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CHAPTER II

REVIEW OF RELATED LITERATURE

II.1.The Nature of Writing

II.1.1.Definition of Writing

Writing is one of English skill that has to be learned by any foreign

language learner all over the world besides listening, speaking and reading. It has

been taught from the Elementary level to the University level where, listening and

speaking cannot be separated each other and neither do reading and writing. In

Senior High School, the School-Based Curriculum (KTSP, 2006) requires the

students to be able to create twelve texts; they are procedural, descriptive, recount,

narrative, report, news item, analytical exposition, hortatory exposition, spoof,

explanation, discussion and review. The students are expected to produce those

texts in oral and in written form (Depdiknas, 2006).

Writing is a skill of English which requires students to represent and

develop their own idea in a written form. Many students feel confused on how to

begin to write a paragraph or get stuck on constructing certain genre of the text.

To be able to write well can be difficult even for the professionals. During writing

skill, students have to be able to create their idea in writing. It was not interesting

enough for the students. They did not have inspiration or idea in writing. When

students write something while they are also collecting things like facts and

concepts, it leads them to uncover something new. They know they will be
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making significant discoveries as they write. Yet, students tend to have problems

when they started writing. Many students know they will solve problems if they

can just get started and keep on going. They have all kinds of strategies to keep

the writing flowing, particularly during early drafting since all students revise

their first drafts. When students revise their writing, it is time to reflect on their

draft and perhaps gotten comments from other people, they are ready to revise.

According to Clouse, when we revise the writing remember that its’ really

rewriting. Experienced writers work and rework drafts several times. With each

revision, know that you are acting like an experienced writer (Barbara Fine

Clouse, 2005 p.4).

Writing means producing or creating a piece of text. Like speaking, writing

requires someone to produce language. Harmer (2001: 249) states, “Language

production means that students should use all and any languages at their disposal

to achieve a communicative purpose rather than be restricted to specific practice

points”. Therefore, the form of language produced is different among those two.

Speaking produces language in oral form while writing does in written form.

That’s why those skills belong to productive skill (Harmer, 2001: 246; Harmer,

2004: 6).

According to Ruddell (2005: 39), “Writing is the act of constructing

meaning while transacting with texts”. She adds that “In writing, the meaning was

made through the combination of prior knowledge and previous experience;

information emerging from text; the stance he or she takes in relationship to the
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text; and immediately, remembered, or anticipated social interaction and

communication” (Ruddell, 2005: 39-40). It means that in order to write

something, a writer needs to have an idea or memory of a certain event or

phenomenon and be able to construct that idea or memory in a certain order so

that the reader can catch the meaning concluded in the text.

According to Harmer (2001:255), “in writing, there are problems with

grammar, vocabulary, handwriting, spelling, layout, and punctuation”. It means

that good content of writing only is not enough. A writer must also have sufficient

language components like grammar, vocabulary, punctuation, and spelling to

facilitate him/her in expressing his/her ideas, experiences, thoughts, and feelings.

The writing should be organized well, too, in order to be able to be easily read and

understood by the readers.

The idea that the primary function of language is to allow interaction and

communication (Richards and Rodgers, 2001:161), the teaching of English in

general are aimed at promoting the students to use the language for

communication optimally in various ways, including writing the narrative text

(Rozimela, in Cahyono and Widiati, 2004: 84). Unfortunately, the teaching of

writing is not compared to the three other language skills. Teachers are required to

know various techniques as well as methods or strategy and purposes of the

teaching of writing. However, the difficulty and the complexity of writing become

a motivating challenge in the teaching of writing. The role of English teachers
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needs to develop their techniques in the teaching of writing or how they think

writing is learned by considering the role of English in Indonesian context.

Harmer (2008: 98) states that the most important reason for teaching writing

is that it is a basic language skill, just as important as listening, speaking, and

reading. A writing activity can also improve the learners’ language development.

Language learners need to know how to write letters, how to put written report

together, how to reply to advertisements, etc. The language learners also need to

know about writing conventions such as phrase based, sentence based, paragraph

constructions, etc. Just as they need to know how to pronounce the spoken

language appropriately. It is generally agreed that beginning level EFL students

need to learn the basic conventions of writing that include the ability to identify

and write down letters, words, and simple sentences as well as to learn the

spelling and punctuation convention (Gebhard, 2000: 132).

In arranging a piece of writing, language learners need to know some

writing conventions such as phrase based, sentence based, paragraph construction,

text construction, spelling, capitalization, punctuation, coherence, cohesion, etc.

The language learners should know the four-stage strategy in writing narrative

text. Agustien et all (2004) mentioned the steps of teaching English writing. They

are:
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a. Building Knowledge of Field (BKoF)

It is talking or discussing about the topic. It is an interaction between the

teachers and the students and the students and the students. The activities which

can be presented at this stage are introducing the cultural context of theme,

sharing experience, discussing grammatical patterns supporting the texts, and

talking about related vocabulary items.

b. Modeling of Text (MoT)

The activity is focused on giving the students with models of both spoken

and written texts. Presenting a conversation related to the topic, role play, and

storytelling can be done between teacher-student and between student-student.

c. Joint Construction of Text (JCoT)

It means that the students are in groups or in pairs, creating functional texts,

interpersonal texts or monolog.

d. Independent Construction of Text (ICoT)

It is the time for students to work independently. The students are expected

to utilize what they got in the preceded stages. Knowledge supporting the text,

models of text, feedback from friends and teachers is expected inspire the students

to create their own texts independently.

According to Harmer (2001:255), “in writing, there are problems with

grammar, vocabulary, handwriting, spelling, layout, and punctuation”. It means

that good content of writing only is not enough. A writer must also have sufficient
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language components like grammar, vocabulary, punctuation, and spelling to

facilitate him/her in expressing his/her ideas, experiences, thoughts, and feelings.

The writing should be organized well, too, in order to be able to be easily read and

understood by the readers.

II.1.2. The Components of Writing

Writing is an important and complex skill in English language learning. It is

not simply a matter of putting words together but also but also considering some

skills in order to make a better writing. Writing also needs time; time to think, to,

write, edit to rewrite in order to make a good composition. But the most important

thing is, it takes more studies and practices.

Besides that, some expert view writing as a mean of communication

Heffernan (2001:5) states that writing is a mean of commutation that must be

learnt consciously not automatically. It is supported by Harris (1989:9) that

writing is a toll of commutation is important to be included in teaching English,

besides writing is the activates of presenting idea incorrect sentences.

From the explanation above, it can be concluded that writing is an activity

of expressing an idea, thought or opinion that written systematically which used

as a media or communication between a researcher and a reader.

Five components in writing need to create effective writing, the components

are as follows:
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a) Content

Hughey, et al. (1983: 141-142) state that the content is one of the writing

components that discusses about knowledgeable, substantive, through the

development of thesis, and relevant to the assigned topic.

b) Organization

Organization is one of the components in writing that tell about the

systematic ideas or flow of ideas. According to Kathleen (2003: 3),  Organization

is the logical progression and completeness of ideas in a text. Instruction in

organization focuses on two areas: text structures specify to the particular genre

and the cohesive elements that tie clauses, sentences, and paragraphs together into

a cohesive whole.

A text structure is the framework of a text’s beginning, middle, and end.

Beside that, Cohesive elements such as transition words are the glue that holds

these structural elements together.

c) Vocabulary

Ron (2012) points out that a writer should have a vocabulary that will

provide clear communication of a writer’s ideas and thoughts. The meaning of

vocabulary itself is all the words that a person knows or all the words in a

language. It seems that vocabulary is words that have meaning.
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d) Grammar

There are many different grammars developed for different purposes. Peter

and Megan (2005) said that Traditional-type grammars were developed to

describe and analyze the way that words are put together within sentences. These

traditional or syntactical-type grammars use different types of terminologies,

depending on whether a word is being classified as a type of word – for example,

a noun, an adjective, an adverb and so on – or whether it is described by its

function or what it is doing; for example, subject, object, predicate and so on.

Grammar is the rule of language itself. Grammar from this point of view is a name

for the resources available to users of a language system for producing texts.

e) Mechanics

In the component of mechanics, there are two common terms used, spelling

and punctuation. In writing, spelling is needed in order to get the right meaning of

the text. According to Syafi’i et al (2014: 14), punctuation is necessary to make

sentence meaning clear. Punctuation is an important part in writing. With

punctuation the reader can understand clearly the meaning of a sentence or text.

