient strategy in comprehension, the main goal of

reading may not be attained (Yalcin & Sengul, 2004). The ainr goal of reading is

to get the information by using the reading strategies. Furthermore, Howell

(1993:182) defines comprehension as the act of combining information in

passages with prior knowledge in order to construct meaning. So, it is clear that

reading involves a thinking process. Then, thinking itself is a basic component of

comprehension. In this case, Grellet (1982: 3) states that reading comprehension is

an understanding a written text or extracting the required information from it as

efficiently as possible.

Anderson (2003) considers that reading is the interaction of four things

including the reader, the text, the fluent reading, and strategic reading. Wallace

(2005) argues that teachers need to assist language learners to critically question

the information content and the tacit ideological assumptions that the writer

suggests. In other words, proficient readers think about what they are reading,

analyze it and take the necessary steps to comprehend the text, and this process is

very imperative in L2 reading instruction (Huang & Nisbet, 2012).
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On the others hand, reading comprehension is an activity meant to extract

certain kinds of information from English text. In reading, the students may face

some difficulties, such as finding the meaning of difficult words where they find it

difficult to get information and the author’s ideas from the passage or the text and

difficult to make a conclusion of the passage. There are some types of reading

comprehension in terms of the readers’ purpose:

a) Literal Comprehension

It is a reading activity that only focuses on understanding and

remembering or recalling the information explicit in a passage or

text. The readers try to scan the information explicitly from the text

then remember them.

b) Inferential Comprehension

It is a reading activity that only focuses on finding information

which is not explicitly stated in a passage using the reader’s

experience and intuition by inferring. The readers try to connect the

information from the text with their experience.

c) Critical and Evaluate Comprehension

It is a reading activity that only focuses on getting information in a

passage or a text with the reader’s own knowledge. This type directs

the readers to think hard because they concentrate on the main

information and not critical thinking at all.
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d) Appreciative Comprehension

It is a reading activity that only focuses gaining other kind of value

from a passage or a text. This type only directs the reader to take the

moral value or message from the text.

According to Abersold and Field (1997: 18), there are three main models of

how reading occurs:

a. Bottom-up theory.

In this model the readers construct the text from the smallest unit (letters

to words to phrases to sentences, etc.) and that the process of

constructing the text starts from those small units to become bigger

units.

b. Top-down theory.

In this model the readers bring a great deal of knowledge, expectations,

assumptions, and questions to the text and give a basic understanding of

the vocabulary as they continue reading as long as the text confirms

their expectations.

c. The interactive of theorists.

In this model both top-down and bottom-up processes are occurring,

either alternately or at the same time. These theorists describe a process

that moves from bottom-up and top-down depending on the type of the

text as well as on readers’ background knowledge, language proficiency



21

level, motivation, strategy used, and culturally shaped beliefs about the

reading.

In addition, Nunan (1989: 33) stated that the mental structures which store

our knowledge are called schemata, and the theory of comprehension based on

schemata is called schemata theory. According to the theory, reading is an

interactive process of what a reader already knows about a given topic. King and

Stanly (1989:330) state that there are five components of reading comprehension

may help the students to read carefully:

a) Finding factual information

Finding factual information is one component of reading comprehension

that is suitable for vocational school students. Factual information requires readers

to scan specific details. The factual information questions are generally prepared

for students which appear with WH question word. There are many types of

questions: reason, purpose, result, time, comparison etc in which of the answer

can be found in the text.

b) Finding main ideas

The reader focuses on what the text talks about. The main idea is not only

in the beginning of the paragraph, but also in the middle and at the end of the

paragraph. One of the most frequently asked questions in Reading Comprehension

is about the main idea of the passage. There is usually one such a question for

each reading passage. The following are examples of main idea questions:

-What is the main idea of the passage?
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-What does the passage mainly discuss?

-The primary idea of the passage is. . . .

-The main topic of the passage is. . . .

c) Finding the meaning of certain words

It means that the readers could develop his/her guessing ability to the word

which is not familiar with him or her by relating the close meaning of unfamiliar

words to the text and of the text that is read. The words have nearly an equivalent

meaning when it has it or nearly the same meaning as another word. In the other

words, the students are expected to be able to form and understand the meaning.

d) Identifying references

In English as in other language, it would be clumsy and boring to have and

repeat the same word or phrase every time you use it. Instead of repeating the

same word or phrases several times, after it has been used we can usually refer to

it than repeat it.  For this purpose, we use reference words. Recognizing reference

words and being able to identify the word to which they refer to will help the

reader understand the reading passage. Reference words are usually short and very

frequently pronoun, such as it, she, he, this, etc.

e) Identifying inferences

Inference is a skill where the reader has to be able to read between lines.