II.1.3. The Process of Writing

According to Linse (2006: 101), the process writing approach involves the

process steps necessary to produce a good quality final piece or product of writing

such as text, letter, etc. To create a product of writing, the writers need to be

creative enough to generate ideas which come to the mind and goal directed
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enough to organize those ideas into meaningful and readable text. (Lundsteen in

Palmer et al, 1994: 7).

There are many versions from the experts about the process of writing.

Brozo and Simpson in Palmer et al. (1994: 7) stated that the various stages of

writing presented by different educators throughout history do have much in

common. “While there is considerable diversity in the labeling of these stages, the

common motif across them all appears to be a concern for prewriting, writing, and

postwriting”.

The Art of Teaching Writing by Lucy McCormick Calkins (Heinemann in

Palmer, et al., 1994:8) and Writing: Teacher and Children at Work by Donald

Graves Calkins (Heinemann in Palmer, et al., 1994:8) presented the stages of the

writing process includes Prewriting (rehearsal), Drafting, Sharing, Revising,

Editing, and Publishing. Meanwhile, Harmer (2004:4-6) suggested the process of

writing has four main elements: Planning, Drafting, Editing, and Final Version.

Although there are various versions of the process of writing, actually, all of

them have the same contents. It depends on the teachers need and students’

condition. In this part, Meyers style will be discussed more.

Meyers (2005:3-12) suggested the series of writing process as:

1. Explore Ideas

a. Consider the subject
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b. Consider the purpose

c. Consider the audience

2. Prewite-using one or more of those methods

a. Brainstorming

b. Clustering

c. Freewriting

3. Organize

a. Select

b. Outline

4. Write a first draft

a. Write quickly to record your thoughts

b. Put notes and new ideas in the margins

5. Revise the draft

a. Read it aloud

b. Add or omit material, and more material around

6. Produce the final copy

a. Edit

b. Copy over, or print a clean copy

c. Read carefully for errors, and then make another clean copy.

The detailed explanation of those steps is presented below:

1. Explore ideas

The very first step of the writing process is discovering the ideas. The ideas

can come everytime, everywhere and by various manners. Thought will occur to
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you while traveling to campus, swimming, having a meal, even when going to

bed. In exploring ideas, the writers plan what they are going to write. Before

starting to write, they try and decide what it is they are going to say. The writers

have different manners to keep their ideas in their mind. Some of them need

detailed notes to do it. Others just need to write down some words. There are also

writers that do not need any notes. They keep the ideas in their minds. When the

time to write, there are three aspects to consider:

a. Subject

The subject is the materials the writers want to write. The writers should

choose the subject they care and know about. The writers should make the subject

becomes interesting to the audience and have something interesting to say.

b. Purpose

The writers have to consider the purpose of their writing. Different purposes

will bring them to different ways of the writing process. It will influence the type

of text they want to produce, the language they use, and the information they

choose to include. Reid (2000:8) argued that there are three general purposes of

writing:

1) To explain (educate, inform): The final piece of the writing can be descriptive

text and report text.

2) To entertain (amuse, give pleasure): Recount text and narrative text can be

produced if the writers’ purpose is to entertain the readers.
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3) To persuade (convince, change the readers’ mind): the writers can produce

hortatory and exposition text.

c. Audience

To whom the writers speak will influence them in their ways of thinking.

They should balance their ways with the audience’ knowledge. It will influence

the shape of the writing (how it is laid out, how the paragraphs are structured, etc)

and the choice of the language (for example, formal or informal in tone).

2. Prewrite

The second step of writing process is prewriting. In this step, the writers

write the ideas and thoughts on paper and they do not need to worry about

grammar, diction, spelling, and punctuation because in the next steps, the writers

probably change the mind. There are many fun ways to pouring the ideas into a

paper. Those ways can be:

a. Brainstorming: brainstorming is listed as many as ideas that come to the

mind.

b. Clustering: in clusters, the writers write the subject in the middle of the paper

and circle it. Then, they write related ideas around the first circle, then circle

and connect them to the subject circle. The shape of completed clustering

looks like branches or a wheel.

c. Freewriting: the writers just simply write about the subject they want to say

without worrying about the grammar, sentence structure, diction, spelling,

and logic. Freewriting is the way to put ideas into words that the writers can
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look at, expand on, or change later in the next steps. The more detailed

explanation about prewriting will be discussed in next point in the term of

writing strategy.

3. Organize Ideas

a. Selecting, subtracting, and adding

In this step, the writers return to the prewriting and do the following:

1) Underline or highlight the best ideas in the brainstorming list. Then, rewrite

the list and put related ideas. Add as many as ideas that come to the mind

related to the chosen list and remove the lists are not related to the chosen list.

2) Choose the best ideas from the clustering diagram. Make a new clustering

diagram that expands those ideas in a wider detail and ignore the ideas that

are not related to the chosen parts.

3) Circle or highlight the best parts of the feewriting. Do the second or more

freewriting. Ignore the parts of freewriting that do not relate with the choice.

Focus on those best parts and expand them.

b. Outlining

Outlining is putting the subpoints in a list and add them the supporting

details under each category.

4. Write a first paragraph

After doing prewriting and organizing the ideas, the writers can begin to

write the first paragraph. In this part, the writers do not worry about being perfect
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in constructing the sentences. They simply write quickly to record the ideas. If

suddenly getting new ideas, the writers make a note about it in the margin.

5. Revise the paragraph

This step is the most important in the writing process. After completing the

first draft, print out a hard copy to work on later. Read it carefully and check its

organization, grammar, diction, spelling, and other details. Probably, the writers

find things to change and add. Add ideas and remove the ideas that do not relate

to. The last, write a new section of the draft.

6. Produce the final copy

a. Editing

After revising the draft, edit the draft by re-checking the draft carefully.

Focus more on grammar, word choice, verb forms, punctuation, and spelling. it is

better if the writers use the dictionary and other references supporting the draft.

Read one again and copy or print it out again with all the corrections.

b. Proofreading

Proofreading is the last step of writing process. It is examining process the

final copy. Re-check all details of the draft. Maybe, the final draft may be

different from the first plan and the first draft because it have revised in some

steps before.

To produce a good writing, we must follow those steps. In short, firstly, we

should find the ideas and write all of our ideas that come to our mind in the form

of notes or other ways such as brainstorming, clustering, and freewriting. After



32

getting the some notes, we may select the points that relate to our main idea.

Then, we can start to write the first draft, revise and edit the draft until it becomes

a good paragraph of text.

II.1.4. Types of Classroom Writing Performance

1. Imitative, or written down

At the beginning level of learning to write, students will simply “write

down” English letters, words, and possibly sentences in order to learn the

conventions of the orthographic code. Some forms of dictation fall into this

category, although dictations can serve to teach and test higher-order processing

as well.

2. Intensive, or controlled

Writing is sometimes used as a production mode for learning, reinforcing, or

testing grammatical concepts. This intensive writing typically appears in

controlled, written grammar exercises. This type of writing does not allow much,

if any, creativity on the part of the writer.

A common form of controlled writing is to present a paragraph to students

in which they have to alter a given structure throughout. So, for example, they

may be asked to change all present tense verbs to past tense; in such a case,

students may need to alter other time references in the paragraph.
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3. Self-writing

A significant proportion of classroom writing may be devoted to self-

writing, or writing with only the self in mind as an audience. The most salient

instance of this category in the classroom is note-taking, where students take notes

during a lecture for the purpose of later recall. Another note-taking may be done

in the margins of books and on odd scraps of paper.

4. Display writing

It was not earlier that writing within the school curricular context is a way

of life. For all language students, short answer exercises, essay examinations, and

even research reports will involve an element of display. For academically bound

ESL students, one of the academic skills that they need to master is a whole array

of display writing techniques.

5. Real writing

While actually every classroom writing task will have an element of display

writing in it, some classroom writing is aimed at genuine communication of

messages to an audience in need of those messages. The two categories of real

and display writing are actually two ends of a continuum, and in between the two

extremes lies some combination of display and real writing.
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II.1.5. Assessing of Writing

Assessing writing is not an easy task for teachers. Indeed, teachers need

time to check the writing in a fair assessing way. In general, testing writing must

be based on the indicators which are taken from the theories. After stating the

indicators, the next step is to make a blueprint which is afterward will be used to

make instruments or items. Before making instruments of the test, it is necessary

to make scoring rubric to make the scoring clear and guided.

Hughes (1989:7) states that the purpose of testing are to: (1) measure

language proficiency regardless of any language courses that indicated may have

followed, (2) discover how far students have achieved the objectives of a course

of study, (3) diagnose students’ strength and weakness, to identify what they

know and what they do not know; and (4) assist placement of students by

identifying the stage or part of a teaching program most appropriate to their

ability.

Hughes (1989:91) states that analytical scoring is a method of scoring,

which requires a separate score for each of a number of aspects of a task said to be

analytic. He also states the advantages of analytical scoring are: (1) it disposes of

the problem of uneven development of the sub skills in individuals; (2) scores are

compelled to consider aspects of performance, which they might otherwise

ignore; (3) the very fact that the scorer has to give the number of scores can judge

each of the aspects independently of the others.
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Brown (2001) states that there are aspects writing evaluation, as follows:

a. Content

b. Thesis statement, related ideas, development of idea through personal

experience, illustration, facts, opinions, use of description, cause/effect,

comparison and contrast, and consistent focus.

c. Organization.

d. Effectiveness of introduction, logical sequence of ideas, conclusion, and

appropriate length

e. Discourse/cohesion

f. Topic sentences, paragraph unity, transitions, discourse markers, cohesion,

rhetorical conventions, reference, fluency, and variation

g. Syntax

h. Vocabulary; using meaningful words or phrases

i. Mechanics; spelling, punctuation, citation of reference (if available), and

neatness and appearance

The categories presented above will be used as the indicators of writing. The

aspects of writing assessments are: (1) mechanics (spelling and punctuation), (2)

diction (vocabulary), (3) grammar and structure, (4) developing ideas (content),

and (5) coherence (organization).

The method of scoring, which will be used in this research is the analytical

scoring by using the following writing rubric:



36

Table 0.1.  Scoring Rubric of Writing

No. The aspect of
writing to be

evaluated
Score Description Weighting

1 Content

1 The topic is not clear and
the details are not related to
the topic.

3x2 The topic is complete and
clear but the details are not
related to the topic.

3 The topic is complete and
clear but the details are
almost relating to the topic.

4 The topic is complete and
the details are related to the
topic.

2 Organization

1 Identification is not
complete and descriptions
are arranged with misuse
connections. 2 x

2 Identification is not
complete and descriptions
are arranged with few
misuse connections.

3 Identification is almost
complete and descriptions
are arranged with almost
proper connections.

4 Identification is complete
and descriptions are
arranged with the proper
connections.

3 Grammar

1 Frequent grammatical or
agreement inaccuracies.

2 x

2 Numerous grammatical or
agreement inaccuracies.

3 Few grammatical or
agreement inaccuracies, but
not effects on meaning.

4 Very few grammatical or
agreement inaccuracies.

1 Very poor knowledge of
words, word forms are not
understandable.
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4 Vocabulary
2 Limited range confusing

words and word forms. 1,5 x
3 Few misuses of

vocabularies, word forms
but not change the meaning.

4 Effective choice of words
and word forms.

5 Mechanics

1 It is dominated by errors of
spelling, punctuation, and
capitalization.

1,5 x

2 It has frequent errors of
spelling, punctuation, and
capitalization.

3 It has occasional errors of
spelling, punctuation, and
capitalization.

4 It uses the correct of
spelling, punctuation and
capitalization.

Adapted from Brown (2010)

II.2. Recount Text

According to Gerot and Wignell (1994:194), recount text is a text that is

used to retell events for the purpose of informing and entertaining the readers or

the listeners. The difference between recount and narrative is there are no

complication and resolution among the participants in the recount text. It just tells

the experience of life. Recount text can be seen as a text in general, a diary, or

private letter which tells about the writers’ experiences.

The generic structure of recount text as follows:

1. Orientation : provides the setting and introduces the participants.

2. Events : tell what happened in what sequence.

3. Reorientation : (optional) closure of events, states the personal comments

of the writer.
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In writing recount text, the writers must consider some aspects. Growth

and Wignell (1994: 194) argue the significant lexicogrammatical features of

recount text are:

1. Focus on specific participants.

Specific participant is the subject of the story, for example: I, my

friends, my family, my class, etc.

2. Use of material processes.

Material processes in Gerot and Wignell (1994:53) are processes of

material doing. They express the notion that physically doing something.

For example:

The fuel Ignifies

Actor Material

Mr. Smith Wrote The letter

Actor Material Goal

3. Circumstances of time and place.

In Gerot and Wignell (1994:52), circumstances of time and place answer

questions as when and where.

- Time (temporal) tells when and is probed by when? How often? How

long?. For example: He went to the beach last Sunday.
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- While, place (spatial) tells and where is probed by where? How far? For

example: he went to the beach last Sunday.

4. Use of past tense.

Past tense is tense that was used to express activities or events began and

ended in the past that the formula is shown in the table.

Table 0.2. Formula of Past Tense

Formula Examples

Subject + Verb (past tense) + Compliment David rode a motorcycle yesterday.

Subject + was/were + complimentary David was sick two days ago.

5. Focus on temporal sequence. (First, then, after that, etc.). Below is the

example of recount text:

February, 15th, 2015

Dear diary,

When I was walking home from office at 6:00 p.m. yesterday, I got an

accident.

My car hit a motorcycle from behind. I could not control my car

because I drove very fast. My car could not drive after the accident. It got a

serious broken. The traffic was not so crowded. No people came to help me

and the motorcycle’s rider. He was injured badly. I was so scared at that time.

Then, I called the police and tried to find help for the victim. Soon, the

police came. The police asked me some questions. I told them what happened.

After that I went home because it was already dark. It was really tragic.
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Recount text is one of text genres which the aim is to entertain and amuse

the readers or listeners. It is about past experiences so that it uses the past tense in

telling the story plot. The plot is shared in events stage orderly. The text is opened

by orientation that introduces who, where, when the story happened and closed by

the writer comment as the ending of the story in reorientation stage.

II.3. Teaching Writing Strategy

II.3.1. General Concept of Teaching Writing Strategy

According to Reid (2000:28), “strategies are steps that we take to achieve

a goal more quickly, more easily, more effectively”. In other word, strategy is an

alternative, ways in gaining a goal quickly. It is equal to technique. According to

Antony in Faridi (2012:11), “a technique is defined as a particular trick or strategy

used to achieve an immediate objective”.

The teaching writing approach emphasizes the writer as an independent

producer of texts, but it goes further to address the issue of what teachers should

do to help learners perform a writing task in the term of producing a text, (Hyland,

2009:10). The teachers act as students‟ guide to produce texts by providing them

such kinds of manners or strategies. Then, Raimes in Hyland (2009:9) stated that

“the teachers’ role is to guide students through the writing process, avoiding an

emphasis on form to help them develop strategies for generating, drafting, and

refining ideas”. Those kinds of strategies can be achieved through setting pre-

writing activities. For examples; brainstorming, mapping, etc.
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Because there is not a certain composing process, Celce-Murcia

(2001:224) proposes the goal of the teacher is to expose students to a variety of

strategies for getting started with a writing task and text composing and to

encourage each student to try to discover which strategies work best for him or

her. Those strategies are:

1. Brainstorming

Brainstorming is usually a group work which all students in the classroom

give participation by sharing their knowledge and ideas about a particular subject.

Then, students can take any or all of the information submitted when turning to

the preparation of their first drafts.

In Palmer et al (1994:54), it is stated “brainstorming is a technique used to

generate and collect ideas for writing”. It is a way to produce many ideas from a

group of students for the purpose of problem solving in the term of discovering

ideas. Brainstorming encourages a free flow of ideas, opinions, knowledge,

imagination, creativity, and flexibility in rehearsing ideas.

Bram (1995:64) states that in the brainstorming process, the students

simply write down every single thing that exists or comes into mind without

worrying about the quality of the ideas, sentences structure, grammar, diction, and

spelling. When brainstorming, the students just write down the ideas in phrases or

in single words, not in complete sentences.

Doing brainstorming aims at keeping and guiding the ideas when the

writing begins until the end of the writing process. The ideas that are poured in
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brainstorming will guide the students to write as well as their ideas and even they

can correct and revise it. They will expand every single idea into good sentences

or paragraphs. Brainstorming helps them not to lose their ideas.

2. Listing

Unlike brainstorming, listing can be an individual activity for each student

in the classroom. As a first step in finding an approach to a particular subject, the

student is encouraged to produce the lists as much as possible of all the main ideas

and subcategories that come to mind as he or she thinks about the topic.