The following are examples of inference questions:

-Which of the following can be inferred about . . . ?

-From the passage, it can be inferred that . . .

-The passage implies that . . .
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-The passage suggests that . . .

Based on definitions above, it can be concluded that reading is an interactive

and a thinking process of transferring printed letters into meaning in order to

communicate certain message between the writer and the reader. In reading

actively a reader brings her or his background knowledge, emotion, and

experience to construct his or her idea in understanding the meaning of the text.

Reading comprehension is not easy for the students because they

understand the text or the author’s ideas. Comprehension is a complex and

demanding process (Zygouris-COE, Wiggins,Smith 2005). Reading is the most

important skill to acquire. From reading, everyone can get everything such as

information, fact, etc. Reading helps students build their vocabulary, leading them

to enduring learning and improvement in the second language learning skills

(Carrell, 1989). Therefore, reading can be interest to the students using reading

strategies.

II.1.2 Strategies for Improving Reading Comprehension

National Reading Panel, “The Report of the National Reading Panel:

Teaching Children to Read.” (2000) states seven strategies that improve reading

comprehension as in the following:

a. Comprehension Monitoring – the voice in your head that interacts

with the text and prevents your mind from wandering off, that gives a

purpose for reading that predicts, confirms, and revises ideas about what is
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read. The readers learn to be aware of their understanding while reading

the text.

b. Cooperative Learning - student to student interactions, working

towards common goals through facilitated discussions and further

processing of information. The readers learn reading strategies and apply

them with peers.

c. Graphic Organizers - visual representations that show

relationships, connections, aid in storing and retrieving information. The

readers make graphic representations of the text.

d. Answering Questions – the reader gives a purpose for reading from

answering the questions. The reader answer the question passed by the

teacher and receive immediate feedback.

e. Generating Questions – the readers assume responsibility for

learning, clarifying information and inferring beyond literal interpretation.

The readers ask questions about the text generally.

f. Story Structure – the means like sequence directions;

listing/description; compare/contrast’ cause/effect; definition/explanation;

problem/solution; persuasion/argument; question/answer. The readers use

the structure of the text to help them understand the text.

g. Summarizing – synthesizing the important (main) ideas and the

main information from the text. The readers are taught to identify ideas

and generalized from the text they read.
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Based on the explanation above, these strategies function to improve

reading comprehension. Many strategies can be used by the students as the reader

in reading a text comprehends the text. As a teacher, she or he also must have

many strategies or various strategies in reading to make the students want to read

texts.

In general, these seven strategies are a form of the successful reading

comprehension. The students may apply these seven strategies to become good

readers and to be successful in reading comprehension. One of the seven strategies

that improve reading comprehension is graphic organizers. Magnet Summary and

Herringbone strategy are considered appropriate strategies that can help the

students to improve their reading comprehension.

II.1.3 Reading Process

There are some stages of  reading process; each is presented below:

a) Pre-reading

In this stage, the readers set a goal before they read a passage or a

text to build connections and the make text or passage more

comprehensible. It means that the readers connect it to past personal

experiences, prior literary experiences and make prediction from the

text or passage.

b) Reading

Then, the readers need to have a purpose of reading as to why they

are reading a text using a certain strategy. They can read a text or

passage independently or with a partner. The readers can start to read
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from charts or diagrams. The readers also may take a note while they

are reading a text or passage.

c) Responding

While the readers are reading a text or a passage, they respond to

what they read. The readers can make a note to respond and

comment on the text. They can also write a reading log.

d) Exploring

In this stage, the readers reread the text or passage and think more

deeply about the text or passage. They read and make connections

with the reader’s personal experiences or other literary experiences.

This stage may allow the readers to personalize learning and deepen

understanding.

e) Applying

The last stage is that the readers can apply all about what they read

from the text or passage. They can make construct project and reflect

on their interpretation. This stage may help the readers integrate into

their own schema. (Adapted from: Literacy for the 21th Century: A

balanced Approach My educationalab. (2008). Prentice Hall).

II.2 Magnet Summary Strategy

Magnet Summary helps students expand on key terms or concepts from a

reading. This strategy helps the students focus on the main idea and important

details in a text.  These “magnet” words help students to organize information that

becomes the basis for student created summaries (Buehl, 2001). It means Magnet
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Summary can help students to conclude, summarize and organize the main

information or key term in the text they read. After the reader (as the students in

this research), they can take key term or main idea from the text, because taking

the key term or main idea from the text is the basis to start to summarize the text.

Magnet Summary strategy (Buehl, 2003) involves the identification of key

terms or concepts, magnet words, from the reading of a selection or chapter.  The

students use the magnet words to organize important information that should be

included in a summary. Magnet summaries strategy used to identify key terms or

concepts from a reading which will be used to organize important information into

a summary.

Sejnost and Sharon (2010) state Magnet Summary strategy is an effective

summarizing strategy that guidelines students for summary writing. Moreover,

Prezsler (2006) states that Magnet Summary strategy is kind of strategy that helps

students expand on key term or concepts from reading. Furthermore, Buehl (2009)

supports that magnet summary strategy is strategy that involves the identification

of key term or concepts-magnet word from a reading, which students use to

organize important information into summary.

This strategy has the same working with “magnet” that is to take only

something match with magnet. Magnet attracts metal objects and magnet word

attracts important information and detailed information in the text. In same way,

this strategy only takes key terms or main ideas and the points or important

information in the text. This work can be seen in the figure below:
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Figure II.1

The model of Magnet Summary Strategy

Before the students start to read, the teacher has provided the index card to

give to the students write down the key term and main ideas in the index card.

Magnet Summary strategy asks the students to collect several the key term or

main ideas along the supporting sentences, they write down in the index card. The

key term formed a word phrases, after all of the key term collected, the students

can make the summary the text easily based on the key terms formed words

phrases in the index card. Magnet Summary strategy will make the students easier

to sum up what is important in the text, make a generalization, create an
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interpretation, draw a conclusion and hypothesize an explanation. Magnet

summary strategy will help you identify facts related to key terms in the text.  The

students will record the magnet words and related to facts in the index card and

then use them to write a concise summary on the summary form.

Urquhart & McIver (2005:307) states that Magnet Summary strategy is a

reading and writing strategy that helps students condense their reading about

specific topics to several keywords or phrases and then combine the words or

phrases into a sentence or two that in corporate all of the relevant information. In

line with this, this strategy tries to make the students comprehending the text by

identifying the magnet words into summary sentences and then summary

paragraph.

II.2.1 Procedures and Step of Magnet Summary Strategy

Buehl (1995) advocates the use of Magnet Summary strategy to help

students organize important information into summaries. This approach is based

on the use of key term or concepts (magnet word) as concrete structures for

guiding summarization. Buehl (1995) explained the procedure to use magnet

summaries the following as:

a) Direct students to read a passage to find three key term words concepts

(magnet words) that represent what the author are describing.

b) Model the process by writing the magnet words on the chalkboard or

overheard projector and then asking students to provide details that

support the first magnet word. Write these words or phrases around the

magnet words.
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c) Tell the students that they will write this information in an index card.

Direct them to work cooperatively in groups to select remaining

magnet words to complete in similar fashion, each on a separate index

card.

d) Once all groups have completed the index cards, show a model to the

students how to take the information from one card to write summary

statement.

e) Have the students work in their groups to write summary statement for

the remaining magnet words, underlining the magnet word in each

statement. Indicate to the students that they do not have to use all the

details they included on each card.

f) Direct the students to arrange their summary statements into a

summary paragraph. They may have to change sentences around and

add connective words to make the paragraph flow. Have students read

their summary paragraphs aloud to determine if it sounds right.

In the other source, Buehl (2003) Magnet Summary strategy have three

processes; that is, pre reading, during reading and post reading.

a) Pre- reading

Instruct students to read a very short practice selection. Ask them to identify a

key term or concept that the details in the passage seem to “stick” to. Show them

that magnet words frequently appear in titles or heading may be highlighted in the

text in bold or italic print.
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b) During reading

Write one magnet word on index card. Ask the students to recall some of the

important details from the passage that are related to the magnet word. Record the

students’ ideas on index card around the magnet word. The teacher lists three or

four magnet words on the board. The students record the magnet on their index

cards. The students now read the entire passage. They generate the important

details for each magnet word.

c) Post- reading

From classroom discussion, the students continue to add information to their

cards. Illustrate how to organize and combine them into a sentence, the

information that is in one card. The magnet word should occupy a central place in

the sentence. Some of details may not be as important as others and will be

omitted from the sentences.