The students should list all of the main ideas and opinions that come to

mind before they truly create a text. It helps students guide their writing in order

to form a good sequenced text based on the lists of ideas. The steps of listing

provided by Oshima and Hogue (2007:16) are:

First, write the topic at the top of the paper and then make a list of the

words or phrases that come into mind quickly. The writers do not wonder if the

ideas are good quality or not, have the right structure or not and should keep

writing until the ideas in the mind stop.

Second, the writers start a new list to write the chosen topic. Like the step

before, they write the topic at the top of a new piece of paper and start writing

words and phrases that come into mind about the topic without considering the

quality of the ideas.

Third, the writers look at in the second list and decide to write about the

instruction given by circling the related ideas. Also, they cross out anything that
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do not belong to the instruction. For example: from grandfather subject, the writer

chooses point A and B and ignoring other unrelated ideas.

3. Clustering

Clustering is another technique for getting many ideas quickly. Clustering

begins with a key word or central idea placed in the center of a paper or

whiteboard, then the student (or the teacher, using student-generated suggestions)

quickly write down all of the free opinions and ideas about the subject matter

using words or short phrases. Unlike listing, the words or phrases generated are

put on the paper or board in a pattern which takes shape from their connections.

Completed cluster looks like spokes on a wheel or any other pattern depending on

how the writer relates an idea to each other. By sharing their cluster patterns with

others in the class, the students can be exposed to a wide ideas about the subject

matter, which might generate further material for writing later.

The step order of clustering by Oshima and Hogue (2007:73):

Step 1 Choose one of the topic suggestions, and write it in a large circle in the

center of a piece of paper or board.

Step 2 Think about the topic for one or two minutes. Then write such new ideas

that come into mind in smaller circles around the large circle.

Step 3 Think about the idea in each smaller circle for one or two minutes. Write

any new ideas in even smaller circles.
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Step 4 Look over the groups of circles. The largest group of circles is probably

the most productive topic of the paragraph later.

4. Freewriting

Elbow in Celce-Murcia (2001:224) states that freewriting is also named as

“wet ink” writing, “quick writing,” and “speed writing”. The main idea of this

technique is for students to write for a specified period of time without taking

their pen from the page until the ideas stop (about three minutes for a first attempt

and then typically for about five to eight minutes). It often works best if the

teacher provides an opening clause or sentence for the students to start

freewriting. In freewriting, the students generate words, sentences, and paragraphs

to express their thoughts and ideas. According to Palmer et al (1994:55),

freewriting helps students begin to write easily and with pleasure; it is a technique

to help them feel comfortable in their writing.

All those activities can be said as prewriting activities. Successful

prewriting activities bring students into an awareness that writing is thought and

speech written down (Palmer et al, 1994:53). The most difficult thing for students

in writing is generating ideas. A good method to generate ideas is associating of

one word with other words. This word association technique may be presented in

various forms, such as four activities described above.

Webbing and mapping support students’ planning for writing. Both of

them are used to organize ideas. Acrostics are words arrangement which all of
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first or last letters are the word or term. It is like a crossword puzzle. They are fun

and allow the students to expand variety and creativity.

The strategies explained above are just some of the teaching strategies that

are related to this study. Brainstorming, listing, clustering, and freewriting are the

strategies which emphasize on how the writer can collect and generate the ideas

that comes to the mind in order to save them in a piece of paper in the form of

notes, diagram, etc. Later, those notes will guide the writer to arrange and create a

good paragraph. These strategies are little bit helpful to guide the writer creating a

text because the most difficulty faced by the students in writing is generating the

ideas.

II.4. Picture Word Inductive Model (PWIM) Strategy

II.4.1. General Concept of PWIM

According to Hornby in Oxford Advanced Learners’ Dictionary

(1995:871), picture is a painting, drawing, sketch, etc especially as a work of art.

The picture is very good for students to elicit ideas. Harmer (2004:67) proposes

that as music can provoke creativity in students, picture works really well as spurs

to written production. It can stimuli them to get creative in producing writing

ideas.

In general, according to Calhoun (1999:21), “The PWIM is an inquiry-

oriented arts strategy that uses pictures containing familiar objects and actions to

elicit words from children‟s listening and speaking vocabularies”. Teachers apply

the PWIM in classes, small groups, and individuals to lead them into inquiring
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about words, discovering phonetics and structural principles, and using

observation and analysis in their study. Calhoun (1999:25) states that in PWIM

strategy, the students are presented with pictures of sequenced pictures. Then,

they shake out the words from the picture by identifying the objects, actions, and

qualities they recognize in the picture. The teacher helps them to draw a line from

the object to the surrounding board and writes the words or phrases. So, the

students will dive in the words from pictures first before they get the writing

section. Besides, Picture Word Inductive Model also builds on the listening and

speaking vocabularies of the students. The aims of this strategy is to unlock

unfamiliar words.

This model helps students add words to their sight reading vocabulary, as

well as their writing, vocabulary, and also discover phonetic and structural

principles in those words.

In line with Calhoun (1999), he says, “the concept of using pictures as a

stimulus for language experience activities in the classroom will develop

specifically for teaching young students to read and write well”. Basically PWIM

is a strategy which uses the advantage of picture as the learning media in teaching

and learning process. PWIM consists of pictures which are familiar to the

students. It is to make the students able to identify it easily.

The instructional sequence of Picture Word Inductive Model (PWIM)

through the following the activities: the students study a picture selected by

teacher; identify what they see in the picture for the teacher to label; read and
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review the words generated; use the picture word chart to read their own sets of

words; to classify words according to properties they can identify; and develop

titles, sentences, and paragraphs about their picture.

Picture Word Inductive Model (PWIM) is an appropriate strategy in

gaining the students' interest in acquiring English as the second language in their

early ages. Calhoun (1999) added that, for most of beginning readers and writers,

the Picture Word Inductive Model (PWIM) is an interesting and enjoyable activity

where the students can enjoy gaining object and event through pictures.

In Calhoun (1999:23), there are many strengths of applying PWIM to

guide students’ writing. Those strengths are:

1. Students will hear the words pronounced correctly many times by the teacher.

2. Students hear and see the letters identified and labelled correctly on the

board.

3. Students hear the words spelled correctly many times and follow the teacher

to spell them together.

Figure 0.1. Labelled Picture in PWIM Strategy
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Writing with picture is strategically to lead the learner into inquiring word

illustration. Calhoun (1999) told that “The PWIM is an inquiry-oriented language

arts strategy that uses pictures containing familiar objects and actions to elicit

words from children’s listening and speaking vocabularies. Teachers use the

PWIM with classes, small groups, and individuals to lead them into inquiring

about words, adding words to their sight-reading and writing vocabularies.

By using PWIM, the teacher is not only teaching writing, but also

teaching, speaking, pronunciation, and listening. Those benefits are directed

to the vocabulary improvement in which, when the students know all of the

objects in the pictures, they will generate the ideas and tell about the pictures

easily.

II.4.2. The Purpose of PWIM

Calhoun (1999) proposed the model which is designed to capitalize on

children’s natural ability to;

a. To play with words to build phonetic and structural analysis

b. To observe and analyze words within the context of content area themes

c. To think Inductively and to make generalization about the meaning of

words and the ideas and concepts represented in the picture.

d. To support the transition between oral language and the written word.

e. To develop language acquisition while fostering the mastery of the

conventions of language.
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II.4.3.The Strengths of PWIM Strategy

The basic moves of the PWIM stress these components of phonics,

grammar, mechanics, and usage:

a. Students hear the words pronounced correctly many times and the picture

word chart is an immediate reference as they add these words to their

sight vocabulary. The teacher can choose to emphasize almost any sound

and symbol relationship (introduced or taken to mastery).

b. Students hear and see letters identified and written correctly many times.

c. Students hear the words spelled correctly many times and participate in

spelling them correctly.

d. In writing the sentences, the teacher uses standard English (transforming

student sentences if necessary) and uses correct punctuation and

mechanics (e.g, commas, capital letters). As different mechanical and

grammatical devices are used, the teacher describes why the device is

used. After many lessons and experiences with the teacher modeling the

devices, the students learn how to use them too.