The students may work individually or with their cooperative groups, and

write summary sentences for each magnet words of the index cards. They write

the first draft of their sentences on scratch paper and then record them on the back

of their magnet cards. Next, the students put their four or five summary sentences

into a level of a well-ordered summary paragraph.
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Buehl (2001) offers the steps of Magnet Summary strategy as follows:

1. Introduce the concept of magnet words by connecting the students’ prior

knowledge of magnets. Buehl suggests that just as magnets attract metal, magnet

words attract information.

2. Instruct students to read a short piece of text.

a) As the students read, they should look for key concepts that seem to

organize the material.

b) After students have finished reading the material, discuss possible magnet

words.

c) As a class, select one word to serve as the magnet term; write it on the

chalkboard or on an overhead transparency. (When introducing the

strategy, consider selecting the magnet words in advance rather than

allowing students to generate the word choice.)

3. With the class, generate additional words, ideas, and details from the short

reading that support the magnet word. Record the details on the chalkboard or

transparency.

4. As a class or in small groups, write a paragraph using the magnet words and the

details.

5. Assign the remaining text for students to read. Students can read cooperatively

or independently but provide each student with several large index cards for
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additional magnet words and supporting details from the text. As they read the

remainder of the text, they create magnet cards for selected terms.

6. Place students in cooperative learning groups. Students share cards and create

summaries.

a) On the back of each magnet card write a summary statement.

b) Refine the magnet card summary statements into a summary paragraph.

IBuehl (2001) suggest the following procedures:

Step 1: Introduce the idea of "magnet words" to the students. Draw on students'

background knowledge. Begin by inquiring what effect a magnet has on metal.

Just as magnets attract metal to them, magnet words attract information to them.

Instruct students to read a short portion of their text assignment, looking for a key

term or concept that the details in the passage seem to "stick" to. When they have

finished reading, solicit possible magnet words from the students. Comment that

most of the information in the section is connected to the magnet word. Note that

magnet words frequently appear in titles or headings or may be highlighted in the

text in bold or italic print. Caution, however, that all words in bold or italic are not

necessarily magnet words.

Step 2: Next, write the magnet word on the chalkboard or overhead transparency.

Ask the students to recall some of the important details from the passage that are

connected to the magnet word. As you write these items around the magnet word,

have the students follow the same procedure on a index card. Allow the students a
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second look at the passage to include any important details that may have been

missed.

Step 3: The students are now ready to complete their reading of the entire text

passage. Distribute three to four additional index cards to each student for

recording the magnet words from the remaining material. For younger students,

indicate that they should identify a magnet word for each paragraph or section

following a heading.

Step 4: In cooperative groups, have the students decide upon the best magnet

words for the remaining cards. Then have them generate the important details for

each magnet word. When the groups are finished, each student will have four to

five cards, each with a magnet word and key related information.

Step 5: Next model for the students how the information on one of the cards can

be organized and combined into a sentence that sums up that passage of the text.

The magnet word should occupy a central place in the sentence. Note that some of

the details may not be as important as others and will be omitted from the

sentence. Have students return to their cooperative groups and construct a

sentence which summarizes each of their remaining cards. Urge students to try to

combine the information into one sentence, although on occasion it may be

necessary to come up with two sentences for a particular card. Have them work

out their sentences on scratch paper first. Then the final version of each sentence

is written on the back of the appropriate card, and the magnet words are

underlined.
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Step 6: Finally, direct the students to arrange the sentences in the order they wish

their summary to read. At this point, the sentences will need to be altered so they

flow smoothly from one to the other. The teacher as model asks the students insert

connectives word and other language that integrates the sentences into a summary.

At this point the students should also judge whether all important ideas are

included, and whether anything further can be deleted. Students then test their

summaries by listening to how they sound when they are read aloud.

II.2.2 The Benefits of Magnet Summary Strategy

According to Buehl (1995) Magnet Summary has a number of benefits as

in the following:

a) Students learn to prioritize what they need to remember and

develop facility in separating main ideas from supporting details.

b) Students flash out their understanding of key vocabulary and ideas.

c) Students gain practice in reducing texts to their most essential

elements, allowing them to reflect on their personal understanding

of what a text means.

Buehl (2013) explained Magnet Summary strategy also has the following

advantages:

a) The students flesh out their understanding of key vocabulary and

ideas.

b) The students can explore their mind and their ideas related to the

text.
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c) The students gain practice in redacting text to their most essential

elements allowing them to reflect on their personal understanding

what a text mean.