For most beginning readers and writers, the PWIM is a satisfying and

pleasurable activity: They enjoy finding objects and actions in the picture,

seeing the words and sentences they generate expressed in print and become

part of the curriculum, classifying words and sentences, and discovering useful

language concepts and generalizations. The PWIM motivates students because

most become successful learners. Learners succeed when using the model

because the PWIM is based on inquiry into how children learn and how to
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enhance their learning, including their development of language, the process of

learning to read and write, and the reading and writing connection.

The connections between the children’s language and the items and actions

in the picture support the transition from oral (listened to and spoken) language to

write (read and written) language. Students witness the transformation from oral

to written expression. They watch the words being spelled and spell them with the

teacher. They connect something in the picture with a word and then watch that

word appear as letters. They can now read that word. Shortly, they learn that we

always spell that word the same way. They identify a dog in the picture, see dog

written, hear it spelled, spell it themselves, and on the way home from school they

see a Lost Dog poster on the street corner and read the word again.

How do the PWIM and children’s development of language relate to the

current emphasis on brain-compatible teaching and learning? The instructional

environment created by the teacher through the PWIM is probably closest to the

position articulated by Ramey and Ramey (1998). These professors and

researchers offer six “developmental priming mechanisms” repeatedly associated

with “positive cognitive, social, and emotional outcomes of children” (Ramey &

Ramey, 1998, p.115) (and probably also with the continuing development of

adults):

 Encouragement of exploration,

 Mentoring in basic cognitive and social skills,

 Celebrating new skills,
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 Guided rehearsal and extension of new skills,

 Protection from inappropriate punishment or ridicule for developmental

advances, and

 Stimulation in language and symbolic communication. (Ramey & Ramey,

1998, p. 115)

According to Ramey and Ramey, the priming mechanisms need to be

present in children’s lives on a frequent and predictable basis. The framework of

the PWIM addresses five of the six priming mechanisms for continued

development. Meanwhile, we continue to learn about education and the brain and

what is needed to support language development and literacy (Education

Commission of the States & The Charles A. Dana Foundation, 1996; Bruer,

1997).

The picture word inductive model is designed to teach reading, writing, and

the language system. It is designed to help students develop as independent

learners and as independent readers and to foster confidence based on knowledge

that they secure for themselves as learners. Within each class, students’ language

development will vary as will their confidence in participating. Given time, many

experiences with the model, and a nurturing and joyous learning environment,

most students—not just the quickest or most language agile students— make good

progress as readers and writers.
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II.4.4.The Steps of the PWIM

Calhoun (1999) stated the instructional sequence of the model cycles and

recycles through the following activities: The students study a picture selected by

the teacher; identify what they see in the picture for the teacher to label; read and

review the words generated; use the picture word chart to read their own sets of

words; to classify words according to properties they can identify; and develop

titles, sentences, and paragraphs about the picture. Picture 2.9 shows the moves

and the overall sequence of the model. The full sequence of a PWIM unit may

take three days or two months; the length of units and number of lessons within a

unit depends on the richness of the picture, the age and language development of

the students, and the language objectives of the teacher.

For example, teachers use the model to develop sight-word vocabulary and

to work on phonemic and graphic awareness may stop at #7. Teachers who want

to work with their students on reading and writing sentences and paragraphs, use

all the moves of the model. Teachers may recycle 4 through 9 completely or move

backward or forward depending on student performance and the objectives for

that lesson.

The picture word chart is the basic material for the PWIM lessons and units.

The picture word chart comprises the picture and the words that are identified or

“shaken out” of the picture of the students. The chart is used throughout the

sequence of lessons and is a source of curriculum content. As the teacher writes

words on the paper surrounding the picture, the chart becomes an illustrated

dictionary. The dictionary supports language use by the class as a group and as
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individuals and needs to be posted where students can use it to support their

reading, their writing, and their independence as learners. Using the chart to help

them pronounce the words encourages children as young as 4 or 5.

II.4.5. Teaching Recount Text by Using PWIM

In applying PWIM (Picture Word Inductive Model), there are some steps

that must be followed. (Calhoun, 1999:23). Those steps are modified based on the

contexts and students’ need. Those are:

1. Select the picture

The teacher must decide the pictures that he or she wants to show to the

students. The pictures should relate to the students’ age and knowledge. It also

should match with the students’ need as stated in the syllabus. Calhoun (1999:78-

79) shares tips for selecting the pictures as follows:

a. The richer the content of the picture, the more opportunities for students to

develop and expand the words. So, the teacher must select pictures that he or

she thinks the students can relate to.

b. The larger the picture is better. Later, the pictures will be presented on the

board in front of the classroom. The whole class should see them well.

c. Give enough space to write down the name of the objects around the pictures.

d. Place the pictures at eye level for the students to aid their exploration.

2. Ask students to identify and label what they see in the pictures (draw a line

from the identified object or area, say the word, write the word, ask students to

spell the word about and then to pronounce it). Some tips for labelling the

pictures are:
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a. Write the words in large enough size so that students at the furthest distance

from the pictures will be able to read them clearly.

b. If students give more than one accurate label for the same object, write all

labels.

3. Read and review the picture word chart. The students can add words and

develop their ideas. The teacher spells aloud the words correctly and let the

students hear the words pronounced correctly many times.

4. Lead students create a title for the picture words chart. Ask students to observe

and think about the information on the chart and what they want to say about

it.

5. Generate all the words collected that available in the word chart into

paragraphs.

6. Read and review the paragraphs.

Recount text is done by applying PWIM strategy,

Simply,  PWIM  is  a  strategy  of  writing  that  uses  the  combination  of

pictures and words as the main point of the learning process. Later, the provided

pictures will be identified by the students with the teacher’s guidance. The aim of

this activity is to know all of the objects in the pictures so that it helps them in the

next writing session. After the words collected, the teacher plays drill technique

by reading all the words collected. This activity is very useful to improve

students’ pronunciation, spelling, listening, and speaking. It also helps to increase

students’ vocabulary. After knowing and understanding all the labels of pictures,

the students begin to write recount text with the word chart as the guidance.
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II.5. Participation

a. Definition of Participation

Fassinger (1995 : 27) sees participation as “any comments or questions

that the students offered or raised in class”. Bippus and Young (2000) defined

participation as participating in class discussion, and refraining from negative

behaviors. Learners and teachers are positioned in relation to their ethnicity,

gender occupants or social status, age, sexuality, physical and intellectual

capacities. Participants continually and mutually influence each others’

construction of identities as there are many complex ways to play and interpret

teacher, student or other roles, as well as to establish relationships with others.

Ideally, the goal of increasing participation is not to have every student

participate in the same way or at the same rate. Instead, it is to create an

environment in which all participants have the opportunity to learn and in which

the class explores issues and ideas in depth, from a variety of viewpoints. Some

students will raise their voices more than others; this variation is a result of

differences in learning preferences as well as differences in personalities. For

example, some students who do not speak often in class are reflective learners,

who typically develop ideas and questions in their minds before speaking; others

are shy students who feel uncomfortable speaking in front of groups (at least

initially). Many students who frequently volunteer to contribute are active

learners, who typically think while they speak.

Petress (2006 : 3) operationally defined participation as consisting of three

evaluative dimensions which are quantity, dependability, and quality. Petress
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explained that quantity refers to the opportunities given to students to participate

constructively. Maximum participation for the maximum number of learners does

not mean the creation of a multitude of learning opportunities if the cognitive

challenge of the activity is too great for the learners or the levels of engagement

are inhibited by a cold climate. Understanding the ways in which participation

contributes to managing classroom life is central to understanding how learning

opportunity is created.

Participation is not only accessible through talk or silence, and the ways in

which participants manage these. It also connects to physical, temporal and

emotional elements of classroom life (Gieve and Miller, 2006: 64). Learners may

participate because they are positioned near a teacher, or because the teacher has

given them a particular time in which to lead class activities. Lack of participation

may be an emotional sign of boredom or disaffection. Denial of participation may

lead to negative emotional responses.

b. The Concept of Participation

Mustapha ( 2010 :120) stated that classroom participation was construed

by students in two ways : firstly, communicating with the lecturer and other

students in class by listening and responding non-verbally to others, actively

solicited or unsolicited contributions, such as asking questions, answering

questions, sharing ideas, opinions, experiences, jokes and stories comments and

discussing about a topic or participating in group activities. Secondly, being fully

involved in the class activities by attending class, focusing, listening and showing

interest in what goes on in class, completing tasks assigned at the required time.
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When students are present in class, physically and mentally, they are seen as

being participative. Students need to attend class and be involved in the activities

happening in class.

Similarly, Sardiman (2011: 101) stated that students’ participation can be

seen from their physical activity, whether they do something by moving their part

of the body, making something, playing, working, or just sitting and listening or

just watching passively. In other words, participation can be defined as being

engaged in typical activities that have high priority in teaching learning process,

or usually known as learning activities. The activities here are physically and

mentally activities, both of them must be connected. Meanwhile learning is a

process of interaction between human beings with their environment that may be

tangible personal, facts, concepts, or theories. So, learning activity is any activity

carried out in the process of interaction (teacher and students) in order to achieve

learning objectives.

Participation in learning activities is a valuable work habit for several

reasons. Besides, it is important to consider several factors regarding whether

students participate include students’ motivation to learn and the kinds of

environments and supports for participation offered through classroom instruction

(Turner and Patrick, 2004: 1761). It provides students with opportunities to learn

and practice new knowledge and strategies, to explain their reasoning, and to

examine their thinking processes and recognize the need to revise thinking. It also

allows teachers a window into student thinking processes and learning, allows

them to diagnose learning problems or evaluate student progress, and provides
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teachers an opportunity to scaffold, or provide cognitive and affective supports,

for students’ understanding. Despite these benefits, participation varies among

students, and for some opportunities to learn do not arise.

Jone (2010: 1) states that participation is valuable because it helps

students:

1. Develop and test their own understanding

2. Clarify material presented in lectures

3. Discuss and analyze key texts, theories and/or concepts

4. Apply general concepts to the solution of specific problems

5. Think deeply about various aspects of a topic or problem

6. Define new problems and seek solutions to them

7. Develop communication skills – the ability to practice as a subject specialist

8. Develop the ability to work with others

9. Develop a critical approach to inquiry, debate and discussion

Active participation is as essential a skill ( Vining : 20011: viii), the

children are expected to engage in these skills both in and outside the classroom.

Without participation skills, children are at a disadvantage when it comes to

school and other settings, such as extracurricular activities and the workforce. In

other word, there are interventions available that aim to improve the social skills

of children in the home and in the school. Classroom interaction as factors

contributing to the complexity of learning have been of interest to researchers in

education, linguistics, literacy studies and other disciplines. The importance of
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classroom interaction comes from its characteristic of having a multitude of forces

interact in complex ways to trigger learning outcomes. Participation in classroom

processes is important for ‘talking knowledge and understanding into being’, for

engagement, motivation and confidence-building, whatever the subject-matter

(Gieve and Miller, 2006: 146).

Dewey (1998 : 146) argues that education is an essential social process and

experience comes about through interaction in a community group. It means that

education is as social practices, the complexity of the classroom is recast. The

focus moves away from what individuals do as teachers or students towards how

participation in the classroom as a system of activity works. In this view, the

teacher and the students together participate in the activity system of the particular

classroom. Many students who frequently volunteer to contribute are active

learners. Who typically think while they speak. The teacher will need to take extra

steps to encourage quiet students to speak up, and occasionally, ask the more

verbose students to hold back from commenting in order to give others a chance.

There is some concept in increasing students’ participation (Phelan, 2009:

11) :

1. Provide clear course objectives and learning outcomes and reinforce what

students will gain from attaining them.

2. Create a positive classroom environment by learning about your students. Use

icebreakers to build rapport with students, learn their names, and learn about
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what they are hoping to get out of the course and what preparation and

background knowledge they have.

3. Attempt to align course activities to students’ goals. Explain these

connections to students.

4. Communicate how to be successful in the course, both in the syllabus and

repeatedly throughout the semester.

5. Give students regular feedback on their progress and help them learn how to

assess their own work and progress.

6. Discuss the definition of participation and put it in the syllabus. What does it

mean to participate in your course?

7. Let students know what is expected of them. Do students need to read the

material before class in order to discuss it? Are you taking attendance? If you

are incorporating activities in class, how should students participate?

8. Articulate ground rules for participation and discussion.

9. Use variety in the way you structure your classroom or learning activities.

10. Incorporate active learning activities or change things up every 15-20 minutes

to draw attention to issues and content you feel are most critical.

11. Set aside time before and after each activity to introduce it and define the

takeaways.

12. When possible, provide rubrics.

13. Offer choices with assignments and assessments when possible. Allow

students to choose how to demonstrate their knowledge or provide a range of

topics from which students can explore.
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14. Be conscious of students’ confidence levels. Provide small opportunities for

success early. Be constructive and encouraging when providing feedback.

In learning and teaching process, the teacher has a strategy to improve the

students’ participation. Haynes (2014 : 1) explains several solutions in increasing

students’ participation.

1. Assess their prior knowledge

This could be as simple as asking students, “What do you know about

(topic)?” and writing their responses on the board. The goal is to find out what

they already know (or think they know). You create buy-in for the students

because they feel smart, and you can tailor your lesson to the information they

don’t know or don’t remember correctly.

2. Try skills grouping

Divide the class into groups based on what skills they need to practice –

not forever, but for a class period or two, so they can focus on what they really

need help with. So have a group that works on multiplying fractions, one on

dividing fractions, and one for converting fractions to decimals. Make a group of

“already got 100% on the test” kids and give them an extra credit activity or let

them preview the next lesson. Then take time to move between the other groups

and help them review. You’ll have more students engaged in the lesson and

they’ll get specific, focused practice time.



62

3. Let them teach each other

Especially good when reviewing before a test: divide the class into groups

and give each group a topic. Set some guidelines and then let them teach each

other. Encourage them to do interesting activities – write tests for each other,

design review games, etc. – and evaluate each group on the accuracy of their

content, the creativity of their approach, and how well they work together as a

team. This is also a great way to discover how to motivate students.

4. Allow anonymous questions

Put out a “question box” where students can submit questions any time.

Give each student an index card and ask them to write something about the

reading assignment they did for homework. If they don’t have a question, instruct

them to write a comment on the reading. Collect the cards and use them to lead a

class discussion. You’ll easily recognize what parts of the reading confused a lot

of students and they won’t feel embarrassed.

5. Allow them to work together.

We can’t do this all the time; individual students need to be assessed. Ask

yourself: is the goal of this activity for them to learn the content, or for them to be

assessed? If you want them to learn the content, why not let them work together?

When they bring in their homework, do a quick survey for completeness, then put

them in pairs and let them review the homework together. Encourage them to

make changes if their partner’s answer looks right. When they’ve finished, review
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as a class. Students may be less embarrassed to share a group’s answer than their

own and you may be able to complete the review more quickly.

6. Keep it “bite-sized.”

Remember that research shows the average student’s attention span is as

long as her age. So even high school kids can only handle about 15 minutes. If

you have a lot of information to convey, re-arrange your lesson plans so you never

lecture for more than 10-15 minutes.

7. Keep them busy

Don’t allow students to stare into space while you talk. Give them

something to stay connected. Try “fill in the blank” lecture notes. Delete key

words and phrases in your lecture notes to create a “fill in the blank” worksheet.

Then ask students to fill in the worksheet while you lecture.

8. Look into the future

Before a lecture, give students a prediction activity. For example, tell them

you will be lecturing on Shakespeare and ask them to predict what you will say, or

give them a set of true/false statements and ask them to take their best guess. As

you lecture, instruct students to compare their guesses with what you actually say.

When the lecture is over, have a class discussion and evaluate how accurate

student predictions were.

9. Keep them busier than you are
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The traditional classroom of yesteryear had the teacher at the front of the

room, droning on while students doze. Re-imagine your classroom as a place

where students are busier than you are. Keep the “sit still and let me talk to you”

moments as brief as possible; get those kids working! Give them worksheets,

activities, discussions, and projects. That doesn’t mean you get to sit around --

you will still be busy, moving from student to student or group to group,

correcting, evaluating, or providing feedback. But now everyone is busy and

involved.

10. Give them a voice and a choice.

Do students ever get a “say” in your classroom? Of course you need to

make most decisions, but there must be some things you could live up to them –

whether it’s what color chalk you use today or how long they practice a specific

activity. Kids tune out because they feel like their ideas don’t matter. Show them

their opinions are important and they’ll pay better attention and speak up more in

class. There will always be some unreachable student who won’t respond, even

with these efforts.