II.3 Herringbone Strategy

Jones (2006) states that Herringbone technique is a kind of graphic

organizer strategy in reading comprehension to organize main idea and the related

idea of a lesson by containing six questions. The answers of the questions

organized in the herringbone pattern. The information can lead the readers to get

the topic of the text that they read. The technique can improve the readers‟

vocabulary because in using the herringbone pattern, they readers allow to discuss

the unknown words found while reading the text.

McKnight (2010: 50) states that Herringbone Technique is used for

establishing supporting details for a main idea. In addition, Herringbone

Technique helps students understand the connections between main ideas and

supporting details of the text. Herringbone strategy enables students to remember

important information presented by six questions; Who? What? Why? Where?

When? How? From the six questions or 5W 1H, the teacher provides the outline

or structured diagram so the students can structure their note taking and record the

information of the text.

According to Coe (2004), Herringbone technique is developed by its

name because it resembles a fish skeleton that is useful for analyzing a single idea.
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It contains six questions that help students to organize the details of the text. The

Herringbone technique is designed to show causal interactions of a complex event

(e.g. conflict) or a complex phenomenon. It describes main idea as following to

six questions. For example, the students learn genre text, that is narrative text that

tells about a story with complication, conflict or problematic events and it tries to

find the resolution to solve the problem of the story. In same way, this strategy

can be used to detect the conflict or problematic to six questions: Who was

involved? What happened? When did it happen? When did it happen? Where did

it happen? Why did it happen? How did it happen?

Herringbone strategy has advantages to help the students encode the

information in a manner that enhances their ability to answer essay questions. It is

a useful strategy for narrative texts. A herringbone map is set up like a fish

skeleton. The “backbone of the diagram of herringbone represents the main ideas

or key concepts from the text.

Herringbone strategy is a reading strategy that can be applied to improve

reading comprehension. Tierney & Disher (1985) say the herringbone strategy is a

reading graphic organizer that support text comprehension by answering the who,

what, when, why, where and how questions. This intervention can be used to

comprehend both informational and narrative text. There are some manners to

gain the better academic achievement of the students, especially reading ability. It

is greatly influenced by the method used by the teacher. Herringbone strategy is a

strategy that can help students organize the information they know about the
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subject into different categories. The herringbone graphic organizer is used for

establishing supporting details for the main idea.

II.3.1 Procedures and Steps of Herringbone Strategy

Edwards (2003:32) mentioned that the procedures of Herringbone

technique are:

1. Select reading a reading material suited to the students’ level.

2. Construct the Herringbone technique outline with the 5W+1H (Who?

When? Where? Why? What? How?) and the main idea.

3. Students read, brainstorm and write important information about the

story in their book.

4. After discussion, the students write answers on the Herringbone

technique outline.

5. Students discuss answers from 5W+1H questions and main idea

6. The Herringbone technique outline is used for the revision of the story.

Besides, Deegan (2014) stated the Herringbone strategy develops reading

comprehension of the main idea of the text by plotting the who, what, when,

where, why and how questions on a visual diagram of a fish skleton. He also

states the procedure of Herringbone strategy as follows:

1) The students are working in pair.
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2) The teacher selects a recount text appropriate to the reading level. The

teacher selects one of recount texts which is appropriate with the reading level of

the eighth grade.

3) The teacher constructs a visual diagram of the herringbone. The teacher

shows the visual diagram of Herringbone technique and explains the steps of

using it to students.

4) The teacher tells the students to record the answers to the questions on

the diagram for answers to:

a) Who is the author talking about?

b) What do they do?

c) When do they do it?

d) Where do they do it?

e) How do they do it?

f) Why do they do it?

5) The student reads to find the answers and records the answers on the

diagram. The students are recording the answer of the Herringbone diagram’s

question while they are reading the text.

6) After the information is recorded, the teacher shows the student how

each answer fits into a slot in a main idea sentence. The students can find the main

idea of the text by using the answers of WH-questions.



40

7) The student writes a main idea using the information from the

Herringbone diagram. After getting main idea by using information from the

Herringbone diagram, the students write the main idea on it.

8) The teacher duplicates sheets with the diagram, and students complete

diagram on their own.

9) The diagram becomes a tool for story discussion. During the discussion,

the teacher and students confirm their answers and their rationales.

Figure II.2

Diagram of Herringbone Strategy

The Herringbone technique is appropriate for students who need a visual

structure to draw relationships between the facts in a text and the main idea. For

these students, the technique records the information so that it can be organized

into a whole.
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II.3.2 The Benefit of the Herringbone strategy

The advantages of the Herringbone strategy are:

1) The Herringbone technique helps develop comprehension skills as well

as informational organization, contrast and comparison skill as well as the ability

to remember details.

2) It helps students to understand the relationship between various pieces

of information that they may have otherwise failed to identify.

3) Herringbone strategy represents the information through a pattern and a graphic

form from the text which can enhance learning by stimulating the students’

interest and retaining their attention.

II.4 Report Text

Report text is a text that describes something with reference to a range of

natural, man-made and social phenomena in our environment (Agustien, et.al,

2004). It presents information about something under discussion. Report text is

written after getting an observation. The subjects are about the phenomena of the

world whether living things i.e. plants, animals, or non-living things i.e. phones,

cars, volcanoes, and oceans. An information report usually contains facts about

the subjects, a description and information on its aspects or features like

appearance (parts of components), qualities (shape, color, and behavior habits,

how to reproduce, what to eat if it is living things).
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Report text is different from descriptive text which describes one particular

or specific thing, person or place, e.g “My Mother”. On the other hand, report text

describes general feature of a kind of thing – living or non-natural in our

environment, e.g “A Kangaroo” or “Earthquake”. Anderson (1997) defined that

information report is a piece of text that tells information about a subject. It is

usually contains facts about the subject, a description and information on its parts,

behavior and qualities.

Report text is very important to be learnt by the students because it has

relationship with daily-life context for example news, scientific report etc. Report

text is a kind of text which has social function to describe particular or specific

thing, person or place, to document, organize and classify factual information on

the topic about the phenomena or non-phenomena. Report text begins with a

general classification which introduces the topic.

Gerot and Wignel (1994) state a report text has elements: general

classification and description. General classification tells about the phenomenon

in general and description tells about what phenomenon under discussion is, such

as qualities, habit, behavior etc.  The generic structure of report text can be seen in

table below:
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Table II.1

The Generic Structure of a Report Text

Generic Structure Explanation

General

Classification

Tells what the phenomenon

under discussion

Description

Describe the feature the

phenomenon under discussion in

term of:

a. Parts and their functions

b. Qualities

c. Habits or behavior – living

and non-living

According to Wahidi (2008:5) report texts are organized with two

structural parts:

1) General Classification

It is stating classification of general aspect of thing such as an animal, a

public place, a plant, etc.

2) Description

It is describing the thing which will be discussed in detail, part by part,

customs or deed for living creature and usage, habit or behavior.
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Anderson (1997) defined the steps of constructing information report the

text structure/generic structure of information report and the language feature used

in an information report as follow:

a. General Classification of General opening statement that introduce the

subject of the report; it can include a short description and definition.

b. Description A series of paragraph to describes the subject. Each new

paragraph describes one feature of the subject and begins with a topic sentence

followed by detail sentences.

In general, the generic structure in a report text just explains general

classification and description. Common language feature of a report text

according to Wahidi (2008:6) are:

a. Introducing group or general aspect (generic participant)

b. Using conditional logical connection

e.g when, so etc

c. Using simple present tense

e.g eat, stand, swim etc

d. Using temporal sequence

e.g first, second, next, then, finally

e. Using noun and noun phrases rather than personal pronouns: the use of

personal pronouns is limited.

f. Some reports use technical or specific terms.

g. Using some action verbs

e.g climb, run, walk etc
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h. Using technical vocabulary

e.g feel, enjoy, etc.

II.5 Related Studies

1) A study was conducted by Sunarsih (2010) entitled “The Effect of

Using Magnet Summaries Strategy toward Students’ Reading

Comprehension on the English Department of STKIP PGRI Sumatera

Barat”. The samples were the second year students of SMAN 1 Sungai

Rumbai. In conclusion, the students who had been taught by using

Magnet Summary Strategy had higher scores in reading

comprehension. It means there was a significant effect of using

Magnet Summary Strategy toward students’ reading comprehension.

The difference of two researches is genre type, this study used report

text and this previous research used hortatory exposition. The

similarities of two studies were that both studies used experimental

research in reading comprehension.