II.6. Related Studies

Related studies require some previous researches conducted by other

researchers in which they are relevant to this research itself. Besides, the related

studies have to analyze what the point that focuses on, inform the design, finds the

conclusion of the previous researches, as follows:
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1. Ira Wijayanti (2011) has conducted a research entitled “The Effect of Picture

Series on the Writing Ability of Grade Eight Students of SMPN 1 Kalasan,

Sleman. “ She tried to find out whether there was a significant difference in

the writing ability among the grade eight students of SMPN 1 Kalasan who

were taught by using picture series and those who were taught without using

picture series as media. This study involved 72 students, which were divided

into two groups: class VIIID (36 students) as the experimental group, and

class VIIIB (36 students) as the control group. The data were obtained by

means of two essay writing tests. The results showed a significant difference

in the writing ability between the grade eight students who were taught by

using picture series and those who were taught without using picture series in

reference to the students’ mean scores.

The similarity was both researches tended to find out the effect of

using pictures on students’ writing ability. The research design was also

similar, that was a quasi- experimental research by the use of pretest and

posttest with non-equivalent group design. Automatically, the aim of this

related study was also the same as this research. Then, the differences were

the variables, population and location of the research. The previous research

had only two variables which were variable X as the use of pictures and

variable Y as students’ writing ability. Meanwhile this research had three

variables which consisted of picture word inductive model (PWIM) as

variable X, Students’ participation as variable Y1, and students’ writing ability

as variable Y2.
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2. Dwi Ariningsih (2010) in her research on title “The effectiveness of Using Picture Series

to Improve the Students’ Writing Skill Viewed from Learning Motivation”.  The

objectives of the research were: (1) to know whether using picture series was more

effective than using translation in teaching writing for the seventh grade students of

SMPN 1 Tanjunganom in the academic year 2008-2009; (2) to know whether the

writing skill of the students having high motivation was better than that of those who had

low motivation in learning English; (3) to know whether there was an interaction

between teaching techniques and motivation in teaching writing for the seventh grade

students. The research method was experimental design. The data were obtained from

test. The researcher gained quantitative data for her research. They were the students’

scores of students writing test after having eight times treatment for each class. The

researcher analyzed the data using anova or analysis of variance and tukey test. Based on

the result of data analysis, the research findings were: (1) the picture series was more

effective than translation to teach writing for the seventh grade students of junior high

school; (2) the writing skill achievement of the students having high motivation was

better than that of those who had low motivation; and (3) there was an interaction

between teaching techniques and learning motivation. It could be concluded that picture

series was an effective technique used to improve the writing skill of the seventh grade

students of SMPN 1 Tanjunganom, Nganjuk.

3. The Effect Of Using Pow+Tree Strategy Toward on Students’ Writing Skill

At Eleventh Grade Students Of Sma N 4 Padang by Delgusri Wiyanti (2012).

In this research, the samples are 36 students and to collect the data by using

the test with the aspect of the test are grammar, vocabulary, mechanics,
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fluency, and form (organization). Delgusri Wiyanti found that the eleventh

grade students of SMAN 4 Padang obtained fair level with the score was

53.33.

The similarity researches tended to find out the effect of using

strategy on students’ writing ability. The research design was also similar,

that was a quasi- experimental research by the use of pretest and posttest with

non-equivalent group design. Automatically, the aim of this related study was

also the same as this research. Then, the differences were the variables,

population and location of the research. The previous research had only two

variables which were variable X as the use of Pow+Tree Strategy and

variable Y as students’ writing ability. Meanwhile, this research had three

variables which were pictured word inductive model (PWIM) as variable X,

Students’ participation as variable Y1, and students’ writing ability as variable

Y2.

4. Ammatunnur Siddiqa (2011) investigated a research about improving the

students’ vocabulary achievement by using pictures. This study was

conducted by using Classroom Action Research. One class  four classes was

selected as the subject of this research. The number of the subject of the

research was 38 students. The class taught by using interview sheet and

observation sheet. The quantitative data were collected by giving multiple

choice tests counting the mean of the students. The result of the research

showed that the mean of the second cycle (77.29%) was higher than the mean

of the first cycle (72.71%) and pre test (67.14%). Based on the observation
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sheet, interview sheet, questionnaire sheet and diary notes, the students were

more active and enthusiastic during the teaching and learning process in the

second cycle than in the first cycle.

The similarities with this research were both reseraches used pictures.

While, the differences were about the research design, location, population,

and the variables. Shiddiqa only used two variables on her research, which

were pictures as variable X and vocabulary mastery as variable Y. While, this

research consisted of three variables which pictured word inductive model

(PWIM) as variable X, students’ participation as variable Y1, and writing

ability as variable Y2. Moreover, This research used quasi-experimental

research design, while the previous research used classroom action research.

5. Andi Asrifan (2015) investigated a study entitled, “ The Use of Pictures Story

in Improving Students’ Ability to Write Narrative Composition”. The aim of

his research was to find out whether or not the use of picture story could

improve the students’ writing ability in terms of content, organization,

vocabulary, language use, and mechanics to narrative composition. This

research employed Quasi-experimental method that applied experimental and

control classes.  The samples of this research were I.E as an experimental

class with 38 students and I.D as a control class with 40 students. The result

of this research showed that the experimental group got the mean score

(75.80) while the control group got a mean score (68.03). This showed that

there was a significant difference between the students who were taught by

using Pictures Story and those who were taught without Pictures Story.
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Based on this related study, the similarities were the use pictures to

improve students’ writing ability and the use of quasi-experimental research

design. Moreover, the differences were about the variables, population and

location of the research.

6. Herizal (2013) carried out a research entitled: Improving Students’

Descriptive Writing Text through Picture Word Inductive Model (PWIM)

Strategy for Seventh Grade of SMP Inaba Palembang. The objectives of this

study were to find out (1) whether or not there is a significant difference in

students’ descriptive writing through Picture Word Inductive Model

(PWIM) Strategy for seventh grade of SMP Inaba palembang. The

investigation of the population of this study was the seventh grade students

of SMP Inaba Palembang in the academic year 2013/2014, which consisted

of 98 students coming from three classes. The samples of the study were

class 7.1 consisting of 33 students was treated as an experimental group and

class 7.3 consisting of 31 students was treated as a control group, which was

selected using convenience sampling. The obtained data were analyzed by

using regression analysis in SPSS (Statistical Package for Social Science)

program. The result showed that there was a significant difference on

students’ descriptive writing achievement taught using the Picture Word

Inductive Model (PWIM) and Teacher Method (GTM).

The similarity with this research is writing as variable Y. The variable X

was also a Picture Word Inductive Model (PWIM) Strategy. Herizal used

two variables on his research, which were PWIM strategy as variable X and
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Writing ability as variable Y. While, this research had three variables which

were Picture Word Inductive Model (PWIM) as variable X, as variable Y1

and writing ability as variable Y2. Moreover, this research  used quasi-

experimental research design, while the previous research used classroom

action research.

7. Marsika Sepyanda, (2013) carried out a research entitled: The Effect of

Picture Word Inductive Model (PWIM) and Students’ Self-Efficacy Toward

their Writing Skill of Descriptive Texts at Grade X of SMA Negeri 1 IX

Koto Sungai Lasi. The results of this research showed students’ who were

taught by using the Picture Word Inductive Model (PWIM) strategy had

better writing skill of descriptive texts than students who were taught by

using listing strategy. It was approved by the result of hypothesis testing

showed that t-value= 1,900 and t-table= 1,684 with df -46 and a= 0,050.

Since t-value was higher than t-table (tvalue>t-table), it means that the null

hypothesis (H0) was rejected and the alternative hypothesis (Ha) was

accepted. In other words, it showed that the students’ writing skill of

descriptive text that was taught through Picture Word Inductive Model

(PWIM) strategy was better than students who were taught through listing

strategy. The implementing Picture Word Inductive Word Model (PWIM)

strategy was better than Listing strategy on students’ writing skill of

descriptive text. It also gave effect to students who had high self-efficacy.

Then, there was no interaction between teaching strategies Picture Word

Inductive Model and Listing strategy) toward the students’ writing skill.
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The similarity with this research was writing as variable Y. The

variable X was also PWIM strategy. Marsyika used three variables on her

research, which were PWIM strategy as variable X, and students’ self-

efficacy as variable Y1 and writing skill as variable Y2. While, this research

had three variables which were Picture Word Inductive Model (PWIM) as

variable X, Students’ participation as variable Y1 and writing ability as

variable Y2.