2) A study was conducted by Andi Yusuf Kurniawan (2016) entitled

“The Effectiveness of Herringbone Technique to teach Reading of

Narrative Text”. This study attempted to find out the effectiveness of

Herringbone techniques to teach Reading of Narrative text. The design

of this research was experimental research. The population of this

study was the eighth grade students of SMPN 24 Semarang in

academic year of 2015/2016. The finding of this study was the use of

Herringbone technique in reading comprehension made the activity in



46

class more interesting. The students were active and more enthusiastic

to follow the teachers’ instruction and work in group. The difference

of two researches was in the variables used. The current study had

three variables and the previous study had two variables. The

similarity of two studies was both studies used experimental research.

3) A study was conducted by Mar Atus Solichah (2013) entitled

“Improving the students’ Reading Comprehension by using

Herringbone Technique at the seventh grade of Class-B of SMPN 2

Deket.” These purposes of this study were to know process of

teaching reading comprehension by using Herringbone technique of

the seventh grade of class-B of SMPN 2 Deket in the academic year

2012/2013 and to know the students’ responses towards learning

reading comprehension by using Herringbone Technique. The design

of this study was Classroom Action Research (CAR). The researcher

used instruments such as observation, test and questionnaire. The

research was done in two cycles. The research finding of this study

was the students have improvement in learning reading

comprehension. The students got 86.35%; it means that the students

could improve their reading comprehension. Besides, the students also

had good response toward learning reading comprehension by using

Herringbone Technique. The differences of two researches are

research design and material. This study was conducted using
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experimental research and previous one was a classroom action

research (CAR).

4) A study was conducted by Ratri Handayani (2016) entitled “The

Effect of Using Herringbone Technique on the Eleventh Grade

Students' Reading Comprehension Achievement at SMAN 1

Pesanggaran.” This study aimed at knowing the effect of using

Herringbone’s Technique on the eleventh grade students' reading

comprehension achievement at SMAN 1 Pesanggaran. The population

of this research was the eleventh grade students of SMAN 1

Pesanggaran. The results and findings of this research was that there

was a significant effect of using Herringbone Technique on the

eleventh grade students' reading comprehension achievement at

SMAN 1 Pesanggaran. The difference the current study and previous

study was genre types used. The similarity both studies was the

strategy and language skill.

5) A study was conducted by Nurul and Nurfisi (2014) entitled

“Improving Reading Comprehension achievement by using Folktales

through Herringbone Technique.” This main objective of this study

was to see whether the use of Herringbone technique with folktales

improved pupils’ reading comprehension achievement. The research

design was quasi-experimental. The population of the study was the

fifth grade pupils of SDN 39 Palembang in academic year 2010/2011

with total number 74 pupils. The samples were 50 pupils divided to
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two groups consisting of 25 pupils for both groups. The finding

showed that Herringbone strategy technique improved the pupils’

reading comprehension achievement after taught by using folktales

through the Herringbone technique. It was indicated that the pupils

had better improvement in their post test score. The similarities both

research were using same strategy and the same skill. The difference

was using of genre types.

6) A study was conducted by Roma Nur Asnita in 2012 entitled “Using

Herringbone Technique to improve the Reading Comprehension

Ability of the Students of SMU Bhakti Ibu 1 Palembang.” This study

was conducted to find out whether there was a significant difference

between reading comprehension ability of the students who were

taught by using Herringbone technique. The method used was

experimental method. The subject of the research 40 students of the

second year of SMU Bhakti Ibu 1 Plemabnag. The results were

Herringbone technique was applicable to improve students’ ability in

reading comprehension and there was a significant difference between

Herringbone technique and traditional approach. The similarity was

using the same strategy and skill and the difference was the variable

used in both this research.

7) A study was conducted by Ratna Yunita in 2014 entitled “Teaching

Reading Comprehension of Narrative Text by combining GIST

strategy and Magnet Summary strategy for Junior High School
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students.” The purpose of the research was to combine GIST and

Magnet Summary strategy with students’ reading comprehension for

Junior High School students. The design of the research was

experimental design. The population was the junior high school

students. The similarity was variable used in both study. The

difference one was the other strategy used and genre types.

8) A study was conducted by Desima Rafain in 2013 entitled “The Effect

of Herringbone Technique on Students’ Reading Comprehension in

Recount text at the second year of SMPN 2 Enam Lingkung Padang

Pariaman.” This research aimed at finding the effect of using

Herringbone strategy on the students’ reading comprehension of the

second year students at SMPN 2 Enam Lingkung Padang Pariaman.

This research design was experimental design. The population was all

second year students of SMPN 2 Enam Lingkung Padang Pariaman.

The sample of the research was 60 students. The finding was that

there was a significant effect of using Herringbone strategy on the

students’ reading comprehension of the second year at SMPN 2 Enam

Lingkung Padang Pariaman. The mean score of the pre-test rose from

68.33 to 80.33 in the post-test. The similarity of both studies was

strategy used and the research design. The difference was on the

genre type.

9) A study was conducted by Rahmi Eka Putri in 2013 entitled

“Teaching Reading an Analytical Exposition text through
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Herringbone technique to Senior High School Students.” This

research aimed at finding the effect of using Herringbone strategy on

the students’ reading skill of Senior High School students. The

research design was experimental research; the population was the

senior high school students. The results showed that there was a

significant effect of using Herringbone Technique on the students’

reading skill. In addition, Herringbone strategy was suitable to be used

for senior high school students. The similarity of both research was

using the same strategy and research design. The difference was the

genre type used.

10) A study was conducted by Evita Rahmi in 2013 entitled “Teaching

Reading by Using Collaborative and Magnet Summary Strategy at

Senior High School”. This research was action research. The objective

of the research was to increase the motivation and manner of the

students when study in reading. One of the advantages of both

strategies was that students more creative to deliver their thinking in

studying reading and the class atmosphere was alive. The population

of the research was students of senior high school. The researcher

used analytical exposition as the material. The difference of previous

study and current study was the research deign.  The current study was

an experimental research and the previous study was a classroom

action research.
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II.6 The Operational Concepts and Indicators

II.6.1 The Operational Concepts

Operational concept is a main part to avoid misunderstanding and

misinterpreting in a study. In this research, there were three variables (two

variable X and one variable Y. The two variables X were Magnet Summary

strategy (X1) and Herringbone strategy (X2) as independent variables, while

variable Y was reading comprehension as the dependent variable as presented

below:

Figure II.3

The Operational Concept of the study

Dependent
Variable (Y)

Reading
Comprehension (Y1)

Treatment

Independent
Variable (X)

Magnet Summary
Strategy (X1)

Herringbone
Strategy(X2)
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II.6.2 The Indicators

1) The indicators of Magnet Summary Strategy (X1) are as follows:

a) The teacher asks the students to read a passage or text to three

to five keyword concepts (it is called as “magnet word”) that

represent what the author tells in the text

b) The teacher asks the students  to write down the magnet words

on the card that is provided by the teacher

c) The teacher allows the students to work this activity in pairs to

select magnet words in each paragraph

d) The teacher directs the students or groups to complete the cards

e) The teacher asks the students to make summary paragraph

2) The teacher asks the students to write the magnet word to statements The

indicators of Herringbone Strategy (X2) are as follows

a) The teacher selects the text. In this study, the researcher

chooses report text.

b) The teacher introduces a visual diagram or graphic of the

herringbone strategy

c) The teacher asks the students read the narrative text to find the

answer of the 5W 1H questions on the diagram and write down

them on the diagram or graphic

d) The teacher directs the students how to fit the answer into a slot

a main idea.

3) The indicators of Students’ Reading Comprehension (Y1) are as follows:
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a) The students are able to find main ideas of report text.

b) The students are able to identify the detailed information of report text.

c) The students are able to identify meaning of vocabulary or synonym of

report text.

d) The students are able to determine the generic structure of report text

(orientation, complication, and resolution).

e) The students are able to identify reference of report text.

f) The students are able to identify inference of report text.

II.7 Assumption and Hypotheses

II.7.1 Assumption

There are some assumptions of this research based on the problems and

the phenomenon happened in the school. The students who are taught by using

Magnet Summary Strategy will have better reading comprehension. In this study,

the researcher wanted to know that whether these two strategies could build

students’ reading comprehension. It was assumed that Magnet Summary Strategy

and Herringbone Strategy are appropriate strategies to teach reading

comprehension to the second year students of SMK Kansai Pekanbaru.

II.7.2 Hypotheses

This study had two hypotheses. These hypotheses are based on the theories

stated in this research quoted from some researches before. The hypotheses are:
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Ho1: There is no significant difference of students’ reading comprehension pretest

mean scores between the experimental group 1 and an experimental group 2 in

SMK Kansai Pekanbaru

Ha4: There is a significant difference of students’ reading comprehension scores

after being taught by using Magnet Summary strategy and Herringbone strategy to

the experimental group 1 and the experimental group 2 at SMK Kansai

Pekanbaru.