8. Erni Yuliana (2011) carried out a research entitled: The  Use of Picture Word

Inductive Model in Teaching Vocabulary . The design of this research was a

qaasi-Experimental Research at The Seventh Grade of MTs Sunan Kalijaga

Bawanag Batang In The Academic Year of 2010/2011). The researcher used

Picture Word Inductive Model in teaching vocabulary at the seventh grade of

MTs Sunan Kalijaga Bawang  Batang in the academic year of 2010/2011. In

this research, the population was the seventh grade of MTs Sunan Kalijaga

Bawang Batang in academic year of 2010/ 20011.The number of the

population was 182 students and the sample was 76 students which consisted

of two classes. In taking the sample, the writer used cluster random sampling

technique. Class VII B was chosen  as a try out class, VII E as an

experimental class who Picture Word Inductive Model and class VII C as the

control class who were taught by explanation only . The research design used

experimental quantitative research. The instrument used to collect the data is

writing test or essay test. The technique to analyze the data was t-test formula.

It used to determine whether or not there was a significant difference between
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the average score of the experimental and the control class. The average of

post- test of experiment class was 77.6 which were higher than the average of

post test of the control class 72.6. The t-test result (2.5) was higher than the t-

table (1.98). Since the t-test was higher than a t - table, the hypothesis is

accepted. It means that there was a significant difference in student‟s

vocabulary achievement between students who taught by using the Picture

Word Inductive Model and those who were taught by using explanation only.

The similarity with this research is writing as variable X. The

Variable X was also PWIM Strategy. Erni used two variables on her

research, which were PWIM strategy as Variable X and Teaching

vocabulary as variable Y. While, this research had three variables which

consisted of Picture Word Inductive Model (PWIM) as variable X and

Students’ participation as variable Y1 and writing ability as variable Y2.

The differences were about the location, population, research design.

9. Fetti Anggraini (2015) had carried out a research entitled ”The Effect of

Using Pictures towards the Students Speaking Ability and Their Motivation

in Learning English an State Junior High School in Bengkalis Subsdistrict”.

The aim of this research was to find out whether pictures could or could not

improve students’ speaking ability and motivation in learning English. The

design was quasi-experimental research in which she used two classes as

experimental and control groups. The result of this study showed that

students’ speaking ability and motivation were better than before. It meant
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pictures were able to improve students’ speaking ability and motivation in

learning English.

The similarities were the use of pictures as the media and the use of

quasi-experimental research design. Moreover, the difference of these two

research was the variables. She used pictures to improve students’ speaking

ability and motivation, while pictures here are used to improve students’

writing ability and students’ participation. Other differences were the

population and location of the research.

10. Katia Gregoria Contreras Gutiérrez. et.al (2015) carried out a research

entitled ”Using Pictures Series Technique to Enhance Narrative Writing

among Ninth Grade Students at Institución Educativa Simón Araujo”. This

study reported an action research on the use of the picture series technique to

develop EFL narrative writing among a group of ninth graders at Institución

Educativa Simon Araujo. It involved Experimental and Control groups.

During the implementation of the strategy the Experiment group was taught

writing with picture series technique and the Process-based approach. Control

group was taught only with Process-based approach. The obtained results

through descriptive statistics (Mean) indicated there was a significant

difference between the groups which were taught through Pictures series

technique and Process-based approach over the one which only received

Process-based instruction. It meant Picture series technique improved the

overall growth of writing skills, specific to the areas of Transition or logical

sequence and Ideas exposure.
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The similarity was the use of pictures to improve students’ writing

ability. While, the differences were the research design, variables of the

research, the population and location of the research. The previous research

had only two variables, which were pictured as variable X and writing

ability as variable Y. While, this research consisted of three variables which

were pictured as variable X, students’ participation as variable Y1, and

writing ability as variable Y2. Moreover, the previous research used

classroom action research, while this research used a quasi-experimental

research design.

II.7. Operational Concepts and Indicators

Operational concept is a main element to avoid misunderstanding and

misinterpreting in a specific study. As a concept, it is still operating in an abstract

from the research, planning which should be interpreted into particularly words in

order to be easy to measure.

The operational concept is the concept to give explanation about the

theoretical framework in order to avoid misunderstanding and misinterpretation

toward the research. There were three variables used in this research, they were

variable X as an independent variable (Picture Word Inductive Model strategy)

and variable Y1 and Y2 as dependent variables (students’ participation and

writing ability).
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The operational concept in this research can be seen on the table below:

1. The indicators of variable X or Independent variable (the effect of using

Picture Word Inductive Model (PWIM) strategy) are as follows:

a. The teacher selects the picture to the learners.

b. The teacher gives them an interesting picture series that is appropriate

to recount text topic and explains the text of the rules.

c. The teacher asks students to identify the picture based on the topic.

d. The teacher labels the picture by drawing a line from the identified

object in order to make a chart of illustration of the story. Put some

words of the object to make it easy to remember.

e. The teacher asks the students to read the word quietly and put the

word in the blank sentences.

f. The teacher asks students to create a title and write a paragraph which

describes the picture.

Independent
Variable

(X)

Picture Word
Inductive

Model (PWIM)
Strategy(X)

Treatment Of
Picture Word

Inductive Model
(PWIM)

Dependent
Variable

(Y)

Students’
Participation

(Y1)

Writing Ability

(Y2)
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g. The teacher asks the students to read and review their paragraph to

make it more complete and well.

2. The indicators of variable Y1 or Dependent variable 1 (students’

participation) are as follows:

a. The students write the text based on the picture given by the teacher.

b. The students ask a question to the teacher when they don’t understand.

c. The students communicate with the teacher.

d. The students pay attention to the teacher’s explanation.

e. The students make a note during the writing activity.

f. The students give and share the opinion in the discussion.

g. The students answer  their friends’ question during the discussion.

h. The students ask the question to their friends during discussion.

i. The students joke in the learning process.

j. The students give comments during the discussion.

3. The indicators of Variable Y2 or Dependent variable 2 (writing ability in

recount text) is as follows:

a. The students are able to make sentences with the correct grammar.

b. The students are able to arrange the sentences of recount text correctly.

c. The students are able to make  recount text that contains: content,

organization, vocabulary, language use and mechanic.

d. The students are able to identify generic structures of recount text

correctly.
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II.8.The Assumption and Hypothesis

II.8.1. The Assumption

In this research, the researcher assumes that students’ problems in writing

ability are various and they are influenced by many factors. Therefore, Picture

Word Inductive Model (PWIM) strategy can improve students’ participation and

writing ability of recount text than who are taught without using the Picture Word

Inductive Model (PWIM) strategy and it has a significant effect on students’

participation and students’ writing ability.

II.8.2. The Hypotheses

There were four hypotheses in this study. These hypotheses were based on

the theories stated in this research quoted from some researches before. The

hypotheses can be stated in the statements below:

Ho1: There is no significant difference of students’ participation of pre-

questioner mean score between an experimental group and a control group

by using the Picture Word Inductive Model (PWIM) strategy at Language

Development Center of UIN Suska Riau.

Ha2: There is a significant difference of students’ participation of post-

questionaire mean score between an experimental group and a control

group by using the Picture Word Inductive Model (PWIM) strategy at

Language Development Center of UIN Suska Riau.

Ha3: There is a significant difference of students’ participation between pre-

questionnaire and post-questionnaires mean score by using the Picture
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Word Inductive Model (PWIM) Strategy in the experimental group at

Language Development Center of UIN Suska Riau.

Ha4: There is a significant difference of students’ participation between pre-

questionaire and post-questionaire mean score without using the Picture

Word Inductive Model (PWIM) Strategy in the control group at Language

Development Center of UIN Suska Riau.

Ho5: There is no a significant difference of students’ writing ability pre-test

mean score between an experimental group and a control group by using

the Picture Word Inductive Model (PWIM) strategy at Language

Development Center of UIN Suska Riau.

Ha6: There is a significant difference of students’ writing ability post-test mean

score between an experimental group and a control group by using the

Picture Word Inductive Model (PWIM) strategy at Language

Development Center of UIN Suska Riau.

Ha7: There is a significant difference of students’ writing ability between pre-

test and post-test mean score by using the Picture Word Inductive Model

(PWIM) Strategy in the experimental group at Language Development

Center of UIN Suska Riau.

Ha8: There is a significant difference of students’ writing ability between pre-

test and post-test mean score without using the Picture Word Inductive

Model (PWIM) Strategy in the control group at Language Development

Center of UIN Suska Riau.


